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Pfaff, Devon V. College Alcohol Use: Role of Identity in Drinking Behaviors 

Abstract 

Colleges across the country are continually working to address problems with partying amongst 

college students. Research suggests one of the most effective ways to decrease partying 

behaviors is through interventions that provide normative feedback. The Brief Young Adult 

Alcohol Consequences Questionnaire scale was used to measure the consequence of drinking for 

young adults. Freshman and Sophomore participants were combined to make a new Lower-Level 

Students group (n = 147). Junior, Senior and Graduate Student participants were combined to 

create a new Upper-level Students group (n = 49). A “Partier” Self-Concept Scale measured how 

participants see social behaviors as a partier. An independent samples t-test determined that no 

significant difference between Upper-Level Students (M = 3.07, SD = 1.77) and Lower-Level 

Students (M = 2.60, SD = 1.95) on partier identity (t (194) = -1.47, p = .551). A Pearson’s r 

correlation found that students who identified as “partiers” experienced more negative 

consequences of alcohol use (r (197) = .58, p < .001). These findings show a need for longer 

term interventions, as students identify as ‘partiers’ regardless of age, while experiencing alcohol 

related consequences. 
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Chapter I: Introduction 

Excessive alcohol use and binge drinking among college students is associated with many 

negative consequences such as a higher rate of drinking and driving, physical and sexual assault, 

and lower performance at work (Bosari, Murphy, & Barnett, 2007; Walters, Vader, & Harris, 

2006; Moeller & Crocker, 2009). Binge drinking, according to the National Institute on Alcohol 

Abuse and Alcoholism (NIAAA), is the consumption of alcohol over 2 hours (within the past 30 

days) that spikes the blood alcohol content above .08 grams percent and/or the consumption of 5 

or more drinks in men (or 4 in women) (Center for Disease Control, 2015; NIAAA, 2017; 

Substance Abuse and Mental Health Service Administration, 2014). Alcohol use and binge 

drinking consequences include a higher rate of drinking and driving (31% of motor vehicle 

deaths in 2014, or 9,960 deaths), physical and sexual assault, violence (including suicide), and 

lower work performance, one of the costliest consequences of drinking behaviors on the United 

States (NIAAA, 2017; Bosari et al., 2007; Polak & Conner, 2012; Paschal, Beramin, Fearnow-

Kenney, Wyrick, & Currey, 2006). Binge drinking is the fourth leading cause of preventable 

deaths in the United States, totaling up to 88,000 lives per year (CDC, 2013; NIAAA, 2015; 

Larimer & Conce, 2007; Paschal et al., 2006). College deaths alone accounted for 468 of the 

1,420 recorded alcohol related injury deaths in the U.S. of a 2009 study (Hingson, Zha & 

Weitzman, 2009).  

Colleges across the country are continually working to try and address problems with 

binge drinking amongst college students. Research has shown that part of what makes this 

problem difficult to solve is that students will tend to behave in ways that mirrors what their 

peers are doing (Mollen, Ruiter, & Kok, 2010; LaBrie, Grant & Hummer, 2011). This is 

complicated by the fact that students have distorted beliefs about what their peers are doing, 
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often based on stereotypes regarding how college students behave. This is especially the case 

when it comes to alcohol use. College students have repeatedly shown a tendency to 

overestimate how much alcohol their peers consume (Mollen et al., 2010; Murphy, Dennhardt, 

Skidmore, Martens, & McDevitt-Murphy; 2010). There are multiple ideas regarding what causes 

these misperceptions, but one issue may be a pervasive belief that binge drinking is just what 

college students are supposed to do or by widely circulated ideas about a particular campus being 

considered a ‘party school’. This may be exacerbated in places, like Wisconsin, where there are 

additional cultural traditions or norms relating to the apparent ubiquity of binge drinking. 

Wisconsin is of the highest drinking rates in the United States, where adult’s consumption is 10 

percentage points above the national average (Wisconsin Epidemiological Profile on Alcohol 

and Other Drugs, 2016).  

To combat these issues, research suggests one of the most effective ways to decrease 

drinking behaviors is through interventions that provide normative feedback (White et al., 2006). 

Online versions of these programs, called Electronic Interventions (EIs), collect information 

from the participant to create a profile comparing their personal behaviors to their peer’s typical 

behaviors (Mollen, et al., 2010; Murphy et al., 2010). These programs then give people feedback 

regarding how they compare to their peers in terms of drinking behaviors, how their drinking 

impacts their health and wellness, financial health, and their genetic risk factors as well (Croom 

et al., 2009; Donohue, Allen, Maurer, Ozols, & DeStefano, 2004; Hustad, Barnett, Borsari & 

Jackson, 2010). Underlying this strategy are social psychology theories which suggest that 

providing this type of normative feedback puts pressure on people to behave in ways that are 

similar to their peers in order to fit in (Borsari & Carey, 2001; Borsari, Murphy, & Barnett, 2007; 

Mollen et al., 2010).  
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This method of information sharing is designed about give participants an understanding 

of what is normal and abnormal drinking (Larimer et al., 2009; Borsari et al., 2001; Borsari et al., 

2007; Larimer & Conce, 2007), along with providing information to their physical, financial, and 

mental health. The EI data creates an awareness for the student, as well as dissonance between 

the students’ behaviors and beliefs. These insights are intended to push students to change what 

they do (such as drinking) to match their peers and alleviate that dissonance (Walters et al., 2006; 

Neighbors et al., 2006).  

 However, a student’s partier identity can have adverse impacts from the use of Electronic 

Interventions. A partier identity is how one describes their self in relation to the use of alcohol as 

a defining characteristic (Gray, LaPlante, Bannon, Ambady, & Shaffer; 2011). As a student’s 

partier identity develops, the impact of EI’s changes. In some cases, a strong partier identity can 

be made worse through the use of EI’s. Specifically, a student with a partier identity may drink 

more alcohol, at a greater rate, and with more frequently to maintain their partier identity (Reslan 

et al., 2011; Turner et al., 2008; Lindgren et al., 2012). The purpose of this research is to 

understand the impacts of self-concept on student alcohol consumption. 

Drinking Identity 

Self-concept, or one’s goals, memories, and self-identified characteristics, is used to 

regulate behaviors, such that one aligns their behaviors with how they describe themselves 

(Reslan et al., 2011; Hicks, Schlegel, McCarthy, & Friedman, 2009; Turner et al., 2008). For 

example, college students identifying as an ‘active campus club leadership member’, ‘student 

athlete’, or ‘partier’ will tend to socialize with others who identify as one of those group 

members and perform behaviors they perceive as consistent with that identity (Reslan et al., 

2011; Hicks et al., 2009). People adjust their self-concept to build their identity. Someone whose 
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self-concept is strongly associated with being a strong student, for example, is likely to spend 

time using best academic practices to fit their behaviors to their identity (Turner et al., 2008). 

Class performance measures will have major impacts on how they view themselves, as well as 

the rigor of their coursework (Reslan et al., 2011; Hicks et al., 2009; Turner et al., 2008). The 

implications of this identity influence short term, immediate, and long-term actions for those 

students, as they build their self-concept through actions and activities. Similarly, someone 

who’s self-concept is strongly associated with being a partier or partier will engage in actions 

and activities related to this identity (Reslan et al., 2011). Further, a partier self-concept 

influences how people view themselves (Lindgren et al., 2013; Turner et al., 2008). For example, 

a ‘partier’ might use their ability to drink large quantities of alcohol in a short period of time as 

an indication of success or achievement (Lindgren et al., 2013; Hicks et al., 2009). Because 

people are motivated to hold a positive self-view, and will use identity related information to 

bolster a positive self-view, students with a partier identity may respond to norms based 

interventions, such as EI’s, differently than students without this identity. 

A partier identity comes with a set of positive expectations. A partier believes they have 

had positive social experiences such as making new friends easily, feeling more social, and 

gaining attention from others, and therefore attributes alcohol to positive social interactions 

(LaBrie et al., 2011; Lindgren et al., 2013). However, alcohol inhibits the partiers’ ability to see 

the negative parts of using alcohol to socialize, leaving a false sense of positivity. In essence, 

alcohol may give a positive view on drinking events, regardless of the true nature of the event 

(LaBrie et al., 2011). Typically, these characteristics are described as positive from the partier 

(LaBrie et al., 2011; Moeller & Crocker, 2009; Lindgren et al., 2013). With this self-view 

mentality, instead of changing behaviors most peers would think of as embarrassing or a 
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problem, someone would continue those behaviors in hopes of feeling more exciting, or 

interesting. For example, bragging about drinking like a talent, where a person has a high 

drinking tolerance. They may also talk about drinking talents such as drinking one or more 

standard drinks, very quickly (such as a ‘keg stand’, ‘beer bong’, or ‘shot-gunning’ a beer) 

(Lindgren et. al., 2013). A person who maintains self-view through partier may also take pride in 

the length of time they can drink, such as starting to drink early in the day and continuing for 

several hours.  

Additionally, one way to maintain positive self-view is to engage in biased thinking so 

that one sees their unique characteristics as positive (Moeller & Crocker, 2009; Turner, Perkins, 

& Bauerle, 2008). In this case, it is possible that some students may view excessive drinking as 

something to be proud of rather than embarrassed about. This suggests the effectiveness of EI’s 

may be reduced, eliminated entirely, or in some cases may have the consequence of increasing 

drinking behaviors. Because EI’s are designed to provide people with normative information 

about drinking habits of peers, someone with a strong partier identity may view the information 

that they drink much more than their average peer as an affirmation of their identity (e.g., a 

recognition that they can drink more than everyone else), rather than something to be 

embarrassed about. 

Norms Based Interventions 

Electronic interventions use student self-views to alter partier behavior. Students having a 

positive self-view is such an important piece of themselves, as they are willing to change their 

behaviors to match those of their peers (LaBrie et al., 2011; Reslan, Suales, & Serras; 2011). A 

Social Norms Approach, dictates the behaviors of students based on the actions of their peers 

(Borsari & Carey, 2001). Peers are some of the most influential people to college students 
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(Borsari & Carey, 2001; Lewis, Neighbors, Oster-Aaland, Kirkeby & Larimer; 2007). 

Descriptive norms, the perception of social norms through the observations of others, creates an 

understanding of oneself. These norms use peer observations to create an understanding about 

oneself, and how someone “should” behave based on those observations (Borsari & Carey, 

2001). Descriptive norms have been shown to influence a wide variety of behaviors such as 

drinking frequency (Collins & Spelman, 2013), drinking quantity (Borsari & Carey, 2001), and 

other health behaviors related to health and exercise (Deasy, Coughlan, Pironom, Jourdan, & 

McNamara, 2014). In the case of partier behaviors, past research has shown that people pay 

attention both to how much their peers drink (e.g., most people have 3 drinks) and how often 

(e.g., most people drink on Friday and Saturday) (Borsari & Carey, 2001; Collins & Spelman. 

2013; Borsari et al., 2009; Neighbors et al., 2007).  

Similarly, injunctive norms are the perception of others’ behaviors, to guide the 

observer’s behaviors in search of peer approval. In the context of the current research, the 

quantity and frequency of drinking represent perceived moral rules of the peer group (Borsari & 

Carey, 2001; Mollen et al., 2010; Revis & Sheeran 2003). Injunctive norms are likely to 

influence behaviors such as drinking frequency (Larimer et al., 2009; Borsari et al., 2007; 

Neighbors, 2005), or how quickly someone drinks multiple beverages where the perception of 

peer approval is particularly important (Neighbors, 2005; Neighbors et al., 2007). In the case of 

drinking behaviors, when people think excessive drinking is approved of or seen as cool by peers 

they will drink more (Rivis & Sheeran, 2003; Borsari, 2000; Collins & Spelman, 2013). In total, 

to fit in, people’s behaviors are influenced both by what they think is normal behavior (what 

everyone’s doing) for their social group and by what they think of as their peers’ attitudes about 

the behaviors (what everyone thinks is cool) (Weirs et al., 2003). 
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The Present Study 

One potential barrier to changes in students’ approach to drinking is the perception of 

what normal college drinking behaviors are in general. The culture in Wisconsin, where drinking 

heavily is sometimes a point of pride, may exacerbate this misperception. The state of Wisconsin 

is unique in alcohol consumption, rating number 2 in the nation for amount of alcohol drank 

(NIAAA, 2015). Research suggests that college students who engage in binge drinking may have 

elements of their self-concept that are directly related to a partier identity (Reslan, Saules, & 

Serras, 2011; Lindegren, et al., 2013; Walters et al., 1999). 

Normative feedback interventions may be more problematic than helpful if a person 

identifies and holds their self-view as a partier. From EI feedback, someone who strongly 

identifies with or views excessive drinking as a positive quality is more likely to engage in 

drinking behaviors. Electronic Intervention normative feedback may backfire when excessive 

drinking is believed to be a positive and unique part of a person’s identity, such as what is seen 

in Wisconsin (Moeller & Crocker, 2009).  

Because people are motivated to see positive characteristics as unique, telling someone 

they drink considerably more than everyone else may not be interpreted as embarrassing. Rather, 

they may take it as evidence that their personal characteristic is unique and experience a boost to 

their self-view. If this is the case, identifying such people prior to intervention would be 

important so that the feedback they receive does not emphasize this type of normative 

information. As these students are at the elevated risk of increasing their alcohol behaviors, the 

likelihood of negative impacts is also increased (White et al., 2006). These consequences include 

the previously discussed issues of addiction, injury, lower performance in academics, and even 

death.  
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Of the most effective online intervention programs, Alcohol CHECKUP TO GO (or e-

CHUG), shows the most promising results (Murphy, 2010; Neighbors, Larimer, Lostutter, & 

Woods, 2006). The E-CHUG program examines incoming and current student participants for 

their alcohol and tobacco use along with other risk factors. Other risk factors include genetic 

predispositions to alcoholism, tendency to drink, and perceptions of what the participant thought 

was normal. After required questions are answered through the online tool, the program 

calculates how the student compares to their peers (described as personalized normative 

feedback or PNF) (Lewis et al., 2007; Walters et al., 2006; Murphy, 2010; White et al., 2006). 

The calculated data from the participant and their peers is used to show how the participant 

compares to their peer average. It’s typical for interventions such as e-CHUG to be given to 

students who are residing in residence halls on campus where it can be heavily encouraged by 

RA’s or even required. In effect, this means that the vast majority of these interventions are 

going to the youngest students on campus, most of whom are still relatively new to college, and 

almost all of whom would be under the legal drinking age. It would be relatively rare for an 

upper-level student to be targeted with this type of intervention until they have experienced very 

negative consequences (e.g., arrest for an alcohol offense) or otherwise run afoul of the campus 

student handbook regulations. Upper-level students are just as, if not more likely, to experience 

negative consequences of excessive alcohol use and could greatly benefit from an effective 

intervention strategy. This is because the age range of a traditional college student, 18-25 years, 

shows the highest rate of binge drinking behaviors (Alfonso, Hall, & Dunn; 2012; NIAAA, 

2015). However, because older students have had longer to potentially develop a partier identity, 

and have easier access to alcohol, the standard intervention strategy may not work. As such, this 

study explores whether upper level students are more likely to have a partier identity and 
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whether those with a partier identity experience more negative consequences associated with 

excessive drinking. The goals of this study are a first step in understanding more about the 

partier identity which could eventually lead to modified intervention strategies. The following 

was hypothesized: 

H1: Upper level college students will report higher partier identity scores than lower level 

college students. In other words, upper level students should be more likely to have a partier 

identity.  

H2: There will be a positive correlation between partier identity and drinking 

consequences. Those with a partier identity will experience the most severe negative outcomes 

associated with excessive drinking. 
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Chapter II: Methodology 

The purpose of this research was to understand the impacts of self-concept on student 

alcohol consumption. It is expected upper level college students will have ‘partier’ identities. It is 

also expected students with a ‘partier’ identity will experience the most severe negative 

outcomes associated with excessive drinking. 

Subject Selection and Description 

Participants were 212 undergraduate students enrolled in psychology courses at a 

regional comprehensive university in Wisconsin. The majority of participants were college 

freshman (n = 86). Sixty-one identified as sophomore, (n = 61), twenty-seven as junior (n = 27), 

nineteen as senior (n = 19), and three as graduate students (n = 3). Participants age ranged 

between 18 – 31 years (M = 19.90, n = 196). Participants were 35.2% male (n = 69), 61.2% 

female (n = 126), and .5% (n = 1) other. 

Instrumentation 

 The survey used in this study was created using a combination of existing measures and 

modified measures related to alcohol use and identity, as well as demographic questions. 

“Partier” Self-Concept Scale. Adapted from the Smoker Self-Concept Scale (Shadel 

& Mermelstein, 1996), this five-item measure is designed to assess how the participant sees their 

social behaviors, specifically as a ‘partier’. Item examples include “Partying is a part of my self-

image” and “Others view partying as a part of my personality” (See Appendix A for complete 

measure). 

Brief Young Adult Alcohol Consequences Questionnaire (B-YAACQ) – Past Year. 

This scale is designed to measure the consequences of drinking for young adults. Participants are 

instructed to select Y = yes, or N = no to each question, as it occurred within the last year. 
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Example items include “I have woken up in an unexpected place after heavy drinking” and “The 

quality of my work or school work has suffered because of my drinking” (Kahler, Strong, & 

Read; 2005).  

Data Collection Procedure 

Interested participants were given a link to the survey via the participant pool or their 

instructor. Once they clicked on the link, participants were presented with the Implied Consent 

information. They were asked to read the information and choose whether they wished to 

continue. If the participant chose to continue, they were directed to the survey portion of the 

study and asked to answer the questions included in the survey. Once completed, students were 

presented with a debriefing form that explained to them in more detail what the study was 

investigating and offered additional resources.  
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Chapter III: Results 

The purpose of this study was to determine if upper level students will have a ‘partier’ 

identities, and if students with a ‘partier’ identity will experience the most severe negative 

outcomes associated with excessive drinking. 

Data Preparation 

 Prior to analysis the data was cleaned. Freshman and Sophomore participants were 

combined to make a new Lower-Level Students group (n = 147). Junior, Senior and Graduate 

Student participants were combined to create a new Upper-level Students group (n = 49). These 

groups were created to control some of the small response rates from upper level students.  

Alcohol consequences scores were determined by combining items on the Brief Young Adult 

Alcohol Consequences Questionnaire (BYAACQ) to create a total consequences score.  

Data Analysis 

To test Hypothesis 1 (Upper-level students are more likely to have ‘partier’ identities), an 

independent samples t-test was conducted to determine whether there was a difference between 

upper-level student than lower-level student drinking identities. No significant difference was 

found, t(194) = -1.47, p = .551, suggesting that Upper-Level Students (M = 3.07, SD = 1.77)  and 

Lower-Level Students (M = 2.60, SD = 1.95) report the same frequency of partier identity. 

To assess whether those who identify as “partiers” experience the most severe negative 

outcomes associated with excessive drinking (H2: Students with a 'partier' identity experience 

the most severe negative outcomes associated with excessive drinking), a Pearson’s r correlation 

was conducted. As expected, scores on the “Partier” Self-Concept Scale adapted from the 

Smoker Self-Concept Scale (PCSC) and BYAAC were significantly correlated, r(197) = .58, p < 
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.001. Those who more strongly identified with the ‘partier’ self-concept reported experiencing 

more negative consequences of alcohol use. 
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Chapter IV: Discussion, Conclusion and Recommendations 

Research on excessive alcohol consumption and its unintended consequences points to a 

culture of heavy drinking in Wisconsin (Willens, 2014). This research explored the connection 

between the partier identity and drinking consequences. Specifically, the survey was designed to 

identify those who identify as partiers and to gather information about their drinking habits.  

Data was collected using Brief Young Adult Alcohol Consequences Questionnaire 

(BYAACQ), and Partier Self-Concept Scale (PSCS). It was predicted that upper-level students 

would report stronger ‘partier’ identities. It was also expected that students with a ‘partier’ 

identity would experience greater alcohol consequences.  

Students that identify as a ‘partier’ did show a greater alcohol consequences. However, 

upper level students did not show more ‘partier’ identities than lower level students. 

The lack of differences between upper level and lower level students may be due to a 

number of factors. One of these factors may be the college reputation. As a Wisconsin school, a 

state known for heavy alcohol use, reputations for heavy alcohol consumption may influence 

lower level students to more quickly identify with ‘partier’ behaviors and hold that identity to fit 

in with peers.  

In addition to a heavy drinking expectation as a Wisconsin state school, heavy partying 

may be seen as culturally normal in the region. Students from Wisconsin, where binge drinking 

is more common than other states, may actually be drinking at the same rate and taking the same 

risks regardless of year in school. 

Self-report is also a difficult measure to truly assess drinking behaviors, as participants 

may inflate or deflate drinking consequences and behaviors based on their perceptions of 
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themselves and their peers. When looking at students from a drinking culture such as Wisconsin, 

students may overstate their drinking behaviors to seem normal. 

With these concepts in mind, future research should aim to better understand high school 

drinking behaviors. Better understanding the background of student partiers may illustrate where 

binge drinking behaviors were learned, how long students have been binge drinking, as well as 

attitudes towards binge drinking before college. Understanding previous drinking behaviors can 

be used to understand prospective students’ perception of the college or University. In short, do 

they are partiers because they attend this school, or do students attend this school because they 

are partiers? 

As those who identify as a ‘partier’ did show a greater alcohol consequences, attention is 

needed to improve intervention methods. With alcohol, and binge drinking being a high risk 

behavior, consequences are harsh and immediate. Where partiers experience greater alcohol 

consequences, these students are more likely to experience violence, drunk driving, and lower 

work performance. As the 4th leading cause of preventable death in the U.S., alcohol 

consequences can be swift, and permanent. As these students are just entering adulthood, such 

fierce and intense consequences can permanently harm or completely stop a student’s forward 

movement in academics and life. 

These results may also highlight a genuine drinking problem for a campus. If there are 

students of both upper and lower levels, all experiencing alcohol related consequences, new and 

more aggressive methods for intervention are in need.  

Conclusions 

The information from the research presents an important look at young adult drinking, 

underage drinking, and drinking consequences. These findings show a need for longer term 
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interventions, as students identify as ‘partiers’ regardless of age, while experiencing alcohol 

related consequences. 

In addition to adding an understanding of how alcohol impacts students at a younger age, 

this research also sheds light onto the impacts of a drinking identity on students. Where 

Wisconsin has a heavier culture of drinking, the consequences for drinking reaches younger 

students. These impacts disrupt college success, long term success outside of the classroom, and 

how lifelong partying behaviors develop. 

Recommendations 

Future variables and measures should include tools to better understand student 

relationship with alcohol before attending college or University. It is important to understand 

previous behaviors to college for students to gauge when a partier identity had developed. If 

students develop a partier identity before coming to college, intervention methods should be 

implemented earlier to younger students. 

In addition, a better understanding of how college reputation plays a role in partier 

perceptions is needed. As stated above, students may enter college with a partier identity, or 

develop such identity as college goes on. A clearer understanding of drinking norms in the region 

should be addressed. This includes how readily available alcohol is to students who are not of 

drinking age, and comparing how those factors change students drinking identity. 

Ideally, finding a method to remove students that identify as partiers from the normed 

based intervention is recommended. These students are not only removed from normed based 

interventions that could be harmful to their wellbeing, but also can be given special attention. 

Special interventions, such as one-on-one counseling, could greatly benefit these students’ long 

term well-being and success at college.  
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This research is not without limitations. Limitations include having a small upper level 

student group, where a difference between upper level and lower level students may not appear 

due to sample size differences. Additionally, this research should be continued on other college 

campus’ in Wisconsin, as well as in different states that have a lesser reputation for using 

alcohol, as these perceptions may play a role in how students define themselves as partiers. 

Self-report methods hold limitations, as participants were asked to describe drinking 

behaviors and perceptions. One may exaggerate or under-report their drinking behaviors and/or 

consequences. This is in efforts to maintain their social norms or personal ‘partier’ identity 

(Podsakoff, MacKenzie, Lee, & Podsakoff, 2003). Using multiple measures, or in a longitudinal 

method, may increase reliability and validity of responses. 

With this information and research, decisions about moving forward with more effective 

intervention methods can be made. These interventions are essential to student health, safety, and 

success. 



22 

References 

Alcohol Facts and Statistics. (2015). National Institute on Alcohol Abuse and Alcoholism, U.S. 

Department of Health and Human Services, Retrieved from 

https://pubs.niaaa.nih.gov/publications/alcoholfacts&stats/alcoholfacts&stats.htm 

Alfonso, J., Hall, T. V., & Dunn, M. E. (2012). Feedback-based alcohol interventions for 

mandated students: An effectiveness study of three modalities. Clinical Psychology & 

Psychotherapy, 20(5), 411-423. doi: 10.1002/cpp.1786  

Angeli, E., Wagner, J., Lawrick, E., Moore, K., Anderson, M., Soderlund, L., & Brizee, A. 

(2010). General format. Retrieved from 

http://owl.english.purdue.edu/owl/resource/560/01/ 

Borsari, B., & Carey, K. B. (2000). Effects of a brief motivational intervention with college 

student drinkers. Journal of Consulting and Clinical Psychology, 68(4), 728-733. 

Retrieved from https://www.ncbi.nlm.nih.gov/pubmed/10965648  

Borsari, B., & Carey, K. B. (2001). Peer influences on college drinking: A review of the 

Research. Journal of Substance Abuse, 13, 391-424. Retrieved from 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2431131/ 

Borsari, B., & Carey, K. B. (2003). Descriptive and injunctive norms in college drinking: A 

meta-analytic integration. Journal of Studies on Alcohol, 64(3), 331–341. Retrieved from 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2431131/ 

Borsari, B., & Muellerleile, P. (2009). Collateral reports in the college setting: A meta-analytic 

integration. Alcoholism, Clinical and Experimental Research, 33(5), 826–838. 

http://doi.org/10.1111/j.1530-0277.2009.00902.x 



23 

Borsari, B., Murphy, J. G., & Barnett, N. P. (2007). Predictors of alcohol use during the first year 

of college: Implications for prevention. Addictive Behaviors, 32(10), 2062–2086. 

http://doi.org/10.1016/j.addbeh.2007.01.017 

Borsari, B., Neal D. J., Collins S. E., & Carey K. B. (2002). Differential utility of three indexes 

of risky drinking for predicting alcohol problems in college students. Psychology of 

Addictive Behaviors: Journal of the Society of Psychologists in Addictive Behaviors. 15, 

321-4. doi:10.1037//0893-164X.15.4.321.  

Center for Behavioral Health Statistics and Quality. (2015). National survey on drug use and 

health. Substance Abuse and Mental Health Services Administration. Retrieved from 

https://www.samhsa.gov/data/sites/default/files/NSDUH-FRR1-2014/NSDUH-FRR1-

2014.pdf 

CDC – Alcohol and Public Health: Alcohol-Related Disease Impact (ARDI). (2013). Centers for 

Disease Control and Prevention, Center for Disease Control and Prevention. Retrieved 

from www.cdc.gov/ARDI 

Collins, S. E., & Spelman, P. J. (2013). Associations of descriptive and reflective injunctive 

norms with risky college drinking. Psychology of Addictive Behaviors, 27(4), 1175-1181. 

doi: 10.1037/a0032828 

Croom, K., Lewis, D., Marchell, T., Lesser, M. L., Reyna, V. F., Kubicki-Bedford, L., ... & 

Staiano-Coico, L. (2009). Impact of an online alcohol education course on behavior and 

harm for incoming first-year college students: Short-term evaluation of a randomized 

trial. Journal of American College Health, 57(4), 445-454. doi: 10.3200/JACH.57 



24 

Deasy, C., Coughlan, B., Pironom, J., Jourdan, D., & Mannix-McNamara, P. (2014). 

Psychological distress and coping amongst higher education students: A mixed method 

enquiry. PloS one, 9(12), e115193. https://doi.org/10.1371/journal.pone.0115193 

Donohue, B., Allen, D. N., Maurer, A., Ozols, J., & DeStefano, G. (2004). A controlled 

evaluation of two prevention programs in reducing alcohol use among college students at 

low and high risk for alcohol related problems. Journal of Alcohol and Drug Education, 

48(1), 13. Retrieved from http://psycnet.apa.org/record/2004-18283-003 

Gray H. M., LaPlante D. A., Bannon B. L., Ambady N., & Shaffer H. J. (2011) Development and 

validation of the alcohol identity implicit associations test (AI-IAT). Addict Behav. 36(9), 

919-26. doi: 10.1016/j.addbeh.2011.05.003 

Hicks, J. A., Schlegel, R. J., Friedman, R. S., & McCarthy, D. M. (2009). Alcohol primes, 

expectancies, and the working self-concept. Psychology of Addictive Behaviors, 23(3), 

534. Retrieved from http://psycnet.apa.org/record/2009-14441-014 

Hingson, R. W., Zha, W., & Weitzman, E. R. (2009). Magnitude of and trends in alcohol-related 

mortality and morbidity among US college students ages 18-24, 1998-2005. Journal of 

Studies on Alcohol and Drugs, Supplement, (16), 12-20. 

http://dx.doi.org/10.1016/S0899-3289(01)00098-0 

Hustad, J. T., Barnett, N. P., Borsari, B., & Jackson, K. M. (2010). Web-based alcohol 

prevention for incoming college students: A randomized controlled trial. Addictive 

behaviors, 35(3), 183-189. doi: 10.1016/j.addbeh.2009. 

  



25 

Kahler, C. W., Strong, D. R., & Read, J. P. (2005). Toward efficient and comprehensive 

measurement of the alcohol problems continuum in college students: The brief young 

adult alcohol consequences questionnaire. Alcoholism: Clinical and Experimental 

Research, 29(7), 1180-1189. Retrieved from 

https://www.ncbi.nlm.nih.gov/pubmed/16046873 

Kahler C. W., Strong D. R., & Read J. P. (2006). Toward efficient and comprehensive 

measurement of the alcohol problems continuum in college students: The brief young 

adult alcohol consequences questionnaire. Alcoholism: Clinical & Experimental 

Research 2005, 29(7), 1180-1189. 

https://doi.org/10.1097/01.ALC.0000171940.95813.A5 

LaBrie, J. W., Grant, S., & Hummer, J. F. (2011). “This would be better drunk”: Alcohol 

expectancies become more positive while drinking in the college social environment. 

Addictive Behaviors, 36(8), 890-893. http://doi.org/10.1016/j.addbeh.2011.03.015 

Larimer M. E., & Cronce J. M., (2007). Identification, prevention, and treatment revisited: 

Individual-focused college drinking prevention strategies 1999–2006. Addict Behaviors. 

2007, 32(11), 2439–2468. doi:10.1016/j.addbeh.2007.05.006 

Larimer, M. E., Malone, D. K., Garner, M. D., Atkins, D. C., Burlingham, B., Lonczak, H. S., ... 

Marlatt, G. A. (2009). Health care and public service use and costs before and after 

provision of housing for chronically homeless persons with severe alcohol problems. 

Retrieved from https://www.ncbi.nlm.nih.gov/pubmed/19336710 

Lewis, M. A., Neighbors, C., Oster-Aaland, L., Kirkeby, B. S., & Larimer, M. E. (2007). 

Indicated prevention for incoming freshmen: Personalized normative feedback and high-

risk drinking. Addictive Behaviors, 32(11), 2495-2508. doi:10.1016/j.addbeh.2007.06.019 



26 

Lindgren, K. P., Neighbors, C., Teachman, B. A., Wiers, R. W., Westgate, E., & Greenwald, A. 

G. (2013). I drink therefore I am: Validating alcohol-related implicit association tests. 

Psychology of Addictive Behaviors, 27(1), 1. doi:  10.1037/a0027640 

Moeller, S. J., & Crocker, J. (2009). Drinking and desired self-images: Path models of self-image 

goals, coping motives, heavy-episodic drinking, and alcohol problems. Psychology of 

Addictive Behaviors, 23(2), 334. doi: 10.1037/a0015913 

Mollen, S., Ruiter, R. A., & Kok, G. (2010). Current issues and new directions in Psychology 

and Health: What are the oughts? The adverse effects of using social norms in health 

communication. Psychology & Health, 25(3), 265-270 doi: 10.1080/08870440903262812 

Murphy, J. G., Dennhardt, A. A., Skidmore, J. R., Martens, M. P., & McDevitt-Murphy, M. E. 

(2010). Computerized versus motivational interviewing alcohol interventions: Impact on 

discrepancy, motivation, and drinking. Psychology of Addictive Behaviors, 24(4), 628. 

doi: 10.1037/a0021347 

CDC/National Center for Health Statistics. (2017). Center for Disease Control. Atlanta, Georgia. 

Retrieved from https://www.cdc.gov/nchs/fastats/alcohol.htm 

National Institution on Alcohol Abuse and Alcoholism [NIAAA]. (2017). Bethesda, Maryland. 

Retrieved from https://www.niaaa.nih.gov/ 

Neighbors, C., Larimer, M. E., Lostutter, T. W., & Woods, B. A. (2006). Harm reduction and 

individually focused alcohol prevention. International Journal of Drug Policy, 17(4), 

304-309. doi: 10.1016/j.drugpo.2006.05.004 

  



27 

Neighbors, C., Lee, C. M., Lewis, M. A., Fossos, N., & Larimer, M. E. (2007). Are Social 

Norms the Best Predictor of Outcomes Among Heavy-Drinking College Students? 

Journal of Studies on Alcohol and Drugs, 68(4), 556–565. Retrieved from 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2443637/ 

Paschal, M. J., Bersamin, M., Fearnow-Kenney, M., Wyrick D., & Currey, D. (2006). Short-term 

evaluation of a web-based college alcohol misuse and harm prevention course (College 

Alc.). Journal of Alcohol and Drug Education, 50(3), 49–65. Retrieved from 

https://libres.uncg.edu/ir/uncg/f/D_Wyrick_Short-term_2006.pdf   

Podsakoff, P. M., MacKenzie, S. B., Lee, J. Y., & Podsakoff, N. P. (2003). Common method 

biases in behavioral research: A critical review of the literature and recommended 

remedies. Journal of applied psychology, 88(5), 879. http://dx.doi.org/10.1037/0021-

9010.88.5.879 

Polak, M. A., & Conner, T. S. (2012). Impairments in daily functioning after heavy and extreme 

episodic drinking in university students. Drug and alcohol review, 31(6), 763-769. 

https://doi.org/10.1111/j.1465-3362.2012.00429.x 

Reslan S., Suales K. K., & Serras A. (2011). “Partier” self-concept mediates the relationship 

between college student binge drinking and related adverse consequences. Addictive 

Behaviors, 36(8), 0306-4603. https://doi.org/10.1016/j.addbeh.2011.03.018 

Rivis, A., & Sheeran, P. (2003). Descriptive norms as an additional predictor in the theory of 

planned behavior: A meta-analysis. Current Psychology, 22(3), 218-233. Retrieved from 

https://uncch.pure.elsevier.com/en/publications/descriptive-norms-as-an-additional-

predictor-in-the-theory-of-pla 



28 

Shadel, W.G., & Mermelstein, R. J. (1999). Cigarette smoking under stress: The role of coping 

expectancies among smokers in a clinic-based smoking cessation program. Health 

Psychology, 12(1993), 443-450. Retrieved from 

https://www.ncbi.nlm.nih.gov/pubmed/8293727 

Turner, J., Perkins, H. W., & Bauerle, J. (2008). Declining negative consequences related to 

alcohol misuse among students exposed to a social norms marketing intervention on a 

college campus. Journal of American college health, 57(1), 85-94. doi: 10.3200/JACH.57 

Walters, S. T., Martin, J. E., & Noto, J. (1999). A controlled trial of two feedback-based 

interventions for heavy drinking college students. Research Society of Alcoholism. doi: 

10.1016/j.addbeh.2007.05.006  

Walters, S. T., Vader, A. M., & Harris, T. R. (2006). A controlled trial of web-based feedback 

for heavy drinking college students. Prevention Science, 8(1), 83-88. doi: 

10.1007/s11121-006-0059-9 

White, H. R., Morgan, T. J., Pugh, L. A., Celinska, K., Labouvie, E. W., & Pandina, R. J. (2006). 

Evaluating two brief substance-use interventions for mandated college students. Journal 

of Studies on Alcohol, 67(2), 309-317.  Retrieved from 

https://www.ncbi.nlm.nih.gov/pubmed/16562414 

Wiers R. W., Wood M. D., Darkes J., Corbin W. R., Jones B. T., & Sher K. J., (2003) Changing 

expectancies: Cognitive mechanisms and context effects. Alcohol Clin Exp Res., 27(2), 

186–197. https://doi.org/10.1097/01.ALC.0000051023.28893.8A 

  



29 

Wisconsin Department of Health Services, Division of Care and Treatment Services and 

Divisions of Public Health (2016). Wisconsin Epidemiological Profile on Alcohol and 

Other Drugs (P-45718-16). Madison, Wisconsin: Wisconsin Department of Health 

Services, Division of Care and Treatment Services and Divisions of Public Health. 

Retrieved from https://www.dhs.wisconsin.gov/publications/p4/p45718-16.pdf 



30 

Appendix A: “Partier” Self-Concept Scale Adapted from the Smoker Self-Concept Scale  

Please rate the following statements on a scale from 1-10. 1 = strongly disagree, 10 = strongly 

agree. 

Partying is a part of my self-image. 

1 2 3 4 5 6 7 8 9 10 

Partying is a part of who I am. 

1 2 3 4 5 6 7 8 9 10 

Partying is a part of my personality. 

1 2 3 4 5 6 7 8 9 10 

Partying is a part of my daily life. 

1 2 3 4 5 6 7 8 9 10 

Others view partying as a part of my personality. 

1 2 3 4 5 6 7 8 9 10 
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Appendix B: Brief Young Adult Alcohol Consequences Questionnaire (B-YAACQ) – Past 

Year 

For the following questions, please indicate whether you have experienced the following during 

the past year. 

1. While drinking, I have said or done embarrassing things.  Y N 

2. I have had a hangover (headache, sick stomach) the morning after I had been drinking.  Y N 

3. I have spent too much time drinking. Y N 

4. I have often found it difficult to limit how much I drink.  Y N 

5. I have felt very sick to my stomach or thrown up after drinking.  Y N 

6. I have not gone to work or missed classes at school because of drinking, a hangover, 

or illness caused by drinking. 

Y N 

7. I have taken foolish risks when I have been drinking. Y N 

8. I have been overweight because of my drinking.  Y N 

9. I have felt badly about myself because of my drinking.  Y N 

10. I have driven a car when I knew I had too much to drink to drive safely.   

11. I often have ended up drinking on nights when I had planned not to drink. Y N 

12. I have passed out from drinking. Y N 

13. My physical appearance has been harmed by my drinking. Y N 

14. I have woken up in an unexpected place after heavy drinking. Y N 

15. I have found that I needed larger amounts of alcohol to feel any effect, or that I could 

no longer get high or drunk on the amount that used to get me high or drunk. 

Y N 

16. When drinking, I have done impulsive things I regretted later.  Y N 
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17. My drinking has created problems between myself and my boyfriend/girlfriend/ 

spouse, parents, or other near relatives. 

Y N 

18. I’ve not been able to remember large stretches of time while drinking heavily.  Y N 

19. My drinking has gotten me into sexual situations I later regretted.  Y N 

20. I have become very rude, obnoxious, or insulting after drinking. Y N 

21. I have had less energy or felt tired because of my drinking. Y N 

22. I have felt like I needed a drink after I’d gotten up (that is, before breakfast).  Y N 

23. The quality of my work or school work has suffered because of my drinking. Y N 

24. I have neglected my obligations to family, work, or school because of drinking.  Y N 

 


