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Statement of the problem. Lutheran elementary school

teachers as well as other elementafy teachers need to be
interested in the recreational book reading of their pupils.
Beneflclal guldance of the puplls In recreational reading
denands that teachers know the interestis of their puplls,
including those who rank at the top and the bottom of the
class in achlievement. The purpose of this survey was %o
find the interests and recreational book habits of the high«
ranking and low-ranking pupils in grades five to eight in

Iautheran schools of Western Wisconsin.

Methods and procedures used, Schedules were adminlsteresd

t0 teachers and pupils in Lutheran schools of Western Wisconsin
to determine recreational reading interests and habits, On

the basls of the Iowa Tests of Basic Skills the top-ranking

and bottomeranking puplls were selected for further study.
These puplls reported on books they read during a portion of
the school year, Comparlisons were {hen made between actual

and expressed reading interests.
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Suammery of findings., Fletlon books were more pre-
forred than books of non-fiction, It was found that both
gexes 1lke books which contain thrills, actlon, and exeite-
ment, but the sexes dlifer in preference of other things.
Actual and expressed reading interests of both sexes are
simiiar. Low-ranking puplls make little use of publie
library facilities, It was concluded that in planning
school libraries teachers and administrators must more fully

consider the low-ranking puplls.
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CHAPTER: I
THE PURPOSE OF THE SURVEY AND DEFINITION OF TERMS

Guiding children in literature is an everyday .ocour-

rence in the life of the elementary school tescher.  So that

this experience may be pleasant and Worthwhile for both =~
teacher. and pupil; and So thét Voth teachers and administre-

tors in Lutheran elementary schools, which must often operate

on & limited budget; may have some guidelines to”rbliéﬁ‘inﬁ
establishins and Operatins ‘'school. libraries, this survey ‘was

undertaken.
I, PURPOSE OF THE STUDY

Change in philosophy. Listing of recommended .or

required books is not.a. new. thing in tha teaehing of litera-
ture, What. seems o give g new.look %0 book lists is.the
fact that the reasons for these llsts have changed over the
course-of the years. Formerly books were .selscted with the
folloving criterlia in mind:

1. -excellence in writing .

2. approval over a long periocd of tlme

S :fidelity'in,pprtrayal-of:11fe.1

ly111iem H. Burton, Reasding in Child Development
(Indéinapolis° ‘The Bobbdeerr 11 Company, Inc., 195
Ps 304, : o
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The role of interest as a guldeline for book selection
must not be minimized, Zeller refers to the psychological
role of lnterest when he states that the basis of habit
formatlon 1s experlencing with satisfaction. Thls means
that children form the habii of reading from reading materials
which they enjoy43 Gnhsequently, a teacher must do all within
hls power to become acquainted with the interestis of his
children, | |

In planning reading activitles and in selscting
" books, teachers ., . . need to take into strict account
vhat ls known about predominant interest patterns.of
children-and»yeuth‘at-different‘age«levelﬁ‘ﬁs=Well as
~ the factors that Influence these lnterests,
Onece a teacher knows the interest patterns of his ehildren
‘both calieetively an& individually, he. has reached a starting
point for gulding his readers.

Before he can guide his readers, however, there must
be books available to which he can refer hia.pupils,”.rhis
means that careful hook selsction mustnhavewbsen made when
the school or classroom library was established, Careful

boock selectlon rests also on knowing the general lnterest

patterns of the various age levels of children,

3 e v _ ‘
- “Dale Zeller, The Relatlve Importanece of Factors of

Interest in Resding Materials for Junior High Sohool Puplls
(oW York: Rureau of Publications, Teachers College, Columbisa
University, 1941), p. 21.

4 I |

Florence Damon (lsary, Blueprints for Betier Reading
(New York: The He W. w1lsonu&ompany, T957T, De 3%.




By anticipating book needs, hook selection
attempts to provide the “right book for the right
person at the right time." Book selection is,
therefore, one of the important factors in any
attempt to interest young people in books and resding.d

Since knowlng interest patterns is important for
gulding readers and for book selection, this knowledge must
be kept current. Finding these current Interest patterns

constitutes the second reason for conducting this survey.

Establishment of guidelines for developlng breadth

of interest. When a teacher has found those areas which
are of interest to the pupll and has guided the pupll to
books which willl satisfy these interests and needs, he must
not feel that his Job 18 completed. He has not as yet done
all in hls power to make his pupll an educated person,
Russell describes an educated ?erson 23 one who has a breadth
of interest a8 well as & depth of Intersst in certain areas,
He says that in school a fescher has & dual task; %o
caplitalize upon children's present interests as motivation
for reading and other learning and to redirect old interests
and stimulate new and productive ones."0 The teécher must

be ready now to expand and possibly to redirect the interests

Sgeneve R. Hanna and Marians K. McAllister, Books,
Young People, and Reading Guldance . (New York: Harper &

5Dav1d H, Russell, Children Learn to Read (Boston'
Ginn and Company, 1961), PPo 505=360.,




of the pupil, He must know what interests are related to

those the child now has, He must be ready to gulde the

pupil not only to books for which the puplil feels the need

but also to those for which the pupll might feel the need

in the future, The teacher can do this only 1f he knows

the 1ntefast patterns of the various age groups,
Developing a breadth of worthwhile lnterests is

important for another resason. The interests with which

our puplls leave .school are those which they will most . llikely

carry with them throughout their lives,”7 The responsibility

placed upon the teacher 1s great. He must be.evéﬁ~aware of

this fact. To a large extent a child's future rests in the

teaChe:'a hands, The teacher, therefore, needs . to know sbout

interest patterns so that he can help the pupils develop a

bresdth of interests, This is the third reason for undertaking

this survey.
II.. BIGNIFICANCE OF THRE SURVEY

Alms of the.reading program, Although reoreational

book reading 1s ncet exclusively a part of themreading prograu,
it i3 more closely related to the reading program than to any

Tanite X, Dunn,. Fare for Eggvﬁeluetant.aaaaer (Albanys
State University of New York, New York Btete Coilege for Teach-
ers, 1952), p. Ve

A A e e+ e e S [P



of the other programs in school., In order to see the sige-
nificance of this survey one must first look at the aims of
the resding progranme.

The aim of the school reading progrem is threefold.
First, the pupil must acquire the necessary skills needed
for‘read;ns. Without these he cannot read anything,
Secondly, the pupll should acqulre the hablt of reading, It
does little good to teach a chlld how to read if later in
1ife, when he is not in school, he does not use the skill,
If a chlild has the hablt of reading, he wilil very likely
continué.to-haveuthia habit as an-adult., Thirdly, thé ¢hild
must aequire & positive attitude toward.reading materlals.
Without this third polnt reading ls something which will be
used by the person only when needed but not for enjoyment,
‘“Develoﬁment of Worthwhile interests and tastes may be regarded
a8 the erowning achievement of any reading program, "8

. It.is this third point which shows the slgnificance of

this survey. The way to develop & positive attitude toward
reading is to start with reading material in which the pupil
is interested and wlth which he will experlence success,
From this starting point the teacher can work toward 9ncouraging
the child to develop & posltive atiltude toward reaaiqg.

The pupll's interests must be considered an essential

SRIJSSé.llg 0D g_j_._'g_o, Pe 362,
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part of the reading progrem. The readlng program and pupll
interest are not two separate, entirely different points.

8kill and interest must be considered Ainteor-
‘dependent factors in the development of reading tastes
and hgblts, The skillful reader. tends to develop and
mainteln high interest in reading. In turn, high 1nter-
est motivates the development of greater skill.. .
planning reading programs teachers. and 11brarians tend
to consider these two factors as mutually exclusive.
They make a sharp distinctlon between free, .voluntary,
or recrastlonal reading, and required or reference -
reading, The attendant result . « . 18 that pupils
sometimes galn the impression that free or recreational
reading is Iinteresting, while reading for information
1s dull and difficult.?

Some of these goals of the reading program are such
as have a long-range and fare~reachlng effect., Developlng
a positive attitude toward reading is one of them, Another
whlch has a far-reaching effect is teaching the chlild to
develop an appetlte for worthwhile reading material. A thlrd
such goal 1s to develop in the person the desire to read,
not only when nhecessary, but for such thlngs as pleasurable
recreation, to find out more about the world, to help in
personal development, and to gein a better understanding of

other peoples and sacietiés.lo

. Need for kmowledge of ghildren's interests, In étriving

gcleary, ops ¢ite, pe 20,

10p1bert J. Harris, How 1o .Increase Resding Ability
(New York: David McKay Company, Ihc., 4961), PDe 4%3 587,




for these goals a teacher 1s alded by many of the modern
developments 1n education. Many books have appeared.on the
market ln recent years, There has been an increass in the
number1of.non-riction.booka.printed. The rise of the paper-
back book has been of great velue to teachers in all fields.
Certainly the teacher 1is not hampered by a lack of material
%o use, Rather, hls problen igfong.of aalec@}ng‘the most
yaluable material for achieving thé.mdst prof;table results
for a given student. “.' | o

_ The rige of television and the appearance or a tela~
vision set 1n every home must be deemed 1mportant factors
 when one considers ehildren s interests and tastes. U7he
development of newer madia of communication, notably tele-
vision, undoubtedly has influenced the reading habits of
children and youth. ‘dbnsequently, an assessment of changes
in interests is desirable."ll ﬁ 'ij | . w_ '

o These mass medta of communication have created much
competition for reading._ Hanna and McAllister found that
children still reaﬁ, but that thay read lesa. Reading ranks
fourth. 1n things to do, coming behind belevision, movies, and
redic. On the other hand, these mass media may gtimulate
resding, Bomething sesn 65tﬁeé§a?mé§.have'éfeated.the-desire

in the child to find out mbré'abdut‘ihe]tbpié; In another

1lRobert A. Sizemore, “Reading Interest in Junior High
School,” BEduecation, LXXXIII (April, 1963), p. 473.



case when the wishes of the family group differ from the
individual's wish to watch a glven television program, the
individual may turn to reading as an alternate means of
entertainment,la

Bince reading ls in competition with these mass medla
of communlication, and since the competitlon is keen, 1t . 1s
of utmost importance that the resding material with which the
pupil comes in contact be of high interest to him, This study
is significent in that 1t points out the interest patterns of
the group as & whole and thereby shows what is of high interest

to the puplls,

Norvell suggests another factor which makes this study
significant, He polnts out the controversy whlch has been and
i3 being waged among teachers, makers of courses of study, and
authors of textbooks, One side holds that children should read
those selectlons from literature vwhich they, the teachers,
makeré of courses of study, and authors, are convinced the
children should learn. Another group holds thst the chlildren
should read lightwelght materials, Nelther group has achleved
outstanding success.

| Meanwhlle there has been an increasing recognition
of the role played in lesrning and habit formation by -
the factor of Interest., Granting the domlnance of this

factor, it seems the high oblective, a love of good read-
ing, might be attained through providing children with
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an ample supply of literary selections which stand
vhere the lines of student popularity and critical
approval .converge, - The major difficulty in testing
this plan has heen the lack of knowledge as %o which
selections children genuinely enjoy.i>

Since this i8 ths case, studles should be undertaken

which glve information about what children genuinely enjoy.
III, DEFINITIONS OF TERMS USED

Recreational book reading. Throughout the report of

this survey the books and reading habits which are réferred
to will be recreastional books and recreationsl book reading,.
This term means that reading which the pupil 41d on hls own,
that 1s, reading which was not part of a specific achool
asslgnment, It ig reading which the child has done for
recreation.. Other.terms which are epplied at times to.-this

type of reading are free or voluntary reading.

- Lutheran elementary sechools., Various brenches of the

Lutheren church have estgblished elementary. schools. The two
branches of the church which lead in the number of elementery
schools are the Lutheran Church-Missourli Synod and the .
Wisconein EVangelical Lutheran Synod. These schools for the
most part are established on the plan of the self-contained

classroom. The schools contain the grades from one to elight.

13Gsorge ¥. Norvell, The Readlng Intereste of Young
People (Boston: D. O, Heath and Gompany, 1950}, De 3




Many, but not all, also have a kindergarten.
The Lutheran elementary schools which are referred to
in this survey are those of the Wisconsln Bvengelical Lutheran

Synod,

Western Wiscongin Teachers' Conference. In order to

carry on more easlly the edmlinlstration of iteuLetheren schools,
the Wieeoﬁein‘EvengelicaieLuthefee‘$ynedfhee‘§leced its congre-~
gatione in various dietricte. The congregatiene in the state
of Wiscensin have been placed in three dietricts, the. South-
eeetern Wisconsin District, the Nbrthern Wieconein Distriet,
and the Weetern Wisconsin Bietrict. The schools which took
part 1n thie eurvey are membere ef the Weetern Wieccnein
Bietrict. | " '. -

. The teachers in the varioue dietricte have organized
themselves 1nto ccnferencee.? The conference 11nee do not
etrictly follow alstrict linee.- There are mcre teachers'
conferencee than there ere dietricte, because the district
is generally too large for & werthwhile conference. The
Weetern Wiecenein Teachere‘-conference 1ncludes all Lutheran
elemeetery echoole of the western pert ef the.Weetern-W1eeon-
sin eigmu.‘ Figure 1 shows.the location of the schools
Which participated in this eurvey.l4 |

hlaéee'aIEO-Appehdix Ao
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FIGURE 1

PARTICIPATING WISCONSIN SYNOD: LUTHERAN SCHOOLS OF THE
~ WESTERN WISCONSIN TEACHERS' CONFERENCE |
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Urban schools, For purposes of this study urban schools

are considered to be those schoolg located . in a city of 1000

pdpulaﬁion:or nore,

Rural schools. For purposes of this study rural schools

afé.considered to be .those schools. located in the country or

in villages of less than 1000 population,

Large schools. In this survey large schools are those

schools which have six teachers or more, In our modern edu~
cational system this. does got'seemularge,‘but this division
ig fitting for this survey and for the Lutheran schools par-
tieipating in this study, since most of these schools would
seem smgll when‘compared.with the public schools of the same

area,.

Medium-slzed schools. In this survey medium-sized

‘schools are thoase which have from three to five teachers,

Smell schools. The term small schools wlll be used

to mean those sehools which have less than three teachers,

Group A. Approximately ten per cent of the puplls in
the partlicipating schools who ranked the highest in thelr

class in scores of the Iowa Tests of Basic Skills were chosen

for special study.. This group will hereafter be referred to

a8 Group A
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Group B. Approximetely ten per cent of the pupils in
the partlcipating schools who ranked the lowest in thelr

clags in scores of the Iowa Tests of Basic Bkllls were also

chosen for speclal study. This group will hereafter be re-

ferred to as @Group B.
IVi LIMITATIONS OF THE SURVEY

Acourate pupll response. The first schedule of this

survey was administered in face-to~face contact with the
pupils involved in.this survey.,  This was done in order to
avold misunderstanding on the part of the puplls, It was
felt that if questions srose, having the ssme person answer
the gquestions in each cagse would assure a more consistent
understanding of ‘the schedule, This was an avenue, therefore,
by whleh misunderstandings could be avolded, Even though this
évenueréxisted,hit‘WOuld.be.a mistake to assume that every
misunderstanding was thereby avoided. Any person who has
worked with children knows that in some, shyness prevents a
child from asking questions to qlarify & polnt, and that in
others, pride stops a ehil@ f:om asking questions which might
glve others the chance to think less of the.question~asker.
These factors would be-presénp_in the group of children who
particlipated in this survey., Whether or not‘shyness,-pride,
or oﬁher‘factors influenced some responses to the schedule

cannot be determined, On the other hand, the schedule was

e AR e AR - Srrr e A 41 4 4 et s e L | et e



15
designed and adminlstered that 1t would clarify most misunder-
standings in order to minimize the lnacecuraey of pupll responge,

Part of this survey involves reporting by the pupils
coneerning books which they had read during a period of the
gchool year., There is no way of checklng that the books
reported on by the puplls were actually read by them or were
read during the given time period, It is worthwhile to note
that the puplls were informed that any book started but not
finished or any book not liked was .also important to the

Burvey.

Lack of face-to-face contact. As stated.breviously,

the initlal schedule of the survey was conducted so that the
person conducting the survey was in dlreect contacet with the
pupils responding to the schedule, The resulis of this
schedule .constitute the major part .of this report. There

was participation by the pupils, however, whlch took piace
after the initial schedule and which was done in the absence
of face~to-face contact. Thls lack of close contact could be
e factor which might not assure complete response by all the
pupils in the survey, The fact that the puplls.who parti-
cipated in this survey did so willingly would help to counter-
bglance thls limitation,

Avallebility of materisl. This survey was conducted

among pupils in variocus-sized schools and in different types
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of localities, Not all of these puplls, therefore, had the
same and equal opportunity to come into contact with many
varled types of materlals for recreational book reading.

The lack of avallabllity of materlials at hand may have
limlited, in some cases, the responses of some of the pupils.,
Since this survey covers a broad ares, such limlted responses

would not significantly affect the findings of this survey.

Limited sample. Since. the number of Lutheran schools

and of puplls attending them is smsll in comperison to public
schools, the sample of schools of each slze groub gnd of the
puplls in each group is somewhat limited, Thls limitation
should not substantially alter the results since representa=
tives from each size of school and from each .class are included

in this survey.
Ve THE ORGANIZATION OF THE THESIS

Other studies, The remalinder of the thesis can be

divided into four parts, First, a report of other studles
dealing_with-recreationél book reading is included, It is
important to know what has been done in this fleld and what
conclusions have been reached, It is from previous studies

and their concluslons that the need for further study ls shown.

Procedure of ithis survey. In order to understand more

fully the results of this survey and thelir significance, it
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is necessary to know how thls information was obtained and
whet led to the concluslions whlch are made as a result of thls
information. The next part of this report deals with the
procedures and methods used in the information-gathering part

of thls survey.

Information concerning expresged interests., One of the

best ways to find out what kinds of books interest pupils 1s
to solicit comments from them about the various types of
bocks, This was done as a major part of this survey. The
comments of the puplls and the concluslions reached aboub

them constlitute the next part of this report. This informa-
tion dealing with the expressed lnteresis of the pupils makes
up the largest part of the report.

Report on actual resding done. In order to help

verify the conclusions on the stated interests of the pupils,
an atbtempt was made to compare these interests with the actual
readling done by the pupils. A report on this comparison
constitutes the final part of this report.

VI, RESEARCH CONCERNING READING INTEREST

Factors affecting reading Interest. Meny researchers

have worked with the toplic of chlldren's reading interestis,
Some of the early research done in this field was quite easy

t0 carry out. For example,. in 1897, at the end of the school
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year, H, ¢, Henderson asked his elementary school c¢hildren
two questions. "What books heve you read since school opened
in September?® "What 414 you like best?"  He came to the con-
clusioﬁ that the two princlipal factors affecilng reading were
age‘ahd sex. o |

Florence Cleary considered the book llists which
teachers and librarisns mske for children's required and
suggested reading. In thls connectibn.she consldered. pri-
marily the socio-economic factors of the home, She came to
the conclusion that librarians in general work with & mlddle
class of puplls who present no outstanding behavior problems.
This tends to give llbrarians a certaln mentasl picture of
children which is Iinaccurate, since over flfty per cent of
Ameriaanyyouns people come from homes of & limited socio-
economlc background and.from tension areas in large cltles
vwhich tend to make the chlldren susplclous snd aggressive,
She further concluded that while librariens treat these
children as though they fit into the librariens' mental pic-
tures, the children treat the good books of children'’s 1it-
erature with boredom, disllike, and cynleclam, Cleary sug-
gested that these children need more dynamic, reaslistic, and
useful reading experiences in school and proposed that the
school administration must declde to what extent knowing

15Hanna and MoAllister, op. cit., pp. 4l-42,
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children's interests is of value to the classroom teacher,10

Mary Hayden Bowen Wollner studied more completely the
effect of the soclo-economic background of the home on reade
ing cholce., On the basls of her ressearch and the research
of others she concluded that bright pupils from homes of
- low socio~economic rating showed as much interest in reading
es those bright puplls which came from homes of higher soclo-
economice rating. She 4id state, however, that the cholces
of the puplle from homes of low soclo-economic rating were
of inferlor quality compared to the cholces of the others.,
In her opinion recreational reading wae related to Intelli-
gence, reading_ability, sex, factors in home and school envi-
ronment, factors in adolescent development, other lelsure
time pursulis, and individual emotional adjustment. Wollner
suggested that such things as home environment,. family cul-
turel values, parent-child relationship,.and-sibling rela~
tionship were lmportant, but that since these are harder to
mezeure, not much work has been done with them,17 |

Puplle of differing mentallty and their reading cholces
were studied by Huber. Zeller reported that she found simi-
larity in choice betwaen.ﬁha bright, average, and dull, The

lsﬁleary, QP clt., PD. 26-27.

_ 17Mary Hayden Eowen Wollner, Children's gg;untggz
Reading ag -an Expression of Individuallty (Wew York: Bureau
of PuE%ications, Teachers-college,‘columgiavﬁniversity, 1949),
PPe 3=5.
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children of each group <o have striking preferences, She.also
noted some dlfferences, The average and dull like humor better
than the bright. The dull are fonder of the thriller type of
book than are the average and the bright;la

Thorndike also considered the reading cholces of pupils
of varying mental ability and the similarity of these choices,
Norvell noted'thatumhorndika found that the interest pattegﬁs
of bright c¢hildren were simllar torthe.patterﬁs of dull;chil-
dren who were two or three years older than the group of
bright children.,1d

Probably one of the most detalled research studies of
children's reading interests conducted durlng the last decade
was that of George Norvell, His firsi conslderation was that
of the interest level of school children. . He found that the
time¥of rapid change in interests was during the elementary
school years,  According to Norvell interest .levels during
the elementary years reach g peak and then decline, This
interest is at a high point or near & high point during the
course of a number of years so that the sgame 1nte?est-pata
terns may be found in more than one grade at a-tiﬁe.l

Norvell found that sex was by far the.dominanﬁ factor
affecting reading cholce, He stated that this.diffeﬁence

1829113!', 'QBo m.', Pe Te
xorvell, op. cit., p. 28.
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exists in the Qlementary sghool, raachgs.its high:point during
the junior high yeérs. and then gradually lessens as the people
reéch-adulthood."lt never disappears oompletely.l

| Norvell alsa found that 1t takes four and one-half
yeara growth to produce e change of 1nterast in a child as
sreat as the differance of 1nterest fqund\between,the sexes
of the game. grade, For this reason and beoaﬁse“boys seldom
11ke girls books, Norvell coneluded that this difference .
must be eonsiderea when teaehers and librarians plan chil-
dran 8 reading choices.

Norvell also considered age, intelligenee, and soclo-
eqqnomio_backgxound.of the home, His rindings were the same
Qr:simiiaf to those'previously reported on pages seventesn to
twenty of this study. o |

on the basis of his researoh Norvell concluded that the
reading interests of boys and girls must receive separate
attention, that'the school reading curriculum shoﬁld be
révisad_in order to glve the boys material more sultable to
their interests, and that for feéding in common, only matew
rials which are well—liked by both boys and girls should be
uaed.zo | |

1

: ;What_chi;dren.reada Not only.has“researchébegn.carried

on:which tells what affects reading interest, but .research

207bid., Pp. T=1l.
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has also determined what children read. =Rudman studied what

children read in comparison with what parents, teachers, and

librarians would have them read. He pointed out that on the

whole children choose mystery, adventure, children, horses,

and dogs to read about, Throughout the elementary years

interest in mystery inereases, and interest in cowboy stories

and falry tales decreases. A8 children reach the upper ele-

mentary grades, thelr interest in teenager stories, sportis,

and recreation increases, Rudman pointed out that parents

want their children to read reference books and books on

ethics and religlon,

the children read biogfaphies than are parents and teachers,

Rudman found that there is z dlfference In pattern between

what adults want children to read and what children want

to read. He came to the following conclusions:

1.

2.

Se

In general, adult wishes for children's reading
choides do not show the same pattern through. the
elementary grades as the reading ‘choices expressed
by the children.

A8 a group children are reading about the things
that adulis want them to read.

Parents', librarians', and teachers' choices of
books for children are more in line.with each other
than they are in line with the chil%fen's expressions
a8 to what they would like to read. :

2lyerbert . Rudman, "The Informatlonal Needs and

Reading Interests of Children in Grades IV Through VIII,"
Elementary School Journal, LV, (May, 1955), Pp. 503=505,

Librarians are more interested in having

-
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The Encyclopedls of EQucatlional Research reported that

puplls In the elementary grades resd more fictlion than anything
else and that they like fletlon hetter, However, 1t was also
pointed out that a8 the interest in Juvenlile fictlon deelines,
the children do not do additional reading because the home,

- the school, and the library fail to arouse new interests and
to provide appropriate materials for the children with thelr
new interests, It was also stated that chlldren Lend to aveld
factual or informatlonal material for recreatlonal reading.
However, if children are presented with factual and informa~-
tional books that are simply writpen and which have attractive
preaahtatigns, they will read thaée books, 22

IZeller pointed out that chllidren In general show llittle
interaét in.poetry. In order to interest the pupils postry
must contalin some definite quallity such asg humor,

Zeller also pointed out that glrls resd more than boys,
but that in many cases bhoys read more wlidely. He listed
adventure and action as the factors most gppeallng %o boys.
According to Zeller glrls are interssted in mystery, senti-~

mental fiehian,\andxstories ahou.’c.,home..llfe.23

Why ghildren choose eertain books. . Educational

 22¢hester W, Harris (ed.), Encyclopedia of Educational
Research (New York: The MacMillan Company, 19657, D 11006,

| 23261191’, Op. cito’ PPe 19-21.



24
researchers are concerned with what children read; howsver,
they are equally concerned with why children read what they
do and why they choose the books that they do. Accordingly,
there are a number of studles which tell why children choose
books.

Sizemore reported five book selection factors which
were studlied by Rankin, They are the theme or specific tople,
the need for action, adveniturs, or exciiement, the recommenda-
tion of others, acguaintance with the author's name or publi-
cations, end the format of the book. Rankin found thet .the
theme or speclific tople ls the mosi important single factor
in book selection. The recommendation of books by others is
particularly important vwhen the persons msking the recommenda~
tions are friends of the same-age'group.a4

Henne and McAllister went into more detall concerning
some of the .book selectlon factors which were reported by
Renkin., One such factor was the format of the book. They
found that the most. important consideration was the size of
the book, Most young beople-ahy avay from large, heavy books,
but prefer Iinstead the smaller books, In order to be appealing
books should have c¢lear print, wide margins, direct conversa-~
tion, and short chaptera. Care must be taken, however, not

to insult the adolescenit by pubting . in tooumény plctures or

24315911101‘_'6, Q-E-’ 9_%_30’ Pe 4750
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too large a print so that the impression of & childish picture
book is given.25 The researchers also found that to be appeal~
ing to young people books must contain a plot which follows
naturally and easily from one event to another, characters
thet are real and 1lifelike, a setting which ls credible and
plausible, a timely theme whilch reflects thelr own needs and

experiences, and a stiyle which is vivid and moving.as

categeries.gg-reading_interest. When researchers
study the reereationsal book reading hablis of children, they
usually use a 1llst of categorles in which they place book
titles., Henna and MoAllister assigned the books they used
in thelr research to elght sections,  They found that adven~-
ture storles are read by all, cowboy stories being the favor-
ite type for the young reader and historical fiction belng
the favorite of the adolescent. BSporis storles have s wide
appeal for boys either to compensate for thelr lack of success
and ‘inadequacies or to keep abreast of what is currently takihg
place in the world of sports. Cereer stories—and.loveustories
hold widé appeal for glirls, Mystery and detectlve storles
have a common Interest for both boys and girls, Young chll-
dren rather than adolescents prefer animal stories, Sclence

fiction appeals o all readers, but the boys especlally can

asﬂanna*and McAllister, op. c¢it., ». 46,
261pid,, pp. 106-111.
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handle books of a dlfficult nature because of the high interest
they have in this type of story.27

Ges Re Carlsen delved into the psychologilcal ressonsg
for reading interests., He categorized the types of books
into three classes: assurance of status as human beings,
assurance of normallty, and the need for role playing.28

Meny other categories of books have been devised. In
general the lists are similar, although each one varies some-
what in form,

The number of surveys depling with the subject of
recreational reading shows the importance of this toplc.
Intereéts and taetes change as soc¢lety changes., As a result
research must ever be continued so that educators can keep
abreast of the times, It 1s hoped that this survey will
have just that effect,

27Ibids., Dppe 47-50.

28q, R. Carlsen, "Behind Reading Interests," English
Journal, XLIII {January, . 1954), ppe. 7T-11l. .



CHAPTER II
PROCEDURE OF THE SURVEY
I, DEVELOPMENT OF THE FROBLEM

Megtery of skills,and raereational;regéing. Many of

the studies previously repgrtea1;§péd'1nt§;1;gence.as ons of
the factors Which*affectad readipg-interest."Many teste have
been de#ised for-thé purpose of'ﬁéaéuring intelligenee, The
aecuracy of sueh instrumenta, however, is sub;ect to variance
and is not considerea to be wholly reliable nor totally valid.
- Factors such ag the health of the pupils home environment,
reading ahility, and the attitude of the person adminlister-
1ng the tsst have an effect on the score and play a part in
causing the score to fluctuate from time to time.l

' Another method of determining pupils of va&ying mental
ability Waa, therefore, consi&erad.‘ It was decided to negke
use of a tast which measured tha basie skills the pupils in
this study hadfgcquired. Ths‘instrument;usedufor this pure
pose was the Iowa Tests of Basic Skills?, nereafter referred
t0 88 the Iowa Tests. This instrument will be more fully

legg, John Kbra(zageﬁan '“Leg 2 Abolish I, Q. Tests,"
The PTA Magazine, LVI (December, 1961}, pp. T=10, and
flcnsrd Harsh, “intelligenee- Tts Natupe and Measurement “
The National Elementarx Frinoipal, XLI (september, 1961),
Ppo 2"580

27owa Tests of Basic Bkills, (Bostonz Houghton
MAf£f1lin Gompany, 1958), :
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deseribed later in this chapter. One of the main reasons for
choosing this test was that it was already beling administered
in the participating schools, and, therefore, little inconven
Jence would be caused in the making of this survey.

The assumption -was made that in the majorlty of cases
those puplls who ranked hlgh in the results of a test of basic
skills would also be'those;who would rank high in the results

_of an 1ﬁ§trﬁment used to measure lntelllgence. It was slsc
asgsumed that the reverse 1s true, namely that those who
gcored low on a test of baslec skills would also acore low on
an inteliigence-test.

Gonsidaratién was glven to the fact that there-are-
puplls who have hilgh potential in mental ebllity, but vho
because of payehologieal, physical, or other reasons have
not mastered the basic skills needed In formal.laarning;,;:n
Such pefsons.wouldqseore low on & test of baslie skills, but
in an individualized non-reading intelligence test might
score high,

Consideration was .also given te-tﬁé fact that there
are pupils whéﬂélthOugh:not.excegtionally,siftedLin.iﬁtéllie
gence.pesseaaﬁsﬁchla.meaéure<ofipersis$enee.éndﬁﬁiligence
thaxwatter,much;erfortuonmthsir1pantmthey»dowamgoodﬂJdbn1nﬁ
masteringqthawbasie.skillq%neadadwfar-learning;w Sudhmpersoqs
would rank high on a baslc.skills . test, but they would noi
rank as high on an intelligence test.
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It cannot be denled that such pupils exist and that
1% i3 possible thet some might be lincluded among the puplls
participating in thls survey. Nevertheless, on the baslis of
the perasonal experience of this survey's author and on the
basls of opinion of other teachers who have had many years
of expefiénce-in working with elementary sehool pupils, it
was decided to let the basic assumption stand, namely, that
there wcuid be a .close correlatidn\between:high‘andslow
‘gecorers on a basic skllls test and high and low sabrers on
an intelligence test, No further attempt was made to sub-
stantlate this assumption.

The resulis of the Iowa Tests would enable éns to
determine those puplls who wWere superlor in the mastery of
baslic skills and those pupils who were lnferior in the
mastery of them., These.puplils would constitute the top ranke
ing and bottom ranklng groups of the classes included in this
study. In this report these groups.are referred to as
Group_a.andéaréup‘Bnreapectively. -Bince the trend of the
day 1n.edudatian.haa as one of its emphasized points the
educetion of the oxceptional child, 1t was declded 1o use
these exceptional children as determined by the~;ggg.§gg§§
to be the sublects of this 3urVéy.

8ince Interest in read;ng 1s one of the basics needed
in resding Instruction and 1éarning, and since previous studies

have demonstrated that 1t is best to begin with books in
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which the pupils are interested, the problem to be studled
was stated thus: "What differences, 1f sny, are there between
the interest areas of the two groupst®"

Since the interest ln and the acquaintance with
various,types.of books waich might be read for recreational
reading depends, in part, on the library hablts of the two
groups, 8 second point was considered as. a corollary to the
first, "Wyap varisnce, 1f any, is there between the library
hebits of the two groups?"

§choo;,qnvironment;and;recreational_regding, Previous

studies-have'indicated that'environmental'factcrs may have an
influence on the_literary:1nterests of the pupilsgL\Inamany
cases what these environmental factors were and what their
effeét was, was not stated., . Since this survey hsas as one of
its meln purposes the establishing of guldelines for Lutheran
schooi adminiatrétors and £eachers~involved.1n book selectlon
for scehool libraries, 1t‘was decided to study different types
of school environments and to see what effoets, if any, these
environments had upon the book interests of the selected
groups of puplls,

The first consideratioh was  "What différences, if any,
can be observed between the recreatlonal book reading of
pupils in a rural school and of pupils in an urban school?"

Secondly, the queation was considered, "Does the size of the
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school have an effect on the recreational book reading of the
two groups?!

Bince the adult closest to the chilldren in the school
environment 1s the teacher, 1t was felt that perhaps the
teacher's influence may have some effect on the interest areas
of the -two 8?0ﬁp34 The effect of a teacher upon his puplils-
is o study in liself, even in the ares of recreational.book
reading., For this reason a detalled study.of thils effect
could not be undertaken ln conjunetion wilth this survey.

The asgumption was that 1f the teascher does have an effect on
his students' library book reading, he should be able to pre-
dlct with some degree of acouracy what the maln interests of
his pupils would bs,  No attempt was made to substaﬁtiate
this assumption, but the question was posed, "To what degree
of sccuracy can classroom teschers predlct thezinterest areas
of recreational book reading done by the two groups?"

A second project was included with the teachers' pre-
dictionas. "“Is the amount of teaching experience .an.impertant
factor in . the teacher's .ability to predict .his pupils' .inter-
o8ts. with accuracy?" . "How.important a factor in predicting.
pupils’ inhevéatsmiahthe-amount,of education for teaching
the teacher. has.had?"

School and. clagsroom libreries have been. advocated
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for some time.” The Lutheran schools participating in this
survey have .this type of educational facllity. Recreational
reading,-hoﬁever,‘is not restrigted to books from the school
and eclassroom llbrary, . In fact, the days vhen pupils have
time not consumed by the press of school work, such as vaca-
tions and weekends, are the very days during which the fecille
ties of the school and:classroom libraries . are not available
to the puplls. This fact alone, although it is certainly
not the only consideration, makes the public librery an impor-
tant agent in the recreational readlng of the puplls., There
are some puplls, however, who 4o not have ready access to a
public library. This faot suggested the question, "What
eg@acth if any, does the avallabillity of 1library facllltles

: ,;.*"#'

#§55L4 gbme environment and recreationsl reading. The study
3ﬁfh&@e,enyironmen$ and reereational rea&ing 1s .a separate
endsavor b& itself, Consequently, 1little consideration was

given to this tople in thls survey because of the limitations

of time. One small factor of home environment was.considered

in the survey, although it constituted only & small part of

this study. The conslderation was, "What relationship, if auny,
1§ there betwesen family size and the library habits of children?”

3Bea 0scar Knade, "A Library Is to Serve," Elementary
English, XLI (March, 1964), pp. 289-292,
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II, ADMINISTRATION OF THE SCHEDULE

Pupil schedule, Once the problem was developed, 1t

became necessary to devise an lnstrument for gathering infor-
metion helpful in answering the questions posed. It was
decided to list categories of books along with the descripe
tion of these categories and glve the pupils an opportunlty

to express thelr likes or dlsllikes concerning the types of
books, A five-point scale was used, ranging from extrems
pleasure in readlng to an extreme dislike of the {types of books.

At the suggestion of a trained children's librarian®
the books were dlvided into two. classifications, Mostly Fletlon
and Mostly Non-Flectlon. It was felt that plaecing books of
fiction and nonefliction in one category gave the books of
non-fiction an unfalr dlsadvantage since previous studles
have shown that elementary school children are more interested
in fiction than in non-fictlon.

The twelve types llsted under the heading of Mosily
Fictiqn were Adventure, Animal Stories, Fslry Tales and Folk
Tales, Humor, Love and Romance, Mystery and Suspense? Pgople
from Other Lands, Real Life, Science Flotion, SBporis, Teenagers,

and Western,.

“Miss Alice Hagar, Assoclalte Professor, Caupus School
Librarian, and Instructor in Children's Literature &t Wiscon-
sin Btate Unlversity at L& Crosse.
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Under the hsading,‘Mostly.NonvFiction,.therevwerevalso
twelve categories, They were Blography, Health and Sefety,
History, Music and Art, Mythology and Legends, Nature,
Poetry and Plays, Recreastlon, Religlous Btories, Sclencs,
Tips for Teenagers, and Travel.

In addition to expressling thelr likes and dislikes on
the abo#e‘categories the puplls were also asked to list the
favorite and the most disliked book they'had ever read,.if
they could do so., They were also asked to answer questions
concerning their family slze and their own personal library
habits, A complete copy of the pupll schedule can be found
1n-Ap§endix B.

Teacher -gchedule., The same lists.ofl book types were

also placed on & teacher schedule. : Under the headlng, Mostly
Non-Fiction, the category, Religlous Storiles, was eliminated.
T™his was done because it was felt thaet the .type of schools
involved in the survey would tend to make the teachers

welght thelr response in favor of Relliglous Stories.. The
teachers were asked to choose ithose. types of books in which
they felt Groups A and B of thelr class or classes were inter-
ested., The teachers were also. asked for Information concern-
ing thelr years of teachlng experience and their yeoars of
education for-teaching.‘ A complete copy of the teacher .

schedule can.be found in Appendix D.
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Administration of the schedule. After the content of

the schedule had been determined, the schedule was adminlistered
t0 & group of pupils plcked by means of random sampling from
the puplls of grades five {0 eight in St, Paul Evangelical
Lutheran SBchoel of Wonewoc, Wisconsin, The purpose of thils

was to detérmine points which might cause misunderstanding

on the part of the pupils, The pupils were lnstructed to

ask questions about any point which they did not understand.
These questions were noted, and the schedule was aerrdingly
reviseé.l This same procedure was followed until few questions
were asked concerning misunderstood points,

During the autumn months of the school year the.
researcher vislted each class of grades flve to -elght in all
the schools participating in the surveys A4t this visit the
purpose and intent of the schedule were explained, and the
schedule was administered to the teacher and to'all.yhe
puplls in each grade from five to eight. In all a total of
thirty-two teachers, four hundred fifty-three girls, and
four hundred. fifty-three boys completed this schedule,

III, SELECTING GROUP A AND GRCUP B

As part of & constant lmprovement program the ele~
mentary schools of the Wisconsin Evangelical Lutheran Synod
adminlister the Iowa Tests every year. These tesis are deslgned

so a8 to provide comprehensive measurement of vocahuilary,
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reading, mechanlics of correct writing, methods of study, and
arithmetic. The purpose of the test is to reveal how well
each pupll has mastered the basie skills, The test is pube
lished in two forms. In the yesr 1963 Form .2 was.used,

When the tesacher and pupll schedules were completed,
‘the researcher was.granted. access to the results of the
Iowa Tests. ZEach puplil's composliie score was recorded on his
schedule, When all pupils had completed. the .schedule, -the
achedules were arranged in rank order,

An arblirary group consisting of about ten puplls
ranking highest 1n the class and ten puplls ranking lowesat in
the ¢lass was chosen from each grade. These puplls were
designated as Group A and Group B. In each case ten puplls
were approximately ten per ceni of the class, Taking exactly
ten per cent of the highest ranking puplls in each class and
exactly ten per cent of the lowest ranking pupils in the class
vas not always possible since at tlmes puplls beyond the ten
per. cent mark had the same composlte. score as thoae puplls
within the ten per cent mark, A division was made which
included the most workeble .number of puplls, Table I shows
the number of puplls and the per cent of the entlire group

which were used in each case,

Iv. BOOK REPORTING BY THE GROUFS

Once -the two groups were picked, the puplls.in each
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NUMBER AND FER CENT OF PUPILS COMPRISING GROUPS A AND B

Boys
Grade and 54 58 6A 68 TA TB 8A 8B
Group _ | ‘

Number ‘10 10 1o 1 1 1 10 10
Per Cent 12 11 9 9 10 9 7 7

Girls

Grade and 54 58 6A 68 TA 78 8A 8B
Group . 4 : i .

Ntmber 11 11 12 12 10 12 10 12
Por Cent 9 9 10 10 9 10 10 12

8Rounded to the neareat whole per cent,
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group were asked to repori on books which they read during
the school year in the months falling approximately between
Christmas end Easter vacations. Each pupll involved: in the
survey was given a form to follow in reporting on the partic-
ular books. The purpose. of this part of the survey was to
determine more nearly the actual interests of the pupils
rather than the expressed interesits which were given in the
schedule., A copy of the book report form used by the puplls
may be found in Appendix C. |

V. TABULATION OF DATA

When the schedules were all completed, the information
contained in them was tabulated té show In which aress the
puplls of the itwo groups expressed interests and 1ln which
areas they expressed dislike. The book report sheets were
- placed in the appropriate categorlies and these were then
tabulated. to determine in what areas of interest the two
groups actually read books., The divislon of books into these
areas was based upon the children's description of the book,
the suthor's personal knowledge of the book, and the Children's

Gatalog.5

.5Dorothy Herbert West and Rachel Shor {(ed.), ‘
gg%%%ren's Catalog {(New York: The H. W. Wilson Compeny,
SEL
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VI. SUMMARY

A totel of nine hundred slx elementary pupils in grades
five {o elght completed a schedule concerning their likes and
dislikes of twenty-four classes of books divided into the cate-
gorles, twelve each, of Mostly Fletion and Mostly Non-Fletion,
They also provided information coﬁcéfning thelr family slze
and their personal 1ibrary habits, |

The teachers of.these,childrén were asked to predlct
in what interest areas the high ranking and low ranking groups
of their classes-would.express'préferences. The tesachers alsec
gave information concerning their teaching experience and
teacher education., |

As a result of the children's composite score on the
Iows Tests of Basic Skills an approximate ten per ‘cent of
ﬂhé high renking children and an. approximate ten per cent of
the low ranking children were asked to report on the recrea-
tional reading which they did between Christmas and Easter.

Data from these reports and schedules were used to
deﬁermine the difference of interest between puplls of vary-
ing mental-abilities and between puplls of differént‘typss of

school environments,




CHAPTER II1I

EXPRESSED BOOK INTERESTS OF PUPILS
IN GRADES FIVE T0 EIGHT

It was previoualy stated that one af the ways to
procure. knowledge eoncerning the beok 1nterests of chlldren
is to solicit their comments and preferences about cortain
categories of boeks. The aecumulation of this type of data
and the inferences and concluaions reached ‘as a result of
it are raported 1n this chapter. The 1nformation reported
in this chapter concerns only the expressed 1nterests of the
pupils, not the actual readins behavior. The method used
for gatharing 1nformation concerning readins 1nterests in
the participating schools was ths administratien of a
schedula to the pupils in gradss five-to eight.l This
schedule 1isted various. categories of fiction and nonufiction.
Each of the cetegories was explainad. ﬂhe.pupils wereuaaked
to expreas thelir preference or d;slike for‘gach cétegory by
the use of a five-point scale. This schedule allowed the
puﬁils to tell thelr preferencés,.but,it d41d not provide them
cpportunity to report on books that they aetually read. Con-
sequently, only expressed- intereets were -ghown, and not actual

reading behavior,

1ges Appendix B,
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The chapter is divided into three seetions. The first

deals with the interests of the class as a body, In the
second seetion @he_eifterencea-between'eroup‘a and @Group B -
in each grede are repofted.. Gomperieons ere made between
the elass and Group A, the clasa and Group B, snd between
Groups A and B themselves. The third section deels with
conclusione which can be made a8 a. result of the data

reported in the firsi twe;eeetione.ef.thie chapter.
I, OLASS INTERESTS

’The groupSIOf'ehiidfen with ﬁhich this Study was
mainly concerned were. Greupa A and B of grades rive to eisht.
Nevertheless, the interests of - the class in general also had
%0 be considered. Gomparisons could not have been mede nor
differences noted until the general interest pattern Wasg
Known, . Once this pattern was known, the lInterest patterns
of Group A and Group B could be placed in proper perapective.
Hence, the firet part of this chapter deale with the general

claee=interest patterne.

Fiction

: The eehe&ule .which the pupils angwered in this survey
contalned categories of books divided into Mostly Fictlon and
Mostly Non~Fiction., Since Mostly Fiction was the category
which was trested first in the pupil schedule, it 1s also
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treated first in thié feport. Table II,'pagé'#B, and Table
III, page 44, glve the rank order. of the types of books pro-
fsrred by the boys and girls in grades five to eight.

One of the most important faetors which determined
book preference Was the differance in sex. This faetor was
expected 4o be prevalent, since many of the previcus studles
of this topic reported sex to be the main:factor in book
preferences and tastes.2 In the next nine parts of this
chapte?_sex as a var;able 1n,determining book preference
¥111 Be -ééﬁsiaéred. The tastes of boys and of girls will
be kept separateo It is felt that this factor must be- ‘kept
1n.mind since 1t 18 one of the most 1mportant.— Without
reéar& for this element theAconclusions reacheduregarding
the differences betwaan Group 4. and @Group B would. be less
valid. |

=‘Bc":ic:ks,.1'.‘{.15:‘&*:&,,}31'.;.boz-zax,_@_.g_é;..,,g.’i.zr?l.ei.,_. Even though the

différence7in sex affects book proference and book selec-
tion, there were some catesories'ﬁhidh were preferred equally
orTnearlyselby-boy#iandigirls.:7fﬁé.first'paftof'the-dis4
cussion of boeks'ofjficiion w111‘aé£1 with these bocks.,
By‘far ﬁhe tjpe\of book which was.most.popﬁlar-amang
ali students was Mystery and Suspense, This type held first
place among;the-girls of each srade‘exoépt.grade-eight; In

28e¢e pagoes 17 to 23 of this report.
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RANK ORDER LISTINGS OF
TYPES OF FICTION PREFERRED BY BOYS IN GRADES FIVE TO EIGHT

Grade Five

l. BSporis

2. Western

3. Adventure

4, Mystery & Suspense
5. Humor

6. Animal sStories

7. Science Flction

8. Real Life

Grade Six

Mystery & Suspense
Adventure

Bports

Wostem

Humor

Sclence Fictlon
Real Lifs

Animel Stories

9. People from Other lLands® 9. People from Other Lands
0. Falry Talss & Folk Tales 10, Falry Tales & Folk Talses
11, Teenagers 1l. Tesnagers

12, Love & Romance 12, Love & Romance

Grade Seven Grade Eight

ls Mystery & Suspense 1. Adventure

2. Sporis "2+ Mystery & Suspense

3+ Adventure 3« Sports

4, Western - 4. Humor

5. Humor ' 5. Western

6. Secience Fiction 6. Selence Flction

To Animal Storles 7. Animal Storles

8. Real Life 8. Real Life

0. Teenagers

10, People from Other Lands
11, Falry Tales & Folk Tales
12, love & Romance

9. Teenagers
0., People from Other Lands

11,
12,

Love & Romancs
Falry Tales & Folk Tales

SThe 1ine separating the ltems in each list indleates
the dlivision between positive and negative responses.



TABLE IIX

'RANK ORDER LISTINGS OF
TYPES OF FICTION PREFERRED BY GIRLS IN GRADES FIVE TO EIGHI

- Ggadeﬂsixl

__Grade Filve

l. Mystery & Suspense 1. Mystery & Suspense

2. Adventure ‘2, Adventurse

3. Humor 3+ Humor

4. Real Life. 4, Real Life

5 - Falry Tales & Folk Tales 5. Teenagers

6. Animagl Stories 6. Animel Storles

T+ Western . 7. Fairy Tales & Folk Tales
8o Teenagers - 85 Western:
_9s People from Qther Landsaj 9 Peopie“f%om Other Lands
I0. Love & Romance - 10. Love & Romance -
1l. Sports 11, Sclence Fletion
12. Science Fletion 12, Sports :

Grede Beven | Grade Eight

1. Mystery & Suspense 1, Teenagars

2+ Teenagers: 2. Mystery & Suspense

3. Adventure 3¢ .Love & Romance

4, Humor 4, Adventure

5 Love & Romance 5 Real Life

6. Real Life 6. Humor- - .

Te Animal Stories: . T. - Animal Stories .
8. People Irom otherViands B, TFalry Tales & Folk Talss
Se Falry Tales & Folk Tales 9, People from Other Lands
10, Western 10, Western
1ls Sclence Flotion il, BSports -
12. BSports 12, Sclence Fiction

| 8The 1ine separating the ltems in each list indicates
the

division betwsen positive and negetive responses,

e o oo B A e+ 5.




| 45
grade éight the girls placed Teenagers first and Mystery and
Suspense second. The boys .also expressed a high degree of
ﬁréférence‘far~Mystery‘and Suspense, - According to the re=-
sults of thls survey Mystery anaHSuspeﬁsenwas'not.placed as
high in preference by the boys of grade five as by the boys
of grades six to elght. Although-mystery'and_Suspeﬁsa was
- well-liked by the boys of grade flve, Sports, Western, and
Adventure type books were preferred before Mystery and Sus-
ponse., | ' -

The seeondwmdstztaven&tﬁnﬁgpeworubeokvwas that of
Adventure, Although a2ll. groups ranked :Ad‘_venture -gtories
high, a differeﬁceﬁbatWeen;themsexeshappéaredwinﬂgra&emeighiw
The.boyabplaaed Adventure stories in firsi place; the girls
placed hhammin fourth place.\ This fact coincided with the
findinga of Norvell that the difference in. tastes reaches a
high point Guring the junior high yoars,3

. There were .some books which were liked. by both boys
and girls,\but which were prererreé 10 8 leaser degree than
the two types reported above, One such. type of book is
Humoxr. Both Bexes in all the grades reportad ordinarily
placed Humor in fourth or fifth place.

| Animal Stories is another elassification which we.s

held in & neutral or near neutral posltion. This means. that

3Bee page 20,

et d 0 B M e e 2 et b 2 s v s L 2o e i s i T PR
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the puplls 4did not express great preference for nor extreme
dislike of this type of story,.

@girls showed a.preference for the Real Life stories,
The preference was greater by the fifth and sixth grade glirls
then by the seventh and elghth grade girls. The boys-dld not
show & dislike for this type of story, but their preference
for this type of story was not strongly expressed. .The boys
again held a«nqu&rél.or nearly neutral atititude toward this

clasasification of books.

Books liked by boys but not by giris, The second
group of book ecategories discussed is,of thoge.types of
books which were liked by hoys, but which were not.liked bﬁ
girls; |

The first type of book in this category is Sports,
Each group of boys placed ESports at the top or near the top
of books whiech they liked best to read. On the other hand,
every group of glrls, without exceptlon, expressed a negative
responge toward this type:df‘book.

Another classification of books which was liked by
boys but not by girls is Secience Fiction. The boys d1d not
express as high a preference for this type of book as they
did for Sports; nevertheless, the groups.of boys from each
grade were consistent in expressing & 1;king.for thls type
of book., The glrls were Jjust as conslstent in expressing

their dislike for Science Fiction, Every group of girls
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responded in the negative in regard to their liking this type
of book, |

A type of bebk which mainly follows the pattern of -
boys liking and girls disliking, dbut W1th.some-variancé-from
the pattern, is Western. All boys liked Western books, this
type being liked best by the younger boys. Western decreased
in preference from grades five to eight, recelving the highest
renking in grade five and the. lowest in grade . eight.

This decreasing pattern was also evident .in the girls'
choicaé. The younger glrils expreséed:a highérrpreféﬁence:fer
Western than the older girls. Tha-coﬁpléie airference in
taste between the sexes was not present as in the previous
two types.i Not al;lgroupsuof girls-expressed complete .dis-
l1ke of ﬁbétern.' ¢1&13 1& 5#adaq1f1va and six expressed a
1iking of Western and.gifls.ih.seyen-and olght expressed a
dislike,  Yeot, the degree 4o wméh girls preferred Western
in grades flve and six was 1935 than the degree to which
boys 1n the same grades praferrad this type of book. The
judgment could then be made that in every grade Western wes
" more popular with boye than with girls,

Books.liked by girls but.not by boys. The third cate-

gory of books dlscussed: contalins those which were liked by
girls but not by boya,.
The first type in this category is Teenagers. This
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type o£ book was listed as the most popular among elghth grade
girls. It 1s the only type of hoqk”wh;ch proved to be more
poyularfamong any greup of girls-than-Mystery;and.Suspanse.
| Thé=raﬁking of Teenagers-moved higher as the~grade-leve1
increased. Girls of grade five axpressed a. neutral or nearliy
neutral attltude toward this type of book. Tha preference
gradually 1ncreased until in eighth grade Taenagers was the
most popular of the types of fiction. 4

| The “boys'? pattern for Teenageré follows somewhat the

same path but on a much 1ower plane.- For exampla, in grade
five this type ranks eleventh end 1n 8 position of dislike.
It gradually riaes until in. srade eight 1t ranks ninth and in
a. position of slight preference. Even thoush the ranking
becomes somewhat higher In grade sevan than in grades five

and six; nevertheleass, the boys 1n all three of. these grades
expressed a dialike for this type of book,. The boys in grade
eight expressed a slight preferanca, close to neutrality, for
this type of book. The exPlanation_for:this might be that
the boys of this age, less mature than thehgiéla, are now
beginhing”to think moreiserioﬁslj.of theif.sdcial relation-
shipa and thus de not show a sharp disllke of books which
allude to these relationships.

| Another type of book which was llked by girls but not
by boys is Love and Romence. The boys in every group placed
thls category at the bottom or near the bottom in thelr
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preference. The dlslike expressed by the boys was very strong.
This type of book was not liked by every group of girls, The
girls in grades five and six expressed a dislike for this
type pf bock, but the older glrls, those 1n‘gradea_seven"and
. elght, expressed. a preference for Love and Romance, The
gilrls in grads elght expressed a stronger preference for
this type of book than the glrls in grade seven. The pattern
for thls type showed that the preference for Love end Romance

increased as the age of the group of glrls lncreased,

Books disliked by boys &nd girle, The final category

L)

of books of fletion which willl be discussed is of those whieh

were disliked by both hoys and girls. Even though these books
were dlsliked by both sexes, differences between the sexes
were obvious in some cases,

Falry Teles and Folk Tales was dislilked by both boys
and girls in most cases, The groups of boys werse unlversal
in their expressibn of dislike for this type of book, . The
glrls were not unlversal in thelr expression, The attlitude
tovward this type of book seemed to move tLoward & sironger
. dislike as the age of the group of girls increased, Thus,
grade five girls expressed & liking for this type of book,
the girls in grade slx showed & neubral or nearly neutral
attitude for 1t, and the glrls in grades seven and elght
expressed .a dislike for Falry Tales and Folk Tales,
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\Another type of book which was dlsliked by both boys
and girls is People from Other Lande; Here.ajdifference in
age made a\slight showing, Both boys and girls in grade
five expressed a neutral or nearly-neutrelrfeeling about
this type of book, Both boys and girls of elllother grades
expreseeaea aislike for this classification,

NonuFiction

The gecond eeetion of the schedule administered to the
children 1s the sectlon entitled Mostly Non-pletion. This
seetion of the report degls with data gathered from thls
part of the pupil schedule.

g;ffereneee in ettiﬁude of exs and.sgrla regarding

hgm_; of fiction gnd books of non—fiction. When a comparison
was made between the reeults of the fiction part of the schedw
ule and the non-fiction part, a neteble difference was appar=
ent.. Aa & general rule, the beye and girle had.mueh stronger
and.more set opinions about different types of fiction than
they did of different types of non-fiction.__

ﬁhe pupils were asked to circle & number on.s fivew
point scale whieh-most.closely«stated.their.epinione gbout a
eeftain type of book. The feelings ranged from “This is my
favorite kind of book" to “This is the worst kind of book."
When the responses were tabulated, eaegh answer on the five-

point scale was glven a numerlcal value, . The sirongest

e
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feolings in favor of a type-ijbd@k_were glven a positive
two vaiue; Neutral attitudes were given a value of.zero,
Strong dislikes were given a negative two value, MNoderate
feelings for and,againSt.certain.types.ofbobks.were glven
the'values ef‘positiﬁe one an& negative one respeétively;
After the numerical value had been asgigned to each response,
these values were totaled 1n order to get a clasa feeling
concerning the various types or booka. These totals demon-
strated that boys and 51rls hed 'a more definite opinion about
booka of fictlon than they did abdut booka of nonufiction.

The highest totalAreeeived.by-any‘category of fiction,
that of the sé#énthagrade giflslfor H&stery.and Sugpense, was
162,‘or an aweragéigf 14 per girl. The.highést totﬁl for
books of non-fiction, that of the fifth grade girls for
Recreation, Was 120, or an average of slightly under 1.2 per
girl, Inspection of the scores for all.the-grades-revealed
that in every case the highest score for the fiction cholces
wes higher then the highest score for the non-fiction choices,
This comparison does not teke into account one subject llsted
- under Mostly Non~Fletion, i.e., Religlous Storiess Reasons
for the elimination of thisttépic will appear in another.
part of this chapter,

An examination of the lowest scores of the groups also
supported the conclusion that the opiniong about flctlon were

stronger than the opinions of non-fiction, The lowest score
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for any type of flctlion was that of Love and Romance by sixth
grade boys, & total of -153 or an average of «~l.4 per boy.
The lowest score for any type of nonuf;ction was that of
Poetry and Plays for eighth grade boys, a total of =145 or
an average of slightly under ~1,1 per boy. Inspection of
the scores Tfor all the age groups . revealed that in every
case, except An the case of elghth grade boys, the lowest
score for flctlon was lower than the lowest score for non-
fiction of the same groups.

Differences in expressing opinions of types of hooks
between boys and girls were also noted. In general, girls
tended to have stronger preferences for books that were thelr
favorites than did boys., In every case, except one, whether
fiction or non-fiction, the girls' highest score was higher
then the boys® higheat score,

On the other hand, the boys were more declided In their
dislikes of books, In every case the boys' most disliked
type of book had a lower score then the. girls' most disliked
type of book.

Books liked well by both boys.and girls., In Mostly

Non-Fletlon es in Mostly Fletlon differences in taste between
the sexes were-apparent,_but, as was also. the case in Mostly
Fletion, so in Mostly Non~Fiction there were books which were

well-liked by both boys and girls,
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The type of book receiving the highest score in every
sase ués Religlious Storles, Only in the case of the.eighﬁh
grade;girls did some other type of non-fiction recolve a
hlgher preference than thls type.  In that instance, Tips
for Teonagers was more popular. In most.casés the preference
given to Religious‘Stories_was‘much higher than thé.sacond
cholce of books. However, the suthor of this thesis questions
this placement of Religlous Storlss, When the schedule was
aﬁministeréd,\the polnt was expressly made that the:topié,
Religlous Btories, did not mean the Bible Stories which are
studied.during the religion class periods of these schools, %
The explanation was-given.thatnthesebweﬁldube books about: !
things of religion, whether characters, events, or doctrines,.

but that these werse not the Bible Stories,

i
i
i
1
!
1
1
4

On the baslis of the author?s;eight.years of attendance
in a Lutheran elementary school, home background of Lutheran

school teacher, and tesching experience in thls kind of

school, it is felt that the children do not coms into fre~.
guent contact wlth the kind of Book which would fit into the
type, Religlious Stories, It 1s also belleved that the kind
of school definitely influenced the puplis! reéponsea,qin
that a ceriain faithfulness and loyally would encourage -them
te speak highly of Religlious Storles, even though they might

not have oome -into contact wilth them. For these reasons, the

catogory was not considered when ecmparisons;were-maﬁe‘betwean
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preforences for books of fletlon and preferences for books of
non~-{iction.

Tgble IV, page 55, and Table V, page .56, do contaln
the type, Religlous HStories, according to placement .as
expressed by the pupils. The other types of non-fiction
- are listed in the rank order that they were preferred by the
various. groups of children.

The second type of book which was well-liked by both
boys and girls is History. History was ranked very high by
overy group of'boys. Even though History was.liked.by'eqch
group of girls, 1t was not. ranked as high as the boys ranked
1t, Preference by sex was again evident.

Travel was somewhat liked by both boys and girls. This
seemed strange in llght of the fact that People from Other
Lands in the Mostly Flction section was disliked, One rea-
son. for this might be that both boys and.giris liked to road
aboutfthings ohe might gee In vislting strange lands, but'
that they dld not enjoy reading stories about‘peopleuthat
live thers,

A third type which was liked by both boys and girls
is Mythoiogy.and-Legendsg- The boys in grade five expressed
e neutral or nearly neutral attltude toward this type of
book, but the older groups expressed e liking for 1t

An'examinationhof,the expresaed. preferences for the

type, Blography, revealed differences in age and sex. All
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RANE ORDER LISTINGS OF TYPES OF
NON-FICTION PREFERRED BY BOYS IN GRADES FIVE 70 EIGHT

| Grade Five

' g?ade-Six

l. Religlous i1s Religlous

2. Recreatlion 2¢. History

2. History J¢ Mythology & lLegends
4, Sclence 4, Sclence =

5 Travel S - 5. Reecreation

6. Nature S .6, Blography

Te Tips for Teenagers Te Travel -

8. . Blography: 8. _Nature

9. Mythology & lLegends 9+ Health & Safety
10, Health & Safety & 10, Poetry & Flays
11, Poetry & Fiays 1ls Tips for Teenagers
12, Muslc & Art 12, Music & Art

Grade Seven Grade Elght

1. Rellglous . . 1, Religious

2. History 2.  History

3+ Recreation . = 3. Selence

4, Seclence 4, Blography

5. Travel ; 5. Mythology & Legends
6. Mythology & Legends 6. Travel

7. Blogrephy . “Te Reoregltion

8. Nature 8. Tips for Teenagers
9, fTips for Teenagers 9. Nature
10. Health & Safety 10, Health & Safety
11. Poetry & Plays 11, Music & Art

12, Music & Art l2.

Poetyy & Plays

rm——— o
am——

&The line separating the items in each 1lst indicates
the division between positive and negative responses,
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RANK ORDER LISTINGS OF TYPES OF
NON<FIGTION PREFERRED BY GIRLS IN GRADES FIVE TO EIGHT

_Grade Five

Graode 8lx

l. Rellglous 1. Religlous

2. Recreation 2., History

3. Music & Art 3« Travel

4, Travel 4, Recreation

5. History . 5 Mythology & Legends
64 Poetry & Plays. 6, Poetry & Plays

To Health & Safety 7. Tips for Teenagers
8. Mythology & Legends 8, Music & Art

9., Nature | 9. Healih & Safety
10. Biography 10, Blography

11, Tlps for Teenagers 2 1l. Nature

12, Science 12, Sclence

Grade Seven Grade Eight

1., Relligious 1. Tips for Teenagers
2, Tlps for Teenagers 2+ Religlous

e Racreation 3. Blography

4, Travel . 4, Travel

5. Mythology & Legends 5. History

6. History G, thology & Legends
T. Poetry & ?lays 7. Music & AYL

8. Musiec & Art 8. Poetry & Plays
: g Bio%raphy 9. Recreation

Health & Safety 10, Nature

11, Nature 11, Health & Safety
12, Sclence 12s Selence

qpmrrr— e ———— ]
i e ]

aThe line separsting the ltems In each list indicates
the division betwesn positive and negative responses.
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groups of boys expressed preference for thls type of book.
The glrls in the lower three grades tended toward a dislike
or neutral attitude, Both sexes of grade elght gave a high
ranking tc Blography. It appears that some maturity factors
or some factors in the course of study had some effect on the
ranking of thls type of book.

The last type of book which was liked by both boys
and girls is Recreation., Boys and girls in grede five
ranked this type qulite high. Girls in grade eight expressed
a dislike for this type of book, |

Books liked by boys but not by girls, Sclence books

were well-liked by all groups of boys. his type demonstrated
the difference in taste botween the sexes in that every group
of girls placed Science in last place in thelr preference

rating.

Books Liked by girls but not by boys. Since the boys

vere stronger in thelr disllkes than the glrls, the category
of books which girls llked but boys dld not was larger than
the category of books which boys liked and girls 4id not.
The first type 1ln this category ls Tips for Teenagers.
This type of book recelved a higher ranking as the age group
became older. Thus 1% was ranked eleventh in grade five,

seventh ln grade six, second in grade seven, and first in
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grade elght., The boys on the other hand expressed a dislike
for this type of booke. Grade five boys expressed & neutral
or nearly neutral opinion; all the other grades expressed a
negative oplinion,

- Poetry and Plays was liked by most of the groups of
girls, except those in elghth grade, who expressed a dislilke,
The preference expressed by the girls was not a. strong
opinion, Rather Poetry and Plays ranked near the middle of
the non-fiction types. All groups of boys expressed universal
dislike for this type of book.

Music and Art renked in descending preference among
the girls as the age group becaue older. Thus-it.Was liked
in grades five, was siven.a.neutral-réhkinguin grades six and
seven, end was disliked by grade eight girls, Regardless of
the age group the boys expressed & strong dislike for ﬂhia
type of book.

Books disiiked by both.boys gnd girls., As in the case

of fiction there were also types of non-fletion which were

disliked by both boys and girils.

- The first type of these books whiech were 11ked=b&
neither boye nor girle is Nature, The girls disliked this
type more than the boys, although neither group‘éxpressed
much preference for it., The boys in grade five, howsver, did

. express some preference for this type;
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A second type disliked by both sexes is Health and

Safety. Some preference for this type was stated by the
boys and girls In fifth grade, but all the other groups
expressed dislike of this type.

- Book Clasgification for Grades Five to Elght

On the basis of thé expressed interests of the pupils
and with the help of the flve-point scale, types of books
with which children might come into contact in their recre-
atlonal reading or which the teacher might suggest for chile
dren cen be divided into four ocategories. Thess categories
inelude the seme divisions In which the books of fiction and
non-fictlon were placed 1nfthewprevioua sections, Table VI,
pagé 60, and Table VII, page 61, show the érrangement of the
types of Pletion and non-fiction within the various divisions
of children. |

Boys and @irls, The first division, Boys and Girls,
4ncludes those types of books for which bcth:boys'anargirls
in the gfade expressed preference, JAn examination of the
table shows that five types of fiction were preferred by the
boys and girls.in all the grades from five to eight, These
five are Adventure, Animal Stories, Humor, Mystery and Sus-
pense, and Real Life, There were four types of non-fictionA

preferred by bays.and.girls in all grades, If Rellglous

Stories is counted as one of the types, the four were History,
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TABLE VI

CLASSIFICATION OF FICTION ACCORDING T0 POSITIVE RESPONSES
' OF PUPILS IN GRADES FIVE TO EIGHT

Boys and Boys ‘ Girle _
Iype , Girls gnly only - Neither

Adventure 567 8%

Animal 56738
Storles

Felry & - | 56 78
Folk Tales

Humor 56T38

Love: & 78 56
Ronmazice . :

Mystery & 5678
Suspense

People. from 5 ' _ 678
_Other Lsnds

Real Life 5678

Seience 5678
Fletion .

Bports ‘ 5678
Tesnagers S 67T

8
Western 5 6 7 8

—

- SNumbers refer to grades.
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TABLE VII

CLASSIFICATION OF NON-FICTION ACCORDING TO POSITIVE RESPONSES
OF PUPILS IN GRADES FIVE T0 EIGHT

o Boys and Boys Girls
Type - _Girls Only Oonly Nelther
Blography 57 82 6 |
Health & 5 678
Safety
History" 5678
Music & . 567 8
Art
Mytholegy & 5678
Legends |
Nature- 5 67 8
?oeﬁryi&* 56T
Plays |
Reereation 567 8
Reliélous 56738
Seience 5678
Tips for 5 678
Teenagers
Trevel 5678

- @Numbers refer to grades.




62
Mythology and Legends, Religlous Btories, and Travel,

Boys Only. The second division, Boys Only, includes
those books for which boys expressed preference, but for.
vhich girls expressed dislike, There were two typss in
the area of fiction and one in the area of non~flctlon which
were preferred by boys only in all grades from five to elght.
The two types of flction are Sclence PFletion and Sports,
Science is the type .of non-fiction which was for boys only.

@Girles only. The third division, Girls Only, contalins
those books for which glrls expresged preference, -but for
which boys expressed dlsllke, According to the findings of
thls survey there were no types of fietlon nor of non-fietion
vwhich were preferred by all the groups of girls in grades
Tive to elght and disliked by all the groups of boys ln the
aama\gradea;- There were a number of these types in which
books would be ¢lassified Girls Only for three.of the grades,
but no oﬁe type was conslstently so classified throughout the
four grades.

Neither. The fina) division in which the types of
fiction and non-~fictlon can be placed 1s Nelther, Into this
division fall those types which were disliked by both boys
and girls, Ageln. examination of the results of thls survey

shows that there were no types of books which fell into thils
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divielon for all four grades. Again there were some types
which were listed for three of the grades but none for all

four.
II, DIFFERENCES IN INTERESTS BETWEEN GROUP A AND GROUP B

Once the general interest patiern for the class as a
body 18 known, congideratlon can be given to the lInterest
patterns of Group A and Group B.s It 1s not nsecessary to
make complete listings of the patterns of interest of the
two groups., Knowing where and how their interest patterns
deviate from the general class interest patterns .is sufficient,
This section of the chapter deals with the differences which

can be noted among Group A, Group B, and the class,

Differences of Group A from class. In general, the
interest patterns of Group A did not differ'substantially
from the intersst patterns of the class. Yet, there wers
certain differences which were noteworthy. Boys in thils
group differed from the class in thelr attltude toward Animal
Stories., The dlass in general expressed a slight liking or
nearly neutral preference for this type of story. Boys in
Group A expressed a dislike for Animal Stories,

In Scilence Pleotion, these bhoys expressed a greater
interest than the class in general. This fact probably shows
that since the boys of Group A have a better mastery of the



VORI -

64
basic skills than the class in general, they will tend to
reoad matérial which regulires s higher degree of mastery of
these skills,

Group A giris in grades seven and eight showed‘varia-
tionffrom the class pattern in one area, Teenagers. These
girls did not rank Teenagers as high as did the class gener-
ally.

The fifth grade boys of Group A varied from the general
class pattern In that thsy ranked Tips for Teenagers in last
placo., They expressed s sitrong dlslike for this topie. The
claés in general expressed a neutral or nearly neutral attitude
toward this type of book.

One difference was also noled hetween boys and girls
of Group A. In the general class pattern the hoys ranked
Mythology and Legends on a higher level than the girls. 4
comparison of interest patterns for boys and girls of Group
A, however, revesled that girls placed this type of book on
& higher plane than boys, |

Differences of Group B from class. Inspection of the

interest areas of Group B revealed certain differences from
the class pattern. The greatest nunber of differences and
those with the greatest spread were found among girls in this
groups They ranked Music and Art high in thelr 1list of pre-

ferred types of books, The class pattern in general placed
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this kind of book in a neutral position or in one of dislike,

These glrls also expressed a preference for Health
and Safety. This also was in contrast to the general class
pattern which was one of dislike,

A strong feeling of disllke was shown in their ranking
of History. The class pattern showed preference for History,

The fifth and sixth grade Group B girls showed a pre-
ference for Love and Romance, Thls was contrary to the
general class pattern, which showed that Love and Romance
wes lliked by glrls iIn grades seven and eight, but. that. it
was disliked by girls in grades five and six,

Only one slight difference from the class pattern
could be noted among the boys of Group B. Boys of grade
elght in this group did not rank Adventure a8 high as all
boys in the grade, who ranked it first, yei they still ex-

presgsed s preference for Adventurs,

Differsences between Group A .and Group B. Since the

two groups represent the‘extremes-of-tha class, 1t is of
Inportance to see the differences in patterns between thamé

In terms of thls survey there were threeAinterest.
areas which @Group A.mémbers ranked higher than did Group B
members., These three areas are Mystery and Suspenss, History,
and Mythology and Legeuds.

Also in terms of thls survey there were three areas
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which the pupils in Group B ranked higher than did those in
Group A. These three areas are Love.and Romance, Western,

and Health and Saofety.

Differences between the boys of Group A and the boys

of Group B, In additlion to the differences alreedy elted
there were some which exlisted between the boys of Group A
and the boys of Group .B. .The interest pattern of the boys |
of Group B in the area of Humor ran opposite to the interest
pattern for the boys of Group A. .The preference of. Group B
boys inecreased gs the age group got older; opposlitely, the
preference of the Group A boys decreased as the age group
got older, | |

Group B consisfeﬁtly ranked Tips for Teenagers, Anlmal
Stories, and Sports higher than Group A. The boys of Group A
renkad Science much higher than the boys of Group B,

Differences betwsen the girls of Group A and the

giris of Group B. Few differences could be noted between
interest patterns of the Group A glrls and interest patterns
of Group B glrls other than those mentloned in the sectlion
dealing with dlfferences between the two groups in general,
one patitern not previously mentioned was that in the area,
Teenagers, the fifth and sixth grade girls of Group A showed
more preference than the Group B glris. On the other hand,
in grades seven and eight the Group B girls gave Teenagers a
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higher ranking,

III. CONCLUBIONS CONCERNING EXPRESSED BOOK INTERESTS

In terms of data collected in this survey the following
conclusions are made concerning fifth to eighth srade puplls
in Lutheran elementary Sschools:

.1. Except for differences determined by sex, patterns
of Group A and Group B are simllar to the interest
patterns of the entlre class,

2. Group A shows & greater interest in topics wvhich
require a certaln amount of councentration such ag
mystery, hlstory, and mythology.

5+ Group B shows & higher Interest than Group A in
toples which do not require dsep concentration
such as love and westerns,

4, Group B shows more interest than Group A in topics
which deal with personal problems such as Tlps for
Teenagers and Health and Safety.

5. Bocks of fietion well-liked,by'both boys and girls
contaln action, thrills, and execitement.

6. Boys tend to read on a broader range than girls.

T. DBooks of fiction which deal with situations elose
to thelr 1life sre populear with girls,

8. In beginning work in fiction with & group of puplls
in gredes flve to elght a teacher should conslder
toples to be of the highest interest in the follow-
ing order:

8. Mystery and Suspense
. Adventure

¢, Humor

d. Real Life

8. Animal Storles

9. Pupile in 1ntenmediate grades are more acquainted
with and have a more definite opinion of fiectlon
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than they 'do’ of non~fiction,
10. - Teachers working in the fields of science, nature
‘study, and health and safety must make a speclal
effort to motivate the ‘glrls -and in: the field of

heelth .and safety provide special mativation for
the boyﬂo

IV, SUMMARY

_Presented in this chapterﬁhavéwbegnjﬁhe\regﬁonses-to
a gchedulé”administered to;elamen§gpguschool,ehilaren-ofl
grades five to elght, The types of books were divided into
four eategories, those well-liked by both boys and girls,
‘those 1iked hy boys only, those liked by 5irls only, and
those liked by neither boya nor girla. Books of fietian and
non-riction were: thus categorized. "_‘”

It?was §poyn;thathysteryvand Suspense“was;the type of
book which was most popular W1th'all; In the non-fiction
field Religicus Storias was the favorite, but a question was

- raised a8 to the validity of this selectlion,

The pupils in this survey were more acquainted with
and had more definite opinions of books of fiction than they
did of books of non-fiction, | |

:Few-diffareﬁces existed between the tastes of Group A
and the class and;ﬁhgjtastes.of Group B and ﬁha.ciass.

Boys and glrls of Group A favored types of books require
1ng more concentratien*‘@roup B -hoys -and. girls preferred books

requiring less concentration. ‘They also chose bqoksﬁwhieh are
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associated with personal problems they might have.
Some types of books were resd by all age - BYOUpS. These
books contain elements of action, thrills, and excltement,
Such books include Mystery and Suspense, Adventure, Humor,

Real Life, and Animal Storiss,.




CHAPTER IV
LIBRARY HABITS AND RECREATIONAL READING.

When gulding pupils in book selection, not only must
teachers imow the k;nds of books in which thelr puplils are
interested, but also the sources of the books which they
read. The teacher must also know how-dftan'pupils make use
of the library resources which are on hand. Knowledge of
this information 18 essential if the teacher:is to have a
complete understanding of the pupils' interests and needs
related to recreational reading.

That such knowledge is essentlal ls the reasson for lis
incluslion in this survey. The speclfic problemsﬁdiseussedrin
thls chapter are:

1. What are the library hebiis of the puplls in Groups
A and B?

2 Whet relationship, if eny, is there between family
slze and the library habits of the puplils In Groups
A and B%?

3. From vwhere do the puplls of these groups get the
books which they read?

Questions one and two were answered from the schedule
which was administered to the pupils. Not only werse the
pupils asked to comment on thelr preferences for certain
inds of books, but they were. also asked to tell how.often
they made use ¢f the publlic 1ibrary. Personal Information,
®e8ss 8lze of the famlly, was also obtained by means of this
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schedule,t Question two refers to the only attempt under-
taken in thls survey to find relationships between home
background and recregtional book reading,

After the puplls had completed the schedule, Group A
and Group B: were asked to report on books which they read
or started to read during the pericd of the school year from
Christmas to Easter.? All of these pupils reported the source
of the books which. they read. These data were used to deter-
mine the sources of bobka.read‘by the two groups, . This chap-
ter deals with the findings of thls survey conecerning library
‘habits of Groups A and B and the sources of the books which

they read.

I. LIBRARY HABITS

Library hebits of pupils in @roups A and B. Table VIII
reflects librery habits of pupils participating in this survey.
The per cent of each group which clsimed to vislt the llbrary
at certain intervals is listed.”

Exemingtion of this table reveals that the girls made
more use of the library then the boys did.. About 18,9 per
cent of the boys in Group & and 56 per cent of the boys 1n

lsee Appendix B.
2gee Appendix C.
33ee pages 14 end 15,
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TABLE VIII
LIBRARY HABITS OF PUPILS IN GROUPS A AND B

Type of - | .
Library Group A Group B Groupy A Group B
Vigit . Boys Boys Girls Girls
Seml-weekly 0,02 24 TeT 0.0
Weekly 2.7 5,0 2546 9.3
Bl-weekly 48,7 12,2 25.1 32.6
Monthly 29.7 24,4 3549 3042
Nevey 18.9 56.0 TeT 2709

aNumbers represent per cents rounded to‘ﬁne nearest
tenth,
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Group B never or seldom ever make use of the publlie library.
Contrastingly, ebout 7.7 per cent of the girls in Group A
and 27.9 per cent of the girls in droup B never or seldom
ever make use of the public library.

A comparison of the l1library habits of the pupils in
Group A with the llbrary hablis of the puplls in Group B
‘shows that Group A pupils, whether boys or girls, make more
use of the publle library than do Group B puplls.

Library habits and family size. A comparison of the

library habits of pupils with the size of their family
revealed no apparent relationships, The mean pericd of
library visltation for each group ranged from once every two
weeks o once every month, On the basis of thls survey 1t
was concluded that famlly slze is not a determining factor
in the establishment and development of a child's library
habits,

II, SOURCES OF BOOKS

In thls survey the sources from which puplls could get
bobks to read were divided into flve ocateogorlies. These flve
categories are: +the public llibrary, the school library (which
includes the classroom library), the child's perscnal library,
the library of a relative, and the library of a friend. Table

IX shows the percentage apportionment of all books read asmong
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TABLE IX
PERCENTAGE APPORTIONMENT OF BOOKS READ BY GROUPS A AND B

Library '”‘ Group A N _Group,B ~ Group & Group B

Source Boys Boys - . @irls Giris
Public 528 18 58 34
School 28 76 27 34
Personal 16 16 9 20
Relatlve 1l 3 12
Friend 3 3 3

&Numbers represent per cents rounded to the nearest
whole per cent of total books read.
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these five categories,

Sources of books read by Sroup A. The maln source for

all books read by Group A, whether boys or glrls, was the pub-
llc library. In each case over 50 per cent of all books read
by pupils in this group came from the public library.

The school llbrary was the next most important source.
From this source came. 28 per cent of the books read by Group
A. The other books read came from personal libraries or from
librariecs of relatives and friends. The most important one

of these three sources was the child's personal library.

Sources  of books read by Group B The most lmportant

gource of books for Groupr B was the school llbrary. From
this source came 16 per cent of all the books read by the
boys in Group Bs. The Group B glrls read as many books from
the achool llbrary as from the public library, the next most
important source.

The second most important source was the public library.
Whlle for the girls 1t was equal %o the school library source,
for the boys it was not used to any greait extent. The hooks
whilch they read from the public library constltuted only a
slightly larger group than the books these boys read from
their own llbrarles,

Books from.the children's personal libraries made up
20 per cenlt of the books read by the glrls and 16 per cent of
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theabooks read by the boys, In the case of the girls the
books whleh they obtained from thelr own, their relatives',
and their friends' libraries constituted a larger part of
the total books read than did the books taken from the pub-
liec library.

IiI, INFERENCES FOR TEACHERS

On the basis of this survey the following inferences
are made:

1, Since the boys of Group B make little use of the
public l1library, and since a large part of the books
which these boys read eome from the school library,
the interests and needs of this group musi be taken
into special account in the establishment of a
school library,

2+ B8chools operating on a very limited budget should
conslder first purchasing books in the interest
areas of Group B boys or should samerk a -high per-
centage of the budget for such purchases,

3+ The needs of giris ln Group B should be.gilven next
consideration in establishing a school library,

4, Eapecially in the case of Group B, but also in the
case of all pupils, books from cone's own.personal
library constitute a signiflicant part of the total
number of books read, It follows that teachers
should encourage their children as much a8 .possible
to bulld. thelr ouwn personal libraries,

5. Many children nust be given speclal encouragement
and motivation to make use of the public library.
Iv. SUMMARY

The 1ibrary habits of Groups A and B and the sources
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of fhe books whilch they read were dlscussed in this chapter,
It:WaS found that a substantlel number of children, espsclally
those in Group B, make little or no use of the public library.
The publiec library is the chlef source of books for Group A,
but the school library 1s the main source for Group B. The
booke which are personal posssssions of the puplls also con-
stitute a significant part of the‘nnmber of books read by .
them, It was suggested that the boys of Group B and then
the giris of Group B nust be given first conslderation in
the establishment of a school library.




CHAPTER V
SCHOOL ENVIRONMENTS AND RECREATIONAL READING

As has been previously assumed, environmental factors
geem to have an influence on recresatlonal reading., Therefors,
school environments of the puplls in the survey were studled
t0 see what noticeable effects, if any, they had on the
recregtional resding of the puplls, Comparisons were made
betweanmthe'tastaé‘or pupile In rural schools and those in
urban schools. A seocond comparison was made between puplls
in lasrge schools and pupils in small schools.

A third consideration of school environments included
the teacher's effect on recrestional reading. The iteachers
were asked to predlct what types of books would be the most
popular with the students, The report of the findings of this
study is included in this chapter,

I. COMPARIBON OF PUPILS IN RURAL SCHOOLS AND IN URBAN SCHOOLS

When the tabuiations of the pupil schedules were
studied in terms of separating rural school pupils from
those in urban scheols, no differences ln taste were found,
Those types of books which were favorlites and wellvliked;by
urban puplls were favorites and well-liked by rural pupils,
The converse wag also true. Those types of booke which were

disliked by urban pupils were alsoc disliked by rural pupils.
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II. COMPARISON OF PUPILS IN DIFFERENT-SIZED SCHOQOLS

When the tastes of puplls in small, medlium, and large
schools Were compared, no noticeable differences were found,
Regardless of the school slze the tastes of the puplls were

sinilar.
III, AVAILABILITY OF LIBRARY MATERIALS

Two schools participating in this survey were located
in communitlies which did not support a public library. Be-
cause of suech faclilitlies as the county library systems, hovw-
ever, there were no schools which were lacking library faclilli-
tles and contact with a wide selection of books to a great
extent. Therefore, no conpariscns could be made belween
those pupils who,héd\access to public library facilities and
those pupils who did not.

IV THE EFFECT QF THE TEACHER ON RECREATIONAIL READING:

Teachers of pupils participating in this survey were
glven a schedule contalining the same categories of books
found on the pupils' schedule,* The teachers were asked to
predlet Interests of puplis who ranked hlghest and lowest in
their clasgs, They wére also asked to glve informatlon con-

cerning their specific teacher preparation background and 5

lgee Appendix D.
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the amount of teaching experience they had, Results of the
schedule administered to the pupils were then compared with
these teachers' predictlons. A comparison was then made to
determine relationships between the predlcitions of the teach-
ers' schedule and the number of years of education and experi-
ence,

Contrary to the initial assumptions of the author of
this survey there was no correlation found beiween the teach-
ers' abllitles to prediet accurately their children's prefe
erences and either sducation or experience., The fact that
this part of the survey was a minor part of this study

warrents further research on this tople.
V.. CONCLUSIONS

On the basis of the results of this aspect of the sur-
lvey the following conclusions are made concerning the pupils
of these elementary schoolss

1. Modern soclety responding to repld and effective
means of transportation and communlcation tends to
broaden community resources, This tends to make
less central and limiting the eoffect theat local

environments and resources . have on book tastes of
yupilis.

2+ Further study should be made conceyning the effect
of teachers upon recreational book reading of puplls.

VI. SUMMARY

The environmants of the schools and the influence of
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teachers upon recreatlonal reading were considered in this
chapter, The size and location of and avallsbility of library
materials for the school werse taken lnto conslideratlion, Both
the years of educeation for teachlng and the years of experience
of the teacher were studled in conneciion with his abllity to
predict book preferences of his puplls, None of these things
was found to be an important factor in the interecstis .and

tastes of the puplls.




CEAFPTER VI

ACTUAYL, READING INTERESTS OF PUPILS
IN GRADES FIVE TO EIGHT

As thus far reported, all findings of thils survey
have been based on expressed interests of pupils partici-
pating in the survey. To verify findings of the first part
of this survey an investigation was made into the actual
reading intersests of the puplls, that is, those interssts in
which the children showed preference through the books which
they read. The puplls were ésked:to.report on all books
which they read for enjoymeni durdng the months between
Christmas and Easter, The data from these reports were
arranged wlthin the varlous interest ereas and then tabulated,
The results of this tabulation were compared with the resultis
of the tabulation of expressed-interests; The final part of
this thesis deals with this comparison. Thls chapter
possesses three parts: a comparison of the amount of
fiction.and non-fietion read, a comparison of Interests in

fietion, and a comparison of interests in non-fiction,
I. COMPARISON OF AMOUNTS OF FICTION AND NON-FICTION READ

Tabulation of the amounts of fiction and non~fiction
read demonstrates. conclusively that ths previocus conclusion

that children are more Interested in fliction than in




83
non~fiction is correct.l When both sexes were considered,
the ratio of fletion to non-fiction was between three and
four to one,

The boys demonsirated more interest in non-fiction
then the girls. The ratic of fiction to non-fietion for
boys was ghout two to one, For girls 1t was between six

and seven to one,
II.. CGOMPARISON OF FICTION FREFERENCES

- Boys. Based on the actual reading interests, the
patterns of interest for boys of Group A are similar to the
patterns of thelr expressed interest. Several dissimllarities
did appear, however.

Boys of Group A most preferred Adventure, Mystery and
Suspense, snd Anlmal Stories. The type, Anlmal Stories,
disproved the expressed interests which reflected disliks
by boys in this group.

Oﬁher types in which the boys showed preference,
although to & lesser degree, were People from (Other lLands,
Western, Humor, Sports, Sclence Fictlon, and Real Life. Two
of these cholces seem worthy of comment. People from Other
Lands was held in disllke by all groups on the expressed

interest preferences, The boys of Group A placed Sclence

1see page 67.
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Fletlon In a higher rank than thelr actual reading interests
showed,,
The actual reading interests of boys in Group B
coinelded with their expressed interest preferences, This
group preferred Animal Storles, Humor, Adventure, Mystery

and Suspense, and Sports.

Girls. A4 comparison of actual reading interests with
expressed readlng interests for glrls of Group A indlcated
that the two llsts showsd 1little varistion, The girls in this
grou? conslstently ranked Real 1Llfe and Mystery and Suspense
first in their actual raading,ihtereats. This 1s in direct
agreement wilth thelr expressed interests. Also highly
correlated with the oxpressed interests, the girls in grade
elght ranked Adventure in flrst place.

Two groups noit extremely popular were Love and Romance
and Teeﬁagers. Even though girls in Group A éxpressed-less
preference for these topics than glrls in Group B, inspection.
of thelr expressed Interesis seemed to Indicate more of an
actual reading lnterest than was demonstrated.

Girls in Group B also gave top priority to Mystery
and Suspense and Real Life. There seemed to be little
difference in preferenéa between Group A and Group B in thls
area, Expressed preferences showed that girls in Group A
preferred Mystery and Suspense somewhat more strongly than

girls in Group B, EREighth grade girls in Group B dld place
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Love and Romance. quite high in thelr actual reading. This
corresponded to the pattern which was established through
thelr expressed preferences, Girls of Group B dld prefer

Love and Romance to a greater degree than glirls of Group A.
I1I., COMPARISON OF NON-FICTION PREFERENCES

Boys. Actusl reading interests of boys in non~fiction
were almost ldentical to their expressed interests. Boys in
Group A preferred History throughout, Blogrephy, Sclence,
and Mytholegy end lLegends also recelved hlgh ranking., Boys
in Group B placed in order books about Science, Hlsteory, and
Blography. Mythology and Legends did not recelve the prefer~
ence In thls group that 1t did in Group A. This was also in

agreement with their expressed. interests.

ggg;g. Patterns for girls in Group A were also simi-
lar to patterns of their expressed interests. These girls
mwwaPMMNmeﬁrmﬂmemywm,mdwmﬂ%y
and Legends. As could be expected from an investigation of
the expressed interests, Sclence was excluded from theif list
of preferences,

One striking difference between actual and expressed
interests appeared in the interests of girls of Group B In
expressed-interests these girls showed & dlslike for History.
In actuel reading interest they placed Hlstory in first place,
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Blography and Mythology and Legends were also plasced high In
the ranking of preferred types of books.

IV, CONCLUSIONS

On the basls of the results of this part of the survey
the followihg conclusions are made for the fifth through
eighth grade children of these Lutheran elementary schools:

1., Flectlon books liked by both boys and girls: lle in
the following areas: Mystery and Suspense, Real
Life, and Adventure. :

2. Children are more ascquainted with and more interested
in books of flection than they are in hooks of
non-fiection. '

3. Except in the area of Seience, tastes in non-fiction
for boys and glrls are simllar,

4, In most cases expressed interests of these children
are identical to thelr actual reading interests,

Ve SUMMARY

Actual reading interests of boys and girls were
compared with thelr expressed interests in this chapter. It
seoms clear that most of the actual Interests and the expressed
interests are simllar. Fiection was preferred to non-fletion
by both boys snd girls, The boys' reading of non-fiction
constituted a larger part of their entire reading than the
glrls' reading of non-fiction, Few differences in 1ntefests
because of sex were found to be pertinent in the selectlon of

non-fiction,




CHAPTER VII
CONCLUSION

I, GUIDELINES FOR TEACHERS

The purposs of this study was to find guildelines for

tezchers and sdminlistrators in the establishment and adminise

tration of school 1librarlies., The following broad guldelines

are recommended, Suggestions of a more speciflc and limited

nature are found in the conclusion sectlon of sach of the

preceding chepters.

Le

2,

3e

4,

When a teacher is dealing with those pupllis who rank
high in skill achlevement and those puplils who rank
low in this achioevement, the differences in interests
and tastes from the tlass as a whole are not the
verying factors., Rather, the major differences
between the two groups are in their library habliis
and the sources of the books which they read.

Many of the books read by Group B pupils were from
the school library. Many new books for this library
and for the classroom llibrary should be on a lower
reading level,

B8ince the boys read on a broader range than the-
girls, books for school and/or clagsroom libraries
should be chosen with this fact in mind.

Teachers should be aware of the fact that both
boys and girls are only slightly interested in and
little aequainted with books. of non-fictlon, This
ghould encourage teachers %o provide more guldance
in selection and reading of non-fiction,

II, ITEMS NEEDING FURTHER STUDY

Annual study. The findings of this survey werse based
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on information gathered dwring the school ysar of 1963-64,
Since four grades, five through elght, were studied, the
assumption might be made that as puplls reach each of these
four grades they will ordinerily have the interest preferences
of those grades as clted in this report., This coneclusion,
however, should not be made hastily. A longltudinal study
of this nature for several years might bear out thils assump-‘
tion. Additiongl studies of this type might show patterns of
growih which are common to the various groups of chlldren.
Buffice 1t to say that due to time limitatlone thls survey
did not take into consideration the patterns which might be
established as individual puplls move from grads to grade.

Effect of teacher. This survey found no apparent
relationship between the teacher's influence and the. recroea=
tional book reading of his pupils., Thils does not eliminate
the possibility of this Influence, PFurther studles with
the express purpose of studylng the teacher's influence

should be undertaken,

Home environment. In terms of this survey school

environnents were not found to be importent faetors in

recreatlonal book reading. Little was done in the area of
home environment, however, Additional studles, designed to
determine what Influences, if any, home environment has on

recreational book reading, should be conducted.
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APPENDIX A

PARTICIPATING SCHOOLS OF THE
WESTERN WISCONSIN TEACHERS' CONFERENCE.

Neme Location Teacherg® Pupils® PopulationP
‘St, Paul's Bangor 3 120 928
St, John's Baraboo 9 240 7,660
First Lutheren La Crosse 9 273 57,575
Tmmanuel la Crosse 3 82 47,575
Mt Calvary Le Crosse 4 158 47,575
St. John's La Crosse 2 42 Country
. - . (Barre Mills)
Immanuel Medford &4 128 3,260
St, Paul's Menomonie 2 44 8,624
St. John's Neillsville 3 97 2,728
St. John's Bparta 3 85 6,080
St. Paul's Tomah 8 244 5,321
Christ West Salem 2 68 1,707
St. Paul Wonewoe 5 157 878
8t. John's Lewiston, 3 83 890
- . Minn,

5t. Matthew's Winona, Minn. 7 189 24,895

8%, A. Wendlend (comp.), Statistical Report of the
Wisconsin Ev. Lutheran Synod for 1062, Northweéstern Publishing
House, 1963, .

©1960 Census Figures,
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APPENDIX B
PUPIL SCHEDULE

Name: o _ Grade:
~{First Name) ~ (Last Neme) -

Sehools " _cLtys

Birthdates: / / . Pegcher's Name:

{Month) (Day) (Year)
Please pu-tng num‘bef*g._g“tile blanke.

. How many brothers do you have that are older than you?
__-____How many slsters do you have that are older than you? '

. How many brothers do you have that are younger than ybu?
. How many slsters do you have that are younger than you? ’
____How many of your brothers and slsters live at home wit.ﬁ you?
____How many twin brothers or sisters do you have? |

Please wrlite an suswer in itho blank.

What does your father do for a living? (Don't tell vwhere he
works, or for whom he works, but tell what he does at work.,)

What does your mother do for a 1living? (Don't tell where she
works, or for whom she works, but tell what she doss at work.)
(If she has no outside job, write = housewife.) _

Please check the correct answer to the following guestions,

Do you meke use of the public library? (That means do you
visit the library and check out books?)
Yas _.
~No




9T
How often do you visit the publie library?

“ Never
o Almost every week
--E-srery other week
o Omee & month
T Some other answer, (Write it in the blanke): - ¢

DIRECTIONS: Im eacl: box you will find a name in capital 1etterso'
.. . . These names are kinds of books that you might ready
Behind the name Is a sentence which will tell you
about the books in that. groups Before the name
yow will £ind the numbers, 5, 4, 3, 2, and 1.
Circle the number which best. tells how well you
like each kind of book,

5 means that you think this 1s your favorite kind
of book.

4 means that yow like to read this kind of booky

3 means that you don'!% care one way or the other:
about this kind of-booke

2 means thak youw don't like to read thls kind of

MOEQ‘ -
1 meansg that: you: think this is the worst kind of
books

MOSTLY, FICTION

5 & 35 2 1 ADVENTURE
These are stories about exciting happenings.

5E3§TANIMSTOW

These are pet -storles and storles about the adw
ventures of wild a.nimals.

E 2 1 FAIRY TEES mﬁ FOLK T.AL:E:‘:

These are make-believe stories thet could newver
happen m real 11:E'e. .

5 2|'. 3 2 1 BUMOR. )
These are tall tales, Jokes, and riddlesy
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5 4 3 21 LOVE AND ROMANCE .

These are stories about. a boy meeting a glrl and
falling in love with hexr,

5 53271 MX TERY AND SUSPEN%E

These are . usually detective stories with a sur-
__prisa ending

FEOPLE EROM.QTHER

These are stories about people who 1ive in other
-countriea. .

54373T“—REALLHE

These are. true-to~life stories about boys. and.
girls yaur age. :

5 4 3 21 scmnﬁﬁ FLGTLOm

These are ‘make-helieve stories about.travelﬁng
In space. o

E 3 2 1 SPORTS

These are stories about. football, basketball, or
baseball players and other athletes.

5 E 3 21 TEENAGERS

These are .storles about. boys andé girls in high
school.

5%F "2‘Tm—fm"‘;

These are stories about cowﬁoys, Indians, and the
Old West.

B4 % 2 1 BIOGRAPHY,
These are books about the 1ives of peoples
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5 4 3 2 1 BHEALTH AND SAFETY

These are books about how your body works and what
_ - youw can do to keep it healthy and safes.

5 E 3 2 1 BISTORY

These are books about actual evenits that happened
xn'times past.

5% 5 2 1 M50 AND ART

Thesa are books that tell how. to 1eann music and
art and how to enjoy them.

321 ﬁHDLOGX-AND.LEGENDS

These are books about. the gods of the @reeks,
Romans, and other people.

5 E 3.2 1 NATURE

These are books about such . thinge as plants and
the resources -of the earth.

LR 3 2 1 POETRY. AND PLAYS

These are books that contain poems or stories
_writtan as plays.

T REGE ,mm.

These are books about how to play games, hobbles,,
and other things to dc.

. 2 AGI0US STORT

These are books about people and events that are
feund in the Bible.

E 3 2 T 86 IENGE

These are books sbout such things as weathenr,
radio, machines, and stars,

5155 1 TIES FOR TEENAGERS
These are books about such things as problems

teenagers have, dating manners, and what to be
when you. grow up.
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54 3 21 TRAVEL.

These are books that. tell vhat you would see If
you took a trip to a place‘;j:

PR ;y‘ou con: think of the name of & beok that you 1ike especlally
well, please write 1t here..

1::8 you can think of the name of a book that you dLslike very
much, please write it herey
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APEENDIX C
BOOK. REPORT FORM
1, What is your nsme? (Please put first name and last' name, ).
2, What is the nanme of your school? )
3¢ In what city is your school? ’
4, In what grade are you? ’
5a What s the name of tﬁe book on which you are reporting?
6. Who wrote the book? '
To Where did you get the book?
8., Who suggested this book to you? {If no ome did, say no one.)
9. W¥hen you got this book, did you plan to read all of i'b?
10, Did yow read all of the book?
11i Did you like the book? ’
12 Why did you read this book? (For example, did you read
it because it was assigned, or dlid you Jjust read it on
your own?)

13.. If xr__ W want %o, tell why you liked the book or why you
didn lik i‘bo

14y If you want %o, tell why you didn't finish the book, if
you dn."E finish: 1t .
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APPENDIX D
TEAGHER SCHEDULE

Name:

(FITst Name) 1Ta5% Tame)

Grade(é) you are-presently teaching

Schooi:ﬁ . ' City:

Number of years of teaching experience, not counting the

present year

Years of college attended in preparation for teaching
How many summer sessions of teacher education courses, 1 .any,

have you attended?

Please list any degrees you hold,

What are your preferences for recreational reading? (In what

interest areas?)

Please check the correct answer to the following guestions.

wa much pﬁrely recreational reading do you do? (ABOUT how
many booksz)

More than one a week

About one a week

“About two a month

“About one a month

About one a year

Some other answer (Please write 1t in the blank space.)

LLLLL

Do you requlre book reporte from your chlldren?

____Yes (About how many 4o you require a year? )
No )
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Do you have a list of books which you reguire your children
to read? 7

~ Yes (Would you please attach that list to this
No .questionnaire?)

Do you have a 1list of books which you suggest to your puplls
as books they might enjoy?

- Yes (Would you please attach that list to this
No .questionnalret)

Here 18 a list of tweniy-three areas of interest
which reseaprchers have found to be in the field of chlldren's
literature. Twelve are In the fleld of fiction, and eleven.
are in the fleld of non-fictlon., If you were asked to plek
the one from each list In which each of the followlng groups
in your grade(s) would be most interested, which one would
you:plck? I reallze thlis 1s & hard declislon because of indiw-
vidual differences in taste, I am interested, however, in
your opinion as to the group preferences.

The groups are:

l. Boys of the upper fourth of the class
2. Girls of the upper fourth of the class
3. Boys of the lower fourth of the class
4, @irls of the lower fourth of the class

Please do not consult with your pupils., Indieate your
cholce by putting the numbers in the proper boxes, Make this

decision for the grade(s) you are presently teaching. Remember

there are four groups llisted for each grads. Fill in all four
boxes for each grade you teach. _




MOSTLY FICTION
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MOSTLY NON-FICTION

1. Ad#éntﬁre 13, Biography '
2. Animal Stories 14, Health and Bafety
3. Falry Tales and Folk Tales 15. History
4, Humor . 16. Music and Art
5. Love and Romance 17. Mythology and Legends
6. Mystery and Buspense - 18, VNature ,
T. People from Other Lands . 19. Poetry and Plays
8. Real Life ) 20. Recreation
9. Sclence Flection 2l. BSolence
10, BSports 22, Tips for Teenagers
11, Teenagers 23e. Travel
12. Western _
MOBTLYY FICTION
UPPER FOURTH  LOWER FOURTH
Girls Boyé Girls Boys
GRADE FIVE |
GRADE SIX
GRADE SEVEN _ o
GRADE EIGHT:
o MOBTLY NON=FICTION
UPPER FOURTH  LOWER FOURTH
¢irls Boys girls Boys
GRADE FIVE
GRADE SIX ___ _
GRADE SEVEN *
GRADE EIGHT
Do you wlsh to recelive a summary of the findings of
this survey?

Yeos
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