ABSTRACT

MIXDORF, Cynthia D. The contributions of the Wisconsin
Special Olympics Program in the deveiopment of physical
Fitness and sport skill competencies for the mentally
retarded population. M. S. in Physical Education for
The Handicapped, 1980. p. 120 (Dr. Lane A. Goodwin)

The focus of this study was to determine the effectiveness of the
athletic preparation, in terms of physical fitness and sport skill
competencies for the mentally retarded participants in Wisconsin
Special Olympics (WSG). The specific problems were to identify the
effectiveness of WSO athletic preparation, the-qualifications of
personnel involved in athletic preparation and the priority placed
on athletic preparation by the State and Area levels., Standards
were developed as a basis for meeting the criteria for each of the
five hypotheses. Data was gathered through surveys of the WSO
Coaches and Area Coordinators, a personal interview of the State
Program Coordinator and a review of public financial documentation.
The questionnaire responses were tabulated in terms of tally and
percentages. Results of the study indicated that the athletic
preparation provided through WSO does not meet the minimal standards
related to necessary training time for the development of physical
fitness and sport skill competencies. It was further identified
that the majority of WSO Coaches do not meet the minimal standards
established for effective coaching qualifications. In addition,
available evidence does not indicate that WSO at the Area and State
level regards athletic: preparation as a high priority within the
total organization.




THE CONTRIBUTIONS OF THE
WISCONSIN SPECIAL OLYMPICS PROGRAM
IN THE DEVELOPMENT OF PHYSICAL FITNESS
AND SPORT SKILL COMPETENCIES
FOR THE MENTALLY RETARDED POPULATION

A Seminar Presented
to
The Graduate Faculty

University of Wisconsin - La Crosse

In Partial Fulfillment
of the Requirements for the

Master of Science Degree

by
Cynthia D. Mixdorf
August 1980




UNIVERSITY OF WISCONSIN - LA CROSSE
School of Health, Physical Education and Recreation
La Crosse, Wisconsin 54601

Candidate: Cynthia D. Mixdorf

I recommend acceptance of this seminar paper in partial
fulfillment of this candidate's requirements for the degree;

Masters of Science: Physical Education-Handicapped

/2%5

e Seminar Paper Advisor

This seminar paper is approved for the School of Health, Physical

Education and Recreation,

1-25-50
* Date ean, School of Health, Physica
Education and Recreation




ACKNOWLEDGEMENTS

My sincerest appreciation is extended to Dr. Lane A. Goodwin
for his constant support, advice, criticism, and guidance in the
completion of this paper as well as throughout the past three years.

A special thank you goes to Susan Heinrich for all those alt-
nighters of proofing.and "doughtnut runs."

Gratitude is expressed to Jacquie Kennedy and Judy Gustafson
for valuable information necessary for the completion of this
paper as well as to all WSO Coaches and Area Coordinators who
participated in the surveys.

Additionally, a special thank you is extended to Jimma for
many miles driven, many weekends wasted, and much understanding
given,

Finally, a very special thank you is extended to my parents
and grandparents for their continuous support, endless sacrifices,
Tove and encouragement throughout my educational career. It is to

‘these exceptional people that I dedicate this paper.




CHAPTER
I.

I1.

111,

v,

TABLE

INTRODUCTION. . . . .

OF CONTENTS

Wisconsin Special Olympics Program. . . . . . . . .
Statement of the Problem. . . . . . . e e e e e,
Statement of the Subprobiem . . . . . . e e e e e

Need for the Study. .
Definition of Terms . |

Statement of the Hypothes1s e e e e e e e e e s : :

Assumptions . . . . . _
Delimitations . . . .E
Limitations . . . . . ;

REVIEW OF RELATED LITERATURE. . . . v v v « v .« . .

Physical Fitness Development. . . . . « « « « « + «

Motor and Sport Skill

Development . . . . . . . . .

Effects of Teacher Type . . . . . .« . . . o .. .
Special Olympic Training Guidelines . . . . . . . .

Summary . . o+ .« .« .

Subject Selection .

s is ¢ ¥ 8 8 & 4 s & s * s 2+ »

METHODS . .°v = « . ...

" ie & * 8 * & & @ = &+ = 2 & s =

Development of Instruments. . . . . . . . . . N

Procedures. . . . . .
Analysis of Data.

RESULTS AND DISCUSSION. . . « « ¢ ¢ v s v o o v v

Subjects. . . . . . .
Years of Involvement

. * » & ¢ & ® & 8 e 2 = = .

in a Coaching Capacity

Through Wisconsin Special Olympics. . . . . . . .

Area Representation .

oooooooooooooo

Extent of Individual Area Representat1on. e e e s

Results . . . . « « &

oooooooooooooo

Status of Wisconsin Spec1a1 01ymp1cs Training
Programs During Fiscal Year 1980. . . . . . . . e

Coaches Qualifications. . . . . « « v v « ¢ o « « &

State and Area Support of Local Tra1n1ng Programs
for Coaches and Athletes. . . . . . . « . .+ ..

SUMMARY, CONCLUSIONS,

Summary of the Problem.

Summary of the Hypoth
Summary of Methods. .
Summary of Results. .




Table of Contents (antinued)
CHAPTER PAGE
V. SUMMARY, CONCLUSIONS, AND'RECOMMENDATIONS (Continued)

Conclusions. « + v v vl v v v v v o 4 o o o o o o s g4

Recommendating . . . . . . ¢ ¢ o v 0 o v e oo 74
REFERENCES., . « v v v v v v o s/ e 0w o ¢ o o v v o e e e e s 76
APPENDIX A. . & v & v v o vt it e e e e e e e e e e e e e 80
APPENDIX B. & & & v v v v vt et i e e e e e e e e e e e e s 82
APPENDIX €. . . . v vt v v o oo o e e e e e e e .. .84
APPENDIX D T o e s ae e 88
APPENDIX E. . . v v v v v v v o v v e v v s s G e e e e e 89
APPENDIX F. . . . . . . . . . . e e e e e e e e e e e e e e 90
APPENDIX G. . . . . . . . . . R 92
APPENDIX H. . . . . . . . . . . e e e e e e e e e s e e 93
APPENDIX I. . . v v v i v v vt e e et e et e e e e e e e 94
APPENDIX d. . . . . e e e e e e e e e e e e e e e 102
APPENDIX K. . v v v v v v v v ol e v o o s e e e e r e 110
APPENDIX L. . . . v v v o v v i v v v o v v e ‘e e e .114
APPENDIX M, . . . . .« . . o & e v e e e e e e e e e e 119




TABLE

15,
16.
17.

18.
19.
20.

TABLE OF TABLES

Years of Invoivement as a Wisconsin Special

Olympics Coach. . . . . v & v v v v o v v o v v W

Area Representation of Respondents to

Coaches SUrvey. . . <« v « v ¢ v o o o o o o o =
Extent of Individual Area Representation., . . . .

Local Program Size. . . ¢ v v ¢« v v ¢ o 0o o 0 . .

Total Bowling Training Program Duration . . . . .
Weekly Training Sessi@ns. e e e e e e e e e e
Individual Training Séssions. e e e e e e e .
Total Basketball Trai&ing Program Duration. . . .
Weekly Training Sessiéns. e e e e e e e e e e
Individual Training Séssions. e e e e e e e

Total VoT]éyba11 Traiﬁing Program Duration. . . .

Weekly Training Sessions. . . . . . . . .. . .
Individual Training Sessions. . . . . Ce e

Total Swimming and Di@ing Training Program

Duration. . . . . ¢ vl s e e s s e e e e s e
Weekly Training Sessions. . .. v « v+ . & . .

Individual Training Sessions. . . . . . . . . . .

Total Track and Field Training Program

Duration. . .« & v & v e 4 b e e e e e e e e e .

Weekly Training Sessiéns. e e e e e e e e e e

Individual Training Sessions. . . . . « « « « . .

Time Duration of Basketball/Run-Dribble-Shoot

Training Programs Meeting Established Standards .

PAGE

40
41
42
44
a4
45
46
46
47
48
48
49

50
50
51

52
52

. 53

. 54




Table of Tables (Continued)

TABLE
21.
22.

23,
24,

25.
26.

27.
28.
29.

30.
31.
32.

33.

34.

Location of Training Programs. . . . . « . « + . .

Time Duration of Swimming and Diving Training
Programs Meeting Estaﬁ]ished Standards . . . . . .

Location of Training Programs. . . . « « « « « . »

Time Duration of Tracf and Field Training
Programs Meeting Established Standards . . . . . .

Location of Training Programs. . . . . . . . . ..

Location of Training ﬁrograms Meeting
Established Standards.

|

Occupational Status of Coaches . . « . « « o « .« .
Highest Level of Traiﬁing in Special Education . .

Highest Level of Training in Coaching or

Related Field. . . . © . « . « « ¢ v v v v v « 4 &
Status of Volunteers é B
Educational Backgrouné of Qualified Coaches. . . .
Focus of Area Coordinétors.Conferences e e e
Primary Emphasis of Aﬁea Level Coaches Clinics . .

Local Affiliation Repﬁesentation at Area
Sponsored Climics. . . . . . . o o oo oL

vii

PAGE
55

56
57

58
58

60
61
62

62
63
64
65
67




CHAPTER 1

INTRODUCT ION

The Special Olympics Program is an international program of
physical fitness, sports training, and athletic competition for

mentally retarded adults and children (Shriver, 1978). In 1963,

this international program was im its embryonic state. Developed
as a cooperative effort of the ioseph P. Kennedy Foundation and
the American Association for Health, Physical Education and
Recreation, the purpose was to ﬁrovide a physical fitness program
for mentally retarded individuals and to present awards for their
achievements. The first Speciaf'OTympics competition was held in
Chicago in 1968 with 1,000 participants. By 1970, Special
Olympics existed in all 50 statés and Canada involving an excess
of 50,000 athletes. Currently, the program has expanded to
include 44 foreign countries and involves over one million athletes
(Shriver, 1978). |

Shriver (1978) has defined?the purpose of Special Olympics as

...contributes to the phys%cal, social and psychological

development of mentally retarded participants. Through

successful experiences in sports, they gain confidence

and build a positive self image associated with success

rather than failure. Success on the playing field often

%arriﬁs over into the classroom, the home and the job.

p. 1 :

Participant eligibility is limited to individuals with I.Q.

scores of 75 or below. The min?mum age for a participant is eight

and there is no upper age 1im1ti Individuals who are active parti-




cipants of intramural or extramufa1 programs are ineligible for
Special Olympics.

The Special Olympics prograh is a nonprofit organization and
is therefore highly dependent onévo]unteer assistance. Over
250,000 volunteers supply the ma;power for Special Olympics serving
in various capacities, such as cbaches, chaperones, meet officials,
and fund raisers (Shriver, 1978).

There are fourteen officiaf sports offered through the Special
Olympics program. These sportséinc]ude track and field, swimming,
diving, gymnastics, ice-skating; basketball, volleyball, soccer,
floor-hockey, polo-hockey, bowT{ng, frisbee-disc, Alpine and Nordic
skiing, and wheel chair events.% Many other Olympic sports are
offered as demonstration sportséin Special Olympics. Competition
is homogeneously grouped accordfng to age and ability of the
athlete. Theoretically, this afTows even the most unskilled athlete

to advance to state and internationa] competition.

Wisconsin Special 01ymp1cs.Progfam

In 1969, the Special 01ymp%cs program was introduced to the
State of Wisconsin. It was dev§1oped to promote the physical,
psychological and social deve]oﬁment of mentally retarded partici-
pants through year-round athietic education, training, and compe-
tition. During fiscal year 1985, approximately 7,000 athletes were
involved in Special Olympics in?the State of Wisconsin (Kennedy,
1980). The Wisconsin Special Oﬁympics Program, under the auspices

of the International Special Olympics Program, follows the




established guidelines and regu?htions regarding athlete eligibility,
competition, program administratﬁon, and funding, with a few minor
adjustments. |

Regarding competition, athletes must initially compete at local
area meets and those who qua1ifyéwith a first or second place
finish in their division are elfgibie for state competition. Only
the sports of bowling, basketbafT, volleyball, swimming, diving,
frisbee-~disc, and track and fieid are offered for state competition.
The 2% day state competition iséhe?d bi-annually, and is theoreti-
cally the culminating event of ﬁumerous hours of hard work and
practice on the part of the athiete.

Kennedy (1979) has stated that:

Preparation and training aﬁe crucial to Special Olympics.

Almost all Tocal, area, chapter, and national Special

Olympics Programs offer year-round training programs

designed to improve the participants' physical fitness

and competence in various sports. {p. 1)
Training sessions for Special Oiympics are coordinated by a
volunteer coach. |

The Special Olympics coach:is a volunteer who works

with mentally retarded individuals to ‘help them be-

come physically fit, to inspire them with the desire

to compete, achieve, and lead more meaningful Tives

as a result of acquiring skills in a variety of

activities and taking part in sports.' The coaches

receive assistance through local coaching clinics,

coaching manuals, the Tocal Special Olympics programs
and community resources. (Kennedy, 1979, p. 8)

Statement of the Problem

The purpose of this study bas to identify the contribution of

the Wisconsin Special OlympicséProgram to the development of




physical fitenss and sport ski11§competencies of the mentally

retarded population.

Statement of the Subproblem

1. To compare the Nisconsfn Special Olympics training program
in meeting the unique needs of thsicaT fitness development for
mentally retarded individuals wfth the minimal requirements for
physical fitness development idéntified in the review of Titerature.

2. To compare the Wisconsin Special Olympics training program
in meeting the unique needs of iport skill competencies development
for mentally retarded individuafs with the minimal requirements for
sport skill competencies identified in the review of literature.

3. To identify the educatfona] qualifications of the personnel
responsible for the training oféSpeciaT Olympics athletes.

4, To identify the extent;of Area and State level emphasis
in the Wisconsin Special 01ymp1¢s training programs for coaches

and athletes.

Need for the Study

Physical development for tbe mentally retarded population has
been identified as one of the méjor objectives of the Wisconsin
Special Olympics Programs. It Qas, therefore, important to ocutline
to what degree this objective 1§ being accompiished. It was evi-
denced in numerous studies thatgthere are definite physiological
and training principles which mhst be applied in order for physical

fitness and sport skill deve]opﬁent to occur. According to the




State Executive Director of the Wisconsin Special Olympics Program,
no previous studies regarding tﬁaining programs have occurred in
the State of Wisconsin (Appendix A). Therefore, a stﬁdy in this

area was deemed necessary.

Definition of Terms

Mental Retardation: "Refers to significantly sub-average
general intellectual functionin§ existing concurrently with deficits
in adaptive behavior and manifeéted during the developmental period"
(Sherrill, 1976, p. 460).

Physical Fitness:

The ability to carry out daily tasks with vigor and
alertness, without undue fatique and with ample energy
to engage in Teisure time pursuits and to meet the
above average physical stresses encountered in emergency
situations. (Clarke, 1979, p. 28)

Sport Skill Competencies: Successful performance of those motor

tasks that are highly associated to skills utilized for sports.

Wisconsin Special OlympiCSECoach: The individual, working on
a volunteer basis, that is u1tiﬁate1y responsible for the majority
of the athletes' training for Wisconsin Special Olympics competition
including sport skills 1nstructfon and physical fitness development.

Wisconsin Special Olympics Area Coordinator: The individual

that is responsible for coordinating Area Special Olympics meets
and providing local affi]iations with necessary information for
'conducting Tocal Special Olympibs Programs.

Special Olympics Athlete: An athlete meeting the criteria

of the Special Olympics program for competition who participates in




one or more of the Special Olymﬁics sport programs.

Muscular Strength: "Referi to the maximum tension that muscles

can develop in a single contraction® (Clarke, 1979, p. 28).

Muscular Endurance: "Quality to persist in localized muscle

group activity for extended periods” (Johnson & Stolberg, 1971, p. 10).

Cardio-Respiratory Endurance: Continuous moderate contractions

of the large muscle groups during which adjustments are necessary
of the circulatory and respiratory systems.

Flexibility: "The ability to move body parts through their
full range of motion'at their joints" (Kuntzleman, 1970, p. 187).

Overload: A systematic prescription for exercise overdose
(Lersten., 1971).

Progression: Continuous aﬁpIication of the overload principle
as physiological changes occur (Lersten, 1971).

Regularity: Recurring at ﬁniform intervals (Lersten, 1971).

Warm-up: "Rapid increase fn performance level during a
specific period of time" (Dunham, 1969, p. 41).

Reminiscence: "Improvemenf from last trial of the previous

session to first trial of foT?o@ing session" (Dunham, 1969, p. 41}.
Retention: "Retaining of a particular Tevel of skill from one

testing to another" (Dunham, 1969, p. 41).

Statement of the Hypothesis

1. Seventy-five percent of the Wisconsin Special Olympics
Programs are not designed to meet the unique needs of physical fit-

ness and sport skill competencies development for the mentally




retarded population when comparéd to established standards in the
related 1iterature. :

2. Seventy-five percent of the Wisconsin Special Olympics
training programs are not desigﬁed-to meet the minimal requirements
of physical fitness deve1opmentéwhen compared to established
standards in the related 1iterafure.

3. Seventy-five percent of the Wisconsin Special Olympics
training programs are not desigﬁed to meet the minimal requirements
of sport skill competencies devéTopment when compared to the
established standards in the rejated literature.

4, Seventy-five percent of the Wisconsin Special Olympics
personnel involved in the train{ng programs will not meet minimal
qualifications for coaching and;teaching the mentally retarded
population when compared to theéestablished standards in the re-
Tated literature. _

5. Wisconsin Special 01ymﬁ1cs at the Area and State level do
not identify training programs %or Coaches and Athletes as a

priority within the total progrém.

Assumptions

The researcher has made thé following assumptions:
1. The questionnaires weré honestly answered by all respondents.
2. The questionnaires weré reliable and valid in gathering
the data.
3. The Coaches and Area Cbordinators who did not return the

questionnaire did not significantly affect the results of the survey.




4. Al1 Coaches developed ﬁraining programs in accordance with

Special Olympics training guidefines.

-\

5. Wisconsin Special Olympics training sessions were organized
to allow maximum activity time for all involved athletes with
appropriately planned activitieé for development of specific sport

skills and physical fitness.

Delimitations

1. Responses to the survey instruments were Timited to Head

Coaches and Area Coordinators iﬁ the State of Wisconsin.
Limitations

1. The results of the sur@ey were dependent on the number of
questionnaires completed and refurned.

2. The Coaches’ questionnéire was developed to determine
training program quality in ter@s of the amount of time spent in
athletic preparation. HNo effor%.has been made to analyze statisti-
cal significance of training prbgram content.

3. There was no assurance?that all returned questionnaires
were fully completed.

4. There was no assurance that the individual questions were

interpreted as developed by theéresearcher.




CHAPTER 11
REVIEW OF RELATED LITERATURE

This chapter is divided info five major sections entitled:
(1) Physical Fitness Deve1opment; (2) Motor and Sport Skill Develop-
ment; (3) Effects of Teacher Tybe; (4) Special Olympics Training

Guidelines; and (5) Summary.

Physical Fitness Development

Physical fitness is a positive and dynamic quality extending

on a continuum from death to abundant 1ife. It is related

to ability to meet the demands of the environment, specifi-

cally, to preserve, to withstand stress, to resist fatigue,

and to possess the energy for an abundant life. Physical
fitness is minimal in the seriously 111 and is maximal in

the highly conditioned person. While the energy demands of

daily tasks vary for individuals, some position between

these poles is satisfactory for most people. {Clarke,

1979, p. 28) :

In order to maintain and/dr improve physical fitness in an
individual, it is necessary to ﬁdentify the components of physical
fitness as separate entities as well as a totality.

Clarke (1979) has identified three major areas of physical fit-
ness: muscular strength, muscular endurance, and circulatory-
respiratory endurance. Each of these components are highly inter-
related with the other components; however, each is a distinctive
feature and contributes an esséntia] element to the funtioning of
the human being.

Muscular strength, as def{ned by Clarke (1979) "refers to




10

maximum tension that muscles can develop in a single contraction"
(p. 28). 1In a study designed té jdentify pertinent factors in the
development of muscular strength, Hellebrandt (1956) concluded that
muscle strength will increase as a result of work against a heavy
resistance. It is important toénote that the amount of resistance
used must bhe suffiéient to cause stress to the muscle. He further
stated that the amount of work done per unit of time is of utmost
importance in the development of strength and can be accomplished
in one of two ways: (1) by varying the amount of resistance, or
(2) the number of repetitions within a time unit.

Lersten (1974) supports Heﬁlebrandt by stating that there are
two major methods utilized for increasing muscular strength: (1)-
heavy resistance with a minimum amount of repetitions, and (2)
moderate resistance with increaéed repetitions.

The second component of physical fitness is that of muscular
endurance. Johnson and Stolberg {1971} have defined muscular
endurance as "the quality to pérsist in localized muscle group
activity for extended periods"é(p. 10). Kuntzleman {1970) has
stated that muscle strength and muscle endurance are very closely
related. The extent of the muscle's strength will compliment the
muscle's endurance by allowing for more efficient contraction during
exercise. Muscular endurance may be increased through isotonic
and isometric contractions. :

The third component of phﬁsica1 fitness is cardio-respiratory
endurance which is défined as continuous, moderate, contractions of

the large muscle groups during which adjustments are necessary of
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the circulatory and respiratory systems. Lersten (1974) has determined
that cardio-respiratory enduranée is dependent upon the amount of
oxygen intake, effective processing of oxygen, and minimizing of
harmful products of work metabofism, such as lactic acid.

The fourth and final component of physical fitness is flexibility
and is defined by Kuntzleman {1970) as "the ability to move body parts
through their full range of motﬁon at the joints" (p. 187). Though
not considered a major componenf of physical fitness, theée are
three important reasons for f]eiibi1ity maintainance: (1) it pre-
vents damage to muscle fibers; (2) it decreases the possibility of
joint injury; and (3) it increases sports performance and efficient
body movement. :

Research has out?ined threé specific physiological principles
which are necessary for the devé1opment of over-all physical fit-
ness. The first principle is "overload," described as a systematic
prescription for exercise overdoes (Lersten, 1974). The bodily
systems respond to the level of work intensity. If the workload
remains light, the systems wi]1?be sustained at that levei. In order
for progression to occur, the 09er1oad principle must be in effect.
To produce cardio-respiratory oﬁer1oad, consideration must be given
to the rate of performance, the number of repetitions, the length
of rest, and the total work done. For muscle overload, consideration
is given to the force of the coﬁtraction, the length of the contrac-
tion, and the rate of the contraction (Lersten, 1974).

The research has‘identified several basic training guidelines

for the development of physical fitness. For overall conditioning




for the health-fitness-training-effect, the best methods, in order
of effectiveness are: (1) noninterrupted rhythmical exercises,

such as running, swimming, and cycling; (2) vigorous sports, such as
handball, squash, and basketba1f;,(3) less vigorous sports, such as
golf and tennis. Weight-training, isometric training, and
commercially promoted exercise programs are of no value for overall
cardio-respiratory conditioning?(Siedentop, 1972).

In a position statement by the American College of Sports
Medicine (1978) on the quantity and quality of physical conditioning
for cardio-respiratory fitness, the following points were made:

1. The frequency of the exercise program must be three to five
times weekly. |

2. The intensity level must be 60 to 90 percent of maximum
heart-rate reserve or 50 to 85 percent maximum oxygen intake.

3. The duration of continuous aerobic activity must be main-

tained for 15 to 60 minutes. The duration is dependent on intensity.

Low to moderate activity of longer duration is recommended for the
nonathletic adult.

4. The mode of activity shou]d be one that utilizes large
muscle groups, can be maintained continuously, and is rhythmic and
aerobic by nature, such as running, cycling, or rowing.

5. Total body weight and %at weight are reduced in endurance
training programs, whereas 1ean;body weight remains constant.

6. Exercise must be continued on a regular basis. Significant
reduction in work capacity occurs after two weeks of no training.

7. Endurance activities involving running and jumping involve

12
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a higher risk for injuries than ndnweight bearing activities.

8. Women tend to adapt to%training programs the same as men,

9. Age does not affect endurance training.

10. Weight-training cannot;be considered an endurance activity.

11. Endurance training conducted less than two days per week,
at less than 50 percent maximum oxygen intake, and for a time
duration less than ten minutes fs inadequate.

As a direct supportive staﬁement to the American College of
Sports Medicine Position Statemént, Siedentop (1972) states that
five or ten minutes of calisthenics is largely worthless as con-
tributing to health-fitness. There is no evidence to support that
doing push-ups, sit-ups, or jumping-jacks causes a meaningful in-
crease in health-fitness or in fherabi1ity to perform in specific
sports activities. .

Finally, Lersten (1974) states that "in general, physiological
efficiency will enhance the development of skill" (p. 54). This
is primarily true if the skill invoives energy for continous
performance. In addition, physical conditioning is important so
that the development of sport ski11s and the ability to practice
is not limited by fatigue.

In the attempt to program effectively for physical fitness
development of the mentally retarded population, consideration must
be given to certain generaTizations of the physical characteristics
of this population which wili héve an impact on their physical fit-

ness status and developmental capacities. Hayden (1964) has stated:




On the average, retarded cﬁi1dren have only half the
strength of nonretarded children. On an endurance
task they fatigue 30 percent faster. The boys carry

25 percent and the girls 46 percent more fat than

their nonretarded counterparts. (p. 3).

Both Stein (1962) and Fait (1967) agree that some of the characteris-
tics of the mentally retarded population include poor motor
coordination and body mechanics, low vitality, lack of ability to
concentrate, difficulty in following &irections, social immaturity,
and poor functioning of the sense receptors and proprioceptors.

They do appear to deviate less, however, in the psychomotor area
than in social and educational efficiency.

Sherrill (1976) has stated that retarded children and youth
often lag several years behind normal peers of the same chronologi-
cal age. This is due, in part,inot so much to innate physical
inferiorities, but to the lack df quality physical education
programs. Cratty (1974) has atﬁempted to outline relative causes
underlying lack of physical fitﬁess for retarded children. Some of
the reasons include social reje@tion by normal peers, lessened
opportunities to participate inévigorous games, complex rules of
many sports, fee]ihgs of faiTuré, and lack of appropriate recreation
facilities.

Based on the generalizations offered by the experts pertaining
to physical characteristics and capabilities, researchers have
attempted to provide guidelines for the improvement of physical
fitness for the mentally retarded population.

Cognizant of the general inferiority of exceptional

children, especially in physical fitness, practitioners
need to initiate programs at a Tevel commensurate with




the child's ability and th?ough systematic and progressive

programming, take the chiid to the limits of his or her

capabilities. There is some evidence to suggest that this

can be accomplished best by an individually oriented pro-

gram. {Loovis, 1978, p. 168)

Hayden (1964) has conc]ude& that cardio-respiratory improvement
for the mentally retarded popu?étion will not improve with less than
10 to 15 minutes of sustained v?gorous activity conducted three to
five times each week. He notes;that improvements are lost fairly
rapidiy when exercise is neg]ecied and it is only through months
of repetition and practice thatisk111s are developed. Cratty (1974)
supports Hayden by stating that;physica1 fitness activities should
be conducted for at Teast a min%mum of three times weekly for 15
minutes per session. He also n@tes that the child must be motivated
by the exercise or activity in brder to improve. If exercising is
perceived és work, the child will not overload, thus hindering
progression. The better the child perceives his level of sport
competencies, the greater the 1ike11hood_f0r him to participate in
vigorous activity. This will bé more conducive to the child over-
Toading and thus improving his éhysica1 fitness level rather than
through the performance of vigofous exercises alone.

Numerous studies have beenéconducted as an attempt to identify
program implications for the de@e?opment of physical fitness in the
mentally retarded population. A forerunner in research was Oliver,
who, in his 1958 study, conc]udéd that following a daily 10 week
program of two hours per day of%staggered instructional time, there
was a significant improvement iﬁ physical abilities and mental

characteristics. He attributed the improvement of mental
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characteristics to the individual's feelings of achievement, self-
worth, confidence, and good fee1§ng inherent to physical fitness. It
is important to note that he_recbmmends that more time be allowed for
physical activity and that greater demands and expectations be

placed on mentally retarded children.

In a similar study, Corder (1966) concluded that following a
four week, daily training program of one hour per day, educable men-
tally retarded (EMR) boys involvéd in an experimental group of highly
structured fitness activities imﬁPOVed in all seven areas of the
American Association of Health, Physical Education and Recreation
(AAHPER) Youth Fitness Test and surpassed the boys in the control
aroup who participated in free play.

Funk (1971) found results similar to Corder in his study of
trainable mentally retarded (TMﬁ) children. Through a program of
daily planned activities, children in the experimental group evidenced
significant gains in agility and abdominal strength over children in
the control group. No significant improvement was noted in arm
strength; however, it was felt Ehat the activities presented were
not geared to improvement in thét area.

Rarick, Niddpp, and Broadhead have concluded through their study
in 1970 that a low positive relationship exists between tests of
physical ability and measures of intelligence. Two additional
studies have supported their cohc1usion._ Broadhead (1975) tested
the strength of normal and EMR boys and concluded that the EMR boys
were inferior in strength. Liké the normal child, however, strength

for the EMR child improved with age. A second study conducted by
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Solomon and Pangle (1967) asses{ed EMR boys on three items of the
AAHPER Youth Fitness Test and determined that the subjects were
deficient when compared to the ﬁorms for the normal population within
respective age categories. Following a daily eight week program of
45 minutes per session, posttesting revealed no significant
difference from the normal population in arm strength and running
speed. Significant superiority over the normal population was
evidenced in the area of abdominal strength. It is interesting to
note that a six week follow-up assessment of the subjects showed no
significant decrease, which is contradictory to all that is known

about physiology of exercise.

Motor and Sport Skill Deve1qpmeﬁt

“In early childhood, mentai and physical activities play a major
role in intellectual deve1opmen£. To a large extent, so called higher
forms of behavior develop out of, and have their roots in, motor
Tearning” (Stein, 1963, p. 231). It has long been recognized that
development of the motor area for the mentally retarded should be a
primary objective of education.?

The available evidence indfcates that there is a high correlation
between I.Q. and motor performance {(Broadhead & Rarick, 1978; Rarick,
et al., 1970). In a comparison study of superior, normal, and sub-
normal intelligence, Klucinski (1945) determined that the superior
and normal intelligence students were superior in learning 22
tumbiing exercises over the subnormaT students. In a small sample,

Turnquist and Marzolf (1954) compared performance of the normal and
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EMR students on the Lincoln Osefetasky Test of Motor Proficiency.

The results of their study indiéated a significant different in per-
formance in 25 of the 65 test iéems. The normal sample was superior
in 20 of the items, and in 5 oféthe items, the EMR sample was superior.
In a comparison of EMR children and normal children, Howe (1959)

chose 11 motor tasks which were free of dependence on intelligence,
were easy to demonstrate and were simple to perform. Results of

his study showed that the normai children performed higher on all
measures. '

In a descriptive study. Fréncis and Rarick (1960) determined
that elementary aged EMR students were lagging twc to four years
behind normal peers on the AAHPER Youth Fitness Test. In addition,
it was noted that TMR students iagged approximately five years be-
hind normal peers.in motor abi1fty. Bundschuh, Williams, Hollingworth,
Gooch, & Shirer (1972) substantiate the findings of Francis in their
study involving teaching swimmihg to EMR and TMR children. The
results of their study showed sterior performance of the EMR student
on both the pretest and posttest.

Malpass (1972) attempted tb determine significant differences in
motor performance of normal chi?dren, institutionalized EMR chil-
dren and noninstitutionalized EHR children. Results of his study
indicate no significant differences between institutionalized and
noninstitutionalized EMR students in motor performance. There was,
however, a highly significant difference between the normal sample
and both of the EMR groups.

Performance status of the menta1?y retarded individual is




19

inferior to that of normal individuals as suggested by numerous
studies (Broadhead & Rarick, 1978; Francis & Rarick, 1960; Kulcinski,
1945; Malpass, 1960; Turnquist é Marzolf, 1954). Broadhead and
Rarick (1978) have attempted toéout1ine some of the causal factors
responsible for Tow motor perfofmance. The factors include: (1)
disproportionate height/weight ratio; (2) physical disorders, sensory
impairments, and personality disorders; (3) low self concepts, Tow
expectations by peers, family, énd teachers; and (4) lack of
opportunity for and quality of physical education programs. In
addition, it was determined through a comparative familia study

that EMR children from large, low economic status families had
superior skills in comparison with EMR children from smaller families
in which the economic status wa§ above average. A possible explana-
tion for this is that the child?is perceived to fit into the
neighborhood situation more normally in Tower economic neighborhoods
(Broadhead & Rarick, 1978).

Although mentally retarded individuals often Tag behind their
normal peers in motor development, the lag should not necessarily be
associated with mental retardatfon as a condition. In his 1965
study, Stein has cited evidence of improvement of physical fitness
performance on the AAHPER Youth Fitness Test to near normal levels
following an intensified daily program of physical fitness. Oliver
(1971) states that learning curves are similar for the normal and
retarded populations, although the methods of providing learning
experiences may need to be a1tefed.

There is little dbubt that structured, intensified programs of
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physical education can significént]y improve the motor performance of
the mentally retarded individuaf (Chasey & Wyrick, 1971; Geddes,
1968; Gold, 1976; Howe, 1959; Johnson & Stolberg, 1971; Ross, 1969).

In a small sample study, Géddes (1968) reported a significant
improvement in leg power fol]ow%ng a three month, 30 minute daily
program of special physical education activities. She noted no
significant difference in dynamic balance, agility, or fine manual
motor coordination. .

Ross (1969) supports Geddes' findings in her study of a compara-
tive analysis of EMR students pérticipating in a six month program,
meeting three times per week fof 20 to 25 minutes versus what is
termed as a 'normal physical edﬁcation program' of the same time
duration. Utilizing the Basic Sk111s Test and the Brace Items Test
as assessment tools, she concluded that the performance of the
experimental group surpassed thé control group on both tests and that
the control group showed no sigﬁificant difference from pretest to
posttest.

Chasey and Wryrick's study: {1971) further substantiates the need
for structured continuous progrémming in motor skills for the men-
tally retarded. The results of a pre-posttest treatment utilizing
the Oseretsky Motor Deve]opment%ScaTe indicated significant gains
in motor skill following a daily treatment schedule of 15 weeks in
duration, one hour each session. In addition, Bundschuh et al.
(1972) concluded that swimming skills of EMR and TMR subjects im-
proved following a 20 day progrém with an instructional period of one

hour each session. He also notéd that the swimming proficiency of
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the EMR students surpassed the fMR students.

Utilizing the I CAN instructional system, Vogel (1974) concluded
that elementary aged TMR students could show good skill level im-
provement of four fundamental sEi]Ts in time periods of one to three
hours of instructional time.

Finally, two significant studies identify the results of inten-
sified motor programming for the severe (SMR) and profound (PMR)
population. Gold, in his 1976 study, utilized a complex form of
task analysis for teaching a complex assembly task to multi-handi-
capped TMR, SMR, and PMR subjects. The mean number of trials for
learning the task was 59.95 and the mean number of completed
assemblies per hour was 12.38. :Webb (1969) utilized sensory motor
training for a duration of five;to ten months with an institutionali-
zed PMR sample. It was conc]udéd that approximately 50 percent of
the subjects improved in general awareness, 66 percent improved in
reaching and grasping skills, aﬁd all subjects improved in move-
ment patterns. :

As the evidence has indicated, structured instructional
practice sessions will improve ﬁhe motor performance of the mentally
retarded individual. In Tight 6f this, however, specific practice
considerations must be recognized.

Oliver (1971) has stated that the learning curves of motor
skills are similar for normal and retarded populations although the
methods of providing learning experiences may need to be altered.

Performance is often best the first few times or trials
a skill is attempted. Practice periods should be short
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with frequent changes of aétivity to reduce frustration

and regression in the performance of a skill. Repetition

and review of skills are needed more often than.in the

regular classes. (Stein, 1962, p. 30)

Solomon and Pangle (1967) disagree with Stein by stating that
the initial performance level of a retardate who is asked to atfempt
a new task will be something 1e§s than his true ability Tevel.
Dunham (1969) has stated that it can be expected that the mentally
retarded child will perform beidw true ability level initially, but
will improve greatly with practice. Retention, reminiscence, and
warm-up is observed in normal aﬁd retarded children but more often
in normal children (E11is, Pryor, & Barnett, 1960). Because of
this, a distributed type of pragtice as opposed to massed practice
should be employed (Hayden, 1964). -

Fait (1967) has contended ﬁhat the retarded population is
capable of learning group games;and team sports if they are in-
structed slowly and carefully. Play activities should be carefully
directed and organized and new éki]]s must be extensively broken
down when introduced and practiéed.

Dunham (1969) has stated that the mentally retarded population
desires competition; however, tﬁey often handle it poorly, becoming
discouraged and hostile when théy lose. The Joint Committee on
Physical Fitness, Recreation and Sports Medicine (1974) has determined
that in developing a program, distinctions must be made between
individual and team sports and between competitive and noncompetitive
athletics. Every child needs a%continuing program of physical

maintainance; however, competition breeds failure. The retarded




child has more success with individual and dual sports, and therefore,
suggested athletic activities should consist of track and field,

basic skills, swimming, hiking, camping, archery, soccer, trampoline,
bicycling, folk-dancing, and boating (Joint Committee of Physical
Education, Recreation and Sports Medicine, 1974).

OTiver (1971) has determined that it is easier to teach sport
skills to the mentally retarded population in isolation rather than
in application of a game situation. However, with sufficient
practice, a correct approach and a great amount of enthusiasm on
the part of the teacher, many retarded children are capable of high
degrees of skill on a game field and in other areas of physical

activity.

Effects of Teacher Type

The motor and physical fitness characteristics of the mentally
retarded individual have been noted in the two previous sections of
this chapter, as have programming implications. Available evidence
on the effects of teacher type in programming for physical fitness
and motor development for the mentally retarded is limited.

Two significant studies of the normal population indicate that
the physical education specialist is more effective in promoting
motor skill development than the classroom teacher (Workman, 1968;
Zimmerman, 1959). In each of the studies, the physical education
specialist was significantly more effective on nearly all measures.
In comparison, Ross (1960) determined that there were no significant

differences between the classroom teacher and the physical education
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specialist on three dependent measures; however, the classroom teacher
was significantly more effective on one measure.

Vogél (1974), in his dissertation, compared teacher type
effectiveness of elementary TMR students on four fundamental skills
utilizing the I CAN system of diagnostic-prescriptive activity pro-
gramming., He ascertained that in two of the four skills, the special
education classroom teacher surpassed the physical education
specialist in effectiveness. These skills included the overhand
throw and the catch. On one skf11 measure, the run, the physical
education specialist was more effective, and there was no significant
difference of teacher type effectiveness on the underhand roll.
Through a personal telephone interview (June 27, 1980), Dr. Vogel
elaborated on his findings by sfating a possible explanation for the
classroom teacher surpassing thé physical education specialist in
effectiveness on two of the fouf measures. He stated that this was
due in part to the classroom teacher's extensive contact with the
students throughout the experimenta1 time. They were more intimately
involved with the child's total educational needs and thus the
teaching methodology was specific for each student. In addition,
the classroom teachers were supplied with an extensive amount of
instructional material for the skill areas to be covered and
therefore needed to only extracﬁ the material and apply appropriate
instructional methods for each student.

The American Alliance of Hda]th, Physical Education, and
Recreation and Dance (1980) haszdeve1oped Adapted Physical Education

Guidelines to identify competencies necessary for individuals
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responsible for servicing the héndicapped population. These compe-
tencies are outiined under threé general educational areas including
biological foundations, socio?OQica] foundations, and psychological
foundations. Distinctions are made between the competencies
necessary for the physical education specialist and the adapted
physical education specialist with practical considerations for
problems inherent in the variety of handicapping conditions that the

adapted specialist deals with.

Special Qlympic Training Guidelines

A multitude of brochures, pamphlets, mini books, posters, and
films on Special Olympics have been developed for distribution by
the Joseph P. Kennedy, Jr., Fouﬁdation. The majority of the infor-
mation, however, does not seem to be relevant as instructional
material specific to athletic pfeparation. Manuals have been
developed to provide rules of vérious sports and management techniques
for conducting clinics and sporting events, but the information
available to coaches regarding physical fitness development and
sport skill deﬁe1opment, as we11 as on-going quality training schedules,
is limited.

Two sources which seem to be of the the most value to the Special
Olympics Coach to serve as guidelines for athletic preparation are

the Special Olympics Instructional Manual (Stein & Klapholz, 1972}

and the Special Olympics Training Plan and Activities Calendar. The

Instructional Manual is divided into chapters entitled: (1) To the

Coach; (2) Fitness and Conditioning; (3) Track and Field; {4) Volley-
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ball; and (5) Swimming. The Training Plan and Activities Calendar

provides the coach with a few hints regarding content of a daily
program for physical fitness and sport skill competencies develop-
ment, and it also serves as a motivational chart for the athlete.

The Instructional Manual outlines nine areas of physical fit-

ness: (1) bending and stretching; (2) flexibility; (3) arm/shoulder
endurance; (4) abdominal endurance; (5) balance; (6) power/speed;
(7) agility; (8) coordination; and (9) cardio-respiratory endurance.
It is suggested that every praciice session include at least 10
minutes for conditioning. Five dedgrees of graded exercise examples
are listed for the development of each area of physical fitness.

The Training Plan and Activities Calendar outlines a suggested work-

out of 28 minutes in length. Included in this workout is three
minutes for warm-up, five minutés for heart builders, ten minutes
for skill builders, and five minutes for warm-downs. It is sug-
gested that athletes practice at least three times per week. The
first session should Tast 20 minutes with an increase of practice
time up to one hour as endurancé and skill levels improve. "“Athletes
should work hard enough to at ]éast huff, sweat and feel a Tittle
tired" {Shriver, undated).

Guidelines for skill development of the three listed sports

areas are outlined in the Instructional Manual. In addition,

information is provided regarding circuit and interval training and
fun activities. No information regarding guidelines for skill
development for the other 11 of?icia1 Special Olympics Sports is

available as a reference to the coaches.




Summary

In thg preceding sections bf this chapter, the literature has
identified implications for probramming for physical fitness and
motor development for the mentaﬁ]y retarded population. Numerous
studies suggest that there is a positive correlation between I.Q.,
physical fitness, and motor abi?ity (Broadhead & Rarick, 1978;
Bundschuh, 1972; Francis et a1.; 1960; Hayden, 1964; Howe, 1959;
Kulcinski, 1945; Malpass, 1972; Rarick et al., 19705 Turnquist &
Marzolf, 1954). Additionally, studies have indicated that motor
performance and physical fitnesg of the mentally retarded popula-
tion can be improved through apbropriately planned activity programs
regardiess of the functioning Tével of the individuals (Broadhead,
1967; Bundschuh, 1972; Chasey, i971; Corder, 19663 Funk, 1971
Geddes, 1968; Gold, 1972; Johnsbn & Stolberg, 1969; Oliver, 1958;
Ross, 1969; Webb, 1974). Limited information has been collected
regarding how improvement of ph&sica] fitness and sport skill
competencies can be faci]itated?effective1y in terms of program
content. Research has indicatea guidelines for instructional time
necessary to affect change in mbtor ability and physical fitness.

The majority of research sfudies have indicated that an
effective training program must?be an on-going program operating
for several consecutive weeks. ETraining sessions should be dis-
tributed throughout the week with individual session length of
30 to 90 minutes (Chasey, 1971;;Funk, 1971; Geddes, 1968; 0liver,
1958; Ross, 1969; Solomon & Pangle, 1967).
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Historically, it has been Eccepted that the physical education
specialist is the most effectivé teacher type for developing physi-
cal fitness and sport skill combetencies (Workman, 1968; Zimmerman,
1959). Vogel (1974) has conc1u§ed however, that, given proper
instructional guidelines, the sPecia] educator can be as effective
as the physical education specié]ist in developing motor skills
in the TMR population. It is abparent though, that effectiveness
of the special educator is depehdent on the depth and type of
training received.

A review of the instructiohal materials developed by Special
Olympics, Inc. as resource materials to the coaches appears to be
Timited. Instructional materiaj relating to the development of
sport skill competencies is avaﬁ]ab1e for three of the 14 official
Special Olympics. Sports. This haterial seems'adequate as an
instructional device to the coaches, yet it does not lend itself,
specifically, to any of the other sports invelved in the Special

Olympics Program.
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CHAPTER 111
METHODS

Identification of the contribution of the Wisconsin Special
Olympics Program to the deve]opﬁent of physical fitness and sport
skill competencies for the ment?]ly retarded population was de-
termined primarily through surveys of the Wisconsin Special 0lympics
Coaches and Area Coordinators, és well as through information
obtained from the State Specia]201ympics Program Coordinator. This
information was compared with standards established from a review
of the related literature, and é level of criteria was established.
This resulted in conclusions regarding the effectiveness of
training programs for the develbpment of physical fitness and sport

skill competencies for Nisconsih Special Olympics participants.

Subject Selection

The subjects involved in the study were Wisconsin Special
0lympics Coaches, Area Coordindtors, and the State Program Coordi-
nator. The Coaches were indiv{dua]s working on a volunteer basis
who were ultimately responsible for the majority of the athletes’
training for Wisconsin Specia]?Olympics competition, including in-
struction in physical fitness and sport skill competencies. The Area
Coordinators were salaried 1ndfviduals acting as liasons between the
Tocal affiliations and the State Office and were responsible for

the coordination of the Area Tevel competitions. The Area
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Coordinators were appointed by their local Areas and approved for the
position by the Wisconsin Special Olympics Executive Director. To
supplement the information obtained by the surveys, the State Special
Olympics Program Coordinator was personally interviewed in order to
gain a perspective of the State Office's position on the issues
addressed in the survey to the Coaches and Area Coordinators

(Telephone Interview, July 14, 1980).

Development of Instruments

Two questionnaires were constructed for distribution to the
Coaches and Area Coordinators. Both instruments were developed as
descriptive survey designs with predetermined answer choices,
Appropriate questions were included on each questionnaire to elicit
information regarding (1)} the amount of time spent'on athletic
preparation for Wisconsin Special Olympics competition, {2) qualifi-
cations of Coaches and other volunteers involved in the athletic
training programs, and (3) the extent of State and Area level
support to the Coaches and tocal training programs.

The Coaches® questionnaire (Appendix B) consisted of 44 ques-
tions, and the Area Coordinators' questionnaire {(Appendix C)
consisted of 20 questions. Each questionnaire was developed under
the guidance of Dr. Lane A. Goodwin, Ph.D., Department of Physical
Education-Handicapped, at the University of Wisconsin - La Crosse.
The suggestions of Dr. Goodwin were utilized to assure overall
content inclusiveness and validity of the questionnaire, as well

as individual question clarity.
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Procedures

Initially, the Executive Director of the Wisconsin Special
0lympics was contacted to requeét permission to conduct the study.
The general focus of the study was discussed at that time which in-
cluded the major objectives of ihe study and the subjects to be
involved. The need for a study of this type was based on the lack
of previous research conducted in this area. Full support and

cooperation from the State Office was given (Appendix A).

Development of standards. ;The first hypothesis, regarded as the

major hypothesis of the study, ?e]ates to the state-wide Special
0lympics Program contribution tb the development of physical fitness
and sport skill competencies for the mentally retarded. It was
assumed that in order to make a contribution to the development of
physical fitness and sport skill competencies, hypotheses two, three,
four, and five must be rejecte&. Therefore, it was appropriate to
state that this standard was cdntingent upon the rejection of the
other hypotheses. :

The second hypothesis re1dtes to the amount of time necessary
for the development of physicat fitness to occur in the mentally
retarded population. The standard was established through a review
of the literature. The majoriﬁy of studies conducted in this area
(Corder, 19663 Funk, 1971; Oli@er, 1958; Solomon & Pangle, 1967)
indicate that a training program must be on-going in nature with a
diffused practice schedule. Tﬁerefore, for the purpose of this
study, the minimal amount of time spent on athletic preparation in

order for the development of physical fitness to improve significantly
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was established as being at 1ea§t seven weeks in duration, three
times per week, for a period of;45 to 90 minutes each session.,

The third hypothesis reiatés to the amount of time necessary
for the development of sport sk%11 competencies to occur for the
mentally retarded population. This standard was also developed
through a review of the literature. It was revealed in the litera-
ture that only through highly structured activity programs, operating
consecutively for several weeks, are motor and sport skills for the
mentally retarded population developed. Studies relating to
appropriate time duration for significant improvement in motor and
sport skills parallel studies identified for the development of
physical fitness (Chasey & Wyrick, 1971; Geddes, 1968; Howe, 1959;
Ross, 1969; Vogel, 1974). Therefore, it was appropriate to assume
that the amount of time necessafy for the development of sport skill
competencies would be seven or more weeks in duration, three times
per week, for a period of 45 to;90 minutes each session.

The fourth hypothesis relates to the educational qualifications
of the Coaches and other responsible personnel involved in athletic
preparation for Wisconsin SpeciaT O0lympics competition. Once more,
the standard was developed'as a result of the review of the
literature and, additionally, through accepted practices in education.
The American Alliance of Health, Physical Education, Recreation and
Dance (1980) has outlined educational criteria for instructing the
handicapped and disabled population in physical education. Other
studies regarding effectiveness of teacher type with normal popula-

tions (Workman, 1968; Zimmerman, 1959) and with the retarded
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population (Vogel, 1974) suggest that effectiveness of motor learning
is dependent upon teacher preparation. Based on this information,
and for the purpose of this study, it was determined that the highest
level of qualifications for a Wisconsin Special Olympics Coach is an
adapted physical education background at the graduate level. Con-
sidered to be equally qualified in teacher type effectiveness were
physical education specialists with some professional preparation in
special education as well as special education classroom teachers
with additional professional preparation in physical education.
Although not considered to be as qualified as the adapted physical
education specialist, both are considered to be acceptable teacher
types for the role of Wisconsin Special Olympics Coach. Al1 other
educational and occupational backgrounds were considered inadequate
qualifications for coaching the Wisconsin Special Olympics. No
other professional preparation areas have been considered as
possessing adequate gualifications for the role of Wisconsin Special
01ympics Coach due to the lack of available studies to substantiate
qualifications.

The fifth hypothesis relates to the priority given to the
training of Coaches and Athletes at the State and Area levels. The
established standard was based on the amount and type of resources
made available to the coaches for the promotion of quality athletic
training programs as well as the number of clinicé or workshops
provided to the Coaches to expand their background in teaching sport
skills to the menta]Ty retarded. For the purpose of this study, it

was felt that the minimum effort on the part of the State and Area




levels was to provide one c]in{c or workshop per year dealing with
each of the five sport areas offered for State competition., In
addition, monetary and other résources should be available to the
local affiliations for the promotion of quality, on-going training
programs., Therefore, avai]ablé documentation should illustrate
that the majority of the efforts of the Wisconsin Special Olympics
Organization directly benefit ﬁhe Athletes.

Development of criteria. éIn order to accept or reject the
hypotheses, it was necessary to deve]op criteria for meeting the
established standards. For each of the first four hypotheses, it
was determined that 75 percent§of the appropriate responses re-
quired to meet the standards wds significant for hypothesis
rejection. This criteria was developed as a result of investiga-
tions of previous studies. Thé criteria for the fifth hypothesis
was identified as at least oneéhalf of the Areas meeting the
established standatds for Coacﬁes' clinics and workshops, An
additional aspect in the establishment of this standard is that a
majority of the monetary resouﬁces generated through the Wisconsin
Special Olympics Organization ﬁust be shown as directly benefitting

the Athletes.

Distribution and co]lectidn of questionnaires. The initial

distribution of ‘the Coaches' questionnaire occured at a scheduled
Coaches' meeting during the Wisconsin Special Olympics State Summer
Games held in Stevens Point on;June 6, 1980. One hundred twenty-six

questionnaires were distributed at that time. An adeguate amount of
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time was allowed for completion of the questionnaire. A1l question-
naires were completed during tﬁe meeting and returned jmmediately
thereafter. A Tist of Coaches ﬁho were not in attendance at the
1980 Summer Games was obtainedéfrom the State Office. A total of

47 questionnaires were mailed dn June 20, 1980 to those remaining
Coaches with a request to respdnd within ten days.

The questionnaire developed for the Area Coordinators was
maited to the 11 Area Coordinaﬁors on June 8, 1980. The Area
Coordinators were requested to respond within ten days, and a
follow-up letter and an additidna] copy of the questionnaire was
mailed on June 28, 1980 to tho§e Area Coordinators who had failed
to return the questionnaire at that time (Appendix D). As of
July 8, 1980, 141 of the Coachés' questionnaires and 9 of the Area

Coordinators’ questionnaires had been returned.

Personal interview., On Jdne 14, 1980, the Wisconsin Special

Olympics State Office was contacted to obtain information dealing
with the following: (1) the Sfate‘s level of expectation for the
time duration necessary for Atﬁ]etic preparation, (2) the State's
level of emphasis on Athlete preparation, (3) the State's level of
emphasis on Coach preparation, {(4) the State's qualification
expectations for Coaches and Area Coordinators, and (5) past
monetary distribution of fundsigenerated by the Wisconsin Special
Qtympics Organization. Judy GUstafson, State Program Coordinator,

acted as spokesperson for the State Office.




Review of public document. On July 19, 1980, a copy of the most

recent Wisconsin Special 01ympi¢s Annual Budget Audit (fiscal year
1979) was received from the State Department of Regulation and

Licensing.

Analysis of Data

Analysis of data was performed by the researcher with the assis-
tance of the seminar advisor. The questionnaire responses were
tabulated with the aid of the Héwlett—Packard 3000 series 2 computer
at the Computer Center at the Uﬁiversity of Wisconsin - La Crosse.
Questionnaire responses were represented in terms of tally and per-
centage based on total return. i

Special questions directedsto the State Program Coordinator were
compared to the review of the ]%terature and similar responses given
by Coaches and Area Coordinator#. The review of the public document
was compared with the responses given by the State Program Coordinator,
Area Coordinators, and Coaches to reflect the priority level given

to local training programs at the State and Area levels.

36




CHAPTER 1V
RESULTS AND DISCUSSION

The purpose of this study was to identify the contribution of
the Wisconsin Special Olympics Program to the development of
physical fitness and sport ski?ﬁ competencies for the mentally
retarded population. More specifically, the study was designed to
test the hypothesis relating tozthe total time allotted for
athletic preparation, coaches qha1ifications, and State and Area
level support of Tocal training programs.

The results of this study Were determined by surveys of the
Wisconsin Special Olympics Coaches and Area Coordinators, a
pefsona] interview of the Wisconsin Special Olympics Program
Coordinator and through a review of the most recent (fiscal year
1979) annual budget audit of thé Wisconsin Special Olympics.

The questionnaire designed?for Wisconsin Special Olympics
Coaches was returned by 85.46 p?rcent of the Coaches registered in
Wisconsin Special Olympics for fiscal year 1980. The total number
of respondents was 141 out of the 165 Coaches within the State of
Wisconsin. _

The questionnaire designedffor Wisconsin Special Olympics Area
Coordinators was returned by 81§81 percent of the Wisconsin Special
b1ympics Area Coordinators. The total number of respondents was
9 out of the 11 Area Coordinators.

Written responses from both the Coaches and Area Coordinators
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surveys were recorded and compiled according to the following topics:

1. Alternate Special Olympics Training Sites (Appendix E).

2. Alternate employment §tatus of Wisconsin Special Olympics
Coaches {Appendix F). f

3. Topics of clinics designed for Wisconsin Special 0lympics
Coaches (Appendix G).

4. Status of volunteers jnvo]ved in athletic preparation
(Appendix H). .

The major findings of theéCoaches survey are summarized by total
tally responses in Table A (Apﬁendix 1) and by percentages in
Table B (Appendix J)}. The majﬁr findings of the Area Coordinators
survey are summarized by tota]ita11y responses in Table C {Appendix

K} and by percentages (Appendix L).
Subjects

The respondents to the Coéches‘ survey were among those Coaches
registered through Wisconsin Sbecia] 0lympics for fiscal year 1980.
The respondents to the Area Cobrdinators survey were among those
individuals Tisted as serving ﬁn the capacity Area Coordinator
for fiscal 1980. In addition,fthe Wisconsin Special Olympics Pro-
gram Coordinator was interviewed by telephone.

A representation of 85.46;percent of the Wisconsin Special
Olympics Coaches participated ﬁn this study. Of those respondents,
96.16 percent identified thems§1ves as Head Coaches based on the
given definition. The remainihg 3.84 percent responded that the

coaching of Special Olympics ﬁas included as part of their job
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description, and therefore they were not volunteers.

Years of Involvement in a Coaching Capacity Through Wisconsin Special

Olympics
A plurality (36.88 percent) of Coaches responding to the question-
naire indicated that involvement in the 1980 Wisconsin Special

Olympics Program was their first year in a coaching capacity (Table 1).

TABLE 1

Years of Involvement as a
Wisconsin Special Olympics Coach

Years of Involvement Percentage (%)
1 Year 36.88

2-3 Years 28,37

4-5 Years 15.60

More than 5 Years 17.73

No Response 1.43

Area Representation

Response to the Coaches questionnaire was representative of all

Areas (Table 2).




TABLE 2

Area Representation of Respondents
to Coaches Survey

Area ; Percentage {%)
1 (Northwest Area) | 5.67
2 {(North Central Area) : 6.38
3 (Indianhead Area) E 17.02
4 (Fox Valley and Northeasfern Area) 12.77
5 {Kettle Moraine Area) ? 7.09
6 (South Central Area) ; 16.31
7 (Southern Area) | 4.96
8 (Greater Milwaukee Area)é 9.22
9 (Southwestern Area) . 10.64
10 (Southeastern Area) é 5.67
- No Area Affiliation Spedif%ed 4.26

Extent of Individual Area Representation

A1l areas were represented in the survey of a majority of coaches
of registered programs. The gréatest percentages of return, based
on the number of registered programs for each Area and the number of
respondents to the Coaches' sur#ey, were from Areas 7, 10, 5, and 9
(Table 3). There appears to be some confusion regarding Area affilia-

tion as evidenced by an excess of responses to the survey to the
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number of registered programs for Area 5, 7, and 10.

TABLE 3

Extent of Individual Area Representation

Programs Number of
Area Registered Respondents Percentage (%)
1 9 8 86.88
2 10 9 90.00
3 29 24 82.76
4 30 18 6G.00
5 g 10 111.11
6 30 23 76.66
7 5 7 140.00
8 22 13 59.09
9 15 15 100.00
10 6 8 133.00
Results

The responses from the survey were represented by percentages.

Information extracted from the surveys, the personal interview and

review of financial documentation included information pertaining to

the status of the following:

41




42

1. Wisconsin Special Olymbics training programs during fiscal
year 1980. :

2. Occupational and Educaiiona] background of Wisconsin Special
0lympics Athletic preparation pérsonnel.

3. State and Area level support of local training programs for

Coaches and Athletes.

Status of Wisconsin Special O0lympics Training Programs During Fiscal

Year 1980

Local program size. The majority of Tocal programs consist of

less than 50 athletes. The reﬁponses regarding program size were

closely clustered among the fiﬁst three answer choices given (Table 4).

TABLE 4

Local Program Size

Number of Athletes

Involved in Program Percentage (%)
1-10 | 29.79
10-20 ﬁ 26.95
20-~50 3 28.37
50-100 2 10.64

100-200 : 4.26
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Extent of time involved in athietic preparation for official

Wisconsin Special Qlympics sports. Responses to the Coaches'

survey regarding the five official Wisconsin Special Olympics sports
offered for State competition were utilized to identify the amount
of time spent for athletic preparation including the development of
physical fitness and sport skill competencies.

Each individual sport area was analyzed separately to identify
the number of training programs in that sport area offered state-
wide. In addition, the total number of sport training programs
across areas was tallied, An attempt was made to identify the
amount of time spent for athletic preparation for competition for

each sport area and for all sport areas as a whole,

Bowling. Currently, 70.21 percent of the respondents indicated
that bowling was offered through their Tocal affiliation as a
competitive sport. Additionally, 67.38 percent of the respondents
indicated that they provided a training program to prepare the
athletes for bowling competition. The majority of the programs
seemed to be ongoing in nature; however, most of the programs limited
practice sessions to one day per week., Tables 5 through 7 illustrate
the amount of time devoted to athletic preparation for competition
in bowling. It is appropriate to note that bowling cannot be
considered conducive to physical fitness development according to
%he Titerature {American College of Sports Medicine-Position State-

ment, 1978; Siedentop, 1972).




TABLE 5

Total Bowling Training Program Duration

Number of Weeks
Spent on Training

Percentage (%)

1-2 weeks
3-4 weeks
5-6 weeks
7 weeks or more

Not Applicable

2.84
14,18
8.51
43 .84
32.62

TABLE 6
Weekly Training Sessions

Number of Sessions
Held Per Week

Percentage (%)

1 time

2 times

3 times

More than 3 times
Not Applicable

No Response

58.16
6.38

44




TABLE 7

Individual Training Sessions

Length of Session Percentage (%)
% hour : 2.13
1 hour | 25.53
13 hour ' 20.57
2 hours or more ? 18.44
Not Applicable : 32.62
No Response | J1

Basketball/Run-Dribble-Shoot. Currently, 42.55 percent of the

respondents indicated that basketball and/or Run-Dribble-Shoot was
offered through their local affi]iation as a competitive sport.
Additionally, 41.13 percent of the respondents indicated that they
provided a training program to prepare the athlete in basketball
skills, Tables 8 through 10 ii]ustrate the amount of time devoted
to athletic preparation for baéketba]1/Run—Dribble-Sh00t compe-

tition.




TABLE 8

Total Basketball Training Program Duration

Number of Weeks
Spent on Training

Percentage (%)

1-2 weeks
3-4 weeks
5-6 weeks
7 weeks or more

Not Applicable

3.55
6.38
11.35
19.86
58.87

TABLE 9
Weekly Training Sessions

Number of Sessions
Held Per Week

Percentage (%)

1 time
2 times
3 times
More than 3 times

Not Appilicable

19.15
7.80
9.93
4.26

58.87
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TABLE 10

Individual Training Sessions

Length of Session ' Percentage (%)
% hour : 12.06
1 hour | 13.48
1% hour _ 8.51
2 hours or more _ 7.09
Not Applicable i 58.87

Volleyball. The Teast pobular sport area offered for statewide
competition seems to be volleyba]]. Of all the respondénts,
9.22 percent indicate that they have athletes involved in voiley-
ball competition. AdditionalTy, only 8.51 percent of the respondents
indicated that they provide a fraining program to prepare their
athletes for volleyball competition. Tables 11 through 13 illustrate
the amount of time devoted to éth1etic preparation for volleyball

competition.
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 TABLE 11

" Total Volleyball Training Program Duration

‘Number of Weeks

Spent on Training Percentage (%)
1-2 weeks . 0
3-4 weeks _ 4.26
5-6 weeks 1.42
7 weeks or more 2.84
Not Applicable 91.49
TABLE 12

Weekly Training Sessions

Number of Sessions

Held Per Week - Percentage {%)
mumfﬁfiqfihel' T .55

2 times ' 2.84

3 times 2.13

More than 3 times 0

Not Applicable 91.49
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TABLE 13

Individual Training Sessions

Length of Session

Percentage (%)

% hour
1 hour
1% hour
2 hours or more

Not Applicable

2,13

49
1.42.
0
91.49

Swimming and diving.

Currently, 39.72 percent of the respon-

dents indicated that swimming and diving was offered through their

local affiliation as a competitive sport. Additionally, 39.01 per-

cent of the respondents indicated that they provide a training program

to prepare the involved athletes for competition. Tables 14 through

16 indicate the amount of time spent on.ath1et1c preparation for

swimming and diving.




TABLE 14

Total Swimming énd Diving Training

Program Duration

Number of Weeks
Spent on Training

Percentage (%)

1-2 weeks
3-4 weeks
5-6 weeks
7 weeks or more
Not Applicable

No Response

2.13
1.42
7.80
27.66
60.28
71

TABLE 15
Weekly Triining Sessions

Number of Sessibns
Held Per Week

Percentage (%)

1 time

2 times

3 times

More than 3 times
Not Applicable

No Respanse

23.40
8.51
4.96
1.42

60.99

71
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TABLE 16

Individual Tfaining Sessions

Length of Session Percentage (%)
% hour 6.38
1 hour 5 23.40
1% hour | 5.67
2 hours or more é 2.84
Not Applicable ' 60.99
No Response 71

Track and field. Track and field is by far the most popular

sport offered through wisconsin Special Olympics. During the past
year, 94.33 percent of the respondents indicated that they had
athletes involved in track and field competition. Of those, all
Tocal affiliations indicated that they provided a training program
to prepare athletes for competition. Tables 17 through 19 indicate
the amount of time spent on athletic preparation for track and

field.
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TABLE 17

Total Track and Field Training
Program Duration

Number of Weeks
Spent on Training

Percentage (%)

1-2 weeks
3-4 weeks
5-6 weeks
7 weeks or more

Not Applicable

4.96
14.18
29.08
46.10

5.67

TABLE 18

Weekly Training Sessions

Number of Sessions
Held Per Week

Percentage (%)

1 time
2 times
3 times
More than 3 times

Not Applicable

21.28
30.50
21.28
21.28

5.67
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TABLE 19

Individual Training Sessions

Length of Sessions | Percentage (%)
L hour ? 26.24
1 hour é 44,68
1% hour % 17.02
2 hours or more ‘ 5.67
Not Applicable ‘ 5.67
No Response ' J1

Training programs meetingéthe established standards. Question
items on the Coaches'® questionﬁaire relating to total training pro-
gram duration, number of weekly training sessijons, and individual
training session length were intercorrelated. This intercorrela-
tion determined if the established standards for the development of
physical fitness and sport skill competencies were met for each

gspecific sport area and for thé total Special Olympics Programs.
BOWLING

It was identified that_noﬁe of the 95 statewide bowling training
programs met the established standard for the development of physi-
cal fitness and sport skill competencies. A plurality (41.84 percent)

of the programs are ongoing in:nature, however, most programs (58.16




percent) provide individual traﬁning sessions only once per week.
BASKETBALL/RwanRIBBLE—SHOOT

It was identified that 5 (9.62 percent) of the 58 statewide
basketball/Run-Dribble-Shoot training programs met the established
standards for the development of physical fitness and sport skili
competencies. Of those programs meeting the standards, 60 percent
indicated that the majority of athletic preparation took place
through school physical education programs, 20 percent indicated that
the majority of athletic preparation took place through independently
schedules Sbecia] Olympics practice sessions and 20 percent indica-
ted that the majority of athietic preparation took place at an
alternate practice site. Tablés 20 and 21 indicate the total
training time and location of ﬁraining programs for the basketball/

Run-Dribble-Shoot programs meeﬁing the established standards.

TABLE 20

Time Duration of Basketball/Run-Dribble-Shoot
Training Programs Meeting Established Standards

Number of
Training Programs Training Time Percentage (%)
2 7 wks or more, 3 x wkly, 1 hr 40%
3 7 wks or more, more than 3 x wkly,
1 hr 60%
0 7 wks or more, 3 x wkly, 1% hr 0%
0 7 wks or more, more than 3 x wkly,

1% hr 0%
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TABLE 21

Location of Training Programs

Location of Training Programs Percentage (%)
Independently scheduled Special Olympics
Practices 20%
School physical education‘programs 60%
Local ARC* or community sponsored recreation
activities 0%
Alternative practice site 20%

*
Association for Retarded Citizens

VO#LEYBALL

It was identified that 1 (8.33 percent) of the 12 statewide
volleyball training programs mét the established standards for the
development of physical fitnesé and sport skill competencies. The
identified program provided anéongoing practice schedule of seven
weeks or more in duration, thr¢e times weekly for an hour each
session., It was indicated thaf the majority of the training took

place during the school physical :education program.
SWIMMING AND DIVING

It was identified that 4 (7.27 percent) of the 55 statewide
swimming and diving training programs met the established standards

for the development of physical fitness and sport skiil competencies
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in a swimming and diving progra&. O0f those programs meeting the
standards, 50 percent indicatedéthat the majority of athletic
preparation took place through §chool physical education programs,

25 percent indicated that the méjority of practice took place through
independently scheduled Specia]?O]ympics practice sessions arid 25 per-
cent indicated that the majorit& of athletic preparation took place

at an alternate practice site, éTab]es 22 and 23 indicate the total
training time and location of tfaining programs for the swimming

and diving programs meeting the established standards.

TABLE 22

Time Duration of§Sw1mming and Diving
Training Programs
Meeting Established Standards

Number of
Training Programs Training Time Percentage (%)
3 7 wks or more, 3 x wkly, 1 hr 75%
1 7 wks or mbre, more than 3 x wkly,
1 hr : 25%
0 7 wks or more, 3 x wkly, 1% hr 0%
0 7 wks or mbre, more than 3 x wkly,

1% hr g 0%
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TABLE 23

Location of Training Programs

Location of Training Programs Percentage (%)
Independently scheduled Spéciai Olympics
Practices % 25%
School physical education brograms 50%
Local ARC* or community sponsored recreation
activities 0%
Alternative practice sites 25%

* :
Association for Retarded Citizens

TRACK AND FIELD

It was identified that 22 i16.54 percent) of the 133 statewide
track and field training programs meet the established standards
for the development of physical fitness and sport skill competencies.
0f those programs meeting the standards, 54.54 percent indicated that
the majority of athletic preparation took place through school physi-
cal education programs, 27.27 pércent indicated that the majority of
athletic preparation took p]aceéthrough independentiy scheduied
Special Olympics practice sessiéns and 18.18 percent indicated that
the majority of athletic preparétion took place at an alternate
practice site, Tables 24 and 25 indicate the total training time and
location of training programs for track and field programs meeting

the established standards.




TABLE 24

Time Durationfof Track and Field
Training Programs
Meeting Established Standards

Number of :
Training Programs Training Time Percentage (%)
7 7 wks or more, 3 x wkly, 1 hr 31.81
10 7 wks or mdre, more than 3 x wkly,
1hr | 45 .46
3 7 wks or mdre 3 x wkly, 1% hr 13.64
2 7 wks or more more than 3 x wkly,
1% hr : 9.09
TABLE 25
Location of Training Programs
Location of Training Programs f Percentage (%)
Independently scheduled Spec1a1 Olympics
Practices : 27.27
School physical educationiprograms 54,54
Local ARC* or community sponsored recreation
activities 0
Other é 18.18

*Association for Retarded Citizens




Summary of Wisconsin Specfa] O0lympics Training Program

effectiveness. The Wisconsin Specia1 Olympics Program Coordinator

indicated that athletic preparétion should be ongoing throughout
the year with practice sessions scheduled twe to four times weekly
for a minimum of one hour and a maximum of two hours (Appendix M).
It was identified through the Qoaches survey that 353 training
programs are provided statewidé for Wisconsin Special Olympics
competition. Of those avai]ab?e programs, 32 (9.06 percent) meet
the established standards for ?he development of physical fitness
and sport skill competencies. %

The Coaches have indicateé that in a majority (53.12 percent)
of the training programs meetiﬁg the established standards, most
of the training takes place th;ough school physical education pro-
grams. The next most preva1enf site for training (25 percent) is
through independently schedu]eﬁ Special Olympics Practice sessions.
Finally, 21.87 percent of the iraining programs meeting the es-
tablished standards have 1ndic§ted the majority of training sessions
are held at alternate trainingésites. Table 26 outlines a composite

of those programs meeting the éstab]ished standards.
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TABLE 26

Location of Training Programs
Meeting Estainshed Standards

Training Program Location. Percentage (%)
Independently scheduled Spec1a1 Olympics
Practices _ 25.00
School physical education programs 53.12
Local ARC* or community reéreation sponsored
activities 0
Other 21.87

* :
Association for Retarded Citizens

Coaches Qualifications

The Wisconsin Special Oiymbics Program has not established cri-
teria for becoming a Coach. An& volunteer can become a Coach; however,
it is recommended that they have knowledge and experience in sports
training for special popu]ations. It is also recommended that those
coaches Tlacking expertise in spbrts training seek assistance of
individuals with training in ph}sica] education or adapted physical

education (Appendix M).

Occupational status of coaches. Responses to the Coaches' ques-

tionnaire indicate that a p]ur&!ity (36.88 percent) of Wisconsin
Special Olympics Coaches are Special Education teachers. Table 27
indicates the occupational status of Wisconsin Special Olympics

Coaches. Alternate occupation§ of coaches are Tisted in Appendix F.




TABLE 27

Occupational Status of Coaches

Occupation | Percentage (%)
Special Education Teacher S 36.88
Physical Education Teacher% 13.48
Recreation Therapist f 12,06
School Administrator | 1.42
Social Worker 1.42
School Psychologist g1
Not Employed 2.84
Other ; 29.79
No Response i 1.41

Educational background of coaches. The majority of respondents

to the Coaches' questionnaire (64.41 percent) indicated that they had
backgfound at the Bachelor's level in Special Education. A plurality
of the respondents (34.77 percent) indicated that they had no back-
ground in physical education, coaching or related field. A specific
breakdown of the educational baﬁkgrounds of the Coaches is illustrated

in Tables 28 and 29.




TABLE 28

Highest Level of Training in Special Education

Highest Level of Training ; Percentage (%)
Graduate Degree in Special Educétion or

Related Field 13.48
Undergraduate Degree in Special Education or

Related Field 5 62.41
Completed 1-3 courses at Univerbity Level 1in

Special Education 9.22
Attended Workshops or Ciinics Sponsored by

Special Olympics : 6.38
None | 6.38
No Response : 2.13

TABLE 29

Highest Level of Training
in Coachingfor Related Field

Highest Level of Training | Percentage (%)
Undergraduate Degree in Spec1a1 Education, Coaching,

or Related Field : 12.06
Concentration or Minor in Coacﬁing 2.84
Completed 1-3 courses at University Level in

Coaching 16.31
Attended Workshops and 011n1cs Sponsored by

Special Olympics : 31.91
None 34.77

No Response i 2.13
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Status of volunteers involved in athletic preparation. In

addition to the occupational and educational backgrounds of the
Coaches, the backgrounds of the;v01unteers who participated in
athletic preparation were also gxamined. A plurality {31.91 percent)
of volunteers consisted of othér professionals including recrea-
tional therapists, physical edqcation teachers, occupational
therapists, etc. Table 30 111Qstrates the specific breakdown of

the status of volunteers. Those indicating a combination of back-

grounds of volunteers are Tistéd in Appendix H.

TABLE 30

Status of VYolunteers

Status é Percentage (%)
High school students 9.93
College students é 9.92
Parents of athletes | 4.26
Other professionals j 31.91
Combination/other | 31.91
Not Applicable ; 8.51

No Response 5 4.96
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Coaching qualifications meeting the established standards. The

educational backgrounds of the Wisconsin Special Olympics Coaches

were analyzed to identify the nﬁmber of Coaches meeting the established
standards for coaching qualifications. Of the 141 Coaches responding
to the questionnaire, 40 (28.36%percent) of Coaches possess the edu-
cational background necessary to meet the established standards for
Wisconsin Special Olympics Coacﬁ. Table 31 illustrates the educational

backgrounds of those Coaches meéting the established standards.

TABLE 31
Educational Background of Qualified Coaches

Educational Background Percentage (%)

Adapted Physica] Education (Graduate level) 2.5

Special Education Degree with Physical
Education background 52.50

Physical Education Degreeéwith Special
Education background 45.00

State and Area Support of Locaj Training Programs for Coaches and
Athletes i
Monetary and other resources were identified to determine the
priority p1acéd on local traihing programs by the Areas and State

Tevels.




State sponsored area coordinator conferences. The respondents

to the Area Coordinator questionnaire indicated that one to three
state sponsored conferences were held in the past year. As identi-
fied by a plurality of the Areé Coordinators (44.44 percent), the
major focus of the State conferences was to aid in the management
of Area meets. Specifically, éhe Area Coordinators' perspectives

of the focus of the conferences as outlined in Table 32.

TABLE 32
Focus of Area Cobrdinators Conferences

Focus_of Conferences Percentage (%)

As a resource for 1mprovehent of management
and planning of Area meets 44 .44

As a resource for development of fund raising,
publicity, volunteer recruitment, etc. 0

As a resource for providing quality training

programs for athletes to be disseminated

to the Coaches : 22.22
For the purpose of making high level decisions

regarding total State :and National Special

O0lympics Programs % 0
Other 22.22

No Response é 0
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State sponsored coaches clinics. The State Program Coordinator

stated that two statewide Coaches clinics were offered during

fiscal year 1980; The subject éontent of the two workshops was
weight training and basketball. The clinics were designed to help
Coaches gain expertise in the iﬁstruction of the two sports with
modifications for the mentally retarded populations. A1l personnel
involved in the clinic's operat%on were volunteers and most facilities
were donated., The State expenditure for the weight training clinic
was $288.51 and the expenditure;for the basketball clinic was $67.32
for a total of $355.83. No fee was assessed to the participating

Coaches (Appendix M).

- Area sponsored coaches c?inics. As identified through the Area
Coordinators survey, most AreaQ.(66.66 percent) offered from one to
three sport clinics in the past year for local coaches. Most of the
sport areas covered were pertiﬁent to Wisconsin Special Olympics
competition {Appendix G) and all indicated that the funding for the
clinics was either donated or sponsored through local monies. No
fee was assessed to the participants. Table 33 provides insight re-
garding the primary émphasis of the Coaches' clinics as identified

by the Area Coordinator.




TABLE 33

Primary Emphasis of Hrea Level Coaches Clinics

Primary Emphasis of Clinics Percentage (%)
Instruction of disabled and/or handicapped

population 33.33
Instruction in mechanics of sports skills 22.22
Techniques of organizing affective training

programs | 11.11
Other | 0
No Response 33.33

Responses regarding the pefcentage of Tocal affiliation represen-
tation at the Area sponsored clinics varied. Responses are identified

in Table 34.

TABLE 34

Local Affiliation Representation
at Area Sponsored Clinics

Local Affiliation Representation Percentage (%)
75-100 percent é 11.11
50-75 percent : 11.11
25-50 percent 22.22
Less than 25 percent 22.22

No Response : 33.33




Coaches awareness of and attendance to state and area sponsored

sports clinics. As identified through the Coaches' questionnaire,

a plurality (39.72 percent) oférespondents indicated that they were
aware of one to two coaches c]ihics in the past year; however, a
majority (71.63 percent) indicated that they did not participate in
any of the clinics. Of those qoaches who were 1in attendance at the
clinics, 78 percent felt that ft helped them to become better
coaches. The majority of respdndents (56.14 percent) felt that the
c¢linics focused on mechanics of sport skills as well as methods of
instruction for the mentally retarded population. Most (86.6 per-
cent) indicated that the c1ini§s were free to participants although
13.4 percent indicated that a ?ee was involved ranging from $4 to

$10 (Appendix J).

Monetary support of localitraining programs.

AREA LEVEL MONETARY SUPPORT

As previously,identified,;a majority of the Areas (66,66 per-
cent) provided Clinics and/or workshops to local coaches to aid them
in the establishment of qua]it& training programs for the Athletes.
Of those Areas providing workshops, 33.33 percent indicated that the
money provided to fund the clinics was derived from the Area budget.
The other 66.66 percent indica?ed that the funding was donated from

outside sources (Appendix J).
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STATE LEVEL?MONETARY SUPPORT

As previously identified,étwo sport clinics were sponsored by
the State to aid locai Coacheséin the development of quality training
programs. The State Program Céordinator has identified that the
total State expenditures for both Clinics totaled $355.83 (Appendix M).

A review of the wost rece&t Wisconsin Special Olympics budget
audit (August 1979) indicates ﬁhat the functional expenses for the
previous year totaled $237,603€ Functional expenses are divided into
two major categories; Program éervices and Supporting Services. The
category of Program Services includes the subcategories of Public
Retations, Local Programming, éompetition/Sports Training, and Area
Programming. Supporting serviées includes the subcategories of
Management and General and Funé Raising.

The single subcategory wiﬁh the highest monetary expenditure is
Competition/Sports Training ingwhich the expenditure totais
$171,317. Within this subcategory a majority (61.94 percent) of the
money was allocated to supportéState and International Games compe-
tition. j

The single subcategory within the Program Services category, with
the lowest monetary expendituré is Local Programming in which the
expenditure totals $13,168. The State Program Coordinator identified
that the major expenses withinéthis category were primarily adminis-
trative including printing cosis, suppiies, postage, shipping, and

telephone (Appendix M).
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Shmmany

Summary of the Problem

The purpose of this study was to identify the contributions of
the Wisconsin Special OTympicséprogram to the development of physi-
cal fitness and sport skiil competencies for the mentally retarded
poputation. No effort was made to identify Program Contributions

to the social and psycho]ogicaT development of the participants.

Summary of the Hypotheses

One major and fqur secondery hypotheses were identified. The
first three hypotheses relate #o the quentity of time allotted fqr
athletic preparation for the five sport areas available through State
level competition, as a vehicie for the development of physical
fitness and sport skill competencies for participants. The fourth
hypothesis relates to the qualifications of personnellresponsible for
athletic preparation. The fifth hypothesis relates to the State and
Area level support to the 10ca? training programs.

Criteria for acceptance of rejection of the hypotheses were
developed as a result of fnvesfigations of previous studies and Qas

based on the attainment or lack of attainment of established standards.




Summary of Methods

The subjects invoived in the study included Wisconsin Special
Olympics Coaches, Area Coordinétors and the State Program Coordinator,
Two descriptive design questionnaires were developed to survey the
Coaches and Area Coordinators.§ Additional data was obtained through
a personal interview with the étate Program Coordinator and through
a review of financial documentat ion.

All standards were deve]obed as a result of a review of the re-
lated literature and as a basié for meeting the criteria for each
of the hypotheses., The standard developed for the first hypothesis
was established as being contingent upon the rejection of the other
four hypotheses. The standards developed for the second and third
‘hypotheses were related to min%ma1 time allotments necessary during
athletic preparation for effecfive development of physical fitness
and sport skill competencies. . It was identified that minimally,
training progréms for each spo}t area must be conducted for seven or
more consecutive weeks, three times per week for 45 to 90 minutes
each session.

The standard for the fouﬁth hypothesis identifies a minimal
educational background of either an undergraduate degree in Special
Education with a background iﬁ Physical Education or an undergraduate
degree in Physical Education with a background in Special Education.
An Adapted Physical Education?at the graduate level was identified
as the most highly qualified {ndividua1 for the role of Special
Olympic Coach.

The standard for the fifth hypothesis was based on the amount
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and type of resources made avaiﬁabie to Tocal affiliations for the pro-
motion of quality training projrams. It was established that one clinic
or workshop per year dealing wiih each of the five sport areas should

be available for Coaches. Addifionai]y, the majority of the mone-

tary and other resources should directly benefit the athletes.

The criteria for rejection of the first three hypotheses was
established at 75 percent of the training programs meeting the mini-
mal standards relating to instructional time necessary for the
improvement of physical fitness and sport skill competency. The
criteria for the fourth hypothesis was also established at the 75
percent Tevel and relates to the number of Coaches meeting the minimal
educational qualifications ideqtified as necessary for optimum
coaching effectiveness, The cfiteria for the fifth hypothesis was
two fold. It was identified tﬁat at least one half of the areas must
meet the established standardséfor Coaches' Clinics and Workshops.
Additionally, it was established that at Teast one half of the
resources generated through thé Special Olympics Organization must be
shown as directly benefiting the athletes,

The responses to the QUeséionnaire were tabulated in terms of
percentages and total tally with the aid of the Hewlett Packard

3000 Series 2 computer.

Summary of Results

Information extracted from the questionnaires, the personal
interview, and review of financial documentation led to conclusions

regarding the contributions of the Wisconsin Special Ofympics Program




to the development of physica]'fitness and sport skill competencies
for the mentally retarded population.

Based on the Timitations 5f this study it was determined that
9.06 percent (32 of 353) of the identified training program met the
established standards for the development of physical fitness and
sport skill competencies. Of those programs meeting the standards,
53.12 percent of the training took p]acé during school physical
education programs.

A plurality of the Nisconéin Special Olympics Coaches, 36.88
percent, are Special Education teachers. A plurality of the
Coaches, 34.77 percent, indicated that they had no background in
physical education, coaching, 6r in a related field., A cross
analyzation of the educational: background of coaches identified
that 28.36 percent (40 of 141);0f the coaches surveyed met the es-
tablished standard for coaching qualifications. Of those coaches
meeting the standard, 52.5 perﬁent indicated that their primary back-
ground was in Special Education with some preparation in physical
education. _

It was jdentified that Wisconsin Special OQlympics at the State
level sponsored two clinics er coaches in fiscal year 1980. Most
Areas, 66.60 percent, 1dentiffed that they offered one to three
coaches clinics in the past year. Most of the clinics, although not
all, directly related to the five sport areas available for Special
Olympics competition at the state level. Most of the funding for
the State and Area sponsored clinics was donated from private concerns.

A review of the Wisconsin Special Olympics Budget audit revealed that
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the overwhelming majority of the functional expenses is allocated to

administrative costs.

Conclusions

Based on the limitations of this study and the data gathered,

the following conclusions were drawn:

1.

The Wisconsin SpecialéOiympics Program does not signifi-
cantly contribute to the physical fitness and sport skill
competencies of the mgnta11y retarded population.

The majority of the Coaches and volunteers directly res-
ponsible for the ath1étic preparation do not have the
educational backgroun& conducive to the effective
development of physica1 fitness and sport skill competencies
in the mentally retarded population.

The State and Area 1e§e1s do not provide sufficient sup-
port to local training programs to evidence athletic

preparation as a priority within the total program.

Recommendations

Based on the Timitations @f this study and the data gathered,

the following recommendations Were identified:

1.
2.

Repeat the study on aénational basis.

Repeat the study within the State of Wisconsin at some time
during the next severé1 years to determine changes in the
athletic preparation,?coaching qualifications, and State

support of local training programs.
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Conduct a follow-up sﬁudy to determine the quality of
training programs reléting to the development of physical
fitness and sport skiil competencies.

A1l Tocally affiliateé training programs should be con-
ducted as a c00perat1§e effort between school physical
education programs, day services, activity programs, etc.,
with an estab]ighed mfnima1 instructional time, for each
sport area, required for participation in competition.
Inservice of Coaches fe]ating to the mechanics of sport
skills, physical fitnéss development, and instructional
methodology for the menta]ly_retarded population should be
provided to and requfred of Coaches on a year round basis.
The State office shod]d evidence priority of athletic
preparation by allocéting at least one half of the funds
generated annuaily td the direct benefit of the local
affiliations for theéimprovement of training programs.
This should be accomﬁlished through improved services to

Coaches, which ultimately will benefit the Athletes.
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2059 Atwood Avenue
Madison, Wisconsin 53704

Sports & athletic training for mentally retarded citizens {B0BY 241 1324

July 1, 1980

Cindy Mixdorf
122 Trowbridge Hall
lLaCrosse, WI 54601

Dear Cindy:

I wish to take this opportunity to thank you for your interest in
Wisconsin Special Olympics and in designing a survey for our coaches.
1 support the project you are working on and feel you have provided a
service to us which may provide valuable information and insight into
the coaching element of our program.

I would appreciate receiving a copy of your survey results and
the final report you will be submitting for the project.

If we can be of any further assistance to you in this project,
please feel free to call on us.

Sincerely,
A0Qce
Jdcquie Kennedy
[Fxecutivg Director

WISCONSIN SPECIAL OLYMPICS ‘.
JK: ky '
Enclosures

p.S. 1 received the copy of:your lTetter in response to Pam Hailey. I
feel that there may have been a great deal of misinformation passed on
to you, and I would like the opportunity to discuss this with you. I
would appreciate it if you would give me a call.

Changes being made in the Special Olympics program are made with the
jdea in mind to accommodate the athletes and to enhance the quality of
our program. 1t is our hope that the county coordination element which
has been introduced will serve this purpose. 1 look forward to hearing
from you.

Co-sponsored by The Joseph p. Xennedy, |r. Foundation
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As a graduate stident in Physical Education -
contribution of the Wisconsin S$pecial Clympics Program to the develo

as the topic for my seminar paper.

R

SURVEY OF WISCOMSIN SPECIAL OLYMPICS

Handicapped and a coach of three (3) years for Special Olympics, I have chosen to do an overview of the
pent of physical fitness and sports skills for the disabied and handicapped population

Your cooperaticn in completing the questionnaire is greatly apprecfated and will help me to obtain data regarding the status of training programs and

competition preparation for athietes involved in Special Dlympics. Please circle the most appropriate response for all multipie choice questions and £i17

in the btanks where appropriate. Please limit your responses te

anticipated cooperation.
Sincerely, .
Gprin 2 %/

Cynthia D. Mixdorf

Wisconsin Special Olympics Crach - School District of ¥ettle Moraine

Graduate Student - U.W.-Lalrosse

the activities which have occurred in the past year {6/79 - 6/80). Thank you for your

1. Have you been involved with Special

Dlympics for the past year in a

coaching capacity? (For the purpese

of this paper, & coach is defined
as the individual, working on a

volunteer basis, who is ultimately
responsibie for the majority of the

Athlete's training for Wisconsin
Special Qlympics Competition in-
cluding sports skills instruction

and physical fitness development.)

A, Yes
B. Mo

2. How long have you been involved
with Wisconsin Special Olympics
in a coaching capacity?

A. 1 year

B. 2-3 years

€. 4-5 years

D. More Than 5 years

3. With which area are you affiliated?

A1 E. & 1. 9

B, 2 F. & J. i
C. 3 G. 7 K. 11
B 4 H, 8

4. How many athletes are involved in

your Special Olympics Program?

A, 1210 D. 50-100
B. 10-20 E. 100-200
C. 20-50

Do you have any athietes involved in
Bowling ¢ompetitien through Wisconsin
Special Olympics? :

A, Yes
B. HNo

Do you offer training programs to pre-
pare the athletes for Bowling competition?

A, Yes
B. Ho

Awmﬁmmwhw!mgwamkﬁsmnh
cipate in & training program for Bowling?

A, 1-2 weeks
B. 3-4 weeks
C. 5-6 weaks

D. 7 weeks or more
E. Mot applicable

How many times per week are training
sessions on Bowling held?

A. 1 time per week

B. 2 times per week

C. 3 times per week

D. More than 3 times per week
E. HNot applicabie

Bpproximately how long is each training
session for Bowling?

A. Y3 hour
8. 1 hour
€. 1% hour

B. 2 hours or more
E. HNot applicable

13.

4.

Do you have any athietes involved in Basket-.
bali/Run-Dribble-Shoct Competition through
Wiscensin Special Glympics?

A, Yes
B. HNo

Do you offer a training pregram to prepafe
the athletes for Basketball/Run-~Dribble-
Shoot competition?

A. Yes
B. No

Approximately how long do athletes partici-
pate in a training program for Basketball/
Run-0ribble-Shoot?

A, 1.2 weeks
B, 3-4 weeks
C. 5-6 weeks
D. 7 weeks or more
E. Not applicable

How many times per week are training sessions
for Basketball/Run-Dribble-Shoot held?

A. 1 time per week

B. 2 times per week

C. 3 times per week

D. More than 3 times per week
E. Mot applicable

Approximately how 10n§ is each training
session for Basketball/Run-Dribble-Shoot?

A. % hour 5. 2 hours or mare
8. 1 hour E. Mot applicable
C. 1% hour




€8

19.

20,

21,

2,

Do you have any athletes involved in
Volleyball competition through
Wiscansin Special Qlympics?

A, Yes
B. Mo

Do you offer a {raining program to
prepare the athletes for Volleyball
competition?

A, Yes
B. MNo

Approximately how leng do athletes
participate in a training program
for Yolieybali? )

A, 1«2 weeks

. 3-8 weeks

5-6 weeks

7 weeks or more
. Hot applicable

moO e

How many tiines per week are training
sessions for Volleyball held?

A, 1 time per week

B. 2 times per week

C. 3 times per week

D. More than 3 times per week
€. Not applicable

Approximately how lona is each
9

training sessfon for Vollayhall?
A, % hour D, 2 hours or more
B. 1 heur £. Not applicable

C. 14 hour

On you have any athletes involved in
Swinming and Diving canpetition
through Wisconsin Special Olympics?

A, Yes
8. HNo

Do you offer a training program to
prepare the athletes for Swimming
and Diving competftion?

A, VYes
B. No

Approximately how Jong do athletes
participate in a training program
for Swimming and 0fving?

© AL 142 weeks D. 7 weeks or more

. 34 weeks E. Not applicable

5-§ weiks

syar

23.

24,

25.

26,

27.

28,

g,

-7 -

How many times per week are training sessions 30,
for Swimning and Diving held?

A0 1 time per week

B. 2 times per week

C. 3 times per weok

D. More than 3 times per week
E. Mot applicable

Approximately how long is each training
session for Swimming and Diving?

A. % hour n.
.1 hour

1% hours

2 hours or meore

Hot applicable

mi o w

Do you have any athietes invoived in Track
and Field competition through Wisconsin
Special Qlympics?

A, Yes
B. No
32.
0o you offer a training program to prepare
the athletes for Track and Field competition?

A Yes
8. No

Approximately how long do athletes participate
in a training program for Track and Field?

A 1-2 weeks

B, 3-4 weaks

C. 5-6 weeks

D. 7 weeks or more

E. Mot applicable

33,

How many times per week are training sessions

for Track and Field held? '

A, 1 time par week

. 2 times per week

.3 times per week

. More than 3 times per week
. Net applicable

Mmoo

Approximately how long is each training sessjon
for Track and Field?

A. g hour 34,
B, 1 hour

C. 1% hour

0. 2 hours or more

E. Not applicable

Where does most of the athletic training
for Specizl 0lympics competition take
place?

A, Through independently scheduled Special
Olympics practice sessions

B. Through schoel ghysical education
prograps

C. Through Tocal ARC or conmunity
recreation sponsored activities

0. {ther

Which of the following best describes your
present empicynent $tatus?

Special Education Teacher
Physical Education Teacher
Recreation Therapist
School Administrator
Social Worker

School Psychelogist
Not employed

Other (please specify)

THTMMooO®E®

Which of the foliowing best describes your
highest level of training in woerking with
the handicapped population?

A. - Completed Master's Degree or
Ooctorate in Special Education or
related field

B. Completed Bachelor's Degree in Special
Education or related field

C. Completed 1-3 courses at University
Tevel in Special Education

D. Attended workshops and ¢linics
sponsored by Special Qlympics

E. MNone

Which of the following best describes your
highest level of training in coaching?

A, Completed Bachelor's Degree in Coaching,
Sports Medicine, or related field

8. Completed concentration or minor in
Coaching

C. Completed 1-3 courses at the University
level in Coaching

D. Workshops and Clinics sponsored through
Special Olympics

£, Mone

To the best of your knowledge, how many
clinics or workshops for the purpose of
inservicing coaches and volunteers were
held in your area? (This is excluding
Area general information meetings.)

A. 5 or nore C. 1i-2
§. 3-4 S, g




35,

38,

37.

38.

78

39,

40.

LIN

Oid you participate in any clinics
or workshops? -

A. Yes (please specify type)

B, HNo
C. Mot applicable

What was the objective of the
ciinic{s)/workshop(s}?

A, To provide inservice training
for working with special
poputations,

To provide inservice in

how to teach sports skills

€. Combination of the above
O, Other

E. Mot applicable

Did you find the c¢linic(s)/workshop(s)
beneficial to helping you become a
better coach for Special Ofympics?

A, Yes
8. Ko
€. Mot applicable

What was the cost for the clinic(s)/
workshop(s)?

A, No fee involved
B. Specify amount

Do you have additional volunteers
functioning as assistant coaches
for your training program?

A, Yes
B. No

Approximately how many volunteers do
you have working under you during
training programs?

A, 1-5 volunteers

B. 5-10 volunteers

C. 10-20 volunteers

D. More than 20 volunteers

Which of the following best describes
the majority of the volunteers?

A. High scheol students

8. C(ollege students

C. Parents of athletes

D. Other professionals {Rec.
therapists, 07's, PT's, P.E.
Teachers, etc.)

E. Combination of above (specify by
letter)

F. Not applicable

42,

43,

a4,

-3 -

Bid you provide any inservice training to
your volunteers/assistant ccaches prior
to conducting training porgrams for the
athletes?

A. Yes
8. Ho
C. Mot applicable

Which best describes the method utilized
for inservicing volunteers/assistant
coaches?

A. Extensive use of media and materials
developed for working with Special
populations and teaching sports skills
provided by the Special Clympics State
and/or Area Office

B. Some use of materiais provided by the
State and/or Area {ffice

C. Seif-developed handouts utilized

D. Verbal information only

E. HNo inservice held

F. Mot applicable

Approximately how much time was spent
inservicing volunteers/assistant coaches
prior-to-training programs?

A, 1-2 hours

B. 2-3 hours

C. 4-6 hours

D. Mo inservice held prior to training
program

E. Not applicable
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Cynthia D. Mixdorf
122 Trowbridge Hall
La Crosse, WI 54601
June 8, 1980

Dear Area Coordinator,

I am distributing the enclosed questionnaire to all Area
Coordinators to gather data for my graduate seminar paper.
Following the final printing of the survey, I discovered that there
were a few questions that I neglected to include. I am requesting
that you respond to the below listed questions, complete the en-
closed questionnaire and return both back to me in the enclosed
envelope. Please do not overlook the three questions on the back
of the questionnaire. I would appreciate a response within ten
days upon receipt. -

Thank you for your anticipated cooperation.

Sincerely,
Cynthia D. Mixdorf

ADDITIONAL SURVEY QUESTIONS

15. Based on an average of a11 Tocal affiliations in your area,
what is the maximum amount of time spent on a weekly basis for
athletic preparation for the sports programs that are offered?
A. 0-1 week
B. 2-3 weeks
C. 4-5 weeks
D. 6 weeks or more
E. Unknown

16. Based on an average of all local affiliations in your area, what
is the minimum amount of time spent on a weekly basis for
athlietic preparation for the sports programs that are offered?
A. 0-1 week
B. 2-3 weeks
C. 4-5 weeks
D. © weeks or more
E. Unknown




17.

18.

19,

20.

What would you expect to be the average amount of time necessary
for a training program for:a given sports program?

A. 0-1 week 5

B. 2-3 weeks

C. 4-5 weeks

D. 6 weeks or more

Based on an average of all:local affiliations in your area, what
is the maximum amount of time spent per week for athletic
preparation for the sports programs that are offered?

A. 1 time per week

B. 2 times per week

C. 3 or more times per week

D. Unknown :

Based on an average of all local affiliations in your area, what
is the minimum amount of time spent per week for athletic
preparation for the sports programs that are offered?

A. 1 time per week f

B. 2 times per week

C. 3 or more times per week

D. Unknown ;

What would you expect to be the average amount of time necessary
for a training program for a given sports program?

A. 1 time per week : ‘

B. 2 times per week

C. 3 times per week or more
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As a graduate student in Physical Educatio
of the Wisconsin Special Olympics Pregram

far my seminar paper.

Your cooperation in completing the questionnaire is greatly appreciated
competition preparation for athletes iavolved in W

isconsin Special Olympics.

SURVEY OF WISCONSIN SPECTAL OLYMPICS

n-Handicapped and a coach of three years for Special Olympics, I have
to the development of physical fitness and sports skills for the digsabled and handicapped population as the topic

chosen to do an overview of the contribution

and will help me to obtain data regarding the status of training programs and
Plesse circle the most apprapriate response for all muitiple choice questions

and fill in the blanks where appropriate, Please l1imit your responses to the activities which have occurred in the past year (6/79-6/80) only. Thank you
for your anticipated cooperation.

Sincerely, ,
(it D. Tty
Cynthia 0. Mixdorf

Wisconsin Special Olympics €oach - School District of Kettle Moraine
Graduate Studeat - #,W,-LaCrosse

1. in addition to your role as Area 4.
Coordinator for Wisconsin Special
Olympics, which best descrites
your present employment status?

mo OeE

Teacher in arca of Physical Educatien
Teacher in area of Special Education
Physical Therapist, Occupational
Therapist, Recreation Therapist
Schonl or Institution Administrator
Other {please spacify)

2. Before accepting the Area Coordinators
position, in what other capacity have 5.
you served Special Olympics?

A,
B.

¢
D
E.

Coach

Chaparone to arga/state games
Comni tlee member (fund raising,
publicity, ete.)

Parant of athlete

Other {please specify)

3, Where did you recelve mast of your
preparation or training in dealing
with the disabled and handicapped

population?

A.  Graduate course work or field work

8. Undurgraduate course work or
field work

C. Inservice training, workshops, etc..
provided by state Special Qiympics
offices.

D, Other (please specify}

E. Tone

Where did you receive most of your
preparation or training in the area
of sports skills and coaching?

A.
B,

c,

9.
E

In

Graduate course work cr field werk
Undergraduate course work or field

work

Inservice, training programs, workshops,
ete., provided by state Special Clympics
offices.

Other (please specify)

None

the past year, how many ares cogrdinators’

meetings sponsored by the state office did
you attend?

A
B.
C.
0.

In

oL —

what way were these meeting(s) most

beneficial to you?

A.
B,
C.

As a resource for impravement of management
and planning of area meets.

As a resource for development of fund

raising, publicity, volunteer recruitment, etc.
As a resource for providing quality training
programs for athietes to be disseminated to
the coaches,

For the purpose of making high ievel decisions
regarding total state and pational Special
Olympics programs.

Other {please specify)

n.

In the past year, hew many workshop
clinics did you, as an area coordinatar,
host for coaches and volunteers to
assist them in develeopment of quality
training programs?

A1
8. 2
c. 3
D. 4 or more

Please T1ist the sporis areas covered in
the workshop(s).

A.
B,
C.
0.

How ware the area workshop/cifnic(s)
funded?

A. local area menies
B. state monies
C. other (please specify)

Were the workshop/clinic{s) free to
participants?

A. Yes
B. MNo

If the answer to the above question s
"no", what was the amount of fee
involved?

A, $1-35 C. $10-320
B. $5-510 D, Over $20




L8

12.

13.

Which of the foilowing describes
the primary emphasis of the
clinic(s)?

A, To assist coaches and volunteers
in how te instruct and coach
disabled and/or handicanped
populatiens. :

B. To assist coaches and volunteers
in the proper mechanic§ of the
sports s$kiils applicable to
participaticn in Special Dlympic
events,

C. To aid coaches and volunteers in
how to effectively run a training
pregram o prepare athletes for
$pecial Olympics competition.

D. Other (please specify)

In your estimation, approximately
what percentage of Jocally
affiliated pregrams had
representation at the clinfc(s)?

A, 75-100%

B. 50-75%

€. 25-50%

D. tiess than 256%

As an Area Coordinator, please list
all activities held in your area
that have helped to premote
quality training pregrams for
Special Oiympics athletes.

A
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June 28, 1980

Dear Area Coordinator,

Several weeks ago I sent to youéa questionnaire regarding Wisconsin
Special Olympics. As of yet, mény.of the area coordinators have
not returned the questionnaire.; If you have not already completed
the questionnaire, would you pléase take a few minutes to do so.
Your input is very valuable to ﬁhe results of my study, and the

completion date of said study is drawing near.

Thank you for your c00peration.%
Sincerely,

Cynthia D. Mixdorf

Graduate Student-UW-La Crosse
Wisconsin Special Olympics Coach
122 Trowbridge Hall

La Crosse, Wisconsin 54601
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10.
11.
12,
13.
14.
15.
16.
17.

ALTERNATE SPECIAL OLYMPIC TRAINING SITES

Veteran's Administration Center (2)

Day Service Program (2)

Part of Scheduled Structured Activities Program/Cooperation and

MARC Program

Center-Related P.E.

Facility

Recreation Department Agency

YMCA Night Practice :
Workshop Recreation

Non-Specific Location

Day Care Center

N. H. Activity Program

University

Jogging Club

Health Center

Bowling Aliey, Track Fier; School Buildings
A. A. C. Workshop and Bow]fng Alley
Day Activity Center E
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ALTERNATE OCCUPATIdNAL STATUS OF COACHES

Certified Occupational Therépy Aide (3)
Adapted Physical Education (3)
Supervisor (2)

Driver/Aide (2) |

Work Activities Coordinator.
Director-Day Activities Center
Volunteer |

Work Adjustment Trainer/Supérvisor
Instructor in D. D. Day Ser@ices Program
Recreation Director

Assistant Director of Sheltered Workshop

Education Therapist in Rehabilitation Workshop

Day Activities Center Administration
Client Supervisor

Computer Engineer

Independent Living Skills Céordinator
Sheltered Workshop Educatioﬁ Specialist
Work Activities Coordinator

Physical Therapist

Aide

Recreation Supervisor

YARCers

Special Education Substitute Teacher




24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34,

Student _

ARC Recreation Coordinator

Behavior Therapist .

Leisure Time Coordinator

Recreation Director

Independent Living Skills Instructor

Recreation and Community.Départment Staff Worker
Manager-Work Activity Center

College Student |

Occupational Therapist

Biologist
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TOPICS OF CLINICS/WORKSHOPS FOR
SPECIAL OLYMPICS COACHES
Basketball
Track and Field, Soccer
Volleyball, Soccer
Track, Frisbee, Softball
Weight-training

Soccer, Volleyball, Basketbaﬂ1, Swimming
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BACKGROUND OF VOLUNTEERS
INVOLVED :IN TRAINING

High school students, Other professionals (9)
Non-specific (6)
Parents of athletes, Other professionals (5)
High school students, Co]]ége students (4)
High school students, Collége students, Other professionals (3)
High school students, Pareﬁts of athletes, Other professionals (2)
College students, Parents of athletes (2)
Interested Area People (2)5
High school students, Parents of athletes (2)
College students, Parents 6f athletes, Other professionals
College students, Other prdfessiona1s
High school students, Other teachers
Other professionals, Middle school students
Other professionals, Nursing Home staff
Interested Individuals, Aides
Non-professional staff, Soéia1 Workers
Workshop Aides

Van Driver
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TABLE A
TOTAL TALLY TABLE

1. Have you been involved with Special Olympics for the past
year in a coaching capacity? (For the purpose of this
paper, a Coach is defined as the individual, working on
a volunteer basis, who is u]timate]y responsibie for
the majority of the AthTete's training for Wisconsin
Special Olympics Competition including sport skills
instruction and phys1ca1 fitness development.)

Tally Response
137 A. Yes
a

TR e

O bt B L} P

B. No

2. How long have you been involved with Wisconsin Special
Olympics in a coach1ng capacity?

A. 1 year
B. 2-3 years
C. 4-5 years

D. More than 5 years
No Response

3. With which Area are you affiliated?

A, 1

B. 2

c. 3

D. 4

E. 5

F. 6

G, 7

H. 8

I. 9

J. 10

K. 11

No Response
4. How many athletes are involved in your Special Olympics

Program?

A. 1-10

B. 10-20

C. 20-50

p. 50-100

E. 100-200




Table A (Continued)

Jal D
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5.

10.

11.

Do you have any athletes involved in Bowling competition
through Wisconsin Special Olympics?

A. Yes

B. No

Do you offer training programs to prepare the athletes
for Bowling competition?

A. Yes

B. No

Approximately how long do athletes participate in a
training program for Bowling?

A. 1-2 weeks '

B. 3-4 weeks

C. 5-6 weeks

D. 7 weeks or more

E. Not applicablie’

How many times per week are training sessions on Bowling
held?

A. 1 time per week

B. 2 times per week

C. 3 times per week

D. More than 3 times per week

E. Not applicable’

No Response

Approximately how Tong is each training session for

Bowling?

A. % hour
B. 1 hour
C. 1% hour
D. 2 hours

E. Not app11cab1e
No Response

Do you have any athletes invoived in Basketbail/Run-

Dribble-Shoot Compet1t1on through Wisconsin Special

OTympics?
A. Yes
B. No

Do you offer a training program to prepare the athletes
for Basketball/Run-Drvibble-Shoot Competition?

A. Yes _

B. No
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Table A {Continued)

12. Approximately how 1ong do athletes participate in a
training program for Basketball/Run-Dribble-Shoot?
A. :

AT

|

ey
|2

—
W

175

A

-t

1-2 weeks
B. 3-4 weeks
C. 5-6 weeks
D. 7 weeks or more
E. Not applicable
13. How many times per week are training sessions for
Basketball/Run-Dribble-Shoot held?
A. 1 time per week
B. 2 times per week
€. 3 times per week
D. More than 3 times per week
E. Not applicable
14, Approximately how long is each training session for
Basketball/Run-Dribble-Shoot?
A. % hour
B. 1 hour
C. 1% hour
D. 2 hours or more
E. Not applicable
15. Do you have any athletes involved in Volleyball compe-
tition through wiscons1n Special Olympics?
A. Yes
B. No

|

("]

16. Do you offer a traihing program to prepare the athletes
for Volleyball competition?
A, Yes

o
O

B. No

|

-y
™),

17. Approximately how long do athletes participate in a
training program for Volleyball?

SH

A. 1-2 weeks
B. 3-4 weeks
C. 5-6 weeks
D. 7 weeks or more:
E. Not applicable
18. How many times per week are training sessions for
Volleybali held?
A. 1 time per week
B. 2 times per week
€. 3 times per week
D. More than 3 times per week
E. Not applicable

- 9
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19.

20,

21,

22.

23.

24,

Approximately how long is each training session for

Volleyball?
A. % hour
B. 1 hour
C. 1% hour
D. 2 hours or more
E. Not applicable:

Do you have any athletes involved in Swimming and Diving
competition through Wisconsin Special Olympics?

A. Yes

B. No

No Response

Do you offer a training program to prepare the athletes
for Swimming and Diving competition?

A. Yes

B. No

No Response

Approximately how long do athletes participate in a
training program for Swimming and Diving?

A. 1-2 weeks
B. 3-4 weeks
C. 5-6 weeks

D. 7 weeks or more
E. Not applicable-
No Response '

How many times per week are training sessions for
Swimming and Diving held?

A. 1 time per week

B. 2 times per week

C. 3 times per week

D. More than 3 times per week

E. Not applicabie

No Response

Approximately how Tong is each training session for
Swimming and Diving?

A. % hour
B. 1 hour
C. 1% hour
D. 2 hours or more
E. Not applicable
No Response

97




Table A (Continued)
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25.

26.

27.

28.

29.

30.

Do you have any athletes involved in Track and Field
competition through Wisconsin Special Olympics?

A. Yes '

B. No

Do you offer a training program to prepare the athletes
for Track and Field competition?

A. Yes

B. No

Approximately how Tong do athletes participate in a
training program for Track and Field?

A. 1-2 weeks

B. 3-4 weeks

C. b5-6 weeks

D. 7 weeks or more

E. Not applicable

How many times per week are training sessions for
Track and Field held?

A. 1 time per week

B. 2 times per week

C. 3 times per week

D. More than 3 times per week

E. Not applicable:

Approximately how long is each training session for
Track and Field?

A. % hour

B. 1 hour

C. 1% hour

D. 2 hours or more

E. Not applicable

No Response

Where does most of the athletic training for Special

Olympics competition take place?

A. Through independently scheduled Special Olympics
practice sessions

B. Through school physical education programs

C. Through local ARC or community recreation sponsored
activities

D. Other

No Response
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31.

32.

33.

34.

Which of the following best describes your present em-
ployment status?

Special Education Teacher
Physical Education Teacher
. Recreation Therapist
School Administrator
Social Worker

. School Psychologist

. Not employed

. Other (please specify)

No Response

ZoMmmoo e s

Which of the following best describes your highest level

of training in working with the handicapped population?

A. Completed Master's Degree or Doctorate in Special
Education or related field

B. Completed Bachelor's Degree in Special Education
or related field

C. Completed 1-3 courses at University level in Special
Education

D. Attended workshops and clinics sponsored by Special
Olympics

E. None

Nl; Response

Which of the following best describes your highest level

of training in coaching?

A. Completed Bachelor's Degree in Coaching, Sports
Medicine, or related field

B. Completed concentration or minor in Coaching

C. Completed 1-3 courses at the University level in
Coaching

D. Workshops and Clinics sponsored through Special
0lympics

E. None

No Response

To the best of your knowledge, how many clinics or work-
shops for the purpose of inservicing coaches and
volunteers were held in your area? (This is excluding
Area general information meetings.)

A. 5 or more

B. 3-4
c. 1-2
D. None

No Response

99




Table A (Continued)
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35,

36.

37.

38.

39.

40.

Did you participate in any clinics or workshops?
A. Yes (Please specify type)
B. No :
C. Not applicable -
No Response :

What was the objective of the clinic(s)/workshop(s)?

A. To provide inservice training for working with
special populations

B. To provide inservice in how to teach sports skills

C. Combination of the above

D. Other :

E. Not applicable .

No Response

Did you find the clinic(s)/workshop(s) beneficial to
helping you become a better coach for Special Olympics?
A. Yes

B. No :

C. Not applicable

No Response

What was the cost for the clinic(s)/workshop(s)?
A. No fee involved

B. Specify amount

No Response

Do you have additional volunteers functioning as assistant
coaches for your training program?

A. Yes

B. No

No Response

Approximately how many volunteers do you have working
under you during training sessions?

A. 1-5 volunteers

B. 5«10 volunteers

C. 10-20 volunteers

D. More than 20 volunteers

No Response
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Table A (Continued)

41. Which of the following best describes the majority of the
volunteers?

14 A. High school students
13 B. College students
6 C. Parents of athletes
45 D. Other professionals (Rec. therapists, OT's, PT's,
P.E. Teachers, etc.)
45 E. Combination of above (Specify by letter)
12 F. Not app11cab1e
7 No Response
42. Did you provide any inservice training to your volun-
teers/assistant coaches prior to conducting training
programs for the athletes?
56 A. Yes
66 B. No
11 C. Not app11cab1e
8 No Response _
43, Which best describes the method utilized for inservicing
volunteers/assistant coaches?
10 A. Extensive use of media and materials developed for

working with Special populations and teaching sports
skills provided by the Special Olympics State and/or
Area office _

26 B. Some use of materials provided by the State and/or
Area office

11 C. Self-developed handouts utilized
22 D. Verbal information only
26 E. No inservice held
45 F. Not appiicable.
1 No Response
44, Approximately how much time was spent inservicing volun-
teers/assistant coaches prior to training programs?
31 A. 1-2 hours
14 B. 2-3 hours
11 C. 4-6 hours
17 D. No inservice held prior to training program
45 E. Not applicable
23 No Response
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TABLE B
TOTAL PERCENT TABLE

Percent Response

1.

29.79
26.95
28.37
10,60

4176

Have you been 1nv01ved with Special Olympics for the past
year in a coach1ng capacity? (For the purpose of this
paper, a Coach is defined as the individual, working on
a volunteer basis, who is ultimately responsib]e for the
majority of the Athlete's training for Wisconsin

Special Olympics Competition including sport skills
instruction and phys1ca1 fitness development.)

A. Yes

B. No

How long have you'been involved with Wisconsin Special
Olympics in a coaching capacity?

A. 1 year
B. 2-3 years
€. 4-5 years

D. More than 5 years
No Response

With which Area are you affiliated?

WO WM R

10
11
No Response

KQHIQWWUC')W}
. L] . - L] . . . 3

How many athletes are involved in your Special Olympics
Program?

A. 1-10

B. 10-20
C. 20-50
D. 50-100
E. 100-200




Table B (Continued)

58.16

0.71
0.71
33.33
0.71

2.13
25.53
20.57
18.44
32.62

42,55
57.45

41.13
58.87

5.

10.

i1.

Do you have any athletes involved in Bowling competition
through Wisconsin Special 0lympics?

A. Yes :

B. No :

Do you offer training programs to prepare the athletes
for Bowling competition?

A. Yes

B. No

Approximately how§1ong do athletes participate in a
training program for Bowling?

A. 1-2 weeks
R. 3-4 weeks
€. 5-6 weeks

D. 7 weeks or move
E. Not applicable

How many times per week are training sessions on
Bowling held? :

A. 1 time per week

B. 2 times per week

C. 3 times per week

D. More than 3 times per week

E. Not applicable

No Response '

Approximately how long is each training session for

Bowling?

A. % hour
B. 1 hour
C. 1% hour
D. 2 hours

E. Not app1icab1e
No Response

Do you have any athletes involved in Basketball/Run-
Dribble-Shoot Competition through Wisconsin Special

0lympics?
A. Yes
B. No

Do you offer a training program to prepare the athletes
for Basketball/Run-Dribble-Shoot competition?

A. Yes :

B. No
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12, Approximately how long do athletes participate in a
’ training program for Basketball/Run-Dribble-Shoot?
3.55. . A. 1-2 weeks
6.38 B. 3-4 weeks
11,35 C. 5-6 weeks
19.86 D. 7 weeks or more
58.87 E. Not applicable
13. How many times per week are training sessions for
Basketball/Run-Dribble-Shoot held?
19.15 A. 1 time per week
7.80 B. 2 times per week
9.93 C. 3 times per week
4,26 D. More than 3 times per week
58.87 E. Not applicable
14, Approximately how long is each training session for
Basketball/Run~Dribble-Shoot?
12.06 A. % hour
13.48 B. 1 hour
8.51 C. 1% hour
7.09 D. 2 hours or more
58.87 E. Not applicable
15. Do you have any athletes involved in Volleyball compe-
tition through Wisconsin Special Olympics?
9.22 A. Yes
90.78 B. No
16. Do you offer a training program to prepare the athletes
for Volieyball competition?
8.51 A. Yes
91.49 'B. No
.17, Approximately how long do athletes participate in a
training program for Volleyball?
0 A, 1-2 weeks
§.26 ‘B. 3-4 weeks
1.42 C. 5-6 weeks
2.4 D. 7 weeks or more
91.49 ~E. Not applicable
18. How many times per week are training sessions for
‘ VYolleyball held?
3.55 A. 1 time per week

B. 2 times per week

C. 3 times per week

D. More than 3 times per week
E. Not applicable
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39.72
59.57

39.01
60.28
0.71

19.

20.

21.

22.

23.

24,

Approximately how ! long is each training session for

Volleyball?
A. % hour
B. 1 hour
C. 1% hour
D. 2 hours or more
E. Not applicable

Do you have any athletes involved in Swimming and
Diving compet1t1on through Wisconsin Special O1ympics?
A, Yes _

B. No

No Response

Do you offer a training program to prepare the athletes
for Swimming and Diving competition?

A. Yes :

B. No

No Response

Approximately howg1ong do athletes participate in a
training -program for Swimming and Diving?

A, 1-2 weeks
B. 3-4 weeks
C. 5-6 weeks

D. 7 weeks or more
E. Not applicable
No Response

How many times per week are training sessions for
Swimming and Diving held?

A. 1 time per week

B. 2 times per week

€. 3 times per week

D. More than 3 times per week

E. Not app11cab1e

No Response

Approximately howé]ong is each training session for
Swimming and Diving?

A. % hour

B. 1 hour

C. 1% hour

D. 2 hours or more
E. Not applicable
No Response :
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25.

94.33
5.67

26.

27.

21.28
30.50
27.28
5.67
29.
26.24
17.00
“5.67
5.67
30,
33.33

43.97
8.51

11.35
2.84

Do you have any athletes involved in Track and Field
competition through Wisconsin Special Olympics?

A. Yes :

B. No

Do you offer a training program to prepare the athletes
for Track and Field competition?

A. Yes

B. No

Appoximately how 1ong do athletes participate in a
training program for Track and Field?
A N

. 1-2 weeks
B. 3-4 weeks
C. 5-6 weeks

D. 7 weeks or more
E. Not applicable

How many times per week are training sessions for
Track and Field held? .

A. 1 time per week

B. 2 times per week

C. 3 times per week

D. More than 3 times per week

E. Not applicable

Approximately how long is each training session for
Track and Field?

A. % hour
B. 1 hour
C. 1% hour
D. 2 hours

E. Not app1icab1é
No Response !

Where does most of the athletic training for Special

Olympics competition take place?

A. Through independently scheduled Special Olympics
practice sessions

B. Through school physical education programs

C. Through local ARC or community recreation sponsored
activities

D. Other

No Response
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36.88

13.48
12.06
_1.42

1,42

0.71
2.84

29.79

1.41

13.48

62.41
9.22

6.38

6.38

2.13

12.06

2.84

16.31
31.91

34.77

2.13

3.55

17.73

39.72

36.17
2.83

31.

32.

33.

34.

Which of the following best describes your present
employment status?.

Special Education Teacher
Phyiscal Education Teacher
Recreation Therapist
School Administrator
Social Worker

School Psycho10g1st

Not employed

Other (Please spec1fy)

No Response .

::m*nmcnw::

Which of the fo110W1ng best describes your highest

level of training in working with the handicapped

population?

A. Completed Master s Degree or Doctorate in Special
Education or related field

B. Completed Bachelor's Degree in Special Education
or related field

C. Completed 1-3 courses at University level in
Special Education

D. Attended workshops and clinics sponsored by
Special O1ymp1cs

E. None

No Response

Which of the following best describes your highest ievel

of training in coaching?

A. Completed Bachelor's Degree in Coaching, Sports
Medicine, or related field

B. Completed concentration or minor in Coaching

C. Completed 1-3 courses at the University level in

Coaching

D. Workshops and CT1n1cs sponsored through Special
Olympics

E. None

No Response

To the best of your know1edge, how many clinics or work-
shops for the purpose of 1nserV1c1ng coaches and volunteers
were held in your area? (This is excluding Area general
information meetings).

A. 5 or more '

B. 3-4
c. 1-2
D. None

No Response
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28.37

58.87
/.80
4.96

5.67

6.38

16.31
_0.71

65.96

4.9

22.70

6.38

65.96
4.96

27.66

4.26

68.09

84.40

9.22

6.38

70.21

9.93

2.84
4.96
12.06

9.93

9.92
4.26
31.91

31.91

8.51

4.96

35.

36.

37.

38.

39.

40.

41.

Did you participate in any clinics or workshops?
A. Yes (Please spec1fy type)
B. No

C. Not app11cable

No Response

What was the objective of the clinic(s)/workshop(s)?

A. To provide inservice training for working with
special populations

B. To provide inservice in how to teach sports skills

C. Combination of the above

D. Other

E. Not app11cab1e

No Response

Did you find the clinic(s)/workshop(s) beneficial to
helping you become 2 better coach for Special Olympics?
A. Yes _

B. No

C. Not app11cab1e

No Response

What was the cost for the c11n1c(s)lworkshop(s)?
A. No fee involved
B. Specify amount
No Response :

Do you have additional volunteers functioning as assis-
tant coaches for your training program?

A. Yes

B. No

No Response

Approximately how many volunteers do you have working
under you during training sessions?

A. 1-5 volunteers:

B. 5-10 volunteers

C. 10-20 volunteers

D. More than 20 volunteers

No Response

Which of the following best describes the majority of
the volunteers?
A. High school students
. College students
C. Parents of athletes
D. Other professionals (Rec. therapists, OT's, PT's,
- P.E. Teachers, etc.)
E. Combination of above {Specify by letter)
F. Not app11cab1e
No Response
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39.72

46.81
_7.80

5,67

7.09

18.44

7.80

15.60
18.44
31.91

0.71

21.99

9.93
7.80
12.06
31.91
16.31

42.

43.

44.

Did you provide any inservice training to your volunteers/
assistant coaches prior to conduct1ng training programs
for the athletes?

A. Yes

B. No '

C. Not app11cab1e

No Response

Which best describes the method utilized for inservicing

volunteers/assistant coaches?

A. Extensive use of media and materials developed for
working with Special populations and teaching sports
skills provided by the Special Olympics State and/or
Area 0ffice

B. Some use of materials provided by the State and/or
Area Office

€. Self-developed handouts utilized

D. Verbal infbrmation-on]y

E. No inservice held

F. Not app11cable

No Response

Approximately how much time was spent inservicing
volunteers/assistant coaches prior to training programs?
A. 1-2 hours

B. 2-3 hours

C. 4-6 hours

D. No inservice held prior to training program

E. Not app11cab1e

No Response
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TABLE C
TOTAL TALLY TABLE

Tally Response
1. In addition to your role as Area Coordinator for Wisconsin
Special Olympics, which best describes your present em-
pltoyment status? :
1 A. Teacher in area of Physical Education
1 B. Teacher in area of Special Education
2 C. Physical Therapist, Occupational Therapist, Recrea-
tion Therapist
0 D. School or Institution Administrator
3 E. Other (please spec1fy)
2 No Response
2. Before accepting the Area Coordinators position, in what
other capacity have you served Special Olympics?
2 A. Coach
0 B. Chapercone to area/state games
2 €. Committee member (fund raising, publicity, etc.)
0 D. Parent of athlete
4 E. Other (please spec1fy)
1 No Response
3. Where did you receive most of your preparation or training
in dealing with the disabled and handicapped population?
1 A. Graduate course work or field work
7 B. Undergraduate course work or field work
0 C. Inservice training, workshops, etc., provided by state
Spectal Olympics offices.
0 D. Other {please spec1fy)
1 E. None
4., WUhere did you receive most of your preparation or training
in the area of sports skills and coaching?
1 A. Graduate course work or field work
7 B. Undergraduate course work or field work
0 C. Inservice, training programs, workshops, etc., pro-
vided by State Special Olympics offices
0 D. Other (please specify)
0 E. None
1 No Response




Table C {Continued)

5.
1
_6
L
0
1
6.
4
0
2
0
_2
-1
7.
_3
2
1
_9
3
8.
_3
9.
2
0
4
3
10.
_6
-0
_3

In the past year, hoﬁ many Area Coordinators' meetings
sponsored by the state office did you attend?
A. 1 ?

B. 2
c. 3
D. 4

No Response

In what way were these meeting(s) most beneficial to you?

A. As a resource for -improvement of management and
planning of area meets

B. As a resource for development of fund raising,
publicity, volunteer recruitment, etc.

C. As a resource for providing quality training programs
for athletes to be disseminated to the ceaches

D. For the purpose of making high Tevel decisions re-
garding total state and national Special Olympics
programs

E. Other {please spec1fy)

No Response

In the past year, how many workshop clinics did you, as

an area coordinator, host for coaches and volunteers to

assist them in deveiopment of quality training programs?
A. 1 ;

B. 2

c. 3

D. 4 or more

No Response

Please list the sporﬁs areas covered in the workshop(s).
A. :

B.

C.

D.

No Response

How were the area workshop/clinic(s) funded?
A. Local Area monies

B. State monies -

C. Other (please SDECTfy)
No Response

Were the wcrkshop/c11n1c(s) free to participants?
A. Yes

B. No

No Response
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Table C{Continued)

11,
-0
0
—90
0
12.
3
2
1
~9_
3
13.
1
1
—2
_2
_3_
14.
4
15.
_0
1
3
_3
L
-1

If the answer to thefabove question is "no", what was the
amount of fee Tnvolved?

A. $1-$5
B. $5-%$10
C. $10-%20
D. Over $20

Which of the fo110w1ng describes the primary emphasis of

the clinic(s)?

A. To assist coaches and volunteers in how to instruct
and coach disabled and/or handicapped populations

B. To assist coaches and volunteers in the proper
mechanics of the sports skills applicable to partici-
pation in Special Olympic events

C. To aid coaches and volunteers in how to effectively
run a training program to prepare athletes for
Special Olympics competition

D. Other (please spec1fy)

No Response

In your estimation, approx1mate1y what percentage of
locally affiliated programs had representation at the

clinic(s)?
A. 75-100%
B. 50-75%
C. 25-50%

D. Less than 25%
No Response

As an Area Coordinator, please list all activities held
in your area that have helped to promote quality training
programs for Special. 01ymp1cs athletes.

A. _

B.

C.

D.

E.

F.

No Response

Based on an average of all local affiliations in your area,
what is the maximum amount of time spent on a weekly basis
for athletic preparat1on for the sports programs that are
offered?

A. 0-1 week
B. 2-3 weeks
C. 4-5 weeks

D. b6 weeks or more f
E. Unknown o

No Response f
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Table € (Continued)

16.
1
3
2
I
I
I
17.
_0
~0_
_3
_5
.
18.
_0
4
4
0
1
19.
6
1
1
0
1
20.
1
4
4
1

Based on an average of all Tocal affitiations in your
area, what is the minimum amount of time spent on a
week]y basis for athletic preparation for the sports pro-
grams that are offered?

A. 0-1 week

B. 2-3 weeks

C. 4-5 weeks .

D. 6 weeks or more .

E. Unknown -

No Response

What would you expect to be the average amount of time
necessary for a tra1n1ng program for a given sports

program?

A. 0-1 week
B. 2-3 weeks
C. 4-5 weeks

D. 6 weeks or more ?
No Response

Based on an average of all local affiliations in your area,
what is the maximum amount of time spent per week for
athletic preparation for the sports programs that are
offered? ,

A. 1 time per week

B. 2 times per week

C. 3 or more times per week

D. Unknown

No Response

Based on an average of all local affiliations in your area,
what is the minimum amount of time spent per week for
athletic preparat1on for the sports programs that are
offered? :

A. 1 time per week ;

B. 2 times per week

C. 3 or more times per week

D. Unknown

No Response

What would you expect to be the average amount of time
necessary for a training program for a given sports program?
A. 1 time per week

B. 2 times per week

€. 3 times per week or more

No Response
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TABLE D
TOTAL PERCENT TABLE

Percent Response

11.11

11,11
22.11

33,33
22.22

22.22
22.22

44,44
11.11

11,11

77.77

11.11

11.11

77.77

11.11

1.

In addition to your role as Area Coordinator for Wiscon-

sin Special Olympics, which best describes your present

employment status?

A. Teacher in area of Physical Education

B. Teacher in area of Special Education

C.. Physical Therapist, Occupational Therapist,
Recreation Therapist

D. School of Institution Administrator

E. Other (please specify)

No Response

Before accepting the Area Coordinators position, in what
other capacity have you served Special Qlympics?

A. Coach

B. Chaperone to area/state games

C. Committee member (fund raising, publicity, etc.)

D. Parent of athlete

E. Other (please spec1fy)
No Response

Where did you rece1ve most of your preparation or training
in dealing with the disabled and handicapped population?
A. Graduate course work or field work
B. Undergraduate course work or field work
C. Inservice training, workshops, etc., provided by
state Special OQlympics offices.
D. Other (please spec1fy)
E. None

Where did you receive most of your preparation or training

in the area of sports skills and coaching?

A. Graduate course work or field work

B. Undergraduate course work or field work

C. Inservice, training programs, workshops, etc., pro-
vided by State Special Olympics offices

D. Other {please specify)

E. None

No Response




Table D {Continued)

11.11

66.66
11.11
11.11

44,44

22.22

22.22

11.11

33.33

22.22
11.11

33.33

33.33

22.22
44.44
33.33
66.66
33.33

5.

10.

In the past year, how many Area Coordinators' meetings
sponsored by the state office did you attend?
A. 1 5

B. 2
c. 3
D. 4

No Response

In what way were these meeting(s) most beneficial to you?
A. As a resource for improvement of management and
pTanning of area meets
As a resource for development of fund raising,
publicity, volunteer recruitment, etc.

C. As a resource for providing quality training pro-
grams for athletes to be disseminated to the coaches
D. For the purpose of making high level decisions re-

garding total state and national Special Olympics
programs
E. Other {please specify)
No Response

In the past year, how many workshop clinics did you, as
an area coordinator, host for coaches and volunteers to
assist them in development of quality training programs?
A. 1 :

B. 2

C. 3

D. 4 or more

No Response

Please Tlist the sports areas covered in the workshop(s).
A. ?

B.

C.

D.

No Response

How were the area workshop/clinic(s) funded?
A. Local Area monies

B. State monies

C. Other (please specify)
No Response

Were the workshop/clinic(s) free to participants?
A. Yes

B. No

No Response
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Table D' (Continued)

L] o] Lo ] Lo

33.33

33.33
22.22

11.11

33.33

11.11

11.11
22.22
22.22
33.33

44.44

11,11
3333
33.33
11.11
11.11

11.

12.

13.

14.

15.

If the answer to the above question is "no", what was
the amount of fee involved?

A. $1-$5

B. $5-$10

C. $10-%20

D. Over $20

No Response

Which of the f011ow1ng describes the primary emphasis

of the clinic(s)?

A. To assist coaches and volunteers in how to instruct
and coach disabled and/or handicapped populations

B. To assist coaches and volunteers in the proper
mechanics of the sports skills applicable to par-
ticipation in Special Olympic events

C. To aid coaches and volunteers in how to effectively
run a training program to prepare athletes for
Special Olympics competition

B. Other (please specify)

No Response

In your est1mat1on; approximately what percentage of
locally affiliated programs had representation at the

clinic(s)?
A. 75-100%
B. 50-75%
€. 25-50%

D. Less than 25%
No Response

As an Area Coordinator, please list all activities held
in your area that have helped to promote quality training
programs for Special Olympics athletes.

=

B.
C.
D
E

-

No Response

Based on an average of all local affiliations in your
area, what is the maximum amount of time spent on a
weekly basis for athletic preparation for the sports
programs that are offered?

A. 0-1 week

B. 2-3 weeks

C. 4-5 weeks

D. 6 weeks or more

E. Unknown

No Response
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Table D {Continued)

11.11

33.33
22.22

11.11

11.11
11.11

33.33
55.55

0
44,44
4444

11.11

66.66

11.11

11.11
11,11

11.11

44.44
33.33
11.11

16.

i7.

18,

19.

20.

Based on an average of all local affiliations in your area,
what is the minimum amount of time spent on a weekly basis
for athletic preparat1on for the sports programs that are
offered? _

A. 0-1 week

B. 2-3 weeks

C. 4-5 weeks

D. 6 weeks or more
E. Unknown

No Response

What would you expect to be the average amount of time
necessary for a training program for a given sports program?
A. 0-1 week

B. 2-3 weeks

C. 4-5 weeks

D. 6 weeks or more

Based on an average of all local affiliations in your area,
what is the maximum amount of time spent per week for
athletic preparation for the sports programs that are
offered?

A. 1 time per week

B, 2 times per week

C. 3 or more t1mes per week

D. Unknown -

No Response

Based on an average of all local affiliations in your area,
what is the minimum amount of time spent per week for
athletic preparation for the sports programs that are
offered? '

A. 1 time per week

B. 2 times per week

C. 3 or more times per week

D.  Unknown

What would you expect to be the average amount of time
necessary for a training program for a given sports program?
A. 1 time per week

B. 2 times per week

€. 3 times per week or more

No Response
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What is the criteria estab??shed by the State to be a WSO Coach?

Any interested volunteer can become a Special Olympics coach.
It is recommended that they have knowledge and experience in
sports training for special populations, although it is not re-
quired. Coaches who are unskilled in sports training are en-

couraged to seek the assistance of qualified instructors in the

areas of physical education, adapted P.E., and/or sports coaching
to work with them in training athletes in all sports areas.

What is the criteria established by the State to be a WSO Area
Coordinator?

Individuals interested in serving as an Area Coordinator
should have a fairly good working knowledge of the Special Olympics
structure and program. They should be willing to serve as liaison
between the state program and local agencies within their area and
have some knowledge of the organization and coordination of an
area program and area competitions.

How are Area Coordinators selected for the position?

Area Coordinators are hsua11y recommended for the position
and are officially appointed by the State Director.

As the WSO Program Coordin&tor, what is your educational background?

B. S. Degree - Recreation for Special Populations
Southern IT1inois University

M. S. Degreé - Therapeutic Recreation
Indiana State University

What is the State's positidn on the total time duration involved
in athletic preparation for a given sport?

Training should take place on a year-round basis with the
emphasis and concentration on specific sports being offered for
each of the area and state competitions.

How many sessions should be held per week for an athletic training
program?

Coaches are encouraged to schedule between 2 and 4 training
sessions weekly.




10.

11.

How much instructional time should be included in each training
session?

Effective training seséions are normally a minimum of one
hour and a maximum of two hours in length.

When a new local program is being established, what support is
given to the coach{es) to help establish a quality training pro-
gram condusive to the development of physical fitness and sports
skill competencies?

Each new coach is provided with a sports training manual
and Special Olympics Sports: Rules Book. Coaches are encouraged
to attend sports training clinics and to seek the assistance of
professionais in physical education, sports training, and
related fields. 3

During the past year, how many clinics were offered to the
coaches throughout the State to provide them with information re-
garding teaching the mentally retarded population and/or teaching
specific sports skills? What sport areas did they cover?

Two statewide clinics were held in 1979-80. One was re-
lated directly to basketball skills and team training. The other
clinic dealt specifically with weight training and body conditioning
for Special Olympians. Sports clinics are also offered at alil
state Tevel competitions as well as many area competitions.

Was there any fee involved to the participants?
No fee was assessed to the participants.
How much money did the State expend to sponsor the clinics?

The cost for each clinic includes travel, food, drinks, and
faciTlities costs. These costs are partially reimbursable by the
National Special Olympics Office.

Costs for Weight Training Clinic: §$288.51
Costs for Basketball Clinic: 67.32
$355.83

A1l training time is volunteered by the clinicians. Clinics
providing training for competition for local programs will be
expanded in the following year.

Also, charges for rental of equipment and buildings used at
all state meets for clinics are absorbed by the state office.
These charges are included with the total facilities rental costs
charged by the university and not separately itemized.
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12.

13.

In the past year, how much money did the State expend to aid the
Tocal training programs and in what general areas was the money
spent on? (This is excluding area, state, and international
competitions) :

Please refer to page§4 of the enclosed audit report for
August 31, 1979. '

Printing costs - printed materials sent to local programs

Supplies - educational and instructional materials sent to
local programs

Telephone - costs of calls to coaches

Postage - mailings to coaches

Shipping - UPS mailings to coaches

Administrative - operating costs allocated to the local pro-

gram services

At the end of fiscal year 1978 the assets of WSO exceeded the
expenses for the year by $105,000. At the end of fiscal year
1979, the assets of WSO exceeded the expenses for the year by
$100,000. In what way has this additional $205,000 been
utilized. Does this not detract from non-profit organization
status?

Assets include all the equipment, furniture, bank accounts,
and investwents which Wisconsin Special Olympics holds. I
think you are referring to the excess of income over expenses.
At the end of fiscal year 1978 the excess income over expenses
was $40,000. At the end of fiscal year 1979 the excess of in-
come over expenses was $100,000.

The term "non-profit" is not intended to imply that an
organization cannot obtain revenues in excess of its expenses
in any particular period; rather, it implies that the organiza-
tion is not operated for the financial benefit of any specific
individual or group of individuals. It does not detract from a
non-profit organization status to build up a reserve for con-
tingencies. An association should have sufficient monies held
in reserve to finance emergency type projects which could not be
anticipated in developing the annual budget. Much of the reserve
will be absorbed by the present budget which has been increased
to expand program services for this fiscal year. Of course, any
remaining reserves will be held for any emergency projects not
anticipated in future budgets.

Judy Gustafson
Director of Program Development

Sharron Ruhland
Financial Coordinator
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