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The Wisconsin Employability Skills Certificate program was piloted in Wisconsin
high schools during the spring semester of the 1999-2000 school year. The Wisconsin
Employability Skills Certificate Program was designed by the Wisconsin Department of
Public Instruction as a means to evaluate the employability skills of students as
demonstrated at their work sites and through school-based projects. The target
population that the Wisconsin Employability Skills Certificate was designed to serve, was
those students who are in a school-supervised work-based learning program, but not
participating in a state certified Cooperative Education (Co-op) or Youth Apprenticeship
program. The Monroe School District piloted the Wisconsin Employability Skills
Certificate program locally with students enrolled in the Business Education and Home

Economics Related Occupations (HERQ) Co-op programs which were not state certified.
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Because employer participation is critical to the success of a work-based program
such as the Wisconsin Employability Skills Certificate, Monroe School District felt there
was a need to formally assess employer opinions of the pilot. Specifically, it was
important to determine if employers felt the Wisconsin Employability Skills Certificate
program student evaluation form was user friendly; if the Wisconsin Employability Skills
Certificate program standards were achievable by students; what training employers
needed to ensure successful completion of the Wisconsin Employability Skill Standards
by their future student employees; and what potential value the employers felt the
Wisconsin Employability Skills Certificate program could provide them in employee
recruitment, screening, training, and evaluation.

Through interpretation of the research data, recommendations were made to
develop local teacher-coordinator training, local mentor training, and a local program
marketing plan. In addition, results were made available to the Wisconsin Department of
Public Instruction for consideration when making improvements to the state delivered
program standards and materials for the Wisconsin Employability Skills Certificate

program.
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CHAPTER ONE

Introduction

Background of the Problem

During the late 1990’s, a thriving economy and a historically low
unemployment rate made competition for entry-level employment extremely
fierce. At the same time, new technologies, emerging team-focused management
philosophies, customer service priorities, accessibility to information, and the
need to maximize limited resources to be competitive caused a new set of skill
demands for the entry-level employee.

The Lifework Education Team (2000, pg.2) at the Wisconsin Department
of Pubic Instruction (DPI) explained that:

The mastery of employability skills is essential for all students, because

virtually all students will one day go to work. Nationally, secondary

schools offer a wide variety of school-supervised, work-based learning
programs as a part of the curriculum which provide credit towards
graduation and/or skill attainment credentials. Similarly, Wisconsin
schools provide a variety of school-supervised learning experiences that
help students prepare for their life’s work and offer credits toward
graduation and/or skill attainment credentials. In particular,

work-based programs such as Youth Apprenticeship, Cooperative



Education, Work Experience, Internships, Service Learning and others
provide valuable career development experiences for young people and
some provide state certification of the skills students develop.

The Lifework Education Team went on to explain the currently recognized
credentialed work-based learning programs in Wisconsin (Ibid):

Currently Wisconsin secondary schools participate in two major state-

credentialed programs: Cooperative Education (Co-op) Skills Certificate

Programs (credentialed by the DPI) and Youth Apprenticeship

(credentialed by Department of Workforce Development). In addition,

schools can participate in a variety of industry certified and sponsored

skill-attainment programs.

Both the Cooperative Education Skills Certificate programs and the Youth
Apprenticeship programs combine school-based and work-based learning to
instruct students in a combination of industry specific and general employability
skills. The Wisconsin Employability Skills Certificate (WESC) program is
unique in that it is designed to evaluate and certify just a student’s general
employability skills, not occupation specific skills. The employability skills in
this program have been identified through the U.S. Department of Labor’s
Secretary’s Commission on Achieving Necessary Skills (SCANS) in partnership
with educators, business, industry and labor representatives (Lifework Education

Team, 2000).



The Wisconsin Employability Skills Certificate program was piloted by
the Monroe School District in the spring semester of 2000. Students enrolled in
the traditional Business Education and Home Economics Related Occupations
(HERO) Co-op programs were evaluated in late April, by their employers, using
the WESC standards. The district was interested in employer opinions regarding
the value of continuing the program, and if so how to improve the program in

regards to teacher training, employer training, and program marketing.

Statement of the Problem

There is no study indicating employer reactions to the Wisconsin
Employability Skills Certificate pilot program. In Monroe School District, eleven
local employers had the opportunity to evaluate students using the pilot standards
during third quarter of the 1999-2000 school year. The problem of this study is to
determine employer opinions of the Wisconsin Employability Skills Certificate

pilot program.

Purpose of the Study

It is necessary to conduct this study to gain employer feedback on the
Wisconsin Employability Skills Certificate pilot program. Recommendations
based upon interpretation of the research data will be utilized locally to develop

teacher-coordinator training, mentor training, and a program marketing plan. In



addition, results will be made available to the Wisconsin Department of Public

Instruction for consideration when making improvements to the state delivered

program standards and materials.

Research Questions

This descriptive study attempts to answer the following research

questions:

1)

2)

3)

4)

Is the Wisconsin Employability Skills Certificate pilot program
student evaluation form user friendly?

Are the Wisconsin Employability Skills Certificate pilot program
standards achievable by students?

What training do employers need to ensure successful completion
of the Wisconsin Employability Skill Certificate pilot program
standards by their student employees?

What potential value do employers feel the Wisconsin
Employability Skills Certificate pilot program can provide them in

employee recruitment, screening, training, and evaluation?

Significance of the Study

This study is important because the success of the Wisconsin

Employability Skills Certificate program lies in the ability and willingness of



employers to provide skill training and the related evaluation of those skills for
students. Employer training and evaluation of students is a key element in the
design of the program. Therefore, it is of the utmost importance that employers
are involved in the evaluation of the program’s pilot delivery. The information
resulting from this study could be used to provide the following:

1) A Wisconsin Employability Skills Certificate program student
evaluation tool that is easily interpreted and completed by the
employer.

2) Training for teacher-coordinators to ensure consistent delivery of
the Wisconsin Employability Skills Certificate program between

school districts and employers.

3) Mentor training for the employers that is focused on their specific
needs.

4) A plan to market the program to other potential employer
participants.

Limitations of the Study (Scope)

The study was limited to those eleven employers who piloted the
Wisconsin Employability Skills Certificate program with the twelve Monroe High
School Co-op students in the spring of 1999-2000. The survey instrument was

developed by the researcher under the supervision of Dr. Carol Mooney,



Professor at the University of Wisconsin-Stout. It was assumed that each
employer had a basic knowledge of the Wisconsin Employability Skills
Certificate program. A copy of the Wisconsin Employability Skills Certificate
evaluation form was included along with the survey to be used as a reference. A
personal phone call was made to each employer to request participation in the
survey and to set an appointment for the completion and of the survey by the
researcher. The researcher conducted the survey in person in order to ensure a
quick response and large response rate. The data is limited to the honesty of the

respondent. No attempt was made to further verify information received.

Summa

The workplace has been changing at a rapid pace, requiring greater
demands on employees both in terms of productivity and skills. Work-based
learning has been one opportunity that students have had to transfer knowledge
developed in a classroom to an employment situation. One state recognized
method to include more students in certificated work-based learning is through
the introduction of the Wisconsin Employability Skills Certificate program which
was piloted during the 1999-2000 school year. Employer support and particpation
is critical in any work-based learning program. This study was designed to collect
employer opinions of the Wisconsin Employability Skills Certificate pilot

program. Data collected was used to make recommendations for the



improvement of the Wisconsin Employability Skills Certificate program,
marketing the WESC program, training school site personnel, and recruiting

businesses and mentors—including their training.



CHAPTER TWO
Review of Literature
Introduction
Since the 1990°s the United States has been refocusing its education goals
to ensure its leadership in the competitive, global market. The review of literature
provides insight to the specific initiatives that have influenced the direction of
work-based learning and the implementation of evaluating student employability

skills.

Secretary’s Commission on Achieving Necessary Skills (SCANS
There has been much talk about “SCANS” or “SCANS Skills”. The
United States Department of Labor’s Education and Training Administration
website provided the following description of “SCANS”(2000):
In 1990, the Secretary of Labor appointed a commission (Secretary’s
Commission on Achieving Necessary Skills [SCANS]) to determine the
skills our young people needed to succeed in the world of work. The
commission’s fundamental purpose was to encourage a high-performance
economy characterized by high-skill, high-wage employment. Although
the commission completed its work in 1992, its findings and

recommendations continue to be a valuable source of information for



individuals and organizations involved in education and workforce

development.

In their June 1991, What Work Requires of Schools report, the

SCANS group outlined three major conclusions:

1) All American high school students must develop a new set of
competencies and foundation skills if they are to enjoy a
productive, full, and satisfying life.

2) The qualities of high performance that today characterize our
competitive companies must become the standard for the vast
majority of our companies, large and small, local and global.

3) The nation’s schools must be transformed into high-
performance organizations in their own right.

One may ask, “What does that mean to us as educators?” The SCANS
report went on to identify five competencies and three foundation skill areas that
they felt composed the core of job performance. These eight areas represent the
essential preparation for all students, both those going directly to work and those
planning further education. All eight must be an integral part of every young
person’s school life (SCANS, 1991). The Workplace Know-How skills identified

by SCANS are identified in table 1.



Table 1

Workplace Know-How

COMPETENCIES
effective workers can productively use:

Resources Allocating time, money, materials, space, and staff

Interpersonal Skills | Working on teams, teaching others, serving customers,
leading, negotiating, and working well with people from
culturally diverse backgrounds

Information Acquiring and evaluating data, organizing and
maintaining files, interpreting and communicating, and
using computers to process information

Systems Understanding social, organizational, and technological
systems, monitoring and correcting performance, and
designing or improving systems

Technology Selecting equipment and tools, applying technology to
specific tasks, and maintaining and troubleshooting
technologies

THE FOUNDATION
competence requires:

Basic Skills Reading, writing, arithmetic and mathematics, speaking,
and listening

Thinking Skills Thinking creatively, making decisions, solving problems,
seeing things in the mind’s eye, knowing how to learn,
and reasoning

Personal Qualities Individual responsibility, self-esteem, sociability, self-
management, and integrity

The SCANS team (1991) went on to emphasize to educators that:

10




Your most gifted students need this know-how, and so do those
experiencing the greatest difficulties in the classroom. We are
convinced that if students are taught the know-how in the context
of relevant problems, you will find them more attentive, more
interested—indeed, more teachable—because they will find the
coursework challenging and relevant.
The SCANS report provided an excellent summary of how to proceed
with their findings:
The challenge this situation places before the nation’s business and
educational communities is three-fold. The first task is to develop a better
means of communicating, a common vocabulary to guide the conversation
between the business and school communities. . ... The second task is to set
clear-cut standards and then convince students that effort invested in
meeting these standards today will be rewarded in the work world of
tomorrow. A major part of this task involves persuading students,
teachers, parents, and business leaders that workplace know-how is not
something “you just pick up.” It can be defined. The third task is assess
and certify students’ workplace readiness so that students, their parents,

and employers will know where they stand (1991, pg. 5)
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School-To-Work
The SCANS report provided a wake-up call to legislators that changes
were necessary in the way that schools educate students. They realized however,

that systemic change was in order, and wouldn’t come without a price tag:

The School-to-work transition is the process of moving students from high
school into postsecondary education and / or work with the goal of
preparing them for high-skill, high-wage occupations. As such, it is an
effort that should touch all students—those bound for four-year colleges
and universities, as well as those who intend to move immediately into

world of work. The federal School-to-Work Opportunities Act of 1994,

which was signed into law by President Clinton in May 4, 1994, provides

the vehicle for accomplishing this goal. (Paris, 1994, page 1)

The School-To-Work Opportunites Act provided funding for states to
develop comprehensive programs that combined relevant, integrated and applied
school-based learning, school-supervised work-based learning, and connecting
activities such as career plan development and articulation with postsecondary
programs.

Paris (1994, pg.36) gives further reasoning for the development of work-

based learning options as part of the School-To-Work Opportunities Act:
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In an information-based and highly technical society, young people are
excluded from work environments until their teen years when they are first able to
assume part-time jobs. This separation first took place when the industrial
Revolution centralized work activities, taking them out of the home and out of
view from young people. Work-based learning is an essential part of school-to-
work transition because it provides a dimension of reality that schools alone have
difficulty providing for students. An assumption implicit in this model is that
work experience in the community, whether paid or unpaid, should be an integral
part of every student’s school-to-work transition experience. Although the federal
legislation gives priority to paid work experience, not all work-based learning
experiences provided to students in high school need to be paid. The spectrum of
work-based learning includes youth apprenticeship, paid work experience,
cooperative education, job shadowing, business and industry mentoring,
simulated work tasks at school or through vocational student organizations,

school-based enterprises, and community service.

Business and Industry Update
Because the SCANS report was disseminated in 1991 and the School-To-

Work Opportunities Act was signed into law in 1994, the reasearcher wanted to
determine if the skills workers needed to be successful and the work-based

learning approach to training was still relevant. The following excerpts validated
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that the SCANS findings and work-based learning approach to training and

development still rang true:
The U.S. economy is in the midst of its strongest sustained performance in
decades. However, in this strong economy, employers face very real
challenges as they try to expand, become more efficient, and compete in a
demanding global and national economy. The combination of low
unemployment and a shrinking labor supply places great strain on
employers that rely on traditional strategies for finding—and keeping—
qualified labor (WIN, 1998, pg. 5) Even as the pool of available workers
shrinks, employers seek higher academic and social/communication skills

from their entry-level workers. (WIN, 1998, pg. 6)

A 1999 article indicates that the trend continued:
Due in part to global competition and communication, as well as rapid
advances in technology, newer and more sophisticated systems of work,
new ways to deliver products, and innovative systems of management, the
majority of jobs in the 21* century will require employees to have a broad
range and depth of skills (21* Century Skills for 21* Century Jobs, pg.1)
As the level of skill needed by entry-level workers continues to rise, the

idea of certifying employees with documentation of portable skills continues to

gain popularity:

14



Indeed, American employers increasingly seek employees with a portfolio
of basic, technical, organizational, and company-specific skills (21* Century

Skills for 21* Century Jobs, pg. 5).

Industry Skill Standards

The need for certifying the portable employability and industry specific
skills has prompted the organization of the National Skills Standards Board.
The National Skill Standards Board (NSSB) is an unprecedented coalition
of leaders from business, labor, employee, education, and community and
civil rights organizations created in 1994 to build a voluntary national
system of skill standards, assessment and certification systems to enhance
the ability of the United States workforce to compete effectively in a
global economy. These skills are being identified by industry in full
partnership with labor, civil rights, and community based organizations.
These standards will be based on high performance work and will be
portable across industry sectors.
The NSSB has categorized the workforce into 15 industry sectors,
which, under the guidance of the NSSB, are assembling skill standards,

assessment and certification for their respective industries. (NSSB, 2000)
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Wisconsin Work-Based Learning

Wisconsin was one of the original eight states to receive a five-year
School-To-Work Opportunities Act (STWOA) grant in 1994-1995 (Paris, 1994).
One of the major focuses of Wisconsin’s STWOA grant activites was the
implementation of a Youth Apprenticeship program. The program combined
school-based learning and work-based learning during the junior and senior year
of high school to prepare the student to attain a pre-determined list of industry-
recognized skill standards and employability skills. Occupational program areas
were developed by the Department of Workforce Development based on the
potential for graduates to obtain high-skill, high wage positions. Regional
partnerships delivered their choice of programs based on needs of local
employers.

Wisconsin had long been proud of its Cooperative Education programs
sponsored by the Department of Public Instruction (DPI). However, there were
no standards by which students in these programs were evaluated. The
introduction of industry skill standards were applied to these programs in the
1990’s:

During the 1994-1995 school year, standards were developed for

Marketing Education. The Office of School-to-Work within DPI and a

group of stakeholders, including educators, business and industry

representatives, and parents, worked together to develop a cooperative

16



education skill standards certificate program. The program created
business and industry skill standards which should be achievable by all co-
op students at the high school level. The program was introduced in the
1995-1996 school year. Other program areas to develop co-op skill
standards included Business Education, Agribusiness-Plant Science, Child
Services, and Electronics and Telecommunications. The Cooperative
Education Skill Standards Certificate program was introduced in the 1995-
1996 school year (Fermanich, pg 15 1998).
Although most Cooperative Eduation program areas had implemented Skills
Certifictes, there were many school districts in the state that were not participating
in having their co-op students earn a certificate. A study on the Marketing
Education Skills Certificate programs was done in 1998 to determine the reasons
that schools were not participating in the program:
When asked, “for what reason(s) did your students not graduate with a
skill standard certificate?”’ 45.5 percent (n=5) indicated that there were
too many competencies; 27.3 percent (n=3) indiated that the competencies
were too difficult; 81.8 percent (n=9) indicated that the program was too
time consuming; 0 percent (n=0) indicated that the students lost interest;
18.2 percent (n=2) indicated that the program was too restrictive; 36.4
percent (n=4) indicated that the program was too difficult to manage; 18.2

percent (n=2) sited difficulties with employers; and 9.1 percent (n=1) sited

17



the program was too rigorous (Fermanich, 1998, pg. 40).

Wisconsin Employability Skills Certificate

The Wisconsin Employability Skills Certificate was developed and piloted in the
1999-2000 school year as an alternative state recognized work-based learning
certification program. The goal of the program was to reach more students and
work-based learning programs across the state by focusing specifically on the
employability skills versus the combination of the employability skills and
industry specific skills required of the Youth Apprenticeship and Wisconsin
Cooperative Education Skill Standards programs. The main strategy was to
provide, within state standards, state certification of a broader range of local
district school-supervised work-based learning programs (Lifework Education
Team, 2000, pg. 2).

Minimum requirements allowed this program to meet the needs of a
variety of students and employers. The program required students to work a total
of 180 hours. The work could be completed in a quarter, semester, year, or even
summer. The student needed to have a signed training agreement with the school
and employer. The student also had to develop a career plan and demonstrate the
22 employability skills at the worksite, school, or combination of the two. A wide
range of student career interests and employer types could be accommodated

because the employability skills were not industry specific. That does not mean,

18



however, that the skills being evaluated were not relevant. As the members of
The Commission believe, the competencies are applicable from the shop floor to
the executive suite (SCANS, 1991).

The Wisconsin Employability Skills Certificate Program was not to be
seen as a replacement for the Youth Apprenticeship or Wisconsin Cooperative
Education Skill Standards programs. The program served several purposes: (a) as
a viable work-based learning certification alternative for a student whose career
area is not represented by one of the established programs, (b) as an alternative
certification process for a company that cannot provide all the work or training
opportunities required of one of the occupation specific programs, (c) as a method
to certify the employability skills demonstrated through a school-based enterprise,
or (d) to provide career exploration opportunites for the undecided student, or (¢)

as a stepping stone to an occupational specific program (figure 1).
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Figure 1

Continuum of Work-Based Skill Certification Opportunites
for
Wisconsin Secondary Students

Wisconsin Employability Skills Certificate
-Employability Skills

Local Program Status

Locally, small numbers of students were being served by the Youth
Apprenticeship and Wisconsin Cooperative Education Skills Standards programs.
Personal experience of the researcher determined the main reason for the low
numbers being served was employer ability to provide training in all the
competencies required by the programs for certification.

Personal experience of the research also indicated that employer support

for work-based learning had generally been strong. The Wisconsin Employability
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Skills Standards appeared to be a method to add value to our traditional co-op
programs in a manner that employers could accommodate.

At the time of the pilot, traditions Co-op programs were being delivered in
Business Education and Home Economic Related Occupations (HERO). The
Wisconsin Employability Skills Certificate program was used to certify these

students.

Summary

The SCANS report of 1991 indicated a need for students to learn and
demonstrate five core competencies and three foundations in context. These
became known as the SCANS Skills. In 1994, the first 5-year School-To-Work
Grants were issued to eight states to implement a combination of school-based
learning, work-based learning, and connecting activities for all students. In the
America 2000 report, business and industry continued to support the findings and
suggested action steps of the SCANS report. The National Skills Standards Board
divided the workforce into fifteen industry sections, and is spearheading the
development of standards, assessments, and certification for each area.

In Wisconsin, a new program was added to catapult students with specific
career interest areas into high skill, high wage jobs. This program was called
Youth Apprenticeship. At the Department of Public Instruction, consultants

brought together industry groups to verify appropriate industry standards by
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which to judge their Cooperative Education students for the awarding of
Cooperative Education Skill Standards Certificates. But there was still the
majority of the student population unreached by work-based learning. The
Department of Public Instruction also answered this call with the development
and pilot of the Wisconsin Employability Skills Certificate program. The School
District of Monroe piloted the Wisconsin Employability Skills Certificate
program with students enrolled in its Business Education and Home Economic

Related Occupations (HERO) programs.
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CHAPTER THREE

Research Methods

Introduction

The problem of this study is to gain employer feedback on the Wisconsin
Employability Skills Certificate pilot program. In this chapter, the methods and
procedures used for conducting the research and gathering the data will be

reviewed.

Research Design

A descriptive study was used to determine employer opinions of the
Wisconsin Employability Skills Certificate pilot program. The researcher
telephoned each employer to request his or her participation in the survey and to
arrange an appointment to complete the survey. The researcher conducted the
surveys in person in order to ensure a quick response and a high response rate.
Data collected via the descriptive format provided an accurate picture of employer
perceived strengths and weaknesses of the Wisconsin Employability Skills
Certificate pilot program.

Population
The population studied was employers of Monroe High School Co-op

students enrolled in the Wisconsin Employability Skills pilot program. The total
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population included 11 individual employers who employed a total of twelve
students. (Please see Appendix A)

To accomplish the goals of this descriptive study, it was determined that
due to the small size of the population, it would be important to survey all
employers. To guarantee a high response rate, the researcher conducted the
interviews in person.

Demographic information such as company size and company type was
collected along with position title of the student-learner. This information

provided a means of identification and a basis for cross tabulation.

Instrumentation

The researcher, under the supervision of University of Wisconsin-Stout
advisor, Dr. Carol Mooney, developed the survey instrument and introductory
narrative. The instrumentation was designed to collect data regarding employer
opinions of the Wisconsin Employability Skills Certificate pilot program.
Questions were asked of employers to determine if they felt the student evaluation
form was user friendly; if the program standards were achievable by students; if
they felt a need for further training; and if they felt the Wisconsin Employability
Skills Certificate was a valid recruiting/screening tool. The population responded

to the survey by rating their opinions on a 5-point Likert scale.
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Data Collection and Recording

Data was collected by the researcher through personal interviews.
Employers were contacted the first week of June 2000. Interviews were

conducted to complete the surveys from June 7, 2000 through June 13, 2000.

Data Processing and Analysis

The surveys were forwarded to the University of Wisconsin-Stout Computer
Education and User Services on June 14, 2000 for tabulation and statistical
analysis. The data is analyzed using frequency counts, percentages, means, and

standard deviation where applicable.

Research Schedule

The major research activities were carried out in the following schedule:
May 2000 Complete survey instrument and receive approval from Advisor

June 2000 Receive approval to conduct research from The Graduate College
Contact employers to arrange interviews
Conduct interviews to complete surveys
Forward completed surveys to Computer Education and User
Services for tabulation and analysis of data

July 2000 Develop conclusions based on interpretation of data

Determine recommendations from findings
Complete research paper and submit for approval
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Summary

The descriptive method of research was used to answer the question of
employer opinions of the Wisconsin Employability Skills Certificate pilot
program. This was done using a two-page survey of the employers of Monroe
Co-op students enrolled in the Wisconsin Employability Skills Certificate pilot
program.

The surveys were conducted in person, via interview, by the researcher.
One hundred percent of the population was surveyed.

Descriptive statistics were generated to present the data gathered from the
study. University of Wisconsin-Stout Computer Education and User Services
tabulated the data and conducted the statistical analysis. The researcher

interpreted the data, providing a summary, conclusions, and recommendations.
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CHAPTER FOUR
Results

Introduction

This chapter will present the results of the descriptive study conducted to
evaluate employer perceptions of the Wisconsin Employability Skills Certificate
pilot program. Demographic data will be presented first to show the profile of
companies that participated in the study. Following the demographic data will be
the results of the employer opinion surveys. The specific research questions and

findings will be shared.

Response Rate

Twelve Business Education and Home Economics Related Occupations
Co-op students, who participated in the Wisconsin Employability Skills
Certificate pilot program, were employed by 11 different companies. The Co-op
supervisor at each of these locations made up the population of this study. The
small size of the population made it possible for the researcher to conduct
personal interviews with all 11 employers in order to complete the questionnaires.
Therefore, no sampling was necessary. All surveys completed were useable, so

the data tabulated was based on a 100 percent rate of return.
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Demographic Information

Employers were asked, “What is your company size?” Company size was

reported in number of workers. The responses indicated that students worked in

companies ranging from small businesses to mid-sized organizations. Five

students worked in organizations of less than 50 employees. Six students worked

in companies of 50 to 249 employees. There were no Co-op students working for

a company with 250 or more employees (figure 2).

Figure 2

Size of Companies Employing Students

H1t09
1010 24
W25 to 49
050 to 99
W 100 to 249

Next, employers were asked to identify their company’s industry group.

The employers being surveyed were sponsoring Co-op students in Business

Education and Home Economics Related Occupations. The focus of the Co-op
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programs are directly reflected in the industry group classifications of the
employers. The majority the employers hiring students represented were retailers
and wholesalers (36.4 percent); transportation, communication, and utility
companies (27.3 percent), or service providers (18.2 percent), respectively. There
were no Co-op students employed in the agriculture, forestry, and fishing;
construction and mining; or government groups. Students interested in those
areas are generally served by other Co-op or work-based learning programs (table

2).
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Table 2

Number of Companies by Industry Group

Industry Group Number %
Agriculture, forestry, fishing 0 0
Transportation, communication, utilities 3 27.3
Retail and wholesale trade 4 36.4
Finance, insurance, real estate 1 9.1
Manufacturing 1 9.1
Services 2 18.2
Government 0 0
Construction, mining 0 0
Totals 11 100.0

Lastly, employers were asked about the title of the student’s occupation.
Two companies hired students for retail sales. The remaining nine companies

hired students for various unique job titles. All the positions were entry-level

(figure 3).
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Figure 3

Job Titles Employers Filled With Co-op
Students

M cashier

O retail sales
M stock clerk
Elteacher aid
Mieller

M packer/clerk
mechanic
Eltelemarketer
M office clerk

Employer Opinions

Employers were questioned about their opinions of the Wisconsin Employability
Skills Certificate (WESC) pilot program in regards to the use of the student
evaluation tool, achievability by students, training they received in using the tool
to evaluate students, and how useful the program is or could be. Employers
responded to the questions using a 5-point Likert scale as follows:

1 = Strongly Disagree

2 =Disagree
3 = Unsure
4 = Agree

5 = Strongly Agree

Research question #1. The first employer opinion question to be answered

by the research was, “Is the Wisconsin Employability Skills Certificate pilot
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program student evaluation form user friendly?” Three survey questions were
utilized to gather their perceptions.

The first statement employers responded to was, “The 3-2-1-rating scale
(of the WESC evaluation tool) is well defined.” Respondents indicated their
strongest agreement with this statement. This is indicated by a mean of 4.27 and
an overall rank of 1 out of 17 statements. It is clear that employers agreed the
rating scale was easy to interpret and use. Suggested improvements included
adding the choice of “does not apply to student’s position,” and to separate out
the skills in a long descriptor such as number 1 which read, “Reading—1locates,
understands, and interprets written information in prose and in documents such as
manuals, graphs, and schedules” (table 3).

Table 3

Response to Survey Question 1

No. Question Mean SD Rank
1 The 3-2-1 rating scale is well defined. 427 90 1
Comments:

1. needs a “not applicable” choice
2. do not use more than one skill per descriptor such as in #1

The second item, “The skill descriptors are easy to understand,” was
ranked number 2--only to the first statement--with a mean of 4.18. This indicated
that employers felt comfortable with the definition of the skill they were to

evaluate (table 4).

32




Table 4

Response to Survey Question 2

No. Question Mean SD Rank
2 The skill descriptors are easy to understand. 418 40 2
Comments:

The final indicator for research question #1 was, “The skill descriptions
can be easily applied to the student’s job.” This statement received less
agreement than the first two statements. In fact, it had a mean score of 3.18 and a
rank of 15 out of 17 statements. Comments indicated that one employer felt some
skills did not apply to the job the student was performing. Another employer felt
that a student may not be interested in performing all the skills listed (table 5).

Table 5

Response to Survey Question 3

No. Question Mean SD Rank

3 The skill descriptions can be easily applied to the 3.18 .87 15
student’s job.

Comments:

1. Student may not be interested in all the skills
2. Some skills did not apply to the student’s job (2)

Research question #2. The second employer opinion question to be

answered by the research was, “Are the Wisconsin Employability Skills
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Certificate pilot program standards achievable by students?” Six survey questions
provided insight on employer attitudes regarding this question.

Statements 4, 5, and 6 provided an interesting scenario in the way that
employers responded to them. To determine if employers felt students could earn
enough rating points on the skills checklist to qualify for a certificate, the
researcher presented three statements for employer reaction which were modeled
after the descriptors used to rate students. The first, was Statement 4 that said,
“All 22 of the (WESC) skills can be introduced to a student at my company. The
second was statement 5 which read, “All 22 of the (WESC) skills can be practiced
by a student at my company. The third, statement 6, said, “All 22 (WESC) skills
can be performed independently by a student at my company. The results of the
data showed that employer agreement with the ability to introduce skills and
practice skills were similar with a mean of 3.73 each. The ability to introduce
skills ranked 11 and to have students practice skills ranked 12 due to a higher
standard deviation (tables 6 and 7). Surprisingly, employers rated question 6,
performing all 22 skills independently, higher than questions 4 and 5, with a mean
of 3.82 and an overall rank of 6 (table 8). Employer comments included,
“depends on the student and his or her capabilities and attendance.” Two
additional employers commented that the ability to teach the student all 22 of the

skills depended on the position the student was performing (tables 6, 7, and 8).
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Table 6

Response to Survey Question 4

No. Question Mean SD Rank

4 All 22 of the skills can be introduced to a studentatmy  3.73 .65 11
company.

Comments:

1. depends on student, his/her capabilities and attendance

Table 7

Response to Survey Question 5

No. Question Mean SD Rank

5 All 22 skills can be practiced by a student at my 373 .79 12
company.

Comments:

1. if the student is in the right position

Table 8

Response to Survey Question 6

No. Question Mean SD Rank

6 All 22 skills can be performed independently by a 382 .75 8
student at my company.

Comments:

1. depends on the student’s position

Employers did not widely agree on the statement. “My student had the

opportunity to demonstrate all 22 skills during the pilot period of January through

35




April. The statement received a mean score of 3.18, had a large standard
deviation of 1.0, and an overall rank of 16 out of 17 statements (table 9).
Table 9

Response to Survey Question 7

No. Question Mean SD Rank

7 My student had the opportunity to demonstrate all 22 318 1.0 16
skills during the pilot period of January through April.

Comments:
1. had opportunity, but didn’t

Employers had strong agreement with the fact that the Wisconsin
Employability Skills Checklist could provide direction to the training they provide
students. The statement ranked 6 with a mean score of 3.91. One employer
indicated that the company has its own training department (table 9).

Table 10

Response to Survey Question 8

No. Question Mean SD Rank

8 The WESC checklist could provide direction to the 391 .70 6
training I provide students.

Comments:

1. have own training department

Most employers agreed that with proper prior planning, they could provide
an opportunity for a student to demonstrate all 22 skills. Support was high with a

mean of 3.82 and a rank of 7. This statement was included, because employers in
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the pilot were asked to evaluate students on the skills without first being asked to
provide training on the specific skills (table 11).
Table 11

Response to Survey Question 9

No. Question Mean SD Rank

9 With proper prior planning, I could provide a student 382 40 7
with an opportunity to demonstrate all 22 skills.

Comments;
none

Research question #3. “What training do employers need to ensure

successful completion of the Wisconsin Employability Skills Certificate pilot
program standards by their student employee?” was research question three. Two
survey questions provided insight on employer opinions.

Employers strongly agreed that training on how to evaluate students in
regards to the employability skills would be helpful. The statement received a
mean score of 4.09 and an overall rank of 4 (table 12). They were somewhat
divided, however on being required to attend a training session before using the
skills checklist to evaluate students. That statement had a mean score of 3.45,
with a standard deviation of 1.21 and an overall rank of 14. Employer comments
included, “Hard to get away,” and “Will lose employers if they are required to go”

(table 13).
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Table 12

Response to Survey Question 10

No. Question Mean SD Rank

10 Training for employers, with examples of what to 409 54 4
evaluate for each skill, would be helpful.

Comments:

1. one on one rather than a big meeting

Table 13

Response to Survey Question 11

No. Question Mean SD  Rank

11  Employers should attend a training session before 345 12 14
using the WESC checklist with other students.

Comments:

1. good idea, but hard to get away
2. will lose employers if they are required to go

Research question #4. The last research question to be answered was,

“What potential value do employers feel the Wisconsin Employability Skills
Certificate pilot program can provide them in employee recruitment, screening,
training, and evaluation?” Six statements were used to gain employer response to
this question

Employers ranked the statement, “There are additional skills specific to

my student’s job or my company that I would like to add to the checklist,” as
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number 17 of 17. The item had a mean of 3.09 and a high standard deviation of
1.04. One employer suggested adding cleanliness and neatness of student’s work
area (table 14).

Table 14

Response to Survey Question 12

No. Question Mean SD  Rank

12 There are additional skills specific to my student’s job  3.09  1.04 17
or my company that I would like to add to the
checklist.

Comments;
1. cleanliness and neatness of student’s work area

Employers were quite in agreement that the Wisconsin Employability
Skills Certificate checklist is a good tool for evaluating the student’s job
performance. It received a mean of 4.09, a very low standard deviation of .3, and
an overall rank of 3 (table 15). Comments included that the usefulness of the
evaluation tool depends on the job the student is performing.
Table 15

Response to Survey Question 13

No. Question Mean SD Rank

13 The WESC checklist is a good tool for evaluating the 4.09 .30 3
student’s job performance.

Comments:
1. depends on the student’s job
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Employers had multiple comments in regard to the use of the checklist with a

student’s future employers. One employer indicated that it would show growth if

the evaluations were done quarterly. A second employer felt the checklist of

skills achieved might qualify the student for a job with even greater skill

requirements than the one he or she might be applying for. A third employer felt

that students are too young to have a negative evaluation follow them. A fourth

employer indicated that students should use their Wisconsin Employability Skills

Certificates to market themselves.  The overall rank for this item was 12 with a

mean score of 3.73 (table 15).

Table 16

Response to Survey Question 14

No. Question Mean SD Rank
14 The completed checklist would be valuable information 3.73 .79 12
for my student’s future employers.

Comments:

1. would depend on the student

2. if done quarterly and at the end of the year

3. students may be able to show more skills than the job they are applying for—
could provide extra opportunities

4. bad marks could hurt them, too young to be evaluated negatively and have it
follow them

5. put it in the hands of the student to use as they see fit

6. student should use the certificate to market him/her self

Employers agreed that they would recruit students for their company that

had earned a Wisconsin Employability Skills Certificate. Reasons included

because the student would know what the workplace expects, and because it
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shows the student’s interest in getting involved. The overall rank of this item was

5 with a mean score of 4.0 (table 17).
Table 17

Response to Survey Question 15

No. Question Mean SD Rank

15  Asan employer, I would recruit students that have 400 .67 5
earned a WESC.

Comments:

1. because they would know what a workplace expects
2. would carry weight
3. shows their interest in getting involved

Employers identified a number of reasons why they would consider completion of
a Wisconsin Employability Skills Certificate as a criteria in screening
applications. Reasons included: (a) it would be considered as a reference, it lets
me know strengths and weaknesses; (b) it would be considered as one indicator of
employability; (c) it shows the person has had some prior training; and (d) it
would be a deciding factor if everything else was equal between two candidates.

The mean score of this item was 3.82 with an overall rank of 8 (table 18).
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Table 18

Response to Survey Question 16

No. Question Mean SD Rank

16  As an employer, I would use completion of the WESC 382 75 8
as a criteria in screening applicants.

Comments:

1. would consider it like a reference, lets me know strengths and weaknesses
2. would look at it as one indicator

3. yes, some kind of training has been done

4. if everything else was equal

Most employers agreed that the Wisconsin Employability Skills
Certificate would have more value to them as an employer if, countywide, other
schools were using it to evaluate their students and other companies were
recognizing when hiring. This item also had a mean score of 3.82 and a rank of 8
(table 19). One employer suggested keeping a database of completers.

Table 19

Response to Survey Question 17

No. Question Mean SD Rank

17 The WESC would have more value to me as an 382 75 8
employer if it were used by schools and companies
county-wide.

Comments:

1. could possibly be put in a database

2. any extra information helps
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Table 20 summarizes employer agreement to the survey statements ranked
with the most highly agreed upon statement first. This information can be used to

prioritize an action plan.
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Table 20

Employer Responses Ranked by Employer Agreement

Rank No. Question Mean SD
1 1 The 3-2-1 rating scale is well defined. 427 .90
2 2 The skill descriptors are easy to understand. 4.18 40
3 13 The WESC checklist is a good tool for evaluating 4.09 .30
the student’s job performance.
4 10 Training for employers, with examples of whatto  4.09 .54
evaluate for each skill, would be helpful.
5 15 As an employer, [ would use completion of the 4.00 .67
WESC as a criteria in screening applicants.
6 8 The WESC checklist could provide direction to 391 .70
the training I provide students.
7 9 With proper prior planning, I could provide a 3.82 40
student with an opportunity to demonstrate all 22
skills.
8 6 All 22 skills can be performed independently bya 3.82 .75
student at my company.
16  As an employer, I would use completion of the
WESC as a criteria in screening applicants.
17 The WESC would have more value to me as an
employer if it were used by schools and
companies county-wide.
11 4 All 22 of the skills can be introduced to a student  3.73 .65
at my company.
12 5 All 22 skills can be practiced by a student at my 373 .79
14  company.
The completed checklist would be valuable
information for my student’s future employers.
14 11 Employers should attend a training session before  3.45 1.21
using the WESC checklist with other students.
15 3 The skill descriptions can be easily applied to the  3.18 .87

student’s job.
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16 7 My student had the opportunity to demonstrate all  3.18 1.08
22 skills during the pilot period of January
through April.

17 12 There are additional skills specific to my student’s 3.09 1.04
job or my company that I would like to add to the
checklist.

At the conclusion of the interview, the researcher invited the employer to
add any additional comments regarding the Wisconsin Employability Skills
Certificate program. The following list represents the comments generated by the

respondents.

General Comments. The researcher invited employer comments at the end of

the interview. The comments are reported as follows:

1. The skills are fine, but are not applicable in all entry-level positions

2. Productivity is an issue for us. Students are required to work a piece rate that
would generate $5.15 an hour. They have the opportunity to earn more by
working faster, but don’t seem motivated to do so.

3. Attendance is an issue with students. Students have a casual attitude about
changing their work schedule.

4. Teach kids the work ethic

5. With technology, times are changing, it’s hard to keep up the skills!

6. Managers should work someplace else, too!
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

Students are short term in their thinking. This program may help students to
think more long term in their goals.

Overwhelming the first time I saw it (skills checklist)

The program is excellent.

Helps kids to be more prepared

The certificate skills help them to realize what they are learning at their job vs.
just focusing on the money they are making.

Points out the job is not as easy as it first looked.

Monroe needs to do a better job of pushing these programs to students

Is early graduation keeping students from choosing school supervised work-
based learning?

How is the program promoted? A mailing should go to all Sophomores
before scheduling.

Engage the parents, kids don’t talk to them.

Have teachers fill one of these (the skills checklist) out on themselves or a co-
worker. Help them to see the employer’s responsibility of evaluating fairly.
It’s hard to be truthful, yet still motivating.

Have student provide a job description of their position for the teacher, and
have the teacher spend a day doing their job.

Generally, the students in these programs are more serious.

Students think it is OK to change schedules at the last minute
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CHAPTER FIVE

Summary, Conclusions and Recommendations

Introduction

This chapter provides a summary of the employer perceptions of the
Wisconsin Employability Skills Certificate pilot program. Furthermore, it draws
conclusions based on the survey data, and finally makes recommendations in

regards to teacher training, employer training, and program marketing.

Summary

The purpose of this study was to determine the employer opinions of the
Wisconsin Employability Skills Certificate pilot program. Twelve Monroe High
School Co-op students were employed by eleven area businesses. All of the
eleven employers were surveyed and all participated for a 100 percent response
rate. The descriptive study discovered employers’ opinions of the following four
research questions:

1) Is the Wisconsin Employability Skills Certificate pilot program

student evaluation form user friendly?

2) Are the Wisconsin Employability Skills Certificate pilot program

standards achievable by students?

3) What training do employers need to ensure successful completion
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4)

of the Wisconsin Employability Skill Certificate pilot program
standards by their student employees?

What potential value do employers feel the Wisconsin
Employability Skills Certificate pilot program can provide them in

employee recruitment, screening, training, and evaluation?

The following is a summary of the overall survey results:

1)

2)

3)

Employers participating in the study ranged in size from 0-9
employees to 100-249 employees. Five companies employed
under 50 workers, while six companies employed 50 or more
workers.

The most frequently represented industry group was retail and
wholesale trade (36.4 percent); followed by transportation,
communication, and utilities (27.3 percent); the services industry
(18.2 percent), and both finance, insurance, and real estate;

and manufacturing (9.1 percent each). No students worked for
employers in the agriculture, forestry, and fishing; construction and
mining, or government group.

Two companies hired students for retail sales positions. The other
positions students were hired for included stock clerk, office clerk,
cashier, teacher aide, teller, packer/clerk, mechanic, and

telemarketer.
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4)

5)

6)

7)

8)

9

10)

Employers ranked the 3-2-1 rating scale on the Wisconsin
Employability Skills Checklist being well defined as their number
one most agreed with statement and a mean score of 4.27 on a 1-5
Likert scale.

Employers rated the skill descriptors as being easy to understand as
their number two most agreed with statement. It had a mean score
of 4.18.

Employers did not widely agree that the skill descriptions can be
easily applied to the student’s job. It had a mean score of 3.18
with a rank of 15 out of 17.

Employers ranked their ability to introduce a student to all 22 skill
standards or to have a student practice all 22 skill standards at

numbers 12 and 13 respectively. This was much lower than their

rank of 6 for their ability to have a student perform independently
all 22 skill standards.

There was low agreement by employers that their students had the
opportunity to demonstrate all 22 skills during the pilot period of
January through April. It ranked 16 of 17 statements.

Employers agreed that the Wisconsin Employability Checklist
could provide direction to the training they provide the students.

Employers agreed that given the time to plan, they could arrange
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11)

12)

13)

14)

15)

16)

an opportunity for the student to demonstrate the skills on the
checklist.

Employers ranked the fact that they need training on how to
evaluate the skills checklist at number 4, but ranked the
requirement of going to a training session at number 14.
Employers were not sure (ranked 17 of 17) they had skills specific
to their student’s job or company that they would add to the list
with the exception of cleanliness and neatness of the student’s
work area.

Employers were in high agreement (rank 3) that the Wisconsin
Employability Skills Certificate checklist is a good tool for
evaluating the student’s job performance.

Employers had mixed reviews as to the completed checklist being
a valuable tool for a student’s future employer.

Employers agreed (rank 5) that they would recruit students that
have earned a WESC because it shows they know what a
workplace expects and shows their interest in getting involved.
Employers would use completion of the WESC as a positive
criteria in the application screening process. It might be

considered as a reference, it would indicate that the student has
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17)

Conclusions

received prior training, and it might be a deciding factor if all else
was equal.

Employers indicated that the WESC would have more value to
them as a company if other schools and companies in the county

were using it. The information could be put into a database.

Demographic Information. The conclusions about the demographic

information collected on the companies that hired our Co-op students is as

follows:

1))

2)

3)

Size of the company did not have an impact on the decision to hire
a Co-op student.

Employers surveyed hired students in the Business Education and
Home Economics Related Occupations Co-op programs. The
industry groups represented are true to the career areas of the Co-
op programs. A wide variety of company groups are represented.
One group that was not represented that may have a strong fit into
these occupational areas is government.

Front-line, entry level positions seemed to be the most frequent

positions employers filled with Co-op students.
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Research Question #1. Is the Wisconsin Employability Skills Certificate

pilot program student evaluation form user friendly?

1) Employers liked the simple definitions of the 3-2-1 rating scale.

2) Employers felt comfortable that they understood the meanings of
the descriptors.

3) Some employers felt the skill descriptions easily applied to a
student’s job and others did not. Two employers indicated that it
depended on the jot the student was performing. A third employer
indicated that a student may not be interested in learning all the
skills. According to the review of literature, employability skills
cross all industries horizontally and all companies vertically.
Therefore, these skills should be relevant despite the position the
student holds. As aresult, helping employers to identify what
activities a student does or could do at a job to demonstrate that

particular skill needs to be done by the teacher-coordinator.

Research Question #2. Are the Wisconsin Employability Skills Certificate
pilot program standards achievable by students?
1) The fact that employers indicated their ability to have students
perform all 22 skills independently rated higher than their ability to

introduce or have the student practice the 22 skills was surprising
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2)

3)

to the researcher. The question was modeled after the descriptors
of the 3-2-1 rating scale in an effort to determine if most employers
felt they could at least provide exposure of a skill for a student.
The data collected leads the researcher to believe that perhaps the
employers did not understand the differences between the
questions. Again, two employers indicated that their ability to
meet the 22 skills depended on the job the student was performing.
The inverse of the scores expected by the researcher,
combined with employer comments that the student’s position
would determine the employer’s ability to provide exposure to the
employability skills, is again an indicator that employers need
training in making the connections between the skill indicated on
paper and a performance example in the workplace.
Completion of the skill standards will not happen on its own.
There needs to be communication between the employer, the
instructor, and the student as to which employability skills will be
focused on during a particular evaluation period.
The Wisconsin Employability Skills Certificate checklist could
serve as the foundation of an individualized training plan for each
student in the workplace. Both employers and the students would

benefit from the communication of the goal they are to achieve.
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Research Questions #3. What training do employers need to ensure

successful completion of the Wisconsin Employability Skill Certificate pilot

program standards by their student employees?

1y

2)

Employers indicated a preference to be trained up front and given a
plan with specific examples for their industry area. It would help
ensure the quality training the student needs to receive from the
employer.

Employers want training and information, but they don’t want to

be pulled away from their place of business.

Research Question #4. What potential value do employers feel the

Wisconsin Employability Skills Certificate pilot program can provide them in

employee recruitment, screening, training, and evaluation?

1)

2)

3)

Employers felt the skills checklist was quite comprehensive for the
general, entry-level positions most students were working in.

The skills evaluated and recorded on the Wisconsin Employability
Skills Certificate checklist are relevant in today’s workplace.

It is important, once the students attain the Wisconsin
Employability Skills Certificate, to teach to them how to market

themselves with it. It should become the property of the student to
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distribute as he/she sees fit. Showing quarterly growth on this
document would be valuable to an employer. An employer may
determine additional responsibilities that an applicant is qualified
for based on the competency record.

4) Earning a Wisconsin Employability Skills Certificate would
provide students an advantage when applying for their next
position.

5) The more schools and companies that adopt the Wisconsin
Employability Skills Certificate program, the more clout they will

hold with students, parents, teachers, and employers.

Recommendations

Based on the results of this study, the researcher makes the following

recommendations:

Demographic Information.

1) Target the government as a new industry group in which to place

students.

Research Question #1. Is the Wisconsin Employability Skills Certificate

pilot program student evaluation form user friendly?
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1)

2)

Modify the Wisconsin Employability Skills Certificate student
evaluation form to include space after each of the 22 competencies
for the student/teacher/employer to write in the individual
company example that the student will demonstrate for each
competency. That procedure would clarify in each party’s mind
what will be evaluated for each competency.

Provide a means on the Wisconsin Employability Skills evaluation
form so that the evaluator can use the same form to evaluate
progress each quarterly evaluation period. This would provide and
opportunity to show growth from the beginning to the end of a

school year.

Research Question #2. Are the Wisconsin Employability Skills Certificate

pilot program standards achievable by students?

1)

2)

Conduct train-the trainer workshops for teacher-coordinators to
provide them with strategies to utilize with employers and students
when teaching them how to match the responsibilities of each and
every student position with the Wisconsin Employability Skills
Certificate skills.

Conduct train-the-trainer workshops to instruct teacher-

coordinators to use the Wisconsin Employability Skills Certificate
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as the foundation of an Individual Training Plan to communicate
with each party involved how the student will be trained and
evaluated to ensure completion of the program.

3) Conduct train-the-trainer workshops to share with teacher-
coordinators how to hold regular progress meetings with
employers for the purpose of evaluating students and revising the
training plan to ensure the student is on track for completion of the
certification.

4) Place burden of proof of competency attainment on the student by
requiring them to develop a portfolio with examples of how he or
she demonstrated all 22 skills on-the-job, in the classroom, or
through a combination of both. This portfolio project would be the
ultimate activity for the student to make the connection between

school and work.

Research Questions #3. What training do employers need to ensure
successful completion of the Wisconsin Employability Skill Certificate pilot
program standards by their student employees?

1) Employers need training in interpretation and application of the

skill standards to their company and more specifically to their

students’ positions.

57



2) Employers need training in developing, implementing and
evaluating Individualized Training Plans for each student.

3) Encourage employers to attend a large group training session for
the benefit of exchange with other employers.

4) Provide one-on-one training for employers who can not attend the

group training.

Research Question #4. What potential value do employers feel the

Wisconsin Employability Skills Certificate pilot program can provide them in
employee recruitment, screening, training, and evaluation?

1) Make additional checklists available to employers for use in
evaluating their other employees. Some companies have their
own training and evaluation programs, but many small
companies do not. This could be an outstanding benefit of their
participation in the program.

2) Provide training to the students in how to use achievement of the
Wisconsin Employability Skills Certificate to market themselves .

3) Develop a program marketing plan to include the following:

a) Recruitment of additional county schools to use the
program with their work-based learning students.

b) Promotion of the program to the following audiences:
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II.

IIL

Iv.

V.

VL

Students

Parents

School Personnel

Work-based learning employers
Other business and industry

Civic and community groups

4) Explore the development of a countywide database for those that

earn a certificate, with regard for student information release

policies.
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Employers Surveyed

Company EmplLast EmplFirst Street City Stat Zip Phone

Anchor Bank Van Kaenel Karen 1712 12th St Monroe Wi 53566 (608)325-716
Greenco Industries 2weifel Jean 1601 4th Ave W  Monroe WI 53566 (608)328-831
Greenco Industries Zweifel Jean 1601 4th Ave W  Monroe WI 53566 (608) 328-831
Industrial Combustion  Murphy Peggy 351 21st St Monroe WI 53566 (608)325-314
J. Becker Trucking Rasmussen Dee W2608 Hwy 11-81 Juda Wi 53550 (608) 934-100
Kundert Oil Company Kundert Tom 317 8th St Monroe Wi 53566 (608) 325-357
Monroe School District Kranig Alice 1600 26th St Monroe WI 53566 (608) 328-915
Shopko Sarbacker Jim 405 W 8th St Monroe WI 53566 (608)328-330
St.Vincent DePaul Dietz Mary 1800 12th St Monroe WI 53566 (608) 328-783
Super America Snyder Kathy 907 20th Ave Monroe WI 53566 (608) 328-432
The Chariton Group Espinoza Heidi 109 W 8th St Monroe WI 53566 (608)329-748
The Monroe Times Doherty Bill 1065 4th Ave W Monroe W| 53566 (608) 328-420
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Wisconsin Employability Skills Certificate
Pilot Program Evaluation Survey

Part I Demographic Information:

1. Company Size (select one)
a. 1-9 e. 100-249
b. 10-24 f. 250-499
c. 25-49 g. 500-999
d. 50-99 h. 1000 or more
2. Company Industry Group (select one)
a. agriculture, forestry, and fishing e. manufacturing
b. transportation, communications & utilities f. services
c. trade (wholesale and retail) g. government
d. finance, insurance, & real estate h. construction and mining
3. Student employee's occupation:
a. bookkeeper f. nursing assistant
b. cashier g. retail salesperson
c. food preparation worker h. stock clerk
d. hand packager i. teacher aide
€. janitor/cleaner j. laborer
k. other

Part II. Evaluation of Wisconsin Employability Skills Certificate

Please refer to the attached copy of the Wisconsin Employability Skills Certificate which you
completed for your student employee. Choose the one response which most closely fits your
opinion: strongly agree, agree, unsure, disagree, or strongly disagree. Please feel free to add
comments to explain your opinion.

Strongly Agree Unsure Disagree | Strongly
Agree Disagree
1. The 3-2-1 rating scale is well defined. 5 4 3 2 1
Comments
2. The skill descriptions are easy to understand. 5 4 3 2 1
Comments
3. The skill descriptions can be easily applied to 5 4 3 2 1
the student's job.
Comments
4. All 22 of the skills can be introduced to a 5 4 3 2 1
student at my company.
Comments
5. All 22 of the skills can be practiced by a 5 4 3 2 1
student at my company.
Comments

Appendix B
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6. All 22 of the skills can be performed
independently by a student at my company.
Comments

7. My student had the opportunity to
demonstrate all 22 skills during the pilot
period of January through April.

Comments

8. The Employability Skills Certificate checklist
could provide direction to the training
I provide to students.

Comments

9. With proper prior planning, I could provide a
student with an opportunity to demonstrate
all 22 skills.

Comments

10. Training for employers, with examples of
what to evaluate for each skill, would be
helpful.

Comments

11. Employers should attend a training session
before using the Wisconsin Employability
Skills Certificate checklist with other
students.

Comments

12. There are additional skills specific to my
student's job or my company that I would like
to add to the checklist.

Comments

13. The Wisconsin Employability Skills
Certificate checklist is a good tool for
evaluating the student's job performance.

Comments

14. The completed checklist would be valuable
information for my student's future
employers.

Comments

15. As an employer, I would recruit students that
have earned a Wisconsin Employability
Skills Certificate.

Comments

16. As an employer, I would use completion of
the Wisconsin Employability Skills
Certificate as a criteria in screening
applicants.

Comments

17. The Wisconsin Employability Skills
Certificate would have more value to me as
an employer if it was used by schools and

companies county-wide.

Comments
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III.  Other feedback
1. Are there any other comments you would like to share in regards to the Wisconsin

Employability Skills Certificate program?

Appendix B
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Research Survey
Conducted by Wendy Horbinski

Verbal Commentary for Consent

I am Wendy Horbinski, School-To-Work coordinator for the School District of
Monroe. In March of this year, you evaluated your Co-op
student, , using the Wisconsin Employability Skills Certificate
pilot. I am currently conducting research to gather employer feedback on the Wisconsin
Employability Skills pilot program. This research will be used to complete requirements
for my graduate project at the University of Wisconsin-Stout. The results of the research
will be used to evaluate and improve our local participation in the Wisconsin
Employability Skills Certificate program. Would you be willing to meet with me for
about 15 minutes so that I may ask you the survey questions? You participation is totally
voluntary, and your answers will be kept confidential. If you have further questions or
concerns regarding this research, you may contact my research advisor, Dr. Carol
Mooney, at the University of Wisconsin-Stout (715) 232-1444.
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,,;\5“:"'% Wisconsin Department of Public Instruction INSTRUCTIONS: Submit one (1) copy of record to:

N
NG EMPLOYABILITY SKILLS CERTIFICATE PROGRAM EMPLOYABILITY SKILLS CERTIFICATE PROGRAM
2000-2001 ATTN: MARILYN BACHIM
DPI STUDENT ACHIEVEMENT RECORD L IFEWORK EDUGATION TEAM
125 SOUTH WEBSTER STREET
P. 0. BOX 7841

MADISON, WI 53707-7841

SECTION I—COVER SHEET

Please Type or Print the Following Information
Student Name (As you would like it to appear on the cettificate)

School District School Building

Supervising Teacher

Address (Street, City, State, Zip)

School Phone Number ( ) School Fax Number ( ) E-Mail Address:

LVEC or School-to-Work Coordinator

Address (Street, City, State, Zip) (if different from above)

Phone Number (if different from above) Fax Number (if different from above) E-Mail Address:

( ) ( )

Work-Based Learning Site (Employer name, street address, city, state, zip code))
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SECTION Il—SCORING

o

.

A sz:ore of 44 ;r greater is required to pass the following section. No more than two compebeI\'lCIes may be achieved at the “1”
Core EmlsIV:;ability Competencies Completed Required Possible Points
(Descriptions of Skills) Points Points Achieved
Basic SCANS Skills 12 18
‘ Personal/Interpersonal Skills 10 15
Thinking/Information Processing Skills 10 15
Systems/Technology Skills 12 18
Total Points 44 66

SECTION llI—CERTIFICATION

1 verify that the above-named student has met all of the requirements of the Wisconsin Employability Skills
Certificate program:

Name of Supervising Teacher Typed or Printed

Signature of Supervising Teacher Blue Ink Only Date

Name of Workplace Mentor Typed or Printed

Signature of Workplace Mentor Blue Ink Only Date

68



69

( xipuaddy

ABojouyoa | /swiv)sAg

SIS Buisseo0.d uonewoU|/BuuIYy L

S|IMS [euosJadiajul/jeuosiad

SIIMS SNVOS diseq

a3131dINOD STIMS ALIIGVYAOTdINT

(epo2 diz ‘eels ‘Ajo ‘sseuppe 984S ‘eweu jofojdwz) a)s Buluiea paseg-jIopn

Jojus|y aoejdyiop

‘SS3IppY |leN-3

( ) JaquinN xed |ooyos

( ) laquiny auoyd jooyos

(diz ‘eyess ‘A0 “Jo84IS) SSaIppY

Jayoea] Buisinzedng

Buipiing |ooyas

JouIsId [00YoS

NOILVINHOLNI LNIAN.Ls

oJjof1i0d

swep uapng

weiboud ajeannian
slinS AyjiqeAojduwig uisuoasim




04

Sis
pue sfipajmouy mau Aidde pue ainbae 0) senbiuyos) HBuiuses) Jusiolyje sasn "9l

‘SaAnewd)e
1894 8y} Buiscoys pue Bunenjeas pue ‘sysu BuLspISUOD ‘saAleuld)e
Bunesauab ‘syuiesisuod pue sjeob BuiApoads ybnoiy) suoisioap saxew Gl

-Bunjuiyy aAeaId Yybnoly) Seapl meu SajeIausy ‘pl

-uonoe jo suejd syuswajdw) pue sasiAsp pue swajqoid saziuboosy "¢l

-Kiessaoau a1aym 3Se] SiU) pie 0} siendwod
Buisn ‘uonewUIoUl SajEIIUNWWOD ‘sjardiaul ‘sulejuiew ‘seziuebl) Zi

-Kiessodou aJoym sassaooid asay) pie 0} uoeuLIojUl
2zZ|Inn pue aunboe pue ‘uoseal pue UIBS| O} MOY SMOUS| ‘S9ZI[ENnsIA ‘Swa|qoid SOA0S ‘SUOISIoap saxew ‘AjaAnessd SHUIYL siys Buissasold uopgeusiojul/Bunjuiy

"SpunoIBYoeq SSISAIP WO USLW PUEB USWIOM UM [[9M SYUOM LI

“S|is mau sJaujo Buiyoes) Buipniou ‘sipys diysiepes| sejensuowaq 0L

-spoys dnoib o) Bunguyuod ‘Wes) e Jo Jaquiaw e se ssjedioied ‘6

“suoneloeadxe s Jawoisnd Ajspes 0} Buppom ‘SISWOISNI/SIUSID SOAISS '8

“UOIIOE JO S9SINCI [EDILId SBS00YD pue Ajsauoy/Aubsjul sejensuowad L

‘SI8yjo yim
llom Buppom Bugeyfioe; 0} sydjs asay) SpusIxs pue ‘Aissuoy pue Qubsyul uswabeuew-jas ‘Aiqeioos ‘waolsa-jjos ‘Aiqisuodsal sAeldsig SIIDS jeuossadioyul/jeuosiad

"|enus}od [enpiaipul SpUBjsIapun ‘'sjeob joaled
reuosiad sdojanap ‘ssao0id uopesiidde spuejsiepun—juswdojoasq Jeaie)d 9

-Aj[el0 sajEJUNWIWIOD pue seapl saziuebio—Bueads g

"§9no J8Lj0 pue sebessaul
[eQIoA 0} Spuodsas pue ‘sjeidisjul ‘o) SPUSye ‘seAladar—buludlsIt v

*sanbiuyos)
[eanewsyiew jo Ajsuea e woly Algjeudoidde Buisooys Aq swejqoud
jeonoeld sayoseosdde pue suonendwiod JISeq SULOUIL—SOBWaYIEN "€

“speyd moy pue sydeib ‘spodal
‘S|enuBwW ‘SUooRlIP ‘SIBYS| SE UONS SJUSWINIOop Sa1esa1d pue (Bupum
u1 sefessaw pue ‘uonewlo ‘seap! ‘sybnoy ssjeouNWWod—HunuM 2

"S8|Npayds pue ‘sydelb ‘S|enuew Se |yons SJuswnoop Ui pue
osoid ul uoneuLol usHUM sjaidiojul pue ‘spuejsiapun ‘sajedor—Bulpesy ||

SIPIS SNVOS 1svg

(1oA3] ,.},, O3 38 paAaIyae oq Aew (z) uey} aiow oN ‘uonaas siy} ssed o} paynbai sy 19)ealb io py JO 2103s v)
sajousjedwo) Ayjiqefojdwz 2109 :INO 13Vd

[ spuawwo) [am [ags | + | 2z | ¢ | SIS Jo uopdussag B

sfemu) ajeos buney

(10juspy soe|dOM) pOSEE YIOM  EM

(1oyoea] Buisiniedng) peseg |ooyos  4S

-pasinbai s1 Buiuies feuonippe Hise) wuopad o} ‘Ajunuoddo ayi pey Jou Sey 10 ‘9jGeun S| Inq $58001d UM Jeljiie) si—~Aioyonponu|
-uoisiniadns 1o Buiuies; [euopippe paau ABw ‘s)se) psuwioped sey—ojelpauLisiu]

-Apjuapuadapui sjiis [aAs|-Anus wiopead o} sjqe—jusioyold

™M N v«

pl1o28y s(INS Anjiqefojdwz Juapnis



| V2

q xtpuaddy

"BuLIoS BUQ HEd oY) 19edill 10U [IM _Alle90] pauluLIS}ap 3q 01 oy193ds [II4S ‘OML 18Yd

‘woyy
juswejdwi 0} Saunseow saye) pue suonnesald Alejes olseq spuejsiopun Zg

-s9160j0uy29] JaYJo pue S19Ndulod
Buipnpour ‘quawdinba yum swiajqold SaA(0s JO ‘sayiuapt ‘sjuaaald “LZ

“)se} e
0} pajejas saibojouys9) oy sainpasoid Jedoid pue uonouny ay) Spuelsiapun "0z

“se|bojouy09) paje|al pue
sJandwioo Buipnoul ‘yse) e 1o} Juswidinba 1o sj00) ajeudoidde ay; s10998 "6l

“suonelado ul swe|qoid s)osLod pue soueulopad se1bojouyos) ul
siou@ syjuioduid ‘suonouny [eaibojouyoay Suowe sdiysuoneol spuejsiopun ‘gl

"AloAndaye way) sajelado
pue 3Jom swejsAs [ea1fojouyos) pue ‘jeuoneziuebio ‘[eioos Moy smouy /|

*53160]0UYI3)] JO AJOLIBA B L)IM SHIOM pUB SWwajsAs Jo sdiysuopejausiul xajdwod spuejsiopun :siiS Abojouysa | /swalsAs

SpusWWOo

[am [as | ¢ | z | € |

SIS 40 uopdudsag

S[eniu

aeas Buney




v422-192-809 :euoyd
juejsissy weiboud ‘wyoeg uhjuel uonuapy

10

§.22-192-809 :duoyd
Jojessiuiwpy weiboud ‘uabeybuz qog :uopuapny

6126-192-809 :xed
L¥82-L0LES IM ‘uosipel
Ly8L xog 'O °'d
uonaNnIsuy| Jand jo Jusawpedaq
Wwea] uonesnpg YJoMaj]
weuboud areayia) sins Anpqeiojdwg

:0) weiboid ajesynsan snis Ayjiqelojdwy oy Buiuiasouos suonsanb Aue j10a11p asea|d

WASAS 3370 [EIMIPL

Ewﬁw>w W v AAAYIT NO4d NOLLVIDOSSY XISNOISTM
mmm__oo —S_Ccoml_r V_Lo>> UCN Co_umo:ﬂvm II..ui .-.1..4 NOLLYIOQI NI JIH . =

UISUODSIA ul diysiepea
10} UOIBIDOSSY UISUOISIAL

7 A idd
uonesnpg V uononysu| Jqnd Jo a’J
[eDIUYOa ] pue Jaaie) Juswpredsq \0’

10} UONEIDOSSY UISUOISIAA UISUOISIAA &«zoumav

:Ag pasiopug usag aAeH OljojLI0d SIY] ul salouajadworn ay |






