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A b s t r a c t  

A network of i n fo rma l  f o r e i g n  s tuden t  a d v i s i n g  on t h e  

U n i v e r s i t y  of Wisconsin-La Crosse  campus was d e s c r i b e d ,  u s i n g  

q u e s t i o n n a i r e  r e sponses .  The 27 responding forei-gn s t u d e n t s  

s e l e c t e d  h e l p f u l ,  unders tanding  and empathic f a c u l t y  and staff 

members. Facu l ty  whose r o l e  assignment inc luded  f o r e i g n  Stu- 

d e n t  a d v i s i n g  were s e l e c t e d  w i t h  d i s p r o p o r t i o n a t e  f requency ,  

and c h o i c e s  were n o t  i n f l u e n c e d  by academic major .  

The s t u d e n t s  a l s o  d i s p r o p o r t i o n a t e l y  s e l e c t e d  f a c u l t y  a n d '  

staff who had expressed an  i n t e r e s t  i n  i n t e r n a t i o n a l  educa t ion ,  

b u t  s e l e c t i o n  was u n r e l a t e d  t o  p r i o r  educa t iona l  exper ience  

abroad on t h e  p a r t  of t h e  f a c u l t y  and s t a f f .  Fur thermore,  

empathy r a t i n g s  were u n r e l a t e d  t o  p r i o r  exper ience  abroad o r  

t o  expressed  i n t e r e s t  i n  i n t e r n a t i o n a l  educa t ion .  

The f o r e i g n  s t u d e n t s  a t  La Crosse match t h e  na t iona l ' no rm 

on ly  on sex d i s t r i b u t i o n ,  and roughly approximate i t  on y e a r  

i n  school .  There i s  no match f o r  academic major o r  count ry  of 

o r i g i n .  No suppor t  f o r  t h e  U-curve adjustment  h y p o t h e s i s  was 

found. 

1 These f o r e i g n  s t u d e n t s  r e p o r t  a s l i g h t l y  e l e v a t e d  a d j u s t -  

ment l e v e l  r e l a t i v e  t o  t h e i r  s a t i s f a c t i o n  wi th  h e l p  r e c e i v e d  

and t h e i r  pe rcep t ion  of t h e  g e n e r a l  l e v e l  of  unders tanding  

toward f o r e i g n  s t u d e n t s  a t  La Crosse .  T h i s  may be a t t r i b u t a b l e  

t o  t h e i r  own e f f o r t s  toward problem r e s o l u t i o n  and t o  coopera- 

t i o n  w i t h  t h e i r  p e e r  group.  
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In-termn1;i.ona.l educa.-tion progra2is have developed r a p i d l y  

s i n c e  i h e  end of Uorld War 11. By t h e  academic y e a r  1975-76 

over  178,850 s tv .dents  from o-ther n a t i o n s  were e n r o l l e d  a t  

2,&73 i.nc;.Li.tulions o f  h ighe r  educati.on i n  t h e  Uni ted S t a t e s  

(T'he ChronicLe of Higher Educat ion,  Nay :LO, 1976). The ex- 

pend i tu re  e n t a i l e d  by t h e s e  numbers i s  jus. t i . f ied on t h r e e  bases .  

They a r e :  com~nitrnent t o  t h c  disseni inat ion o f  knowledge, which , 

knows no geographica l  l i rn i . t a t ions ,  t h e  broad b e s t  i n t e r e s t  o f  
J/ 

t h i s  cou~i . t ry  pursued through exposure o:f po t en t i a l .  f o re ign  

l e a d e r s  t o  t h e  American way o:f ii.:fe, ?ad a.n a l t r u  
. . 

.. . i.n % h e  interna-li.a:?al connun?.i;y s v;clfarn, pa-rt icu 

through a i d  t o  deve1:oping n a t i o n s  i n  t echnologica  

Underlying ixuch of t h e  a c t i v i t y  i n  t h e  f i e l d  a f  i n t e i -  

na-ti.ona?. educa<ion i s  t h e  assumption t h e t  c o n t a c t  betvieen 

peopl.es o f  d i v e r s e  cu l tu . ra l  hackgrounds l e a d s  .to unde~:s.txrding 

and empa-thy. T h i s  zssurnp.tj.on i s  ancien-t  i n  o r i g i n  and pe rvas ive  

Walk t o g e t h e r ,  t a l k  t o g e t h e r ,  
o y e  peop le s  o f  t h e  e a r t h ;  

J 
then and on ly  t h e n ,  s h a l l  yea  have peace.  

-. From t h e  S a n s k r i t  

idcal .  en te rpr l .  s e  now, a s  throilghou-b h i  s t o r y ,  o f  t e n  p l a y s  

in . ternat iol ia1 s c h o l a r l y  exchange. However, i n  r e c e n t  

vernrnents, i n t e r n a . t i o n a 1  agenci.es and p h i l a n t h r o p i c  . 
o r g a n i z a t i o n s  have i n s t i t u t i o n a l i z e d  and systclnL.tized thest? 
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cons idered  vlere: f o r e i g n  s-tudent adv i s ing  a s  a p a r t  o f  t h e i r  

a s s igxcd  r o l e  w i t h i n  t h e  u n i v e r s i t y :  o r ,  academic depar tmznt ,  

as co r s r e l z t ed  wj.th t h e  academic majors  o f  t h e  :;tuden-ts naming 

tin em . 
Tile second, and major purpose of thi.:j ~ L u d y  i n v o l v e s  a 

d i r e c t  tes.tj.ng of t h e  a s sunp t ion  under ly ing  much o f  in te r :  

na.-tional educa t ion ,  - that  con-tact  produces  unders-tanding and 

empathy. T h i s  stu.dy c o r r e l a t e d  f a c u l t y  and staff menberst  

exper ience  m d  i n t e r e s t  i n  o t h e r  c u l t u r e s  w i t h  f o r k i g n  s tuden- ts '  
* 

p s r c e p t i o n s  o:T ern-pa-thy and h e l p f u l n e s s  on t h e  p a r t  o f  t h e s e  

f a c u l t y  and s t a f f  members, The major h y p o t h e s i s  t e s t e d  was 

t h a t  m l t y  and s t a f f  membcrs vrho have had. edr ica t iona l  exp= 

i e n c e  abroad would be nancd by f o r s j ~ n  :i+uc?cnt:: a s . - k e l n f u l ,  
. . 
~.,.::- . ~ . . 

unders tandin,s  and enpa- t i i c  wi th  :rr e a t c r  freciuency t h a n  : facl~lLty . ~ - 
aqd sta:Ff: who had n o t  had such exper ience ,  

An i n t e r e s - t  i n  I'oreii=n c u l t u r e s ,  whether a c t e d  o u t  i n  

exper ience  abroad o r  n o t ,  may by ex tens ion ,  l e a d  t o  an i n t e r e s t  

i n  f ' o r e i " ~  s- tudents  w i t h i n  t h e  flmeriean c u l t u r e ,  T h i s  i n t e r e s t  
J 

cou.ld be pcrcc ived  by t h e  f o r e i g n  s-tltdents as exr?,pathy. Those 
/h//. x u  

f a c u l t y  and s-ta.ff rnembers who have such an i n t e r e s t ,  whether --cZT-p 

o r  n o t  t hey  have had t h c  oppor tun i ty  t o  p a r t i c i p a t e  i n  educa- 

t ional .  exper ience  abroad,  nigh-t  be naned by t h e  f o r e i ~ m  s t u d e n t s  

as h e l p f u l ,  unders tanding  and empathic. The re fo re ,  a sub- 

hyp0thesi.s t e s t e d  was t h a t  f acu l t> r  and s- taff  members viho have 

i n d i c a t e d  an i n t e r e s t  i n  i n - t e r n a t i o n a l  educa t ion  w i l l  be  named 

by f o r e i m  s t u d e n t s  as m o r ~ e l p f ' u l ,  u.nderstanding and empathic 

than  -those facu1't:r and s t a . f I  members who have i.ndi.cated no 
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p rac t i ce  was continued i n  the  American colonies,  and l a t e r  i n  

t h e  independent United S t a t e s ,  where the  sons of c le rgy  and 

merchants were of ten  sent  t o  Europe f o r  un ivers i ty  education. 

An ea r ly  example of advice t o  one such prospect ive i n t e rna t i ona l  

s tudent  i s  included i n  Fraser  and Brickman (1968). John Mason i n  

1791 in s t ruc t ed  h i s  son t o  c a r e f u l l y  avoid reference  while i n  

England t o  the  l a t e  unpleasantness between t h a t  country and the  

United S t a t e s .  Concerns of p o l i t i c a l  a t t i t u d e  and adjustment 

stil l  play a r o l e  i n  the  counseling of fore ign s tudents ,  
// 

History of In t e rna t i ona l  Education i n  the  United S t a t e s  

The growth of systems of higher  education i n  t h e  United 

S t a t e s  pa ra l l e l ed  the  development of na t i ona l  educat ion systems 

i n  Europe i n  the  19th. century .  With the  r i s e  of n 

a s h i f t  i n  emphasis occurred. ' Univers i t i e s  had a 

cosinopolitan; novr they became in t e rna t i ona l ,  a r e f l e c t i o n  of 

increased i d e n t i f i c a t i o n  with governmental concepts and p o l i c i e s  

(Fraser  and Brickman, 1968). 

I n  the  United S t a t e s ,  t h e  f i r s t  fore ign s tudent  a r r ived  , 
i n  1784 from Venequela t o  study a t  Yale (Mi l le r ,  1973). I n  the  

period before 1900, numbers of fore ign s tudents  remained small, 

a,s American co l leges  were preoccupied with concerns of t h e  

developing nat ion.  With the  Good Neighbor Policy of  the  1930's 

thousands of Latin American s tudents  were encouraged t o  en t e r  

t h e  United S t a t e s  t o  pursue t h e i r  educational goals .  An even 

more s ign i f i can t  impetus was given t h i s  quan t i t a t i ve  growth 

following World War 11. Massive fore ign a i d  programs encouraged 

v a s t  numbers of s tudents  from Europe and t h e  Par  Eas t  t o  study 

i n  the  United S t a t e s  while t h e i r  u n i v e r s i t i e s ,  devastated by 
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t h e  war, vrere being r e b u i l t .  I n  addi t ion ,  t h e  broad and var ied  

soc i a l  and economic development programs launched i n  many tech- 

no log ica l ly  underdeveloped count r ies  required t r a i n i n g  personnel 

abroad. A l a r g e  proportion of thnse s tuden ts  se lec ted  programs 

i n  the  United S t a t e s  because of i t s  technological  pre-eminence, - 
and perhaps l e s s  i d e a l i s t i c a l l y ,  because of r e s t r i c t i o n s " o n  

place  of study i n  funding programs (DuBois, 1956). 

By t h e  academic year  1972-73, over 146,000 s tuden ts  from 

170 na t i ons  were enrol led  a t  1,508 i n s t i t u t i o n s  of h igher  educa- 

t i o n  i n  t h e  United S t a t e s  ( I n s t i t u t e  of I n t e r n a t i o n a l  Education, 

1973). The r a t e  of growth of t h e  fore ign s tudent  population 

has slowed somewhat, r e f l e c t i n g  some of t h e  cur ren t  f i n a n c i a l  

impediments t o  continuing expansion of open educat 

b u t  absolute  numbers continue t o  increase.  

Current Cha rac t e r i s t i c s  of In t e rna t i ona l  - Education i n  the  U.S. 

The percentage of fo re ign  s tudents  i n  t h e  t o t a l  col lege  

student  population i s  small, about 1% na t iona l ly  as compared 
i/ 

with 11% i n  the  United Kingdom, o r  30% i n  Switzerland (Eide, 

1970). According t o  the  I n s t i t u t e  of In t e rna t i ona l  Education, 

(1973). the  fo re ign  s tudents  i n  t h e  U.S. have followed r e l a -  

t i v e l y  s t a b l e  pat-terns over t h e  pas t  twanty yea r s  i n  terms of 

o r ig in ,  s t a t e  of study, and f i e l d  o f  study. Region of o r ig in  

c o r r e l a t e s  c lo se ly  with chosen f i e l d  of study. 

Preliminary d a t a  from t h e  1975-76 survey conducted by the  

I n s t i t u t e  of In t e rna t i ona l  Education (Chronicle of Higher 

Education, k1a.y 10. 1976) i nd i ca t e  t h a t  a t o t a l  of 178,850 

in t e rna t i ona l  s tudents  a r e  studying a t  2,473 co l leges  and 



A .  'l'he Ten Nation:; Sending -the La.rges-t :\'umbel-:; of Stu.der!ts t o  

The United S.katn-: -------- -, From 1971 t o  .1.973 - -- ----- 
Coui?.tr:f -- - --- ?.971:-72 1972-22_ 

I n d i a  1.1, 343 1 ~ .  656 

Ilong Kong 9 , 302 10,298 

Canada 

China,  Xepublic o f  

Cuba 

Thai land 

Japan 4 ,223 4,553 

Nigerj.2. . . 3,077 
- .  

'Korea,  Reaub1.i~ of . : 3 ,  $90 

(adap ted  f'~oi>i I ~ . ~ i ~ t i t u . t e  o f  i n % e r n a t j . o ~ &  Eduza-tiori, 1 9 7 3 , 2 L  

3 .  ?he Ten PJ :~ - t i o r~s  Sending t'ne Large:;t Piumbers of S t u d e n t s  t o  

khe Uni-tcd S t a t e s  From 197b t o  1976 - -- - 7 

Coun try - -- 1974-7 5 1975-76 

l r a n  13,780 19,630 

Hong Xong 11 ,060  11,764 

N i g e r i a  7 ,210 

China,  Republ ic  of 10,250 

I n d i a  
-. z 9 ,660  

Canada 8 ,430  

'i'hail..and 6 ,250 

Japan 

Venezue1.a 

(adap ted  from Tht? Chronicl;: of  I i i ~ h e r  Educa t ion ,  P?ay 10,1976,13)  - 
. , 7 
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v i s a s ,  and t h e  more profound d i f f i c u l t i e s  i n h e r e n t  i n  c r o s s i n g  

c u l t u r a l  boundar ies .  The t a s k s  a f o r e i g n  s t u d e n t  f a c e s  i n c l u d e :  

"communicating, l e a r n i n g  t h e  c u l t u r a l  maze, g a i n i n g  accep tance ,  

ba l anc ing  l o y a l t i e s ,  main ta in ing  p e r s o n a l  i n t e g r i t y  and s e l f -  

esteem, and ach iev ing  academic g o a l s "  (Smith,  1955,  233) .  

Before  World War 11, when numbers o f  i n t e r n a t i o n a l  s t u d e n t s  

remained small, t h e s e  s t u d e n t s  were a s s i s t e d  i n  overcoming t h e i r  

d i f f i c u l t i e s  by sympathetic f a c y l t y  and staff who took  an i n t e r e s t  

i n  them, i n  a d d i t i o n  t o  t h e i r  normal u n i v e r s i t y  d u t i e s .  Gradu- 

a l l y ,  p o s i t i o n s  were c r e a t e d ,  u s u a l l y  on a p a r t - t i m e  b a s i s ,  t o  

more e f f e c t i v e l y  u t i l i z e  t h e  s p e c i a l  s k i l l s  r e q u i r e d  i n  con- 

f r o n t i n g  t h e s e  d i f f i c u l t i e s .  In 1907 t h e  U n i v e r s i t y  of  I l l i n o i s  

c r e a t e d  t h e  f irst  Foreign S tuden t  Advisor p o s i t i o  

v e r s i t y  o f  Michigan fol lowed i n  1911,  and American 

i n  1929 ( K l i n g e r ,  1962) .  The t o t a l  number of Fore ign  S tuden t  

Advisor p o s i t i o n s  by t h e  t ime of World War I1 w a s  13. Higbee 

(1961) i n  h i s  survey o f  d a t e s  of  e n t r y  found t h a t  j u s t  over  6% 

of t h e  Foreign S tudent  Advisors  i n  h i s  sample (N=697) riad h e l d  

t h a t  p o s i t i o n  b e f o r e  1945. 

With t h e  r a p i d  i n c r e a s e  i n  numbers o f  i n t e r n a t i o n a l  studen' is  

coming t o  t h e  Uni ted S t a t e s  a f t e r  t h e  war, t h e  f i e l d  o f  f o r e i g n  

s t u d e n t  a d v i s i n g  grew r a p i d l y  a l s o .  "From 1946-1956 a t o t a l  

o f  357 ind iv idv .a l s  e n t e r e d  i n t o  t h e  p o s i t i o n ,  and from 1957- 

1960 an  a d d i t i o n a l  281 i n d i v i d u a l s  became f o r e i g n  s t u d e n t  ad- 

v i s o r s "  ( M i l l e r ,  1973,  1 1 ) .  By 1971  over  two thousand campuses 

i n  t h e  Uni ted S t a t e s  inc luded  a Fore ign  S t u d e n t  Advisor  on 

t h e i r  staff . 
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F requen t ly ,  t h i s  f u n c t i o n  i s  performed i n  con junc t ion  w i t h  

o t h e r  d u t i e s .  C ie s l ak  i n  h i s  1955 s tudy ,  found t h a t  28 o f  t h e  

58 responding Foreign Studen-t Advisors  r e p o r t e d  spending l e s s  

I 
I t han  l/3 o f  - t he i r  t ime a t  t h a t  job.  T h i r t e e n  were 1/2-time 

i Foreign S tuden t  Advisors ,  and 11 were f u l l - t i m e .  
I 
I 

The format ion  i n  1948 of t h e  Na t iona l .  Assoc i a t i on  of ,  Fore ign  

S tudent  Advisors  (now t h e  Na t iona l  Assoc i a t i on  f o r  Fore ign  

S tudent  Affairs,  o r  NAFSA) co inc ided  wi th  t h e  growing importance 

o f  t h e  f i e l d .  Then, as now, NAFSA sought t o  compile i n fo rma t ion ,  

and t o  g i v e  d i r e c t i o n  and purpose t o  i t s  members. Frequent  

workshops a r e  sponsored,  s t u d i e s  under taken,  and monographs 

pub l i shed  o f  r e l evance  t o  a l l  c o l l e g e  pe r sonne l  working wi th  

f o r e i g n  s t u d e n t s .  The o r g a n i z a t i o n  o f f e r s  f r e e  eva 

any u n i v e r s i t y '  s f o r e i g n  s t u d e n t  a d v i s i n g  p rog ra  

ways seeks  t o  enhance t h e  p r o f e s s i o n a l  s k i l l s  o  

The g u i d i n g  p r i n c i p l e s  o f  t h e  o r g a n i z a t i o n  are s e t  f o r t h  i n  i t s  

R e s p o n s i b i l i t i e s  and S tandards  i n  I n t e r n a t i o n a l  Educa t iona l  

Exchange, i nc ludzd  as Appendix A .  

D u t i e s  o f  t h e  Fore ign  S tudent  Advisor / 

The Fore ign  S tudent  Advisor t y p i c a l l y  h a s  t h r e e  d i s t i n c t  

f u n c t i o n s .  F i r s t ,  he  o r  she s e r v e s  as t h e  f o c a l  p o i n t  t h a t  

o r g a n i z e s  and i n t e g r a t e s  d i v e r s i f i e d  a r e a s  o f  competence and 

r e s p o n s i b i l i t y  o f  t h e  u n i v e r s i t y  toward i t s  f o r e i g n  s t u d e n t s .  

Secondly,  t h e  Fore ign  S tudent  Advisor i s  t h e  i n t e r p r e t e r  of  t h e  

Immigration and N a t u r a l i z a t i o n  S e r v i c e  (INS) r e g u l a t i o n s  w i th  

r e g a r d  t o  v i s a s ,  work p e r m i t s ,  ex t ens ion  o f  s t a y ,  temporary de- 

p a r t u r e  from t h e  coun t ry ,  and immigrat ion.  I n  t h e s e  two capa- 

c i t i e s ,  t h e  Fore ign  S tuden t  Advisor may be pe rce ived  by t h e  
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f o r e i g n  s t u d e n t s  as a government and u n i v e r s i t y  f u n c t i o n a r y ,  

w i th  powers similar t o  t h e  p o l i c e  o r  m i l i t a r y .  

The t h i r d  f u n c t i o n  of t h e  t y p i c a l  Foreign S tuden t  Advisor 

i s  q u i t e  d i f f e r e n t  i n  concept .  He o r  she i s  t o  be  a c u l t u r a l l y  

s o p h i s t i c a t e d  and s e n s i t i v e  cou.nselor . " H i s  p e r s o n a l i t y ,  h i s  

unders tanding  of t h e  c u l t u r e  from which t h e  s t u d e n t s  come, h i s  

awareness of t h e i r  problems, bo th  e d u c a t i o n a l  and p e r s o n a l ,  h i s  

a b i l i t y  t o  h e l p  them meet t h e i r  needs .  . . w i l l  go a long  way 

toward c o n t r i b u t i n g  e f f e c t i v e l y  t o  i n t e r n a t i o n a l  unders tanding" 

( K i e l l ,  1951, 1 9 4 ) .  The p a t i e n c e  r e q u i r e d  f o r  t h e  a t t a inmen t  

o f  such c u l t u r a l  s e n s i t i v i t y  i s  enormous. 

Uncovering t h e  s p e c i f i c  c u e s  i n  a person  from a 
f o r e i g n  c u l t u r e  i s  a p a i n s t a k i n g  and l a b o r i o u s  
p roces s .  . . .  We know t h a t  c u l t u r e  c o n t r o l s  behavior  
i n  deep and perSIS-ting ways, and t h a t  t h e r e  i s i .no  

, way t o  t e a c h  c u l t u r e  i n  t h e  same- way t h a t  langG.ag 
i s  t a u g h t .  E m p a t h y , t h e  a b i l i t y  t o  p r o j e c t  o n e s e l  
i n t o  t h e  s k i n  of ano the r  pe r son ,  becomes c r u c i a l  f o r  
genuine communication.(National  Assoc i a t i on  f o r  
Foreign S t u d e n t  A f f a i r s ,  1975, 4) . 

T h i s  p o r t i o n  of t h e  job d e s c r i p t i o n  r e q u i r e s  an emphasis on t h e  

p r o c e s s  of  communication. I n  c o n t r a s t ,  t h e  a d m i n i s t r a t i v e  d u t i e s  

r e q u i r e  an  emphasis on t a s k  complet ion,  such as f i l l i n g  o u t  of 

neces sa ry  forms.  Smith (1955) f i n d s  i t  doub t fu l  t h a t  t h e s e  
J 

a n t i t h e t i c a l  p e r s o n a l i t y  requi rements  - t h e  a d m i n i s t r a t i v e  

e x p e r t  and t h e  s e n s i t i v e  counse lor  - o f t e n  c o e x i s t  i n  t h e  same 

pe r sons  

S e v e r a l  a u t h o r s  Sugges-t t h a t ,  i n  f u l f i l l i n g  t h e s e  o b l i -  

g a t i o n s ,  t h e  Fore ign  S tudent  Advisor  may f i n d  it u s e f u l  t o  c a l l  

on f a c u l t y  members w i th  c r o s s - c u l t u r a l  exper ience  t o  a s s i s t  

them. "Facu l ty  members who have l i v e d ,  t a u g h t  and s t u d i e d  abroad 



have an  e s p e c i a l l y  important  r o l e  t o  p l a y  a t  t h i s  p o i n t ,  s i n c e  

they  themselves  have exper ienced t h e  trauma of t r y i n g  t o  a d j u s t  
Y 

t o  a d i f f e r e n t  c u l t u r e "  (Na t iona l  Associa-t ion f o r  Foreign S tuden t  

Affairs, 1972, 8 ) .  I n  a  more r e c e n t  publ ica - t ion ,  NAFSA s u g g e s t s  

i n c r e a s i n g  t h e  Foreign S tudent  Adv i so r ' s  e f f e c t i v e n e s s  through 

a c c e s s  t o  i n t e l l e c t u a l  and e x p e r i e n t i a l  knowledge throughout  

t h e  u n i v e r s i t y  base .  "The f o r e i g n  s t u d e n t  a d v i s o r  should u s e  

a l l  campus r e s o u r c e s ,  p a r t i c u l a r l y  w i t h i n  t h e  f a c u l t y ,  t o  

c o n s t a n t l y  enhance t h e  knowledge and s e n s i t i v i t y  about  people  

from o t h e r  cu l - tu res"  (Na t iona l  Assoc i a t i on  f o r  Fore ign  S tuden t  

A f f a i r s ,  1975, i ) .  More s p e c i f i c a l l y ,  f a c u l t y  members from t h e  

s o c i a l  s c i e n c e s  who have spen t  t ime i n  p a r t i c u l a r  c o u n t r i e s  may 

be a b l e  t o  e n l i g h t e n  t h e  e n t i r e  s t u d e n t  s e r v i c e s  team a s  t o  t h e  
>... 
a,. . . . .  . . 

unique e d u c a t i o n a l ,  c u l t u r a l ,  &d s o c i a l  f o r c e s  a c t i n g  . . on s t u -  

d e n t s  from t h a t  a r e a .  (Na t iona l  Assoc i a t i on  f o r  Fore ign  S tuden t  

Affairs, 1975,  1 7 ) .  

Within  t h e  broad d u t i e s  o f  t h e  Foreign S tuden t  Advisor ,  

encompassing a d m i n i s t r a t i v e  and counse l ing  r e s p o n s i b i l i t i e s ,  

d e t a i l e d  o b l i g a t i o n s  have been l i s t e d  as fo l lows :  

The Foreign S tuden t  Adv i so r ' s  r e s p o n s i b i l i t i e s  r e q u i r e  him t o :  

1. Assume a r o l e  of l e a d e r s h i p  and coo rd ina t ion  i n  developing 
programs which w i l l  a i d  i n  accomplishing i n s t i t u t i o n a l  and 
i n d i v i d u a l  o b j e c t i v e s  i n  i n t e r n a t i o n a l  e d u c a t i o n a l  exchange. 

2. Work c l o s e l y  w i t h  f a c u l t y ,  staff, and community pe r sons ,  
r e f e r r i n g  s t u d e n t s  as a p p r o p r i a t e  t o  pe r sons  o r  a g e n c i e s  J 
b e s t  equipped t o  assist them i n  a  p a r t i c u l a r  problem, and 
developing l i n e s  of communication which w i l l  encourage and 
f a c i l i t a t e  a p p r o p r i a t e  r e f e r r a l s  t o  him, 

3 .  Earn t h e  conf idence  of h i s  s t u d e n t s  by d e a l i n g  w i t h  them 
i n  a f a i r ,  c o n f i d e n t i a l ,  unders tanding ,  sympathe t ic ,  and 
p a t i e n t  manner. 



4. I n t e r p r e t  t h e  f o r e i g n  s tuden t  and h i s  s p e c i a l  problems t o  
f a c u l t y ,  s taff ,  and pe r sons  i n  t h e  community. 

5. Assist academic o f f i c i a l s  i n  t h e  adjustment  o f  s tudy  
programs as neces sa ry  t o  meet individu.a l  f o r e i g n  s - tudentsP  
needs  w i thou t  lowering of academic s t anda rds .  

6 .  Encourage t h e  development of a  c o r p o r a t e  v o i c e  f o r  f o r e i g n  
s t u d e n t s  so t h a t  t h e i r  needs  and concerns  can be a r t i c u l a -  
t e d  and made known by t h e  s t u d e n t s  themselves  t o  app rop r i -  
a t e  a u t h o r i t i e s  on campus and i n  t h e  community. 

7 .  When n e c e s s a r y  and a p p r o p r i a t e ,  s e rve  as a spokesman 
and advoca te  f o r  f o r e i g n  s t u d e n t s .  (Na t iona l  Assoc i a t i on  
f o r  Fore ign  S tudent  Affairs, 1970,  6 ) .  

I n  a d d i t i o n  t o  t h e s e  r e s p o n s i b i l i t i e s ,  t h e  Fore ign  S tudent  . 
Advisor may work w i t h  admiss ions  on c r e d e n t i a l  e v a l u a t i o n ,  co- 

o p e r a t e  w i t h  community program workers involved  w i t h  f o r e i g n  

s t u d e n t s ,  o r  assist i n  t h e  development o f  Eng l i sh  as a second 

language programs. He , o r  she . . may do r e s e a r c h  i n  c r o  

educa t ion ,  a c t  a s  ~. & advocate  f o r  t h e  i n t e r n a t i o n a l  

program on campus, and perform o t h e r  f u n c t i o n s  as t ime and 

i n t e r e s t  d i c t a t e .  The r o l e  of  t h e  Foreign S tuden t  ~ d v i s o r ' h a s  

evolved d i f f e r e n t l y  i n  t h e  v a r i e d  f i n a n c i a l ,  academic, and per-  

sona l  c o n t e x t s  of  d i f f e r e n t  !-merican campuses (Educat ion and World 

Affairs, 1965) .  However, some p o r t i o n s  of t h e  above job d e s c r i p -  

t i o n s  a r e  o p e r a t i o n a l  on n e a r l y  a l l  campuses, as t h e  Foreign 

S tudent  Advisor  a t t e m p t s  t o  h e l p  b r i d g e  t h e  c u l t u r a l  g u l f  t h a t  

may e x i s t  between h i s  i n s t i t u t i o n  and i t s  i n t e r n a t i o n a l  s t u d e n t s .  

/ C u l t u r a l  D i f f e r e n c e s  and S i m i l a r i t i e s  

S t u d e n t s  from a l l  p a r t s  of  t h e  world a r e  eage r  t o  s tudy  i n  

t h e  Uni ted S t a t e s  (Wilder ,  1965, 4) and t o  come t o  know t h e  

people  of America. I n  r e a l i t y ,  however, t h a t  e x p e c t a t i o n  and 

hope i s  o f t e n  f r u s t r a t e d .  



The f o r e i g n  s tuden t  h a s  t h e  a p p e t i t e  t o  r e l a t e  and, 
once h e r e ,  o f t e n  d i s c o v e r s  i t ' s  t h e  most d i f f i c u l t  
o b j e c t i v e  t o  a c t u a l i z e .  I t  i s  n o t  unusual  f o r  t h e  
f o r e i g n  s t u d e n t  t o  complain about  r epea t ed  f a i l u r e  
i n  e a r l y  a t t e m p t s  t o  r e l a t e  t o  Americans o r  o t h e r  
f o r e i g n  s t u d e n t s  (Baron, 1975, 3 ) .  

Communication h a s  been i d e n t i f i e d  as t h e  key t o  su.rviva1 

(Wilder ,  1965, 4) .  However, b a r r i e r s  t o  communication do e x i s t .  

Where language i s  common, t h i s  b lock may be s u b t l e  shadings  and 

l o c a l  d i f f e r e n c e s .  When languages  and c u l t u r e  d i f f e r ,  b a r r i e r s  

t o  communication and unders tanding  may be g r e a t .  I n  a d d i t i o n  

t o  language d i f f e r e n c e s ,  c o n t r a s t i n g  o r  c o n f l i c t i n g  v a l u e s  may ' 

c r e a t e  s u b t l e  b l o c k s  t o  communication. 

Thwarting of communication may occu r  when people  
a r e  n o t  aware t h a t  each i n h a b i t s  a d i f f e r e n t  percep-  
t u a l  world .  An th ropo log i s t s  r e c o r d  t h a t  expe r i ence  as 
i t  i s  pe rce ived  through one s e t  o f  cu l tu . r a l l y  p a t t e r n e d  

,/ sensory  s c r e e n s  i s  q u i t e  d i f f e r e n t  from expergence 
pe rce ived  through a n o t h e r .  The complex i t i e s  of  r e l a t i n g  
on an  i n t e r c u l t u r a l  l e v e l  become man i f e s t  upon a c l o s e r  
look a t  t h e  s u b t l e t i e s  involved  i n  bo th  v e r b a l  and non- 
v e r b a l  communication. Both t h e  spoken word, which ex- 
p r e s s e s  t hough t s  and shapes  o u r  way of t h i n k i n g ,  and 
non-verbal  communication, an i n h e r e n t  p a r t  o f  a l l  human 
i n t e r a c t i o n ,  a r e  c u l t u r a l l y  determined (Baron,  1975,  1 ) .  

Beca.use t h e s e  b l o c k s  t o  communication a r e  o f t e n  over looked,  

" fo re ign  s t u d e n t s '  v i s i t s  a r e  o f t e n  p roduc t ive  of misunders tanding 

and even ill w i l l "  ( K i e l l ,  1951,  1 9 1 ) .  

A s  t h e  i n t e r n a t i o n a l  s t u d e n t s  a t t empt  t o  t r anscend  t h e s e  

d i f f e r e n c e s ,  t o  c r o s s  from one c u l t u r e  i n t o  a n o t h e r ,  t h e i r  f rames 

of r e f e r e n c e  may t empora r i l y  go o u t  of  focus .  "For  some f o r e i g n  

s t u d e n t s  t h e  expe r i ence  of f e e l i n g  l i k e  a marg ina l  person  may 

be i n t e n s e  and seem t o  be much more permanent t h a n  it w i l l  prove 

t o  be  i n  a c t u a l i t y "  (NAFSA, 1975,  9 ) .  
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The c h a l l e n g e  of t h e  Foreign S tuden t  Advisor  and o t h e r  
;r 

i n t e r e s t e d  pe r sons  i n  t h i s  s i t u a t i o n  i s  t o  assist t h e  s t u d e n t  I 

i n  ma in t a in ing  bo th  i n d i v i d u a l i t y  and c u l t u r a l  i d e n t i t y ,  t o  see, 
\ 

c u l t u r a l  p a t t e r n s  i n  c o n t e x t ,  and t o  develop a d a p t i v e  a t t i t u d e s \  

A broad knowledge of c u l t u r a l  c h a r a c t e r i s t i c s  may h e l p  t h e  

Foreign S t u d e n t  Advisor p r e d i c t  and exp la in  c e r t a i n  t y p e s  o f  

behavior  (NAFSA, 1975,  9 ) .  However, i n d i v i d u a l  d i f f e r e n c e s  may 

make such g e n e r a l i z a t i o n s  s u s p e c t .  I n  a d d i t i o n  t o  developing 

c u l t u r a l  awareness  and i n t e r c u l t u r a l  counse l ing  s k i l l s  i n  him- 

s e l f ,  t h e  Fore ign  S tudent  Advisor  s eeks  t o  m e a t i  throughout  t h e  

campus an  a-tmosphere conducive t o  c u l t u r a l  i n t e r a c t i o n  (Nat iona l  

Assoc i a t i on  f o r  Foreign S tudent  Affairs, 1972, 9 ) .  With i n t e r -  

a c t i o n , . o p p o r t u n i t i e s  f o r  u n d e r s t a n d i n g a n d  apprec  
: \ 

n i n c r e a s e  

. In seek ing  knowledge about  c u l t u r a l  d i f f e r e  d  s i m i -  

l a r i t i e s ,  t h e  Foreign S tudent  Advisor can t u r n  t o  c u r r e n t  r e -  

s ea rch  i n  educa t ion ,  l i n g u i s t i c s ,  anthropology,  and psychology.  

I n  o r d e r  t o  u s e f u l l y  d e s c r i b e  c u l t u r a l  d i f f e r e n c e s ,  and 

w i t h i n  each o f  t h o s e  d i s t i n c t  c u l t u r e s ,  i n d i v i d u a l  d i f f e r e n c e s ,  l 
it i s  n e c e s s a r y  t o  have a g r a s p  of t h e  i d e a  o f  c u l t u r e  i t s e l f ,  i 

1 
and of t h e  e x i s t i n g  u n i v e r s a l s .  The c a u t i o n  d i r e c t e d  towards 

p sychoana lys t s  who would engage i n  c r o s s - c u l t u r a l  o r  t r a n s -  

c u l t u r a l  psychotherapy i s  a l s o  meaningful  t o  Fore ign  S tuden t  

Advisors :  

The psychoana lys t  must ,  however, p o s s e s s  a v e r y  
sound unders tanding  of t h e  n a t u r e  and f u n c t i o n  o f  
' c u l t u r e  p e r  s e '  as d i s t i n c t  from f a m i l i a r i t y  w i t h  
any p a r t i c u l a r  c u l t u r e  - because c u l t u r e  i s  a un i -  
v e r s a l  phenomenon and a t r a i t  un ique ly  c h a r a c t e r i s t i c  
of  man, and because t h e  broad c a t e g o r i e s  of  c u l t u r e -  



as d i s t i n c t  from t h e i r  c o n c r e t e  c o n t e x t  i n  any p a r t i c u -  
la r  c u l t u r e -  a r e  a l s o  u n i v e r s a l  phenomena (Devereu .~ ,  
3.953 9 633) . 

Not only  i s  c u l t u r e  u n i v e r s a l l y  c h a r a c t e r i s t i c  o f  humans, b u t  

t h e r e  a r e  p r o p e r t i e s  common t o  a l l  c u l t u r e s .  Osgood, i n  h i s  

r e c e n t  Study (1975) of twenty-one language/cul ture  communities, 
/' 

found numerous s i g n i f i c a n t  l i n g u i s t i c  s i m i l a r i t i e s ,  a l though  

t h e  c u l t u r e s  s t u d i e d  were widely d i s p e r s e d  geograph ica l ly .  

Human be ings ,  no m a t t e r  where t h e y  l i v e  o r  what 
language they  speak,  a p p a r e n t l y  a b s t r a c t  about  t h e  
same p r o p e r t i e s  of t h i n g s  f o r  making comparisons,  and 
they  o r d e r  t h e s e  d i f f e r e n t  modes of q u a l i f y i n g  i n  
roughly  t h e  same way i n  importance (189) .  

Pancul ' tura l  s i m i l a r i t i e s  such as t h o s e  found by Osgood 

a r e  a t  l e a s t  p a r t l y  t h e  b a s i s  f o r  s u p r a l i n g u i s t i c  systems such 

as music, a r t ,  s i g n  language,  and l e s s  obviously ,  f o r  weather / 

s i g n a l s ,  math, and topographic  symbols (La Bar re ,  1947) .  Uni- 

v e r s a l s  o f  meaning e x i s t  i n  each o f  t h e s e  symbolic systems,  

i l l u s t r a t i n g  t h e  e f f e c t i v e n e s s  o f  communication among c u l t u r e s  

a t  a s u p r a l i n g u i  s t i c  l e v e l .  

Broad s i m i l a r i t i e s  e x i s t  n o t  on ly  i n  g e n e r a l i z e d  meaning, 

b u t  a l s o  i n  concep t s  r e l a t e d  t o  mental  h e a l t h .  Wittkower (1959) 

found,  i n  h i s  s tudy  of d a t a  from 30 c o u n t r i e s ,  t h a t  t h e  main 

c a t e g o r i e s  of  mental  d i s o r d e r  a r e  u b i q u i t o u s .  E l l enbe rge r  

(1960) c o r r o b ~ r a t e s  t h i s  p o i n t  o f  view: 

A c a r e f u l  survey of dependable d a t a  shows t h a t  a  
few b a s i c  forms of mental  d i s t u r b a n c e  a r e  cons idered  
abnormal a l l  over  t h e  world . . .  a l though  t h e  symptoms 
a r e  more o r  l e s s  molded by c u l t u r a l  f a c t o r s . . . . B u t  
i n  most c a s e s  t h e  c u l t u r a l  f a c t o r s  w i l l  merely c o n f e r  
a c e r t a i n  c o l o r  upon t h e  more s u p e r f i c i a l  o f  t h e  
symptoms ... (159,  162-3) .  



Wi-th a broad unders tanding  of t h e  u n i v e r s a l i t y  o f  c u l t u r e  

and i t s  meaning i n  terms of mental  h e a l t h  and maladju.stment,- 

t h e  p s y c h i a t r i s t ,  and on a l e s s  t e c h n i c a l  l e v e l ,  t h e  Foreign 

S tuden t  Advisor ,  can p l a c e  c u l t u r a l  and i n d i v i d u a l  d i f f e r e n c e s  

i n ' c o n t e x t ,  and recognize  them a p p r o p r i a t e l y  when t h e y  occur .  

One o f  t h e  e a r l i e s t  thorough a n a l y s e s  documenting v a r i a -  

t i o n s  i n  behav io r  among c u l t u r e s  i s  La B a r r e ' s  " C u l t u r a l  base  

of emotions and g e s t u r e s "  (1997) .  Drawing from a l a r g e  number 

of a n t h r o p o l o g i c a l  obse rva t ions ,  he  s eeks  t o  d e f i n e  t h e  " i n t e r -  

na- t iona l  boundar ies  between physiolbgy and c u l t u r e "  ( 5 2 ) .  

C u l t u r a l l y d e t e r m i n e d  i n t e r a c t i o n  p a t t e r n s  may be i n a p p r o p r i a t e  

o r  damaging t o  communication when t h e  p a r t i c i p a n t  

d i f f e r e n t  c u l t u r a l  h e r i t a g e s .  Abel (1956) prov id  

o f  some ways i n  which c u l t u r a l  p a t t e r n s  e n t e r  . i n t  

t h e r a p i s t  communication and o f f e r s  sugges t ions  f o r  overcoming 

t h e s e  d i f f i c u l t i e s .  

Recogni t ion of c u l t u r a l  f a c t o r s  i n  t r ea tmen t  h a s  l e d  va r -  

i o u s  a u t h o r s  t o  sugges t  i n c o r p o r a t i o n  o f  t r a d i t i o n a l  p a t t e r n s  

i n  t h e  t r e a t m e n t  p roces s .  Researchers  have r e p o r t e d  ( The i m -  

por tance  o f  c u l t u r a l  f a c t o r s  i n  t r e a t m e n t ,  1962) good r e s u l t s  

i n  i n c l u d i n g  f ami ly  members i n  t h e r a p y  where t h e  c o n t e x t  

encourages it, and o t h e r s  have suggested c o l l a b o r a t i v e  e f f o r t s  

w i th  t r a d i t i o n a l  h e a l e r s  i n  a nonjudgmental manner (Bolman, 1968; 

Torrey,  1969) .  

Chess,  C la rk  and Thomas (1953) emphasize t h a t  t h e  u s u a l  

d i a g n o s t i c  c a t e g o r i e s  may n o t  be a p p l i c a b l e  i n  c r o s s - c u l t u r a l  

c o n t e x t s ,  i n  any d i a g n o s t i c  a t t empt .  They a t t a c k  t h e  d i s t o r -  
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t i o n s  caused by s t e r e o t y p i c a l  g e n e r a l i z a t i o n s  i n  d iagnos ing  

mental  i l l n e s s  i n  i n d i v i d u a l s  from o t h e r  c u l t u r e s  o r  from 

minor i ty  c u l t u r e s  w i t h i n  t h e  Uni ted S t a t e s .  Novak (1964) 

p r e s e n t s  a s i m i l a r  p o i n t  o f  view, focused  on t h e  s p e c i a l  under- 

s t and ing  r e q u i r e d  i n  counse l ing  m i n o r i t y  c u l t u r e s  nevi t o  c i t y  

l i f e  i n  t h e  Uni ted S t a t e s .  . , 

The impor-tance of unders tanding  t h e s e  d i f f e r e n c e s  i s  po in t ed  

o u t  a t  t h e  p o l i t i c a l  l e v e l ,  - r a t h e r  t han  t h a t  of  t h e  i n d i v i d u a l  

p a t i e n t ,  by a n o t h e r  r e s e a r c h e r .  Glenn (1966) i n  h i s  a n a l y s i s  

of  Uni ted Na t ions  t r a n s l a t i o n s ,  p o i n t s  o u t  s u b t l e  d i f f e r e n c e s  

t h a t  may be p r e s e n t  i n  thought  p a t t e r n s  and t h e i r  b e h a v i o r a l  

c o r r e l a t e s  among p a r t i c i p a n t s  from v a r y i n g  c u l t u r a l  backgrounds. 

Sugges t ions  are o f f e r e d  a s  t o  t h e  impor-tance o f  unders tanding  
. , 

t h e s e  d i f f e r e n c e s  i n  o r d e r  t o  p reven t  m i  sunder s tanding .  
....,, 

The danger i s  always p r e s e n t ,  however, t h a t  s u p e r f i c i a l  

a t t e m p t s  t o  unders tand  o t h e r  c u l t u r e s  w i l l  l e a d  t o  g r o s s  s t e r e o -  

"types such as t h o s e  p re sen ted  i n  t h e  v a r i o u s  " n a t i o n a l  c h a r a c t e r "  

t h e o r i e s .  Opler  (1968) i n  h i s  c r i t i c i s m  o f  t h e s e  t h e o r i e s ,  

p o i n t s  ou t '  t h e i r  non-dynamic c h a r a c t e r ,  and t h e  tendency t o  

a s s e s s  c u l t u r e  as determined by c h i l d - r e a r i n g  p r a c t i c e s ,  r a t h e r  

than  v i c e  v e r s a .  He a l s o  demons t ra tes  t h e  u s e f u l n e s s  o f  t h e  

" n a t i o n a l  c h a r a c t e r "  t h e o r i e s  i n  t h e  s e r v i c e  of wartime rac i sm 

and p r e j u d i c e .  

Within t h e  Uni ted S t a t e s ,  s t e r e o t y p i n g ,  misdiagnosing, 

and misunders tanding  pe r sons  from minori- ty c u l t u r e s  have pro- 

duced l e s s  e f f e c t i v e  t r ea tmen t  t han  would be p o s s i b l e  were 

c u l t u r a l  b i a s  a b s e n t .  White c o u n s e l o r s  have been known t o  
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d e l i b e r a t e l y  lower e x p e c t a t i o n s  of t h e i r  b lack  s t u d e n t s .  Smith 

(1967) c a t a l o g u e s  a number of o f f end ing  and demeaning a c t i o n s  

common t o  c o u n s e l o r s  i n  slum schoo l s ,  and d i s c u s s e s  t h e  damage 

done t o  human development thereby .  I n  r e p o r t i n g  similar f i n d i n g s ,  

Chess, C la rk  and Thomas (1953) sugges t  tha- t ,  due t o  t h e  cul tu . ra1 

gap between wh i t e  middle c l a s s  t e a c h e r s  and b l ack  lower c l a s s  

s t u d e n t s ,  behavior  may be i n c o r r e c t l y  pe rce ived .  What t h e  

t e a c h e r  t e rms  de l inquen t  behavior  may i n  f a c t  b e  h i g h l y  a d a p t i v e  

f o r  t h e  c h i l d .  

I n  a s tudy  o f  c u l t u r a l  b i a s  p e r t a i n i n g  t o  an  a d u l t  popu- 

l a t i o n ,  Wainwright (1958) found similar nonproduct ive  a t t i t u d e s  

d e r i v i n g  from c u l t u r a l  p r e j u d i c e s .  I n  t h a t  s 

s i m i l a r  c a s e s  were diagnosed and t r e a t e d  q u i t  

cor responding  t o  d i f f e r e n c e s  pe rce ived  i n  t h e  

o f  t h e  p a t i e n t s .  Bishop and Winokur (1956) sugges t  t h a t  , 

If  more a t t e n t i o n  were p a i d  t o  t h e  c u l t u r a l  back- 
grounds o f  p a t i e n t s ,  psychotherapy might be  adapted 
more f l e x i b l y  t o  meet t h e  n e e d s  o f  t h e  many n a t i o n a l  
and s o c i a l  g roups  w i t h i n  o u r  coun t ry  i n s t e a d  o f  3e ing  
as i t  so  f r e q u e n t l y  i s ,  an i n t e r a c t i o n  between d o c t o r s  
and p a t i e n t s  bo th  of t h e  same n a t i o n a l i t y  and s o c i a l  
c l a s s  (374). 

I n c r e a s e d  awareness as t o  t h e  e f f e c t s  of  c u l t u r a l  c o n t e x t  

i s  mandated n o t  on ly  by r i s i n g  n a t i o n a l  consc iousness  of t h e  

m i n o r i t y  c u l t u r e s  w i t h i n  our  b o r d e r s ,  b u t  a l s o  by t h e  i n c r e a s i n g  

number of f o r e i g n e r s  i n  t h e  Uni ted S t a t e s  who seek p s y c h i a t r i c  

h e l p  (Wolf and H a l l ,  1971) .  Awareness of t h e  r ange  and dep th  

of c u l t u r a l  d i f f e r e n c e s  i s  a f f e c t i n g  n o t  on ly  t h e  f i e l d  of 

psychology and i t s  p r a c t i c i o n e r s ,  b u t  i s  a l s o  hav ing  an  e f f e c t  
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i n  t h e  world o f  educa t ion ,  even a p a r t  from t h e  r o l e  o f  t h e  

Foreign S tuden t  Advisor .  Educa t iona l  t e s t i n g ,  a  phenomenon of 

growing importance s i n c e  World War 11, h a s  i n  r e c e n t  y e a r s  

addressed  i t s e l f  t o  t h e  development o f  c u l t u r e - f a i r  t e s t s .  

D e f i n i t i o n  o f  c u l t u r e - f a i r  t e s t i n g  i s  a t tempted  i n  a comprehen- 

s i v e  manner by R.L. Thorndike (1971) .  A f a m i l i a r i t y  w i th  t h e s e  1 
1 

concepts  would i n c r e a s e  t h e  e f f e c t i v e n e s s  of any Foreign S-tu.d.ent 1 

Advisor f aced  wi th  t h e  d i f f i c u l t i e s  o f  e v a l u a t i n g  p o t e n t i a l  

e n r o l l e e s .  T h i s  i s  p a r t i c u l a r l y  t r u e  when t h a t  e v a l u a t i o n  i s  

l a r g e l y  based  on t e s t  r e s u l t s ,  f o r  t h e s e  r e s u l t s  a r e  g r e a t l y  

a f f e c t e d  by t h e  c u l t u r a l  background o f  t h e  s t u d e n t .  

The Fore ign  Studen-t Advisor ,  i n  a t t empt ing  t o  p u t  i n t o  
/ 

p r a c t i c e  a knowledge of t h e  u n i v e r s a l  f a c t  of  c u . l t u r e , a n d  o  . . . . 
t h e  d i f f e r e n t  exp res s ions  o f  cu l tu . res  of  v a r i ~ u s , ~ e ~ ~ l e s ,  can 

s t r i v e  t o  b r i d g e  t h e  c u l t u r a l  gap. That  gap i s  p e c u l i a r l y  wide 

i n  America, which l a c k s  t h e  geograph ica l  p rox imi ty  t h a t  l e s s e n s  

t h e  g u l f  f o r  o t h e r  c u l t u r e s .  I n  a d d i t i o n  t o  geograph ica l  i s o -  

l a t i o n ,  and perhaps  p a r t l y  because of it ,  Americans have addi -  

t i o n a l  b a r r i e r s  t o  c r o s s - c u l t u r a l  unders tanding .  Wilder (1965) 

d e s c r i b e s  t h e  c u l t u r a l  b l i n d n e s s  p a r t i c u l a r l y  v i r u l e n t  i n  America: 

Fo re igne r s .  . . a r e  k e p t  from unders tanding  u s  by t h e  I" 
s t e r e o t y p e s  which we as Americans have e r e c t e d  about  
o u r s e l v e s  and by those  we have formed about  people  
from o t h e r  c o u n t r i e s .  Bes ides  t h i s  rampant ignorance  .II 
t h e r e  i s  a l s o  -the ' c o l o r  c o n s c i o u s n e s s ~  of Americans 
and t h e  f a i l u r e  t o  have ' s i g n i f i c a n t  c o n t a c t 1  w i t h  
f o r e i g n  s t u d e n t s  ( 4 ) .  

The Foreign S tuden t  Advisor ,  i n  a c t i v e l y  combating t h i s  ignor -  

ance and bias, can h e l p  t o  c r e a t e  and enhance a c l i m a t e  o f  

s e n s i t i v i t y  and knowledge abou t  p e r s o n a l  i n t e r a c t i o n  a c r o s s  



c u l t u r a l  l i n e s .  T h i s  l e v e l  of  informed s e n s i t i v i t y  can g r e a t l y  

i n c r e a s e  t h e  e f f e c t i v e n e s s  o f  t h e  Foreign S-tudent Advisor i n  

f a c i l i t a t i n g  t h e  s a t i s f a c t o r y  pe r sona l  and academic ad jus tment  

of  f o r e i g n  s t u d e n t s  a t  h i s  i n s t i t u t i o n  (Baron,  1 9 7 5 ) .  

Adjustment o f  Foreign S tuden t s  A 

The importance of t h e  Foreign S tudent  Adv i so r ' s  r o l e ,  and 

t h a t  of i n fo rma l  c o n s u l t a n t s ,  in  e a s i n g  ad jus tment  d i f f i c u l t i e s  

i s  po in t ed  o u t  by a r e v e a l i n g  s t a t emen t  from a 1951-52 Educa- 

t i o n a l  Exchange S e r v i c e  s tudy.  . 
A sense  of knowing where t o  go f o r  adv ice  appea r s  t o  

be  a s i g n i f i c a n t  f a c t o r  i n  t h e  e a s e  w i th  which exchange 
s t u d e n t s  r e s o l v e  c e r t a i n  t y p e s  of adjustment  problems, 
and in fo rma l ,  p e r s o n a l  s o u r c e s  of adv ice  would seem t o  
be no l e s s  impor tan t  t han  i n s t i t u t i o n a l  sou rces  (DuBois, 
1956, 8 1 ) .  

~. 

The concep ement of  many i n d i v i d u a l s  

f a c i l i t a t i n g  ad jus tment  du r ing  so jou rn  i s  d e s c r i b e d  as a campus 

team approach.  A comprehensive c h e c k l i s t  of  b e h a v i o r a l  o b j e c t i v e s  

f o r  each team member a t  v a r i o u s  s-tages of t h e  f o r e i g n  s t u d e n t ' s  

exper ience  a r e  l i s t e d  i n  A Guide f o r  t h e  educa t ion  o f  f o r e i g n  

s t u d e n t s ,  pub l i shed  by t h e  Na t iona l  Assoc i a t i on  f o r  Foreign 

S tudent  Affairs (Benson and Kovach, 1974) .  T h i s  gu ide  i s  de- 

sigr.ed t o  o u t l i n e  t h e  i d e a l  exper ience  f o r  bo th  sponsored and 

non-sponsored f o r e i g n  s t u d e n t s  i n  Uni ted  S t a t e s  academic i n s t i t u -  J 
t i o n s  and communities. I - t  s t r e s s e s  t h e  importance of a team 

e f f o r t  on t h e  p a r t  of a l l  pe r sons  r e s p o n s i b l e  f o r  p rov id ing  

suppor t  and s e r v i c e s  t o  t h e  f o r e i g n  s t u d e n t  and i l l u s t r a t e s  t h e  

p a r a l l e l  i n t e r e s t  and o f t e n  s imul taneous  involvement o f  v a r i o u s  

i n d i v i d u a l s  and o f f i c e s  i n  t h e s e  e f f o r t s  ( 7 ) .  The team approach 



i s  a l s o  supported by K i e l l  (1951) ,  who s t r e s s e s  t h e  importance 

of p rov id ing  a p p r o p r i a t e  a s s i s t a n c e  a t  c r u c i a l  p o i n t s  i n  t h e  

so journ  . 
U n t i l  and u n l e s s  American u n i v e r s i t y  a d m i n i s t r a t o r s  

and o f f i c i a l s  a r e  w i l l i n g  t o  supplement t h e  mere accomo- 
d a t i o n  of ove r seas  s t u d e n t s  i n  t h e i r  i n s t i t u t i o n s  by a 
well-rounded and v igo rous  adv i so ry  program wherein  each 
s t u d e n t  can secu re  t h e  a s s i s t a n c e  h e  n e e d s  when h e  needs  
i t ,  s t u d e n t  exchanges w i l l  n o t  f u r t h e r  t h e  k i n d  of i n t e r -  
n a t i o n a l  unders tanding  educa to r s ,  d ip lomats  and men of 
good w i l l  would l i k e  t o  s ee  e s t a b l i s h e d  ( 1 9 3 ) .  

The p r o v i s i o n  of a p p r o p r i a t e  a s s i s t a n c e ,  t o  be  most e f f e c t i v e ,  

i n c l u d e s  a r e a l i z a t i o n  t h a t  t h e r e  a r e  t imes  when campus staff 

e x p e r t i s e  i s  i n s u f f i c i e n t  t o  meet t h e  s t u d e n t s '  needs .  Fore ign  

s t u d e n t s  may be under  unusual  p sycho log ica l  s t r e s s .  

Conf ron ta t ion  wi th  a s t r a n g e  c u l t u r e  may cause  p rob -  
lems t o  s u r f a c e  f o r  t h e  first t ime.  Then t h e  f o r e i g n  
s t u d e n t  may appear  t o  be  under abnormal s t r e s s , - - a n d  un-. 
a b l e  t o  cope e i t h e r  wi th  t h e  c u l t u r a l  d i f f e r enc ' e s  o r  

I/ w i t h  h imse l f .  If t h e  f o r e i g n  s t u d e n t  must devote  ex- 
c e s s i v e  energy t o  ma in t a in ing  e q u i l i b r i u m ,  h i s  o t h e r  
ego f u n c t i o n s  - such as l e a r n i n g ,  a c t i v e  unders tanding ,  
o r g a n i z i n g ,  and coping - can be impaired ( N a t i o n a l  
A s s o c i a t i o n  f o r  Foreign S tuden t  Affairs, Gu ide l ines :  
A t a n d  1975, 1 1 ) .  

These s i t u a t i o n s  may r e p r e s e n t  t h e  extreme,  b u t  t h e  Fore ign  

S tuden t  Advisor  and o t h e r  u n i v e r s i t y  pe r sonne l  need  t o  be  aware 

of t h e  e x i s t e n c e  of such s t r e s s e s  and be a b l e  t o  make r e f e r r a l s  

t o  t r a i n e d  r e s o u r c e  pe r sons  when a p p r o p r i a t e .  

Assessment o f  t h e s e  s t r e s s e s  i n  t e rms  o f  c u l t u r a l  d i s t a n c e  

h a s  been a t t empted ,  and found t o  b e  inadequa te  a s  a t o o l  of  

a n a l y s i s  due t o  t h e  complexity o f  t h e  s u b j e c t  and t h e  p r e s e n t  

s t a g e  of s o c i a l  s c i ence  development (DuBois, 1956,  78) .  More 

f r u i t f u l  methods of a n a l y s i s  suggested by DuBois i n c l u d e  a 

d e s c r i p t i o n  of emotional  s e t s  t h a t  a f f e c t  accep tance  o f  o r  r e s i s -  



t ance  t o  e lements  i n  t h e  h o s t  c u l t u r e ,  and a v a r i e t y  o f  media t ing  

and s i t u a t i o n a l  f a c t o r s  (79) . 
Much o f  t h e  l i t e r a t u r e  concerned w i t h  f o r e i g n  s t u d e n t  ad- 

justment i s  s i t u a t i o n a l  i n  i t s  d e s c r i p t i v e  approach.  T y p i c a l l y ,  1 
a range  of problem a r e a s  i s  i d e n t i f i e d ,  and t h e  r e l a t i v e  impor- 

t a n c e  of each o f  t h e  a r e a s  of d i f f i c u . l t y  i s  a s s e s s e d  through 

responses  t o  q u e s t i o n n a i r e s .  A complex ma t r ix  o f  c u l t u r a l  

d i f f e r e n c e s  i s  assumed, and ad jus tment  d i f f i c u l - t i e s  a r e  o f t e n  

weighted by t h e i r  e f f e c t  on academic succes s  r a t h e r  t han  analyzed 
* 

i n  terms of t h e i r  c u l t u r a l  c o n t e x t .  

M i l l e r ' s  t h e s i s  (1973) i n c l u d e s  a d e s c r i p t i v e  t a b l e  o f  

ad jus tment  problems as perce ived  by responding Fore ign  S tuden t  

Advisors,.  : The most o f t e n  c i t e d  "problem" o r  beha response  
. .  . . .. . .  

of  t h e  Fore ign  S tuden t  Advisor i s  "pe r sona l  couns 

a good e a r " ,  and t h e  second most o f t e n  c i t e d  behavior  i s  "pro- 

v i d i n g  s e r v i c e s  t o  f o r e i g n  s t u d e n t s  as i n d i v i d u a l s " .  I n  t h e  

con-text o f  t h i s  d i s c u s s i o n  of ad jus tment  problems,  t h e s e  d a t a  

s e rve  simply t o  emphasize t h a t  such problems do e x i s t ,  and 

responses  t o  t h e s e  d i f f i c u l t i e s ,  which a r e  n o t  s p e c i f i c a l l y  

i d e n t i f i e d  i n  t h i s  survey,  c o n s t i t u t e  t h e  primary behavior  of  

t h e  responding Foreign S tuden t  Advisors .  

I n  a l o c a l i z e d  ref inement  o f  t h e  weighted c h e c k l i s t  o f  

problems t echn ique ,  F o r s t a t  (1951) surveyed 182 f o r e i g n  s t u d e n t s  

a t  Purdue.  The number of problems c i t e d  was c o r r e l a t e d  wi th  

count ry  of o r i g i n ,  academic s t a t u s ,  and l e n g t h  o f  s t a y .  Country 

o f  o r i g i n  and academic s t a t u s  were found t o  be  f a c t o r s  a f f e c t i n g  ] 
I t h e  number o f  ad jus tment  problems c i t e d ,  wh i l e  t h e  l e n g t h  of time; 



Table 2  
I 

Problems Handled Most F requen t ly  With Forei-m S t u d e n t s  

Number Rank Order 
Problem Yes No No Answer F i r s t  Second Thi rd  

Developing b e t t e r  uhders tanding  between 
f o r e i g n  s t u d e n t s  and Americans through 
campus i n t e r a c t i o n  47 86 

Helping f o r e i g n  s t u d e n t s  unders tand  A d  com- 
p l y  w i t h  i n s t i t u t i o n  r e g u l a t i o n s  

P rov id ing  s e r v i c e s  t o  f o r e i g n  s t u d e n t s  
74  59 

as i n d i v i d u a l s  
Promoting t h e  e s t ab l i shmen t  o f  a b e t t e r  r e -  

99 34 

l a t i o n s h i p  between f o r e i g n  s t u d e n t s  and 
community 44 89 

P r o f e s s i o n a l  development o f  t h e  f o r e i g n  
s t u d e n t  a d v i s o r  16  117 

P rov id ing  academic a s s i s t a n c e  t o  f o r e i g n  
s t u d e n t s  6 4  69 

F i n a n c i a l  Aid cou.nseling and adv ice  66 67 
Pe r sona l  counse l ing  and b e i n g  a 'good e a r q  1 0 1  32 
Informing s t u d e n t s  of  INS r u l e s  and 

r e g u l a t i o n s  8 1  52 
Loca t ing  employment o f f  campus 27 106 
Loca t ing  employment on campu.s 31 102 
A s s i s t a n c e  w i t h  h e a l t h  problems 31 102 
A s s i s t a n c e  w i t h  problems r e l a t e d  t o  l e g a l  

s t a t u s  51 82 
Problems f i n d i n g  o f f  campu.s hous ing  29 104 
P rov id ing  adequa te  pre-admission in fo rma t ion  39 94 
Other  
None 

. . . 
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i n  t h e  Uni ted  S t a t e s  w a s  n o t  found t o  a f f e c t  ad jus tment  i n  t h a t  

s tudy .  

Academic s t a t u s  o r  succes s  h a s  of-ten been used as t h e  c r i -  

t e r i o n  f o r  s a t i s f a c t o r y  adjustment  of  f o r e i g n  s t u d e n t s .  I n  an 

assessment  of  s e v e r a l  f a c t o r s  r e l a t e d  t o  adjustment  o f  s e l e c t e d  

Middle E a s t e r n  s t u d e n t s ,  G e z i ' s  (1965) d a t a  supported h i s  hypo- 

t h e s i s  t h a t  i f  c o l l e g e  work i s  t h e  major purpose o f  t h e  s t u d e n t ' s  

exper ience  i n  t h e  United'  S t a t e s ,  academic succes s  becomes a b a s i s  

f o r  t h e  s t u d e n t ' s  s a t i s f a c t i o n  wi th  h i s  so journ  and h i s  ad jus tment .  

If academic succes s  i s  a l a r g e  p a r t  o f  t h e  d e f i n i t i o n  o f  a 

s a t i s f a c t o r y  c r o s s - c u l t u r a l  academic exper ience ,  it becomes es-  

s e n t i a l  t o  seek in format ion  as t o  t h e  v a r i a b l e s  c o r r e l a t e d  w i t h  

tha t  success .  The AACRO-AID s tudy  (1971) s u g g e s t s  tha-t s u p e r i o r  
. . 

. .- .. 
2 , .  .' . . 

academic performance of i t s  i s  re'1ated'":tb . .. m o t i v a - ~  

t i o n ,  t h e  e x p l i c i t n e s s  of t h e  p a r t i c i p a n t ' s  o b j e c t i v e ,  and t h e  

n a t u r e  o f  t h e  agency suppor-t r e c e i v e d  by t h e  p a r t i c i p a n t  (IX-2).  

I n  a d d i t i o n ,  t h i s  s tudy found E n g l i s h  language p r o f i c i e n c y  t o  

be  t h e  v a r i a b l e  of  t hose  t e s t e d  most h i g h l y  c o r r e l a t e d  w i t h  1 

academic performance (IX-6) . 
I n  a s tudy  of Middle E a s t e r n  s t u d e n t s  i n  Oregon, Hagey (1968) 

found s t a t i s t i c a l l y  s i g n i f i c a n t  r e l a t i o n s h i p s  between academic 

succes s  and Eng l i sh  language p r e p a r a t i o n .  However, Hattari 's  

s tudy  (1966) determining t h e  r e l a t i o n s h i p  of s e l e c t e d  p e r s o n a l  

and s o c i a l  f a c t o r s  t o  academic achievement c o n t r a d i c t s  t h a t  

f i n d i n g .  No s i g n i f i c a n t  r e l a t i o n s h i p  w a s  found between academic 

succes s  and Eng l i sh  language background. S i g n i f i c a n t  r e l a t i o n -  d 
I 

s h i p s  were found,  however, between academic achievement o f  f o r e i g n  



undergradua te  s t u d e n t s  and t h e i r  p e r c e p t i o n s  of t h e  h o s t  c u l t u r e ,  I 
and between g rade  p o i n t  average and sources  of f i n a n c i a l  suppor t .  

A s  Ha-ttari found a  source  of d i f f i c u l t y  i n  p e r c e p t i o n s  of 

t h e  h o s t  c u l t u r e ,  Gabr ie l  (1973) found t h e  major problem a r e a s  

t o  be o u t s i d e  o f  t h e  academic s t r u c t u r e  a l s o .  

The c h i e f  d i s s a t i s f a c t i o n s  were w i th  i n fo rma l  a s p e c t s  
of  c o l l e g e  l i f e . . . A b o u t  o n e - f o u r t h . . . f e l t  d i s s o c i a t e d  
from t h e  mainstream o f  American l i f e .  General  d i ssa - t i s -  
f a c t i o n  was expressed wi th  t h e  s t r e n g t h  and n a t u r e  o f  t h e  
f r i e n d s h i p s  formed w i t h  Americans. . .A v e r y  c l e a r  impl ica-  
t i o n  i s  t h a t  f u t u r e  f o r e i g n  s t u d e n t s  might be he lped  i n  
t h e i r  s o c i a l  ad jus tments  i f  t hey  could be g iven  t h e  
oppor tun i ty  t o  p a r t i c i p a t e  i n  an  o r i e n t a t i o n  program con-' 
duc ted  i n  t h e  United S t a t e s  which focused upon t h e  i n -  
formal  a s p e c t s  of  American l i f e .  Other conc lus ions . .  . 
include. . . - the need f o r . . . a d d i t i o n a l  o p p o r t u n i t i e s  f o r  
immersion i n t o  American s o c i a l  and c u l t u r a l  l i f e  ( G a b r i e l ,  
1973, 18k ) .  

In formal  a s p e c t s  o f  American c o l l e g e  l i f e  a l s o  p r e s e n t  t h e  major 

a r e a  of d i f f i c u l t y  c i t e d  i n  Whatss happening wi th  US-foreign 

s t u d e n t  r e l a t i o n s  a t  predominantly b l ack  c o l l e g e s ?  (1973) .  

The s u p e r f i c i a l i t y  of communication was t h e  major problem 

c i t e d  by responding f o r e i g n  s t u d e n t s ,  fo l lowed by resentment  of  

a pe rce ived  a t t i t u d e  of s u p e r i o r i t y  among American Blacks  ( 3 6 ) .  

C r i t i c i s m  of t h e  e f f e c t i v e n e s s  o f  S tudent  Personne l  staff 

i n  a s s i s t i n g  t h e  f o r e i g n  s t u d e n t s  i n  coping wi th  t h e s e  problems 

comes from s e v e r a l  a u t h o r s .  Sharma (1973) r e p o r t s  t h a t  i n  a 

North C a r o l i n a  s tudy ,  " t h e  s t u d e n t  pe r sonne l  s e r v i c e s  were found 

somewhat h e l p f u l  i n  r ega rd  t o  academic problems, b u t  t h e i r  

u s e f u l n e s s  f o r  t h e  r e s o l u t i o n  o f  p e r s o n a l  and s o c i a l  problems 

was n o t  e v i d e n t W ( l b 5 ) .  I n  t h i s  a n a l y s i s  o f  adjustment  problems 

o f  f o r e i g n  non-European g radua te  s t u d e n t s ,  a  s t r o n g  p o s i t i v e  

r e l a t i o n s h i p  was found among academic, p e r s o n a l ,  a n d , s o c i a l  
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problems,  and t h e  r eco rd  of a s s i s t a n c e  from S tuden t  Pe r sonne l  

staff was r a t h e r  uneven. I n  a r e c e n t  s tudy o f  265 Middle E a s t e r n  

s t u d e n t s ,  Hagey (1974) found t h a t  no u s e  was r e p o r t e d  of t h e  

Dean of Men's o r  Dean o f  Womenes o f f i c e s .  Only 29% o f  t h e  

responding s t u d e n t s  r e p o r t e d  having d i scussed  problems wi th  any 

f a c u l t y  o r  staff members. Hagey concludes  t h a t  " . . . improvements 

i n  t h e  q u a l i t y  and s t a f f i n g  of t h e  o f f i c e  of f o r e i g n  s t u d e n t  

a d v i s i n g  would seem t o  be t h e  most l o g i c a l  p o i n t  a t  which t o  

a t t empt  t o  i n c r e a s e  t h e  a d v i s i n g  s e r v i c e s  " ( 4 4 ) .  

T h i s  s tudy  a l s o  ment ions  a s t r o n g  need f o r  some type  of 

comprehensive o r i e n t a t i o n  program. T h i s  need i s  f r e q u e n t l y  

c i t e d  i n  t h e  l i t e r a t u r e ,  as a method of p r e v e n t i n g  ad jus tment  

p r o b l e m s t h a t  S tudent  Personne l  staff members o f t  

equa te  t r a i n i n g  o r  r e s o u r c e s  t o  cope w i t h .  . Many 
%., i 

contend t h a t  adjustment  problems, g iven  t h e  p r e s e n t  s t a t e  o f  

t h e  a r t  o f  f o r e i g n  s tuden t  a d v i s i n g ,  a r e  more e f f e c t i v e l y  avoide  

than  t r e a t e d .  Of ten  s t r e s s  i s  upon a need f o r  %ncreased  a t t e n l  

I t i o n  t o  t h e  s e l e c t i o n  p r o c e s s ,  coupled wi th  an adequa te  o r i e n -  

I t a t i o n  program i n  o r d e r  t o  f a c i l i t a t e  t r a n s i t i o n  i n t o  t h e  A m e r i c a n  

e d u c a t i o n a l  c o n t e x t .  I n  t h e  same v e i n ,  t hey  propose r e - e n t r y  

o r  p re -depa r tu re  seminars  o r  workshops t o  p r e p a r e  t h e  f o r e i g n  

s t u d e n t  f o r  ready  r e a d a p t a t i o n  t o  h i s  c u l t u r e  o f  o r i g i n .  

Vernon (1972) d e s c r i b e s  a p a r t i c u l a r l y  s u c c e s s f u l  program 

of educa t ing  Guyanese s t u d e n t s  a t  Tuskeegee. He a t t r i b u t e s  a 

s i g n i f i c a n t  p o r t i o n  of t h i s  succes s  t o  an i n t e n s i v e  o r i e n t a t i o n  

s e s s i o n  g iven  t h e  s t u d e n t s  i n  Washington s h o r t l y  a f t e r  t h e i r  

a r r i v a l  i n  t h e  Uni ted S t a t e s .  



The N a t i o n a l  Assoc i a t i on  f o r  Foreign S tudent  A f f a i r s  h a s  

p repared  a nu.mber of b o o k l e t s  which a s s i s t  i n  development o f  an 

adequa te  o r i e n t a t i o n  program. The A s s o c i a t i o n ' s  p o s i t i o n  i s  t h a t  

From t h e  moment t h a t  t h e  i n s t i t u t i o n  a c c e p t s  a f o r e i g n  
s t u d e n t ,  i t  assumes t h i s  r e s p o n s i b i l i t y  ( o f  adequa-te o r i -  
e n t a t i o n ) .  More and more, i n s t i t u t i o n s ,  i n  f a c t ,  a r e  
making o r i e n t a t i o n  mandatory. I t  i s  s t r o n g l y  urged, t h a t  
t h i s  p o l i c y  be adopted by a l l  i n s t i t u t i o n s ,  as bo- th 'a  
sound educa t iona l  p r i n c i p l e  and a  v a l i d  p sycho log ica l  
concept  (Na-tional Assoc i a t i on  f o r  Foreign S tuden t  Affairs, 
Gu ide l ines :  I n i t i a l  O r i e n t a t i o n ,  1975, 1). 

O r i e n t a t i o n  should i n c l u d e  in fo rma t ion  concerning bo th  academic 

and non-academic a s p e c t s  of  c o l l e g e  l i f e ,  so t h a t  t h e  incoming 

f o r e i g n  s t u d e n t  "may be p repa red  t o  f u n c t i o n  e f f e c t i v e l y ,  com- 

f o r t a b l y ,  and wi th  reasonable  i n i - t i a l  succes s  i n  h i s  new environ-  

ment" ( I b i d .  ) . I n  ano the r  b o o k l e t ,  NAFSA s u g g e s t s  t u d e n t s  

of similar majors ,  whether o f  American c i t i z e n s h i p  e r an  I 
f o r e i g n  s t u d e n t s ,  could be  prepared  t o  e f f e c t i v e l y  t r a n s m i t  t h e  I 
r e q u i r e d  in fo rma t ion  ( N a t i o n a l  Assoc i a t i on  f o r  Fore ign  S-tudent I 
Affairs, 1972,  1 0 ) .  The Gu ide l ines  s e r i e s  o f f e r s  a number of 

c o n c r e t e  program sugges t ions  f o r  o r i e n t a t i o n ,  b u t  t h e  emphasis 

i s  on f l e x i b i l i t y  t o  meet t h e  needs  of t h e  p a r t i c u l a r  s t u d e n t s  

e n r o l l i n g  a t  any s i n g l e  i n s t i t u t i o n .  "How o r i e n t a t i o n  i s  done 

i s  n o t  n e a r l y  so impor tan t  as t h a t  it be done" (Na t iona l  Assoc- 

i a t i o n  f o r  Fore ign  S tudent  A f f a i r s ,  19'75, 5 ) .  

If  c u l t u r e  shock, ego i n s t a b i l i t y ,  l o n e l i n e s s ,  f e a r s  o f  
J 

inadequacy,  and l o s s  of  ba lance  t h r e a t e n  a f o r e i g n  s tuden t  upon 

e n t r y  i n t o  t h e  United S t a t e s ,  a similar l i s t  of d i f f i c u l t i e s  

probably awaits them upon r e t u r n  t o  t h e i r  homeland. Not on ly  

have t h e y  changed and developed,  b u t  c o n d i t i o n s  i n  t h e  homeland 



a r e  l i k e l y  t o  have a l t e r e d  a l s o ,  and t h e  ready  resumption o f  a , 
c l e a r l y  d e f i n e d  n i c h e  i n  s o c i e t y  i s  by no means a s su red .  P a r t  / 
of t h e  unde r ly ing  assumption of i n t e r n a t i o n a l  e d u c a t i o n a l  exchange 

i s  t h a t  t h e  s t u d e n t s  w i l l  e v e n t u a l l y  r e t u r n  t o  t h e i r  homeland. 

The educa t ing  i n s t i t u t i o n ,  as a p a r t  of  i t s  duty t o  t h e  s t u d e n t  

and t o  t h e  succes s  of  t h e  i d e a  of educa t iona l  i n t e r c h a n g e ,  h a s  

a r o l e  t o  p l a y  i n  p r e p a r a t i o n  of s t u d e n t s  f o r  r e - en t ry .  Bayer 

(1973) t r e a t s  t h e  problem o f  r e l u c t a n c e  t o  r e t u r n  home and f a c e  

t h e  a t t e n d a n t  d i f f i c u l t i e s  when he  u r g e s  nat ion-wide e f f o r t s  t o  
encourage and f a c i l i t a t e  e v e n t u a l  r e t u r n  home of f o r e i g n  s t u d e n t s .  

P l ann ing  f o r  r e - e n t r y  can be an i n t e g r a l  p a r t  o f  t h e  

s t u d e n t ' s  educa t iona l  exper ience  wh i l e  i n  t h e  Uni ted  S t a t e s .  

For  example, t h e s e s  o r  d i s s e r t a t i o n  t o p i c s  could  l e c t e d  f o r  
. . .  . 

I 
r e l e v a n c e  t o  t h e  exper ience  and n e e d s  of t h e  / 
of o r i g i n .  If adequate  s u p e r v i s i o n  can be a r r anged ,  it i s  a t  

t imes  p o s s i b l e  t o  do r e s e a r c h  i n  t h e  home coun t ry ,  w i t h  t h e  r e -  

s u l t s  submi t ted  t o  f a c u l t y  i n  t h e  United S t a t e s .  The Educat ion 

and World Affairs Report  c i t e d  i n  Nelson (1975) "a rgues  t h a t  

f o r e i g n  s t u d e n t s  must be  urged as p a r t  o f  t h e i r  U.S. exper ience  
L," 

t o  t h i n k  i n  terms of how they  can b e s t  app ly  what t h e y  have 

l e a r n e d  t o  t h e  s i t u a t i o n  i n  t h e i r  home country"  ( 3 ) .  

I n  o r d e r  f o r  t h e  stud.ent t o  cope wi th  t h e  i s s u e  o f  a p p l i c a -  

b i l i t y  of t h e  Uni ted S t a t e s  e d u c a t i o n a l  expe r i ence ,  h e  must 

s u c c e s s f u l l y  r e a d j u s t  t o  h i s  n a t i v e  c u l t u r e .  B r i s l i n  and Van 

Buren (1974.) t r e a t  t h e  qu.estion o f  r e v e r s e  c u l t u r e  shock, and J 

emphasize i t s  frequency.  Of-ten t h e  person  most s u c c e s s f u l  a t  



adap t ing  t o  American c u l t u r e  i s  l e a s t  a b l e  t o  make t h e  t r a n s i -  
J 

t i o n  back t o  t h e  norms of h i s  n a t i v e  cu- l tu re .  

Both t h e  q u e s t i o n s  of a p p l i c a b i l i t y  of t h e  Uni ted S t a t e s  

e d u c a t i o n a l  exper ience  and t h e  problems of p sycho log ica l  read-  

justment t o  t h e  home c u l t u r e  should be t r e a t e d  i n  r e - e n t r y  o r  

t r a n s i t i o n  workshops. D i so r i en - t a t i on  t o  t h e  home c u l t u r ' e  i s  t o  - 
b e  expec ted ,  and t h e  Uni ted S ta - tes  u n i v e r s i t y  staff can  p rok ide  

a s s i s t a n c e  t o  -the r e t u r n i n g  s t u d e n t  i n  p repa r ing  f o r  t r a n s i t i o n .  

To t h i s  end, an inven to ry  o f  r e - e n t r y  problems by f o r e i g n  s t u - -  

d e n t s  w i t h i n  s i x  months of t h e i r  r e t u r n ,  w a s  p r e s e n t e d  a t  a 

NAFSA r e - e n t r y  workshop by D r .  Nobleza Asuncion-Lande. The 

c h e c k l i s t  i s  p re sen ted  on t h e  fo l lowing  pages .  
~. ~ ~ . .. 

The p o t e n t i a l  problems i n  academic,' s o c i a i ,  c u l t u r a l ,  and 
. ~. ... 

p r o f e s s i o n a l  a r e a s  encompass d i s c r e p a n c i e s  i n  p e r c e p t i o n ,  ex- 

p e c t a t i o n s ;  behavior  similar t o  t h e  k i n d s  o f  i n c o m p a t a b i l i t i e s  

which may a f f l i c t  f o r e i g n  s t u d e n t s  upon t h e i r  e n t r y  i n t o  t h e  

Uni ted S t a t e s .  F o r t u n a t e l y ,  r e s o u r c e s  such as t h o s e  c i t e d  have 

r e c e n t l y  been made a v a i l a b l e  t o  assist t h e  Fore ign  S tuden t  Ad- 

v i s o r  and o t h e r  u n i v e r s i t y  s t a f f  i n  a i d i n g  t h e  f o r e i g n  s t u d e n t s  

through t h e  p o t e n t i a l l y  d i s r u p t i v e  p e r i o d s .  

A l a r g e  propor-t ion of t h e  p u b l i c a t i o n s  on f o r e i g n  s t u d e n t  

ad jus tment  have t o  do wi th  t h e s e  p e r i o d s  of a r r i v a l  o r i e n t a t i o n  

and r e - e n t r y  p r e p a r a t i o n .  T h i s  d i s p r o p o r t i o n a t e  emphasis i s  

i r o n i c  i n  t h e  f a c e  of t h e  most widely  accep ted  theo ry  o f  s t a g e s  

of ad jus tmen t ,  t h e  U-curve hypo thes i s .  T h i s  ad jus tment  t h e o r y ,  

first developed by Sver re  Lysgaard (1955) ,  w a s  r e f i n e d  by Coelho 



Inventory  of Re-entry Problems 

C u l t u r a l  adjustment  
a .  i d e n t i t y  problem 
b. i n s e c u r i t y  
c .  ad jus tment  t o  changes i n  l i f e  s t y l e  
d. ad jus tment  t o  a pe rvas ive  q u a l i t y  of  envy and d i s t r u s t  

i n  i n t e r p e r s o n a l  r e l a t i o n s  
e .  ad jus tment  t o  t h e  l o c a l i t e n e s s  ( s i c )  of  k i n  and f r i e n d s  
f .  ad jus tment  t o  a  d a i l y  work r o u t i n e  
g. f ami ly  o r  community p r e s s u r e  t o  conform 
h .  no problem 
i. o t h e r  

S o c i a l  adjustment  
a. ad jus tmen t s  from i n d i v i d u a l i s m  of U.S. l i f e  t o  f a m i l i s m  

(conformity  and submission t o  t h e  demands of f ami ly )  i n  
home count ry  . 

b.  c o l o n i a l  m e n t a l i t y  
c .  f e e l i n g s  of s u p e r i o r i t y  due t o  i n t e r n a t i o n a l  exper ience  

and t r a v e l  
d .  l a c k  of amen i t i e s  which were a p a r t  of  U.S. e x i s t e n c e  
e .  u n c e r t a i n t i e s  i n  i n t e r p e r s o n a l  r e l a t i o n s  
f .  s o c i a l  a l i e n a t i o n  as a r e s u l t  o f  f o r e i m  so journ  
g .  d i s s a t i s f a c t i o n  wi th  r i t u a l i z e d  p a t t e r n s  o f "  s o c i a l  

i n t e r a c t i o n  
h. f r u s t r a t i o n  as a r e s u l t  o f  c o n f l i c t i n g  a t t j t u d e s  

L i n g u i s t i c  b a r r i e r s  
a .  adop t ion  of verbal /non-verbal  codes  which a r e  n o t  

f a m i l i a r  t o  countrymen 
b.  adopt ion  o f  c e r t a i n  speech mannerism which may be 

m i s i n t e r p r e t e d  by countrymen 
c .  absence o f  co l1eagu .e~  who speak t h e  same code as r e t u r n e e  
d. u n f a m i l i a r i t y  wi th  new forms o f  communication o r  s t y l e s  
e .  no problem 
f .  o t h e r  

N a t i o n a l  and p o l i t i c a l  problems 
a.  changes i n  p o l i t i c a l  c o n d i t i o n s  
b .  s h i f t s  i n  n a t i o n a l  p r i ~ r i t i e s / ~ o l i c i e s  
c .  s h i f t  i n  p o l i t i c a l  v iews 
d. p o l i t i c a l  c l ima te  n o t  conducive t o  p r o f e s s i o n a l  a c t i v i t y  
e .  p o l i t i c a l  c l i m a t e  n o t  conducive t o  p r o f e s s i o n a l  ad- 

vanc ement 
f .  d i s s a t i s f a c t i o n  wi th  p o l i t i c a l  s i t u a t i o n  
g. observed l a c k  o f  n a t i o n a l  g o a l s  
h .  p o l i t i c i z a t i o n  o f  o f f i c e  o r  c o l l e a g u e s  
i. changes i n  b u r e a u c r a t i c  l e a d e r s h i p  
j .  no problem 
k .  o t h e r  



5. Educa t iona l  problems 
a .  i n a b i l i t y  t o  reconci1.e a s p e c t s  of  U.S. educa t ion  t o  

educa t ion  i n  home count ry  
b.  r e l e v a n c e  of educa t ion  t o  home s i t u a t i o n  
c .  f u l f i l l m e n t  of  o b j e c t i v e s  i n  coming t o  U.S. 
d .  a s p e c t s  of  U.S. educa t ion  which a r e  l e a s t  h e l p f u l  

t o  r e t u r n e e s  
e .  l a c k  of f a c i l i t i e s  and r e s o u r c e s  f o r  r e s e a r c h  
f .  wrong e x p e c t a t i o n s  
g .  f a i l u r e  t o  improve s k i l l s  
h .  absence of p r o f e s s i o n a l  educa t ion  programs t o  keep 

up wi th  new developments o r  knowledge 
i .  no problem 
j .  o t h e r  

6 .  P r o f e s s i o n a l  problems 
a. i n a b i l i t y  t o  work i n  chosen s p e c i a l t y  
b. placement i n  i n a p p r o p r i a t e  f i e l d  
c .  f a c i n g  a g l u t t e d  job market  
d .  s c i e n t i f i c  terminology i n  U .  S. s t u d i e s  vrhich a r e  n o t  

s u b j e c t  t o  adequate  t r a n s l a t i o n  i n t o  t h e  n a t i v e  language 
e .  i n a b i l i t y  t o  communicate what was l e a r n e d  
f .  r e s i s t a n c e  t o  change by co-workers 
g .  f e e l i n g  of s u p e r i o r i t y  due t o  U.S. t r a i n i  . . 

h .  .non- recogni t ion  of U.S. degree  
i. jea lousy  of c o l l e a g u e s  . . 

j. low compensation 
k .  h i g h  e x p e c t a t i o n s  
1. i s o l a t i o n  from academic and s c i e n t i f i c  developments i n  

U.S. o r  i n  own f i e l d  
m. pe rce ived  l a c k  of enthusiasm and/or commitment among 

co-workers 
n.  concern wi th  qu ick  m a t e r i a l  succes s  
o .  no problem 
p .  o t h e r  



(1958) and s t i l l  p rov ides  a u s e f u l  way of unders tanding  t h e  ad- 

justmen-ts most s t u d e n t s  exper ience  du r ing  t h e i r  so journ  i n  t h e  

Uni ted S t a t e s .  Smith (1955) summarizes t h e  t heo ry  as a U-shaped 

curve runn ing  from r e l a t i v e l y  f a v o r a b l e  morale a t  t h e  o u t s e t  

through a  t rough  a s s o c i a t e d  w i t h  t h e  f r u s t r a t i o n s  o f  t h e  adap- 

t i v e  phase ,  t o  a subsequent ly  h i g h e r  l e v e l  a f t e r  t h e  s t u d e n t  

h a s  come t o  terms wi th  h i s  exper ience .  S ince  c u l t u r a l  d i s t a n c e s  

v a r y ,  t h e  l e n g t h  o f  so jdurn  t o  a l l o w  f o r  a l l  t h e s e  s t a g e s  should 

i n c r e a s e  w i t h  c u l t u r a l  d i s t a n c e .  

I n  a more r e c e n t  s tudy ,  Chang (1973) p a r t i a l l y  supported 

t h e  U-curve hypo-thesis  concerning a t t i t u d e  change through t ime  

w i t h i n  h i s  responding Chinese s t u d e n t  popu la t ion .  However, he  

proposed '  an a l t e r n a t i v e  Fray o f  unders tanding  a d j u s  J' 
. . . .  . . . 

a s s o c i a t i o n  hypothes i s .    his h y p o t h e s i s  i s  more 

p e r s p e c t i v e  of t h e  problem o f  unders tanding  ad jus tment ,  r e f l e c t e d  

i n  a t t i t u d e ,  t han  a d i r e c t  c o n t r a d i c t i o n  t o  t h e  U-curve hypo- 

t h e s i s .  The hypo thes i s ,  which o r i g i n a t e s  i n  s o c i o l o g i c a l  s t u d i e s  

o f  -the 1950 ' s  and 19601s,  i s  simply s t a t e d  by S e l l t i z  (1963):  

"The a s s o c i a t i o n  hypothesis . ,  i n  a s i m p l i f i e d  form, s t a t e s  t h a t  

c o n t a c t  w i t h  a d i f f e r e n t  group r e s u l t s  i n  l i k i n g  t h a t  group" (3-4) .  

Chang's f i n d i n g s  suppor t  t h e  a s s o c i a t i o n  hypo thes i s ,  s p e c i f i c a l l y  

t h a t  Chinese s t u d e n t  a t t i t u d e s  toward t h e  United S t a t e s  were 

p o s i t i v e l y  a s s o c i a t e d  wi th  c o n t a c t  w i th  Americans. F u r t h e r ,  

h i s  f i g u r e s  "show t h a t  t h e r e  i s  no r e l a t i o n  between c o n t a c t  w i th  

Americans and t h e  p r e - a r r i v a l  a t t i t u d e s  of Chinese s t u d e n t s  (and)  

show t h a t  t h e r e  i s  a s i g n i f i c a n t  r e l a t i o n  between c o n t a c t  with 

Americans and t h e  p r e s e n t  a t t i t u d e s  of Chinese s t u d e n t s "  ( 7 2 ) .  



According t o  t h i s  hypo thes i s ,  c o n t a c t  may have more t o  do wi th  
,," 

a t t i t u d e s  and adjustment  t han  l e n g t h  of s t a y  o r  o t h e r  v a r i a b l e s .  

If t ru-e ,  t h i s  hypo thes i s  would l e n d  credence t o  t h e  c u r r e n t  

emphasis on o r i e n t a t i o n  a c t i v i t i e s ,  f o r  e x t e n s i v e  c o n t a c t  i s  

a by-prod-uct of  such endeavors.  

A t t i t u d e  Change and Adjustment - 
I n  some c a s e s ,  adjustmen-t,  w i th  i t s  a t - tendant  changes  i n  

a t t i t u d e ,  neve r  becomes & i s s u e .  I t  i s  p o s s i b l e  f o r  some per -  

sons  l i v i n g  i n  a c u l t u r e  d i f f e r e n t  from t h e i r  n a t i v e  count ry  t ?  

ma in t a in  s u f f i c i e n t  p sycho log ica l  d i s t a n c e  so t h a t ,  i n  i s o l a t i o n  

from t h e  c u l t u r e ,  -they do n o t  have t o  exper ience  t h e  -trauma of 

adap t ing  t o  it. Eide (1970) d i s c u s s e s  t h e  a t t i t  

who do n o t  undergo changes i n  o r d e r  t o  ad.just  whi 

I t  a l s o  makes sense  t h a t  persons '  whYhodo no 
themse lves  t o  a f o r e i g n  c u l t u r e  t o  t h e  e x t e n t  o f  go ing  
th rough  changes t o  conform t o  it,  can e n t e r  i n t o  a r e l a -  
t i o n s h i p  t o  t h a t  c u l t u r e  which might be  termed c u l t u r a l  
coex i s t ence .  If  t h i s  i s  p o s s i b l e ,  and one cou ld  s p e c i f y  
c o n d i t i o n s  tha-t  have t o  o b t a i n  i n  such a c a s e ,  t h e  f o r -  
e i g n  c u l t u r e  does n o t  p r e s e n t  i t s e l f  as a problem where 
a s s i s t a n c e  i s  needed f o r  ad jus tment  and conformmce;  
one simply does  n o t  c a r e ,  and t h a t  might  be  c a l l e d  a 
k i n d  o f  adjustment  t o o ,  as long  as t h e  term does  n o t  
imply conformity .  But t h e  p o i n t  i s  t h a t  it l e a v e s  
-the s t u d e n t  more independent  of  a s s i s t a n c e  and probably 
of h i s  h o s t  c u l t u r e  i n  g e n e r a l  (118) .  

Such expe r i ences  a r e ,  however, t h e  excep t ion .  Fo r  most s t u d e n t s ,  

an extended. p e r i o d  of t ime abroad l e a d s  t o  d e f i n i t e  a t t i t u d e  

changes as a p a r t  of t h e  ad jus tment  p roces s .  I n  a 1959 s tudy  

of American c o l l e g e  s t u d e n t s  i n  P a r i s ,  McGuigen found a s i g n i f i -  

c a n t  d e c r e a s e  i n  e t h n i c  d i s t a n c e  (synonomous wi th  p r e j u d i c e  i n  

t h i s  stu.dy) , a c o n s i s t e n t  i n c r e a s e  i n  x e n o p h i l i c  t e n d e n c i e s ,  



a development of i nc reased  h o s t i l e  f e e l i n g s  toward Americans, 

and l e s s  independence than  they  had i n d i c a t e d  a t  t h e  o u t s e t  o f  

t h e  exper ience .  T h i s  p r o c e s s  o f  a t t i t u d e  change a s  a p a r t  of I 
I 
! 

t h e  dynamics of adjustment  i s  so pe rvas ive  tha-t  one a u t h o r  I 
I 

p roposes  t o  d e f i n e  i n t e r n a t i o n a l  unders tanding  i n  t e rms  of human 

development o f  f o r e i g n  s t u d e n t s .  ". , .The vague concept  of  in ter!  

n a t i o n a l  unders tanding  can b e  r e fo rmula t ed  i n t o  u s e f u l  opera- 

t i o n a l  q u e s t i o n s  through a r e s e a r c h  f o c u s  on p e r s o n a l i t y  growth 

and e d u c a t i o n a l  development of o v e r s e a s  s t u d e n t s  a t  home and 

abroad" (Coehlo,  1962, 6 7 ) .  

A number of a u t h o r s  have d e a l t  w i t h  t h e  p r o c e s s  o f  a t t i t u d e  

change i n  i n t e r p e r s o n a l  c o n t a c t .  Those t h a t  f o c u s  on a t t i t u d e  

change in .  c r o s s - c u l t u r a l  c o n t a c t  seek t o  i d e n t i f y  

c o r r e l a t e d  wi th  such change, and t o  d e s c r i b e  t h e  p  

g e n e r a l ,  it i s  t h e  hope and t h e  expec t a t i on  of sponsors  and 

s u p p o r t e r s  o f  i n t e r n a t i o n a l  e d u c a t i o n a l  exchange t h a t  a t t i t u d e  

change w i l l  occur  and i n  a p o s i t i v e  d i r e c t i o n .  "Y 
/' 4 

/ It i s  a common assumption t h a t  g e t t i n g  t o  know t h e  
people  of ano the r  count ry  w i l l  l e a d  t o  l i k i n g  them; t h i s  
assumption i n c l u d e s  t h e  e x p e c t a t i o n  t h a t  exchange-of- 
pe r sons  programs w i l l  i n c r e a s e  i n t e r n a t i o n a l  goodwil l  .... 
The e n t i r e  body of r e s e a r c h  on c r o s s - c u l t u r a l  edu-cation, 
however, sugges t s  t h a t  t h i s  expec t a t i on  i s  o v e r s i m p l i f i e d  
and o v e r l y  op tomis t i c  ( S e l l t i z  and Cook, 1962, 1 0 ) .  

A t t i t u d e  change i n  i n t e r p e r s o f i a l ,  and e s p e c i a l l y ,  
crO ss-i' 

c u l t u r a l  c o n t a c t  i s  a complex i s s u e .  Some of t h e  v a r i a b l e s  

i d e n t i f i e d  as impor tan t  t o  t h e  i s s u e  a r e :  t ime ,  c o g n i t i v e  s t r a i n ,  

p e r s o n a l i t y  f a c t o r s ,  r e f e r e n c e  groups ,  world mindedness, s o c i a l  

d i s t a n c e ,  and shared  t a s k s .  Researchers  have manipulated t h e s e  



v a r i a b l e s  i n  a v a r i e t y  of s i - t u a t i o n s  i n c l u d i n g  r a c i a l  p r e j u d i c e  

s t u d i e s  vii-thin t h e  United S t a t e s  and i n  c o n t e x t s  o f  c ros s -  

c u l t u r a l  con- tact .  Conclusions have been drawn as -to t h e  neces-  

s a r y  c o n d i t i o n s  f o r  -the exis- tence o f  a t t i t u d - e  change i n  a 

f a v o r a b l e  d i r e c t i o n  i n  i n t e r p e r s o n a l ,  i n t e r c u l t u r a l  c o n t e x t s .  

These c o n c l u s i o n s  have i m p l i c a t i o n s  f o r  t h e  a s s i s t a n c e  of 

f o r e i g n  s t u d e n t s  du r ing  t h e  ad jus tment  p rocess .  F u r t h e r ,  i m -  

p l i c a t i o n s  c& be drawn as t o  t h e  r e l evance  of p r i o r  i n t e r c h l t u r a l  

expe r i ence  f o r  -those pe r sons  a t t e m p t i n g  t o  assist t h e  f o r e i g n  

s t u d e n t s .  Such c o n s i d e r a t i o n s  l e a d  t o  an e x p l o r a t i o n  of empathy, 

and i t s  r e l a t i o n  i'jo a t t i t u d e  change and ad jus tment .  

One o f  t h e  v a r i a b l e s  most accep ted  as impor t an t  i n  a t t i t u d e  

change i.s -the exper ience  of c o g n i t i v e  s t r a i n .  Secord and Back- 

man (1974) t r e a t  r o l e  incongruence as one of t h e  pr imary p r i n -  

c i p l e s  o f  p r e j u d i c e  r e d u c t i o n .  I n  i n t e r a c t i o n  w i t h  a person 

who occup ie s  a r o l e  ca tegory  t h a t  i s  incompat ib le  o r  incongruent  

w i t h  t h e  e t h n i c  s t e r e o t y p e  o r d i n a r i l y  a t t r i b u t e d  t o  him, con- 

f l i c t i n g  expec t anc i e s  a r e  a roused .  I n  o r d e r  t o  reduce  t h e  

c o g n i t i v e  s t r a i n  produced by t h e s e  c o n f l i c t s ,  t h e  i n a p p r o p r i a t e  

e x p e c t a t i o n s  a r e  l i k e l y  t o  be  abandoned o r  modif ied.  T h i s  

r e d u c t i o n  i n  p r e j u d i c i a l  s t e r e o t y p e s  i s  l i k e l y ,  however, t o  be 

r o l e  s p e c i f i c .  In t h e  m a j o r i t y  o f  r a c e  p r e j u d i c e  s t u d i e s ,  t h e  

in tergr0u.p  c o n t a c t  examined occu.rs i n  a p a r t i c u l a r  s i t u a t i o n  

such as m i l i t a r y  a c t i v i t y ,  i n t e g r a t e d  housing,  and s p e c i f i c  work 

environments.  I n  most of t h e  s t u d i e s  c i t e d  i n  Secord and Backman 

(164-2031, change i s  conf ined  t o  s p e c i f i c  r o l e  i n t e r p r e t a t i o n s .  

For  example, c i t i n g  Palmore (1955) ,  Secord and Backman p o i n t  
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o u t  t h a t  " i n  s p i t e  of  t h e i r  accep tance  of t h i s  b l ack  man on 

t h e  job,  t h e  f i v e  whi te  men who worked wi th  him would n o t  e a t  

o r  t a k e  c o f f e e  b reaks  w i th  him - ano the r  i l l u s t r a t i o n  of t h e  

s p e c i f i c i t y  of  t h e  r o l e  r e l a t i o n "  (190) .  

Hofman and Zak (1969) make i t  c l e a r  t h a t  c o g n i t i v e  s t r a i n  

i s  an e f f e c t i v e  agen t  of  a t t i t u d e  change i n  a c r o s s - c u l t u r a l  

c o n t e x t  a l s o .  "The t r a v e l e r  who, f o r  whatever r ea son ,  a c h i e v e s  

some c o n t a c t  wi-th a n a t i v e  may exper ience  c o g n i t i v e  strain as a  

r e s u l t  of  a t t i t u d i n a l  d i sc repency .  To r e s t o r e  ba l ance  he  w i l l ,  

t e n d  t o  move toward t h e  o t h e r ' s  a c t u a l  o r  pe rce ived  p o s i t i o n  " 

( 1 6 5 ) .  . The. ' reasons  f o r  t h e  d i r e c t i o n  of change and t h e  d e t e r -  

mina t ion  o f  which i n d i v i d u a l  w i l l  make t h e  adjus-tment a r e  a l s o  

suggested;  

It i s  l i k e l y  tha-t s e n s i t i v i t y  t o  c o g n i t i v e  s t r a i n  w i l l  
be r e l a t i v e l y  g r e a t  i n  a f o r e i g n  count ry  when one conk ide r s  
t h a t  t h e  u n f a m i l i a r  e n v i r o n m ~ n t  may reduce t h e  p r o b a b i l i t y  
of  some of t h e  u s u a l  a l t e r n a t i v e s  t o  a t t i t u d e  change; i . e . ,  
pe rsuading  t h e  o t h e r  o r  d i s c o u n t i n g  h i s  competence (166) .  

I t  i s  p o s s i b l e  t h a t  t h e  i n d i v i d u a l  removed from h i s  own c u l t u r a l  

c o n t e x t  w i l l  make some ad jus tmen t s  i n  a t t i t u d e  n o t  on ly  due t o  

i n s e c u r i t y ,  t h e  n a t u r e  of which Hofman and Zak sugges ted ,  b u t  

a l s o  due t o  t h e  format ion  of a new r e f e r e n t  group.  Poo l  (1956) 

conducted a s tudy o f  a t t i t u d e  change on t h e  p a r t  of  903 s e n i o r  

businessmen who t r a v e l e d  e x t e n s i v e l y  i n  1954. He found t h a t ,  

f o r  t h e s e  Americans, t r a v e l  does  broaden,  does  "expand ( t h e  

i n d i v i d u a l ' s )  range  of awareness  as r e g a r d s  economic and p o l i t i c a l  

m a t t e r s .  However, i t  d i d  t h i s  n o t  by l i b e r a l i z i n g  as such b u t  

by f o r c i n g  t h e  t r a v e l e r  i n t o  a new r o l e ,  by w r i e n t i n g  him t o  a 

new r e f e r e n c e  group " (173) .  The impact  of  change i n  r e f e r e n c e  
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group,  i - t  can be  assumed, i s  g r e a t e r  f o r  f o r e i g n  s t u d e n t s  

r e s i d i n g  i n  a s t r a n g e  l and  than  f o r  businessmen who b r i e f l y  

v i s i t  s e v e r a l  d i f f e r e n t  n a t i o n s .  

The t ime  v a r i a b l e  h a s  been explored  by s e v e r a l  r e s e a r c h e r s ,  

There i s  no u n q u a l i f i e d  answer t o  t h e  q u e s t i o n  as t o  how l e n g t h  

o f  so jou rn  e f f e c t s  change i n  a t t i t u d e ,  a l though  t h e  U-curve 

hypo thes i s  t r e a t s  t h e  p o s s i b l e  e f f e c t s  of  t h e  t ime v a r i a b l e .  

Smith (1955) found t h a t  " a  r e l a t i v e l y  b r i e f  exper ience  in  

a n o t h e r  c u l t u r e  h a s  a l i m i t e d  impact  on g e n e r a l  a t t i t u d e s "  ( 4 7 0 ) .  

S e l l t i z  and Cook (1962) rev iew a  number o f  s t u d i e s ,  and conclude 

t h a t  t ime a l o n e  does  n o t  account  f o r  a t t i t u d e  change. "There 

i s  c o n s i d e r a b l e  evidence t h a t  t h e  s h e e r  f a c t  of  having been i n  

ano the r  count ry ,  even f o r  an  extended p e r i o d  of s tudy ,  h a s  q u i t e  

l i m i t e d  e f f e c t s  on a t t i t u d e s  toward t h a t  count ry"  ( 1 0 ) .  They 

sugges t  t h a t  unknown p reconcep t ions  and mot iva t ions  may be t h e  

i n f l u e n t i a l  v a r i a b l e s .  One f u r t h e r  e x p l o r a t i o n  of t h e  t ime  

f a c t o r  i s  con ta ined  i n  Smi th ' s  fol low-up i n v e s t i g a t i o n  (1957) 

of s t u d e n t s  who had been t o  Europe over  f o u r  y e a r s  p r e v i o u s l y .  

He found s i g n i f i c a n t ,  b u t  c o n f l i c t i n g ,  changes i n  a t t i t u d e .  

The s t u d e n t s  had become both  l e s s  a u t h o r i t a r i a n  and more con- 

s e r v a t i v e ,  and expressed s i g n i f i c a n t  decrease  bo th  i n  world- 

mindedness and e thnocentr ism.  Smith concludes  t h a t  e v e n t s  i n  

t h e  i n t e r v e n i n g  y e a r s  had i n f l u e n c e d  a t t i t u d e s  more than  had 

t h e i r  i n t e r c u l t u r a l  exper ience.  A p o s s i b l e  i m p l i c a t i o n  from 

t h e s e  r e s u l t s  might be t h a t  t h e r e  i s  an a t t r i t i o n  o f  i n t e r e s t  

and empathy i n  t h e  y e a r s  fo l lowing  an  i n t e r c u l t u r a l  exper ience .  



Perhaps  Fore ign  S-tud-en-t Advisors  and i n t e r e s t e d  f a c u l t y  and 

staff need t o  be aware of t h i s  a t t r i t i o n  and i t s  e f f e c t  on t h e i r  

a t t i t u d e s ,  and i n c r e a s e  t h e i r  own o p p o r t u n i t i e s  f o r  i n t e r n a t i o n a l  

exper ience  t o  coun te rac t  t h i s  dec reas ing  e f f e c t .  

The i n c u l c a t i o n  and maintenance of a mind s e t  r e f e r r e d  
II 

t o  asworldmindedness h a s  been t h e  s u b j e c t  of  s e v e r a l  s t u d i e s .  

I i s a g e r ,  i n  an e a r l y  review (1949) o f  t h e s e  e f f o r t s ,  focused  

on tin i n t e r n a t i o n a l  f o l k  h i g h  school  i n  Denmark. , Tnere some 

130 stu.dents from 13 n a t i o n s  took summer c o u r s e s  i n  an atmosphere 
* 

designed t o  i n c u l c a t e  i n t e r n a t i o n a l  a t t i t u d e s .  Some 49.2% were 

p o s i t i v e l y  i n f luenced ,  37.1% u n a f f e c t e d ,  and 6.1% a d v e r s e l y  

a f f e c t e d . '  I i s a g e r  concludes  t h a t  t h e  i n t e r n a t i o n a l  community 

l i f e  of t h e  school  was t h e  most impor t an t  f a c t o r  i 

a t t i t u d e  change. 

Sampson and Smith (1957) a t t a c k e d  t h e  problem o f  d e f i n i n g  

i n t e r n a t i o n a l  a t t i t u d e s  i n  t h e i r  development o f  a s c a l e  t o  

measure worldmindedness. They d e f i n e  worldmindedness as a 

v a l u e  o r i e n t a t i o n  o r  frame of r e f e r e n c e  which i s  independent  

of  knowledge about  o r  i n t e r e s t  i n  i n t e r n a t i o n a l  r e l a t i o n s .  

F u r t h e r ,  worldmindedness i s  n o t  n e c e s s a r i l y  dependent on exper-  

i e n c e  abroad ,  b u t  could simply be a mind s e t  o f  i n t e r e s t  i n  

t h e  world p e r s p e c t i v e .  Use of t h i s  s c a l e  wi th  f o r e i g n  s tuder l t s  

cou ld  y i e l d  a t t i t u d i n a l  c o r r e l a t e s  of  v a l u e  i n  ad jus tment ,  wh i l e  

u s e  of t h i s  s c a l e  wi th  f a c u l t y  and staff could  s e l e c t  i n d i v i d u a l s  

l i k e l y  t o  be  h e l p f u l  i n  f a c i l i t a t i n g  ad jus tment  o f  f o r e i g n  s t u -  
I 

d e n t s .  
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The i n c u l c a t i o n  of world-mindedness was found by Riecken 

(1952) t o  be  a produc t  of p e e r  p r e s s u r e  i n  a  h i g h l y  s t r u c t u r e d  

s i t u a t i o n .  Con t r ad i c t i ng  t h e  evidence sugges t ing  t h a t  a b r i e f  

i n t e r n a t i o n a l  exper ience  h a s  l i t t l e  e f f e c t  on a t t i t u d e s ,  Riecken 

found e x t e n s i v e  changes r e s u l t i n g  from a s h o r t  b u t  i n t e n s i v e  

exper ience  i n  Quake rwork  camps. The p r e s s u r e  of a homogeneous 

group s a n c t i o n i n g  c e r t a i n  a t t i - t u d e s  produced s t u d e n t s  who became 

s i g n i f i c a n - t l y  l e s s  au . tho r i t a r i an ,  l e s s  e t h n o c e n t r i c  and more 

democrat ic .  The pe r sons  who exper ienced  t h e  most a t t i t u d e  change 

were moderate ly  conse rva t ive  p r i o r  t o  t h e  exper ience .  

E ide  (1970) suppor-ts t h e  n o t i o n  t h a t  a t t i t u d e  change i sw  

more l i k e l y  t o  happen when i n i t i a l  d i f f e r e n c e s  a r e  moderate 
.. - 

r a t h e r  t han  extreme. She d i s c u s s e s  a t t i - t u d e  chan te rms  

of s o c i a l  d i s t a n c e .  

Between t h e  r e p r e s e n t a - t i v e s  of d i f f e r e n t  g roups ,  
an impact  i s  most l i k e l y  where t h e s e  groups a r e  with- 
i n  a c e r t a i n  range of c u l t u r a l  d i s t a n c e .  Beyond t h i s ,  
range  an impact  i s  n e i t h e r  sought n o r  achieved . . . (  127)  

Whereas a low o r  moderate amount o f  s o c i a l  d i s t a n c e  may p r e d i s -  
C- 

pose i n d i v i d u a l s  toward i n t e r c u l t u r a l  c o n t a c t ,  t h a t  c o n t a c t  i n  

turn1 aff ec- ts  s o c i a l  d i s t a n c e .  B a r d i s  (1956) found tha- t  f o r e i g n  

s t u d e n t s ,  i n  g e n e r a l ,  had low s o c i a l  d i s t a n c e  s c o r e s  as compared 

w i t h  American stud-en-ts. He e x p l a i n s  t h i s  by r e f  e r r i n g  t o  t h e  

f o r e i g n  s t u d e n t s '  h i s t o r y  of i n t e r c u l t u r a l  exper ience .  " I n t e r -  

n a t i o n a l  and i n t e r r a c i a l  c o n t a c t s ,  w i th  t h e  except ion  o f  a few 
J 

c a s e s  c h a r a c t e r i z e d  by unp leasan t  exper ience ,  have tended t o  

reduce  s o c i a l  d i s t a n c e "  ( 1 1 3 ) .  The McGuigan s tudy  (1959) ,  as 

mentioned above, a l s o  found a s i g n i f i c a n t  decrease  i n  e t h n i c  
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d i s t a n c e ,  a p a r a l l e l  concept ,  r e s u l t i n g  from i n t e r c u l t u r a l  ex- 

p e r i e n c e .  I n  a s tudy i d e n t i f y i n g  f a c t o r s  which determine whether 

Uni ted S t a t e s  s t u d e n t s  i n t e r a c t  w i th  f o r e i g n  s t u d e n t s ,  Goldsen, 

Suchman, and Williams (1956) found low s o c i a l  d i s t a n c e  t o  be  

bo th  cause  and e f f e c t  of  c r o s s - c u l t u r a l  s o c i a l  i n t e r a c t i o n .  

They found campus community p a r t i c i p a t i o n ,  associa t ion-minded-  
v' 

n e s s  and s p a t i a l  p rox imi ty  t o  be  p o s i t i v e l y  c o r r e l a t e d  w i t h  

c r o s s - c u l t u r a l  i n t e r a c t i o n .  

Although s o c i a l  d i s t a n c e  and s o c i a l  accep tance  a r e  a mat ter  

of  c u l t u r a l  d e f i n i t i o n ,  it seems r easonab le  t o  conclude t h a t  

i n fo rma l  i n t e r a c t i o n s  such as campu.s community p a r t i c i p a t i o n ,  

where' t h e  i n d i v i d u a l  e x e r c i s e s  choice  as t o  h i s  p a r t i c i p a t i o n ,  
i:# : 

imply s o c i a l  acceptance o f  o t h e r s  p r e s e n t .  Cross  .. 
;;p; 

. . : ,*; 
c o n t a c t ,  f r e e l y  chosen,  p r o v i d e s  a f e r t i l e  s i t u a t  , A +  ,.I:! 

' ' f  

s i t i o n  o f  new knowledge about  pe r sons  of o t h e r  c u l t u r e s  i n  a 

s i t u a t i o n  of f r i e n d l y  i n t e r a c t i o n .  The absence of c o e r c i v e  

c o n t r o l  o v e r  p a r t i c i p a t i o n  i s  an e s s e n t i a l  f e a t u r e  o f  any 

s i t u a t i o n  p roduc t ive  of a t t i t u d e  change. Coercion may produce 

b e h a v i o r a l  conformity  b u t  i s  u n l i k e l y  t o  p o s i t i v e l y  a f f e c t  

a t t i t u d e s  (Rushlau,  1966, 44 ) .  Kelman (1962) emphasizes t h a t  

bo th  p o s i t i v e  i n t e r a c t i o n  and new knowledge a r e  e s s e n t i a l  f e a -  

t u r e s  o f  t h e  s i t u a t i o n  a l s o .  "It i s  t h e  j o i n t  occurence o f  

f r i e n d l y  behavior  toward t h e  o t h e r  and genuine ly  new informa- 

t i o n  abou t  him t h a t  makes favora 'b le  a t t i t u d e  change p o s s i b l e "  

( 8 6 ) .  Secord and Backman (1974) a g r e e  t h a t  t h i s  change i n  a f f e c t  

o c c u r s  by way of c o g n i t i o n ,  and r e - e m p h a s i z e ~ t h a t  t h e  g o a l  f o r  
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-the i n d i v i d u a l  i s  t o  reduce c o g n i t i v e  s t r a i n ,  o r  i n c o n s i s t e n c y .  

Cook and S e l l t i z  (1955) c o r r a b o r a t e  t h i s  approach,  s t r e s s i n g  

t h a t  t h e  c o g n i t i v e  a s p e c t s  o f  a t t i t u d e  a r e  t h e  most e a s i l y  

changed ( 5 5 ) .  

Rushlau (1966) c a u t i o n s  - that  " i t  i s  c l e a r  t h a t  t h e  i n d i v i d -  

u a l  h a s  l i t - t l e  d i r e c t  c o n t r o l  over  t h e  c o n d i t i o n s  which w i l l  

produce change i n  t h e  a t t i t u d e s  o r  op in ions  of a n o t h e r  person" 

(411). However, i t  i s  p o s s i b l e  t o  s p e c i f y  t h e  v a r i a b l e s  c o r r e l a t e d  

w i t h  a t t i t u d e  change i n  i n t e r p e r s o n a l  c o n t a c t .  S e l l t i z ,  Hopson, 

and Cole (1956) p r e s e n t  a l i s t  of t h e  most cru.cia1 c o n d i t i o n s  

n e c e s s a r y  f o r  a s i t u a t i o n  p r o d u c t i v e  o f  a t t i t u d e  change. T h i s  

l i s t  i s  based on t h e i r  review of r e s e a r c h  on inJcergrou.p c o n t a c t  

and a t t i t u d e  change w i t h i n  t h e  Uni ted S t a t e s .  
. . 

It appea r s  t h a t ,  when members o f  d i f f e r e n t  
g roups  f i n d  themselves  t o g e t h e r  i n  s i t u .  
o f f e r  oppor tun i ty  t o  g e t  t o  know each o t h e r  as i n d i -  
v i d u a l s ,  where they  have equa l  s t a t u s ,  where t h e  ,' 

i n d i v i d u a l s  o f  t h e  two groups  have common i n t e r e s t s  
and a r e  similar i n  c h a r a c t e r i s t i c s  such as age  o r  
occupa t ion ,  where t h e  s o c i a l  norms a r e  f a v o r a b l e  t o  
a s s o c i a t i o n  between t h e  two groups ,  and where t h e  
c i rcumstances  of t h e  s i t u a t i o n  f a v o r  coope ra t ion  o r  
a t  l e a s t  do n o t  i n t r o d u c e  compet i t ion  o r  c o n f l i c t  - 
g iven  t h e s e  c o n d i t i o n s ,  it a p p e a r s  t h a t  p e r s o n a l  
a s s o c i a t i o n  wi th  members of  an  e t h n i c  group o t h e r  
t h a n  o n e ' s  own l e a d s  t o  f a v o r a b l e  changes i n  a t t i t u d e  
towards t h a t  group (33).  

The a u t h o r s  p o i n t  o u t  t h a t  c r o s s - c u l t u r a l  c o n t a c t s  may d i f f e r  

from t h o s e  s i t u a t i o n s  s t u d i e d  w i t h i n  t h e  Uni ted S t a t e s  i n  t h e  

e x t e n t  o f  preconceived n o t i o n s ,  t h e  i n f l u e n c e  o f  o t h e r  a s p e c t s  

of  t h e  new exper ience ,  t h e  number o f  d i s s i m i l a r i t i e s ,  and t h e  

confounding v a r i a b l e s  of  a t t i t u d e s  toward i n t e r n a t i o n a l  p o l i t i c a l  
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should be  no reason  f o r  conce iv ing  i n t e r c u l t u r a l  communication 

i n  o t h e r  terms than  those  g e n e r a l l y  a p p l i e d  t o  t h e  S-tudy of 

i n t e r a c t i o n "  (135) .  The dep th  of e x p e r i e n t i a l  d i f f e r e n c e s  

among dominant Caucasi,uns, Nat ive  Americans, American Blacks ,  

Chicanos,  and o t h e r  groups l e n d  suppor t  t o  E i d e ' s  v iewpoin t .  

Contac t  and knowledge a r e  two b a s i c  requi rements  f o r  

a t t i t u d e  change. It i s  u s e f u l  t o  s p e c i f y  t h e  n a t u r e  of t h a t  

a t t i t u d e  change i n s o f a r  as p o s s i b l e ,  i n  o r d e r  t o  more d e f i n i -  

t i v e l y  d e s c r i b e  t h e  g o a l s  o f  i n t e r c u l t u r a l  communication i n  . 
g e n e r a l ,  and of i n t e r n a t i o n a l  educa t ion  i n  p a r t i c u l a r .  Few 

a u t h o r s  d i r e c t l y  t r e a t  t h i s  i s s u e .  Some s p e c i f y  t h e  a t t i t u d e  

change t h a t  t a k e s  p l a c e  as a k ind  o f  m o b i l i t y .  Th 

confus ion  as-to whether i n t e r c u . l t u r a 1  m o b i l i t y  t a k  

a k ind  o f  - fu s ion ,  homogeneity, t h e  concept  of t h e  

(E ide ,  1970,  135 ) .  There seems t o  be more b e n e f i t  i n  de:s.cribing 

t h i s  m o b i l i t y  as psycho log ica l ,  ra - ther  t han  p h y s i c a l ,  s o c i a l  

o r  c u l t u r a l .  To r e t u r n  t o  Coelho ' s  d e f i n i t i o n  (1962) o f  i n t e r -  

n a t i o n a l  unders tanding  i n  t e rms  o f  pe r sona l  growth of exchange 

s t u d e n t s ,  t h e  m o b i l i t y  desc r ibed  becomes t h a t  of  t h e  a b i l i t y  I/ 

t o  c o n c e p t u a l i z e  i n  a n o t h e r ' s  frame o f  r e f e r e n c e ,  o r  t o  broaden 

o n e ' s  own frame o f  r e f e r e n c e  cons ide rab ly .  Th i s  i s  t h e  v a l u e  

o r i e n t a t i o n  spoken of Swor ldmindedness  i n  Sampson and Smi th ' s  

(1957) t e rms ,  a s u b j e c t i v e  p e r s p e c t i v e  r a t h e r  t h a n  a p o s i t i o n  

on p o l i t i c a l  affairs.  

L e r n e r ' s  s tudy  of The p a s s i n g  o f  t r a d i t i o n a l  s o c i e t y  i n  

t h e  Middle E a s t  (1958) i d e n t i f i e s  " t h e  c h a r a c t e r o l o g i c a l  t r a n s -  



format ion  tha- t  accompanies modern iza t ion  as psych ic  m o b i l i t y ,  

w i t h  empathy as i t s  mechanism" ( 6 9 ) .  According t o  h i s  usage ,  

empathy i s  -the key t o  i n t e r c u l t u r a l  unders tanding ,  and t h e  

g o a l  of  s i t u a t i o n s  s t r u c t u r e d  t o  produce a t t i t u d e  change i n  

i n t e r c u l t u r a l  contac-t .  Empa-thy could  be seen as t h e  a b i l i t y  

-to widen o n e ' s  r e f e r e n c e  group t o  t h e  e x t e n t  t h a t  one can view 

t h i n g s  from t h e  p e r s p e c t i v e  of a pe r son  of a n o t h e r  c u l t u r a l  

background. Development o f  t h e  c h a r a c t e r i s t i c  of  empathy i s  

t h e  g o a l  of  i n t e r n a t i o n a l  educa t ion  i n s o f a r  as i t  consc ious ly  

a t t e m p t s  t o  produce i n t e r n a t i o n a l  unders tanding  and good w i l l .  

Foreign s t u d e n t s  who,develop t h i s  t r a i t  a r e  t h o s e  a b l e  t o  a d j u s t  

w i t h  e a s e  t o  a v a r i e t y  of m i l i e u x ,  and it would seem as w e l l  
cj; 

t h a t .  f a c u l t y  and s t a f f  w i t h  t h i s  c h a r a c - t e r i s t i c  would . b e  . of o 
~...... ,. . .'# 

t h e  g r e a t e s t  a s s i s t a n c e  t o  f o r e i g n  s t u d e n t s  i n  t he i a&jus tmen t s  I!: 
.. <. ,'" t*, 

'1 

t hey  must make. T h i s  s tudy  a t t e m p t s  t o  d e s c r i b e  t h e  network 

o f  fo rmal  and informal  a d v i s o r s  s e l e c t e d  by f o r e i g n  s t u d e n t s  

a t  t h e  U n i v e r s i t y  o f  Wisconsin-La Crosse .  Once i d e n t i f i e d ,  

t h e  f a c u l t y  and s-taff  pe rce ived  as h e l p f u l  by t h e  st iddents a r e  

ra-ted on empathy s c a l e s .  An a t t empt  i s  t h e n  made t o  c o r r e l a t e  

t h e s e  s e l e c t i o n s  and r a t i n g s  w i t h  p r i o r  i n t e r n a t i o n a l  exper i -  

ence and expressed  i n t e r e s - t  i n  i n t e r c u l t u r a l  educa t ion ,  i n  

o r d e r  t o  sugges t  t h e  s o u r c e s  of t h e  c h a r a c t e r i s t i c  of  empathy 

i n  t h e s e  pe r sons .  
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Chapter I1 

Kethod 

Subjects  and Se t t i ng  - 
Subjects  i n  t h i s  study included f acu l ty ,  s t a f f ,  and 

fore ign s tudents  a t  the  Universi ty of Wisconsin-La Crosse 

during t h e  Spring semester of 1976. The Universi ty of W i s -  

1 consin-la  Crosse i s  a public  i n s t i t u t i o n  of higher  education, 

financed pr imar i ly  through publ ic  funding, and serving over 

7600 students .  The student  body i s  l a rge ly  composed of s tudents  

from the  mid-western s t a t e s ,  although a t o t a l  of 31 s t a t e s  and 

1 4  fo re ign  na t ions  a r e  represented i n  the  s tudent  population. 

The un ive r s i t y  i s  accredi ted  by i ne  North Central  Association 

o f .Col leges  and Secondary Schools and over hal f  o . .. . 

.. . 
4.00 f a c u l t y  members hold an earned doctorate.  

The f acu l ty  sample was drawn from the  t o t a l  f a c u l t y  popu- 

l a t i o n  of 389, a s  l i s t e d  by t h e  universi ty" computer cen te r .  

The 151 f acu l ty  re turning the  surveys represented a l l  co l l eges  

and departments of the  un ive r s i t y  and included f a c u l t y p  s t a f f  

and graduate i n t e rns .  

Thir ty-three of these  respondents were named by fo re ign  

s tudents  as being unusually he lp fu l  and understanding toward 

them and only these  33 surveys were used f o r  t e s t i n g  of t h e  

hypotheses. The sample consis ted  of 30 males and 3 females, 

represent ing 10 adminis t ra tors ,  1 secre ta ry ,  1 graduate i n t e r n ,  

and the  remaining f a c u l t y  were d i s t r i bu t ed  among 15 academic 

departments of the  un ivers i ty .  



A l l  40 fore ign s tudents  enrol led  a t  the  Universi ty of 

Wisconsi.n-Za Crosse j.n t h e  1975-76 academic year  were included 

i n  the  s tudent  survey with 27 responses being received. There 

were 19 males and 8 females i n  the  sample, represent ing 1b  

d i f f e r e n t  count r ies ,  19 academic majors, and a range from 

freshnlen t o  graduate s tudents ,  Length of residency a-t t h e  

un ive r s i t y  ranged from one-half semester t o  s i x  years ,  with 

an average length of two and three-quarter  years .  

Procedure - 
Interviews were conducted with a v a r i e t y  of s tudent  ser-  

v i c e s  personnel Lo determine the  d i s t r i b u t i o n  and a l l oca t i on  

of s e rv i ce s  provided t o  fo re ign  s tudents  a t  the  un ivers i ty .  

Axnoxig Ynose interviewed were t h e  Foreign Student ~ a v i s o r ,  : -? . .  the  . , , .  .* . .. 
Admissions Director ,  members of the  Foreign' ~ t u d e n t k d v i s o r y  

Committee, and s t a f f  members of t h e  Counseling and Test ing 

Center and the  Placement and Career Advising Office.  I n  addi- 

t i o n ,  t h e  f a c u l t y  advisor  t o  t h e  In t e rna t i ona l  Student Organi- 

za t ion and the  s tudent  p res iden t  of t h a t  organizat ion were 

interviewed. 

A surve$ on i n t e rna t i ona l  education was constructed and 

d i s t r i b u t e d  t o  a l l  the  f a c u l t y  and s t a f f  on the  u n i v e r s i t y o s  

computer L i s t ing  (Appendix B ) .  The ques t ions  included th ree  

general  areas:  p r i o r  educat ional  experience i n  another  country: 

use of cultural-comparative mate r ia l  i n  p resen t  teaching 

a c t i v i t i e s :  and i n t e r e s t  i n  serving as a resource person t o  

the  Foreign Student Advisor o r  the  In t e rna t i ona l  Student 
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Organization, I n  analyzing the  da ta ,  pos i t i ve  responses t o  

t h e  f i r s t  group of quest ions were assumed t o  i nd i ca t e  exper- 

ience  and pos i t i ve  responses t o  e i t h e r  o r  both of t h e  l a t t e r  

two ca t ego r i e s  of quest ions were assumed t o  i nd i ca t e  i n t e r e s t  

i n  i n t e r n a t i o n a l  education. 

The f a c u l t y  survey was d i s t r i b u t e d  through campus m a i l  

t o  f a c u l t y  and s t a f f  o f f i c e  addresses.  O f  t he  e n t i r e  computer 

mailing l i s t  used (N=389), approximately one-third (N=130) 

of these  surveys were returned through campus m a i l  within a 

two-week period. 

A ques t ionnaire  (Appendix C )  was developed and d i s t r i b u t e d  

t o  all. fo re ign  s tudents  enrol led  a t  La Crosse i n  1975-76 (N=40). 

Ten surveys were  d i s t r i b u t e d  by personal  contact  e r e  

mailed t o  t h e  s tudents8  residences.  Because the  s a s  

d i s t r i b u t e d  l a t e  i n  the  Spring semester, some s tuden ts  were 

leaving town. In tens ive  follow-up e f f o r t s  were required  t o  

obta in  t h e  27 r e t u r n s  used. 

I n  add i t ion  -to demographic information, t h e  s tudent  

ques t ionnaire  surveyed a t t i t u d e s  toward the  un ivers i ty ,  l e v e l  

of adjustment, unsa t i s fac to ry  experiences with f a c u l t y  and 

s t a f f ,  and vihether the  fo re ign  s tudents  subscribed t o  t h e  

b e l i e f  t h a t  American f acu l ty  and s t a f f  who have been abroad 

d i f f e r  from those who have no t .  Foreign s tudents  were requested 

t o  name four  facu l ty  and s t a f f  members who had been p a r t i c u l a r l y  

he lp fu l  t o  them i n  problem reso lu t ion ,  and t o  r a t e  t h e  persons 

named on spec ia l ly  designed empathy scales .  A p ro j ec t i ve  item 

was included i n  the  event t h a t  they wished t o  name any a d d i -  



t i o n a l  persons t h a t  they perceived a s  possessing understanding 

and he lp fu l  q u a l i t i e s ,  The fore ign students  were assured of 

con f iden t i a l i t y ,  and i nv i t ed  t o  contact  the  Student A f f a i r s  

Off ice  t o  examine the  r e s u l t s  of t h e  study, 

When the  surveys were re turned,  they were examined t o  

determine which f a c u l t y  and s t a f f  members had been named~ by 

t h e  s tuden ts  a s  he lp fu l  and understanding, If the  f a c u l t y  o r  

s t a f f  member named had no t  re turned a f acu l ty  survey, follow- 

up e f f o r t s  were made t o  obta in  one. Twenty-one of t h e  23 

r e t u r n s  sought through follow-up e f f o r t s  were obtained. No 

assurances of con f iden t i a l i t y  were given the  responding f acu l ty  

and s t a f f .  

S t a t i s t i c a l  Analysis 

Simple frequency and percentage ana lys i s  of  

y ie lded desc r ip t i ve  answers t o  many of the  ques t ions  researched i 

i n  t h i s  study. Demographic information was analyzed t o  y i e l d  

a comparison between these  fo re ign  s tudents  and t h e  na t i ona l  

norm. Their  adjustment r e l a t i v e  t o  length  of s t a y  was assessed 

i n  order  t o  determine t h e  f i t  of t h i s  sample t o  the  norm 

postula ted  by the  U-curve hypo-thesis of adjustment. 

A de sc r ip t i ve  account of the  network of informal fo re ign  

s tudent  advis ing a t  La Crosse was derived from an a n a l y s i s  of 

the  persons named as he lpfu l  and understanding by t h e  fo re ign  

students .  By comparing t h e  academic major of t h e  s tudent  

with the  academic department of the  persons named, t h e  s t rength  

of major f i e l d  i n  determining t h i s  advising network was i n d i r e c t l y  

assessed. The impact of fo re ign  student  advising a s  a  p a r t  of 
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assigned r o l e s  within the  un ive r s i t y  s t ruc tu re  was assessed 

by determining the  frequency with which s tudents  named per- 

sons having such ro l e s .  

The major t h r u s t  of t h e  study was t o  determine whether 

the  informal fore ign student  advising network a t  La Crosse 

was of such a nature  as t o  support t h e  assoc ia t ion  hypothesis ,  

i. e .  , contact  l e ads  t o  understanding and empa thy, To determine 

the  l e v e l  of b e l i e f  i n  t h a t  hypothesis,  fore ign s tuden ts  were 

asked whether f acu l ty  who had been abroad, and thus  had p r i o r  

experience with o ther  cu l t u r e s ,  d i f f e r e d  from those who had 

n o t  had such experience. A percentage r e s u l t  of p o s i t i v e  

answers, together  with content  ana lys i s  of t h e  comments, 

provided t h i s  information. . . . . .  

Once the  l e v e l  of ' b e l i e f  i n  t h e  assoc ia t ion  hy 

was es tabl ished,  the  s tudents8  ac t i ons  i n  choice of  informal 

adv isors  were examined f o r  consistency with t h a t  b e l i e f .  Each 

student  was asked t o  name fou r  he lp fu l  and understanding per-  

sons, and t o  r a t e  each of these  persons on empathy sca les .  

L i s t s  of persons named were made separa te ly  f o r  each rank order ,  

1-4, and arranged according t o  t h e  v a r i a b l e s  of experience, 

i n t e r e s t ,  o r  both experience and i n t e r e s t ,  Comparisons of the  

mean empathy scores  f o r  the  persons named were performed using 

the  2 - t e s t  f o r  independent means. 
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Chapter I11 

Resu1:ts and Discussion 

The fo re ign  s tudents  were asked t o  name he lpfu l  and 

understanding persons, The campus personnel c i t e d  by t h e  

s tudents  cons t i tu ted  the  network of informal advisors .  The 

s tuden ts  named a t o t a l  of 38 persons, 10 of whom were r e f e r r ed  

t o  by more than one fore ign student  a s  espec ia l ly  he lp fu l .  Of 

t h e  38 persons named, 33,  o r  87% had returned f a c u l t y  and s t a f f  

surveys and therefore  could be included i n  the  t e s t s  of t h e  

hypotheses. 

The persons named a s  he lp fu l  and understanding included 

s t a f f ,  graduate i n t e rns ,  ,and teaching facu l ty ,  The inf luence  

o f .  major department on the  choices wasapparen t ly  o r  
I 

only 16 of t h e  68 references  d id  the  major f i e l d  o dent 

coincide with the  academic department of the  p e r s  

However, t h e  assignment of fo re ign  student  advising as p a r t  

of t h e  r o l e  was r e l a t ed  t o  choices made by students .  The 

Foreign Student Advisor was i d e n t i f i e d  as he lpfu l  and under- 

s tanding 15 times, and t h e  f a c u l t y  advisor  t o  t h e  I n t e r n a t i o n a l  

Student Organization was chosen th r ee  times. Four o t h e r  f acu l ty  

o r  staff pos i t i ons  might inc lude fo re ign  student  advis ing as 

a p a r t  of  the  job descr ip t ion.  The Director  of  the  I n s t i t u t e  

f o r  Minority Studies  w a s  named fou r  times, and t h e  Counselor 

of t h e  Off ice  f o r  Emerging Students  was named seven times. 

The sec re ta ry  t o  t h e  Foreign Student Advisor was named once, 

and a s t a f f  member of t h e  Financia l  Aids  Office was named twice. 

I n  a t o t a l  of 32 of the  68 ins tances ,  the  fo re ign  s tuden t s  
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named, as he lpfu l  and understanding, persons vihose assigned 

funct ion a t  the  un ivers i ty  included the  ass i s tance  of fore ign 

s tudents .  

I n  add i t ion  t o  the  s i x  persons who had assigned r o l e s  

which included helping fore ign s tudents ,  the  s tudents  se lec ted  

32 other  f acu l ty  and s t a f f  members as exceptional ly he lp fu l  

and understanding. These 38 persons were chosen from the  

near ly  400 f a c u l t y  and  staff members,of the  un ivers i ty .  In 

at tempting t o  understand why these  choices were made, the  v a r i -  

a b l e s  of experience and i n t e r e s t  were inves t igated .  

Experience Abroad and Ehpathy .. . 

If p r i o r  con-tact with a c u l t u r e  o ther  than t h e  United 
. ~ > .  

S t a t e s  produces understanding and empathy ac ros  ral  l i n e s  
. . 

persons having extended educat ional  experience a should 
t 

be dispropor t ionate ly  se lec ted  by t h e  fore ign s tuden ts  a s  
1 

he lpfu l ,  and r a t ed  a s  h ighly  empathic. The hypothesis  t e s t e d  I 

was t h a t  f acu l ty  and staff members who have had educat ional  

experience abroad would be named by f o r e i m  s tudents  as help- 

f u l  and understandinp with g r e a t e r  frequency than f a c u l t y  and 

s t a f f  who had n o t  had such experience. A s  shown i n  Table 3 ,  

t h e  data f a i l e d  t o  support t h i s  hypothesis.  

Table 3 

References as a Function of Experience Abroad 

Rank Frequency 
E x ~ e r i  ence No experience 
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Of t h e  65 references  t o  he lp fu l  and understariding persons,  

f acu l ty  and sta.ff with experience abroad were named a t o t a l  

of 26 times, while persons without experience abroad were named 

a s  he lp fu l  and understanding 39 times. 

The s tudents  were a l s o  asked t o  r a t e  those they named on 

empathy sca les .  I t  was predic ted  t h a t  persons with experience 

abroad would be perceived by the  f o r e i m  s tudents  as more 

empathic than persons without such experience. The data a l s o  

f a i l e d  t o  support t h i s  p red ic t ion .  Table 4 presen t s  t h e  mean. 

empatny r a t i ngs ,  standard dev ia t ionss  and t va lues  f o r  t h e  fou r  

rank orders  of persons named as he lpfu l  ar.6 understanding. 

Table 4 

t Tes t s  of independent Neans: .. - ... 
Perceived Empathy a s  a Function of Experience Abroad 

Perceived empathy 
Experience No experience 

abroad - a.broad 

Rank -- Rl S.D. M S.D. dP t 7, 

1 14.57 1-13 13.61 1.89 18 1.29 n s  

4 11.80 2.68 12.75 1.98 11 -.73 n s  

There were no s i g n i f i c a n t  d i f fe rences  i n  t i e  empathy r a t i n g s  

as a. funct ion of experience abroad. Nevertheless,  s t uden t s  

almost unanimously s t a t ed  a b e l i e f  i n  experience as con t r ibu t ing  

t o  understanding and empathy. I n  response t o  t h e  ques t ion,  

"Do you think f a c u l t y  o r  s t a f f  members who have been i n  o the r  
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count r ies  d i f f e r  from those who haven't?", 22 s tuden ts  re -  

sponded pos i t i ve ly ,  two responded negatively,  and t h r e e  d id  

no t  answer. The 81% who responded pos i t i ve ly  overwhelmingly 

indicated  t h a t  f a c u l t y  who had been abroad would have more 

understanding of fore ign s tudentss  problems. I n  add i t ion  t o  

t h i s  expected increase  i n  understanding, which was mentioned 

11 times, o ther  q u a l i t i e s  were expected l e s s  o f ten .  Openness, 

kindness,  empathy, no stereotyping,  helpfulness,  t h e  a b i l i t y  

t o  r e l a t e ,  background knowledge of problems, and increased 

i n t e r e s t  were each a t t r i b u t e s  mentioned a t  l e a s t  once as 

expected of f acu l ty  who had been abroad. 

I n  the  face  of these  high expectat ions of t h e  e f f e c t  of 

p r i o r  experience abroad, it i s  i n t e r e s t i n g  t o  no te  t h a t  t h e  
. 

s tudents  d id  no t  more f requent ly  i d e n t i f y  a s  he lp fu l  and 

understanding f acu l ty  who had had such experience. I n  shor t ,  

the  b e l i e f  i n  the  associa t ion hypothesis  was n o t  supported 

s t a t i s t i c a l l y .  

I n t e r e s t  i n  In t e rna t i ona l  Education and Empathy 

The second va r i ab l e  inves t iga ted  was expressed i n t e r e s t .  

i n  i n t e r c u l t u r a l  education. The sub-hypothesis t e s t e d  w a s  t h a t  

f a c u l t y  and s t a f f  members who have indicated  an i n t e r e s t  i n  

i n t e r n a t i o n a l  education w i l l  be named by f o r e i m  s tuden ts  as 

more helpful  and understanding than those f a c u l t y  and s t a f f  

members who have indicated  no i n t e r e s t  i n  i n t e rna t i ona l  educa- 

t ion .  This  hypothesis vras n o t  supported by the  data .  There i s  - 
no s i g n i f i c a n t  difference i n  empathy r a t i n g s  as a funct ion of 
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i n t e r e s t .  However, expressed i n t e r e s t  i n  i n t e rna t i ona l  educa- 

t i o n  does appear t o  be s i g n i f i c a n t l y  r e l a t ed  t o  i d e n t i f i c a t i o n  

as he lpfu l  and understanding. Table 5 presents  t h e  frequency 

of re fe rences  i n  each of the fou r  rankings as a  funct ion of 

i n t e r e s t  i n  i n t e rna t i ona l  education. 

Table 5 

References as a  Function of I n t e r e s t  i n  internat io_nal  Education 

Rank Frequency 
I n t e r e s t  No i n t e r e s t  

O f  a t o t a l  of 65 references ,  t h e  fore ign s tuden ts  se lec ted  

a s  he lp fu l  and understanding f a c u l t y  o r  s t a f f  who had indicated  

i n t e r e s t  i n  i n t e rna t i ona l  education 95% of the  t o t a l ,  o r  62 

times. I n  th ree  ins tances ,  o r  5% of the  time, they se lec ted  

persons vrho had n o t  indica ted  an i n t e r e s t  i n  i n t e r n a t i o n a l  

education. The c e l l  s i z e s  were too small t o  i s o l a t e  t h e  

ca tegor ies  f o r  the  2 t e s t ,  bu t  mean empathy scores  and standard 

dev ia t ions  as a  funct ion of i n t e r e s t  a r e  presented i n  Table 6. 

These r e s u l t s  show t h a t  i n t e r e s t  i n  i n t e r n a t i o n a l  education 

i s  a va r i ab l e  t h a t  has bearing on fo re ign  s tuden tse  percept ions  

of helpfulness ,  understanding, and empathy. Nearly a l l  t h e  

persons named had an expressed i n t e r e s t  i n  i n t e r n a t i o n a l  educa- 

t i o n ,  and t h e i r  empathy r a t i n g s  were high ( M% - > 4 on a  5 point  



Table 6 

Perceived Lhpathy a s  a Function of 

I n t e r e s t  i n  In t e rna t i ona l  Education 

- Rank Perceived empathy 

I n t e r e s t  No i n t e r e s t  
M S.D. M S.D. 

1 13.95 1.70 - - 
2 13.50 1.58 - - 
3 13.38 1.50 - - 

. 
4 12.18 2.27 13.50 2.12 

s ca l e ) .  Clear ly ,  i n t e r e s t  i s  cor re la ted  with helpfulness  and 

empathy, bu t  the  source and s t rength  of t h a t  i n t e r e  

. unclear .  S imi lar ly ,  t he re  i s  no  ind ica t ion  wheihe 

i n t e r e s t e d  persons would have acquired experience 

i f  given t h e  opportunity.  

Experience, I n t e r e s t  and Empathy 

The t h i r d  hypothesis t e s t e d  assumes t h a t  the  e f f e c t s  of 

i n t e r e s t  i n  i n t e rna t i ona l  education and experience abroad a r e  

cumulative. That is, persons with both these  c h a r a c t e r i s t i c s  

w i l l  be most s t rongly  empathic and most f requent ly  chosen by 

the  s tudents  as helpful .  The hypothesis  s t a t e d  t h a t  f a c u l t y  

and s t a f f  who have indicated  both educational experience abroad 

and i n t e r e s t  i n  i n t e r n a t i o n a l  education w i l l  be named more - 
of t en  by f o r e i m  s tudents  a s  he lp fu l  and understanding than - 
facul-ty and s t a f f  who have n e i t h e r  experience nor  i n t e r e s t  o r  

only experience o r  i n t e r e s t .  The da t a  f a i l e d  t o  support t h i s  
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Table 8  

t Tes t s  of Independent Means: - 
Perceived Empathy as a Function of 

Combined Experience and I n t e r e s t  
- 

Rank Perceived e m i t h y  

Combined experience Only one o r  
and i n t e r e s t  n e i t h e r  
M S.D. M S.D. df t 8 

3% 13.57 1.51 13.00 1.66 12 .70 n s  

4 11.80 2.68 12.75 1.98 11 -.73 n s  

. . The general  conclusion from the  da t a  is  t h a t  only  .~~. .. . . . in- teres . . 
-.. . . 

- .  i n  i n t e r n a t i o n a l e d u c a t i o n  i s  r e l a t e d  t o  t h e  l e v e l z o f  ~==.... help- 
, .  

f u l n e s s  and empat'ny perceived by fore ign s tudents .  A l l  persons 

chosen by t h e  fore ign s tudents  as he lpfu l  and understanding 

were reported as a l s o  empathic, as evidenced by t h e  mean 

empathy scores  i n  Tables 4,  6 ,  and 8. The s l i g h t  b u t  cons i s t en t  

downward t rend i n  mean empathy scores  from rank 1 t o  rank 4 

f o r  a l l  va r i ab l e s  i n d i c a t e s  t h a t  the  s tudents  perceived help- 

f u l n e s s  and understanding t o  c o r r e l a t e  c lo se ly  wi th  empathy* 

thus  a t t e s t i n g  t o  t h e  i n t e r n a l  consistency of  t h e  empathy 

measure employed. A l l  persons named as he lp fu l  were, as ex- 

pected, ranked above average on t h e  empathy s c a l e s  as well .  

Foreign Student Adjustment Measures 

I n  genera l ,  the  responses of t h e  fo re ign  s tuden t s  indi -  

c a t e  t h a t  they have been a b l e  t o  f i n d  f a c u l t y  and staff members 
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on campus who a r e  w i l l i ng  t o  a s s i s t  them with problems, and 

%hat these  f acu l ty  a r e  a t  l e a s t  somewhat e f fec t ive .  Quest ion 9 

requested the  s tudent  t o  i nd i ca t e  the  extent  of s a t i s f a c t i o n  

with the  kind of help  received i n  adjus-hnent problem resolut ion.  

The d i s t r i b u t i o n  of responses i s  shown i n  Table 9 .  

Table 9 

Extent of Sa t i s f ac t i on  k!ith Help Received - 
Category Number of remonses  

Extremely d i s s a t i s f i e d  

Solnewhat d i s s a t i s f i e d  

.Neutral 

Soroewhat s a t i s f i e d  

Extremely s a t i s f i e d  5 

No answer - 2 

Tota l  27 

The mean s a t i s f a c t i o n  score of 3.32 suggests g r e a t e r  than 

average s a t i s f ac t i on .  

The sample repor ted  a somewhat more pos i t i ve  es t imate  of 

ove ra l l  s a t i s f a c t i o n  with t h e i r  adjustment, Quest ion 7 asked, 

"How vfell do you f e e l  you have adjus ted  t o  un ive r s i t y  l i f e  

here?" Responses a r e  ind ica ted  i n  Table 10.  The mean of 3.96 

i n d i c a t e s  a s l i g h t l y  higher  l e v e l  of adjustment a s  compared t o  

s a t i s f a c t i o n  with f a c u l t y  and staff ass i s tance  on adjustment 

problems. This  could be a t t r i b u t e d  t o  severa l  f a c t o r s .  Qne 

poss ib le  explanation i s  t h e  e f f e c t  of t h e  genera l  l e v e l  of 

understanding perceived by s tudents  a t  the  un ivers i ty .  These 



Table 10 

Reported Level of Adiustment 

wc Number of responses 

Very poor 0 

Paor 0 

Average 

Be t t e r  than average 

Extremely good 

No answer 

Tota l  
~~ ~ .~~~ ~~. ~ ~ 

' responses a r e  shown i n  Table 11% and ind i ca t e  an average l e v e l  

(M=3.11) - of perceived understanding. 

Table. 11 

C a t e ~ o r y  Number of responses 

Poor 3 

F a i r  4 

Average 9 

Good 9 

Excel lent  - 2 

Tota l  27 

I t  i s  poss ib le  t o  specula te  on t h e  basis oz" these  r e s u l t s  

t h a t  the  s l i g h t l y  elevated l e v e l  of adjustment of  t he se  s tudents ,  

r e l a t i v e  t o  the  a s s i s t ance  they receive  and t h e  genera l  l e v e l  

of perceived understanding, i s  a t t r i b u t e d  by them t o  t h e i r  own 
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e f f o r t s  toward adjustment'. There i s  some support f o r  t h i s  

vievrpoint; e igh t  of t h e  s tudents  responding t o  t h e  p ro j ec t i ve  

item (included t o  provide an opportunity t o  name another  help- 

f u l  f a c u l t y  o r  s t a f f  member ) volunteered t h e i r  own se rv i ce s  t o  

a i d  o ther  fore ign s tudents  with problems. That response was 

most s t r i k i n g l y  evident from t h e  Asian students ,  who near ly  

unanimously preferred  t o  suggest -themselves o r  o t h e r  fore ign 

s tudents  a s  adv isors  r a t h e r  than f acu l ty  o r  staff members. 

DuBois (1956) noted t h i s  "clannishness" espec ia l ly  among o r i e n t a l  

s tudents  and discussed some of t h e  impl ica t ions  f o r  t h e  advising 

process,  such a s  poss ib le  b e n e f i t s  from problem-oriented group 

'd iscuss ion sessions.  

Faculty Survey Resul ts  

The t h i r d  purpose of t h i s  study was t o  provid 

bank f o r  t h e  use of the  Foreign Student Advisor and o the r  

s tudent  se rv ices  personnel. The r e s u l t s  of t h e  f a c u l t y  survey 

( N = l 5 l )  have been tabula ted  f o r  t h i s  purpose. The re turned 

surveys, together  with an a n a l y s i s  of the  responses as t o  

educat ional  experience abroad and l e v e l  and type of i n t e r e s t  

i n  i n t e rna t i ona l  education have been presented t o  t h e  Foreign 

Student Advisor. A copy of t h e  ana lys i s  of t he se  r e t u r n s  is  

included i n  Appendix D. 

Comparison of the  Sample with the  National Norm 

The f i n a l  purpose of t h i s  study was t o  provide a des- 

c r i p t i v e  ana lys i s  of t h e  fo re ign  student  sample i n  comparison 

t o  t h e  na t i ona l  norm r e l a t i v e  t o  severa l  va r iab les .  The 

v a r i a b l e s  considered under t h e  heading of demographic da t a  
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were: sex, year  i n  school, country of o r ig in ,  and academic 

major. The r e s u l t s  of these  comparisons a r e  presented i n  

Tables 12-15. 

Table 12 

Sample Dis t r ibu t ion  by Sex 

Sex Sample National norm* 

Males 70% 71% 

Females 30% 24% . 
NO answer - 5% 

* 1973 da t a  from I n s t i t u t e  of In t e r -  
na t i ona l  Education (1973) 

Table 13 

Sample Dis t r ibu t ion  by Year i n  School 

Year i n  school Sample National norm* 

Graduates 37% 43% 

Undergraduates 63% 51% 

Specia l ,  no 
answer - 6% 

* 1973 da t a  from I n s t i t u t e  of In t e r -  
na t i ona l  Education (1973) 



- R m l c  sf Country of Origin 

Country Rank i n  s a m ~ l c  ~ a n k  i n  na t iona l  n a m  (1975-6)" 

Hong Kong I 2 

Guyana 2 (no t  i n  top  t en )  

Rep. of China 3 4 

Nigeria 4 3 

Somalia Lk 

U.A.E. 4 

Lebanon 5 .. 
Canada 5 6 

' Jndia 5 5 
England 5 - 

5. Ethiopia - 
"1975-6 data from The Chronicle of  Higher Educatian,( l976).  - 
Icountry  sending most s tudents  = Mo. 1) 

Table 15 

Acadpmic Malor --- 
Ma;i ar Sample National norm (1975-6)" 

Engineering 4% 20 % 

Business & Mgt. 22 1 4  

Socia l  sc iences  3.1 7.9 

Phy sica.1 s c i  . 4 6.4 

Biol .  s c i .  15 5.4 

Education 25 5 

Mass comm. 19 - 

*1975-6 da ta  from The Chronicle of Higher Education, (1976). 



The sample matches the  na t i ona l  norm c lose ly  i n  sex 

d i s t r i b u t i o n s  approximates it roughly by year i n  school, and 

v a r i e s  considerably by country of o r ig in  and by academic major. 

Perhaps t h i s  Last var iab le  r e f l e c t s  the  h i s to ry  of t h e  Univer- 

s i t y  of l?lisconsin-La Crasse a s  a teacher ' s  col lege ,  f o r  a f u l l  

qua r t e r  of t h e  fore ign s tuden ts  a r e  i n  some a r ea  of education, 

U-curve Adjustment llypothesis 

One fina.1 comparison was made between the  sample and t h e  

hypothet ica l  na t i ona l  norm r e l a t i v e  t o  l e v e l  of adjustment. 

Coelho (1958) and o t h e r s  have found t h a t  fore ign s tudents  pass  

through pred ic tab le  s tages  i n  l e v e l  of  adjustment. The s tudents  

a r e  r e l a t i v e l y  wel l  adjus ted  a t  first, pass through a trough 

of d i f f i c u l t i e s ,  and r e t u r n  t o  a moderately high 1 

adjustment p r i o r  t o  departure.  The process i s  r e f  

t h e  U-curve of adjustment. The sample was analyzed 

of s t ay  versus  l e v e l  of adjustment, and the  r e s u l t s  a r e  pre- 

sented i n  Table 16. 

Table 16 

AdSusbent Versus L e n ~ t h  of Stay 

Length of s t ay  i n  yea r s  
Level. of ad;iustment 4-4g 5-6 

Very good 3 1 1 2 2 

Good 

Average 

Very poor - - - - - 
Total  9 2 5 8 2 
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Appendix A 

THE NATIONAL ASSOC!AT!ON 
FOR FOREEPGN STUDENT AFFAIRS 

RESPQNSDBILITlES AND STANDARDS 
IN IMTERNATIOMAL EDUCATIONAL EXCI-IANGE 

The National Association for Foreign Student Affairs (NAFSA) is a 
membership organization composed of and working with professional and 
volunteer personnel concerned with all aspects of the experience of students 
and scholars crossing national boundaries for educational purposes. This 
includes foreign persons studying in the United States and Americans 
traveling or  studying abroad. The primary concern of NAFSA and of its 
members is that each individual involved in such movement have the best 
possible educational and personal experience while he is studying outside 
his own country. This can be achieved only if every person who deals with 
him is guided by a belief in the worth, the dignity, and the potential of 
every human being, regardless of national o r  ethnic origin, cultural o r  
linguistic baclrground, race, social status, political affiliation, o r  religious 
belief. All members of the Association are expected to be gui 
basic concept. 

Among those who work with students and scholars outside 
countries, several areas of specialization have developed. Th 
advising foreign students; selecting, admitting, and determining academic 
placement of foreign students; teaching English as  a second Ianguage; 
programming off-campus opportunities for foreign students; and adminis- 
tering programs for and advising Americans who wish to travel o r  study 
abroad. In each of these fields attributes of professionalism have emerged 
and have been encouraged by NAFSA. These are evidenced by an increas- 
ing number of persons who devote full time to the field; a growing body of 
literature; improved research techniques and expanding research activities; 
a growing concern for the preparation and professional competence of per- 
sonnel; and increasing efforts to formulate ethical principles and profes- 
sional standards. 

NAFSA expects that all of its members and all others involved in inter- 
national educational exchange activities, whether paid o r  volunteer, full 
time o r  part  time, will strive to achieve professional standards in their work. 
In furtherance of that expectation and in an attempt to define these profes- 
sional standards, the NAFSA Committee on Professional Development and 
the NAFSA Board of Directors have prepared and approved this statement 
of responsibilities and standards. 
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O S S E  
-.- 

L A  C R O S S E .  W l S C O N S l N  5 4 6 0 1  ( 6 0 8 )  7 8 4 - 6 0 5 0  

March 1, 1976 

FACULTY SUBAG'i O!\T lT!'fGr???ATIO?TAL 3DUCATIOX 

T!lis survey i s  an attempt t o  assess the  strengths of t'ne W-1, f acu l ty  i n  Lhe 
area of intercultu.ra1 edu.ca.ti.on. Compilation of the  survey r e s u l t s  w i l l .  a ss i s - t  us 
i n  building an informat.ions1 base a s  t o  oiir reso:;rces. With t h i s  kno'~ledp,e, saunder 
nrq<raaming c'an be deve?.o;lcd t o  enrich the  experiences of a l l  UiJ-1, students,  whether 
domestic o r  foreign. Please c o r ~ l e t e  t:?e items below a s  soon a s  possible  and return to:  

Linda Fystrom 
Studen-t Affairs ,  W>J-L 

?Tame Department 

1 .  I s  eny na r t  of you.r a.cademic t ra in ing  from an in s t i t u t ioa  outside t h e  U.S.? 
Yes - "'?_. 
Tf so, where? 
Degree granted Length oC traininy a t  t ha t  insti i .ution 

2. Have yo11 ever taught abroad? Yes KO 
If so,  where? 
Du-rat ion 
Academic resnons ih i l i t i es  other than teaching 

3. Have you ever led - o r  participated i n  - a grouv stv.dy/travel. program abroad? 
If so, where? 
Durat i~n-  -- 

4. Are there  courses i n  your depa,rtment which woxld benefi t  rrom inclusion of 
cul tural-comarat ive material? Yes - -  PI o 

. * 
. . 5. A t  Uk?-L do you mske an e f f o r t  t o  present course content from a.n i n t e r ~ a t i o n a l  

persnective? Yes Wo - -  . I f  so, please cor?ment on t h e  nature of your e f for t s :  

6. IIave you ever u t i l i zed  foreign studcnts a t  W-TJ a s  reso.urce persons i n  provi2ir.g 
information - o r  st imulating discussion - i n  y o ~  courses? If so, please 
comment on your feel ings about the  success of these ePforts:  

7. Would you be interested i n  serving a s  a resource person t o  t h e  Foreign Student 
Adviser andlor the  Internat ional  Student Organizatio?? Yes - , No - . If: so, 
wou3.d your in t e re s t  l i e  ger7eral.ly i n  the  area of:  

- Community involvement i n  intercultural re la t ions  

- Specific progrzm development i n  area of specia:L i n t e r e s t  
A s  8 connittee member advising and strengthening t h e  total .  international.  - 
education prosram 

AN EQUAL OPPORTUNITY EMPLOYER - 1007~ RECYCLED PAPER 
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The purposes of t h i s  quesLionnaire ure t o  obtain information which r ay  he lp  t o  

strengthen the foreign student advising program at IJ3 Crosse, end t o  p a r t i a l l y  
fulfill t h e  requirem?nts f o r  a Msster's Degree i n  College Student Personnel. A l l  
r e p l i e s  w i l l  be kept s t r i c t l y  confidential .  Please do not s ign y o w  ne.rne, but 
coxplete a l l  i t e m  i f  possible. 

Dzfinit ion: The term facu1t.y. re fe rs  t o  a teaching facul ty  member; the  t e r n  s t a f f  
r e f e r s  t o  a non-teoching univers i ty  employee, such a,s a decul, the foreign student 
advisor, o r  a member of the  ncadenlc s k i l l s  center  s t a f f .  

1. Please indlca'ce your year i n  school: Fr-Soph-Jr-Sr- Grad-Other- 

2. What is your academic rriajor? 

3. How long have you been i n  school i n  .the U .S . ?_yr s .  In La Croase? y r s .  

4. Ifhat i s  your country of o r ig in?  - 
+. 

5. Have you ever been inv i ted  t o  the  horn of a facul ty  o r  s t a f f  renlber? Yes --  No 
If so, whose hor i?  

6. How do you f e e l  about t he  general l eve l  of understanding toward foreign students 
~t UW-La Crosse? Excellent - Good Average- Fair- Poor- 

7. How well. do you f e e l  you ha-ve uljusted t o  w i v e r s i t y  l i f e  h::re? + -  

Very poorly- P o o r l y - A v e r w e  Eet ter  than average- E x k e r ~ l y  well- 

8. Have you ever discussed problem of adjustment t o  univers i ty  l i f e  with a facul ty  
o r  staff rrsmber? Every time a problem arises- More of ten than the  average- 
About RS often a s  anyone d o e s  Rarely- Never - 

9. Indicate t he  extent of s a t i s f ac t ion  with the kind of help'you have received: ! 

Extremly  dissatisfied- Soiewhat dissatisfied- Neutrd- /I 

So;wvhat satisfied- Ex t r ewly  satisfied- i I 
i 

10. Please l i s t  those facu l ty  o r  s t a f f  nenbers who have been most he lpfu l  t o  you 
as a foreign student i n  the kinds of problem you may have encountered: 

i 
I 

Pltrce a number 1 beside the  name of the  person . 
who has been most helpful ,  a 2 beside the n m  
of t he  second most helpful ,  and so on. 

11. For each of the  persons l i s t e d  above, please describe t h e i r  behavior on the 1 
fo l lo r~ ing  scales  by c i r c l i n g  the appropriate numbers. I 

I 

I 
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~ o t  a t  a l l  Moderately Very 

t rue  t r u e  t r u e  
For the  person you naxecl a s  nunber 1 
(nost  helpful)  : 

He listms t o  me. 1 2 3 4 5 

He understands re. 1 2 3 4 5 

FIe com;lunicates h i s  unders.tmding t o  me. 1 2 3 4 5 

For the  p r s o n  you nw'zd a s  number 2: 

He l i s t e n s  t o  me. 1 2 3 4 5 

He understands. me. 1 2 3 4 5 

He comnunicates h i s  understanding t o  me. 1 2 3 4 
* 5 

For the person you rimed a s  number 3: 

1 2 3 4 5 ' He l i s t e n s  t o  ne. 

He understands me. 1 2 3 4 5 

He comnunicates h i s  und-rstmding t o  rte. I 2 4 5 
. . 

For t h e  person YOU named a s  rider 4: 

He l i s t e n s  t o  nie. 1 2 3 4 5 

IIe underst8ncls me. 1 2 3 4 5 

He corfimunicates his understnnding t o  w .  1 2 3 I+ 5 

12. I f  a fr iend of youn, mother  foreign student, was experiencing a d i s t r e ~ n i n g  
s i t u a t i o a ,  who would you advise him o r  her t o  seek out f o r  &vice? 

13. I f  you wish t o  describe m y  pa r t i cu l a r ly  f rus t ra t ing  experience you have had 
involving problems of communication and understanding with a f acu l ty  o r  s t a f f  
member, please comment hsre: 

14. Do you think facu l ty  o r  s t a f f  iremiers who have been i n  o ther  countr ies  d i f f e r  from 
- those riho haven't? Yes- N o .  If so,  how? 

Thank you f o r  your cooperation. If you wish t o  knov 
the r e s u l t s  of t h i s  suwey, please c o n t x t  m at 
209 f.Jain Hall. 

Linds Fystroin 
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Appendix D 

Faculty Survey Resul ts  (Nzl.51) 

Educational. Exaerience Abroad 

Ques t ions  one through th r ee  asked f acu l ty  t o  r e p o r t  

educat ional  experience abr0a.d. Forty-five f acu l ty  and staff 

members indicated  p r i o r  educat ional  experience abroad; 106 

ind ica ted  no such experience, 

Twenty f acu l ty  members r e p o r t  t h a t  some p a r t  of t h e i r  

academic t r a i n i n g  was from an i n s t i t u t i o n  outs ide  t h e  United 

S t a t e s .  Thirty-two f acu l ty  members repor t  t h a t  they have 

taught  abroad. Thir ty-three f a c u l t y  members r epo r t  having l e d  

o r  pa r t i c ipa t ed  i n  a group study/travel  program abroad. 

Twenty-one of the  45 responding pos i t i ve ly  answered yes  

t o  more than one of these  ques t ions ,  ind ica t ing  sofie depth i n  

educat ional  experience abroad. 

Expressed I n t e r e s t  i n  In$&rnational Education 

Ques t ions  four  through seven requested information re -  

garding t h e  f a c u l t y  o r  s t a f f  member" i n t e r e s t  i n  i n t e r n a t i o n a l  

educakion, One hundred twenty one of the  151 respondents ans- 

wered one o r  more of these  ques t ions  pos i t ive ly ,  i nd i ca t i ng  a 

high l e v e l  of i n t e r e s t  i n  i n t e rna t i ona l  education a t  t h e  Univer- , 
s i t y  of W i  sconsin-La Crosse, Ninety-three respondents reported 

t h a t  t he re  ' a re  courses i n  t h e i r  department which would benefit; 

from inc lus ion  of cultural-comparative mater ia l ,  Eighty-nine 

reported making an e f f o r t  t o  present  course content  from an 

i n t e r n a t i o n a l  perspect ive.  Eighty-three have u t i l i z e d  fo re ign  
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