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Abstract
A STUDY OF DEVELOPING THE ORAL ENGLISH COMPETENCERD
CHINESE NON-ENGLISH MAJORS IN COLLEGE BY IMPLEMENNG
COMMUNICATIVE ACTIVITIES

Chen Chang (CiCi)

With increasingly frequent international communigatwith many foreign
countries, society sets an even higher demand miewporary college students’ oral
communication ability. According to this trend, moslleges have changed their
English curriculum, adding some oral English classtowever, the application of the
communicative approach brings great challengesachiers and students. They often
meet all kinds of obstacles impeding their furtateempt. So it is very important to
know more about the factors that influence theiappbn of communicative
activities in class for both teachers and studesgecially non-English majors.

In the communicative-based approach, the autldiest carefully about some
existing problems in EFL teaching and factors #ftdct Chinese non-English majors’
oral English in college, and moreover introducess@ommunicative activities to us.

competence if they are properly implemented.
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CHAPTER 1

INTRODUCTION

With China opening up and marching into internatianarkets, China's
education has also caught the attention of petptrighout the world. People are
beginning to rethink the existing problems of Csmeducation, and modern
universities have set out to make teaching refofirhas, there are changes in some of
the traditional teacher-centered teaching methéxigloring the new student-centered
teaching models is receiving great attention. Heuethe “traditional
grammar-focused teaching method is still prevailim@hina” (N. Sun & D. W. Sun,
2008, p. 558). Teachers should try to apply Compainie Language Teaching into
the traditional method and include communicativievaes which will be integrated
into the grammatical lecture. (N. Sun & D. W. SRA08)

The most serious concern is that Chinese teactikisase no explicit ideas of
how to make good use of communicative strategits,Ahere is still not any
standard of conducting and evaluating the oral Ehdével of college students. In
college, there are many non-English major studemisis a difficult task for Chinese
educators to take all of students into accound Sianply, college teachers must
improve their own teaching ability in tracking séunds’ oral English progress and find
ways to more broadly use communication strategfiresugh increasing exploration
and study.

One researcher (Ma, 2004) points out that “anycéffe teaching and classroom



activities are based on the teachers’ experienddeher understanding of
linguistics and the essence of CLT” (p. 102). Comioation activities are an
essential part of communicative strategieghich is the key to optimize college oral
English teaching and to help students achieve ttmemmunication goal and improve
their oral English. More language practice will immpe communication skills. In the
communication process, teachers should adopt aplément varieties of
communicative activities to promote students’ iageiin oral English teaching and
enhance students’ oral English competence, thexehigving the ultimate goal of

language teaching.

Statement of the Problem

The problem expressed as questions are as follows:

1. What communicative activities are going to be usddproving the oral English
competence of Chinese non-English majors in college

2. How do professors make use of communicative ams/ib improve oral English
competence?

3. What problems should be paid attention to in tleegss of implementing

communicative activities?

Delimitations of the Research

The research was conduciadcand through the Karrmann Library at the

University of Wisconsin-Platteville, over ninetyQ)@days. Primary searches were



conducted via the Internet through EBSCO host wRiC, Academic Search Elite,
the Library of SCUN and Google/Google Scholar aspghmary sources. Key search

topics included “communicative activities”, “orahglish competence”, and “Chinese

college English teaching”.

Definition of Terms

EFL: Abbreviation for the term English as a Foreiganguage.

Learning Strategy: [A]ny set of operations or steped by a learner that will
facilitate the acquisition, storage, retrieval sewf information” (O'Malley, J. M.,

Chamot, A. U., Stewner-Manzanares, G., Kupper,& Busso, R.P., 1985, p. 23).

Strategic Competence (SC): “The learner’s abibtyse language strategies to

compensate for gaps in skills and knowledge” (Ba2®07, p. 3).

Communicative Competence: “The ability of langussgeners to interact with
other speakers, to make meaning, as distinct fran &bility to perform on

discrete-point tests of grammatical knowledge” (§awn, 1991, p. 264).

Communication Strategies (CSs): “Verbal and/orveobal procedures for

compensating for gaps in speaking competence” ¢ga?l007, p. 19).

Communicative Language Ability (CLA): “The abilitp use language
communicatively involves both knowledge of languagé the capacity for

implementing this knowledge in communicative larggiase” (Zhen, 2009, pp.



39-40).

Communicative Language Teaching (CLT): “A wayarfguage teaching which
features the application of communicative actigigad target language with the aim
to develop learners’ competence of understandidgeachanging different ideas,

behavioral modes, values, beliefs and cultures”, @084, p. 101).

Communicative Activity: “Any activities that encrage and require a learner to
speak with and listen to other learners, as welli#fs people in the program and

community” (“Activities”).



CHAPTER 2
REVIEW OF RELATED LITERATURE
Research on some basic competence and communicatgirategies

The definition of strategic competence

As a very important element of communicative corapeg, strategic
competence plays an important role in interactmtording to Canale & Swain
(1980), strategic competence is an ability of conspéing the breakdowns which
frequently arise from performance diversity and&klof competence in verbal and
nonverbal communication. A contemporary scholare¢Z2009) says that “strategic
competence is generally viewed as a set of compmaysstrategies or interactional
tactics used to handle specific communicative s’ (p. 83). In a similar vein,
another scholar (Bailey, 2007) defines strategmometence as “the learner’s ability to
use language strategies to compensate for gagdlgiand knowledge” (p. 3).
Previously, another scholar (Bachman, 1990) sdlgs, function of strategic
competence is to match the new information to loegssed with relevant
information that is available (including presuppiosial and real world knowledge)
and map this onto the maximally efficient use akemg language abilities”. (p. 102)
The definition of communicative competence

An older but well known scholar (Savignon, 19913aées communicative
competence as “the ability of language learnerstaract with other speakers, to
make meaning, as distinct from their ability tofpemn on discrete-point tests of

grammatical knowledge”. (p. 264). More recentlyjl®a(2007) has written that



communicative competence embraces four importamehts—that is, linguistic
competence, sociolinguistic competence, strategitpetence and discourse
competence. Oral communicative ability is the djake, one of speaking types, which
derives from interaction between the listener dredspeaker (Zhen, 2009). To quote
“the ability to use language communicatively invad\both knowledge of language
and the capacity for implementing this knowledgeommunicative language use.”
(Zhen, 2009, pp. 39-40)
The components of communicative ability

There are four essential components of oral comaatine ability, namely the
ability to use PCs, the ability to manipulate sch@mpragmatic competence and
strategic competence that Zhen (2009) investig&edhermore, Bachman (1990)
provides us a diagram of components of CLA in comicative language use. (see

figure 1)
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Figure 1: Components of CLA in communicative lamggiase (Bachman, 1990, p. 85)



The basic characteristics of oral communication

In order to define oral communicative ability, amest know clearly about
special features of oral communication. There e dpecial characteristics of oral
communication. They are separately the verbal @itssnguage, a “real-time”
phenomenon, a complicated cognitive act, an inteeeand dynamic process, and
effective oral communication in a FL (Zhen, 200p, $#5-47). There are also the basic
characteristics of speech communication, suchtasactiveness, directness,
spontaneity, purposefulness, inseparability, amd-paguistic features and
non-linguistic features (Liu, 2010, p. 13-15). “Commnication takes place in two
forms: the spoken and the written. Both of thenhtude two linguistic activities:
encoding and decoding” (Liu, 2010, p. 13).

Figure 2 (adapted from Zhen 2009, p. 47) shows @etfor communication

interaction.

intending encoding decod?ng interpreting

behavior behavior behavior behavior
of > of message || of »| of

speaker speaker listener listener

Figure 2 A model for communication interaction

The definition of communication strategies (CSs)

There has been a continuing discussion regardmgéfinition of
communication strategies at least since the 19B@®ige, 1983). One early definition
is that communication strategies “attempt to brittgeegap between the linguistic

knowledge of the SL learner, and the linguistic\temlge of the TL interlocutors in



real communication situations” (Tarone, 1983, p. @border to guarantee the
smooth proceeding of communication, mere linguistiowledge cannot reach
long-term goals. So only when combined with sonma@agractices can achieve good
effect.

More recently, communicative strategies have béewed as procedures, verbal
and nonverbal, for gaps in speaking competencdgB&i007). The strategies are
plans for solving problems to reach a communicagval (Faerch and Kasper, 1983).
“CSs are tactics used by the non-fluent learneindUsL interaction in order to
overcome specific communicative problems” (Mitct&IMyles, 1998, p. 94). “Not
all CSs are used to compensate for breakdownsalrcommunication” (Zhen, 2009,
p. 83). EFL learners take advantage of some ofrl@Ebecause of their language
deficiency but because of their communication gq@lsen, 2009)

Some existing problems in EFL teaching

Chinese scholars often state a belief that theres@me specific problems in
China with respect to learning English (e.g. J2@)8). Mute English and low
efficiency are prevalent in students’ spoken laggu&hinese students spent six
years or more on learning English before entetireguiniversity, but they have been
learning by rote method, and increasingly accunmgatocabularies and learning
grammar rules. Therefore, the application of comication methods in China is still
confronted with many problems and difficulties.

The problems in learning English include the folioge

* Problems in verbal learning, such as poor accuttack,of logic, and poor



continuity. (Bai, 2007)

* Chinese students share a common character----ex8mn. They are afraid of
expressing their ideas about something in publeabse they do not want to lose
face. (Huang & Xia, 2010)

* Chinese students are mainly associated with Chisigsaking instead of
English-speaking. (Huang & Xia, 2010)

» Teaching methods in China. Chinese traditional atilolc model—
teacher-centered, which limits the developmentudents’ initiative and
independence. (Huang & Xia, 2010)

» Students’ concept of the necessity of learning Bhglrhey may ignore the
importance of English and think it is rarely usediaily life and work. (Miao,
2010)

» Students are used to learning passively and thieebof the textbook is deficient
in practical instruction. Therefore, students losy chances to make full use of
the language in reality. (Miao, 2010)

Some factors that affect college non-English majorsral English in China
Universities usually examine students’ ability eadding and writing through
CET4 and CETS6, but oral communication skills areinoluded in these tests, which
results in college English teaching’s focus on ‘adary, reading and writing. So the
implementation of communicative teaching approaatomes irrelevant. Another
factor is college enrollment. There are too manygents in a class so that English

teachers are incapable of taking care of each stuse classroom discipline is
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difficult to maintain. It is difficult to operatgpeken language training and understand
the effects of teaching for teachers (J. Li, 2007).

Although college students have been learning Endtis at least seven years,
their spoken English is still very poor. Anotheri@¥se researcher (Kou, 2010) further
states that there exist some shortcomings in diggeEnglish education. Because
the college curriculum, such as intensive readéxtgnsive reading, speaking,
listening courses, etc., contributes to Englishargjexposure to English every day,
of course they have a lot of opportunity to praeticeir English. Compared with
English majors, non-English majors have only twdéonrr English classes a week,
which results in relatively few opportunities taptice spoken English. In addition,
the traditional public English course teaching &esion teachers’ teaching and
students have little chance to participate, wheadk to non-English majors’
relatively poor English.

There are no specialized oral-English classesdarEnglish majors in most
colleges at present and spoken language trainimgfdidents is mostly attached to the
intensive reading so that most of non-English nggannot use English to
communicate with each other in real life. Actualhgy know the importance of oral
English, which will probably become one of the eayphent requirements for
companies, and they really want to improve thisdition (Zhao and Wang, 2006; S.
H. Zhang, 2010). However, there are many problemdehing the realization of their
oral-English improvement.

There are five categories of these problems (Zhdng, 2010). The first one is
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the large classes which gives fewer opportunibestidents to speak. The second one
is a lack of true foreign language context in aasd he third one is students’ lack of
vocabularies. The fourth one is students’ psychold@nxiety. The fifth one is
traditional teaching mode—teacher-centered anceststpreparation for Chinese
English Test (CET) ignoring oral English practidé&hough both teachers and
students all think spoken English is extremely intgat, it is always difficult to
achieve the desired effect in the classroom amsziAccording to some researchers’
study (e.g. Wang, 2008), communicative competeaoebe regarded as one’s ability
to use language in social activities, not meretyuainted with language structure.
Therefore, the development of non-English majoral &nglish competence must be
taken seriously.

The necessity of implementing Communicative LanguagTeaching approach

Actually, communicative activities, as one of thgbrtant parts of
Communicative Language Teaching (CLT), are indispbte in CLT. So knowing
more about CLT is very necessary for us to do &rrtesearch into communicative
activities. There have been a number of studigsatfgainformative.

Lin (2004) finds that the communicative languageckeng focuses on the
student-centered teaching mode, which fully cutégastudents’ self-consciousness
and positivity, rather than the teacher-centeresl @LT pays more attention to the
language function instead of the language knowleygeem, but in the aspect of
students’ communicative ability development anddfiigiency of their learning, CLT,

if applied appropriately, plays an important role.
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One researcher (Bailey, 2007) introduces three odstbf language teaching to
us in detail. The first one is the Grammar-tramstatnethod, which can improve
students’ reading skills but hinders students’ nand their true feelings about
speaking English. The second one is the direct odgetivhich concentrates on
speaking. The third one is the audio-lingual methbdeeds students to repeat
sentences and recite memorized dialogues fromegtibdok. It aims at letting
students speak automatically and fluently by pcawgi grammatical structures. The
final goal it wants to achieve is conductive tcabdishing students’ good speaking
habits by studying language lessons containingugrtrepetition and correction.
Speaking is a productive human oral skill apple@rtoduce systematic verbal
utterances (Bailey, 2007).

Research on communicative tasks and communicativevities
Communicative tasks

Communicative task is a key element in CLT; themfthe characteristics of the
communicative task need to be discussed. Commivedaisk can be defined as "a
piece of classroom work which involves learnersomprehending, manipulating,
producing or interacting in the target languagelevtiieir attention is principally
focused on meaning rather than form" (Nunan, 198%0).

A language learning task consists of six componeguals, input, activities,
teacher role, learner role and settings, whichitsagspective features (Sung, 2010).
Take activities for example: Activities are whadteers are expected to do with the

input for the task. Three characteristics are ersigld for activities in a
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communicative task. First, the activities must bthantic in terms of reflecting real

world tasks. Second, the activities should stineulearners to apply newly acquired

linguistic knowledge to real communication. Finatlye activities are designed to

help develop the accuracy and fluency of learnarget language (Sung, 2010, pp.

705-706).

Communicative activities

The general description of communicative activities
Communicative activities can be defined as anydiets through which learners

can communicate with each other freely with tafgetjuage. At the same time, some

criteria can best embody the spirit of communiceatetivities (Harmer, 1991;

Nolasco & Arthur, 1988). They are as follows:

» adesire to communicate (they want to, not sometseetells them to)

e acommunicative purpose (there must be a gap whahers have to bridge)

» content not form (the focus is on meaning of thessage rather than accuracy of
expression)

» variety of language (either receptive or productather than grammatical
construction)

* no teacher intervention (characterized by grealerdance of error)

* no materials control (with the characteristic afdaage variety) (as cited in Deng,
2000, pp. 71-72)

The classification of communicative activities.

Although EFL teachers tend to realize that the irtgowe of developing the
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competence of students’ communication, many comaoatinie assignments are not
real which cannot be correspondent with studedésitity and do not obey the
context and the communicative effect is very harddhieve (Xu, 2009). There is one
way of dealing with this problem that is “to desiggtivities that appeal to students’
interests, creativity and intelligence” (Xu, 20@9,134). Activities can be classified
into five categories, such as realistic role playsllenging language games, guided
interviews, small group discussions, and othewdiets that motivate students to
speak, and furthermore, there are several typesromunicative activities, such as
open-ended scenarios, community interview pand@rtepinformative visual talks
and sociodrama (Xu, 2009).

When teachers teach by the application of the comnrative approach, teachers
can design teaching activities in many ways, sisctoke playing, debates, discussions,
repeating stories, etc. When teachers are goiteptth language points, they can
combine language form and its function to enahldests to actively participate in
meaningful language communicative activities ineoricb develop students'
communicative competence (Zhou, 2007).

As to role-play, more about this effective approaximproving Chinese EFL
learners’ oral English are studied by some reseasciAnd even human’s
psychological power is taken into consideratioarnalyze how strongly role-play
affects the students. “Role-playing can be clasgdifis a way of ‘situational teaching’.
It means taking a task as the focus of a goaingedtgoal of teaching to enable

students to experience the simulated real situdtyoinemselves or observe from the
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sidelines” (Huang & Xia, 2010, P. 35).

And moreover three advantages of role-play have peeforward. Firstly, it
can inspire students to show themselves with pdggieal power instead of being
afraid of losing face and ashamed of expressing titegy think. Everyone is born
with infinite imagination and curiosity about th@sd, especially for students who
are in a very special period when their brains minttls rapidly develop. So they have
a sharp insight into the world, distinctive ideasg strong desire for expressing
themselves. But influenced by our Chinese traddi@oncepts, students have
inherited Confucianism—compromise. They became rantemore modest and
more inclined to accept others’ opinions not beedahsy have no particular thinking
style. What they need is just a catalyst that cavate their “timid” cell. So role-play
plays its important role in developing studentdgmial of speaking. Secondly, it can
create a real foreign environment for studentsoldli practice English and actively
take part in the role-play activity. Here, teachsteuld provide varieties of roles for
students to perform so that they can accommodatadélves to different
communicative situations and their thinking abiliyl be enhanced to a great extent.
The friendly interaction between teachers and stisdeill be beneficial to creating a
sound and pleasant atmosphere which can lesseenssuitbtnse emotion and can lay
a strong foundation for further communication. @hyr it will focus on students
rather than teachers. Students in role-play wilhble to freely exchange their mind,
increasingly accumulate life experience, cultiiiir innovative spirit and

self-consciousness and establish good relationsVithseach other (Huang & Xia,
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2010).
The application of communicative activities.

Teaching methods and class activities play an rtaporole in communicative
approach (Wang, 2008). “Communicative activitiegeheeal purposes: to find
information, break down barriers, talk about saffd learn about the culture”
(“Activities”, n.d. p.41). However, the applicatiafi communicative activities is very
difficult for both teachers and students. So teexhaust do their utmost to change the
traditional teaching style, strive for making gqmeéparation for their English class,
and design communicative tasks and activities,evtiidents should try their best to
integrate themselves into the real English-speagiags, showing their personality
and vigor. So it is unavoidable to face enormouslehges in the process of applying

communicative activities.

Existing problems in classroom communicative activies and solutions.

Based on many researchers’ studies, it is well knthat the efficiency of
communicative activities is closely related to himwlesign activities. But before
designing the classroom communicative activitiesugh attention must be paid to
some existing problems. The approaches to dealitigtihese problems are listed
below. For example, how to maximize the effectivamnef activities? One article
(“Activities”, n.d.) presents us three tips for euesing this question.

The first one is the arrangement or allocatioreathers’ talk time. The oral
English class belongs to students. To a large extmachers often play a helpful role.

The true class should bring students’ self-configemereativity and interaction into
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full play. The second one is the policy of encoeragnt. Teachers should give some
corresponding recognition and praise to studerisalise during many years of
learning English, they have surmounted all kinddifffculties. But what they really
would like to get is just one sentence of encouraage from their teachers. The third
one is enjoying the activities. Creating a reldt{i@mfortable and vivid environment
is helpful for students to exchange each other&ggdeas and positively take part in
the activities (“Activities”, n.d.).

Some difficulties will be frequently confronted whieachers try to employ
these activities in classes; because the proceefliicgnmunicative approach is
influenced by a lot of factors, especially studeniividual differences, such as
language basis, emotion, awareness, learningyalaitid personality (Wang, 2008).
The difficulties can be concluded as unsuitableematfor designing and organizing
activities, limited time, large classes, studeh#dit of taking notes and keeping quiet,
and some suburban students’ lack of confidencespoklen English competence (L.

Li & Song, 2003). As to large classes, teachers aoaye across a series of problems
in the course of teaching. They are separatelygtffelearning for all (heterogeneous,
either too difficult or too easy), materials (horeagous textbooks, with no options or
flexibility), participation (cannot activate allnty top learners respond actively),
interest (insufficient resources of topics andwdiigis), discipline (difficult to control),
individual awareness (too many different learnerslie teachers to follow the
progress), and correcting written assignment (heaasking load) (Deng, 2000, p.

72).
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These problems often let those positive teachark thawn. Therefore, there
are four suggestions for dealing with above prolsi€lm Li & Song, 2003). The first
one is the teaching plan should conform to studaeetds, teaching materials
teaching situation and teaching tasks. The secoadsd‘Communicative Language
Teaching procedures often require teachers to ecquore students centered
classroom management skills” (p. 78). The third isifemphasis should be laid on
students’ initiative and interaction rather thawmalves large sum of language input”
(p. 78). The fourth one is classroom communicadiettvities design and practice
should correspond to students’ knowledge and ifeagkperience.

It needs to be pointed out that although largeselasre problematical, they have
their advantages and some can be made use ofpedigk those problems when
applied in communicative activities. According tddxesearch, they are as follows:
* They have a much richer pool of human resourcesnéae life experience and

knowledge, more varied opinions, more interestsideds, all of which can be

used in communicative classroom interaction (adam Deng, 2000, p. 72).

* There is educational value in the actual contatwéen very different kinds of
people: co-students get to know each other’s valres thereby increase their
own knowledge and awareness of others, as wellasahce and understanding
(as cited in Deng, 2000, p. 72).

* They allow the learners themselves to help by tegobach other and working
together: peer teaching and cooperation are liteehe fairly common, fostering

an atmosphere of cooperation (as cited in Deng) 20072).
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* And for the teachers, these classes can be se@amasiuch more challenging
and interesting to teach, and provide greater dppity for creativity, innovation
and general professional development (as citeceimg2000, p. 72).

Students suffered great anxiety during the prooé&nglish learning. For
example, when the tasks are too difficult or stislelo not make some necessary
preparation for the tasks, students’ positivitgliassroom communication is greatly
influenced; when teachers frequently correct sttedéalts, the speed and fluency of
students’ oral language will be greatly reducedemthere exists individual
competition, many students will choose to be sjlefthdrawn and avoidant; when
teachers drop on unprepared students to answetiapgsnost students feel very
nervous so that many answers are less satisfattanyexpected (Zhao & Wang,
2006).

In order to reduce students’ anxiety, four appreadure provided here. They are

as follows:
* Reasonably pointing out students’ mistakes:

In order to let students completely believe in beas, teachers should establish a
sense of security among students, tolerating sdratidents’ errors in interaction
and correcting faults in their written work rathlean oral communication or
correcting after students’ conversation. Actuahydents are more likely to desire the
teachers’ recognition. If teachers effectively explerrors and evaluate students for
their achievements, the students will feel thatté@eher is honest and approachable
and they will gain confidence instead of feelingiaty (Zhao & Wang, 2006, p. 131).

» Establishing a good relationship between teacheisaudents:



20

Different education concepts and cultural backgdsunill lead to diverse
relationships between students and teachers. Tdoessiof contemporary foreign
language teaching largely depends on the unitexhezative and mutually supportive
relationship between students and teachers. Irr twdealize this goal, teachers
should change from the traditional role to the m&®. Teachers’ new role should be
converted from the traditional luminary to contesti of classroom teaching,
organizers, edifiers, participants, bystanderdassroom communicative activities,
and fair evaluators. (Zhao & Wang, 2006, p. 131)thkermore, the communicative
language teaching method requires teachers to ettheg roles from people who are
responsible for imparting knowledge to students ahelper and a promoter. Under
this new and stringent requirement, teachers mastoipped with the ability of
insight, analysis and organization. During the laage teaching, teachers should
focus on the creation of a teaching scenario amodsphere. (Lin, 2004)

» Creating a relaxed classroom atmosphere

The classroom is the main place provided for be#ithers and students to
conduct activities and also is their interpers@ualial environment. A harmonious
classroom atmosphere is the important psychologivaronment beneficial to
students’ creative and free performance, whileratesirable classroom atmosphere
will create a sense of depression and insecurigrgnstudents. Therefore, teachers
should create a relaxed classroom atmosphereudersts (Zhao & Wang, 2006, p.
131).

* Advocating the cooperative learning strategy inlishgeaching
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Cooperative learning is a teaching mode which kupents and improves the
classroom-based teaching system. The cooperativeimhg strategy emphasizes the
necessity of carrying out classroom activities Hraimportance of interaction, which
changes individual competition into sound grouppasation and reduces the
students’ anxiety (Zhao & Wang, 2006, p. 131).

The design of classroom communicative activities.

Some kinds of learner-groupings in activities, sashndividual work, pair work,
group work, teamwork, lockstep and project, areosiiced by one researcher (Deng,
2000). Among them, individual work and lockstep @eglitional, and “teamwork and
project are too demanding and time-consuming fer&hT reality in China at the
moment as far as the teachers, learners, syllal@as)s and schools are concerned.”
(Deng, 2000, p. 72). Only the group work and parkacan contribute to students’
information exchange and practice. However, thgrgt®an opposite view. Only
when these activities, such as individual actisitjgair activities, group activities and
the whole class activities, are designed propedy,they stimulate students’
positivity and adjust the atmosphere of the clagsro

The design of these activities is listed one by. dime first one is “Individual
activities”. In the design of individual activitigeachers should pay attention to build
comfortable and relaxed class atmosphere anddtadents’ courage of speaking
English, which can mobilize students’ enthusiasmdiviidual activity is mainly used
when reporting to the class, such as freely talkingut the events one experienced

and humorous stories, reciting poetry, singing Bhgtongs and so on. Teachers can
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also allow students to speak on a given topic. &hopics should arouse students’
interests, such as the popular social phenomenaokiteriding TV PK Shows",
"College Graduates Work as Village Officials”, dttthis individual activity,
students have something to say and everybody\vel @ach other to talk about their
opinions, so the classroom atmosphere is verya¢8vH. Zhang, 2010).

The second one is “Pair activities”. Conversatietwzen two students is the
most basic oral English teaching mode at the usityelevel. In classes, the teacher
will let the students to do cooperative learningktaafter asking some questions,
which can train students to boldly express thedwa and teach students how to listen
to and learn from the points of view of others. dre&rs can organize some scenarios
and let students and their companions make dialodfterwards, teachers can
encourage or invite two or three groups to show takents. This means students
must not only have a certain basis of languagealsat quickly select and organize
appropriate words to express their opinions. Agtpasses, students' oral expression
ability and thinking ability will be improved. ($1. Zhang, 2010)

The third one is “Group activities”. Group actieisi will be conducted by
dividing a class into several study groups. Stuglpetform actions according to the
given topic activity. Because the class time ig/\ignited, especially for those classes
with a large number of students, it is rarely i@dito let every student to speak for a
few minutes. In order to provide students with mmpeortunities for practice, using
the form of small group discussion is the best ohdrirstly, let team members

discuss, and then let the group members recommpadsan to make a concluding
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statement. Teachers should move among groups @m trgbrovide advice and help to
students at any time. Teachers can also achievgotideof showing interpersonal
communication by setting up a specific scene aaglipd roles. Another example is
the debate in class. Teachers can give the deblajiecsin advance. Each group
searches for materials after class and discussesggroups when they clearly know
their own viewpoint. Each member of the team aissolvn views. The process can
expand the learners' knowledge and let every studeme something to say, thus
mobilizing students’ enthusiasm of learning oragksh. (S. H. Zhang, 2010)

The fourth one is “the whole class activities”. Meole class activities such as
the word game, story extendibility, brainstormiaggd so on, can relax students and
create a warm classroom atmosphere. Take the veone §or example. Let two
students stand on the platform to face the othelesits, and the teacher will show
some cards written with English words or phrasebéaest of the students, asking
them to explain it in English. Students on thefplah guess. In such a loose and
comfortable classroom atmosphere, students witgahy take delight in
communicating in English to improve students’ iess in oral English. (S. H. Zhang,
2010)

And then several types of activities, such as stamming, communication
games, reaching consensus, role-play & simulaiidarmation gap & opinion gap,
problem solving & decision-making, and discussene analyzed by one researcher
(Deng, 2000). And moreover, another researcherZb@07) uses one part of a

novel as material for classroom design. The desigs follows: Teachers can
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classify students into several groups to discugdsnag@inly make use of the 3P
(presentation, practice, and production) modedohen class. Classroom activities
are composed of summarizing, describing characteasures, and role-playing.

Starting a new lesson by students’ report of thesn@ movie reviews and
combining teachers’ explanation and students’ disicun can serve as the classroom
teaching practice activities. Besides classroonvities, there are some
extracurricular practice activities’ designs. Orgarg students to go out and practice
hands-on job simulation, organizing a rich and daldEnglish evening party or an
English debate tournament can be used as the exicadar English practice
activities. (S. D. Li, 2011)

Among the CLT-based projects, the video-makingemogan stimulate students’
interests and develop their oral language competéeng, 2010). The below
diagram will visually illustrate it.

TASK COMPONENTS OF THE VIDEO-MAKING PROJECT

Video-Making Project

Goals: Use newly learned language knowledge in Isited real-world situations

Input: Linguistic knowledge learned in class

Activities:
(1) Write a three to four minute skit or a song

(2) Act out the skit and make a video or sing thiegsand make a music video

Learner roles: Skit/song writer, actor/singer, widirector, good team member

Teacher roles: Facilitator, confidence booster

Settings: small groups of two to four people/in autside the classroom

(Sung, 2010, p. 710)
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Some problems needed to be paid attention to in thdesign of classroom
communicative activities.

Tag questions are frequently asked in communicaitteities. So a better
understanding of the existing problems in tag qaestshould be paid more attention
and taken seriously by both teachers and studefdsebactivities. However, errors in
tag questions are unavoidable (Q. Y. Zhang, 202bBnese English learners may
commit errors when coping with tag questions. Tiners are composed of negative
transfer of the mother tongue, overgeneralizatioihe formation rule, ignorance of
rule restriction, incomplete application of rulasd false concepts hypothesized (Q. Y.
Zhang, 2010, p. 578), which will be taken into ddegation by some professors
interested in communicative activities. There asgsvto avoid these errors;
comparing tag questions in both languages, inangaarget language input and
output and giving effective feedback of learnersdes (Q. Y. Zhang, 2010, p.
580-581). Through the better understanding of hmvefrain from committing those
errors in tag questions, Chinese students will beeraonfident and active in taking
part in communicative activities in our classes.

At the same time, in communicative activities, teaxs must pay close attention
to how some questions are phrased to arouse stiiggatests. Some skills of
guestioning are involved for teachers to receivenst answers from their students.
Teachers should ask some easy-understood questitns students’ knowledge and
those questions must be challenging which cangtinen students’ thinking skills

and produce further questioning to make studentg mctive during discussion (Gao,
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2008). But all of this must be on the basis of etud’ interests and relevant
experiences. As an old saying goes, “Interestsh@réest teachers.” Related topics
can attract students to bravely open their mowtlssdte their ideas and through the
process of discussion and their own particular ofayinking, students’ ability of
solving problems on their own is brought into fpikhy.

Evaluating students’ answers is also a very impbrapect of communicative
activities. The skills of evaluation are focusingpraising and encouraging students,
guoting students’ word, and gestures as well aalfagpressions. The application of
gestures include; hand gestures, facial expressiothidody movements which are
frequently used by teachers while teaching. Théuges are of typical functions such
as cognitive, emotional and organizational (Ga@&0

Some problems need to be paid attention to in éisegd of classroom
communicative activities. These include the classratmosphere, teachers’role,
organization of group discussion and the reflectibactivities (Chen, 2009). The
challenges CLT brought to the traditional teachimgthod, namely the transition of
English teachers’ role (Lin, 2004).

Although communicative teaching class is not teaceatered classroom,
teachers still play an indispensable role. Teacsleosild help and support students in
knowledge and mental aspect, observe and analyderds’ activities, understand
and analyze the strengths and weaknesses of eatdnstand find their weaknesses
in teaching and timely make up. Therefore, the irequents for teachers will be

higher. Students should advocate autonomous lepamd learn how to cooperate
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rather than complete the study task alone. Chir@lsge English teachers should
increasingly receive training, because communieajyproach teaching needs a high
level of teachers’ language, similar to native &ees At the same time, they should
also understand the cultural background, pedagmyghology, linguistics and other
aspects of the target language, and should alablbeo handle and coordinate
interpersonal relationships. The role of teachboakl be transformed from imparting
language knowledge to developing students’ comnativie abilities. In addition to
training students how to clearly express their nrgathrough the target language,
teachers should also teach students cultural baskgrknowledge of target language
so that students can gracefully communicate witlerst They should concentrate on
task-based learning and teaching and the use dimedlia teaching tools. In the
classroom, creating communication situations fodshts should also be paid more
attention to, as well as providing real and meafuingpmmunication content, which
can enhance students' attention, is convenientpiai@ student work, and increases
students’ input. All of these are aiming at intéiziag into students’ communicative
competence. (J. Li, 2007). The communicative apgrgaits forward higher
requirements for teachers. Teachers should bergtgdatered, not only imparting
knowledge, but integrating into the student's comicative activities in the
classroom as designers, organizers, and particgipdaachers must have a solid

foundation in English, and a strong ability of ugsknglish (Zhou, 2007).
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CHAPTER 3

CONCLUSIONS AND RECOMMENDATIONS

Through these researchers’ studies, the conceqmmmunicative activities is
very obvious, which is one element of communicalargguage teaching. These
studies provide more convenience for us to cukiv@linese non-English majors’ oral
English competence. Actually, there are many prablen Chinese oral English
teaching and teachers turned out to be very codfaseut EFL teaching. Although
many researchers have done many studies on CLprandled applicable methods,
only a few researchers provided effective solutiimnevaluate students’ oral skills
and even worse, few colleges take those actionisestiy researchers to solve
students’ barriers of English speaking. Chinestegeloral English teaching will
probably go through a long period of implementingit communicative activities in
classes. After all, the literature review in chapeo is valuable for us to contemplate
and make further and more intensive studies.

In the end, it is worth mentioning that a teacheole in communicative classes
is not diminished but rather strengthened. Undeiirtiplementation of
communicative activities, the teacher has to peefarthe lessons more carefully and
conduct the class more flexibly since unexpectetlpms might emerge at any time.
They also have to face more challenges on organsiils as well as language and
communicative competence.

For the limits of the author’s knowledge and caliigbthe discussion on
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implementing communicative activities in oral Esgliclass is far from expectation.
Even though the final results of the implementabbthis model is encouraging,

there are still a lot of problems which remainfiather research.
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