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Statement of ~ problem. Lutheran elementary school

teachers as well as other elementary teachers need to be

interested in the recreational book reading of their pupils.

Beneficial guidance of the pup1ls in recreational reading.

demands that teachers know the interests of their pup1ls.

including those who rank at the top and the bottom of the

class in achievement. The purpose of this survey was to

find the interests and recreational book habits of the high­

ranking and low-ranking pupils in grades f1ve to eight in

Lutheran schools of Western Wisconsin.

Methods and procedures used. Schedules were administered

to teachers and pupils in Lutheran schools of Western Wisconsin

to determine recreational reading interests and habits~ On

the basis of the~ Tests of Basio Skills the top-ranking

and bottom-ranking pupils were seleoted for further study.

These pupils reported on books they read during a portion of

the sohool year. Comparisons were then made between aotual

and expressed reading interests.
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summ~ 2! findings. Fiotion books were more pre­

ferred than books of non-fiotion. It was found that both

sexes like books which contain thrills, action, and excite­

ment, but the sexes differ in preferenoe of other things.

Aotual and expressed reading 1nterests of both sexes are

s1milar. Low-ranking pupils make little use of publio

library facilities. It was conoluded that in planning

sohool libraries teaohers and administrators must more fully

oonsider the low-rank1ng pupils.
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CHAPTER: I

THE PURPOSE OF THE SURVEY AN'D·DEFINITIONOF TERMS

-
Gu1d1ngch1ldren in literature is an everyday ,occur-

rence in the l1fe of the elementarysohool teacher. So that

this experience may be pleasant andworthwhlle for both .

teacher andpupll, and so that bothteaohers and adm1n1stra­

tors in Lutheran elementary schools, Which must oftsl'lOperate

on a limited budget. may have some guidelines to follow· in

establishing and operat1ngschool libraries. this survey was

undertaken.

I. PURPOSEOp THE STUDY

Change in philosophY. List1ng of recommended or

requ1red books 1s nota.newthing 1n the teaching of litera­

ture. Whatseema to. give anew look to .. book lists is the

fact that the reasons for these Usts.havechanged over the

course of the years. Formerly books were selected with .the

following cr1ter1a1n mind:

1. e~cellence inwr1jt1ng

2. approval. oVer a long. per10d of time

3. :f1del1ty 1nportrayal otl1tEl. l

lWlll1am H. Burt.on, !i!ead1ns!!!Ghild,Dev:elowne~
(Indianapolis: The Bobbs-MerrIll Company, Inc., 1956)~
P•. 364.



~he role of interest as a guideline for book seleotion

must not be minimized. Zeller refers to the psyohologioal

role of interest when he states that the basis ofhabit

fonnation is experienoing with satisfaotion. This means

that children form the habit of reading from reading materials

Which they en.1oy.3 O.onsequently. a teaoher must do all within

his power to beeome. aoquainted with the interests of his

children.

In Planning reading aotivities and in seleoting
books. teachers ••• need to take· into striot acoount'
what is known about predominant interest patterns of
ohildren andyouthatd1tferent age levels ~s well as
the faotors that influenoe·theseinterests.

Onoe a teaoher knows the interest patterns. of hiso1l11dren

both oollectively and individually. hELhas reaohed a starting

point for guiding his readers.

B:efore he ean guide his readers. however. there must

be books available to whioh .hecan .refer hispuplls. This

means thatoaretul book s.eleotion must have been made when

the sohool or olassroom library was established. Oaretul

book selection rests also on knowing the .general interest

patterns of the various age levels of ohildren.

3mtl e Zeller. The Relative ImportanceotFaotors of
Interest .Y;Reading MaterialsforJun1orH1gh"1JonoolPUplls
(New York: BUreau 01' publications. Teaohers oofiege.· Oolumbia
university. 1941). p. 21.

4Florence Damon .Cleary. Blueprints. for Better Reading
(N.ew York: The H. W. WllsonOompany. 1957r;-""P. ;4.
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By anticipating book needs, book selection
attempts to provide the "right book for the right
person at the right time." Book selection is,
therefore, one of the important factors in any
attempt to interest young people in books and reading.5

Since knowing interest patterns is important for

guiding readers and for book selection, this knowledge must

be kept current. Finding these current interest patterns

constitutes the second reason for conducting this survey.

Establ;shment of ~idelines ~ developing breadth

Qt interest. When a teacher has found those areas which

are of interest to the pupil and has guided the pupil to

books which will satisfy these interests and needs, he must

not feel that his Job is completed. He has not as yet done

all in his power to make his pupil an educated person.

Russell describes an educated person as one who has a breadth

of interest as well as a depth of interest in certain areas.

He says that in school a teacher has a dual task, "to

capitalize upon children's present interests as motivation

for reading and other learning and to redirect old interests

and stimulate new and productive ones.,,6 The teacher must

be ready now to expand and possibly to redirect the interests

5Geneva R. Hanna and Mariana K.. McAllister, Books,
Young :people, and Reading Guidance. (New York: Harper &
Brothers, 1960Y;-p. 104.

6David H. Russell, Children Learn to Read (Boston:
Ginn and Oompany, 1961), pp. 365-366. - -
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ot the pupil. He must know what interests are related to

those the chlld now has. He must be ready to guide the

pupllnot only. to books tor which the pupil teelsthe.need

but also to those tor which the pupllmigb.tteel. the need

in the future. The teacher can do this only it he knows

the interest patterns of thevar10us age .groups.

Develop1ng a .breadth ot worthwhlle interests 1s

important for another reason. The interests w1 th which

our pupils leave sohool are thosewhioh they will most l1kely

carry with them throughout their l1ves.7 The responsibility

Placed.upon the teacher is s;reat. He must be ever aware of

thi.s fact. To a .large. extent a ohlld.' s future rests in the

teacher's hands. The teacher, therefore, needs .to know about

interest patterns so that he can.help the puplls develop a

breadthot interests. . This is the third reason for undertaking

this survey.

II.. SIGNIFICANCE OF THE SURVEY

~ .2.t ~.reading pros:am. Although recreational

book reading is not exclusively a part of the reading program,

it is more olosely related to the reading program than to any

7An1ta E. Dunn, Fare for the Reluctant Reader (Albany:
state university of New York, New York State college for T$8.ch­
ers, 1952), p. v.
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of the other programs in sohool. In·order to seethe sig­

n1f1oanoe ot this survey one must tirst look at the aims of

the reading program.

The a1m of the school reading. program 1s threefold.

F1rst, the pup1l must acquire the necessary skills needed

for read1ng. W1thoutthese he cannot readanyth1ng.

Secondly, the pup1l should acqu1re.the hab1t of read1ng. It

does l1ttle good to teach a child how to read if later 1n

11fe, when he1s not 1n school, he does.. not use thesklll.

If a child has .the habit of reading, he will very likely

cont1nue to have this habit as an adult. Thirdly, the chlld

must aoquire a positive. att1tude toward.reading materials.

W1thout this. th1rd point read1ng 1s someth1ng which will be

used by the person only when needed but not for enjoyment.

"Development of worthwhile 1nterestsandtastes maybe regarded

as the orowning achievement of any reading pr.ogram.,,8

It 1s th1s third p01ntwhich shows the s1gnificance ot

this survey. The way to develop a pos1tiveatt1tude toward

read1ng 1s to start w1th read1ng mater1al 1n Which thepupll

is.1nterested and w1th wh1ch hew1ll experience success.

Ji'!'om th1s start1ng p01nt the teacher can work toward encouraging

the child to develop a positive att1tude toward reading.

The pupil's interests must becons1dered an essent1al

8Russell,2£. cit•• p. 362.
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part of thEl rElading program. The reading program and pupil

interest are not two separate, entirely different.points.

SkUl and interest. must be oonside.redinter­
dependent faotors in the development .ofread.ing tastes
andhabits. ThElsk1lltul reader. tends todevellllp and
maintain high.interest in reading. In turn, high inter­
est motivatEls, thEl.development of greater skUl. In
pla.nn1ngreading programs teaohers and librarians tend
to oonsider these two factorsas,mutually,exolusive.
They make a sharp distinct10nbetween. tree, voluntary,
or recreational reading, and required or reference
reading. The attendant result ••• is thatpuplls
sometime.s ga1nthe impression that tree or recreational
reading is interestinSA While reading for information
is dull and difficult.~

Some of these goals of the reading program are suc,h

as have a long-range and far-reaching effect. Developing

a positive attitude toward reading is one of them. Another

whiohhas a far-reaohing effect is teaching the chlld to

develop an .appetite for worthwhile reading material. A third

such goal is to develop in the person the desirEl to rElad,

not only when neoessary, but for such things as pleasurable

recreation, to find out more about the world, to help in

personal development, and to gain a better understanding of

other peoples and sooieties.10

Need !2!: knowledge 2!: children I s interests. In striving

9Clearr, !me ill., p. 20.

10Albert J. liarris, How!2. IncreaseRead1n5~bll1ty
(New York: David McKay Company, Inc., 1961r; PP. 4>6-4'G7.
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tor these goals a teacher is aided by many 01' the modern

developments 1n education. Many books haveappea,red on the

market 1n recent. years. There has been an increase 1n the

numberot non-f1ction books pr1nted. The rise of the paper­

back book has been of great value to teachers in all fields.

Certainly the teacher is not hampered by a lack of material

to 11se. Rather. his problem is.one of selecting the most

valuable material for achieving the most profitable results
. ,

for a given student.

The rise of television and the appearance. of atele­

vision set in every.home must be deemed important factors

When one .cons1ders Children's interests and tastes•. IIThe

developmen1i of newer media of communication. notably tele­

vision, undoubtedly has influenced the reading habits 01'

children.and youth. Consequently. anasses~entof changes

in interests is desirable. ,,11
,', "

These mass media of communioat10n have created much

competition for reading. Hanna and McAll1ster found that

children still read. but that they read less. Reading ranks
. . ........ ".

fourth in things to do. coming behind television. movies. and

radio. On the other hand. these mass media may stimulate

rea.ding. Something seen or heard" may have oreated the desire
. .

in the child to find out mo:re about the ..topic. In another

. llRobert A. Sizemore. "Reading Inte:rest in Junior H1P
School. II Education. LXXXIII (April. 1963). p. 473.
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case when the wishes of the family group differ from the

individual's wish to watch a given television program, the

individual. ma.y turn to reading aa an alternate means of

entertainment.12

Since reading is in competition with these mass media

of communication, and since the competition is keen, it is

of utmost importance that the reading material with which the

pupil comes in contact be of high interest to him. This study

is significant in that it points out the interest patterns of

the group as a whole and thereby shows what is of high interest

to the pupils.

Norvell suggests another. factor which makes this study

significant. He .points out the controversy Which has been and

is being waged among teachers, makers of courses of study, and

authors of textbooks. One side holds that children shou1d read

those selections from literature which they, the teachers,

makers of courses of stUdy, and authors, are convinced the

children should learn. Another group holds that the children

should read lightweight materia1S. Neither group has achieved

outstanding success.

Meanwhile there has been an increasing recognition
of the role played in learning and habit formation by
the factor of interest. Granting the dominance of this
factor, it seems the high objective, a love of good read­
ing, might be attained through providing children with

12Hanna and. McA1l1ster,2.ll..ill., p. 166.
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an ample supply of literary selections which stand
where the lines of student popularity andcrit1cal
approval converge. The major difficulty in testing
this plan. has been the lack of knowledge as to which
selections children genuinely enjoy.13

Since this is the case, studies should be undertaken

which give information about what children genuinely enjoy.

III. .DEFINITIONS OF TERMS USED

Recreational book reading.. Tb.roughout the report of

this survey the books and reading habits which are referred

to will be recreational books and reoreational book reading.

This term means that reading which the pupil did on his own,

that is, reading whiohwas not part of a specific sch()ol

assignment. It is reading whioh the ohild has done for

recreation. Other.terms which are applied at times to this

type of reading are tree or voluntary reading.

Lutheran elementapYsohools. Various branches of the

Lutheran church have established elementary. sohools. The two

branchesot the ohuroh whioh lead in the number of elementary

schools are the Lutheran Churoh""Missouri Synod and the

Wisconsin Evangelioal Lutheran Synod. These sohools for the

most part are established on the plan of the self-contained

classroom. The schools contain the grades from one to eight.

l3George W. Norvell, ~ Readins. Interests.2!. Young
People (Boston: D. C. Heath and Company, 1956), p. 3.
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Many. but not all. also have a kindergarten.

The Lutheran elementary schools which are referred to

in this survey are those of the Wisconsin Evangelical Lutheran

Synod.

Western Wisconsin Teachers' Oonference. In order to

carryon more eas1ly the administration of its Lutheran schools.

the Wisconsin Evangelical Lutheran Synod has placed its congre­

gations in various districts. The congregations in the state

of Wisconsin have been placed in three districts. the,South­

eastern Wisconsin District. the Northern Wisconsin District.

and the Western Wisoonsin District. The Sohools Which took

part in this survey are members of the Western Wisconsin

District.

The teachers in the various distriots have organized
" ~ ,~'" " . ;.

themselves into conferences. The conference lines do not

striotly follow district lines. There are more teachers'

conferences than there are distr~cts. because, the district

is generally too large for a worthwhile conference. The

Western Wisconsin Teachers' Conferenoe includes all Lutheran

elementary schools of the western part of theWesternWiscon­

sin District. Figure 1 shows ,the location of the schools

which participated in this su:!:'vey.14

14See also Appendix A.
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• Wonewoc

,Kedford

• Baraboo

• Ne1l1sville

_ Menomonie

_f}O nona
-Lenon

• Tomah
West Sa;r • • Sparta

La Orosse _ • ·BanS-Q:r .
Ba.rre~M111s

FIGURE 1

PARTICIPATINGWISOONSIN SYNOD: LUTHERAN SOHOOLS OF THE
li'ESTERN WISOONSIN TEAOHERS I OONFERENOE
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urban sohools. For purposes. of this study urban sohools

are oonsidered to be those sohools looated.in a city of 1000

popula:t:loD: or more.

Rural sohools. For purposes of this study rural schools

are oonsidered tobe.those schools.looated in the oountry or

in villages of less than 1000 population.

Lars! sohools. In this survey large sohools.are those

sohools whioh have six teaohers or more. In our modern edu­

oational system this does not seem.large. but this division

is fitting for this survey and for the Lutheran sohools par­

tioipating in this study. sinoe most of these sohools would

seem small When oompared with the publio sohools of the same

area.

Medium-sized sohools. In this survey medium-sized

schools are thosewhioh have from three to five teaohers.

small sohools. The term small schools will be used

to mean thosesohools which have less than threeteaohers.

Group A. Approximately ten per cent of the pupils in

the partioipating schools Who ranked the highest in their

class in scores of the.~ Tests 2f,Basic Skills were chosen

for special study. This group will hereafter be referred to

as Group A.
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GrouP &!. Approximately ten per cent of the puplls in

the participating sohools.who ranked the lowest in their

olass in scores of the Iowa Testso! Basic Skills were also-" ..-
chosen for special stUdy. This group will hereafter be re­

ferred to as Group B.

IV.~ LIMITATIONS OF THE SURVEY

~uratepupll response. The. first schedule of this

survey was administered in face-to-face contact With the

pupils involved in<this survey. This was done in order to

avoid misunderstanding on the part of the puplls. It was

felt that if questions arose,having the same person ansWer

the questions in eaoh Case would assure' a more consistent

understanding of·the schedule. This Was an avenue, therefore,

by whioh misunderstandings. oould be avoided. Even though this

avenue existed, it would bea mistake to assume that every

misunderstanding was thereby avoided. Any person .whohas

worked with children knows that in. some, shYness prevents a

child from asking questions to olar1i'y a point, and that in

others, pride stops a ohild from asking questions.which might

give others theohanoe to think less.ot the.question-asker.

These factors would be present in the group of children who

partioipated in this survey. Whether or not shyness, pride,

or other faotors influenced some responses to the sohedule

oannot bEl determined. On the other hand, the schedule was
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designed and administered that it would clarify most misunder­

standings in order to minimize the inaccuracy ot pupil.response.

Part of th1ssurvey involves reporting by the pupils

concerning. books which they had read during a period of the

school.year. There is no way of checking that the books

reported on by the pupils were actually read by them or were

read during the givent1me period. It is worthwhile to note

that the pupils were informed that any book. started but not

finished or any book not liked was also 1mportantto the

survey.

Lack 2! tace~to-tacecontact. As stated previously,

the initial schedule of the survey was conducted so that the

person conducting the survey was in direct contact with the

pupils responding to the schedule. The results of this

schedule constitute the.maJor part of this report. There

was participation by the pupils, however, Which took place

after the init1a1 schedule and which was done in the absence

of face-to-face contact. This lack ot close contact could be

a factor which might not assure complete response by all the

pupils in the survey. The fact that the pupils.whoparti­

c1pated in this survey did so Willingly would help to oounter­

balance this limitation.

Aval1abili tY2! material. This survey was conducted

among pupils in various-sized schools and inditterenttypes
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of localities. Not all of these pupils, therefore, had the

same and equal opportunity to come into contact with many

varied types of materials for recreational book reading.

The lack of availability of materials at hand may have

limited, in some cases, the responses of some of the pupils.

Since this survey covers a broad area, such limited responses

would not signifioantly affect the findings of this survey.

Limited sample. Since the number of Lutheran.sohools

and of pupils attending them is small in comparison to public

schools, the sample o·f schools of each size group and of the

pupils in each group is somewhat limited. This limitation

should not substantially alter the results since representa­

tives from each size of school and from each .class are inclUded

in this survey.

v, THE ORGANIZATION OF. THE THESIS

Other studies. The remainder of the thesis oanbe

divided into four parts. First, a report of other studies

dealing With recreational book reading is included. It is

important to know what has been done in.this field and what

conclusions·have been reached. It is from previous studies

and their conolusions that the need for further study is shown.

Procedure 2!~ survey. In order to understand more

fully the results of this survey and their signifioance, it
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is necessary to know how this information was obtained and

what led to the conclusions which are made as a result of this

information. The next part of this report deals with the

procedures and methods used in the infomation-gathering part

of this survey.

Information concerning expressed interests. One of the

best ways to find out What kinds of books interest pupils is

to solicit comments from them about the various types of

books. This was done as a major part of this survey. The

comments of the pupils and the conclusions reached about

them constitute the next part of this report. This informa­

tion dealing with the expressed interests of the pupils makes

up the largest part of the report.

Report ~ actual reading~. In order to help

veri1'y the conclusions on the stated interests of the pupils,

an attempt was made to compare these interests With the actual

reading done by the pupils. A report on this comparison

constitutes the final part of this report.

VI. RESEARCH OONCERNING RFADING INTEREST

Factors affecting reading interest. Many researchers

have worked With the topic of children's reading interests.

Some of the early researoh done in this field was quite easy

to carry out. For example,. in 1897, at the end of the school
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year, H. Ct. Henderson asked his elementary school children

two questions. "What books have you read since school opened

in September"" 'IWhat did you like best?" He came .to the con­

clusion that the two principal factors affecting reading were

age and sex.15

Florence Cleary considered the book lists which

teachers and librarians make for children's required and

suggested reading. In this connection she considered pri­

marily the socio-economic factors of the home. She came to

the conclusion that librarians in general work With a. middle

class ot pupils who present no outstanding behavior problems.

This tends to give librarians a certain mental picture of

children which is inaccurate, since over fifty per cent of

Amerio.an, young people come from homes of a limited socio­

economic background andfro~ tension areas in large cities

which tend to make the children suspicious and aggressive.

She further concluded that while librarians treat these

children as though they fit into the librarians' mental pic­

tures, the children treat the good books of children's lit­

erature With boredom, dislike, and .cynicism. Cleary sug­

gested that these children needmore dynamic, realistic, and

useful reading experiences in school and proposed that the

sohool administration must decide to what extent knowing

l5Hanna and McAllister.~. ill., pp. 41-42.
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children's interests is of value to the classroom teacher.16

Mary Hayden BOwen Wollner studied more completely the

effect of the socio-economic background of the home on read­

ing choice. On the basis of her research and the research

of others she concluded that bright pupilS from homes of

low socio-economic rating showed as much interest in reading

as those bright pupils Which came from homes of higner socio­

economic rating. She did state. however. that the choices

of the pupils from homes of low socio-economic rating were

of inferior quality compared to the choices of the others.

In her opinion recreational reading was related to intelli­

gence. reading ability. sex. factors in home and school envi­

ronment. factors in adolescent development. other leisure

time pursuits. and indiVidual emotional adjustment. Wollner

suggested that such things as home environment. family cul­

tural values. parent-child relationship. and sibling rela­

tionship were important. but that since these are harder to

measure. not muoh workh.as been done with them. 17

Pupils of differing mentality and their reading choices

were studied by Huber. Zeller reported that she found simi­

larity in choice between the bright. average. and dull. The

16Cleary•. !U!.. ill.. pp. 26-27.

17Mary Hayden BOwen Wollner. Children' s VoluntarY
aeadinf .as an Expression of. Individual1~ (New York: Bureau
of Pub icatIO'ns. Teachers-College. Coluiii ia univers1ty. 1949).
pp. '-5.
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oh1ldren of each group do have striking preferences. She also

noted some differences.· The average and dull like humor better

than the bright. The dun s.re fonder of the thriller type of

book than s.re the average and the bright.18

Thorndike also oonsidered the reading choices of pupils

of varying mental ability andthe·similarity of. these choices.

Norvell noted that Thorndike found that the interest patterns

of bright ohildrenwere similar to the patterns of dull ch11­

dren who were two or three yes.rs older than the group of

bright ch1ldren.19

Probably one of the most detailed researchstudie.s of

ch1ldren's reading interests conducted during the last decade

was that of George Norvell. His first oonsiderationwasthat

of the interest level of sohool children. He found that the

time of rapid. change in interests was during the element~y

school years•. Accord1ng to Norvell inter.est .levelsdur1ng

the element~y years reach a peak and then decline. This

interest is at a high point or near a high point dur1ngthe

oourse of a number of years so that the same inte~est pat­

terns may be f.ound 1n more than one grade at a time.

Norvell found that sex was by far the dominant factor

affecting reading ohoice. He stated that this difference

18Zeller, 2£. ~., p. 7.

19Norvell, 2£. cit., p. 28.



exists in the elementary school. reaches its high point during

the Junior high years. and then gradually lessens as the people

reach adulthood. It never disappears completely.

Norvell also found that it takes four and one-half

years· growth to produce a change. of interest in a child as

great as the difference of interest found between the sexes

of the same grade. For this reason and because boys seldom

like girlS' books. Norvell concluded that this difference
,.

must be considered when teachers and librarians plan chil-

dren's reading choices.

Norvell also considered age. intelligence. and socio­

economic background of the home. His findings were the same

Qr similar to those previously reported on pages~eventeen to

twenty of this study.

On the basis of his research Norvell concluded that the

reading interests of boys and girls must receive separate

attention. that the school reading curriculum should be

revised in order to give the boys material more suitable to

their interests. and that for reading in common. only mate­

rials which are well-liked by both boys and girls should be

uaed. 20

~ children~. ~ot only has research ,been carried

on, which tells What affects reading interest. but ,research
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has also determined what children read. Rudman studied what

children read in comparison wi th what parents, teachers, and

librarians would have them read. He pointed out that on the

whole children choose mystery, adventure, children, horses,

and dogs to read about. Throughout the elementary years

interest in mystery increases. and interest in cowboy stories

and fairy tales decreases. As children reach the upper ele­

mentary grades, their interest in teenager stories, sports,

and recreation increases. Rudman pointed out that parents

want their children to read reference books and books on

ethics and religion. Librarians are more interested in having

the children read biographies than are parents and teachers.

Rudman found that there is a difference in pattern between

what adults want children to read and What children want

to read. He came to the following conclusions:

1. In general, adult Wishes for children's reading
choices do not show the same pattern thrOUgh. the
elem~ntary grades as the readingchoioes expressed
by the ohildren.

2. As a group children are reading about the things
that adults want them to read.

3. Parents', librarians', and teaohers' choices of
books for children are more in line.with each other
than they are in line with the chil~fenla expressions
as to what they would like to read.

21Herbert C. Rudman, "The Informational Needs and
Reading Interests of Children. in Gra.des IV! Through VIII."
Elementary School Journal, LV. (Ma.y, 1955), PP. 503-505•.
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The Encyc10pedia 2!Educational Research reported that

pup1ls in the elementary grades read mone ·fiction than anything

else and that they like f1ctionbetter. However. 1t was also

pointed out that as the interest in Juvenile fiction declines.

the children do not .do additional reading beoausethe home •

. the school, and .the library fail to arouse new interests and

to provide appropriate materials for the children With their

new interests. It was also stated that children$end to avoid

factual or informational material for recreational reading.

However, if children are presented with factual and informa­

tional boo~s that are simply writ~en and which have attractive,
presentations, they will read these boOks. 22

Zeller pointed out that children in general show little

interest in.poetry. In order to interest the pupils poetry'

must contain somedef1n1te quality such as humor.

Zeller also pointed out that girls read more than boys,

but that in many cases boys read more WidelY. He listed

adventure and action as the factors most appealing to boys.

According to Zeller girls are 1nterested in mystery, senti­

mental fict.:i.on,and stories about home Ufe. 23

!bl ~ldren choose certain books. . EduQationa1

22Chester W. Harris (ed.). Encyclopedia of Educational
Research (New York: 'file MacMillan Company, 1960), p. 1106.

23zeller. ~. !!!., pp. 19-21.
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researchers are concerned with what children read; however,

they are equally concerned with why children read what they

do and Why they choose the books that they do. Accordingly,

there are a number of studies which tell.why children choose

books.

Sizemore reported five book selection factors Which

were studied by Rankin. They are the theme or specific topic,

the need for action, adventure, or excitement, the recommenda­

tion of others, acquaintance with the author's name or publi­

cations, and thetormat of the book. Rankin found that .the

theme or specific topic is the most important single factor

in book selection. The recommendation·of books by others is

particularly important when the persons making the recommenda­

tions are friends. of the same age group.24

Hanna and McAllister went into more detail concerning

some of the book selection factors Which were reported by

Rankin. One such factor was the format or the book. They

found that the most. important.consideratlon. was the size of

the book. Most young people shy away from large, heavy books,

but prefer instead the smaller books. In order to be appealing

books should have clear print,wide margins, direct conversa­

tion, and short chapters. Care must be taken, however, not

to inSUlt the adolescent bY putting.in too many pictures or

24s1zemore, !m. £!i., p. 475.
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too large a pr1nt so that theimpression.of a childish picture

book is given. 25 The researchers also found that to be appeal­

ing to young people books must oontaina.plot which follows

naturally and eas11y from one event to another, characters

that are real and l1fe11ke, a setting wh1ch is cred1ble and

plaus1ble,a timely theme which reflects· their own needs and

exper1ences, and a style wh1ch 1s vivid and mov1ng.26

Catesories 2! read1nginterest. Whenresearchers

study the reoreat1onal book reading habi.ts of children, they

usually use a list of oategories in which they place book

titles. Hanna and McAl11ster .assigned the books they used

1n their research to e1ght sections. They found that adven­

ture stories are read by all, cowboy stor1es being the favor­

ite type for the young reader andhistor1cal f1ct10nbeing

the favorite of the adolescent. Sports stories have a wide

appealf~r boys either to ,compensate for their lack of success

and 1nadequaoies or to keep abreast of what is. currently taking

place in the world of sports. Career stories and love stories

hold w1de appeal.for girls. Mystery and detective stor1es

have a common interest for both boys and girls. Young chil­

dren rather than adolescents prefer animal stories. Science

fiction appeals to all readers, but the boys especially can

25ijanna and McAl11ster,22. ~., p. 46.

26I b1d., Pp. 106..111.
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handle books of a difficult nature because of the high interest

they have in this type of story. 27

G. R. Carlsen delved into the psychological reasons

for reading interests. He categorized the types of books

into three classes: assurance of status as human beings,

assurance of normality, and the need for role Playing. 28

Many other categories of books have been devised~ In

general the l1sts are similar, although each one varies some­

what in form.

The number of surveys dealing with the sUbject of

recreational reading shows the importance of this topic~

Interests and tastes change as society changes. As a result

research must ever be continued so that educators can keep

abreast of the times. It is hoped that this survey will

have just that effect~

27~~, pp. 47-50.

28G~ R. Ca.rlsen, "Behind Reading Interests," En5l1sh
Journal, XLIII (January, .1954), pp. 7-11. -
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OHAPTER II

Mastery~ skillS~ reoreationalread1ng. Many 01'

the studies previously reported listed intelligenoe as one 01'

the taotors whiohQtfeoted reading1nterest. Many tests have

been devised tor the purpose of measuring intelligenoe. The

accuracy 01' suoh instl'Ulllents. however. is sUbject to varianoe

and is not considered to be wholly reliable nor totally valid.

Factors suoh as the health of the pupil. home environment,

reading ability, and the attitude of the person administer­

ing the test have an etfect onthe.score and playa part in

causing the score to .fluctuate from time to time. l

Another method 01' determining pupils of varying mental

ability was. theretore, considered. It was decided to make

use of a test Which measured thebasio skills the pupils in

this study hadf.oquired. The instrument.used for this pur­

pose was the.IowaTests.of.BasioSk1l1s2• hereafterreterred

to $.s the Iowa Tests. This instrument w1l1 be more tullY

lot. John Kord Lageman. "Let's Abolish I. Q. Tests."
The PTA Magazine. LVI (December, 1961), pp. 7-10, and
ii1C'hard Harsh. "Intelligence: Its Nature and Measurement, "
Tb.e National Elementary Principal. XLI (September, 1961),
pp; 2-28. .

2Iowa 'fests 01' Bll.sic SkillS, (Boston: Houghton
Mifnin COiiiPany, 19~). .
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described later in this chapter. One of the main reasons for

choosing this test Was that it Was alr.eady being admin1steI'ed

in the partioipating sohoc>ls, and. therefore•. little 1noonven­

~cewould beoaused. in the making of this survey.

The assump.tion·was made. that in the major1ty of cases

thosepup1ls Who ranked high in the results of a test of basic

skills would also be those who would rank high in the results

of an inStrument used to measure intelligenoe. It,was also

assumed that the reverse is true. namelY that those Who

soored low on a test of basic skills would also score low on

an intelligence test.

Consideration.was given to the fact that there are

pupils who .havehigh potential in mental ability. but who

because of psychological. physical. or other reasons have

not mastered the basic skills needed in formallear,ning.

Such persons would score low on a test of basic skllls. but

in an individualized non-reading intelligence test might

score high.

Consideration was also given to the faot that there

are pupils who ll.lthoughnot except10nallygifted inintelli­

genoe .possecsscsuclla measure of 'persistenoe and.lUl1gence

that.after. much,effort on their part. they do & good .. job.. in .

mastering. ,the ,basic, skills needed for learning. ' SUch.persons

would. rank high, on.a ,basic, skllls 'test.•.but· they would not

rank as h1gh on an inte1l1gencetest.



It cannot be denied that such pupils exist and that

it is possible that some might be included among the pupils

participating in this survey. Nevertheless, on the basis of

the personal experience of this survey's author and on the

basis of opinion of other teachers Who have had many years

of experience in working With elementary school pupils, it

Was decided to let. the basic assumption stand, namely, that

there would be a close correlation between high and low

'$corers on a basic skllls test and high and low soorers on

an intelligence test. No further attempt was made to sub­

stantiate this .assumption.

The results of the Iowa Tests would enable one to-
determine those pupils Who Were superior in the mastery of

basic skills and those pupils who were inferior in the

ma.stery of them. Thesepuplls would constitute the. top rank­

ing and bottom ranking groups of the classes included in this

study. Inthhreport these groups are referred to as

Group Aancl"Gt:'oup B respectively.,B1nce the trend of the

day in education has as one of its emphasized points the

education of the exceptional child, it Was decicled to use,

these exceptional children as determined by the Iowa Tests---
to be the sub3ects of this survey.

Since interest in reading is one of the basics needed

in reading instruction and learning, and since previous studies

ha.ve demonstrated that it is best to begin with books in
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which the pupils are interested, the problem to be studied

was stated thus; "What differences, if any, are there between

the interest area.s of the two groups?"

Since the interest in and the acquaintance With

various types of books Which might be read for recreational

reading depends, in part, on the library habits of the two

groups, a second point Was considered as a corollary to the

first. "What variance, if any, is there between the library

habits of the two groupS?"

School environment. ~.recreational reading. Previous

studies have indicated that environmental faotorsmay have an

influenoe on the l1teraryinterests of the pupils. Inmany

cases what these environmental factors were and what their

effect was, was not stated.. Since this survey has as one of

its main purposes the establish1ng of guidelines for Lutheran

sohool administrators and teachers involved in book selection

for school libra~ies, it was decided to stUdy different types

of school environments and to see what effects, if any, these

environments had upon the book interests of the seleoted

groups of pupils.

The first oonsideration was "What differenoes, if any,

can be observed between the reoreational book reading of

pupils in a rural school and of pupils in an urban school'l"

Secondly, the question was oonsidered, "Does the size of the
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school have an effect on the recreational.book reading of the

two groups?1I

Since the adult closest to the children in the school

environment is the teacher. it was felt that perhaps the

teacher's influenoe may have some effect on the interest areas

of the two groups. The effect of a teacher upon his .pupils­

is a study in itself. even in the area·of recreational book

reading. For this reason a detailed study.of this effect

could not be undertaken in conjunction with this survey.

The assumption was that if the teacher does have an effect on

his students' library book reading. he should be able to pre­

dict With some degree of acouraoy what the main interests of

his pupils would be. No attempt was made to substantiate

this assumption. but the question WaS posed. IITo.what.degree

of accuracy oan classroom· teachers predict the interest areas

of recreational book reading done .by the two groupS?1I

A seoond project was included with the teachers' pre­

dictions. "Is. theameunt otteaching experience an."important

factor in. the teacher' s.abil1ty to predi.ot.h1s.puplls '.in.ter­

estsWithaocuracY111. ItHow.1mportantafaotor in..predi.oting

pupils' interests is ,the amount of education for teaching

the teacher.has.had1 11

School andolassroom libraries have been. advocated
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for some time.3 The Lutheran schools participating in this

survey have this type of educational facility. Recreational

reading. however, is not restricted to books from the school

and classroom library. In tact, the days When pupils have

time not consumed by the press of schoolwork, such asvaca­

tions and weekends. are the very days during .which the.tacil1­

ties ot the school and classroom liorariesare notavallable

to the pupils. This fact alone. although it is certainly

not the only consideration. makes the public library an impor­

tantagent in the recreational reading of. the pupils. There

are some pupils. however. who do not have ready access to a

public library. This fact suggested the question. "What

e~~ct;~ it any, does the avallabil1tyot library facUities

1tt~e,:u~o~ the recreational reading of the two groupsf"
~»,~,":\ ,.:t~ Heme environment·~ recreational reading. The study

f· (. ' ..' ,,'

o:fl'h(jmeenyironment and recreational reading is.a separate

endeavor by itself. Oonsequently. little consideration was

given to this topic in this survey because of the limitations

of time. One small tactorof home environment Was .considered

in the survey. although it constituted.only a small part of

this stUdy. The oonsideration was, "What relationship, if ~.

is there between family size and the library habits of children?"

3Seeosoar Knade, "A Library Is to Serve. II Elementary
English, XLI (March. 1964), pp. 289-292.
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II. ADMINISTRATION. OF THE SCHEDULE

Pupil schedule. Once the problem was developed, it

became necessary to devise an instrument for gathering infor-
,

mation .helpful in answering the questions posed. It was

deoided to list categories of books along with the .descrip­

tion of these categories and give the pupils an opportunity

to express their likes or dislikes concerning the types of

books. A five-point scale was used. ranging.from extreme

pleasure in reading to an extreme dislike of the types of books.

At the suggestion of a trained children1slibrarian4

the books were divided into two classifications. Mostly Fiction

and Mostly Non-Fiction. It was felt that placing books of

fiction and non-fiction in one oategory gave the books of

non-fiction an unfair disadvantage since previous studies

have shown that elementary school ohildren are more interested

in fiction than in non-fiction.

The twelve types listed under the heading of }!ostly

Fiction were Adventure, Animal Stories, Fairy Tales and Folk

Tales, Humor, Love and Romance, Mystery and Suspense, People

from Other LandS, Real L1f.e, Science Fiction, Sports, Teenagers,

and Western.

\1iss Al1ceHagar, Assoc1ateProfesBor. C$.llIpus School
Librarian, and Instructor in Ch1ldren1sL1terature at Wiscon­
sin Ste,teunivers1ty at La Crosse.
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Under the head.1ng,Mostly Non-Fiotion, .there were· also

twelve oategories. They were Biography'. Health.a.nd:satety,

History, Musio and Art, MYthology and Legends, Nature.

Poetry and Plays, Reoreation, .Religious Stories. Soienoe.

Tips for Teenagers. and Travel.

In addition to expressing their likes and dislikes on

the above oategories the pupils were also asked to l1st the

favorite and the most disl1kedbook they had ever re.ad,.if

they oould do so. They were also asked to answer questions

oonoerning their family size and their own personal library

habits. A complete oopyof the pupil sohedule can be found

in Appendix B.

Teaohersohedule. The same.lists.ofbook types were

also plaoed ona teaoher sohedule.Under the .heading, Mostly

Non-Fiotion, the.oategor.Y. ReligiousStories.was.eliminated.

This was done beoauseit was felt that the type Ofsohools

involved in the survey would tend to make the teaohers

weight their response in favor of Religious Stories.. The

teaohers were asked to ohoosethose types of books in whioh

they felt Groups A and B of their olassor olasses were inter­

ested. The teaohers were also asked for information oonoern­

ing their years of teaohing experienoe and their years of

education for teaching. A complete copy ot the teacher

schedule can be found in Appendix D.
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Administration.Q!.~ sChedule. After the content of

the schedule had been determined, the schedule was administered

to a group of pupils picked by means of random sampling from

the pupils of grades five tq eight in st. Paul Eva,ngelical

Lutheran Sohool of Wonewoc, Wiaconsin. The purpose of this

was to determine points whioh might cause misunderstanding

on the part of the pupils. The pupila were instructed to

ask questions about any point whioh they did not understand.

These questions were noted, and the sohedule was aooordingly

revised. This same prooedure was followed until few questions

were asked conoerningm1sunderstood points.

DUring the autumn months of the school year the·

researcher visited each olass of grades five to eight in all

the sohools participating in the survey. At this visit the

purpose. and intent of the sohedule were explained, and the

schedule was administered to the teacher and to all the

pupils in .eaoh grade from five to eight. In all a total of

thirty-two teaohers, four hundred fifty-three girls, and

four hundred fifty-three boys completed this schedule.

III. SELECTING GROUP A AND GROUP B

As part of a oonstant improvement program the ele­

mentary sohools of the Wisconsin Evangelical Lutheran Synod

administer the~ Tests every year. These tests are designed

so as to provide comprehensive measurement of vocabulary,
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reading, mechanics of correct writing, methods of study, and

arithmetic. The purpose of the test is to reveal how well

each pupil has mastered the basic skills. The test is pub­

lished in two forms. In the year 1963 Form 2 was used.

When the teacher and pupil schedules were completed,

the researcher was.grantedaccess·1>o the results of' the

~ Tests. Each pupil~ scompo.sit.escore was recorded on his

schedule. When all pupils had completed the ,schedule, the

schedules were arranged in rank order.

An arbitrary group consisting of' about ten pupils

ranking highest in the class and ten pupils ranking lowest in

the class was chosen from each grade. These pupils were

designated as Group A and Group B. In each case ten.pupils

were approximately ten per cent of' the class. Taking exactly

ten per cant of' the highest ranking pupils in each olass and

exactly tan per cent of the lowest ranking pupils in the class

was not always possible since at times pupils beyond the ten

per cent mark had. the same composite. score as those pupils

w1thin the ten per cent mark. Adiv1sion was made Which

included the most workable number of' pupils. Table I shows

the number of' pupils and the per cent of' the entire group

which were used in each case.

IV. BOOK REPORTING BY THE GROUPS

Once the two groups werep1cked, the pupils in each
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'l'ABLE I

NUMBER AND PER CENT OF PUPILS COM1'RISING: GROUPS A AND B'

31

Boys

Grade and SA 5B 6A 6B 7A 7B 8A 8E
G:roup

NUmber 10 10 10 10 11 10 10 10

per C.ent lla 11 9 9 10 9 7 7

Girls

Grade and SA 5B 6A 6B 7A 7B SA 8B
Group

Ntllllber 11 11 12 12 10 12 10 12

Per Cent 9 9 10 10 9 10 10 12

aRounded to the nearest whole per cent. '
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group were asked to report on books whiohthey read during

the school year in the months falling approximately between

Christmas and Eastel'vaca.tio~s. Each pupil involved in the

survey was given a form to follow in l'eporting on the pal'tio­

ular books. The purpose of this part of the survey was to
-

determine more nearly the actual interests of the pupils

rather than the expressed interests whioh were given in the

schedule. A oopy of the book report form used by the pupils

may be found in .A,ppendix c.

V. TABULATION OF DA.TA

When the schedules were all.completed. the information

oontained in them Was tabulated to show in whioh areas the

pupils of the two groups expl'essed interests and in whioh

areas they expressed dislike. The book repOl't sheets were

placed in the appropriate oategol'ies and these were then

tabulated to determine in. what areas of interest the two

groups aotuallyread books. The division.of books into these

areas was based upon the children's description of the book~

the author I s personal knOWledge of the book, and the Children's

CatalOfj.5

5Dor othy Herbert West and Raohel Shor (ed.).
Children's Catalos (New YOl'k: The H. W. Wilson Company.
1961).
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VI. SUMMARY

A total of nine hundred six elementary pupils in grades

five to eight completed a schedule concerning their likes and

dislikes of twenty-four classes of books divided into the cate­

gories, twelve each, of Mostly Fiction and .MostlyNon-Fiction.

They also provided information concerning their family size

and their personal library habits.

The teachers of these children were asked to predict

in what interest areas the high ranking and low ranking groups

of their classes would express preferences. The teaohers also

gave information concerning their teaching experience and

teacher eduoation.

As a result of the children's composite score on the

Iowa Tests of .Basic .·.::Slf::=·:;i",l",l",s. an approximate ten per oent of- - .
the high ranking children and an. approximate ten per cent of

the low ranking children were asked to report on the reorea­

tional reading which they.did between Christmas and Easter.

Data from these reports and schedules were used to

determine the difference of interest between pupils of vary­

ing mental abil1 ties and between pupils of different types of

school environments~



CHAPTER III

EXl'RESSEP BOOK INTERESTS' OF PUPILS

IN GRADES FIVE TO EIGHT

It was prev10usly statedthEi.tone of the ways to

procure knowledge. concerning the book interests of children

lsto solicit their comments and preferences about certain

categories of books. The accumulation of thls type of data

and the inferences and conclusions reached .. as a result of

it .are reported in this chEi.pter.Theinformation reported

in this chEi.pterconcerns only the expressed interests of the

pupUs, not the .actual reading behEi.vior. The method used

for gatheringlnformatlon concern1ngreadlnglnterests in

the partloipating schools was the administrationofa

schedule to the pupils in grades flveto eight. l This
. . , •• .,. c. -.. ."._ ",

schedule listed various categories of fiotion and non-fiction.

Each of the oategorieswas explained. The pupils were asked

to express their preference or dislike for eaoh category by

the use of a five-point scale. This schedule allowed the

pupils to tell their preferences, but it did not provide them

opportunity to report on bO.oks that they aotually read. C:on­

sequently, only expressed interests were shown, and not actual

reading behavior.

lSee Appendix B.
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The chapter 1s d1v1ded 1nto three sect1ons. The f1rst

deals w1th the 1nterests of the class as a body. In the

second sect10n the d1fferences between Group A and Group B .

1n each grade are reported•. Compar1sons are made between

the class and Group A. the class and Group B. and between

Groups A and. B themselves. The th1rd. sect10n deals w1th

conclus1ons Which can be made as a result of the data

reported 1n the f1rst two sect10ns of th1s chapter.

I. ClJI.SSINTERESTS

The groups of .chlldren w1th wh1ch this study. Was

ma1nly QC)ncernedwera Groups..A.and Bof grades f1ve to e1ght.

Nevertheless. the 1nterests of the class 1n general also had

to be considered. Comparisons could not have been made nor

d1fferences noted until the general interest Pattern was

known. Once this pattern was known, the 1nterest patterns

of Group A and Group B cou;J.d be placed 1n proper perspect1ve.

Hence, the f1rst part of thischap~!3r deals w1ththe general

classi1rite:t"est patte:t"ns.

F1ct10n

The soheiulewhich the pupllsanswered 1n this survey

conta1ned categor1es of books divided 1nto Mostly Fict10n and

Mostly Non-F1ct10n. S1nce Mostly F1ction we.S the category

wh1ch was treated first 1n the pupil schedule. 1t 1s also
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treate~ tirstin this report. Table II, page 43, and Table

III, page 44. g~ve the rank order of the types of books pre­

ferred by the boys and girls in grades five to eight.

One of the most important faotors Which determined

book preference Was the differenee in sex. This faotorwas

expeoted to be prevalent, since many of the previous stu~ies

of thistopio reported sex to be the "main faotor ~n b~ok

prlilferenoes and tastes.~ In the. next nineparta.of this

ohapter sex as a variable in.deterDIiriing book preference

w111be considered. The tastes of boys and of girls will

be kept separate. It is felt that this factor must .be kept

in mind since ·it is one of the most1lllportant. Without

regard for this elelllent the· conolW~ions reaohedregard1ng

thed1tferencesbet\'le~Group.A·,l!J'l4G1'otip B would be less

valid.

Books .11ked by bOls and girls•. Even though the

differenoe in sex aftects book preference and book selea­

tion,there were someoategories whioh were preferred equally

or.near11 so by boys'and girlso'Thefirstpartofthe dis­

cussion of booksot.f1ction will deal with these books.

By tar the typeot book Which was most popular among

all students was Mystery and SUspense. This. type held first

place among the girls of each grade except grade eight. In

2See pages 17 to 23 ot this report.
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TABLE II

RANK ORDER LISTINGS OF
TYPES OF FICTION PREFERRED BY BOYS IN GRADES FIVE TO EIGHT

Grade Fi.ve

1. Sports
2. Western
3. Adventure
4. Mystery & SUspense
5. Humor
6. Animal Stories
7. Soienoe Fiction
8. Real Life
9. People from Other Landsa

10. Fairy Tales & Folk Tales
11. Teenagers
12. Love &Romance

Grade Seven

1. Mystery & SUspense
2. Sports
3. Adventure
4. Western
5. Humor
6. Soience Fiction
7. Animal Stories
8. Real Life
9. Teenagers

10. People from Other Lands
11. Fairy Tales & Folk Tales
12. Love & Romance

Grade Six

1. Mystery & Suspense
~. Adventure
3. Sports
4. Western
5. Humor
6. Scienoe Fiotion
7. Real Life
8. Animal Stories
9. People from other Lands

10. Fairy Tales & Folk Tales
11. Teenagers
12. Love & Romance

Grade Eight

1. Adventure
2. Mystery & SUspense
3. Sports
4. Humor
5.- Western
6. Science Fiotion
7. Animal Stories
8. Real Life
9. Teenagers

aThe line separating the items in each list indioates
the division between positive and negative responses.



44

TABLE III

RANK ORDER LISTINGS OF
TYPES OF FICTION PREFERRED BY GIRLS IN GRADES FIVE TO EIGmr:

Grade Five Grade·S1x

l~ MYstery & S:uspense
2. Adventure
3. Humor
4. RealL1fe
5~TeenageX's
6. An1malStor1es
7. Fairy Tales & Folk Tales
8. Western'
9. Peoplei'i'omotlier Lands

10. Love &: Romance
11. Science F1c.t1on
12. Spqrts

1. MYstery & SUspense
2. Adventure
3. Humor
4. Real L1fe.
5. . Fa1ry Tales & Folk Tales
6. An1mal Stor1es
7 • W~l3tern·
8. Teenagers'
9.Peop1e:f'romotherLandsa.

10. Lova& Romance
11. Sports
12. Sc1ence F1ct1on

Gra~ Seven Grade E1ght

9.
10.
11.
12.

MYstery & SUspense
Teenagers
Adventure
Humor
Love & Rqmance
Real Life
An1mal Stories
People':f'rom Other Lands
Fa1ry Tales & Folk Tales
Western
Science Fiction
Sports

9.
10.
11.
12.

Teenagers
MYstery & SUspense

.Love & Romance
Adventure
RealL1fe
Humor
An1malstor1es
Fa1ryTales & Folk Tales
people from Other Lands
Western
Sports
Science F1ct1on

~he line separating the 1tams in each list indicates
the div1sion betweettpos1t1ve and negat1ve responses.
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grade eight the girls placed Teenagers first and MYstery and

Suspense second. Theboys.also expressed a high degree of

preference for Mystery and SUspense•. According to the re­

sUlts of this survey MYstery and SUspense was not placed as

hi,ghin .preferenc.e by the boys of gra.de. fiva as by the boys

of grades six to eight. AUhough Mystery' and. Suspense was

well-liked by the boys ot grade tive.Sports. Western, and

Adventure type books were preferred before Myster,y.a.nd SUs-

The second.mostfavor1~:t1Pe ot book was that of

AQ.venturfit.· Although a;J.l groupsr~edAdvent\1;'e storhs

high, a difference between.the.sexes.appeared,in grade.eight.

Thebo18p~edAdventure stories in first place; the girls

placedtham..1n fourth place. This tact coinc.1ded with the

findings of Norvell that the difference in tastes reaches a

highpoint during the junior high years~3

There Were some books which were liked by both b'1Ys

and girls. but Which were preferred to a'lesser degree.than

the two types reported above. one .such type of book is
c

Humor. Both sexes in all the grades reported ordinar1ly

placed Humor in fourth or fifth place•
• .,',' , ".. , .....C<'

AnimalStor1es is another.classificat10n wh1chwas

held in a neutral or near neutralPosit,,"on. This means that
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the pupils did not express sreat preferenoe for nor extreme

dislike of this type of story.

Girls showed a preference for the Real Life stories.

The preferenoe wassreater by the fifth and sixth srade girls

than by the seventh and eighth srade girls. The boys .. did not

show a dislike for this type of story, but their preference

for this type of story was not strongly expressed. .The boys

again held a>lI1fNltralor nearly neutral attitude toward this

olassification of books.

Books l1ked!:!z boysbut!!£!!:!z girls. The second

group of book categories disoussed is of those types of
.

books which were liked by boys, but which were not liked by

girls.

The first type of book in this oategory is Sports.

Each group of boys placed Sports at the top or near the top

of books whiohthey liked best to read. On the other hand,

every group of girls, without exoeption, expressed a negative

response toward. this type of book.

Another classification of books which was liked by

boys but not by girls is Scienoe Fiction. The boys did not

express as high a preference for this type of book as they

did foI' Sports; nevertheless, the groups ,of boys from eaoh

grade were oonsistent in expressing a liking for this type

of book. The girls were just as oonsistent in expressing

their dislike for Science Fiotion. Every group of girls
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responded in the negative in regard to their liking this type

of' book.

A type of' book which mainly follows the. pattern of'

boys liking and girls disliking, but With. some· variance from

the pattern, is Western. All boys liked Western books, this

type being liked best by the younger boys. Western decreased

in preference from grades five to eight, receiving the highest

ranking in grade five and the lowest in grade eight.

This decreasing pattern was also evident in the girls'

choices. The~ounger gir~s expressed a higher preference f'or

Western than the older girls. The complete difference in

taste between the sexes was :not present as in the previous

two types. Not all groups.of' g1rlsexpressed complete.dis­

like of Western. Girls in .grad~ five and six expressed a

liking of Western and girls in seven and eight expressed a

dislike•. Yet, the degree to ,which girls preferred Western

in grades five and six was less than the degree to which

boys in the same grades pref'erred this type of book. The

judgment could then be made that in every grade Western was

more popular with boys than with girls.

Books liked .:& girlsM!!~:&boys. The third cate­

gory of books discussed contains those which We»e liked by

girls but not by boys.

The first type in this category is Teenagers. This
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type ot book was listed as the most popUlar among eighth grade

girls. It is the only type ot book Which proved to be more

popular among any group of girls than Mystery and .Suspense.

The ra:nking ot Teenagers moved higher as the grade level

increased. Girls ot grade tiv.e expressed a neutral or nearly

neutral attitude toward this type of· book. Thepreterence

graduallyinoreased,unt1l in eighth grade, Teenagers.was the

most popUlar ot the types ot fiction.

The boys' pattern tor Teenagers follows somewhat the

same path, but on a much lower plane. For example, in grade

five this type ra:nks eleventh and in a posit10n ot dislike.

It gradually risesuntll in. grade eight it ra:nks ninth and in

a position ot slight. preterence. Even though the t'a:nking

becomes somewhat higher in grade seven than in grades tive

and six; nevertheless, the boys in all tht'ee of these grades

expt'essed a dislike for this type of book. The boys in grade

eight expressed a slight preterence,close to neutrality, tor

this type of book. The explanation1'()%!' this might be that

the boys of this age, less mature than the girls, are now

beginning. to think more seriously of their soc1al relation­

ships and thus do not shoW a sharp dislike of books which

allude to these relationships.

Another type. ot book which was liked .by girls but not

by boys 1s Love and Romance. The boys in every group placed

this oategory at the bottom or near the bottom in their
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This type of book was not liked by every group of girls~ The

girls in grades five and six expressed a dislike for this

type of book, but the olde!' girls, those in grades seven and

eight, expressed. a preference for Love and Romance~ The

girls in grade eight expressed a stronger preference for

this type of book than the girls in grade seven. The pattem

for this type showed that the preference for Love and Romance

increased as the age of'the group of girls increased~

BoOksdis11ked~boyse.n'1~fSirls. The final category

of' books of f'iction which will be discussed is of those which

were disliked by both boys and girls. Even though these books

were disliked by both sexes, dif'ferences between the sexes

were obvious in some cases~

Fairy Tales and Folk Tales was disliked by both boys

and girls in most cases. The groups of boys were universal

in their expression of' dislike f'or this type of book.. The

girls were not universal 1n their expression. The attitude

toward this type of book seemed to move toward a stronger

di slike as the age of the group of' girls increased. Thus,

grade five girls expressed a liking for this type of book,

the girls in grade six showed a neutral or nearly neutral

attitude for it, and the girls in grades seven and eight

expressed.a dislike for Fairy Tales and Folk Tales~
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Another type of book which was disliked by both boys

and girls is people from other Lands. Here a difference in

age made a slignt showing. Both boys and girls in grade

five expresseda.neutral or nearly neutral feeling about

this type of book. Both boys and girls of all other grades

expressed a dislike for this classification.

Non-Fiction

The second section of the schedule administ.eredto the

children is the section entitled Mostly Non-Fiction. This

section of the report deall! With data g$,thered from this

part of the pupil schedUle.

llifferences'1!'! attitUde.6fboys !lli!:.Slrls regardins
,. . -. .. .. .,' '. .;-" ,

bookS g,t fiction and,.books '.91.., n0tl":f'1ct~on. When a comparison
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feelings 1n favor of a type of book were given a positive

two value. Neutral attitudes were given a value of zero.

Strong dislikes were given a negative two value. Moderate

feelings for and.against .certain types of. books were given

the values of positive one and"negative one respectively.

After thenumerioal va1uehadbeEln assigned to each,response,

these values were totaled in order to get a olass feeling

ooncerning the various types of books. These totals demon­

strated that boys ~d girls had a more definite opinion about

books of fiction than they did about books of non-fiction.

The highest total received by any category of fiction,

that of the seventh gra.de girls tor Mystery-and SUspense, was

162, or an average of 1.4 per girl. The highest total for

books ,of non-fiction, that of thefifthgra.de girls for

Recreation, was 120, or an average of sl1ghtlyunder 1.2 per

girl. Inspection of the scores for all the grades revealed

that in every case the highest score for the fiction ohoices

was higher than the highest score for the non-fiction ohoices.

This oomparison does not take .. into account one subject listed

under Mostly Non-Fiction, i.e., Religious Stories. Reasons

for the el1minationof this ,topic Will appear in another

part of this chapter.

An examination of the lowest sooresof the,groups also

supported the conclusion that the opinions about fiotion were

stronger than the opinions of non-fiotion. The lowest score
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for any type of fiction was that of Love and Romance by sixth

grade boys, a total of -153 or an average of -1.4 per boy.

The lowest score for any type of non-fiction was that of

Poetry and Plays for eighth grade boys, a total of -145 or

an average of slightly under-l.l per boy. Inspection of

the scores for all the age groups.revealedthat in every

case, except in the case of eighth grade boys, the lowest

score for fiction was lower than the lowest score tor non­

fiction of the same group.

Differences in expressing opinions of types of books

between boys and girls were also noted. In general,g1rle

tended to have stronger preferences for books that were their

favorites than did boys. In every case, except one, whether

fiction or non-fiction,. the girls' highestsoore was higher

than the boys' highest score.

on the other hand, the boys were more decided in their

dislikes of books. In every case the boys' most disliked

type of book had a lower score than the. girls' most disliked

type of book.

Booksl1ked,~!?Z.bothboyS~girls. In Mostly

Non-Fiction as in Mostly Fiction differences in taste between

the sexes were apparent, .but, as was also, the case in Mos.tly

Fiction, so in Mostly Non-Fiction there were books which were

well-liked by both boys and girls.
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The type of book receiving the highest score in every

Case was Rel1gious Stories. Only in the case of the eighth

grade 61rls did some. other type of non-f1ction receive a

higher preference than this type. In that. instance, Tips

for Teenagers was more popular. In most cases the preference

given to Rel1giousStories Was much higher than the second

choice of books. However, the author of this thesis questions

this placement of Rel1g1ousStories. When the schedule was

administered, the point was expressly made that the top1c,

Religious Stor1es, did not mean the Bible Stories which are

studled..duringthe rel1g1.6n.·classperioqs of theseschools~

The explanation was g1ven that these would. be books about:

things of rel1gion,whethercharacteX'S, events, or doctrines,

but that these were not the BtbleStories.

On the basis 01: the author'sceight.years of attendance

in a Lutheran elementary school, home background of Lutheran

school teacher, and teaehing experience 1n this kind·of

school, it 1s felt that the children do not come into fre­

quent contact w1th the kind of b:ook which would fit into the

type, Religious Stories. It 1s also believed that the kind

of school definitely influenced the pupils' responses, in

that a certain faithfUlness·and loyalty would encourage them

to speak highly of Relig10us Stories, even though they might

not have come into contact with them. For these .reasons, the

category was not oons1deredwhen comparisons. were made .between
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preferences for books of flction and preferences tor books of

non-fl ctlon.

Table IV. page 55. and Table \I). page 56. do contain

the type. Religlous Stories. according to placernentas

expressed by thepupl1s. The other types of non-fiction

are listed in the rank order 'that they were preferred by the

various groups of children.

The second type' of bookwhlch was well-liked by both

boys and girls is History~ History was ranked very high by

eve'¥!ygroup of boys. Even though History was 11ked by each

group of girls. it was not. ranked as hlghas the .boysranked

it~ Preference by sex was again evident.

Travel Was somewhat liked by bothbo1s and girls. This

seemed strangElin light of. the fact that Pe.ople from OthEl'¥!

Lands in the Mostly Fiction section was disliked. Onerea­

son for this might be that both boys andglrls l1kedto read

about things one might see in visl ting strange lands. but

that they did not enjoy reading stories about people that

live there.

A third type which was 11ked by. both boys and girls

is MYthology and Legends. The boys in grade flve expressed

a neutral or nearly neutralattltude towardthistypeot

book, but the older grQupsexpressed a liking for it~

An examlnation.of the expressed preferences for the

type, Biography, revealed differences in age and. sex. All

•
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TABLE IV

RANK ORDER LISTINGS OF TYPES OF
NON-FICTION l"REFERRED BY BOYS IN GRADES FIVE TO EIGHT

Grade Five

1. Religious
2. Recreation
3. History
4. Science
5. Travel
6. Nature
7. Tips for Teenagers
8. Biography
9. Mythology&: Legends

10. Health&:Safety a
11. Poetry &:. Plays
12. M'\1sic&: Art

Grade Seven

1. Religious
2. History
3. Recreation
4. Science
5. Travel
6. Mythology &: Legends
7. Biography
8. Nature
9. Tips for Teenagers

10. Health &: Safety
11. Poetry &: 1"1ays
12. Music &: Art

Grade Six

1 •. ReUgious
2~ History
3. l-fythplogy·&: Legends
4. Science
5. Recreation
6. Biography
7. Travel
8. Nature
9. Health&: Safety

10. l"oetry &:. Plays
11. Tips for Teenagers
12. MUsic &: Art

GradeEig'b.t

8. Tips for Teenagers
9. Nature

10. Health &: Safety
11. Music &: Art
12. l"oetry &: 1"1ays

aThe line separating the items in each list indicates
the division between positive and negative responses~
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TABLE V

RANK ORDER LISTINGS OF TYPES OF
NON-FIO~ION :eREFERRED BY GIRLS INGF/ADES FIVE TO EIGHT

Grade Five

i, Religious
2. Recreation
3. Music & Art
4. Travel
5. History
6~ Pc)etry& Plays
7. Health & Safety
8. Mythology & Legends
9~ Nature

10. Biography
11. Tips for Teenagers a
12. Science

Grade Seven

l~ ReligiouS
2. Tips for Teenagers
3. Recreation
4. Trav~l
5~ Mythology & Legends
6. History
7. Poetry & Plays
8. Music & Art6. BiO~raphY

Grade Six

l~ Religious
2. History
3. Travel
40 Recreation
5. Mythology & Legends
6. Poetry & Plays
7. Tips for Teenagers
8. Music & Art

Grade Eight

l~ Tips tor Teenagers
2. Religious
3. Biography
4. Travel
5. History
6. Mythology & Lesends
7. MUsic & Art
8. Poetry & Plays
9. Recreation

10. Nature
11. Health & Safety
12. Science

aThe line separating the items in each list indicates
the division between positive and negative responses.
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groups of boys expressed preference for this type of book.

The girls in the lower three grades tended toward a dislike

or neutral attitude. Both sexes of grade eight gave a high

ranking to Biography. It appears that some maturity factors

or some factors in the course of study had some effect on the

ranking of this type of book.

The last type of book Which was liked by both boys

and girls is Recreation. Boys and girls in grade five

ranked this type quite high. Girls in grade eight expressed

a dislike for this type of book.

Books liked £t boys ~ ~ £t girls. Science books

were well-liked by all groups of boys. This type demonstrated

the difference in taste between the sexes in that every group

of girls placed Science in last place in their preference

rating.

Books liked £t 51rls but not l2l boys. Since the boys

were stronger in their dislikes than the girls. the category

of books which girls liked but boys did not Was larger than

the category of books which boys liked and girls did not.

The first type in this category is Tips for Teenagers.

This type of book received a higher ranking as the age group

became older. Thus it was ranked eleventh in grade five.

seventh in grade six. second in grade seven. and first.1n
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grade eight. The boys on the other hand expressed a. dislike

for this type of book. Grade five boys expressed a neutral

or nearly.neutral opinion; all the other. grades expressed a

negative opinion.

Poetry and :l?lay$. was liked by most of the groups of

girls. except those in eighth grade. who expressed. a dislike.

The preference expressed by the girls was not a. strong

opinion. Rather poetry and Plays ranked near the middle of

the non-fictiontypes~ All groups of boys expressed universal

d1s11kefor this type of book.

Mus1c and Art ranked in descending preference among

the girls as the age group became older. Thus it Was liked

in grade five. was given. a neutral ranking.in grades six and

se1(en. and was disliked by grade eight girls. Regardless of

the age group the boys expressed a strong di slike for t1J.is

type of book.

Books disliked:l2l,bothbo;raendstrls. As in the Case

Of fiction there were also types of non-fiction which were

disliked by both boys and girls.

The first type of these books which were 11kedby

neither boys nor girls 1s Nature. The girlsdislikedt1J.is

type more than the boys. although neither group expressed

much preference for it. The boys in grade five. however. did

express some preference for this type.
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A second type disliked by both sexes is Health and

Safety. Some preference for this type was stated by the

boys and girls in fifth grade, but all the other groups

expressed dislike of this type.

~ Q1assification .~Grades £:!Y.! ~ EiSht

On the basis of the expressed interests of the pupils

and with the help of the five-point scale, types of books

with which children might come into contact in their recre­

ational reading or which the teacher might suggest for chil­

dren can be divided into four categories. These categories

include the same divisions in which the books of fiction and

non-fiction were placed in the previous sections. Table VI,

page 60, and Table VII, page.6l, show the arrangement of the

types of fiction and non-fiction with1n the various divisions

of children.

Boys ¥mdG1rls. The first division, Boys and Girls,

includes those types of books for Which both boys and girls

in the grade expressed preference. An examination ot the

table. shows that five typesot fiction were preferred by the

boys and girls .in all thegrade.sfrom five to eight. These

five are Adventure, Animal Stories, Humor, Mystery and Sus­

pense, and Real Life. There were four types of non-fic.tion

preferred by boys and.girls in all grades. If Religious

Stories is counted as one of the types, the four were History,
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TABLE VI

CLASSIFICATION OF FICTION ACCORDING TO POSITIVE RESPONSES
. OF PUPILS IN GRADES FIVE TO EIGHT .

Boys and Boys Girls
:rne Girls QAly only Neither

Adventure 5 6 7 Sa

Animal 5 6 7 8
Stories

Fairy & 5 6 7 8
Folk Tales

Humor 5 6 7 8

Love;& 7 8 5 6
Romance

Mystery & 5 6 7 8
Suspense

People from 5 6 7 8
other Lands

Real Life 5 67 8

Scienoe 5 6 7 8
Fiotion

Sports 5 67 8

Teenagers 8 5 67

Western 5 6 7 8

aNumbersrefer to gra.des.
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TABLE VII

CLASSIFICATION OF NON-FICTION ACCORDING.TO FOSITIVE RESPONSES
OF PUPILS IN GRADES FIVE TO EIGHT

~.... ~

Boys end Boys Girls
Type· . Girls Only onlY Neithe:r

Biography 5 7 8a 6

Health:& 5 6 7 8
Safety

History . 5 6 7 8

Music & 5 67 8Art ..

Mythology & 5 6 7 8
Legends

Nature 5 6 7 8

Foetry'& . 5 67 8
Flays

Recreation 5 6 7 8

Religious 5 6 7 8

SCience 5 6 7 8

Tips for 5 6 7 8
Teenagers

Travel 5 67 8

~umbers refer .to grades.
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MYthology and Legends, Religious Stories, and Travel.

BcysOnly. The second division, Boys Only, inclUdes

those books for Which boys expressed preference, but for

which girls expressed dislike. There were two types in

the area of fiction and one in the area of non-fiction which

were preferred by boys only in all grades from 1'iveto eight.

The two types of fiction are Science Fiction and Sports.

Science is the type of non-fiction Which was for boys only.

Girls only. The third division, Girls Only•. contains

those books tor which girls expressed preference, ·but for

which boys expressed dislike. According to the findings of

this survey there were no types of fiction nor of non-fiction

which were preferred by all the groups of girls in grades

five to eight and di sl1ked by all the groups of boys in the

same grades. There were a number of these types in which

books would be c:i.assified G1rlsOnly for three. 0.1' the grades,

but no one type was consistently so classified throughout the

four grades.

Neither. The final division in which the types of

fiction and non-fiction can be placed is Neither. Into this

division fall those types which were disliked by both boys

and girls. Again examination of the results of this survey

shows that there were no types of books Which fell into this
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division for all four grades. Again there were some types

whioh were listed for three of the grades but none for all

four.

II. DIFFERmCES IN INTERESTS BETWEEN GROUP .A. AND GROUP B

Onoe the general interest pattern for the olass as a

body is known. oonsideration oan be given to the interest

patterns of Group A and Group B. It is not neoessary to

make oomplete listings of the patterns of interest of the

two groups. Knowing Where and how their interest patterns

deviate from the general class interest patterns ,is suffioient.

This seotion of the chapter deals with the differenoeswhioh

can be noted among Group A. Group B, and the olass.

Differences2! Group A from class. In general, the

interest patterns of Group .A. did not differ SUbstantially

from the interest patterns of the class. Yet. there were

certain differences which were noteworthy. Boys in this

group differed from the class in their attitude toward Animal

Stories. The claSs in general expressed a slight liking or

nearly neutral preference for this type of story. Boys in

Group .A. expressed a dislike for Animal Stories.

In Boienoe Fiot1on, these boys expressed a greater

interest than the class in general. This faot probably shows

that sinoe the boys of G:t'Oup A have a better mastery of the
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basic skills than the olassin general, they will tend to

read material whioh requires a higher degree of mastery of

these skills.

Group A girls in grades seven and eight showed varia­

tion from the claSS pattern in one area, Teenagers. These

girls did not rank Teenagers as high.as did. the olass gener­

ally.

The fifth grade boys of Group A varied from the general

class pattern in that they ranked Tips for Teenagers in last

plaoe. They expressed a .strong dislike for this topic. The

class in general expressed.a neutral or nearly neutral attitude

toward this type of book.

One difference was also noted'b1ttween boys and girls

of Group A. In the general class pattern the boys ranked

Mythology and Legends on a higher level than the girls. A

comparison of interest patterns for boys and girls of GrQup

A, however, revealed that girlsplaoed this type of book on

a higher plane than boys.

Differenoes.~GrouE ~.~class. Inspection of the

interest areas of Group.B revealed certain differenoes from

the class pattern. The greatest number of differences and

those with the greatest spread were found among girls in this

group. They ranked Musio and Art high in their list of ·pre­

ferred types of books. The class pattern in general placed
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this kind of book in a neutral position or in one of dislike.

These girls also expressed a preference for Health

and Safety. !his also was in contrast to the general class

pattern which was one of dislike.

A strong feeling of dislike was shown in their ranking

of History. !he class pattern showed preference for History.

The fifth and sixth grade Gl'oup R girls showed a pre­

ferencefor Love and Romance. !his was contrary to the

general class pattern, which sho.wed that Love and Rl:lmance

was liked-by girls in grades seven and eight, but that it

was disliked by girls in grades five and six.

only one slight difference from the class pattern

could be noted among the boys of Group B. Boys of grade

eight in this group did not rank Adventure as high as all

boys in the grade. Who ranked it first, yet they still ex­

pressed a preference for Adventure.

·Differences between Group.A"andGroup Ii. Since the

two groups represent the extremes of the class, it is of

importance to see the differences in patterns between them.

In terms of this survey there were three .interest

areaS which Group A members ranked higher than did Group B

members. These three areas are Mystery and SUspense, History•

and Mythology and Legends.

Also in terms of this survey there were three areas
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wl:11chthe pupils1n Gl'Oup B: ranked higher than did those in

Group A. These three areas are Love and Romance, Western,

and Health and Safety.

D1f"1'erenoes.betweentheboys2! GroupAws ~boys

g! Group i. .~ addition to the differences already oited

there were some which existed between the boys of Group Ai

and the boys of GroupB. .The 1nterest pattern of the boys

of Group B in the area o1'HulIIor ran opposite to the interest

pattern for the boys of Group A~The preference o1'G1'oup R

boys increased as.the age group got older; oppositelY, the

preference of the Group A boys decreased.as the age group

got older.
,

Group B oonsistently ranked Tips for Teenagers, Animal

Stor1e~andSports higher than Group A. The boys of Group A

rankea. Bc1enoe much h1gher than the boys ot Gl'OUp B'.

Ritterenoes between the ~rls ot Group.A~~

g1rls2! Groupi;. rew dif':f'erences could be noted between

interest patterns of the Group A girls and interest patterns

of Group B girls other than th.ose mentioned in the section

dealing with differences between the two groups in general.

One pattern not prev10usly mentioned was that in the area,

Teenagers, the fifth and sixth grade g1rls of Group A showed

more preference than the GroupB girls. On the other hand,

in grades seven and eight the Group B girls gave Teenagers a
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higher ranking.

III. CONCLUSIONS CONCERNING EXPRESSED BOOK INTERESTS

In terms of data oollected in this survey the following

conolusions are made conoerning fifth to eighth grade pupils

in Luthe:r-a.n elementary schools:

1. Except for differences determined by sex, patterns
of Group A and Group B are similar to the interest
patterns of the entire olass.

2. Group A shows a greater interest in topics which
require a oertain amount of oonoentration suoh as
mystery, history, and mythology.

3. Group B shows a higher interest than Group A in
topics whioh do not reqUire deep ooncentration
suoh as love and westerns.

4. Group B shows more interest than Group A in topios
Whioh deal With personal problems such as Tips for
Teenagers and Health and Safety.

5. Books of fiction well-liked by both boys and girls
oontain action, thrills, and excitement.

6. Boys tend to read on a broader range than girls.

7. Books of fiction which deal with situationselose
to their life are popular With girls.

8. In beginning work in fiction with a group of pupils
in grades five to eight a teaoher should consider
topics to be of the highest interest in the follow­
ing order:

a. Mystery and Suspense
b. Adventure
e , Humor
d. Real Life
e. Animal Stories

9. Pupils in intermediate grades are more acquainted
With and have a more definite opinion of fiction
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than they do Of l1ol1-f1ot1:on.

10. Teaohers working 1n thef1elds of soienoe. nature
study. and health and safety must make a special
effort to motivatethe'~rlsandinthef1eld of
health and ,f;lafetYPrQvide lIpecial met1vat1on tor
the boys.

IV. ~'.

. Presented in .. this ohapterhavElbeenthe responses to

a sohedu1e administered to elemen~:r.y.sohool ohil<l,ren o~

grades five to eight. The types of books weradivid.ed .into

four oittegor1es. those well-l1kedby both boys and ~irls.

those 1iked by b01sonly. thoselill:Eldby girls only. and
. ",; ..... -.'

those liked by nei ther '\:loys nor girls. Books of fiotion and

non-fiction were thus oa~egorizEld.

!twas shown thatMyste~ and Suspense was the type of

book Which was mos.t popular withall. In the non-fiction

field Religious Stories was thetavorite. but.a question was

raised as to the validity of thisseleotio.n.

The pupils in this surveYi'l'ere more acquainted With

and had moredefi111te opinions of books of fiction than they

did of books of non..fiction.

Fewd1fferences existed 'between the tastes of Group A

and the class and,the tastes of Group B and the class.

Boys and girls of Group A favored types of books requir­

ing more concentration; Group Bboys and girls preferred books

requiring less conoentration. They also chose books which are
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associated with personal problems they might have.

Some types of books were read by all age groups. These

books contain elements of action, thrills, and excitement~

SUch books include Hystery and Suspense, Adventure, Humor,

Real Life, and Animal Stories.



CHAPTER IV

LIBRARY HABITS. AND .:RECREATIONAL READING

When guiding pupils. in book selection, not only must

teachers know the kinds of books in Which their pupils are

interested, but also the sources of the books which they

read. The teacher must also know how often pupils make use

of the library resources Which are on hand. Knowledge ot

th1s information is essential 11' the teacher is to have a

complete understanding ot the pupils' interests and needs

related to recreational reading.

That such knowledge is essential is the reason for its

inclusion in this survey. The specific problems discussed in

this chapter are:

1. Wha.t are the library habits of the pupUs in Groups
A and B1

2. What relationship, if any, is therebetween famlly
size and the library habits of the pupils in Groups
A and B1

3. From where do the pupllsof these groups get the
books Which they read?

Q.uestions one and two were answered from the schedule

which Was administered to the pupils. Not only were the

pupils asked to comment on their preferences for certain

kinds of books, 'but they were also asked to tell how often

they made use of the public library./-,.. Personal information,

e.g., size of the family, was also obtained by means of th1s
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schedule. l Question two refers to the only attempt under­

taken in this survey to find relationships between home

background and recreational book readi~.

After the pupils had completed the schedule, Group A

and Gt'oup B' wet'easked to report on books Which they read

ot' started to read during the period of the school year from

Christmas to Easter.~ Allot these pupils reported the source

of the books whioh.they read. These data were used to deter­

mine the souroes of books read by the two groups. This chap­

ter deals with the findings of this survey concerning library

habits of Groups A and B and the sources of the books which

they read.

I. LIBRARY HABITS

I4brary habits. 2!puPlls !!! Gl"OUPS A and B. Table VIII

reflects library habits of pupils participating in this survey.

The per cent of each group which claimed to visit the library

at certain intervals is listed.3

Examination.of this table reveals that the girls made

more use of the library than the boys did•. About 18~9per

cent of' the boys in Group A and 56 per cent ot the boys in

laee Appendix B.

2See Appendix C.

3See pages 14 and 15.
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LIBRARY HABITS OF PUPILS IN GROUPS A AND B
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Type of
Library Group A Group B Group A G):'Oup B
Visit Boys Boys Girls Girls

Semi-weekly O.Oa 2.4 7.7 0.0

Weekly 2~7 5.0 25~6 9.3

Bi-weekly 48.7 12.2 23.1 32.6

Monthly 29.7 24.4 35.9 30~2

Never 18.9 56.0 7.7 27.9

tenth.
aNUmbers represent per cents rounded to the nearest
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Group B never or seldom ever make use of the public .library.

Contrast1ngly, about 7.7 per cent of the girls in Group A

and 27.9 per cent of the girls in Group B never or selq.om

ever make use of the public library.

A comparison of the library habits of the pupils in

Group A With the library habits of the pupils in Group B

shows that Group A pupils, Whether boys or girls, make more

use of the public library than do GroupB pupils.

L1brarY;habits ~famill~. A comparison of the

library habits of pupils with the size of their family

revealed no apparent relationships. The mean period of

library visitation for each group ranged from once every two

weeks to once every month. on the basis of this survey it

Was concluded that family size is not a determining factor

in the establishment and .development o·f a child1s library

habits.

II. SOURCES OF BOOKS

In this survey the sources from which pupils could get

books to read were divided into five categories. These five

categories are: the public library, the school library (which

includes the classroom library). the child1s personal library,

the library of a relative, and the library of a friend. Table

IX shows the percentage a.pportionment of all books read among
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TABLE IX

PERCENTAGE APPORTIONMENT OF BOOKS READ BY GROUPS A AND B

Library Group A Group B Group A Group B
Source BOYS ;§,Qys Girls Girls

Public 5~ 18 58 34

School 28 76 27 34

Personal 16 16 9 20

Relative 1 3 12

Friend 3 3 3

aNt1IIIbersrepresent per cents rounded to the nearest
Whole per cent of total books read.
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these five categories.

Sources of booksraadb;y:Group A. The main source for

all books read by Group A, whether boys or girls, was the pub­

lic library. In each case over 50 per cent of all books read

by pupils in this group came from the public l1brary.

The school librar,y was the next most important source.

From this source came 28 percent of the books read by Group

A. The other books read came from personal libraries or from

libraries of relatives and friends. The most important one

of these three sources was the child's personal library.

Sources 2! books readbl Group ;12. The most .important

source of books for Group B was the school library. From

this source came 16 per cent of all the books read by the

boys in Group. B. The Group B girls read as many books from

the school library as from the public library, the. next most

important source.

The second most important source was the pUblio library_

While tor the girls it was equal to the school.l1brary source,

for the boys it was not used to any great extent. The books

Which they read trom the public library constituted only a

slightly larger group than the books these.boysread trom

their own libraries.

Books trom the children's personal libraries made up

20 per cent 01' the books read by the girls and 16.percent 01'
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the books read by the boys. In the case of the girls the

books which they obtained from their own, their relatives',

and their friends' librar1es constituted a larger part of

the total books read than did the books taken from the pub»

lie library.

III. INFERENCES FOR TEACHERS

On the bas1s of this survey the following inferences

are made~

1. Since the boys of Group B make 11ttle use of the
public library, and since a large part of the books
which these boys read come from the school l1brary,
the interests and needs of thi.s group must be .taken
into special account in the establishment of a
school library.

2. Schools operating on a very limited bUdget should
consider first purchasing books in the interest
areas of Group B: boys or should earmark a high per­
centage of the bUdget for such purchases.

:5. The needs of girls in Group B should be given next
consideration in establishing a school library.

4. Especially in the case of Group B,but also in the
case of all pupils, books from one's own personal
library consti.tuteasignificantpart of the total
number of booksreEl;d. It follows tMt teachers
should encourage their children as much as .. possible
to bu11d.their .own .personal.librari.es.

5. Many children must be given special encouragement
and motivation to make use.of the public 11brary.

IV. SUMMARY

The library habits of Gl'oups A and B and the sources
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of the books whioh they read were disoussed in this ohapter.

It Was found that a substantial number of children, especially

those in Group B, make.11tt1e or no use of the public library.

The public library is. the chief source of books for Group A,

but the sohoo1 library is the main source for Group B~ The

books which are personal possessions of the pupils also con­

stitute a significant part of the number of books read by.

them. It was suggested that the boys of Gl:'OUP B and then

the girls of Group B must be given first consideration in

the establishment of a sohool library.



CHAPTER V

SCHOOL ENVIRONMENTS AND RECREATIONAL READING

As has been previously assumed. environmental factors

seem to have an influence on recreational reading. Therefore.

school environments 01' the pupils in the survey were studied

to see what noticeable effects. if any. they had on the

recreational reading of the pupils. Comparisons were made

between the tastes of pupils in rural schools and those in

urban schools.. A second comp~ison. WaS made between pupils

in large schools and pupils in small schools.

A th1rd consideration 01' school environments included

the teacher's effect on recreational reading. The teachers

were asked to predict what types of books would be the most

popular with the students. The.report of the findings 01' this

study is included in this chapter.

I. C.OMPARISONOF PUPILS IN RURAL SCHOOLS AND IN URBAN SOHooLS

When the tabulations of the pupil schedules were

stUdied in terms of separating rural school pupils from

those in urban sehools. no difterenees in taste were found.

Those types 01' books whieh were tavorites and well-liked by

urban pupils were favorites and well-liked by rural puplls~

The converse was also true. Those types of books Which were

disliked by urban pupils were also disliked by rural puplls~
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II. COMPARISON OF PUPILS IN DIFFERENT-SIZED SCHOOLS

When the tastes of pupils in small, medium, and large

schools were compared, no noticeable differences were found~

Regardless of the school size the tastes of the pupils were

similar.

III. AVAILABILITY OF LIBRARY MATERIALS

Two schools participating in this survey were located

in communities which did not support a public library. Be­

Cause of such facilities as the county library systems, how­

ever, there Were no schools which were lacking library facili­

ties and contact with a Wide selection of books to a great

extent. Therefore, no comparisons could be made betWeen

those pupils who had access to public library faoilities and

those puplls who did not~

IV'II THE EFFECT OF THE TEACHER ON RECREATIONAL READING:

Teachers of pupils partioipating in this survey were

given a sohedule oontaining the same oategories of books

found on the pupils' sohedule~l The teaoherswere asked to

predict interests of pupils who ranked highest and lowest. in

their olass. They were also asked to give information con­

cerning their specific teacher preparation background and

lSee Appendix D.
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the amount of teaching experience they had. Results of the

schedule administered·to the pupils were then compared w1th

these teachers.' pred1ctions. A.comparison was then made to

determine relationships between the predictions of the teach­

ers' schedule and the. number of years of education and experi-

ence;

Contrary to the initial assumptions of the author of

this survey there was no correlation found between the teaoh­

ers' abil1ties to predict accurately their children's pref­

erences and either education or exper1enoe. The fact that

this part of the survey was a minor part of this study

warrants further researoh on this topic.

V. CONClliSIONS

On thebas1s of the results of this aspect of the sur­

vey the follOWing conclusions are made ooncerning the pupils

of these elementary schools:

l~ Modern society respond1ng to rapid and effective
means of transportation and communi.cationtends to
broaden community resources. This tends to make
less central and lim1ting the effect that local
environments and resources have on book tastes of
pupils.

2. Further study should be made concerning the.effect
of teachers upon recreational book reading of pupils.

VI. SUI~wcr

':Che environments of the schools and the influence of
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teachers upon recreational reading were oonsidered in this

chapter. The size and looation of and availability of library

materials for the sohool were taken into oonsideration. Both

the years of eduoation for teaching and the years of experienoe

of the teacher were studied in connection With his.ability to

predict book preferenoes of his pupils. None of these things

was found to be an important factor in the interests and

tastes of the pupils.



OHAPTER.VI

AOTUAL READING INTERESTS OF PUPILS

IN GRADES FIVE·TO EIGHT

As thus far reported, all findings of this survey

have been based on expressed interests of pupils partici­

pating in the survey. TO verify findings of the first part

of this survey an investigation was made into the actual

reading interests of the pupils, that is, those interests in

which the children showed preference through the. books which

they read. The pupils were asked to report on all books

Which they read for enjoyment during the months between

Ohristmas and Easter. The data from these reports were

arranged within the various interest areas and then tabulated.

The results of this tabulation were compared with the reSults

of the tabulation of expressed interests. The final part of

this thesis deals with this comparison. This chapter

possesses three parts: a comparison of the amount of

fiction and non-fiction read, a comparison of interests in

fiction, and a comparison of interests in non_fiction~

I. OOMPABISON OF AMOUNTS OF FIOTION AND NON-FIOTION READ

Tabulation of the amounts of fiction and non-fiction

read demonstrates.conclusively that the preViousconolusion

that children are more interested in fiction than in
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non-fic,tion is correc't. l When both sexes were considered,

the ratio of fiction to non-fiction Was between three and

four to one.

The boys demonstrated more interest in non-fiotion

than the girls. The ratio of fiction to non-fiction for

boys was about two to one. For girls it was between six

and seven to one.

II. a.OMPARISONOF FICTION PREFERENOES

Bois. Based on the actual reading interests, the

patterns of interest for boys of Group A are similar to the

patterns of their expressed interest. Several dissimilarities

did appear, however.

Boys of GrouP A most preferred Adventure. Mystery and

Suspense, and Animal Stories. The type, Animal Stories,

disproved the expressed interests which reflected dislike

by boys in this group.

other types in which the boys showed preference,

although to a lesser degree, were People from other Lands,

Western, Humor, Sports, Science Fiction, and Real Life. Two

of these choices seem worthy of comment. People from other

Lands was held in dislike by all groups on the expressed

interest preferences. The boys of Group A placed Science

lsee page ,67.
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Fiction in a higher rank than their actual reading interests

showed.

The actual reading interests of boys in Group B

coincided with their expressed interest preferences. This

group preferred Animal Stories, Humor, Adventure, Mystery

and Suspense, and Sports.

Girls. A comparison of actual reading interests with

expressed reading interests for girls of Group A indicated

that the two lists showed little variation. The girls in this

group consistently ranked Real Life and Mystery and SUspense

first in their actual reading interests. This is in direct

agreement With their expressed interests. Also highly

correlated with the expressed interests, the girls in grade

eight ranked Adventure in first place.

Two groups not extremely popular were Love and Romance

and Teenagers. Even though girls in Group A expressed less

preference for these topics than girls in Group B, inspection

of their expressed interests seemed to indicate more of an

actual reading interest than Was demonstrated.

GirlS in Group B also gave top priority to Mystery

and Suspense and Real Life. There seemed to be little

difference in preference between Group A and Group B in this

area. Expressed preferences showed that girls in Group A

preferred Mystery and Suspense somewhat more strongly than

girls in Group B~ Eighth grade girls in Group B did place
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Love and Romance quite hign in their actual reading. This

corresponded to the pattern which was est.ablished througn

their expressed preferences. Girls of Group Bdid prefer

Love and Romance to a greater degree than girls of Group A.

III. COMPARISON OF NON~FICTION PREFERENCES

Boys. Actual reading interests of boys in non-fiotion

were almost identioal to their expressed interests. Boys in

Group A preferred History througnout. Biography, Soience,

and MYthology and Legends also received high ranking. Boys

in G:t'oup B plaoed in order books about Science, History, and

Biography. MYthology and Legends did not receive the prefer­

ence in this group that it did in Group A. This was also in

agreement with their expressed interests.

Girls. Patterns for girls in Group A were also simi­

lar to patterns of their expressed interests. These girls

showed a preference for History, Biography, and MYthology

and Legends. As could be expected from an investigation of

the expressed interests, Soience was excluded from their list

of preferences.

One striking difference between actual and expressed

interests appeared in the interests of girls of Group B. In

expressed interests these girls showed a dislike for,History.

In actual reading interest they plaoed History in first plaoe~
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Biography and Mythology and Legends were also plac.ed high 1n.

the ranking of preferred types of books.

IV.. CONCLUSIONS

on the basis of the results of this part of. the survey

the following oonolusions are made for the fifth through

eighth grade children of these Lutheran elementary sohools:

1. Fiction booksl1kedbybo.th boys and. girlsdie in
the folloWing areas: Mystery and SUspense; Real
Life; and Adventure.

2. Children are more aoquainted withandmore interest.ed
in books of fiction than they are in books of
non-fiotion.

3. Exoept in the area ofSoience;tastes in non-fiction
for boys and girlS are similar.

4. In most cases exPressed interests of these children
are identical to their actual reading interests.

V. SUMMARY

Actual reading .interests of boys and girls were

compared with their expressed 1n.terests in this chapter. It

seems olear that most of the actual 1n.terests and the expressed

interests are similar. Fiction was preferred t.o non-fiction

by both boys and girls. The boys' reading of non-fiction

constituted a larger part of their entire reading than the

girls' reading of non-fiction. Few differences in interests

because of sex were found to be pertinent in the selection of

non-fiotione



CHAPTER VII

CONCLUflION

I. GUIDELINmi FOR TEACHERS

The purpose of this study was to find guidelines for

teachers and adm1nistratorsin the establishment and adminis­

tration of sohool libraries. The following broad guidelines

are reoommended. Suggestions of a more speoific and limited

nature are found in the conclusion seotion of eaoh of the

preceding chapters.

1. When a teaoher is dealing with those pupils who rank
high in skill achievement and those pupils. who rank
low in this achievement, the differences in interests
and tastes from the class as a Whole are not the
varying factors. Rather, the major differenoes
between the two groups are in their library ~bits

and the sources of the books which they read.

Many of the books read by G'i'oup B; pupils were from
the school library. Many new books for this library
and for the classroom library should be on a lower
reading level.

Since the boys read on a broader range than the
girls, books for school and/or olassroom libraries
should be chosen with this fact in mind.

T:eachers should be aware of the fact that both
boys and girls are only sl1ghtlyinterested in and
little acqua~nted with books of non-fiction. This
should encourage teachers to provide more guidance
in selection and reading of non-fiction.

II. ITEMS NEEDING FURTHER STUDY

Annual studY. The findings of this survey were based
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on information gathered dur1ne; the school year of 1963-64.

Since four grades, five through eight, were stUdied, the

assumption might be made that as pupils reach each of these

four grades they will ordinarily have the interest preferences

of those grades as cited in this report. This conclusion,

however. should not be made hastily. A longitudinal study

of this nature for several years might bear out this assump­

tion. Additional studies of this type might show patterns of

growth which are common to the various groups of ch1ldren.

Suffice it to say that due to time limitations this survey

did not take into consideration the patterns which might be

establ1shed as individual pupils move from grade to grade.

J!jffect 2! teacher. This survey found no apparent

relationship between the teacher's influence and the recrea­

tional book reading of his pupils. This does not. el1minate

the possibllity of this 1nfluenoe. Further studies with

the express purpose of stUdying the teacher's influence

should be undertaken.

Home enVironment. In terms of this survey school-
environments were not found to be important factors in

recreational book reading. Little was done in the area of

home environment, however. Additional studies, designed to

determine what influences, if any, home environment has on

recreational book reading, chould be conducted.
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APPENDIX A

PARTICIPATING SCHOOLS OF THE
WESTERN WISCONSIN TEACHERS' CONFERENCE

Name Looat'ion Teaohersa Pupilsa Popy.+ationb-
St~ Paul's :sangor 3 120 928

-
St. John's Bll.raboo 9 240 7,660

First Lutheran La Crosse 9 273 47,575

Immanuel La Crosse 3 82 47,575

Mt~ Calvary La Crosse 4 158 47,575

St. John's La Crosse 2 42 Country
(Barre MillS)

Immanuel Medford. 4 128 3,260

St. Paul's I~enomonie 2 44 8,624
-

St. John's Neillsville 3 97 2,728

St. John's Sparta 3 85 6,080

St. Paul'S Tomah 8 244 5,321

Christ West Salem 2 68 1,707

St. Paul Wonewoo 5 157 878

St. John's LeWiston, 3 83 890
Minn.

St. Matthew's Winona, Minn. 7 189 24,895

~. A. Wendland (oomp~), Statistioal Report of the
Wisoonsin EV. Lutheran Synod !'.2.! 1962, Norfuwestern"P'u'6I1shing
House, 1963:'

b1960 Census Figures.
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APPENDIX B

PUPIL SCHEDULE

, (First Name)

SChool: crity: _

Birthdate:' / ! 'Teacher'sName:
(Month) (Day) (Year) -----
. - ~ ~ ~

Please put ! number !!1~ blank.

_How many brothers do you have that are older than you?

____How many sisters do you have that are older than you?

_How many brothers do you have that are younger than you?

_How many sisters do you have that are younger than you?

_How many of your brothers and sisters live at home with you?

____HOW many twin brothers or sisters do you have?

Please wri te ~,answer !!1 the blank.

What does your father do for a living? (Donl:t tell Where he
works, or for whom he works, but tell -what he does at work.)

What does your mother do for a living? (Don't tell Where she
works, or for whom she works, but tell what she does at work.)
(If she has no outside job, write - hous,ewife.)

Please check ~ correct answer to the following questions.

Do you make use of the public library? (That means do you
visit the library and check out books~)

Yes
No
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Iil:lw oftenl do you visit. the pubUc Ubra:c'Yi'

." "Nfever
~A1most: every week
;." .bery; other week
. '.Qn;cea month
~aome other answer~ ('\'11'1te 1t ~ the blank;)_' _

DIRECTIDNS:
c,

Il!ll each: box you will find a name iin oap1tal letter~'o

~esenames are kinds of books that you~m1ght read~

Behind the name 1s a sentencewhioh Will. tell you
about the books in that: group~ Before the name
10'\11 will find the numbers, 5, 4".3, 2, and a,
C1role the number whioh best tells how well you
l1ke each kind of book;

5 means that you think this is your favorite k:tind
of book~

4 means that' you' like to read this kind of book'~

3 means that you. don:~'t. ca.;-eone way or the other
about thiS kind of:':book.'

2 means that: you: don;'t l1keto 1!ead this kind' of
boOk~i

Jllllieans that Y.ou' think tbjis jjs the worst. kind 01'
book~:

5.432 i ADVENTURE

These are stories about exciting happen1ngs~

5 4 3 2 1 AmMAILSTORIES

These are pet stories and stories about the ad­
ventures of wild an1mals~'

5 4 32 1 FAIRY TALES AND FOLIC TALES
. "".

These are make-be11evestor1es·that could never
.happen 1n real l1fe~

54 3 2 1 HUMOR.

These are tall tales,. jokes" and r1ddles~
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5 4 3 2 1 I10YEAND ROMANOE
.. -"

These are stories about: a boy meeting a girl and
falling in love with her.

5 4 32 1 MYSTERY. AND SUSPENSE

These are usually detective stories with a sur­
prise endmg~

5 4 :3 2 !PEOPI,r,E mOM, QTHERWDS

These are stories about people who live 11't other
countries~

5 4 :3 2 I aEAli·.I1]FE

These aret1"lle-to-life stories about boys.and
girls your age.

. ". .
These are make-believe stories about:. traveling
in space.

5;4321SPORTS

These are stories about football; basketball; or
baseball players and other athletes.

543. 2 1 TEENAGERS

Theseare.stor1es about boys.and girls in. high
school.

These are stories about oowboys, iildians., and the
Old West.

543 2 iBIOGBAPIDrr
. "

These are books about the lives of people~
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5 4 3 2 1 HEALTH! AND SAFETi!\
, - .' - ."

These are books about. how your body wo:;>ks and what
you can do to keep it healthy and safe•.

54 3 2 1 HISTOIm

These are books about actual events that~happaned

in' times past~

5 4 3 2 idlC INti AR'll:
. .

These are books that tell.how to learn musi.c and
artoand how to enjoy them;;'

., - . ~

These are books about. the gods of the Gr.eeks,
Romans, and other people~

5 4 3 2 1 NATURE.

These are books about such things as pla.nts and
the resouroesof the earth;

5 4 32 1 POETBY, ANn' PLAYS

These are books that oontain poems or stories
written as plays;'

..
These are books about hoW to play games,> hobbies"
and other things to do~.

54 3 2 1 EEtfGlOU£ STORI~S

These are books about people and events that are
found in the J3j.ble.

54 3 2 1 SCDEN'CE

These are books about such things as weather"
radio" machines, and stars~

5 4 3 2 1 TIPS FOR TEENAGERS

These are books about such things as problems
teenagers have, gating manners, and what to be
when you. grow up'.'
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5 4 3 2 I ~VEL

These are books that tell What.you would see if'
you, took a trip to a place.'

~ you: can, think of the naIlle of a book that you like especially
well.,. please write it here•.

I:f you: can think of' the name of a book that you. dislike very
much,. pleas!;! write it here;
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APPENDIX C

BO:OK REPORT FORM

l~ What is your name? (Please put first name and last name~)

.
2; What is the name of your school?

3; In: what city is your school?

4; In what grade are you?

5; What is the name of the book on which you are reporting?

6; Who wrote the book?

7. Where did you, get the book?

8. Who suggested this book to you? «(If no one did, say no one;)

9; When yow got this book, did you plan to read all of it?

10; Did you read all of the book?
.

11~ Did you like the book?
-

12; Why did you read this book? (For example,did you: read
it because it was assigned" or,did you just read it. on
your own?)

.
13; ~y?uwa.ntto. tell w~ you liked the book or w~ you

didn t like it.'

14;, n,f YaU want,,!!, tell"why you didn:'t finish the book, 11'
y,ou idii""t"f1n1sh, 1t. -
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APPENDIX D

TEACHER SCHEDULE

(Last Name)
Name:

.,.(F;:::ir.r~s="t;:--;'N'-:am=-='e'T') --'---------or;,,~,.,,=.,.....------
..

G1:'ade(s) you are presently teaching_"'- _

SOhool: (Il.1t-y: _

Number of years of teaohing experienoe, not oounting the

present year ~__

years of oollege attended in preparation for teaohing, _

How many summer sessions of teaoher eduoation oourses, if.any,

have youattended? __

Please list any degrees you hold~

What are your·preferenoes for reoreational reading? (In what

interest areas?)

Please oheok ~ correot answer 1£~ folloWing questions.

HOw much purely recreational reading do you do? (ABOUT ho,,,

many books?)

More than one a week
-About one a week
~About two a month
-About one a month
----About one a year

Some other answer (Please write it in the blank apace.)

Do you require book reports from your children?

Yes (About how many do you require a year? )
No
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Do you have a list of books which you require your children

to read1

Yes (Would you please attach that list to this
No .questionnaire?)

Do you have a list of books which you suggest to your pupils

as books they might enjoy?

Yes (Would you please attaoh that list to this
No .questionnaire?)

Here is a list of twenty-three areas of interest
which researchers have found to be in the field of ohildren's
literature. Twelve are in the field of fiotion, and eleven.
are in the field of non-fiction. If you were asked to piok
the one from each list in which each of the following groups
in your grade(s) would be most interested, which one would
you.piok? I realize this is a hard deoision becai'i'SEi'of indi­
vidual differenoes in taste. I am interested, however, in
your opinion as to the group preferenoes.

The groupa are:

1. Boys of the upper fourth of the olass
2. Girls of the upper fourth of the olass
3. Boys of the lower fourth of the olass
4. Girls of the lower fourth of the olass

Please do not oonsult with your pupils. Indioate your
ohoice by putting the numbers in the proper boxes. Make this
deoision for the grade(s) you are presently teaohing. Remember
there are four groups listed for eaoh grade. Fill in all four
boxes for eaoh grade you teaoh. ----



MOSTLY FICTION

1. Adventure
2. Animal Stories
3. Fairy Tales and Folk Tales
4. Humor
5. Love and Romanoe
6. Mystery and Suspense
7. People from Other Lands
8. Real Life
9. Soienoe Fiotion

10. Sports
11. Teenagers
12. Western
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MOSTLY NON-FICTION

13. Biography
14~ Health and Safety
150 History
16. Musio and Art
17. Mythology and Legends
18. Nature
19. Poetry and Plays
20. Reoreation
21. Soienoe
22. T~ps for Teenagers
23. Travel

MOSTLYiFICTION

UPPER FOURTH

Girls Boys

..
LOWER FOURTH

Girls Boys

GRADE FIVE
..

GRADE SIX

GRADE SEVEN

GRADE EIGHT

-
-

MOSTLY NON-FICTION

UPPER FOURTH

GirlS Boys

GRADE FIVE
..

GRADE SIX

GRADE SEVEN

GRADE EIGHT

LOWER FOURTH

Girls Boys

-
-

Do you Wish to reoeive a summary o:f' the findings of
this survey?

Yes
No
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