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Abstract

CODE-SWITCHING AND ITS APPLICATION IN BILINGUAL TEACHING
Yang Jing

Under the supervision of Raymond Spoto, Ph.D

Code-switching is ubiquitous in bilingual teachitdduman and Carter simply defined
as the phenomenon that the same cultural contesesat change from one language
into another language. In the bilingual classrotaachers or students will use
code-switching; we should understand the functiwh\ahy it exist. This
understanding will help teacher become aware otifeeof code-switching in the
classroom. And try to reduce or control the usi iof order to get a better teaching
result. The converted language should be to a stisd®other tongue and a foreign
language that they are learning.When the purposensake the meaning clearer and
in a more effective way to convey knowledge. Codéehing is not always a

language barrier or a defect, but a useful classrcmmmunication strategy.
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Chapter | Introduction

Code-switching refers to the phenomenon of seecswitching and application
of a language or a dialect in the communicatiorcgss, reflecting the language
application policy, strategy and function. Codeishing is an extremely common
phenomenon in verbal communication and an impottit of sociolinguistic study.
Many scholars are dedicated to code-switching rebesnd they have made
considerable progress since the 1970s. When thedUStates issued “Bilingual
Education Law” in 1968, various kinds of bilingwelucational modes come into
being, and the study of code-switching began teiveccareful attention. After the
1980s, the study of classroom code-switching startievelop in Canada, South
America, Europe, Africa, and Southeast Asia. Inn@hchildren start to learn English
from primary school on, and the application of cguétching is quite universal
among teachers and students.

Bilingual acquisition researchers absorbed thearebeachievements of
code-switching in the field of sociolinguistics aadopted code-switching to refer to
using the classroom two or more languages (Hand@%7). Many researchers found
that classroom code-switching is a complicateduagg phenomenon. It is similar to
bilingual code-switching in many societies, budlgo has a unique mode.
Code-switching builds cognitive flexibility, a skihat plays a significant role in
successful literacy learning, but in the circlegpplied linguistics and language
teaching there are always different opinions towdhe influence of the mother
tongue in the bilingual classroom. So the advarsagel the risks of using

code-switching in the bilingual classrodrave a very far-reaching significanioce
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teaching. To identify the rules and the functiohkaoguage selection in a bilingual

classroom is a topic worth exploration.

Statement of the Problem
The problem expressed as a question is, “Whaids-switching and its
application in the bilingual classroom?”
1. What is code-switching?
2. What are the attitudes to the code-switching iflingual class according to
bilingual acquisition researchers?mersion programs and code-switching?
3. What is the function of code-switching in bilingu@ssroom, from teachers’
perspective and from students’ perspective?
4. What are reasonable conclusi@nd/hat are the advantages and risks of using
code-switching in bilingual classroom?
5. How can teachers use code-switching to improvedesit’s ability to learn?
Definition of Terms
Code-switching. “It is the use of more than one linguistic vayigt a manner
consistent with the syntax and phonology of eacletsa In popular usage
code-switching is sometimes used to refer to nedtistable informal mixtures of
two languages, such as ‘Spanglish’ or ‘Franpondi&&ntella, 1997).
Language alternation is a normal, common, and important aspect of bualigm.
Linguisticrepertoire. “This is the totality of language varieties (digtke styles,

registers, or languages) available to membersspeach community.” (Gumperz,



1972:20)

SLP. Speech-Language Pathologist

ESL. Abbreviation for the term English as a SeconddLeage

Bilingual Education. The U.S. Office of Education defines bilingualedtion as
"the use of two languages, one of which is Englshmedium of instruction...for the
same student population, in a well-organized pnogndnich encompasses part or all
of the curriculum, plus study of the history andtute associated with a student's

mother tongue"(Gaarder,1970:64).

Delimitations of the Research
The research will be conducted and through the Karrmann Library at the
University of Wisconsin-Platteville, over ninetyQ)9days. Primary searches will be
conducted via the Internet through EBSCO host &RIC, Academic Search Elite
and Google/Google Scholar as the primary sourcey. $€arch topics will include

“code-switching”, “bilingual education”, and “clas®m”.



Chapter 11 Review of Related Literature

Code-switching is an extremely common phenomenaeibal communication
and an important topic of the sociolinguistic studany scholars have been
dedicated to code-switching research and have c@usaderable progress since the
1970s.Code-switching refers to the phenomenonletsen, switching and
application of a language or a dialect in the comication process, reflecting the
language application policy, strategy and func{@aumperz,1982)

The review of literature is a narration of relevdrgories and contents of the
study of code-switching, as well as the advantagelsdisadvantages of bilingual

teaching.
About Code-switching

There is both a broad and a narrow sense of codeksmg. Code-switching in
the broad sense refers to the selection, switclmbapplication of a language or a
dialect, such as socio-linguistic behavior. It b&nto study language specification and
application in bilingual or multilingual communitgs is evident in the research of
Appel, R. and Muysken, P. (1987), Scotton (19938)9Luke (1998)Cheshire, J.
and Gardner-Chloros, P. (1998),as well as othearsevgewed here. The authors of
the studies explore the social psychology of codliéching at the macro level,
attaching importance to the relationship betweaguage and what is correct, It also
involves language policy, language planning andaseonventions through relevant
social variables. Code-switching in the narrow senesers to the selection, switching
and application of a language or a dialect of irdlial, which puts emphasis on a

verbal communication process as the object of @asien and research. From the
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development process, the code-switching phenomieegan to receive attention
roughly in the 1950s. Weinreich & Haugen (1953)pwsed the concept of
“code-switching” for the first time, and introducedde-switching to the linguistics
research area as a language phenomenon, which figichework for the language
contact theory (Haugen, 1956) . During the 19703ained rapid development and
mainly studied the code-switching phenomenon imidaeow sense.

From the scope of research development, it invobildgualism and bilingual
education only. Later, it gradually entered thédfigf social linguistics and applied
linguistics. The direction of the researchers fesusn the strategy and method of
language application and further correlates witlgleage structure, research and the
social property of code-switching participants, ethbecomes an important topic in
the study of social linguistics.

There have generally been three stages of stuthedtinction, structure and
incentive for the research area. In view of thetlep research, the start is the
investigation and description of a case or a peaud, gradually improves to the
theoretical discussion and creation. These arduatieofrom the mainstream and
direction of study. Study of different contents aathtionship between theory and
practice are somewhat interlinked and appropriate.

So far as research methodology is concerned, figarehers include linguists,
sociologists, anthropologists and psychologistd,the work draws on sociology,
pragmatics, psychology, neurology, and anthropologaddition to linguistics, thus

realizing the interdisciplinary study of communioat



Study of function.

The study of function mainly refers to the role anghificance of
code-switching in language application. The magmresentative is Gumperz (1972).
The scholar discovered the grammar rule of locgitlents in the code-switching
between the standard language and the dialectpade predictions of some features
through his research in Hermesberget (a small iovivorthern Norway). Gumperz
divided code-switching into two types from the vpint of strategy: metaphorical
code-switching and situational code -witching. &iional code-switching refers to
applying different language codes according toctienge in the communicative
situations. In other words, one code is used ieream situation, and another code is
used in different situation. The topic stays thesaand the speakers adopt different
language codes according to the change in thetisitu&Z ode-switching is directly
related to situations, such as the language vamidliat is used on occasions dealing
with to ceremonies or religious activities. Metapbal code switching refers to the
required switching of language code resulting fittwanchange in discussion topics.
This is the kind of code-switching that the speaplies in order to change the tone,
the emphasis or the role of relationship. Metagtarcode-switching involves the
communicative effect that speakers hope to achieeording to Gumperz:
Code-switching is a kind of communicative stratéggt conveys the implicit
meaning. The proposition of a “contextualizationmpt concept” explains
code-switching as a way to figure out the speaketéntions. The establishment of
the dynamic code-switching research mode, wittctire of personal choice, has laid

the basis for the study of the functions of codé&edving. Later, Gumperz (1982) also
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raises six major textual functions which give adraxplanation of the
code-switching phenomenon. We can observe it Wighspecific speakers who add
inserted words, restatements, information restmstj personalization and
objectification.

Study of structure.

The study of structure mainly refers to the stulg grammar unit, a grammar
attribute, a grammar pattern, a structure resrcta form characteristic, a universal
restriction rule, and reliability of the grammastmiéction supposition of
code-switching from the perspective of syntax. mhmerous western theories of
syntax could be roughly divided into two directioeguctural grammar and
generative grammar.

A scholar who study code-switching from the persipemf structural grammar
is Poplack. He proposes theories of free morpherdesgquivalence constraint,
believing that the switching of internal senten@gments should comply with the
syntax and the morphology rules of two languagesdidides code-switching into
three structural levels of inter-sentential swibtghiintra-sentential switching and
tag-switching (Xu, 2006). Poplack proposes heritphéased on the code-switching
phenomenon of Spanish and English. She believesritgpheme constraint and
equivalence constraint to be universal. HoweveigreePoplack, Gumperz had
already concluded some syntactic constraint ruleeae-switching irDiscourse
Strategies (1982).Some examples are comparison of lengttstaiads, discontinuous

sequence that cannot be converted, semantic agthatie integrity, pronoun and the



verb sequences are more stable and more insep#tirableoun and verb sequences.
Gumpers and other scholars challenged Poplacksyhand some scholars’ study of
Arabic/French, Australian English/German, and DiEciglish proves that Poplack’s
grammar constraint rule is not universal. Poplaak ot given adequate attention to
the difference of the degree of participation oédmManguage, and that
code-switching is asymmetric in essence.

Representative scholars that study code-switchimg the perspective of
generative grammar are DiSciullo & Muysken (1988)ey propose the Binding
Constraint Theory from the perspective of govereaartd the binding theory of
generative grammar. They conclude that the bindimdyconstraint method of
code-switching is trying to explore a universalpphlcable structural constraint and
the rule of code-switching. They believe, for exénthat two elements with a
binding relationship could have code-switching (Idkgn, 1995). Muysken (1995)
divides code-switching into three types: code regiaent, code insertion and
vocabulary equivalence. This classification takes overall account the structural
factors (classified language structure), psychalalgiactors (taking into account the
activation of two languages), and the social facftaking into account the bilingual's
language strategy). (He,2003) She proposes thesfoustural conditions constraining
code-switching: When the relationship between tiements is not close enough or
there is no governance, code-switching or paratieiposition. In the case of
vocabulary equivalence, when the switching compbfeem is compressed and does

not constitute a conflict with functional componenf the main language, and when



the switching word belongs to two languages astrae time, code-switching may
occur, such as the phenomenon of variants of homdttye wordn is the
vocabulary in English, German and Dutch). This kifigrammatical rule takes the
universal grammar of code-switching as a targettlimtgual juxtaposition as the
independent grammatical rule to judge and explaénphenomenon of
code-switching with monolingual grammar rule, whistof universal significance.
The deficiency is the insufficient general ruldg timited universality, and the
neglect of the role of a social linguistic enviraegmhin the code-switching function
and the influence of social variables.

Study of incentive.

The study of incentive mainly refers to the reasamd constraining conditions
of code-switching, and the exploration of the chuslations of code-switching.
There are three types of incentive: the psycholgicentive, functional incentive
and structural incentive. From the research dima¢ipsychological incentive is the
mainstream. Below is an introduction from the thaspects.

Psychological incentive.

The accommodation Theory raised by Giles and Smigttudying the
psychological incentive of code-switching is mosiivknown. According to this
theory, code-switching is divided into convergenod divergence. In the former, the
speaker adapts to others in language in pursuganignition of mutual consistency;
in the latter, by contrast, the speaker intendsdblight the difference between

others.



Functional incentive.

Functional incentive explores the switching inceatirom the meaning and role
of code-switching, which is utilitarian. The Markddel Theory, proposed by Scotton
(1993), has this purpose. Scotton explains thaakand psychological motivations
of code-switching and closely combines macro anctarstudies through the
cognitive perspective, believing that code-switghio be a means for the negotiation
of mutual rights and obligations by the speakelaguage selection in
communication results from the interaction of sbfaators and dynamic thought of
individuals. According to this theory, the speaisethe rational actor, and
code-switching is divided into marked switching amanarked switching. The
selection of marked code-switching implies thatgheaker breaks the unmarked
principle in conventional communication and triesiegotiate a new set of rights and
obligations (similar to metaphorical switching).Tésection of unmarked
code-switching implies that the speaker is negatyahe compliance of the social
norms to maintain the current status of their respe rights and obligations (similar
to situational switching). Whatever selection jtiiss the speaker’s planned behavior
to obtain the greatest profits with lowest cost @004).

Structural incentive.

The discourse analysis mode, as explained by Asiarstudy of the
code-switching incentive that combines functiomaleintive and structural incentive.
They believe the meaning of code-switching to beviemnt to the position of the
ongoing conversation sequence, rather than beitegndmed by the macro context.

10



Meanwhile, they believe that code-switching prositlee listeners hearers with the
function of context prompts, and thus require gsearchers to pay attention to the
progress of the communication sequence, as theingeahthe context prompts
develops along with communication (S&imilroy , 2000). This is the premise of their
study of structural incentive. Proponents of thisary call it the appearance of two
languages in discourse switching, which could Isthé&r divided into shifting and
code-switching. The former attaches importancééogrammatical unit of dialogue
insertion, while the latter attaches importancthtoposition of the switching of two
languages in the discourse. (Auer, 1995) Relatedration includes two variables:
discourse-related alternation and participant-eelaiternation. The former means the
relevance between the switching and the whole diseostructure, while the latter
refers to the participants’ language ability ambiaage preference. In this way,
code-switching becomes closely related to textrifse Auer (1995) reveals the

causal relationship between code-switching andodise.

Code-switching in Bilingual Classroom

The word “bilingual” mainly has two levels of mengi skilled and the
appropriate use of two languages in order to tatdistudents who have mastered
their mother tongue to learn another langu&ighards, 2002)It could be understood
in this way: bilingual teaching, in essence, isuke of a foreign language to instruct
a new-language knowledge subjects. Therefore ntpilal teaching” is not the simple
teaching of the mother tongue and the second |laygyuastead, it aims to cultivate a

11



student’s comprehensive abilities in the seconduage from listening, speaking,
reading and writing and to train their capabilifytinking about and solving
problems in the second language.

When the United States issued the “Bilingual Edocattaw” in 1968, all kinds
of bilingual educational modes came into being, tedstudy of code-switching
(Garcia, 1997) started to become involved in laggudassroom. After the 1980s, the
study of classroom code-switching developed in @an&outh America, Europe,
Africa, and Southeast Asia (Martin-Jones, 1995 Cmna, children started to learn
English in primary school, and today the applicaid code-switching is quite
universal among teachers and students.

Bilingual acquisition researchers absorb the mebeachievements of
code-switching in the field of sociolinguistics aadopt code-switching to refer to the
use of classroom language in two or more languadest researchers find that
classroom code-switching is a universal languagmpimenon, believing that the
reason why teachers and students speak the figidae in the classroom is not only
because of language defects, but for the undelis@godlteaching content, group
cooperation, syntax explanation or classroom manage

Theoretical basis of classroom code-switching.

The circles of applied linguistics and languagehézg have always held
different opinions towards the influence of the hesttongue on second-language
learning. In the 1960s, behaviorist learning themag very popular. This theory

believes that the old habits will hinder the forimoatof new habits. Language learners
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learn the second language(L2) and form the langhabis of L2 in the L2
acquisition process through the continuous recgivinthe stimulus-response of L2.
However, “knowledge of grammatical structure of thether tongue in the mind of
learners interferes with the acquisition of thengmaatical knowledge of L2” (Bright

& McGregor, 1970).. The difference between the nraitregue and L2 will produce
interference or negative transfer, which lead$i&léarning difficulty and mistake by
learners. Therefore, in the teaching practice, @matpve analysis and other methods
could be used to predict or explain errors and @onsly instruct the result of
comparative analysis to students. On the other,ithed_2 acquisition environment
could be created for students to enable studemectave the input of a large amount
of the target language, repeatedly receive, simw@at strengthen language stimulus
and response behavior, and that improve learnmthi$ way, the role of the mother
tongue in language teaching has been ignoredctpffam the direct teaching
method of the 19 century, the use of the mother tongue in the BBsrlboms has
always been forbidden (Cook, 2001). Some schdi&esEllis (1984) believe that the
use of the mother tongue to organize the classteaching or instruct language
knowledge deprives students from the opportunitseo€iving target language input.
Moreover, students may pay more attention to timeect of teachers who use mother
tongue and thus ignore the target language infhé.gfradual decrease of the
grammar translation teaching method reduces tleeafdhe mother tongue in
teaching. The latest listening-speaking teachinthoteand communicative teaching
method avoid the use of the mother tongue to aicediegree.

13



In the 1970s, with the criticism of Chomsky of tiehaviorist learning theory,
the assumption of comparative analysis also suffers doubts. It is because the
comparative analysis assumption fails to take @otosideration the various factors
for errors, such as an evasive strategy adoptéeldogers in similar and confusing
language projects of the mother tongue and L2.dewelopment of cognitive
psychology gradually replaces the behaviorist themd becomes the mainstream
thought of the study of foreign-language teachigwever, the linguistic circle does
not exclude the role of imitation and habit whitaghasizing the important role of
cognition in foreign-language acquisition and stéotreevaluate the role of the
mother tongue and the learner, especially in L2isttipn. Corder (1978) redefines

“interference” as “intercession”. In other wordsatners fail to grasp enough
knowledge of L2 and adopt this kind of communicatsirategy. It explains why L2
learners depend more on the mother tongue in thel ilearning period. Meanwhile,
psychologists believe that it is the “acquisitiorahanism” that plays a role in the
first language (L1) acquisition; L2 acquisitionaiprocess of development and
“creative construction”. As the degree of profiagrof L2 acquisition learners
improves, the role of L1, the mother tongue, weakarrespondingly. It provides a
theoretical basis for teachers and students tckspeatime and in an adequate
manner the mother tongue in the classroom, or basgte-switching. Cook (1991)
believes that teachers use L1 to start the legsahthen convert to L2, and then
return to L1. This kind of code-switching couldeztively promote L2 teaching and

maximize the classroom communicative function. Aaeh (1993) and Atkinson
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(1993) also point out that the appropriate usénefrhother tongue at the time could
enable students to be more willing to express idegs in English (L2) and improve
a student’s English level.

Summing up the attitudes of researchers above tsaxarde switching in
bilingual learning, there are generally three t@aglprinciples.

Principle of single target language use.

Researchers holding this viewpoint believe it unfable for teachers to use the
learner’s mother tongue in the classroom, whialisconducive to student learning
of the target language. The classroom environnsesitiilar to the country of the
target language, and teachers should create arlganvironment for just the target
language. All classroom languages should be caotikdh the target language, which
could maximally provide learners with target langeianput.

Principle of maximum use of the target language.

Although the principle of a single target-languaige makes sense, a great many
difficulties exist in a practical classroom opevati This mode is not suitable for the
majority of target language learning in foreigndaage classrooms, as many foreign
language lessons are not instructed by teachensthgttarget language as the mother
tongue. The target language level and other facdfotesachers will influence their
selection of the classroom language. Prohibitirgu$e of the mother tongue in the
classroom is not only unrealistic, but also potdhtidepriving foreign language
learners of an important learning tool. The tatgeguage should be taken as the
main language in classroom instruction, but theimam use of the target language

15



does not mean the elimination of the mother tongihe. mother tongue has a place in
foreign language classes.

Principle of appropriate use of mother tongue.

The use of the mother tongue in bilingual clasgrimuntes to teaching in some
aspects. Code-switching is suitable for the begmaad learners on a low level. If
students know little or nothing about the targaeglaage, teachers can use the mother
tongue to introduce the main differences betweemtbther tongue and the target
language, as well as the main grammatical featfrdse target language. It helps
learners to remove doul(tSole, 1998)

The application of code-switchingin bilingual teaching.

It still remains controversial about whether thetineo tongue could be used in
teaching. Different people have different opiniab®ut the superiority of
code-switching and immersion language teaching.

The Ramirez research.

This is an eight-year longitudinal study of bilird@eaching with an investment
of 4-5 million dollars, passed by the U.S. Congré@sss research that compares
bilingual teaching and immersion English teachmgalled the plan of early
deviation and late deviation from bilingual teagh{iRamirez,1992). This comparison
plan takes language acquisition skill of Englistaagiiding objective, so as to enable
children with minority languages to successfullyegithe mainstream of teaching in
English.

Ramirez and Mailinuo selected 2300 students whalksganish from 554

16



kindergartens to grade-six students in New YorkwNersey, California, Florida, and
Texas in 1990. He examined their learning proaeske bilingual classroom:

1. English immersion is almost 100% of English.

2. Two thirds of students with an early deviation from transitional bilingual

teaching speak English and 1/3 speaks Spanish.

3. Three fourths of students with a late deviation from transitional bilingual

teaching speak Spanish in Grade one, and 1/2 in Grade two.

To sum it up, these three different kinds of biliagteaching render different
results. Until the end of Grade three, there iglifference in mathematics, language
and English reading skill among these three pldansil Grade 6, students with a late
deviation from transitional bilingual teaching havigher achievement in
mathematics, English and English reading than therawo types of students.
Moreover, parents play a vital role in this kindagplan.

Ramirez arrived at a conclusion in 1991; he betietat students with the
mother tongue of Spanish to had a class with tidagee of a lot of the mother
tongue without obstructing the second languageisitigun and reading skill
enhancemenwillig, 1985). Minority language students’ use of mother tontguguide
learning will not interfere with or impede the agggtion of English language skills.
On the contrary, it helps them to catch up withrte@glish-speaking classmates in
language courses, English reading, and mathematicentrast, if full English
instruction is applied to teach these students lvitlied English abilities, it fails to
accelerate the acquisition speed of English, regadirmathematics. Achievement data

17



of Grade-6 students indicate that instruction iglih only will make them lag far
behind their classmates with English as the mdtivegue. The data also indicates
that it requires for six years or more to learreosid languagéRamirez, 1991)

Willig’s meta-analysis.

Willig examined bilingual teaching with data dispganent analysis in 1985. The
researcher selected 23 studies for review and coitsmneade by Baker and DeKante
in 1983, all of which involved American bilinguaaching evaluation. Willig arrived
at the conclusion that in the plan supporting mitgdanguage, bilingual teaching
plan is better than other forms of teaching plansl, the bilingual teaching plan
makes students achieve the highest score amotegtlin the curriculum. When the
second language (English) is applied to testidgtatlents who receive bilingual
teaching have achievement advantages in readimgpidae skills, mathematics, and
other subjects; when non-English testing is caroigidon these students, the
advantages of achievement are also found in thdgecds, as well as in listening,
writing and communicatiqRamirez, 1992)

The united states department of education research.

The U.S. Department of Education made a four-yesgearch project about
teachers’ use of language in the teaching prodésssurvey showed that for the
children whose the mother tongue is not Englisé highest proportion for teachers
to use mother tongue should be 25% of all teaclsinguages if their development of
the English level is not to be impeded ("Editokdingual prison,” 1995). Research

has shown that the more a teacher uses studertsntongue in a bilingual course,
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the less skilled his students in English learninijlve. The key reason for low
effectiveness of bilingual teaching is the failtwespeak English in bilingual course
(Guthrie, 1997)

Functional characteristics of code-switching.

From the perspective of teachers.

Code-switching in class is mainly to enable stusiémtunderstand the
instructional content. However, the function of eelitching is not confined to only
this. Merritt has concluded the four major functaf classroom code-switching
through the analysis of a great many cases of sadkehing in primary school
classroom.

Repeat and restoréeachers say a few words in class in one languadeise
another language (the mother tongue or dialectrgéipgfor translation. This kind of
code switching does not include any new informatodirection. Gumperz (1982)
points out that on some occasions, repetition ibustrate more clearly the uttered
words. On most occasions, however, repetition megaly to elaborate in detail or
emphasize some information.

A change a topic or to arouse attention:This kihdoale switching contains
some new information. Teachers sometimes converiske of the mother tongue to
arouse students’ attention. Once the studentsitaitefocuses on the teacher, they
will continue to use the language before converdiothe bilingual class, for
example, teachers generally convert to the tasgejuage and say “please turn to next

page” when they finish the content of one pages kimd of code-switching indicates

19



that the teaching is going to instruct new conteshiich at the same time arouses
student’s attention to the new learning content.

To explain certain vocabulary in the target languadpefore repeating it in the
mother tongue in order to deepen students’ understang.

In a bilingual class, teachers generally convethéomother tongue for
translation and explanation while explaining certadcabulary or new knowledge.
So far as the individual experience of the autkaoincerned, learners of rather low
target-language levels are especially in needefribther tongue to explain special
vocabulary, so as to deepen their understanding.

In order to promote classroom teaching and managemede-switching
includes some communicative morphemes to be takemaeans of communication
to promote classroom teaching and management. dicgpto the viewpoint of
Merritt, for example, some cordial addresses ssclyaung people” and some
encouraging words like “try” in mother tongue copldy this kind of role.

It eases the classroom atmosphere and makes #seadan more humane.
Sometimes teachers will convert to the first largguim the classroom to encourage
students or ease the classroom atmosphere. Tt ms#her tongue could shorten
the distance between students and teachers.

From the perspective of students.

Learners unconsciously adopt some supporting giest¢o enable learning and
communication to be carried out smoothly in thgeéatanguage output. Code
switching is a kind of learning strategy and comioation strategy which has already
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been approved by many linguists. The current abessrobservation indicates that
students have the following purposes for using ediéching.

We need to make an equivalent replacement tdélifbreign language galp.is
the substitution of the corresponding part in trgét language with vocabulary or
other elements in the mother tongue. The reasonsiudents generally use this code
switching is that they are not clear about howde the target language to express this
vocabulary. Code-switching, which is driven by thistivation, could help students
to express themselves better. Meanwhile, they dealah the correct expressions
after consulting with teachers.

The mother-tongue buffer according to Eldridgenes $peed for the brain to
extract a certain part of the target language. $lower than the mother tongue in a
certain period when the target language learners@gaking. Students tend to
substitute the target language with the motheruendghis kind of code switching
could be regarded as a pause, and students exipdocerresponding vocabulary in
the target language in their mind at the same time.

Improve language accuracy.

Students tend to feel a lack of confidence abaeit tanguage ability while
answering questions in a bilingual class. They wtrat the excellent points
involving logic and mathematics could not be expeessthoroughly and clearly in the
target language, and thus adopt a more safe waxpi@ss smoothly in the mother
tongue. It sometimes makes students lose the apptyrto express their viewpoint
with the target language, but it allows the infotimato be expressed more accurately
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and perfectly. Therefore, it is a kind of languatfategy of transitional bilingual
teaching.

The three major basic elements of student partiopan communication, and
communication topics, restrict code-switching, #mese elements also influence each
other. In classroom teaching and the learning enwirent, students as participants in
communication generally adopt appropriate codechivig in the process of dialogue
with teachers or classmates, so as to adapt tothiee side of the communication
situation and communication topic.

The advantages and risks of using code-switching in bilingual teaching.

The advantages of using code-switchingbilingual teaching.

Although the code-switching phenomenon is commahénclassroom, the
advantages and risks of code-switching are spliceworth exploration. According
to some scholars, in L2 teaching, we should resand carefully use L1. This kind of
viewpoint has also been applied to the use of awd&ehing. Artkinson (1987) argues
that the use of code-switching is a kind of leagrstrategy that learners prefer. Del
Mar (1982) also admits the important role of thimtegy for beginners. To allow
students to use L1 in the classroom actually lonkse humanistic. There is also
another viewpoint which further states that theafsel is a great strategy to save
time in the process of the L2 teaching processadthers use the mother tongue to
explain some grammar and syntax, it will be easiestudents to comprehend it.
Swain & Lapkin (2000) believe that the mother tomgould help students to better
accomplish learning tasks. Brooks, Donato & McGI@@97) (See ustunel and
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Seedhouse 2005) also agree on this viewpoint. Me#gvaccording to Harbord
(1992), the use of L1 could promote the mutual ustdeding between the teachers
and students in the classroom. The use of L1 kowdh students before class could
reduce student anxiety, in order to make the miadf teacher and students closer.
However, although the use of the mother tonguehmabove advantages, Harbord
also points out that few teachers apply this sgsatBlowadays, L2 teaching has more
and better strategies, and the advantage of uding tovered by its potential crisis.
To sum up, in consideration of the function of cesleétching in classroom
teaching and the advantages of using the mothgutoim the process of L2 teaching,
the advantages of code-switching in classroom tegaould be summarized into the
following four points:
® Code-switching could help students to better uridedsclassroom teaching.
For beginners, especially, they have no abilitymderstanding the
complicated L2 input. Meanwhile, the use of L1 eblélp teachers to
analyze and explain complicated sentence patterns.
® Code-switching could save classroom time and atr@dvaste of classroom
time due to repeated explanation of the use ofrii2the failure of student
understanding.
® Code-switching could mark classroom topics and kalgents to convert
from teaching content to extracurricular conterr{fason 2003), which
attracts the attention of students.

® Code-switching could promote the relationship betweachers and
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students. Ferguson(2003) points out that the ug2 oépresents a formal
—relation between teachers and students, while tithentongue (dialect)
represents a more intimate and private relationsbgole-switching could
help to create a relaxing classroom teaching athergpand to encourage
student participation in classroom teaching actsit

The risks of using code-switching in bilingual teamg.

On the other hand, many scholars go against thefusele-switching and the
mother tongue in the process of L2 teaching, eafig@ccording to Kharma & Hajjaj
(1989), Duff & Pilio (1990), and Polio & Duff (1994They are strongly against the
use of the mother tongue in L2 classroom teachihgy believe in the use of the
mother tongue in the L2 classroom to reduce theusutnaf L2 that students receive.
According to the study of these scholars, a coreplise of teaching in L2 could
enable students to experience more L2 input andlde\their own L2 system (Stfinel
& Seedhouse, 2005). Meanwhile, some scholars atgmope “the two switching
mechanism” theory according to Machamara & Kush{di®71), who believe that
code-switching to be a waste of time. In dialogtithe audio signal we receive is
English, the English system in the mind of learnvaitsbe “opened”, while the
system of the mother tongue will be “closed”. Wiaenlio signals are converted,
learners need to spend more time to “close” thdifimgystem first and to “open” the

mother tongue system to process information.
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Chapter 111 Conclusions and Recommendations

The narrative in this paper begins with the inttthn of code-switching.
Through its study of function, structure and mdiiwa, this vocabulary is defined in
detail. Research achievements in code-switchinmduhe recent years it introduce
the functional structure of code-switching, peaplese of code-switching context in
daily dialogue, and the purpose to be realizechuid thus be seen that contemporary
globalization is increasingly evident, and multitawal collision is increasingly fierce.
As a carrier of culture, language gradually showsxng phenomenon. The
efficiency of code-switching in both teaching aradlyllife is increasingly higher,
especially in multi-ethnic countries like AmericadaChina. The importance of
code-switching is self-evident.

There is a key elaboration of the function and igpgibn of code-switching in
bilingual teaching. Based on what is stated abtineefunction of code-switching in
bilingual classroom could be summed up and cla&skifito the following two types:
Teaching function

[ Clarification: teachers provide the student witnglation or

complementary information in order to help themdraetinderstand the
former target language instruction.

® Efficiency: code-switching could guarantee thathteas could make full use

of time to have highly effective communication watudents. This type of
code-switching is not to clarify the former insttion (excessive instruction

will only waste time and result in low efficiencyjut to express new and
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independent viewpoints; and
® Emphasis: code-switching could arouse studenttaiteto key words in the
instruction contents.
Social function
The reason why code-switching could complete sdaradtion is that while
transferring knowledge. The use of code-switchgiganducive to the emotional
exchange of teachers and students, which doexisbireimmersion teaching.
® Approval: while appraising a student, teachersaexpress their sincere
emotions through mother tongue conversion;
® Disagreement: when teachers disagree with a stuitheytcould use target
language conversion. This kind of conflict solutisnmore polite and
moderate; and
® Apology: the same as expressing disagreementiriregsemotion of
apology could become more moderate through theepsoaf converting to
the target language; and
® Encouragement: encouragement is the major soaiatitun of
code-switching used by teachers. When studentasietl to answer
questions, especially when their answers are iacgrstudents’ anxiety will
be so serious that it influences the studentsttffe expression. Hearing the
mother tongue will ease student pressure, makieig tmore willing to
participate in classroom activities.
Code-switching is like a double-edged sword. Imteof practical bilingual
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classroom teaching, it is a topic worthy of reskasout whether the mother tongue
should be used, how much the mother tongue coulsgee, and when and how to use
code-switching between the target language anthtiteer tongue. This essay
expresses the author’s position and viewpoint ereffects of immersion teaching
and code-switching on the target language andetimaing of other subjects through
the introduction of it is experiment and the cosan of Ramirez and Willig. It could
be seen from the experiment of Ramirez that thgeetdanguage and subject mastery
of students using code-switching may lag behindestts of immersion or the mother
tongue from the earlier period. From the latergrhowever, the growth of students
using code-switching is absolutely greater thangtioevth of students using the other
two teaching methods. It could thus be seen thdg-sovitching plays a critical role
for students to grasp the target language, to leaurse knowledge, and to maintain
the learning of the mother tongue. The author bideves it to be the only method
that could “render three favorable results”.

Although the advantage of code-switching in thengilal classroom is quite
obvious, it is still worth our attention that, whelassroom instruction time is limited,
excessive reliance on the mother tongue can soregtiause a waste of time and
reduce a student’s learning enthusiasm. Teachetd adopt the mother tongue to
alleviate the tension of students, but the excesasse of the mother tongue on other
occasions will make the purpose of the foreign leagg classroom become unclear
and destroy the overall classroom activities.

Bilingual teaching in non-language courses shaaite subject knowledge

27



instruction and improvement of a student’s fordymyuage application ability as a
basis, and emphasize the objective that both siegate from the bilingual teaching
of the subject. Therefore, the way to teach stugdenaccordance with their aptitudes
and different teaching objects, and to apply thisfable teaching strategy of
code-switching in bilingual teaching, are of greaportance. It involves too many
uncertainties, including the level of teachers,st&lent’s acceptance ability, and the
teaching atmosphere, etc. The maximum use of catekdng to guarantee teaching
quality and improve efficiency is our ultimate goal

Foreign researchers generally believe it impratctaéorbid code-switching in
foreign language classroom. However, it is alsof@asible to teach with the learners’
mother tongue only. Code-switching could promoteifgn language learning to a
certain extent, but teachers should select classtanguage according to specific
conditions. While taking the learners’ level of tiaeget language into account, they
should also fully understand the teaching contantsobjectives. Code-switching is
mainly used for illustrating the target languagangmar, abstract concept, and
different cultural atmospheres, and creating anffig classroom atmosphere. In view
of study of code-switching in the classroom of lengual environment, since the
issuance of the American Bilingual Education Athas already been developed
maturely now. Many excellent scholars have doneahestnation experiments, such as
Guthrie (1983). Through the reorganization of ral@vinformation, it is believed that
there are still a few points worthy of further exaition. First, the case study is
relatively partial, the language involved is notejiand the conclusion generally

28



lacks universality. Second, the constructed théasy/strong direction and influences
explanative power. Third, according to the expleomabf theories of generative
grammar, the prerequisite is a priori in natureicwiiloes not conform completely to
language facts. Fourth, it usually lacks the degypoeation of the social properties of
code-switching. Fifth, the focus on the conversibmtra-sentential structure lacks
integrity. All these problems require the attentadrscholars and to do more
researche. On the other hand, there are few sturdfeseign countries targeted at the
code-switching phenomenon in the educational enaient in China. The purpose of
the bilingual classroom in China is different froinat in other foreign countries.
Besides satisfying the learning of other subjetis mastery of the target language
also has higher requirements. Generally, in orménprove the foreign language
level, minority students are encouraged in speakiagdarin in ethnic minority areas.
Bilingual teaching in China is not common, and kess are mainly Chinese.
The bilingual level of this large group is also ver, and the insufficient level of the
target language can also affect their classroosct¥ieness. Therefore, foreign
research conclusions do not fully adapt to clagasim China. Some domestic
scholars have done studies of code-switching idifimglassrooms in China, such as
Chen Liping (2004). There are also scholars wheehaade thorough study of
bilingual education in China, such as Hu Zhuandgfiowever, there are few scholars
who combine these two kinds of studies. In Chiha,research direction of classroom
code-switching is confined to the analysis of fumetionly. The research direction is

mainly classification and quantification, and tkesearch focus is mainly on the
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individual behavior of teachers, rather than theewnication and coordination
between teachers and students. Obviously, donresiarchers have just started the
research in this field, which is immature. In théufe, there could be further studies
of the social function of code-switching, trackioigchange of the code-switching
concept and the practices of teachers and studenigell the reasons for changes on
the basis of improved discourse analysis. It issasary to further discuss the
practicality of bilingual classroom code-switchiagd the way to fully play the role

of classroom code-switching. Finally, we need toatade that foreign language
teachers in China are divided into two types: ursifg foreign language teachers and
professional teachers of foreign language. Witfetght foreign language levels of
students and different teaching purposes, therdiffee between classroom
code-switching of these two kinds of teachers algb become some future research

topics.
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