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Abstract
Two studies were made to investigate the relationship between the use of strategies and students’
learning achievements and the main differences in use of strategies between successful learners
and less successful learners. In Study one, one hundred and seventy third-year non-English
majors (N-EM) participated in the vocabulary learning strategies questionnaire (Appendix A)
and vocabulary level test investigation (Appendix B). After the descriptive statistics and
correlation analysis, the statistical results revealed a significant correlation between most
strategies and students’ learning achievements. The result shows that, a) guessing, dictionary use,
and note-taking strategies have a significant positive correlation with V-test scores at **p<0.01
level, b) repetition strategy has a significant negative correlation with V-test scores at **p<0.01
level, c) planning, reviewing and testing, selective-attention, association, activation, and
self-encouragement strategies have a significant positive correlation with \V-test scores at
*p<0.05 level. In Study two, six third-years N-EMs from two groups (successful and less
successful) participated in the interviews (Appendix C). The results indicate the differences
between two groups in vocabulary learning styles. Successful learners tend to use both reviewing
and testing and selective-attention strategies frequently, while less successful learners are only
conscious of the selective-attention strategy. Both groups use guessing, dictionary, and
note-taking strategies, but successful learners use them more frequently and in a more effective
way. Successful learners have a strong affinity for association, activation and
self-encouragement strategies, while less successful learners are more likely to adopt word list

and repetition strategies.
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CHAPTER ONE
INTRODUCTION

Vocabulary plays a crucial role in all aspects of language learning, including listening, speaking,
reading, writing and translating. Words are “basic building blocks of language” (Brown, 1994, P.
365). Among professionals there is a unanimous agreement that vocabulary competence is one of
the key symbols of one’s language proficiency. The mastery of vocabulary plays a key role in the
whole process of second language (L2) or foreign language (FL) learning. Therefore, learners
must learn vocabulary well and develop large vocabularies in order to become proficient in a L2
or FL. Over the past few decades, vocabulary teaching methods were employed without obvious
effects, therefore some researchers focused on the student's language learning strategies (LLS),
especially their vocabulary learning strategies (VLS). It was in this background that research on
LLS and VLS emerged. Research into the area of LLS began in the 1970s. In the early 1970s, the
studies mainly concerned the strategies employed by good language learners. It was found that
less successful learners could have access to these strategies if they identified them (Rubin,
1975). The result of many studies both abroad and in China on VLS suggests that VLS had a
great influence on VL outcomes. However, the studies abroad are not about China and therefore
do not describe the true situation of Chinese students. It is meaningful to investigate the use of
VLS by non-English majors (N-EM) in China. The focus of literature for the proposal paper
included LLS used by ESL learners and the relationship between VLS and language learning
achievements. The status of the studies on VLS in China was also reviewed in the context of the
topic.

The use of VLS is significant in ESL learning. Teachers should know the overall pattern of

VLS used by their students and pay attention when combining vocabulary teaching with strategy



training; and students should also be aware of active management of VLS leads to a better

command of vocabulary and beneficial backwash.

Statement of the Problem
The problem expressed as a question is, “What is the relationship between the use of VLS
and students’ learning achievements?”

The problem presented in this paper is to identify whether or not students’ learning
achievements were affected by vocabulary learning strategies (VLS). Anecdotal evidence and
societal perception seems to indicate that it does, but what does the research say? Another
objective is to discover the main differences in the use of strategies between successful learners

and less successful learners as a whole.

Definition of Terms

Learning Strategy (LS). “Foreign or second language (L2) learning strategies are
specific actions, behaviors, steps, or techniques that students (often intentionally) use to improve
their progress in developing L2 skills. These strategies can facilitate the internalization, storage,
retrieval, or use of the new language. Strategies are tools for the self-directed involvement
necessary for developing communicative ability” (Oxford, 1992/1993, p. 18).

Language Learning Strategy (LLS). Foreign or second language (L2) learning strategies
can summarized in eight different ways according to Ellis (1994). The review of literature
includes a discussion of each characteristic.

VL. Abbreviation for the term vocabulary learning

FL. Abbreviation for the term foreign language



L2. Abbreviation for the term L2 = "Language 2" = the language being learned or studied

(Commonly-used Acronyms from The Internet TESL Journal Retrieved from http://iteslj.org/).

VLS. Abbreviation for the term vocabulary learning strategies, they are general
approaches, specific behaviors, techniques, or thoughts that learners consciously use to directly
or indirectly facilitate their vocabulary learning.

N-EM. Abbreviation for the term non-English majors

ESL. Abbreviation for the term ESL = English as a Second Language (Studying English
as a non-native speaker in a country where English is spoken. Depending on where you are from,
the term ESL may be more inclusive and includes EFL. For some people the reverse seems to be
true. (Commonly-used Acronyms from The Internet TESL Journal Retrieved from

http://iteslj.ora/).

Delimitations of Research
The research was conducted in and through the Karrmann Library at the University of
Wisconsin-Platteville in United States and at the library at the South-Central University for
Nationalities in the People Republic of China over sixty (60) days. Primary searches that were
conducted via the Internet were through EBSCO host with ERIC, Academic Search Elite, CNKI

databases and Google/Google Scholar as the primary sources. Key search topics include

99 ¢¢ 29 <6

“language learning strategies,” “vocabulary learning strategies,” “vocabulary acquisition” and

“vocabulary learning.”

Method of Approach
A brief review of literature on the previous theoretical basics of language learning strategies

(LLS) and vocabulary learning strategies (VLS) employed by ESL learners was also conducted.


http://iteslj.org/
http://iteslj.org/

A second review of literature relating to research, studies and theoretical basics of the
relationship between VLS and learners’ achievements was conducted.
Procedure

The experiment study took 20 days. First, 180 copies of the vocabulary learning strategies
(VLS) questionnaire with vocabulary-test (\V-test) paper were distributed to the participants to
determine the specific VLS they use and their achievement. Secondly, the interviews are used to
illustrate the differences in strategy use between successful learners and less successful learners.
Participants

The participants in the study were 180 third-year non-English majors (N-EM) from South
Central University for Nationalities in the People Republic of China. Then average age was 21.
Instrumentation

The questionnaire is mainly based on O’Malley and Chamot’s (1990) classification of
learning strategies, with reference to Gu and Johnson’s (1996) questionnaire. V-test paper is
partially adapted from Nation’s Vocabulary Learning Test (1990). Quantitative data collected
from the questionnaire and V-test is put into the SPSS, and then descriptive statistics and
correlation analysis are conducted to analyze the data. As for the qualitative study, some students

were selected from those participants that were interviewed.



CHAPTER TWO
REVIEW OF LITERATURE

Language Learning Strategies

Research into the area of LLS began in the 1970s. From 1970s to the present, a number of
researchers have made contributions on learning strategies. The review of the definitions of LLS
reveals some problems. The first problem is whether LLS should be regarded as behavioral,
mental, or as both. Some researchers are inclined to (Cohen, 2000; Chamot, 1987; Oxford, 1989)
define LLS as behavioral, while others (Weinstein and Mayer 1986) view them as both mental
and behavioral. Secondly, it is not clear whether LLS should be regarded as conscious or as
subconscious. LLS as “deliberate actions” is identified by Chamot (1987). On the contrary,
learning strategies are conscious, and learners have a clear goal in their mind (Cohen, 2000).
Another problem is whether LLS should be considered as a technique or an approach.
“Technique” is more specific, and learning strategies can only be referred to as an “approach”
which was argued by Stern (1983). However, learning strategies are thought of as techniques,
approaches or deliberate actions by Chamot (1987). The fourth problem concerns whether LLS is
considered to have a direct or an indirect effect on language learning. It has a direct effect (Rubin,
1987), but other researchers believe that it is more indirect. Finally, there are differences in
viewpoints on what motivates the use of learning strategies. The use of the strategies is
rewarding which is held by Oxford (1989), but other researchers think it is only an effect to study
something about the L2.

Researchers were also trying to categorize LLS in order to describe them all, while a
variety of strategies were being identified. LLS is divided into two main categories by Oxford
(1990): direct strategies and indirect strategies, concerning the relationship between the language
learning material and the strategies. According to her, direct strategies refer to strategies that
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directly involve the target language, in terms of that they require mental processing of the
language. The direct strategies are composed of memory strategies for reviewing and
memorizing new information; cognitive strategies for producing and understanding the language,
and compensation strategies for using the language in spite of gaps. The indirect strategies
consist of meta-cognitive strategies for coordinating the learning process, social strategies for
learning with other people, and affective strategies for controlling emotions. It offers indirect
support for language learning through planning, focusing, evaluating, controlling anxiety,
seeking opportunities, increasing cooperation and other methods (Oxford, 1990).

Three main types of strategies are distinguished according to the information processing
model, in O’Malley and Chamot’s (1990) framework: meta-cognitive, cognitive, and
social/affective strategies. Meta-cognitive strategies are higher order executive skills which make
use of knowledge about the cognitive process. They constitute an attempt to manage language
learning in ways of planning for learning, monitoring one’s comprehension or production, and
self-evaluating the success of a learning activity. To be specific, they are composed of the
following strategies: advance organizers, directed attention, self-management, advance
preparation, self-monitoring, delayed production, and self-evaluation. Cognitive strategies are
more limited to a specific learning task. They involve more direct operation of the learning
material themselves. They have a cognitive or operative function in processing. There are 15
specific strategies under this category: repetition, resourcing, directed physical response,
translation, grouping, note-taking, deduction, recombination, imagery, auditory representation,
keyword method, contextualization, elaboration, transfer, and inferring. Social/affective
strategies, which include cooperation and question for clarification strategy, represent a broad

grouping that involves either ideational control over affect or interaction with another person.



For instance, cooperation involves peer interaction to reach a common aim in learning (O’Malley
and Chamot’s, 1990).

The learning strategies were classified into LLS and language use strategies in terms of
different objectives of strategy use by Cohen (2000). LLS includes “identifying the material for
learning, distinguishing it from other material, grouping it for easier learning, repeatedly
engaging oneself in contact with the material, and remembering it with efforts” (Cohen, 2000, P.
73-74). Language use strategies aim at using a language, which includes retrieval strategies for
calling up language material from storage, rehearsal strategies for rehearsing target language
structures, cover strategies (a special type of compensatory or coping strategy) and
communication strategies for conveying messages in interaction (Cohen, 2000).

In conclusion, the divergence in the existing definitions and classifications results from 1)
different strategies identified in different studies and 2) different understandings of the language
learning process. To sum up, among all the classifications above, O’Malley and Chamot’s (1990)
classification is the most comprehensive and reasonable one. The classification of Cohen (2000)
is simple and not comprehensive for its exclusion of meta-cognitive strategies, which do some
extent effectiveness on the learning language. Oxford’s (1990) attempts to build up her
classification to cover almost every strategy mentioned previously in the literature, but her
classification appears to overlap, such as with social strategy and compensation strategy. This
problem is solved by O’Malley and Chamot’s (1990) classification for compensation strategy as
it is included in social strategy; memory strategy is embedded in cognitive strategy. Moreover,
Oxford’s (1990) classification has something in common with O’Malley and Chamot’s (1990).
Her direct strategies correspond to the cognitive strategies, and indirect strategies correspond

closely to O’Malley and Chamot’s (1990) meta-cognitive strategies. There is no hierarchical



relation between direct and indirect categories (Oxford, 1990). However, the opposite opinion
held by Malley and Chamot (1990) is that meta-cognitive control the use of cognitive and
social/affective strategies. This hierarchical system indicates the inner relationship between the
three categories of learning strategies, and it is easy to put into practice.
Vocabulary learning strategies

VL is an important aspect of language learning, research into VLS can possibly be viewed
from at least three different perspectives—the action of VLS is to help them learn new
vocabulary in a very broad spectrum; the actions which improve the efficiency of VL; the
conscious (as opposed to unconscious) actions taken by learners in order to learn new words.

According to Ahmed (1989) it is possible to view VLS on two levels: macro-strategies
which are related to general approaches to learning, and micro-strategies which refer to more
detailed, specific learner behaviors. Later on, Schmitt (1997) defines that “vocabulary learning
strategies could be any behaviors, steps, techniques, thoughts, and mental processes which affect
this rather broadly-defined process” (P. 200). It proves Rubin’s (1987) understanding of learning
as “the process by which learners obtain, store, retrieve, and use the information” (P. 29); though
here “use” will mainly be defined as vocabulary practice rather than interactional
communication. Moreover, Nation (2001) lists some features of a strategy, rather than offer a
clear-cut definition. According to him, VLS would “increase the efficiency of vocabulary
learning and vocabulary use” (P. 217).

Although a lack of taxonomy development in the area of VLS is mentioned, even by recent

publications (Kojic-Sabo and Lightbown, 1999), some researchers have made contributions in

this direction. The followings are three representative ones.



The classification of VLS from Gu and Johnson (1996) includes the following categories:
meta-cognitive regulation (selective attention, self-initiation), guessing strategies (wider context,
immediate context), dictionary strategies (comprehension, extended dictionary strategies,
looking-up strategies), note-taking strategies (meaning-oriented note-taking, usage-oriented
note-taking), rehearsal strategies (using word lists, oral repetition, visual repetition), encoding
strategies )association/elaboration, visual encoding, auditory encoding, use of word-structure,
semantic encoding, contextual encoding) and activation strategies.

Another famous researcher Schmitt (1997) offers his classification of VLS according to
both the Oxford’s (1990) system and the discovery/consolidation distinction. He distinguishes
the strategies, which learners use to determine the meaning of new words when they first
encounter them from the ones they use to consolidate meaning when they encounter the words
again. The former includes determination and social strategies, and the latter includes memory,
cognitive and metacognitive strategies.

The classification of VLS from Nation (2001) tries to distinguish among vocabulary
knowledge (what is involved in knowing a word) from sources of vocabulary knowledge
(finding information about words), and learning processes (establishing knowledge).

Previous Studies on Vocabulary Learning Strategies

During the past few years, a number of studies on VLS have been conducted by scholars
both abroad and in China, and many valuable conclusions have been drawn in this field.

Some research on VLS in western countries focused on the description of specific
strategies and the evaluation of their effectiveness. A lot of earlier studies concentrated on rote
memorization and explored such questions as to the times of repetition needed to learn a list, the

maximum number of words to be learned at one time, or the timing of repetition. Generally



speaking, these studies revealed that rote repetition appeared less efficient than using structured
reviews and spaced recall, and silent repetition and silent writing were less useful than repeating
the words aloud. The misconception that teaching vocabulary equated to making the students
memorize word lists was criticized. Rote learning was one of the most inefficient applications of
learning strategies. One of the studies was conducted by Cohen and Aphek (1981). They
investigated 17 students of different English levels. They identified eleven different types of
mnemonic strategies, and thus drew the conclusion that the use of mnemonic association helped
VL and any attempt to form association involving the target word assisted memorization.
Whether the guessing strategy could facilitate the retention of a word effectively was
suspected by Lawson and Hogben (1996). Their conclusion is that because the rich context
reduced the learners’ attention to the word itself. Although it was easier for the learner to infer
the meaning by presenting words in a context, this was likely to lead to less efficient learning of
the new words precisely. A large-scale survey of VLS among Japanese students was conducted
by Schmitt (1997). It was found out that rote repetition featured highly in their rating of
significance, while strategies based on internal evidence and cross-linguistic translations were
low on the list. They also found out differences in the usage of the different types of strategies
between students from beginning, intermediate and advanced classes. By examining the
following five criteria: vocabulary notes, dictionary use, time, review, learner independence,
Kojic-Sabo and Lightbown (1999) investigated forty-seven English as L2 and forty-three English
as FL students’ approach to VL. They found out that more frequent and detailed strategy users
achieved the higher levels, whereas students who lacked of self-reported effort was connected

with poor performance. Their result also implied two factors—time and learner
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independence—was most closely connected with VL successful and improvement in English
proficiency in general.

Some empirical studies in China have been carried out among Chinese English learners in
order to explore the VLS further. The study on the VLS used by good and poor Chinese English
as FL learners were carried out and described by Gu (1994). The two groups of learners were
compared and contrasted at both metacognitive and cognitive levels. It was found that they used
dramatically different learning strategies, resulting in very different processes. Later on, in order
to provide a general picture of VLS employed by some Chinese college students, a relatively
large-scale study was carried out by Gu and Johnson (1996). The subjects in it were 850
second-year students of non-English majors in Beijing Normal University. The research topics
were on their vocabulary strategy use as well as the relationship between the strategies and
outcomes in VL. The researchers found out that Chinese students used a wide variety of VLS,
such as (1) meta-cognitive regulation: self-initiation, selective attention; (2) rehearsal strategies:
oral repetition, visual repetition, using of word lists; (3) encoding strategies: association, visual
encoding, imaginary encoding, semantic encoding; (4) activation strategies. It was also
concluded that most strategies were positively correlated with both vocabulary size and general
English proficiency. The results revealed that Chinese college students generally use more
meaning-oriented strategies than memorization strategies which are considered the popular VLS
among Asian learners. Later on, to get more depth into this filed, Gu (2003) examined two
successful adult Chinese EFL learners. He found that although the two learners more from the
same Chinese learning context, they used different learning styles to achieve the same
vocabulary-learning task. The results showed that the successful learners a) argued vocabulary

which is the important part of language learning that should be combined with language use b)
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represented a high attention on self-initiation and selection c) used extensive vocabulary-learning
strategies. However, the two learners only represent a small part of successful Chinese ESL
students. Researchers need more specific research on successful learners to provide the learning
models for Chinese ESL students. In the same year, Gu (2003) found out different tasks, learner
and learning context determine the choice, use and effectiveness of VLS.

Up to now, the main features of the studies on VLS in China at present are as follows:
Firstly, VLS in English learning are the focus of the research. Secondly, the research on the
relationship between learning strategies and learning outcomes are paid increasing attention by
scholars. Thirdly, the factors affecting learning strategies are gradually emphasized. However,
VLS research into middle school students has just begun, some researchers have planned to
investigate VLS use by middle school students of ten middle schools in Nanjing and Yangzhou
through interview, questionnaire, diary, think-aloud, etc. VLS training has set foot in a few
colleges through lectures or short-time focused training; however, it is rare to insert VLS training

into language teaching, let alone research into the effects of VLS training.
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CHAPTER THREE
INSTRUMENTATION AND DATA FINDINGS

Procedure

The experiment study took 20 days. First of all, 180 copies of the vocabulary learning
strategies (VLS) questionnaire with vocabulary-test (V-test) paper were distributed together to
the participants to determine the specific VLS they use and their achievement. The participants
were required to finish them during their regular class time. The participants were given 20
minutes to complete the questionnaires. Then the vocabulary level tests were administered
immediately after the questionnaire was filled (about 15 minutes). All the papers were collected
within the set time. The teacher, who assisted the author to carry out the survey in class, repeated
written instructions orally before the subjects answered the questionnaires and V-test. On the
whole, there were no problems for students to understand the instructions. After class, the author
collected the returned questionnaires and V-test paper from the teacher. Secondly, the scores
were collected and computed to check the correlations between the use of VLS and V-test scores
and if there were correlations, which strategy or strategies was/were most beneficial for the ESL
learners. SPSS software was used to process and analyze the data collected from the
questionnaires and the V-test paper. After the correlation analysis was performed, the interviews
were used to illustrate the differences in strategy use between successful learners and less
successful learners. The interviews were conducted one week later in the students’ spare time. In
the interviews, the author posed a few predetermined questions and then listened to their
responses for cues as to which question to ask next, or whether it was important to probe for
additional information. During this process, the author tried to make every question clear and
motivating. Besides, the interviews were carried out in a friendly and informal way to make the
subjects relaxed and thus resulted in more thorough and free expression. All the interviews were

13



tape-recorded and each of them lasted on about fifteen minutes. Then all tape recordings were
transcribed into text for future detailed analysis.

To obtain accurate information on strategy use while not overburdening the participants
with L2 processing (Cohen, 2000), the author conducted the interviews in Chinese. After the
interviews, some representative qualitative data from the interview were selected to illustrate the
differences in strategy use between successful learners and less successful learners. Data shown
in this thesis are English translations.

Participants
Participants for the quantitative study

The participants in the study were one hundred and eighty third-year non-English majors
(N-EM) from four classes of the College of Foreign Languages from a south central Chinese
university. After the questionnaires and test papers were collected, ten copies of questionnaires
and test paper were considered invalid and thus eliminated. Finally one hundred and seventy
students became the real subjects of this study. Among the one hundred and seventy participants,
sixty were girls and one hundred and five were boys, with the average age of twenty one.

The third-year English majors were chosen to participate in the study in view of the
following facts. Firstly, by the time of the study, these learners had all had about nine years’
English learning experience, six years in secondary school and nearly three years in university,
so most of them had a very extensive English vocabulary. Secondly, by taking professional
training on English for almost three years in university, it is believed that they have already
formed a stable habit of using VLS. Thirdly, although they are N-EM, English still plays a
significant role in their study, and English vocabulary levels are closely related to the

improvement of their listening, speaking, reading, writing and translating ability. It may have
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even greater influence on their future job. Therefore, most of them are eager to master efficient
strategies to learn English vocabulary well. Taking these facts into account, the author considers
the study, with English as its subjects, as meaningful and of great significance.
Participants for the qualitative study

Among the one hundred and seventy subjects, six participants were selected for an
in-depth interview according to the following features. The subjects were willing to discuss the
topic without force (Kruger, 1994). And the subjects represented high or low vocabulary
proficiency so that they could provide the needed information for the research question. Among
the six students, three of them achieved high scores on the V-test, who were defined by the
author as “successful learners,” while the other three got very low scores and were defined as
“less successful learners.” In Table 1, the author presents the information of the six interview
subjects, with their names omitted so as to keep these students anonymous.

Table 1

Information of the 6 interview subjects

Successful learners Sex Age V-test score
Student A Male 21 27
Student B Female 20 27
Student C Male 21 26

Less successful learners

Student D Female 21 10
Student E Female 20 10
Student F Male 21 12

15



Instruments

Vocabulary Learning Strategies Questionnaire: The questionnaire is mainly based on
O’Malley and Chamot’s (1990) classification of learning Strategies, with reference to Gu and
Johnson’s (1996) questionnaire, the author designed the questionnaire for this study. The
questionnaire of Gu and Johnson’s (1996) has been widely used by many famous scholars in
their research, so it is proved to have high reliability and validity. Appendix A provides a
thorough description of the questionnaire in the present study. To avoid the possibility of
misunderstanding of the items, the questionnaire is written in Chinese.

The questionnaire is composed of two parts. The first part is about personal data, including
the information about the subject’s sex and age. The second part includes forty three
questionnaire items on VLS, which are categorized into three main categories: metacognitive
strategies, cognitive strategies and social/affective strategies. The meta-cognitive category is
subdivided into three specific strategies: planning, reviewing & testing, and selective attention.
The cognitive category is classified into the following specific strategies: guessing, dictionary
use, word list, repetition, association, word formation, grouping, contextualization, and
activation. The social/affective category includes three specific strategies. They are inquiry,

cooperation and self-encouragement strategy. See Table 2.
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Table 2

Description of the VLS Questionnaire

Number
Category Strategy Questions Alpha
of items
Planning 1 1
Metacognitive
Reviewing & testing  2,20,21,28 4 0.736
strategies
Selective-attention 3,36 2 0.559
Guessing 4,5,22,23,37,38 6 0.673
Dictionary use 6,7,24,25 4 0.499
Note-taking 8,9,26,27 4 0.702
Word list 10,39 2 0.528
Cognitive Repetition 11,29,40 3 0.513
strategies Association 12,30,41 3 0.578
Word formation 13,31 2 0.665
Grouping 14,32,42 3 0.686
Contextualization 15,33 2 0.613
Activation 16,34,43 3 0.631
Inquiry 17 1
Social/affective
Cooperation 18,35 2 0.542
strategies
Self-encouragement 19 1

As it is shown above, Table 2 outlines main categories in the questionnaire, the strategies

under each category, the number of items consisting of each strategy, and the internal reliability
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(alpha value) of each category, which the author analyzes with the help of SPSS. Statistic
analysis shows that the alpha value of most groups of items for reliability is over 0.50 and proves
the internal reliability of the questionnaire.

The forty three questionnaire items in this part are arranged randomly in order to avoid the
subjects’ boredom. The present questionnaire adopts a 5-point Likert scale rating system. Each
question is provided with five choices which show the different frequency of the use of VLS
ranging from “never” to “always.” Different scores are given to the 5-scale rating system: “1”
stands for “I never do this;” “2” stands for “I seldom do this;” “3” stands for “I sometimes do
this;” “4” stands for “I often do this;” “5” stands for “I always do this.” Students are required to
choose only one of them according to what they really do rather than what they think they should
do (Appendix A).

Vocabulary Level Test: V-test paper is partially adapted from Nation’s Vocabulary
Learning Test (1990). The original measure of Nation’s test is composed of five parts: the
2000-word level, the 3000-word level, the 5000-word level, the university-word level, and the
10000-word level. The 2000 and 3000-word levels contain high-frequency words; the 5000-word
level is a boundary level between the high-frequency level and low-frequency level; the
university-word level consists of words frequently appearing in university textbooks, which does
not represent a frequency level; and the 10000-word level covers the low-frequency words. Each
word level consists of six groups, which consists of six words to be matched to three definitions.
The participants are required to choose the number of the word next to its corresponding
meaning. For example:

1. business

2. clock 6 part of a house

18



3. horse 3 animal with four legs

4. pencil 4 something used for writing
5. shoe

6. wall

This format with an unequal number of words and definitions minimizes the chances of
guessing correctly and tests a large number of words within a short period of time (Nation,
1990). All the items in each group belong to the same word class in order to avoid giving any
grammatical clues as to the correct definition. Nation’s Vocabulary Levels Test has been widely
accepted by many language researchers and proves to be a valid test for breadth of vocabulary
knowledge. To fit the third-year English majors’ actual vocabulary level, only the 3000, 5000
and university word levels are chosen by the author to test the participants’ vocabulary levels.
Moreover, only three groups in each word level are used in the present thesis to avoid the
subjects’ boredom. In scoring, the answers are scored as correct or incorrect. Each correct
answer is given one point. Therefore, the full mark of this test is 27 points, with each item scored
as one point (Appendix B).

Interview: After finishing the questionnaire survey, the author conducted the interviews to
get further information about the VLS used by the participants. This may prove the results
obtained from the questionnaire, in particular to answer the third research question, i.e. “Are
there any differences existing between successful learners and less successful learners in using
VLS? If yes, what are those differences?”

General interview questions in Chinese were developed in advance to provide direction for

the two groups in their individual interviews. For instance, “Do you make a plan when you learn
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new vocabulary?”; “Do you prefer to memorize news words by repeating them or using them in
daily life?” (Appendix C)
Data findings

The correlation study on the relationship between VLS and students’ learning
achievements is conducted with the help of SPSS. In the view of Seliger and Shohamy (1989), by
analyzing data collected from descriptive research, correlation analysis is used to examine
existing relationships between variables. The correction study in this survey is the relationship
between VLS and the VL achievement, which refers to the V-test scores in this study. Sixteen
strategies listed in Table 4 are used as independent variables and the V-test score as one
dependent variable. Table 3 is a description of the V-test scores from the one hundred and
seventy participants, followed by the result of correlation study in Table 4.

Then based on the results of interviews, the author will discuss the differences in use of

VLS between successful learners and less successful learners.
Table 3

Description of V-test scores

Variable N of subjects  MPS Max. Min. Mean S.D.

V-test score 170 27.00 27.00 9.00 22.35 3.89

Note. MPS=Maximum possible score; Max=Maximum; Min=Minimum
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Table 4

Correlation between VLS and V-test scores

Categories Strategies N R
Planning 170 203"
Metacognitive N
Reviewing & testing 170 207
strategies
Selective-attention 170 183"
Guessing 170 2427
Dictionary use 170 376
Note-taking 170 348"
Word list 170 .017
Cognitive Repetition 170 -.287"
strategies Association 170 2327
Word formation 170 101
Grouping 170 -.009
Contextualization 170 .061
Activation 170 289"
Inquiry 170 -.067
Social/affective
Cooperation 170 129
strategies
Self-encouragement 170 245

Note. P<0.05;  P<0.01 (2-tailed)

From the results in Table 4, all the metacognitive strategies are correlated with VL
achievement at 0.05 levels, which indicates that metacognitive strategies are important and
helpful in VL. With executive function, metacognitive strategies can be used to regulate and
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control the whole process of language learning and specific learning activities as well. Therefore
those who use metacognitive strategies consciously may make greater progress in their VL. It is
proved that metacognitive strategies can lead to higher learning and better performance. Learners
can manage their studies systematically and purposely by using planning strategy(R=0.203").
Reviewing & testing strategy (R=0.207") helps learners to check their learning outcomes, can
correct their mistakes, adjust their VL plans and review what they have learned before regularly.
Compared with the previous two strategies, selective-attention (R=0.183") was frequently used
by students at present and it has significant positive correlation with V-test scores. Most students
were aware that masteries of the common vocabulary would help them master a language more
quickly. Therefore, if students can select what kind of words or which aspects of a word should
be memorized in advance in the process of VL, they can master vocabulary efficiently. However,
the present study suggests that students should pay more attention to the strategies of planning
and reviewing and testing which belong to the metacognitive strategies as well as

selective-attention strategy and have a significant positive correlation with V-test scores.

Although there are some cognitive strategies that have no statistical meaning, cognitive

strategies do have a great influence on VL from three aspects below:

1. The strategy of guessing, dictionary use, and note-taking are highly correlated to the

students’ V-test scores achieved 0.01 level.

2. Association and activation strategy are also correlated to their \V-test scores

achieved 0.05 level.

3. Repetition strategy is negatively correlated to the subjects’ V-test scores at the 0.01

level.
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The specific strategies were analyzed one by one as follows:

1) Guessing strategy (R=0.242") is significantly correlated with the quality and quantity
of students’ vocabulary knowledge. Gu and Johnson’s study (1996) also reveals that contextual
guessing is positively correlated with the scores of vocabulary size. Guessing the meaning of an
unknown word demands special effort from students, and involves a learners’ deeper processing
of learning. According to depth of processing theories (Craik and Lockhart, 1972), a learner is
more likely to store a piece of new information in long-term memory if he or she processes the
information deeply at the first meeting. The more students that are involved, the better retention
they will have. Through guessing, students not only remember the referential meaning of a word,
but also know its collocations, grammatical features, and emotional knowledge. Dictionary use
strategy (R=0.376") is useful and efficient for students’ VL. First, according to Nation (2001),
dictionary use also reduces the cognitive processing workload, and thus learning and retention
can be enhanced. Second, dictionary provides both accurate information and good examples of a
word which are corpus-based and very authentic. Third, a dictionary contains knowledge that is
beyond the learners’ competence. It can provide pronunciation, meanings, usage, collocations,
and other useful information. Fourth, when students use a dictionary to look up an unknown
word, they will definitely pay more attention to some features of the word. This can help the
input change into the intake. Note-taking strategy (R=0.348"") refers to writing down the useful
information of new words being learned, including its English explanation, its antonyms or
synonyms, its collocations and relevant expressions. Students benefit a lot from taking notes
mainly in two ways. For one thing, taking notes in class helps students concentrate on their
studies and requires them to organize what they hear while listening, and this enables them to

integrate new knowledge with old. For another, the notes that learners have taken serve as a good
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source of reference for later revision.

2) Association strategy (R=0.232") can be explained in terms of depth of processing
theories proposed by Craik and Lockhart (1972). They argued that the degree to which learners
process the input determines the retention of new information. The deeper the information is
processed, the better the learners are likely to remember it. By associating new words with
certain images or pictures, or with some known words, such as its homonym, synonym, or its
antonym, association strategy is a deep-encoding approach which involves greater cognitive
efforts. All these activities contain a deep level of processing or elaboration on target words. This
strategy is not often used by students in this study because of its complexity, but it is indeed of
great help for them. Activation strategy (R=0.289") refers to mastering new words by using them
in speaking, reading, writing and in some exercises. Such kinds of activities may create more
favorable conditions and opportunities for students to notice the words to be learned, to use the
target words in different contexts, and to recall the words that have been met before.

3) Among the cognitive strategies, repetition strategy (R=-0.274"") should be paid special
attention to. It is used by some students in the study, but it is negatively correlated to V-test
scores at the 0.01 level. What is the reason? It is true that in the early stage of VL, repetition can
help students to manipulate the oral and written forms of new words by repeating them for many
times. Some students can make great progress and achievement from this activity. However,
vocabularies are semantically related, and cannot be grouped together randomly by lots of
meaning-separate words. Mechanical repetition, as a kind of rote-learning, simplifies the process
of VL, and neglects the relationships among words. According to Gairns and Redman (1986),
repetition, which is essential to short-term retention may not be adequate for long-term retention.

Therefore, in order to achieve more effective memorization, students of English major need to

24



process and analyze new words more deeply. Too much mechanical repetition will make them
feel boring and dreary and thus lead to frustration and other negative effects.

Other cognitive strategies, such as word list, word formation, grouping and
contextualization, are relevant to V-test scores to some degree. However, the relationships are

very weak and not statistically significant.

Social/affective strategies are in general not frequently used by students. The finding of the
correlation analysis indicates that self-encouragement strategy (R=0.245") is significantly
correlated to students’ learning achievement at 0.05 level. Other relationships are weak.
Self-encouragement helps learners to control anxiety, regulate their emotions, or provide them
confidence. VL is a complex process, in which students would naturally meet great difficulty or
frustration. If they are able to regulate their emotions properly, they will keep confident in
learning, and thus make progress gradually. Instead, students who cannot encourage themselves
may easily lose heart in the face of difficulty and face setbacks.

In brief, compared with metacognitive and cognitive VLS, social/affective strategies are
not as important and helpful as the former two categories.

The qualitative data from interviews shows that there are significant differences between
the two groups in use of the metacognitive strategies. Successful learners tend to use both
reviewing & testing and selective-attention strategy frequently, while less successful learners are
only conscious of the strategy of selective-attention.

Student B, a successful learner, female, 20, said,

“I have a special notebook for some interesting and frequently-used words and expressions
| encounter in class. | not only try to remember them, but also review them regularly or test

myself to make sure I have indeed mastered these words.”
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“I do not think I am able to learn all the new words at one time, though I have a good
memory. So | prefer to select some of them to study, including those new words explained by my
teacher.”

Student D, a less successful learner, female, 21, said,

“I do not try to remember all the words in the textbook, and I only memorize those
important words emphasized by our teachers. | want to focus my attention on those words.
Usually I do not like to go over the new words until I have to do so, because | think it is
time-consuming.”

This finding is in line with the previous literature review on VLS’ conclusion that beside
selective-attention, reviewing or testing regularly plays a more important role in VL than other
strategies. The finding also reflects that the successful learners of English majors have the ability
or awareness in selecting target words and reviewing what they have learned before.

The study who revealed that successful learners use more cognitive strategies than less
successful learners.

First, both of two groups use guessing, dictionary, and note-taking strategies, but the
successful learners use them more frequently and in a more effective way.

Student A, a successful learner, male, 21, said,

“In my opinion, it is easier to guess the meaning of a new word in a sentence or passage,
because | can make use of some hints in the context, for example, paraphrases, definitions,
grammatical structure of the word, logical development, or background information in the whole
text. It is very helpful to guess the meaning of a word with reading materials.”

Student C, a successful learner, male, 21, said,

“I consider guessing as important and useful as looking it up in the dictionary, because it
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IS a process that requires the good combination of all kinds of knowledge in that language.
Challenge makes progress.”

Student F, a less successful learner, male, 21, said,

“Sometimes I guess the meaning of unknown words, but I prefer to ask others for help or
look it up in the dictionary more frequently. It'’s hard for me to guess its meaning in some
complicated sentences. Sometimes the guessed meaning is opposite or irrelevant to the correct
one. If I have to guess in exams, I like to guess all by feeling.”

Since successful learners are able to take advantages of grammatical structure of the
sentence, logical development, or background information about the unknown words, they use
the guessing strategy more frequently and more effectively than less successful learners.

In both of the two groups students use the dictionary frequently, but they use it in different
ways for different purposes. Successful learners can make full use of the dictionary to gain much
important information about the target words, but the less successful learners’ purpose of
consulting dictionary is only to get the Chinese meaning of the unknown words. For instance:

Student C, a successful learner, male, 21, said,

“Beside 0f its accurate pronunciation, I'm also interested in the phrases, set-eXpressions,
example sentences, and idioms about the unknown words when | consult the dictionary.
Sometimes | look up two or more words in a dictionary in order to distinguish their meaning and
usage, or to find its synonyms and antonyms. I think both the Chinese meaning and English
explanation of the unknown words are very useful and important.”

“I often bring my dictionary to my classroom, for I like using the dictionary. It is just like
my partner in vocabulary learning.”

Student E, a less successful learner, female, 20, said,
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“Usually I consult the dictionary about an unknown word when I come across it several
times. | just like to write down its Chinese meaning so that | can go over it sometime in the
future.”

“[ think the Chinese meaning provided by dictionary is enough for me. | do not like to pay
much attention to the English explanation of the new word, such as its connections, homonyms,
synonyms, and antonyms. ”’

With regard to the note-taking strategy, the difference is found out between the two groups.
Although both of them incline to use note-taking strategy, the successful learners use it in a more
logical and flexible way.

Student C, a successful learner, male, 21, said,

“I don t think taking notes means to write down everything the teacher tells us. I just pay
attention to the most important information about a new word, and organize the information into
a logical and concise structure. Then it will be easier and more convenient for me to review the
notes. Besides, | try to take notes in English as much as | can, because it s better for my English
learning.”

“I often take notes on the margin of my textbook. It's convenient for me to review. In my
notes, there are some very special words, such as simple pictures, signals, abbreviations...All of
them are helpful and unique.”

Student F, a less successful learner, male, 21, said,

“I often write down all the words that the teacher has said, even including what I don't
understand at that time. I prefer to take notes in Chinese, unless I have to use English. I think it s

more convenient and easy to recognize.”

Second, the interview shows that successful learners have a strong affinity for association
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and activation strategy. Different from this, less successful learners are more likely to adopt word
list and repetition strategy. The difference in using these strategies can be reflected from the
following examples.

Student B, a successful learner, female, 20, said,

“When I learn a new word, I like to memorize it by associating it with its synonyms or
homonyms. Then | can get more information. Sometimes, drawing a picture relating to the word
in my mind can also facilitate me to remember it.”

“I would like to use new words in oral communication with my teachers and classmates.
Furthermore, | try to use them in writing composition. Practice is the best way to learn
something new, I believe.”

Students A, a successful learner, male, 21, said,

“I believe that new words can be easily remembered by using them. So I often try to use
the new words in communication with others, to make sentence, or in composition writing,
though sometimes I make mistakes.”

Student D, a less successful learner, female, 21, said,

“I like very much to make a word list in small cards to carry about, in which the left are
new words, and right are their Chinese meaning.”

“Usually, I memorize new words by repeating the pronunciation and spelling while I'm
writing them on the paper. Sometimes I write them again and again until I can recite them. It’s a
useful way for me, I think.”

The above interview data gives us a clear picture of the different tendency in using
cognitive strategies between successful and less successful learners. As we have discussed in the

quantitative study, the strategies of guessing, dictionary, note-taking, association and activation
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are positively correlated to learning achievement, while strategies of repetition and word list
have negative or weak relationships with students’ learning achievement. So this is why students
of English majors have significantly different proficiencies in VL.

As far as the social/affective strategies are concerned, the result from the interview shows
that a great difference between successful learners and less successful learners lie in the use of
the elf-encouragement strategy. To be specific, students with higher proficiency in VL are more
willingly to use this strategy.

Student A, a successful learner, male, 21, said,

“I always encourage myself to use some new words in writing. I'm not afraid of making
mistakes. Mistakes make progress.”

“When I make some achievements in memorizing new vocabulary, | will reward myself
with something 1 like, including material things and spiritual things. ”

Student B, a successful learner, female, 20, said,

“When I prepared for the CET-4, | met a lot of new words, and some of them were very
hard to remember. However, | had enough courage and confidence to overcome all the
difficulties.”

“I often try to find out some useful methods to learn new vocabulary, and I will reward
myself as encouragement if I make some progress.”

Student E, a less successful learner, female, 20, said,

“When I read an English passage with many new words or expressions, I may easily get
tired and lose patience. Sometimes | just feel frustrated and then give it up.”

“I am a little afraid of and dislike vocabulary tests, because sometimes the low scores I get

from the test may make me feel gloomy. Then I do not know what to do.”
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From the above examples, we can see that successful learners are very good at regulating
their emotions in VL, especially in self-encouragement. This provides some enlightenment to the
less successful learners. Those students, who are not good at encouraging themselves, should try
to become braver, especially in front of difficulty. Since the learning effect is greatly influenced

by one’s emotion and feeling, learners have to make some changes in their performance in VL.
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CHAPTER FOUR
CONCLUSIONS AND IMPLICATIONS

In conclusion, the correlation analysis indicates that ten in altogether sixteen VLS are
significantly correlated with students’ learning achievement. Among them, guessing, dictionary
use and note-taking strategies have significant positive correlation with V-test scores at the 0.01
level. Repetition strategy has significant negative correlation with V-test scores at the 0.01 level.
In addition, planning, reviewing & testing, selective-attention, association, activation, and
self-encouragement strategy have significant positive correlation with V-test scores at the 0.05
level. The interviews conducted with successful and less successful learners show that
differences do exist between the two groups of students. At a meta-cognitive level, successful
learners tend to use both reviewing & testing and selective-attention strategies frequently, while
less successful learners are only conscious of the strategy of selective-attention. At a cognitive
level, first, both of two groups use guessing, dictionary, and note-taking strategy, but the
successful learners use them more frequently and in a more efficient way. Second, successful
learners have a strong affinity for association and activation strategy, while less successful
learners are more likely to adopt word list and repetition strategy. At social/affective level,
successful learners are more willing to use self-encouragement strategy.

Based on the findings of the study, some specific suggestions are provided for students to
improve their VL efficiency.

1) The students of N-EM should attach much importance to the metacognitive strategies in
VL. They should make plans in advance to select what they should learn, review new words they
have learned, and consciously test or evaluate their learning outcomes. Since all the

metacognitive strategies are significantly correlated with students learning outcomes, they play a
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more important role in VL.

2) The N-EM students should pay more attention to deep level of processing or elaborate
processing rather than rote learning. The findings of the study show that deep-processing
strategies, such as association, have a significant positive correlation with students’ learning
achievement. Students can perform elaborating activities in the following ways:

a) Associating the new words with already known words that are similar in some aspects.

The new words can be learned with its synonyms, antonyms, hyponyms, or
homonyms.

b) Creating a mental image which associates the word’s meaning with its concept, referent,

or with the context in which it appears.

3) The students should take full advantage of activation activities by putting new words
into use. They can apply new words in making sentences, writing composition, or in oral
communication. Although students realize the fact that they can eventually learn new vocabulary
by putting them into use, many students do not activate the newly learned words in their study.

4) The students should try to learn vocabulary through extensive reading. This suggestion
is put forward for several reasons. First, memorizing new words only by repetition or through
word lists makes the students feel dull and tedious, while reading materials is more interesting.
Furthermore, according to the result of the study, word list and repetition are not effective
strategies for learning new words. Second, extensive reading enables the learners to encounter a
new word in different contexts. Through extensive reading, students have more opportunities to
get the contextual information about a new word in different contexts, such as its collocation, and
other relevant information. This will lead to the deeper understanding of the new word.

The present study also provides English teachers with some practical implications on
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English vocabulary teaching.

1) Teachers may emphasis the significance of strategy use in VL for students, especially
for N-EM. They can introduce some useful strategies frequently adopted by proficient and
successful vocabulary learners, and encourage students to use them. More importantly, teachers
should help students to develop effective strategies that are suitable for them.

2) Teachers should help students to choose the reading materials appropriate for their
learning proficiency. According to Krashen’s input theory of language learning (1985), a FL is
learned by understanding messages that are interesting, that do not cause worry for the learner,
and that include some unknown language items which are understandable from the context.
Students are capable of making good use of VLS when the materials chosen for extensive
reading are suitable for their vocabulary proficiency.

3) Teachers should try to create a learning environment pleasing to the students and
encourage them to cooperate with each other in learning vocabulary. Cooperation is important in
VL. Teachers can design some special activities, for instance, role-play, or debate. Such kind of
activities can at least involve the use of cooperation, self-encouragement, reviewing and some
other important strategies.

4) Teachers should take the responsibility to combine their vocabulary teaching with
strategy training in class. For example, at the beginning of a class, teachers can introduce one
useful VLS to students at the beginning of a class, and then choose some new words to teach by
using this strategy. This will leave a deep impression on students so that they can learn both the
strategy and new words easily at the same time.

5) Teachers should realize that students should be encouraged to seek the ways they find

most helpful since their vocabulary possession is very personal and their abilities to exploit its
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elasticity are very individual as well. As Gu (2003) in his article Vocabulary Learning in a
Second Language: Person, Task, Context and Strategies announced, because of such factors as
different classifications of VLS, different groups of subjects, different methodologies, etc., the
results of studies in this field are not always consistent with each other. Different students have
different learning strategies, and the choice of different learning strategies affect learners’
proficiency.

To sum up, VL is a complex process that requires efforts from students as well as teachers.
Both of them should be involved and make their efforts in this process. China is the country that
has the most FL learners in the world, but the width and depth of VLS research does not match
the situation. The author hopes that in the coming ten years, we can make more progress in VLS

research.
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Appendix A: Questionnaire

RIBALEI KRB BAERS
Vocabulary Learning Strategies Questionnaire
FLRFIFNEANES , I T TREAXIDLEIRERERNER , RINEAR

TRRRTREZTWFEFRCEIRBNRERAE, AETHNENRERRENEZS ,

EEZMEEA CHEREREES

Vocabulary is the key point of English learning. In order to understand the vocabulary
learning strategies used by non-English majors, we organized this questionnaire on the
non-English Majors vocabulary learning strategies. There is not a right or wrong answer for each

question in this questionnaire. Please answer all the questions according to your actual situation.

RREAEBRARNCERE , HEEERAMTRIESIT 2N , TROMEE, FERGHE

MEEERE !

This is an anonymous questionnaire. The results of its investigation will be used only for

statistical analysis. Thank you for your cooperation and support!
AEEEI

LiEWKEE

2 FTERE

SUMBTEMBAIMTT , FIRF

Note:

1. Please fill out this form truthfully;
2. Please fill all questions;

3. If there is any problem, please ask without hesitation.

-7 PAEE
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Part 1 Personal Information
5l Fig
Sex Age
E=E#y ELF R
Part 2 VVocabulary Learning Strategies
UTREMALCEINRKRE, 7k, FEFMNFAREES—9E , ARRFBRNHES
B, EF—NMNERATHRAEF , BZAEENNHNZEENITNG | R RRERFHEC
F3 P ERAX T RIEAVIER .

The following are the variety of vocabulary learning strategies and methods. Please read
each items carefully and then choose one option for your real situation. Put a tick (check) in the
corresponding sentence to present that you use this kind of strategy in English vocabulary

learning.

1= 3 MT XEM ( Never)

2= 1 RD 2X#Ag (Seldom )
3= & B 2IX#EM ( Sometimes )
4= &% XEM (Often)

5= 3% BB XHM (Always)

1 SNTHEPCEIURIMBE R (WBRESZDNEE ),
Make a vocabulary study plan and goal (Such as how many
words should be remembered per day)

2 REASHEILEINGER MHERCEIMEAPFTILHE
®o
Check the situation of vocabulary study by yourself and correct

the mistakes which you make during vocabulary learning and
using

3 EREEEMRAE LHENER,
I would care much about vocabulary items that my teacher

41



explains in class.

4 FALETXHEBEXR (MEARKR ) KBEUFE L,
I make use of the logical development in the context (e.g
cause and effect) when guessing the meaning of a word.

5 FAEBREEAF P ATEAEIE R D KM R Lo
I make use of the grammatical structure of a sentence when
guessing the meaning of a new word.

6 SI—NMEWRERSRERENYT EEBIEEN  RTE

L

When not knowing a word prevents me from understanding a
whole sentence or even a whole paragraph, | look it up in the
dictionary.

7 BdEFH  FHREFESERZAZEXNEHMES.
I consult a dictionary to find out about the subtle differences in
the meanings of English words.

8 HEERRALEMIZTAMELRNPXERNMKIER LH,
I write down both the Chinese equivalent and the English
synonyms of the word | look up.

9 NMEXRNEREREELIEAL (W arrive BEH at = in
B ) .

| take down the collocations of the word I look up. (Such as
arrive at, arrive in)

10 £ AXREHF/ILEESFTBERERA AL,
I go through my vocabulary list several times until I am sure

that I do not have any words on that list that I still don’t
understand.

11 ¥RWEE—NRAN , KREEHLBEN LT,

When | try to remember a word, | write it repeatedly.

12 MESHE L EHEUUER D 8 —HRKE —#12 ( 40 assume ,
consume , presume , resume & )
I remember a group of new words that share a similar part in
spelling. (Such as assume , consume , presume , resume, etc. )

13 EFHMFINFEZE , BEZEANFER, AR,
| deliberately study word-formation rules in order to remember
more words and memorize the commonly used stems and prefixes.

14 SRERMPEME NG |, FERER LD XRICIZEHF
(WMRFFRTWEEEHE ) o

| try to create semantic networks in my mind and remember

42




words in meaningful groups (Such as listing words which
present beauty)

15 i2REe , EEPPHIALP AL —EIZIZ,
When | try to remember a word, | remember the sentence in
which the word is used.

16 REFRRAXE , N AR D EHIELHER,
| try to read as much as possible so that | can make use of the
words | have remembered.

17 BEFFEERET., ANIRAENERE  RamS5FZHHEAMM
ARHG

I turn to others for help when pronunciation is not clear,
acceptation and usage of the words.

18 2FERZEMEXAR , EHEAERICERF , fIISEERF
EZENFRES EiF,

| frequently communicate with the classmates and check each
other’s notes. For example, we ask each other questions to
review the vocabulary.

19 EEI RIS EFN BN IR ANHLSATHDEY
SETIEIE 27/

You give yourself some encouragement or comfort for the
improvement of vocabulary memorization.

20 EHIE S ETRER,
I review the learned vocabulary regularly.

21 F7T—LRBRAREES , 2#TEN , FESREEE.
| self-test to see if the words are mastered, after learning a few
words or phrases.

22 HEFTRMEED I RN E LB RIEZEFE N
AR R EIER,
I look for definitions or expressions in the passage that support
my guess about the meaning of a new word.

23 HFNWRANE , 20T RFANLEN ( WER., ARNEER ).
I analyze the word structure (prefix, root and suffix), when
guessing the meaning of a word.

24 SRZRBA-—NMAABNEFEN , BRI EFH,
When | see an unfamiliar word again and again, I look it up in
the dictionary.

25 MRAMEHRINRENRAMAER , EREFH,

When I don’t know the usage of a word I already have some
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knowledge of, I look it up from the dictionary.

26 SRANREEENXNMNERARERE BERSETIEHEE

iEAR k.

I make a note of the meaning of a new word when | think the
word I’m looking up is commonly used.

27 E—NMANHMREIC T ENEERNR.
| take down grammatical information about a word when |
look it up.

28 NETHRAASHLFRIITENEN, BRENE,
| disciplinary and orderly to review the remembered word
notes and lists.

29 BEARPNERESERSEHICIZ,
| write both the new words and their Chinese equivalents
repeatedly in order to remember them.

30 BEEFEN , BB —BXMNANE AR L,
When | meet a new word, | search in my memory and see if |
have any synonyms or antonyms in my vocabulary stock.

31 BEZARANEE. AT, BFBEKIEKLZ,
| analyze words in terms of prefixes, stems and suffixes.

32 BRE AR IR RAE — I ig 1z

| remember the words together with its synonym and antonym.

33 W IER — BHMEXENNERIZZEN LA,
| remember the new word together with the context where the new
word occurs.

34 REEEEDRHAEXNEFRERTZN LN,
I try to use the newly learned words as much as possible in speech
and writing.

3B KEFEREA , BIGIANRRFEI L,
| go to English Corner frequently and learn the new words through
the conversations with others.

36 ERRRABHRR , REBHELLER,

I will ignore many new words when reading extracurricular books.

37 REBRBXESRHRNBERFRE L,
| guess the meaning of the word according to the content of the
entire article.

38 FARFEARFEM (WAE. 3HE. BRSF ) KENE L.
I make use of the part of speech (noun, verb, adverb and so on) of a
new word when guessing its meaning.
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39 HEHMEHEESETIEERNMNANEERNERAFH,
I make vocabulary cards which included the new words and the
corresponding Chinese meaning and take them with me wherever |
go

40 HRBIBE—MAR , 2RKFEEXMA,
When I try to remember a word, | repeat it aloud to myself.

41 12 5 {7 B 1E Sk i A 2 1 — iE P B SR AS Bh 12 1Z .
| create a mental image of the new word to help me remember it.

2 BEFZE (WRK, Y. K&FF) KidlZ.
| group words into categories (e.g. weather, animal, musical
instrument and so on) then remember it.

43 REFFZNAATESHEER EMARRERR ).
| try to use the newly learned words in real situations as much as
possible (e.g. using English to communicate with others).

MRABE  FEBTHEAFIBHERAN  UEAERARR. BRITREXNENNMAGERE .
Please leave your name and contact information for further communication, so that you may be
contacted for a possible follow-up interview. Your answers will be used only by the researchers
and your name will not be shared with Chinese or American scholars who are directing the
researcher’s work.
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Appendix B: Vocabulary Level Test
FAB LK K E

THREACKENR FERZMARRE, RN T THRARNEEFRICKE
BRI ZFA RS TTR

The following is the vocabulary level test. This test is just to check English vocabulary
level, which has nothing to do with your academic performance.

ATRIENZWESMEERROBRZ S, FARTECARAARESHAZR , B

337 52 ARt
In order to ensure the authenticity of the test and research, please do not use the dictionary
or contact others and complete the test by yourself.

FREEETRIHAEERANER  FLEANFSEEANNETANEE L (2
—HEINRRRTHM ) , FETH :

Please choose correct word matching each meaning, and write the number of the word on
the corresponding line next to the definition (each group has three words constitute interference
items), see the following example:

1. business

2. clock 6 part of a house

3. horse 3 animal with four legs

4. pencil 4 something used for writing
5. shoe

6. wall

MIAFF 44 : Start the Test:

The 3000-Word Level

administration

angel managing business and affairs
front spirit who serves God

herd group of animals

mate

pond

ok~ wbhE

1. bench
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IS

o0k wnRE

charity
fort

jar
mirror
province

coach
darling
echo
interior
opera
slice

The 5000-Word Level

The University Word Level

ogakrwnE oakrwnE

I A

oakrwnE

alcohol
apron
lure
mess
phase
plank

circus
jungle
nomination
sermon
stool
trumpet

apparatus
compliment
revenue
scrap

tile

ward

affluence
axis
episode
innovation
precision
tissue

part of a country

help the poor

long seat

a thin, flat piece cut from something
person who is loved very much
sound reflected back to you

cloth worn in front to protect your clothing
stage of development
state of untidiness or dirtiness

speech given by a priest in a church
seat without a back or arms
musical instrument

set of instruments or machinery
money received by the government
expression of admiration

introduction of a new thing
one event in a series
wealth
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I A

ogakrwnE

deficiency
magnitude
oscillation
prestige
sanction
specification

configuration
discourse
hypothesis
intersection
partisan
propensity

swinging from side to side
respect
lack

shape
speech
theory

BRBEEIAEYE ! Thank you for your cooperation!
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Appendix C: Interview Guide

1. RARBEERFIXTALE?EBLFESK?

2. FILEFMRANBECHETXIEG ?RELEEIMFLRNIRG ?

3. RRBAREEZRREMEBINMELIE?

4. BIRRAIGEZMIXECHEALCEIFELERINN G AR BTN H A — R Ega¢
I B4k BE 2

5. HfREFEFAN —RLEFM ? BERBNERER A ? /R2MARFNAY?/ 20476
1A B2AY ?

6. FIAWFMREZIZEILE ? RAMAEIEH ?

7. REENBELTHMEERICZAEFERESEAFELEEFREAEIIRIEZ ?

8. fRTME—EMEEHENRRABRNIFHEL ?

9. HFBIEFAN , REMBMBEZERAL ? RERSEF—EFIFELAL?

10. ®ALEIH , HRES T RESRI RN |, (REEHEM?

1. Do you think you are good at English vocabulary learning? Which aspects you are good at?

2. Do you have plan when you study new words? Do you regularly review the words which you
have learned?

3. Will you try to remember all your new words which you encountered?

4. Please list the vocabulary learning strategies or methods which you frequently used as much as
possible. And please give some examples for those strategies.

5. What will you do when you encounter new words? Will you choose to guess it or find it out in
the dictionary? How did you guess? / How did you use the dictionary?

6. Do you like to take notes when you are learning new words? How do you use it?

49



7. Do you prefer to remember new words through continuous repetition or remember them by
using them in your daily life?

8. Do you know some word-building rules or standards of word classification?

9. Will you ask teachers or classmates when you meet new words? Do you like to learn
vocabulary with other students?

10. What will you do when you encounter difficulties or feel dull in vocabulary learning?
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