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~ National Youth Sports Program (NYSP) participants (N = 8) were interviewed usinga
semistructured interview approach concerning their perceptions of mentoring. Five male
~ and 3 fernale participants ranging in age from 11 to 15 were interviewed. Questions were
written using a phenomenological strategy and data were analyzed using content and
‘comparative analyses. Results suggested the characteristics of a mentor, mentoring
‘behaviors, and identified preferences for a mentor. Participants felt it most important that
there was someone who was supportive, trustworthy, and willing to talk to them and

spend time with them. Participants did not feel that mentors were important in a program
- such as NYSP yet named several staff members who were possible mentors, Findings
“suggest that although mentoring may be a part of recreation programs, participants may.
not be expecting assigned mentors, A conclusion that can be drawn from this study is that
~ mentoring does take place in recreation programs, many times without the mentor and
protégé realizing it is occurring, ' j '
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INTRODUC'I ION
Mentorlnt_., is a frequently mentioned toplc among hnman servlces professronals in

- the 1990’3 Included among mentoring orgamzattons that strtve to help young people are '

| o Amenca S Promise, Ctttes/(,ommumttes in gchools, and The One to One Partnershtp

- (Amerloan Broadoastmg Company Telewston Network n, d. ), In 1904 Emest K Coulter ' .
: founded an orgamzatton that would reaeh out to children who were in need of

-“soctaltzanon, ﬁrm gutdanoe, and conneotlon with postttve adult role models. The

- resulting program,-Blg Brothers/Btg Ststers of Antertca (BB/BS) contlnues to operate

B today as the largest mentonng orgamzatlon of its kind” (Grossman & Garry, 1997, p. ).

o Many commumty youth programs include mentormg components in thelr actwmes
o Television commercials state that- mentors help to lower crime and drug use among
children, and 'ur'g'e’ adults to get involved.
As frequently as the term is used many deﬁmtlons exist. One basw, all-
- encompassmg deﬁnlnon comes from Emolf (1995) "'bemg a mentor is deﬁned as

| acc'epting responsnbtllty for a Spe01ﬁo 'pertod of time to gurde a lesser sktlled or

(p 448) Mentors are wldely used in professmnal settmgs to help new employees become

" accustomed to the company more qulckly, contmue their solf-development and cnhance

; person the emphasis is more on character development than skill development,

' spectﬁcally the developmont of soclal and life skills (Rhodos, 1994)




o A mentor is dtfferent than a role model A role model is any indivldual who
o mfluences a young person S behavtor Chlldren and adolescents nalurally look for role |
modelsto emulate, [‘he inﬂuenoe of role models may be from either a celebrity or - '
- another adult they see on a regular basis, and is not always positive. Mentoring, by
| lcontrast is believed to be an lnherently positlve relationship,
I‘here are dtfferent types of mentortng relattonshrps Asstgned mentors may
- mvolve a program dlreotor matching tWo 1nd1viduals Natural mentors do not involvea
 third party, the relatronshtp develops naturally wrth a person already In an mdtvrdual’
. _'extstmg soctal support network (Phrlrp & Hendry, 1996) Phthp and Hendry also dlsouss
: _"tndlvldual team mentortng in whtch members of a group recogmze the group S leader as ”
~ someone they can rely upon and trust. The individual may not always realize that they are

'Serving as "a mentor for group'members. Often te‘aohers, coaches, and recreafion leaders

' ﬁnd themselves in mdrvtdual-team mentormg relattonshtps.

Generally speakmg, mentormg relatronshrps are oharaetertzed by mutual feelmgs
N Typically the young person seeks out an adult tor help and gurdance, and the adult takes a
caring approaoh to help the young person grow and develop (Katz, 1997) Katz also
stated that “the relattonshtp is oﬂen a powerful force in helpmg the younger person make
. the’transmon mto adulthood. The relattonshtp touches the mentor as well, in an emotional
'way" (p. 209). However, there i little evrdence that adolescents perceptions of .

- :'Imentoring have been exammed Herein ltes the problem of thts study.




 Purpose of the Study

This study examined adolescents’ perceptions of mentoring, specifically as they
~ pertain to recreation progtams. The overall purpose of this study was to help recreation '
_ - program staff understand the role of mentors and determine if méntor's should b'e' included '
~ as a part of their programming efforts. The researcher’s biases prior to this study included
- béliéfs that all young people can benefit fr'Ofn positive contact w'i“th a mentor; all young
I people can benefit from experience in recreation programs; and recreation programs are
appropriate places for mentoring to take place. The lite.ratUre supports the belief that .
recreation programs benefit youth participants and the leadership that staff provide may
have a positive effect on young people and may possibly serve as mentors for them :
~ (Wesner, 1996: Witt & Crompton, 1996). '
-~ Review of Related Literétﬁre
Adolescence, .
In some cultures the transition from childhood to adulthood is a clear and decisive
event marked by ceremony and a rite of passage. In American culture the transition to
adulthood i_s slow, creating & long and potentially vague period where young people learn
* tobe independent, functioning members of society (Cummings, 1995). Thus, adolescence

is often a misunderstood and ill-defined period of the life span. For example, Dr. David

* Elkind (1998) writes that:

* We have, in effect, all but eliminated this age period as a distinct stage in

the life cycle. In our homes we increasingly treat teenagets as equals,




rather than asyoungpeople who, despite their physical maturity, are still
psychologically immature. (p 3)
- -__'Takamshl (1993) however, desonbes adolesccncr as a tlme of great opportumty in whtch
: | " the adolescents learn how to solve problems and make chorces in preparatlon for
adulthood. Adolescence has also been described as a time of great potential in which
damaging pattcrnscan be prevented (Hamburg, 1993). If not prevented, patterns of drug
and alcohol use, and violent behavior may carry on into adulthood. .Thereare many
. .complex challenges facing adolescents. Some youth who have difficulty navi gating the
challenges are termed “at-risk youth,” - -
Thetenn “at-riskyouth” S variously defined. Wittand Cronipton (1996) state .

N that at-nsk youth are consndered to be “youth who are, or have the potential to be

influenced negattvely by famlllal envrronmental peer and/or social factors that deter

~ their posntlve mental and soclal development" {p. 70) Recently adolescence has been
| ,comphcated by the increased acceptance of activities, such as alcohol use and sexual
'acuvnty, that appear to the adolescents as attractwe (Hamburg, 1993) As a part of thetr '
~ transition to adulthood _adolescents learn to make choices; most adolescents negotlate -
o themselves through thesechoices with' little conSequence. Although the risk' factors that
'af”fect adolescents are mcreasmg and becommg more available, the majonty of young I
o people do not pamcrpate in activities that would charactenze them as bemg “at-nsk »
Risk exists along a contlnuum of four levels: mlnlmal remote, hlgh and .

lmmment (McWhlrter, McWhrrter, McWhrrter, & McWhtrter 1993). Mimmal-nsk




| youth thc majortty of America S young people, tend to haye good home llves, and

- lnntted soclal and environmental strcssors In other words, 2 mlntmal-rlsk youth s

o typrcally ralsed in a supportwe tamtty, regardless of famtly structure, a low-crrme

nelghborhood and particlpates in structured actmttes such as aﬁer-school recreatlon
programs. Rem'ote-rrsk youth m'ay haveless posltwe family lwes, and _some soclal and
_enwronmental stressors Htgh-rlsk youth may come from a challenged home llfe, and
: have numerons socral and enwronmental stressors. Some hrgh-rtsk youth may exhibit )
' negattve attltudes and/or skill dcﬁclencres Imminent-risk youth, like htgh-—rtsk youth
tend to have econornlcally drsadvantaged backgrounds, and have already demonstrated
the development of negative behaviors and activities.: There is no formula to tell where on
. Ithecontinuum a youngpersonshouldbe placed. Their placement depends u'p'on the group
with whom they are compared and who is domg the categortzmg Both risk and .

- opportunlty are present in each adolescent’s ltfe, how well they negotlate the risk can

B -depend upon many factors, one of whtch is their level of resrlrence

Resrhence 1S anothcr term, somewhat related to rlsk whlch is not well defined

- Generally, a resrlrent person has “beaten the odds” and reststcd the negatwe effects of

hrs/her surroundtngs A college graduate orlgtnally from & neighborhood where many of
. “his or her peers fatled to complete high school could be labeled as resnlrent Like rlsl(

; ) resiliency is subjectlve and relative to others with whom the young person is being

* compared. A key factor which “contributes to a young person’s resiliency is his or her

" belief that adults care about and are interested in him or her” (Allen, Paisley, Stevens, &




'- _';Harweli 1998 p. 83). It has also been sug._,gested that resthenee 1saresuit ofthe

o ;-,interaetton between genettc and enwronmentai faetors (Horowitz & O Brten, 1989)

Recreation and At-Rtsit Youtl

Because of their baekgt ound, aterisk youth often “iack certain core abihttes that

o '--would enable them to burld and mamtam posrttvo 1eiattonships” (MeWhirter, et al., 1993, '

. p. 89). One reason for thetr ditiieuity in buiidmg positive reiattonships may be an

© inability to rust people. When the youth feel safe enough to express themselves they

o ,'-?iearn how to trust people, whieh leads to building and maintaining friendslnps Fitese

--I,lessons carry over to other areas of their lives such as school and ontsrde peer
reiattonships (Mernrter, et al.). Many factors miiuenee whether or not & young person

feeis safe. Reereation settings can provtde a sat‘e, non_ludgmentai atmosphere in whieh at-
"risk youth have the opporlunity to express themseives (Wesner, 1996). One essential

B factor is the program staff who help create a safe soeial enviionment. .

When participants teei that they are in a safe soeiai enviromnent, lhey aie ineie
iikely to feel comfortoble expressing themselves. 'ihe type of stat‘t‘ who sttpervise f -

- program and the leadership they provide can be a slgniﬁcant faetor in the envhonment ot‘
the program (Witt & Crompton, 1996) Reereation staf f nmy be more lhan supervisors or

leaders' they are in hnportant positions ik role modeis and tnentors, partiouinrly to high

o and intminent-risk adoiescents (Wesnet, 1996)

One exampie of 1} program that glves staff {he opportunity to serve as role mottels

' and mentors to adoleseents is the Natiomti Youth bports i’rogram (NYSP) NYSi’ 18 Q




free educational ennchmwt program for youth from fow- 1ncome famihes held each
summer at 170 college and untvetsny campuses in 46 states It is Sponsored by thc
B National Collegtate Athletic Assoctatton (NCAA) and the Department of Health and

| Human oewices (National Youth Sports Progratn Committee, 1907) NYSP beheves that

o youth can learn valuable sktlls by parttclpatlng in sports, but adds that education in “life

sktlls such as drug and alcohol prevention nutrition, personal health andjob
' | responslblllues” s also a key component of thc program (NYSP Contrmttee, p 2) The
_plnlosophies concernlng the lnteraetlon oi‘ staff with adolescents ln a reereatton setting
'_ntade an NYSP progrmn a useful Iocation for adolesccnts to be lntervlewed about
~ mentoring. '
I Methods and Procedures
Because this study was deslgned to explorc adolescents perceptlons ofmentorlng
qualitative mcthods were approprlate for this study The purpose ot‘the study was {0 help
. recteation progrum stafl‘ understand the role of mentots so they could deterrnine ifthey "
should include mcntorlng s a part ot thcir programming ei‘fortsi To allow the ndolesccnts
' an opportunlty to dtrectly share thelr thoughts aud pclccptions concernlng mentorlng
lnterviews were conducted Qualitative research designs, which often include in depth
intervlews, allow a rescareher thc opportunity to exploro a toplc in more detall than
quantltatlve research (Patton, 1990), By using a semistructured lntervlew schedule the

researoher was able to probe toplcs and ohtaln lnfonnation about the youth's thoughts

' antl ldcas. '




Thts study was designed as a phenomenologtcul inquiry i’atton (1990) states that

' phenomenology “focuses on the question "What 18 the structure and cssence of

_ B techniques used in phenontenoiogicai inquiry, and are used to give the partrcipants an

opportunity to express their own thoughts and idens For this study purtteipants were
_ intcrvrcwed about their perceptions of mentcrlng
o Returning participants of NYSP at the University of WisconsinaLa Crosse were
selccted for this study because the researcher hciieved that they would bc bctter than first
year partieipants in drscussing mentors at NYSP A returning pru ticipant has at ieast one
- year prior experience in NYSP. Durlng the program $ free tedical cxaminations the '
researeher approached the parcnts/gunrdians of returning participants to expinin thc
research study and obtain consent Aiier consent was obtained A ntaster list of '
| | participants was sorted by age and gertder. 1weivc participunts were ¢ selccted as potential _ ' .
' mterview participants, and their enroliment was veriﬁed 'i‘he researcher then estahiished |
an interviewing scheduie that wouid not rernove i participant from a requireci activity, N
such as iunch or swimming ' '
: _ On the day of each scheduled intervlew seiected participants wete approached by'
N the rcsearcher and askcd ifthey would help the rescarohct with a school project. Further

' -speciiics were not given untli the participants reached the interview room to ensure thot

~ the explanation of the study and the participant’s consent would be captured on tape.




o ._lntewlews were both audtotnped and videotaped to accurately reoord partieipants
j_responses lntemews were eonducted in a t‘ocus g,roup faoillty nt the Universtty of
Wtsconsln-l..a Crosse during regular NYSP ltours ' .
Once partlclpants had mgned the consent form,they selected a pseudonym to
.'proteet thcn‘ identity E ght pertlctpants, proﬁled 1) lnblc l gave thelr consent to be
- -mtervlewed 'l hree NYSP pcrtwlpants decllned to glve consent and askcd to be taken

~ backto thelr group | aetwlttec o

l‘nble I l’rot‘tles ol‘ Elght NYSP Parttcipnnts Selected lo be lntewlewed

Previous  Sex lnd'ivldn’al Dual ~ Verification
Yearsat  Interview  Interview Interview
NYSP o W Interv
Angle oy remale Vet
peth 14 - Female
B 155 Moo
~ Chad t Male
CDam M2 - Female
George T  Male
ot 1 Male
 Kevin o - Male

Individual Interviews focused on learning whether or not the adolescents had "

people whom they considered to be mentors or potential mentors In thelr lives. At the




. completron ofeach mdwrdual interview, the researcher informed partrcipants that they _
' "would be contacted in 2 weeks to portlcrpate in a focus group A focus group, by
deﬁnttion “is an interview wrth a smsll group of people on a specific toplc. Groups are
"'typrcally six to eight people who partrcipate in the intervtew“ (Patton, 1990 p. 335). lt
I wais not posslble to conduct the focus groups as planned because all eight mdtvlduul
' interview purtlcrpunts were unablc to meet at thc snme time, Dawn was withdrawn f‘rom
NYSP by program staff beforc the scheduled focus group, she did not withdraw from the o
study Chad requested not to parueipate further on the day of the seheduled focus group.
 ' As such. particlpmrts were interviewed in groups of two (termed a dual interview), In
ench dual intervrew perticlpauts were able to share ideas with ench other and agree or
disagree with (he others thoughts and_ dens,
The dual "1htcrviews fdcused on the adoleseents‘ perceptions of mentors,
. perticulurly their important characteristics and what they eould do to hclp adolescents.
o Agaln, a semistructured intervlew was conducted o probe for uddltlonal lnfonnctiort.
_ Questions were derived from the analysls of individual interview date and focused on the '
 reasons why mentloned churacteristics were tmporlent to the ndolescents.
' The researcher tronscribed the audiotape of cach Indlvldual and dual intervlew.
- Rew datn were extracted from the transcripts by notlng key words, phrases. of stotements
that rclotcd to the adolcsecnts perceptlons of memorlng Two methods of onulysis were

used content enelysls and compamtivc analysls. Content analysis, “the pl‘OCGSS of

' ldentlfylng.codlug, and eategorlz.ing the primary patterns in the data” (Patton, 1990, p.




N 381), wosttséd initially to determine the speciﬁo categories and patterns that existe’d

' _between rnterwews
. After transcripts were analyzed for content they were oompared to each other
using the oornporati_vo 3“31&’3’5, method. Comparutivo tmalysrs involves the re-
. '. ettomihation_ of transcripts to determine if specific patterns or tltemost were ntils'sed
(Patton, 19'90) 'Dato Were onalyzcd m two formats: 'eoCh lndtviduol transctipt was _
' 'anolyzod and tlten eaolt individual’s response {0 each questron was qoparated and .
o compared to others rcsponses. I‘hls method of analysis providcd triangulation, or “tho . _
R combination of mothodologies in tho study of same phcnomena or programs" (l’atlon, D.
N 87) If only one mothod of onalysh had been used errors may have occurred in thc
_analysis ot thcmes may have been missed (l’attort)
Verifiation Intervicvi ‘
After the complotion of‘NYSP it was nccessary to recomact participants by
telophone 10 verify the thcmcs that emerged from the dalo. Bof‘ore speoking to the
partlclpants the researohcr first qcourcd permtsslon for the addltlonal 1ntervlew ttom the
'initially consenting parent/gunrdlan. All seven parcntsfguatdlans gave consent.
The researcltcr spoke with the lntcrvicw participants, explained why tltey wete
_ ' bolng contactcd ngoin. and obtained vcrbnl consont Responses were recorded wtth tlto
knowledgo of the Intorvlow partiolpanls. lntervlows t‘ollowed f soripted format allowing '
" o rtddltlonal problng questtons to be askcd if‘necessary At tho completlon of the lntorvlew,

' tr_t‘tnscrlpts were analyzed,




‘Results

The data analysis reveaierithree components of mentoring as pereeived by the

- _adelescientS* eharaeteristics oi‘e menter, mentoring behaviors, and the adeleSCents’

preferences f‘or u mentor Figure l details these three cemponents of adolescent
- perceptrons ef mentoring i hese cetegories emerged iiom examining the frequency of
- aetuai responees presented in Table 2 The categories were iabeled by the researeher, but

,whenew,r r.rossible the speeiﬁc terms within the categones were words of the partreipants o

'_ t"-emselves
'_thdetiee_im.mgr

One common theme in all the interviews was the adolescents’ need to feel they

have someone they can seek out for suppon. advice, and guidettce. The adolescents spoke

. 'ahout issues af feoting yeuth the impertanee of nmking appropriate choices, and hew i)

- menter can help them make the right decisions. Brian and Beth discussed in detail that

one way a mentor eouid be supportive was helping them learn dceision-mnking. Brlan
_ stated “q |ot ol‘ peeple have mnde bnd eheices and leok where it's ended up. | mean the _
jailq are evercrewded and they re building now enes, iot of people are living on the .
etreets.“ Beth continued by eaying “you see Iittle kids runnlng into schools with guns nnd
kliling ether kids.“ When the researchet esked how mentors could heip young people
with deeisien-making. possibly preventing problems llke these, Beth rcplied
' Yeu te not alene. Anythlng yeu ﬂght yeu re not alone. You ve got
- someonoe whe hns yeur back And it just allows them to stand up for you

when you need it, and [someone who) just cares, and whe will say to you
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Table 2. Catego'ries‘ Derived'fro'm Actual 'l’articipaht Responses "

~ Category * Individual Interview  Dual Interview Total Frequencies
B - 'Response  Response R
___Trequencies ~ Frequencies

~ Supportive 12 - 18

 Helpswith 9 IR
~ problems _ - o

Talks to them 12 12 o

 Spendstimewith 2 -2l
‘them o

Tt - L . i
~ Listens to them s 13 .
Respect ¢ _ 2

Helps them think 2 o 13
~ things through '- - R

"Ca'res' about them
Experienced
Helps with personal
ot relationship
conflicts

Takes a spectal
interest Inthem

Honest

Helps with day to
day things

el cber peopls_




{ifit’s not always good for you or that it might get messed up if you fall
into this. They rnake you want to riﬁr‘é'.- o .
It was not énough" for the adoléScentslo’h&ve oaring ndults present in their lives;
 the concept of trust was sngmﬁcant Kcvm statcd “you don’t want to pour your heart onl
.- o somebody that you wouldn L bo ablc to trust,” Goorgo rccogmzed the link belwoen
_ 'trurung someone nnd spendmg time with them whcn he said “if people can't trust or
' rospect some people thcy just don t want to hang nround with them, So it's prctty |
- important.” 'l‘ruqt was also the most frequmnly mentioned reronse {0 the verrﬁcation
- mterwew qw.,stion “whnt characterrslic s most important?“ As a part ol‘the verrﬁcation B
"lnlerviews partlclpmns were asked to deﬁne “tmstworthy " For most paniclpants the
N word was defimd as “someone who can kocp a secrct " but Beth defined it as “somcone
who will nlso act wlthln the best hncrosts of a person they caro for
- llonosty was another important charaoteristic of the mentoring relationship The
.ndolcscenls SAW honosty as bcing diqtlnctly scparate from trust, but rtcognized a

' _relationshi'p between the two concepts. As Beth statod: “if they are going to lie to you

about stuff, and they arc ot going to be totally honest about what they think, then you're

Jusl prelty much wasting your timcr

A mentor S oxpnrlencc was nlso hnpormnt {0 lho pnrtlcipants. They felt that It was
very important that : mentor give advioe, listen to lhem, and hclp them with thelr .
problcmsr In many 1nstnnces, all of these thlngs related back to the menlor sharlng his/hcr
- past exporlences. ln individual 1nterviows George and Kevln both discussed wantlng to

pursue careers in the mllltary. l‘hoy each stnted that they found it holpﬂul to talk to peoplo




- .who had served i thc nulltary Parllclpums also spokc about hcw a mcntcr S W|llmgness o

to sharc past cxpcncnccs was llclpl‘ul whcu dcalmg with tough dec:slcns, such as whether
to usc drugs or alcohol Kevin rccognmcd the value of his mentor S past cXperlcncc when
~ he cxplaincd “hc has had a lot of different cxpcrlcnccs SO hc wlll know how to deal with a
buuch of stuff.” Charuclcrlsucs of a mentor are closely tlcd to their behaviors
' M"‘_ tor Y Bc“ vl" s
o Although the aclclcsccnts sometimes found it easier 10 cxprcss what lhcy dld not
) waul o mcutcr to dc, thcy discussed the bchuvlcrs of mentors tlmt thcy felt were
' . " supportive. These bclmvlors included spcudmg time, helplug wuh prcblems, and .
' llslcnlng thn the adclcsccnls dlscusscd pccplc whom they felt wete mcmcrs, or
pctcutlal mcntors. they usually named & pcrscn wlth whom they spent a great deal of
'tlmc. Onc cxumplc Was thc NYSP «\ctlvlty Director, o favcrllc of many progtam
.' partlclpants Brlan cllcd her as a pclcntlal mcntcr, saylng “in the past whcn P vc had
prcblcms, she's always been therc to talk.” JclT sald “l like her a ot and I see her quite

'cftcn.‘_’ Partlclpants mculloned other NYSP slaff mcmbers. most often current stal‘f

mcmbcrs, but somcllmcs slal‘t‘ frcm 4 prcvlous summcr.

T he partlclpcuts had mnny ldcas abcul what it meant to spend time wlth a mcutor. '

Gccrge stalcd that spcndlng time was not nlways aboul talklng and lcarnlng NeW lhlngs.
- As hc put it, “muybc thcy cculd hang oul wlth you, llkc whcn thcy e not actuclly

mcntorlug ycu.” After f‘unhcr prcblug, Gccrgc cxplclucd llmt “mcntorlug ycu" rcf‘crrcd
A lo thc talklng and shating that typlcally happcns ln a mcntor-protcgé rclatlcushlp Bcth

statcd lhat spcndlng time wlll; somcbcdy meant kncwlng that thcy were available lcr hclp




~ if'you needed it. She illustrated this comment with a personal example: “anytime | called

' lto would drop thuteverho wu's doing if l rcally,' rcully needed t\int.“ Briuu spoke of two
of hts potmttal mentoro, suying, “when [ need help, they are there to help
lhc udolesoents placed a great deal of 1mportance on & mentor S abthty to help
o them with probloms. The typ’es of probloms tduntified by the adolcscents varted. Gcorge, '
~for cxamplc, mcntioncd that he would Itko 1o pet different perspcctive of tough issues

_ such as dru;, nnd alcohol use. By contraqt Beth sutd that a mentor should holp with life in

o geueral uud Wltll wlmtever probloms sho could not handle ulone.

l*or some particlpuuts, a person who helps wtth problems would give udwce, fot
others that person would be supportive. lnterwcw porticiptmts ull monttoned the
signlﬁcaucc of huvmg a person who would Iistcn o them and help thcm undelstmtd

'_incidente that occurred in thelr lives. As Beth slated it Is tmporlant for her to know that
- 'someono Is thcrc. "

. Dlscussion focused on supportlvc bohuvlors wlen tho adolescents dtscusecd what
thoy did want, but at vatious titnes thc udolescents also discussed negattvc bohaviorst
Int‘omtatlon obtained when udolescents discutsod negalive bchaviors was nnalyzed and
the morc positive behaviors were then dlscovered For Instance, one partiolpaut -
‘mentioned that she did not want a mentor who sot bad exumple The resoarchcr trcutcd

thts rosponse thc SaMe as tf she had snld It was important a mentot sot a good cxantplc.

'Another tnstunco was when George statcd “It‘you put two pcoplo togother and they can't _ '

get along bccnuso of dlt‘t‘crcnt vlows on things, thcu there g 10 point in putttng them




:. - together because tney won't get as much done.“.Besed ot G'eorge"s statement, it couldbe

assumed that he feels it is important 2 rnentor and protégeé have similat interests. _
dentified Preferences for Me . o
- Each adolescent identified unique preferences for a mentor, but common themes '
. ~ existed, For example, the majority of pertieipmns speeiﬁcnlly Sta‘ted thet- parents did not I
_serve as mentors. “lhey reJust too caught llp in their lives,“ Brian said eontimnng ap ve
trled talking to tny parents and most of the time they don't lrsten.“ Beth declared “l could
never turn to my parents about anythlng . When esked if parents could make good
mentors Kevin responded saying “I don’t think it would work it should be somebody that

N you can relate with.”

~Two participants did feel that their parents do SEIVe as'mentore for them. Angle

' inittally nomed both her rnother and grandmother as mentors during the indrviduul
inlerviews' she took a dtfl‘erent perspective in the dual interviews During that seeond
:intervlew Angle inltiolly slated “tf heve A problem [ can talk to my mom abeut any lssue '
_and et advice on T l{owever, after ndditlonel probing she said “then if she doesn’t
- egree wlth me we j'us‘l get ih o big ﬁgln and stulf.“ Nevertheless, Angle held her belief

. tlrrongnout'the interviews. George also felt his parents served n'srnenters explaining that
' hls pnrente are a “meln source ol‘support“ end “people to fall beek on,”

Particlpants felt that adults, in general were not preferred montors. lhe

_ adolescents lnsteacl shared examples of lnslanees when they Iooked to thelr friends for
' mentorlng I‘hey used this type ofmentering predomlnalely when seeklng edvlee

) concerning opposile S6X relatlonshipe. One speeiﬂe example was when Jeff spoke about a




: tlme when two glrls at school hked htm and lte did not know who to ask to the danee He
 solved tlns dtlemma after talking to a t‘rtend who had a similar eJtpertenoe

Additlonally parttctpants menttoned that young adults, whom they classtﬁod as

' belnt, anyone from “seventeen to thelr late twenttes,"’ wete people w1th whom tltey could -

relate. Brian preferred this ago group hecause “teolutteally they are adults when they tutn -
N _eighteen, but thev stlll act like one of us. " Pattlolpants associated adults older than thetr

I late twenties wnh their parents. Beth stated that she also had dit‘ﬁeulty talkmg to lter _
N parents l‘rlends saying “I 1 talk to tl*em, hut no about anythlng " Kevin sald B

They re always used to how it was baek when they were ktds, ihstead of

how It is now, and they might try to say tlungs like ‘this ls ltow we solved

1t when we were kids. A lot of stuff has ehanged since they wetre kids.

: | The partlelpants stressed the tmportance of a metitor S age, but were quick to point out

that it was more lmportant that a mentor ttoat them seriously and be able to relate to

_ them As Kevln stated, “not necossarily older than | am, but somebody {liat knows what's

. gotng on, and they know how to get around thlngs like obstaeles and problems.“ Because

staff of reereatlon progratns ate typlcally college students in thelr twenties, wlto enjoy

working wlth young people, they moy be viewed as potential mentors.

NYSP programs are hold on college Campuses, and staf‘f members are often -

' 'college students 'lhese NYSI’ statt‘ membets meet the participants’ pret‘erences thata

mentor be a young aduit, and are people who are wllllng lo spend time wtth adolcseents. -

During the individual lntewlew_s the gencral f‘eellng- was that mentors dld not belong_ut




- NYSP Durmg the dual tnterwews a change occurred Partrclpants said that mentors were

- not 0 vrtal part of NYSP However, they might be helpful par’ucularly when the
| 'partlelpants were gettmg to know each other, Jeff mdrcated that he would not want a
) 'mentor at NYSP srmply because of the hmlted length of time for the program,
i lrke tt on my own going to thrs certain place and betng wrth them mstead o
of havmg someone at NYSP bemg a mentor jUSt for the summer or for par’t
of the summer, and then all ot the suddenyou don t have them any more,
Because of the mere pos‘rtwe statements about mentors at NYSP durmg the dual _
mtcrvrews I 1t was necessary to vertfy thc results of the analysrs Therefore, durmg the
vertﬁcatton mtervnews the part101pants wcre asked, “Are mentors somethmg that belong
' at NYSP?” Slx of seven partrcrpants answered thls questron “yes VY one answered both
. “yes” and "'no ” When asked to explam thelr “yes” answers all seven partrcapants
- mdrcated that mentors at NYSP would help in s1tuat|ons where partrclpants were not
o gettrng along and they needed someone to talk to. The “no” that was recorded was from
- -Jeft‘ who rerterated his earlter response about the lmuted length of time.
' . ' DtScussmn
'I‘hls study was desrgned to examme adolescent perceptlons of mentormg The
) purpose of the study was to help reereatron program staff determme if they should
. mclude mentormg in their programmmg efforts Atter data analysrs it became clear that
o the adolescents wanted to feel someone was there for them. One way the adolescents
could feel someone was there for them was to spend tlme with the person Key

_.charactenstrcs sought ln mentors mcluded supportweness, trustworthmess, honesty,




I' caring, avallabillty,and cxperlence ic data also revealed that while recrcatlon
| programs, which are of’tcn short term, might not be the best place for formal assrgned
mentortng programs, a type of mentoring does exist. .
"The concept of mentonng may have been dtfttcult for some adolescents to
| understand Thts dtfﬁculty was demonstrated by parttclpants who were able to answer
' some questions more completely than other partlcipants were. Abstract concepts are more
o drfﬁcult for younger adolescents to understand because they have not yct moved from
' 'concrete to formal operatrons (Ptaget & Inhelder, l969) l
When an mdrvndual exhtbns concrete operatlonal thought they see things in
' categorics and place peOple in roles (Piaget &-inhclder, 1969). People who are capable of o
' formal operational thought are better able to understand ambiguous conceptsand
 categorize people in different roles. One example of the difference between the two
abilities was obsﬂryedwhencomparingAngie’s interview transcripts to Beth's. Angie,
age l l, stated that mentors were not needed at NYSP because there were staff members
P present By contrast, Beth agc 14 was able to see that NYSP staff served multlple rolcs
for hcr, mcluding the role of & mentor. .
It may not be 1mportant that a young personunderstand the concept of mentoring
' m order tc bencf'rt from the relatronshrp When a mentor IS a natural one, thc young
. ﬂerson may not understand the srgmﬁcance of the relanonshtp until much later in hfc, if

at all. Many adults can point to a signiﬁcant person in their lives who made¢ a diffcrehce '

B in an 1mportant decrsron. It is more important that the rclatlonshrp exists than that the

g young person understands it,




Parents and Mentoring

Mentonng was clearly separate from parenting in this study Angle, one of the
. youngest participants, was the only one who continued to describe her mother as a
'."mentor throughout all three rounds of intewtcws When probed Angre recogmzed that
her mother retarned the power in therr relationshrp Mentormg is not about power; it is
' _about aidmg and gurdrng the protégé during sklll and character development (Rhodes,
' l994) If a protégé chooses not to follow hisfher mentor’s advrce there are no threats of
| ipunishment as there may be ina parent-chlld relatlonshrp Mentors are not supposed to
II take the place of parents (Dremen, Aldor, & Katz, 1995) ln some cases the y are
supplemental helpmg to ease some of the parent S burden (Dremen, etal.). In other
cases, young people who have a strong relatronshrp with their parents and may not have

formal mentors present in their lives.

In recreatron programs youth may rmprove thelr social interaction sktlls and leamn
valuable lrfe SktllS, “needed to succeed to lrve wrth others, and to survive in a complex
| 'socrety“ (McWhrrter, et al 1993, D 270) Recrcatron professionals may help youth gain
‘these ltfe skills, particularly adolescents charactenzed as being hlgh and rmmrnent—nsk
- (Wesner, 1996) Not all recrcatron programs mclude 8 formal mentonng component l
"however the capacity for mentonng relatlonships exrsts ' '
Ttme restrtctions may affect a program drrector s decision to include a formal

' mentonng component in recreatron programs ‘Most reoreation programs run for a set




~ period of time; NYSP is a 5-week program. When questioned about the appropriateness
 of including mentors at NYSP, Jeff recognized the limited amount of time av‘aname. :
'. Although 5-week programs may not be rdeal settlngs for formal mentormg relattonshlps,

itis not tnconcewable for a natural mentonng relatlonshlp to develop and oonunue upon

 program eompletron.

Wltt and Crompton(l996) state that “leaderShip is perhaps the most important

element in determmmg the posltlve |mpact of a program, since it determlnes what

articlpants derwe from thetr eXperlences” (p. 16) Enrolled program pnrtrotpants look to

- program staff to provrde the program S |eadershlp This leadershlp role provrdes staff
' w:th the umque opportumty to mentor partlctpantsr One important component of

N mdlvrdual-team mentormg is not only demonstrated leadershtp, but also famlhanty
'?between group members and their leader. Tlus famlhanty comes from spendmg time

_ together

As the parucipants stated, spendlng ttme wrth someone allows the establtshment

ofa trustmg relatlonslup However, spendtng ttme is not enough The adolescents

interviewed also stressed the 1mportance of f_eelmg that someone was there for them. This
| type of relationship implles an emotional connection. The adolescents in this study

reeogmzed that spending tlme with someone 18 only the first step in forming that -

_connectlon with them. A mentor must also appear open to listen and advrse the protégé

_concemmg thelr problems

Some of the partieipants in this study stated that it ls dlfficult to trust adults _

- beoause adults are “too lnvolved in thelr own Iwes and do not understand young people. B




Being able to relate to young people is lmportant in not only a mentoring relationshtp, but

. also in a recreatton settlng (Evenrud 1995) The participants stated that young aduits

- were best able to relate to them and characterized young adults as bemg in their iate

' teens or early twenttes Despite the stated preference for young adults as mentors, the '
B ;_Actlvity Dlrector in this NY%P program was mentioned as bemg someone to whom the

' partrclpants could relate and respect Partlctpants described her as being fun and someone

B -th'at they could get along with although she is in her thlrues. The pa_rt:crpants belleved

| 'these characteristn.s to be age related
It would be expected that adolescents wouid feel comfortable speakmg to their
fnends about the i lssues and dectstons that are facing them in therr lives Many times
; *adolescents are hesrtant to conﬁde in an adult eoncermng issues related to drugs Oor SeX.
They may feel that the adult “will not take the time” to listen to them. Csikszentmihaly
* and Larson (1984) stated “with friends, feedback is more positive, goals are more likely
1o be shared, and teenagers feel more clear, open, and free” (p. 165). Adolescents may
.  fecl freer to confide in their friends more than adults their parents’ age. They may |
~ associate these feelings of freedom and openness with trust (Neulinger, 1974).
Trust is an important factor with adolescents (Mitchell, 1990). Literature shows :
- that the prcsence of trustmg relatlonshtps contrtbute to resriiency for at-risk youth .
_ '(Werner, 1995) and that trust is an imoortant component of adolescent relatronshtps
| (Mltchcll 1990) Although trust wns Q dif’ﬁcult concept for the parttclpants to deﬁne, six

_of seven participants mdicnted that an mdlvidual who was trustworthy would be able to




- 'kcep a secret Recreation program staff should keep in mind the importance of

) tmstworthiness in mentoring relationships
of he_ Stug
. 'I‘here were two Iimitations of this study the Iength and duratton of the program,
- and the tlmc of year during whrch it was conducted Because of these ltmitations, data
. collectron was limited to three somewhat brief‘ rounds of intemews, and there was not .

' enough time to gather observational date, which might ha ve further informed the study

' _-'Because mterviews were eonducted in the summer, aduits who might potenttaily have

. 'serveda‘s mcntorsthat were “out of sight” (e.g., teachers) may aiso have been “out of
- . . o o _
| Implications t‘or Furt
Because this study raised more questions than provided answers, it can best be
 described as a stepping stone to further research, Questions include:
= Wasthere a difference in adolescents’ perceptions of mentoring the longer
‘they had been enrolled in a program? For example, did Brian have a different
' pempectiveof ' mentoting at NYSP because he was a sixth year participant
tltan did the second year parttctpants? -
‘How do adolescents perceptions of mentors differ as they contmue their hfe -_
'- 'development? . _ . .
; How docs the presence of retuming staff affect an adoiescent’s pcrceptions of
. ' mentoring? Would their perceptions have been dii’f‘erent if the NYSP Activrty '

" Director had not wtume_d this summer?




~w How would the assignmcnt of mentors affect ndolescents perceptions?
= What gcnder diffcrences, if any, exist in the adolcscents perceptions of

mentoring?

' 'AllhOUgh this study had a small v.ample sizc (n= 8), some possiblc implications for staff

: training were revealed
. _' mpltcations for Stgff Trainmg _ ' _
Thls study was deSIgned with the idea that information gathered mtght ltelp

' dtrectors of youth recreatton programs train their staff to mentor participants Staff

"'tratmng for seasonal recreation programs is a detmled process of learning the .

_ organizatron S pollctes and procedures, |mportant charactenstlcs of the enrollcd
populattons, how to plan programs, and team burldmg nrtwtties Rocogmzmg that .'
mentonng does occur in rccreatron programs it 18 rmportant that a dlscusslon of
mentoring should be included in staff tralnlng. Based on this small study some N

' rmpltcattons for staff traming include understandmg that . .
r . The traits of good mentors mciude, but are not ltmlted to trustworthmess, .
| honesty, and an ability to listen, . '
Staff must learn to observc and rccogmze partic:pants" nceds _
' Adolescents like the reahty of mentonng more than the concept, and lt 18
|mportant to r’ccogniz_e that individual-temm mentonng does occur in .

recreation settings.




Some people fee‘lthat adolescent reereatlon programs are ideal settings for
. mentorlng relatlonshtps to be establtshed Thls study revealed that these adolescents want '
. supportwe mentors who are wtlllng to spend time with them and listen to them. Thts
_study also mdicated that these adolescents would be receptlve to rnentonng ina
- recreation programt Some adolescents may prefer an indtwdual-team mentor, wlth the .
understandmg that the relationshtp could ehange into a one-on-one relatlonship Knowmg '
: this, it is more tmportant that the statT of recreatton programsappear open and w:llmg to
a help adolescents when called Upon but do not force the relationship Adolescents turn to
'people whom they trust, and somewhat whom they respect. One 1mportant aspeet of
youth recreation programs is lhat they prowde a safe, comfortable atmospherv staffed by
ndwnduals who can help the young pcople when asked Perhaps Dawd hshe: the former _ |
Superlntendent of the Minneapolis Park and Recreatton Board, said it best when he satd-.
o All of us have a vital stake in the healthy development of today’s children
~ and adolescents, who will become tomorrow’s parents, workers, and -I

citizens. Young people do not become mature adults without assistance.

(Fisher, 1996, pp. 57-48)
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 APPENDIX A

PARENT/GUARDIAN INFORMED CONSENT FORM




~ June 1, 1998 '

Dear l’erenUGLtardlttn' .

'My name is Jenntfer Hayes and | am a graduatc student in Recreation Management at the
~ University of Wisconsin-La Crosse, I am working on my Master of Science degree and
~ will be conducting a study this summer with the National Youth Sports Program (NYSP),
" 1 will be studying what adolescents at NYSP think of mentors, 1 am hoping to learn how
‘to improve staff training programs about mentoring 1 for recreation prot,rams suchas '

~ NYSP. Mentors and role models are two different things. A mentor is defined as someone _

“a person sees on a regular basis and takes the time to help that child learn new skills and
- make choices about their future. For some youth, a teacher can be a mentor. A role model
s a person the child looks up to and respects, such as a sports star -

I will ﬁrst eonduct one on one mtervncws Wllh 12 retummg NYSP students, to try to leam
‘what they know about mentors and if they think they have one. At the beginning of that
~ first interview, youth will be asked 1o choose a different name that [ will use what

~ discussing my ﬁndmp,s That interview will last about 20 to 30 minutes so your

* child/ward will not miss a sngmﬁcant amount of NYSP time. A couple of weeks after
~ those first interviews, | will bring the youth back into small groups of about six to find

out if I understood them or if they have anything new to tell me. Interviews will be

. o conducted in the Leisure Lifestyle Center located in 112C Wittich Hall on the UWL )

~campus. Interviews will be both video-taped and audio-taped and supervised by a

~ Graduate Assistant Lab Coordinator, At any time your child/ward wishes, he or she may ' .
~ stop the interview, All tapes wnll be destroyed when this project is completed

. Carefully read the oonsent form that follows this letter Please let me know tf you have

~ any questions conceming this study at any time. My research is being supervised by Dr.
Robin Yaffe (785-8217) in the Department of Recreation Management and Therapeuttc

. Recreation, and Mo McAlpme (785-8698), NYSP Aetmty Director. You may contact

‘either of them with questions at any time. If you give consent for your child or ward to be

 interviewed, it does not necessarily guarantee that your chlld/ward will be chosen, only

-that he or she mlght be selected

, Thank you for your time and conmderatton, and please don’t hesntate to let me ltnow |f [
. can bc of any assistance to you. : - --

Smcerely, .

~ Jennifer M. Hayes

~ Phone: 782-4156




- PARENT/(‘ UARDIAN INFORMED CONSENT
ADOLESCENT PERCEPTIONS OF MENTORING

* Robin M. Yaffe, £d, D. (608)-785-8217
Mo McAlpine (608)-785-8698
- Jonnifer M. Hayes ~ (608)-782-4156

- IW. pat'cut/guardlnn Of__._______________,_;__'_.____________, a particlpant in the
~ Nationa! Youth Sports Program give permission for my child/ward to participate in a research study
involving his/er perceptions of mentoring. | have been informed that my child/ward was selected for this
study because he/she is a returning participant of the National Youth Sports Program (NYSP) being heldon
~ the campus of the University of Wisconsin-La Crosse from June 10 to July 15, 1998, Participation in this
“study is not required to attend NYSP. I have been jnformed that my child/ward will be taught about

~ mentors and will learn why mentors are important in life development. My child/ward will then Le

: interviewed concerning his/her experience wlth mentors in the past, present and future.

Al lntervlews wlll be eonducted by .lennit‘er M. Hayes. a graduate student in the Reereation Management
‘Masters Program under the supervision of Dr, Robin M. YafTe, assistant professor in the Department of

~ Recreation Management and Therapeutic Recreation, and Mo McAlpine, NYSP Activity Director.

Interviews will be both video-taped and audio-taped in the Lefsure Lifestyle Center in Wittich Hall for the

: - purposes of having my child/ward’s responses recorded accurately, | have been informed that the

researcher will respect confidentlality within the full limits of the law. | have been informed that my

~ child/ward's name will be in no way linked to his/her responses and any reports made during the interview.

1 have also been informed that my child/ward’s responses will be assigned to a name not related to my

- ~ child/ward in any way. | have also been informed that all recordings will be destroyed once my researeh o

“has been compleled

o "l heve been informed |hat aII interviews wili take place during the regular camp activitres and no additlonal

~ time will be rcqulred of my child/ward to spend at UWL I have also been informed that permission will be

obtained from my child/ward before the first interview begins, and that he or she has the right to reibse to
answer any quwtlon during the interviews or end the interviews at any time.

- have been lnl‘ormed that the researcher will be publishing and presenting her research ﬁndmgs | have also
~ been informed that during any presentation or publication my child/ward’s name will be in no way linked

~ tohis or her responses

| have been informed that at any time | may have a question about this study | may contact the researcher or

‘Dr. Yaffe or Mo McAlpine, and | may also request a summary of the final results of her study. I therefore
~ glve consent for my child/ward to participate in this study, Furthermore I know that | may withdraw my
child/ward from this study at any time with no penalty and may continue to attend NYSP.

- Contact Garth Tymeson (608 785 8 l 55), IRB Chalr, lf you have questlons concerning the protection of
Human Subjects -

, In the presence of

S ———

' ""Signedat o (time) this ___dayof 19

the witness whose signature appears belnw mine.
- Parent/guardian:

Witness:




' APPENDIX B

" YOUTH PARTICIPANT INFORMED CONSENT FORM




YOUTH PARTICIPANT INFORMED CONSENT
ADOLESCENT PERCEPTIONS OF MENTORING

* Robin M. Yaffe, Ed. D, (608)-785-8217
Mo McAlpine  (608)-785-8698
Jennifer M, Hayes  (608)-782-4156

oo Caparticipant In the Natlonal Youth Sports Program agree to o

 participate In a research study to learn what I think about mentors, | have been informed that | was selected
for this study as a returning participant to the Natlonal Youth Sports Program (NYSP) at the University of
WisconsinsLa Crosse from June 10 to July 15, 1998, Participation In this study is not required to attend '

ONYSP,

Al interviews will be conducted by Jennifer M. Hayes, a graduate student in the Recreation Management
~ Masters Program under the supcrvision of D, Robin YafYe, asslstant professor In the Depatiment of
* Recreation Management and Therapeutle Recreation, and Mo MeAlpine, NYSP Activity Director, | have
been Informed that interviews will bo done in two parts. First I will bo asked quostions Individually, and
then, on another day, 1 wilt be a part of a small group to answer additional questions. 1 have been informed
~ that confldentiatity will be maintained within the Limits of the law. Interviews will bo conducted in the
Lelsure Lifestyle Center and will be both video-taped and audio-taped to make sure that my answers are
recorded accurately. All recordings will be destroyed upon the completion of the study, - '

1 kave been Informed that it is the researchier’s intent to publish and present her findings and ! glve consent

for my responses to bo used in both Instances. 1 have been Informed that at the beginning of the interview |

~ will be asked to plck a different name that the researcher will use whet welting her report. | have been
i formed that any auswers and/or reports made during the {nterview will be kept strictly confidential and

“nty real name will not be linked to my responses i any way. | have also been Informed that 1 have the right

to refuse to answer any question during the nterviews, and that [ can stop the interviews at nny time.

I have been Informed that any time | have a question about this study, I may contact the rescatcher ot Dr,
~ Yaffe or Mo McAlpine, I have also been informed that | may request a summary of the final results ofher
~study. | therefore give consent to participate in this study examining my perceptions of mentoring,
* Futthermore, 1 know Usat 1 may withdraw from this study at any time with no penalty and may contlnue to

attend NYSP,

I'Conth”ct Gar_{h Tyméson (608-785-8155), IRD Chalr, T you have queﬁlloﬂs concerning the prdtcélloh of
“Human Subjects. : . -

Signedat . (timeythis ________ day of 19 Inthe presence
of the witness whose signature appears below nine. ' _

Partictpant: ___

WIROSS:
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METHODS AND PROCEDURES




Metir'eds and l’roeedures
Quahmtive research allows a subject (o be studied in greater detail lhen _
) _quantrtetwe reseerch (Pntten, 1990) Qualrtatwe researeh s partrcularlyel‘fectwe when
'Ilearnmg abeut the nature ef a person’ s experience whh A phenemenon (Strauss & Corbm

. _1990) Beenuse qunhtatwe resenreh 1s lerr,ely mterpretwe, the researcher must earemlly

the researeher hepes lo learn rmd whst types ef data are available (Denzln & Lincoln,
l994) This sludy was designed using the phenomenelegicel strategy, whrch explores the '
.essenee ef‘ a perlleuler phenemenen and the experienees ef‘ people affected by It (Denzm
- &1 ineoln) This section will provide more deteil cencemlng methods and preeedures of
. 'detu-mmlysis. ) '
Conent s
= “People who do cement nnalysls sludy i sel of objects or events systematicnlly by '

' ceuming them or inlerpretlng,  the thunes contained within them" (Relnhnrz, 1992 D,

' 146). Once 'prepured,- trdnserlpls iieed to bo analy'zc"d for dala. The analyst first reads the

B ranscripts 'le'ek'ihgfer im'd eeding Important ceneepls in the participants’ statements.
~ Coding | is a process In whieh the pieces of text eontelned within lranseripts are zmnlyzed '
by extreellng key words, phrases, or senlenees from the toxt (Ilolsli 1969) For example,
. one ef the perllerpanls initially deﬁned i memor ns "semeene that you ean looks up {o i
and trust, who you respeet i let " Thel slatemem was ceded by exlreellng the words "leek

B up te,“ "frust,” and "respeel.“ -




W“henever possiijlc coding wns'done emicany,' or with a term originaiiy.used by

o thb partimponts' (Dcnzm & Lincoln, 1994) if‘ thu coded term is ono of tho analyst 3 own

: '_demgn it wouid be rcl'en‘ed to a5 etic Lodtng (Denmn & Lincoln) Lmlc coding is
- prci‘errcci to LIIO bccausc the torm uscd by the nnnlyst may not have the same meaning Ay
' intended by thc speaker (Dcnz,m & meoln) For examplo, one nnerwew subject deﬁned
- mentor s o “leadcr, or somcbody that somobody looks up to. An older porson that helpf; '

the younger per.son undurstnnd what il going w in the world.” T ho anolysl coded this

stntemcnl as “1eader,“ “somcom to Iook np lo,” “older porson,“ and “undersland what is

going on.-“ If tho ter “oldor pé’rSon"" hnd boon 'codod as “adult” monning may have been

nnssed Rcsults showed thnt pmtiuipnnls in this sludy wero mlstruslmi of adults in
genorol and proﬁ.rred “youngor miults.“ Coding this term as “older pcrson“ made it

possible to morc accuratel! y oompnro the feclings oi‘the different lntervicw subjccts lo

~ ench otlmr. B

' After each tmnsorlpt hnd heen analyzed for content and coded words were
recorded In a tublc fonnat for each transoript lrunsoripts were read multiple tlmes o
' _onsurc that nothing was overlooked. Each trnnscript Was analyzed indivldunlly, and lhcn
_comparcd to the othor Interview results uslng methods ofcompnrativo anniyqis. '
Compauaive Auaiysls '
Comparative nnoiysis |8 tho proc.eqs of comparing | individunl transoripts to one
. anothor whilo iookmg for common thcmcs. lho procesB of cotnpurativo anniysls begins

with the anniyst 'looking for roguiarltlos' in the data (i’nnon; 1990); 1f ono 'pnrticlpont felt




" that it was tmportant that a mentor bo trustworthy tha anaiyst looked at the bits of data .
' from other transcnptb to dctormlne if others dld
Ono way this comparison was done was by detonmntng if a topio was mentioned _
| by tnultiplo parttcipants or soverai times by tito same partioipantt If a topic was
mcnttoned several timos by only one porson it was clear that the person considered it
- tmportant Howovor, this t0ptc was not treated with the same signiﬁcanco as if it had B
' beon mentioned by 'tnnltiplo subjoots l*or oxamplo aﬂor analysis was ootnpleted the
: anaiyst observod tliat “felp witlt monoy concerns” had been montioned twico After
'cotnparint, the rosults of aii ttansoripts the anaiyst determinod that only one partioipant
-htld discusscd financial issucs. Beoause only one partioipant t‘olt strongly about it
. ‘Fﬁnanctal 'concems” does not appeat in Figure 1.
N Another part of oomparative anal yais inyoivos examining whothor two subjects
_ 'hnd aiightly dit‘feront torms for tlto samo thing, For oxatnple. one parttclpant stated tltot it
WAS important that n tnontor “offer options [for how] to solve piobiems.“ Another '
partioipant staﬁted that it was important for a mentor to “glvo advlco.” Afler ro-oxnmining _ '
the transeripts it became clear that “offer options” and “give advice” had similar
moanin ga Onee meanings were detormincd clustorlngcould begin. Ciustoring s a

proooss in whlch conoepts are dotannlnod to bo so slntilar thoy cont be considered as one

- (Krippendort‘t‘ 1980) Clustering in this stttdy allowed over two hundred oinio terms to be

' c'onde'nscd into 15 categories, Ilstod in iablo' 2,
The use of two data analysis mothods providod the triangulatlon nooossary for this

study i‘rlanguiatlon onsures that data |8 not missed or misintorprotod dttring the onalysltt




__ -procedures (Denzin & Llncoln, 1994) lnangulation alsc‘ allows a more “in-depth

- understandmg of lht. phenomena in queslion" (Denzin & Lincoln, D, 2). (‘ontent analysis

-' worked to extract the data from cach mdwidual transcnpt, gathering, As much mfonnation
B8 possible l‘rom the paﬂicipant‘s dlnlogue. Comparatwe analysns worked to determine

. what mmilarlties and dim.rences cxisted bctween one partlcipanl‘s pcrceptions of
mentoring and anothcr S, Comparative analysm provlded the opportunity to lmk the

mtervicwq and the lnformmion providcd




APPENDIX D

INTERVIEW QUESTIONS




o Questions as gsg_@_m ‘

- Have you evet heﬂrd lhe word mentor before?
| -Do you know whut it means?

3, ls there an'yom, in your Iifc who you would consider {0 be a mentor for you? Who?

4, Whm m’ukus that PErson spccial'? _ .

. What kinds of things does your mentor help you with?

What about being he.ré at NYSP {8 there anyone hcre who could be a me'nwr for you?
. Do you wlqh that thctc wcrc nnytl\lng, y dif l‘crcnt about NYSP lhal would mnke It ensier
- for you to have a mentor here? (What could we do dlﬂ“erently 0 allow you to dcvelop '
T mentorlng relntlonshlp?)_ .
8. Have you ever thought about what you would like to be when you are older?
9. What would that be? ‘

10, How do you think that a mentor could help you prepare for the future?

11, How do you think that NYSP is going to help you prepare for the future?
12, Do you think that a mentor s someone that you would like to seek out? '
Ouestions asked duriug nterviews '
. What characteristics are important for a mentor to have?
~ What Is the most imporiant part of the mentor definition?
. What do mentors do tor a pe'rson"? -
. Who do you look to bo a mentor lo you?
S, Docs everybody nced n mentor? Why or why not?

What m'e Some thlngs that & mentor can hclp y'ou wllh?l




7 What S the most important thing 4 mentor can do?

: 8'; ls trust an important thmg tor A montor to havo? Why?

' 9 = l‘t venso of hnmor an lmportant tlnng for a mentor to have? Why?
IO How importnnt 8 it for a mentor to be smart? ' '
1 I How can a mentor help you whon you e older?

.' l2 Would you want a mentor at NYSP? Why ot why not?

. 13, Why are listening skllls an Important part of montorlng? ,

1_4; How importnnt s it that o mentor be nn_derstondlng? _
5. How important Is it for a mentor to yive odvioo? _ .
omnomng__ot_uwmm_mo:nm -
L 'lhe thing that was mentionod ntost ofie n during the two-pcoplo intervlews was that it
_ 15 important that & mentor spends tlmo with the adoloscent tltey ate working with, _
o Why is that Important’? '
_Whot is hnportnnt that tako ploc,e whon 1) mentor 9 spondlng time with you?
' .,Wh'at does tho word supponlvo mean to you?
- Why i3 it importnnt that o mcntor help you with your problotm?
What doos lt meon whon 8 porson E trnstworthy? '

. Why ls it important fOI ndolesoonts hovo someono to talk to'?




- 7; Ol all of tho following thint,s whtoh is moat 1mportont? (Sponds time wtth you, '

Supportive, Hclp with probleme, Trustworthy, Holp think things through Respect,

lolk to thcm, Lioten to thom, Help with personal conﬂlct Caros about thom, lokes a
spccial mterest in thcm, Honosty, Holp with doy to day things, Expcrionced Hclp
othor peoplt.) B ' o

8. Why i°. that (hb most important thing?

B '9.' [)o mentors bolong otNYSP?Why or why not‘? B
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REVIEW OF RELATED Ll’I‘ERATURE B
This scction scrvcs as a supplement to the Iiterature rcvrew provrded in the
 ' manuscript of this docurncnt. This ieview of related Ilterature wril provide a more in -
depth discnssion of prcvious research ﬁndings conceming mentoring, adolescence, and
' | ._at-ris_k _youth_ recrealicn programs. - 'I
. Much research has been done concerning mentoring, Several types of mentoring
~have been described: assigned classic, frlend-to friend individualétcam, natur'ni and peer '
N group (Philip & Hendry, 1996) Assigned menlormg occurs any tlme an outsidc person
- pairs i mentor nnd n protégé Classic mentormg ls 0 lype of osslgncd mentcrmg in which .
_the mentor is olways an adult and the protégé olways A young person (Phillp & Hendry)
Peer grOUp memorlng cxists when a group formed o deal wiih a spcciilc {ssue detcrmines
. the values and bchnvlors for groUp mrmbcrs (Philip & chdry). A celebrity fan club may
bc a group that cxhibits peer group mcntorlng In thhi study the most importnnt menlonng
rclntionshlps arc assigned nalurui and indlvlduol-temn. ' o
Nalurol mcnioring reimionships oi‘tcn exlst without the protégé belng aware thst '
' he or she is being mcntorcd Many ycung people can polnt to an adult whom thcy trusl
and turn to i‘or support and guidancc, thesc adults oﬁcn SCrVe as mcntors. Rhodes (1994)
states that the tWo esscntial ccmponenlq in a natural mcntoring rciatlonshlp are the young ' 'f

- pcrson 'S pcrceptlon ofldcntlﬁcntlon and trust in the adult s o mentor. Wright and

* Werther (1991) statc “a truc mentor relailonship exists whcn a mcnlor feels comf‘ortabic N

| proil‘crlng help and the protégd feels ccmi‘ortnhlc nccepting or rcjcctlng li Mutnul

: R




' feelings of trust respect and carmg omerge“ (pp 28- 29) Trust is koy in adolescent
. '.'__relotronshrps, but many adoloscents find it difficult to trust others (Mltchell 1990) “Tho
B development of mterpersonol trust has been recogmzed as an tmtral step in formmg
| _'heolthy human relatlonshlps” (Mitchell P, 847) ' -
Along wllh trust often comes feelings of suppott, Adolescents need not only to
' l‘eel that they oan trust the adults in their lwes, but that the adults will support them
' durlng tlte dlf‘ﬁoult tlmes. _“Lt‘fectlve mentormg prot,rsms in the social services focus on
helplng adults Ellld youlh ostttblrslt supportlve relatronslups“ (Payne, Cathcart & Pecora,
1995 . 4), Fhe key word in the quote is supporllve [t is not enough to be physlcally
| .prcsent young pcople ltave many adults physlcnlly present N thelr llves, but mtty not
_ have an ndult with whom tlroy emotlonally contect, The presence ofsupportlve adults,
who Serve as protectwc lnfluences, help lowet the level ol‘ rlek ln a young person’s llfc. -
 Children oxposed to the polentmlly adverse efl‘octs of multiple risks who
- show problems eurly on in thelr llves mtty contlnue to show problems -
 years later because the rlsks they have to contcnd with ucver went

away . . . 1t is imperative thttt we provide protective influences that can

shield children and t‘omllles from the potentially harmful effects of

' exposure to tltose conditlons. (Katz, 1997, . 205)
Professlonnls wlto work wlth young pcople mny provide prdlectlve lnﬂuenccs by
assigning mentors {0 young peoplo in thelr progroms. Montors arc osl-.cd o listen to the
yotmg pcople and share past eXperronces wlth them, 'l’ltero are many agencles, both

nationwide and at the cotttmtmlty level, lhat inolude mentoting programs as a part of thelr




actwrttes Mentoring is tncludecl in many youth reereation programs The Youthline o

' o program in Mtnneapohs, Minnesota is one example of i etty recreation department

- providmg mentors for commumty youth (Frsher, 1996) Youthline is a program for youth _
- ages 12 to 16 that provrdes opportumties for lnvolvement |n posrtive letsure aetwitres, .

-' program planning, and mentoring s from aSS|gncd community members (Fisher)
Assrgned and natural mentors are not the only types of‘ mentors observed In youth

'populations Young people frcquently report “frrend t0- friend mentoring“ (Philip &
' liendry, 1996) lhis type of mentoring provides young peoplc who are extremely
_ mistrustful of‘ adults an opportunity {0 test sensitive information and rehearse beliefs ancl

values with pcoplc their OWn age (Philip & Ilendry) The opportunity to detetmine behcfa
. and values is an important part of adoleseent development ' o
. Adolescence s best defined as the transition between the dependenea of
childhood and thc independence ofadnlthood Adolescent.e is also a time duting which a
Iarge part of an indlvidual’s identity formation OCCUIS, Adolcseents ate responsible for
_leamlng the behavlors required for participation in adult society (Csiksaentmlhaiyt &
Larson, 1984) One partieularly lmportaat behavior £ the ability to make Hfe- at‘t‘ecting .
_deelsions. I~lamburg (1993) statcs that adolescents must be provided with a basls to rnakc '
' “informed deliberate decialone tather tltan {gnorant, itnpulslye ones” (p. 467) ikind

' (1998) cautions. ltowevcr, that adolcscents must have adcquatc tlme and guidance to

o practiee making these decisions, lt‘denied thrs guidance. both Hamburg and Elkind warn, _.

~ there may be Interference In healthy adolescent development.




Popular opinion ho'lds that teens look to their peers for guidance and direCtion;

;When parents are absent ot wrthdrawn from thetr chrldren S llves, peers gain a greater

rnﬂuence on 1mportant dECISIOIlS (Cummtngs, 1995) Takantsht (1993) states that
typlcally peers are looked to concermng f‘ashton and entertalnment 1ssues but that
“Amertcan adolescents contlnue to look to their parents for guldance and dtrectlon in
their lwes regardmg unportant demsrons mvolvmg moral values and career choices” (p
461). Adolescents requirmg help beyond that offered by their parents oﬂen turn to adults
in social organwatlons such as school, community and youth organlzattons and religious
orgamzatrons (Hamburg, 1993)
The peer gtoup does take on increased importance during adolescence, and is an
' important part of adoleSCents" seareh for independence and autonomy(Cummmgs, 1995),
- When adolescents are wuh their friends they report that they receive more posrttve
responses, are more hkely to share then' goals, and feel more open and free to share
things (Csrkszentmthalyl & Larson 1984) Adolescents generally feel that adults offer
opinions from a largely hrstortcal perspectwe (Cummmgs, 1995). In other words,
adolescent may feel an adult would help a teen by sharlng how he or she solved it when
the teen’s age, rather than listening and offering suggestions of how the problem can be
solved today. Adults who are successful dealing with adolescents often educate young
people by focusing on the future and present rather than the past (Cummings).
 Leisure activities during adolescence most frequently take place in the presence of
friends; if friends are not available, many teens substitute the radio or television

(Csikszentmihalyi & Larson, 1984), Increasingly youth are turning to inappropriate




aotrvities as an alternative to boredom because they laek letsure mterests (McCready, |

1997) In response to the problems facmg young people many communtty recreatton
departments are developmg after school prograrns whlch offer alternatives to

inappropriate activities for elementary and middle school youth (Wrtt & Ctompton
©1996). _
" Recreation and At-risl( Youth '

As prewously stated, the hterature describes risk as existing along continuum, Itis
very dlﬂ‘icult to place a young person on the continuum and label what level of risk they
i experrenee Many f‘actors are 1nvolved when speaklng about an individual's risk, one of

‘which is socio-econonmrc status. Adolescents in low-mcome netghborhoods are not
. tmmedlately labeled hlgh-rrsk but socio-econonmic status is a significant contrlbuttng
factor (McCready, 1997) For this reason it is 1mportant that commumtres wrshmg to
. offer a program for at-risk youth consider how they will fund their progrant.. Whenever
possrble, user fees must be eljsuinated when programs target at-risk youth; program fees

oftcn eliminate large numbers of youth that would normally benefit from participation
(Foley & Pick, 1995).

Many communities do have recreation programs that include at-risk youth. Over
600 communities with at-risk youth recreation programs responded to a national survey

. conducted by Schultz, Crompton, and Witt (1995). Twenty-eight percent of responding

communities reported that their programs were in place before 1989; 31% began between

1989 and 1991; and 41% have begun since 1991, The survey also addressed the issue of

funding these programs, Fifty-six percent of respondents reported offering discounts in




-:progrnnt fees to at-risk youth; 76% off'er discounts to low-incomc residents. Many
commumtres fund at-rlsk youth recreatlon programs with private andfor govemment

grants, T his allows the: oommunity to offer programs [‘ree of charge (McCann & Peters,

. 19915)-._

Besides program fees, nnOther major conCem for'participants is the “*labeling’ of

_ youth based on ethmc baekground and/or apparel chotces (tradunark olothmg) 13 park
settings there is @ strong need for posrtwe role models to set elear and age appropuate '
boundaries for youth behavior” (Evenrud 1995, p. 50). Oﬂen at-risk youth turn (o
. recreation programs to escape the labeling and other pressures that exist away from the
B recreatron center. If an adolescent 1S concemed about being labaied a gang member or
bemg approached by a drug dealer they may not partiupate fully in a recreatton program.
Because of the nature of reereauon programs large numbers of youth are altracted
to participate, offering 'community leaders a method to help youth rmprove therr sooral
skills (Crompion & Witt, 1996). The oppOrtunity to form and maintain relationships in a
relaxed environment (e.g., recr'e'ation settings) has a positive impact on “social and
psychological adjustment and achievement” (Estrada, 1995, p. 174). Additionally,
participation in group activities helps young people learn how to communicate with
others without intimidating them (Wesner, 1996). When young people act prosocially
towards their peers there are often positive, observable influences on their healthy
development (Estrada, 1995). Evidence also exists that positive social interaction carries
over into classroom performance (McWhirter, McWhirter, McWhirter, & McWhirter,

1993).
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- In addition to social skills, young pcoplealso have' tho opporlunity to develop and '
learn lifc-skllls, or “skills ncccssary to succccd to live wlth others, and to survwc in a

. complcx society” (McWhirtcr, et al,, 1993 D, 270) fakills taught may mcludc positwc

uses of free ttmc, )ob huntmg, or budgcting._, %ocial interactlon and life skllls oﬁen

.' contrlbutc to the rcSIllcncy of a young pcrson Rcsﬂicnt people “'havc Jearned to bc

producllvc, lcarncd how to makc conncctions, and learned socially accepted rules and

' procedures of daily llfe“ (Scott Wltt & [‘oss, 1996, p. 43) With a little bit of thought

and con51derat|on lt is possrblc for rccreatlon programs {o addrcss s:gmﬁcant social

issues, and teach s:gmﬁcant life lessons wil.hout altering the fundamcntal nature of the

experience (Allen, StcVens, & Harwell, 1996).

Conclusion '

Adolescencc IS a complex dcvclopmcntal stage durmg which an mdmdual learns
to be an mdcpendent funcuomng mcmber of adult society. While parents retain mﬂuencc
on major issues such as moral values and career chonccs, peers take on an moreased
importance.'Typlcally, peers mﬂucncc fashion, cntertammcnt-, and leisure actmtnes.
Leisure time also takes on an increased importance during adolescence providing
recreation departments a unique opportunity to influence at-risk adolescents’ social and
life-skill development. Mentors may be particularly useful in helping recreation program
leaders influence adolescent skill development.

Many different types of mentoring are described in the literature. Regardless of
the type of mentoring that exists, it is generally described as a supportive relationship that

affects both the mentor and 'thc protégé. When an adult mentors a young protége the




cmphasis lS Iatg_,cly or helpmg thc younb person negotmtc the t‘lSkS of adolescence.

?Re'aearch has shown that posnive conlact with mentors help voung people Ieam to trust
others and oﬁers them 2 supportwe adult to tum to for guidancc (Payne, et al., 1995
: Katz, 1997) Mcntors and recrention pro;,ramq are just two inﬂuences on an adolescont‘

life but both have ithe potential of signiﬁmamly' in'ﬂuencing an i_ndividu.al’s development.
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