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This study investigated problems associated with articulation and transfer process. It
examined alternative information needed to facilitate and improve articulation and transfer
process between Wisconsin Technical Colleges and the University of Wisconsin-Stout.

Two sets of questions were addressed; namely, the research questions and the
demographic questions. Demographic questions gathered personal information from respondents,
while research questions identified factors that influence respondents’ educational choices and
their perceptions about Stout’s articulation and transfer policies.

Several significant findings were made. The number of respondents asserting that, the

quality of technical/professional education was better at Stout dropped from 47% in 1991 to 35%
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in 2004. The 1991 study also found that, quality of technical/professional education at Stout had
depreciated from the 1981 standard.

More women than men transferred to UW-Stout from Wisconsin Technical Colleges than

‘they did in 1991. While the percentage of male transfers dropped from 66% in 1991 to 48% of
the total in 2004, the percentage of female transfers rose from 34% in 1991 to 52% of the total in
2004. The study found this difference to be a statistically significant.

Technical college transfers worked more full time jobs and more part time hours in 2004
than they did in 1991. The percentage of the total number of transfers that never worked dropped
from 37% in 1991 to 25% in 2004. More transfers, 27% in 2004 as compared to 12.5% in 1991,
made their decisions to attend a four year college while still in high schools.

Other significant findings included transfer of credits; 50.3% of all respondents in 2004
transferred 41 or more credits as compared to 37% of the total in 1991. Though, the number of
transfers that were 36-40 years old rose from 5.7% in 1991 to 11% in 2004, the percentage of the
21-23 year-old transfers remained the largest group of technical college transfers to the
University of Wisconsin-Stout with 42.5% in 2004 as compared to 40.3% of the total in 1991.

Given a second opportunity to start life afresh, 61.1% of the total respondents in 2004
would still attend a technical college as compared to 47.5% in 1991. The number that would not
attend a technical college on a second chance dropped from 36.2% in 1991 to 19.3% in 2004.

The study found that these differences were statistically significant.
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Chapter I: Introduction

Joliet Junior College, Joliet Illinois, became the first Community College to be

established in the United States in1901 by Rainey Harper and Stanley Brown

(History of Joliet Junior College, 2004). The college had a dual mission, namely, to
“academically parallel the first two years of a four-year college or university”” and to
“accommodate students who desired to remain within the community and still pursue college
education” (History of Joliet Junior College, 2004).

Beside the account established by Joliet Junior College, other historical accounts attest to
the similar conclusion that, the historical framework of the community college system excluded
vocational and technical education. According to Baack (2004), the mission of the community
college was to “place post-high school education within reach of more students, at the same time
relieving the pressure on universities to accept more freshmen”. Townsend (2001) noted that, it
was established so that students planning on transferring to a four-year college would enroll in
the transfer program and receive the AA Degree. Since the idea of terminal vocational degrees
that prepare people for workforce employment, such as Associate of Science (AS) degree and the
Associate of Applied Science (AAS) degree did not exist at the time, community college system
was essentially a transfer function.

As courses related to technical careers became common and universities were
increasingly held responsible for training new entrants for the professions in the 1800s (Palmer,
1999), vocational/technical programs that were not part of the community college framework
were developed, and students enrolled, graduated, and subsequently transferred to four-year

colleges and universities (Berkner, Horn & Clune, 2000).



According to the National Center for Education Statistics, the total number of Associate
Degrees conferred at public community colleges in 1999/2000 academic year was 411,633.
Majority of these degrees were awarded in the following fields, in this order (Digest of
Education Statistics 1990-2003):

e Liberal arts and sciences, general studies

e Business management and administrative services

e Health professions and related fields

e Engineering related technologies

e Computer and information sciences
Wisconsin became the first state to establish state support for career and technical education in
1911 (Chapter 616, Laws of 1911); Cities were permitted to operate trade schools (Chapter 122,
laws of 1907), and to establish technical schools or colleges under the control of either the school
board or a special board (Chapter 344). The federal Vocational Education Act of 1963; Chapter
51, Laws of 1961, authorized offering of associate degrees for 2-year technical courses; Chapter
292, laws of 1965, established Vocational, technical and adult education (VTAE) districts, and
the authorization of college transfer programs in Madison, Milwaukee and Rhinelander, all
culminated to a properly organized vocational postsecondary system now called Wisconsin
Technical College System (WTCS) (Kenney, 2003).

Today, the Wisconsin Technical College System serves more than 453,000 stqdents in 16
districts, on 47 campuses (Roe, 2002), and produces 18,000 graduates annually (Lyall, 2003). Of
the more than 453, 000 students served by the WTCS, 80% are enrolled in occupational career
training programs; less than 1% are enrolled in a vocational programs, and 11,000 are reverse

transfers (individuals with bachelor’s degrees who enroll in technical college programs), and



many thousands more in other courses (Minutes of Meeting, April 6, 2000). In addition to
providing a variety of distance learning opportunities and customized training and technical
assistance to Wisconsin’s business and industry community, WTCS offers twb-year associate
degrees, one and two-year technical diplomas and short-term technical diplomas in more than
300 career and technical training programs,
(http://www.witc.edu/news/district/2000/state_grants.htm)

Wisconsin Technical College System Board (WTCSB) has established joint advisory
committees with the University of Wisconsin System (UWS) in order to ensure cooperative
arrangements in all areas of higher education and to open up communication channels between
the two systems. Currently, there are three advisory committees, namely:

e The Joint Administrative Committee on Continuing Education - provides a vehicle
for dialogue in order to ensure efficient delivery of educational services and
maximizes areas of cooperation between the two systems.

e The Joint Administrative Committee on Academic Programs - is a liaison committee
serving as a vehicle to provide intersystem planning coordination between the two
systems of higher education.

e The Joint Committee on Facilities - explores ways of sharing and utilizing campuses
(http://www.wtcsystem.org/Board/background.htm).

Under the auspices of the Menomonie Public Schools, the University of Wisconsin-Stout was
initially established in 1891 as Stout Manual Training Schools. For various reasons, the school
underwent several name changes before it finally became University of Wisconsin-Stout in 1971
when Wisconsin State Universities and the University of Wisconsin campuses merged to form

the University of Wisconsin System (UWS). Upon the merger, UW-Stout was designated by the



Board of Regents as a special mission university in the UW System. By virtue of that
designation, it was to offer focused programs "related to professional careers in industry,
technology, home economics, applied art and the helping professions”
(http://www.uwstout.edu/history/).

As a technical university and member of the University of Wisconsin System, UW-Stout
has a substantial interest in the issues discussed by the joint advisory committees set up by the
UWS and the WTCS. Currently, one of the contentious issues being discussed by the Joint
Administrative Committee on Academic Program is the transfer of Occupational/Technical
Courses from the Wisconsin Technical College System to the University of Wisconsin System
(See Appendix C and D).

Transfer of vocational/technical students from WTCS to UW-Stout has been a research
topic at the University of Wisconsin-Stout in 1982 and 1992 (Bauer, 1992). In his1992 study,
Bauer investigated problems associated with articulation and transfer process, and what
information administrators at UW-Stout and WTCS needed to facilitate articulation between
Wisconsin Technical Colleges and the University. This study is a replication of Bauer’s work, to
determine whether the transfer problems identified by Bauer have been resolved and to what
extent the process has improved between 1992 and 2004.

Statement of the Problem

Institutions of higher learning need information for planning purposes. Understanding the
motivation of students who transfer and their satisfaction (or dissatisfaction) with the transfer
process is very important. Universities are trying to become more consumer oriented in their
practices. The more information the institution has regarding its students’ needs, the more likely

they are, to change current practices.



Purpose of the Study

The purpose of this study was to obtain information from transfer students that would aid

administrators at UW-Stout and the Wisconsin Technical Colleges in facilitating articulation

between technical colleges and the University. An additional purpose was to gather information

that could be used in tailoring programs that would better meet the needs of transfer students.

Research Questions

Besides gathering demographic information from transfer students, this study addressed

the following questions:

1.

2.

10.

11.

12.

At what point did they decide to attend UW-Stout?

Why did they start their post-secondary education at a technical college?

Why did they decide to attend a four year college?

What factors influenced their decision to attend UW-Stout?

To what extent is their fnaj or at Stout related to their program at technical college?
To what extent did they receive credits for their technical college courses?

What are their plans after leaving Stout?

How do they rate the quality of their general education and professional/technical
classes at Stout compared to those at technical college?

How do they rate the difficulty level of their general education and
professional/technical classes at Stout compared to those at technical college?
How does their performance at UW-Stout compare with their performance at
technical college?

If they could start all over, would they attend a technical college?

Do they have any suggestions relating to the transfer process at Stout?



The findings of this research will be compared to those of a previous study conducted by
Bauer in 1992 to determine if any significant changes in articulation and transfer process have
occurred between UW-Stout and WTCS in the past 12 years.

Significance of the Problem

With the rising costs of higher education in Wisconsin for both students and the State, all
avenues for attaining the best education must be investigated. Facilitating articulation between
technical colleges and the UW System is one avenue that would greatly benefit all. The mission
and purpose of the Wisconsin Technical College System is not only to provide vocational and
technical skills, but to cooperate with other educational institutions to provide a collegiate
transfer program (Agency Strategic Plan, 1987).

The study is a replication of the work conducted by Bauer (1992), so the data on transfer
students needs to be updated and compared to the data in the previous study. Though, UW-Stout
has existing articulation agreements with some technical colleges, the findings of this study will
aid administrators at both institutional levels to develop or refine programs that will improve the
articulation process.

Limitations of the Study

Respondents were only transfer students from Wisconsin Technical Colleges who
enrolled at UW-Stout during the 2004/2005 academic year. Based on the geographical location
of respondents, it would be assumed that, respondents had middle to high family incomes per
year, and their racial mix was predominately white. Therefore, the findings of this study cannot

be properly generalized.



Assumptions

First assumption: The first assumption was that, the list of names and current addresses of
technical college transfer students enrolled at Stout during the 2004/2005 vacademic year made
available to the researcher was accurate.

Second assumption: The secovnd assumption was that, the data from the 1992 study made
available to the researcher was accurate.

Third assumption: The third assumption was that, the sample in the 1992 study was
representative of the career and Technical Education (CTE) transfer students enrolled at
UW-Stout and that the sample in the 2004-2005 was also representative of the current population
of the CTE Transfer students.

The fourth assumption: The fourth assumption was that, list of questions investigated in
the 1992 study, made available to the researcher was accurate.

Definition of Terms

For the purpose of this study, the following terms were used as defined:

Articulation. “Refers to systematic efforts, processes or services intended to ensure
educational continuity and to facilitate orderly unobstructed progress between levels of segments
of institutions on a statewide, regional, or institution-to-institution basis” (Bender, 1990). It is
“the totality of services for students transferring throughout higher education, and transfer
depicts the formulas developed to exchange credits, courses, and curriculums” (Tobolowsky,
1998).

Transfer. “The movement of a student from a community college to a four-year
institution. In addition, transferability encompasses courses that are taken at a two-year college

and accepted for credit at a four-year institution” (Tobolowsky, 1998).



Transfer Student. “A two year college student who transfers to a four year college or
university during or at the completion of or her two-year college course. The term is used in
studies of the success of transfer students as opposed to native students” (Good, 1973).
Methodology

This study employed descriptive survey method for data gathering, and comparative

method for data analysis. Details of the methodology are further discussed in Chapter Three.



Chapter II: Review of Literature
Introduction

As stated earlier in Chapter One, the purpose of this study was to obtain information from
transfer students that would aid administrators at UW-Stout and the Wisconsin Technical
Colleges in facilitating articulation between technical colleges and the University. For that
reason, this literature review concentrated heavily on analysis of researches, theories, and
observations that have already been made in connection with transfer of vocational/technical
courses to four year colleges and universities.

Community college education in the United States has its roots from three distinct forces,
namely, the pressure from communities for education that included occupational training beyond
high school, the pressure to extend the concept of’ free public education to grades 13 and 14, and
the pressure from presidents of prestigious universities, such as the University of Michigan, the
University of Chicago, and Stanford University to concentrate on the last two years of
undergraduate work in which students began to specialize in disciplines, graduate education and
research work (Baack, 2004).

These forces culminated to the establishment of Joliet Junior College in 1901 by William
Rainey Harper, President of the University of Chicago and Stanley Brown, Superintendent of
Joliet Township High School (History of Joliet Junior College, 2004). Though there had always
been a movement for inclusion of occupational education in the main stream and higher
education system (Baack, 2004), which was supported by the Morrill Act of 1862, known as the
Land Grant Act, and the Morrill Act of 1890 (Scott, et al, 2001), the primary emphasis and
mission of the early community colleges excluded technical and vocational education (Townsend

(2001).
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As several domestic and international spasmodic events such as the Great Depression,
World War II, the maturing of the Baby Boom Generation, the immigration explosion, amongst
others unfolded, the need for expanded government programs arose. Some of these programs
such as the G. I. Bill of 1944, the Truman Commission of 1947, amongst others, directly
impacted community colleges in terms of proliferation and program development in areas (e.g.
career and technical education) which hitherto were excluded from community college
framework (Chase & Halder, 2004).

Community college proliferation reached its height at one community college per week
on average during1960s and early 1970s, and resulted to an increase of 930 percent in public
community college enrollments from 1960 to 1972 as compared to 220 percent for all of higher
education in the same period of time (Baack, 2004). According to the National Center for
Education Statistics (NCES), there were 1655 community colleges in the United States in 2001,
of these, 1,047 were public institutions and 415 were private, (Digest of Education Statistics,
2001). In the fall of 1999, students’ enrollment in public institutions showed that, 47% of the
total enrollment was in community colleges, and the total enrollment at both public and private
community colleges was slightly over 5,590,000 students (Digest of Education Statistics, 2001).

As community colleges proliferated and expanded their programs, the mission of the
community college correspondingly expanded from its original intent to the standard stipulated
by the Smith-Hughes’ Act of 1917. For example, in 1922, the American Association of Junior
Colleges (AAJC) argued that, the junior college, was "an institution offering two years of
instruction of strictly collegiate grade” (Baack, 2004). But in 1925, the Association modified that
definition to include the concept that, "the junior college may, and is likely to, develop a

different type of curriculum suited to the larger and ever-changing civic, social, religious, and
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vocational needs of the entire community in which the college is located. It is understood that in
this case; also, the work offered shall be on a level appropriate for high school graduates”
(Baack, 2004).

Following these expansions and modifications was the introduction of terminal
vocational degree programs, not originally included in the community college framework,
namely, the Associate of Applied Science (AAS). Students in applied or terminal degree
programs were not expected to transfer to a four-year college (Townsend, 2001). They were
trained for immediate manpower needs, but “by 1980, a greater percentage of students who had
completed community college vocational/technical training were transferring to four-year
institutions than those who had completed designated collegiate programs” (Baack, 2004). This
observation was similarly noted by Bernstein (1986), Cohen et al (1994), and Striplin (2000).
Transfer of Vocational/Technical Courses

In a recent research conducted on transferability of vocational/technical courses from 26
California community colleges to California State University (CSU) System and the University
of California (UC) System, Striplin (2000) found that, in 1998, 72.6% of the students with AAS
Degrees in vocational/technical courses transferred to the CSU System and 26.75% transferred to
the UC Systerﬁ.

But a similar study conducted between 1996 and 2000 by Oregon University System
(OUS) and Oregon Department of Community Colleges and Workforce Development, found
that, the percentage of AA Degree holders transferring to the university the year after graduation
was 52%; for the AS Degree, it ranged from 42.1% to 52.4%; and for the AAS Degree, the range

was between 5.1% and 6.6% over the five year period of the study (Arnold, 2002).
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While the Oregon research did not support the thesis expounded by Baack (2004) and
others that, “a greater percentage of students who had completed community college
vocational/technical training were transferring to four-year institutions than those who had
completed designated collegiate programs”, it showed that, vocational/technical students were
indeed transferring to universities and four-year colleges with AAS degrees.

In Illinois, the study of vocational/technical students transferring from Illinois community
colleges to 12 Illinois public universities, 14 private Illinois institutions, and 43 public and
private out-of-state institutions between fall 1990 and spring 1995, found that, a total of 12.1% of
(1,538) students transferred to those institutions within the period. Considering only public
universities, the study found that, 10% (1,296) of “entering students in occupational curriculum”
transferred to Illinois public universities in the same period (Illinois Community College System,
1998).

In Missouri, a recent study of applied degree students and their academic performance at
universities and four-year colleges found that, out of over 8,000 who graduated with an associate
degree from Missouri public community colleges in the Spring of 1996, 18% (1,475) transferred
to Missouri public four-year colleges by Fall of 1996. Amongst those who transferred, 83%
(1,219) had an AA degree, and 17% (256) had either an AS or an AAS degree. The graduation
rate and academic performance of these students at four-year colleges in 2000 was almost
identical: 68% of AA degree holders graduated with an average grade point average (GPA) of
2.97, and over 65% of AAS degree recipients graduated with an average GPA of almost 2.90
(Townsend, 2001).

A similar study tracking transferability of vocational/technical students from Texas

community colleges to Texas public four-year colleges and universities found that, in the 1994-
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95 academic year, 16% of students who graduated with AA degrees successfully transferred as
compared to 4.5% of AAS degree recipients (Texas Higher Education Coordination Board,
1997). In Wisconsin, it was reported that, with 2,619 transfers in the 1998-99 academic year,
from the Wisconsin Technical College System (WTCS) to the University of Wisconsin System
(UWS), the Wisconsin Technical College System now comprises 18% of the 14,802 students
who transfer to UW System (Wisniewski & Schwarm, 2000).

From the studies cited in Illinois, Missouri, California, Oregon, Texas, and the report in
Wisconsin, it would appear that, the findings did not support the contention expounded by Baack
(2004) and others that, “a greater percentage of students who had completed community college
vocational/technical training were transferring to four-year institutions than those who had
completed designated collegiate programs”. On the contrary, these findings suggest that,
Technical College students need more help and more articulation friendly agreements to transfer -
to four-year colleges and universities.

~ To further contradict the notion that, technical college students were transferring to four-
year colleges and universities at a higher rate than collegiate students, the Wisconsin report by
Wisniewski and Schwarm (2004) attests that, most transfer students from the Wisconsin
Technical Colleges entered the University of Wisconsin System as freshmen or sophomores.
Inclusion of AAS Degree holders entering universities and four-year colleges at freshman level
to vocational/technical college transfer 4rate would unjustifiably inflate transfer rate of technical
college students to universities, and consequently diminish the need for articulation agreements.
The Challenge in Wisconsin

In Wisconsin, prior to 1989, program articulation and transfer policy between the

university system schools and technical colleges was the sole prerogative of individual schools.
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Transfer of vocational/technical courses was based entirely on the discretion of the receiving
institutions (Bauer, 1992). That policy was terminated in 1989 following recommendation by the
Joint Administrative Committee on Academic programs to the UWS Board of Regents.

The Board approved, amongst others, the recommendation that, UW System institutions
“accept up to fifteen (15) general education credits from a successfully completed non-parallel
Associate Degree program at a Wisconsin VTAE institution” (UWS Undergraduate Transfer
Policy, 1989). To qualify for the 15 credits, the student was required to hold an Associate of
Applied Science Degree in the program he or she intended to pursue at a UWS institution. On the
other hand, students in the collegiate programs at Madison, Milwaukee, and Rhinelander and
similar programs out-of-state were allowed to transfer a maximum of 72 credits hours into their
intended programs to all UW System institutions (UWS Undergraduate Transfer Policy, 1989).

The 1989 policy incorporated “numerous provisions called for by the Board of Regents in
planning the future and the statement of principles on UWS/VTAE Credit Transfer” (UWS
Undergraduate Transfer Policy, 1989). It also established procedures and guidelines for UW
System institutions to improve transfer process. The policy has since been revised in June 1998,
December 2000, and May 2004 to facilitate the overall transfer process for all students as
detailed in the University of Wisconsin System Undergraduate Transfer Policy of May 7, 2004
(See Appendix C).

The recent changes to the policy approved by the UW System Board of Regents on
May 7, 2004 will enable UW institutions to transfer technical college credits earned in
occupational/technical courses on a course by course basis. The Board also increased to 30, the
number of general education credits the students may transfer to Uuw institutions from Wisconsin

technical college Applied Associate Degree programs (Regents Meeting, May 7, 2004).
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The ultimate goal of the UWS and WTCS Joint Administrative Committee on Academic
Programs (JACAP) is to eventually develop 2+2 degree completion programs. Aécording to
President Lyall, a 2+2 degree completion program is “an articulation agreement in which close to
half the credits required for the baccalaureate degree can be completed at a WTCS institution”
(Regents meeting, June 7, 2001). Under the 2+2 degree completion arrangement, students will
specialize in vocational/technical occupations at a WTCS institution, and then proceed to
complete the remaining two years in general education at a UWS institution (Appendix D).

The latest progress report on credit transfer released by JACAP in March of 2004
suggests that, UWS/WTCS will enhance credit transfer and expand the number of baccalaureate
degree holders in Wisconsin. Under this plan, a new policy will be established for transfer of
occupational/technical courses; establish a broad-based committee to explore additional options
to expand the number of degree holders in Wisconsin; continue to develop 2+2 degree
completion programs, amongst others (Table 1, Appendix D). The progress report also indicates
that, WTCS and UWS currently “have in place nearly 400 individual articulation agreements
matching course work completed at a specific WI'CS program at a specific technical college to a
related major at a specific UW System institution” (Appendix D).

Transfer Policy at UW-Stout

Though UWS Board of Regents has approved transfer of 30 credits of vocational and
technical courses from WTCS to UWS, mostly on a case by case basis, according to Linda
Young, Students Transfer Coordinator at UW-Stout, “the policy also states that, it can be
interpreted to best meet the needs of the individual UWS Institutions. UW-Stout has chosen to
interpret it to best meet the needs of the student, in that we may, in some cases, transfer more

than 72 total credits” (Young, Interview June 15, 2004). Young further asserted that, “by
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transferring in the majority (if not all) of the students’ credits from their WTCS Institutions, it
allows the most flexibility for both the student and their advisor in determining their best route
towards their UW-Stout degree” (Young, Interview June 15, 2004).

UW-Stout has Guidelines for Advisement of Transfer Students. The guidelines define
each category of associate degree and clearly indicate that, “technical/vocational courses are
accepted on a course equivalency basis or by articulation” (Appendix E). Beside the general
guidelines for advisement of transfer students, there is a web site related to the same information
in a different format (http://www.uwsa.edu/tis/), where prospective transfers can always cross-
check with credit transfer wizard to estimate how many credits they will get on transfer to
UW-Stout.

UW-Stout has developed articulation agreements with WTCS for degree completion
programs in Applied Science and Service Management
(http://www.uwstout.edu/admissions/transfer/wtcs_bsas.pdf). The University also has
articulation agreements with Individual WTCS institutions in many programs
(http://www.uwstout.edu/admissions/transfer/cvtc_aoda_bap.pdf, and out of state technical
colleges (http://www.uwstout.eduw/admissions/transferc.html). Most of these articulation
agreements confirm Young’s assertion that, technical college students can transfer up to a total
of 72 or more credits from Wisconsin and out of state technical colleges to UW-Stout.

According to Young, UW-Stout has, since the 1970’s, accepted core courses from the
technical colleges without having to have an articulation agreement in place; that the University
was the only one in the UW System to do this for a very long time. She believed that, there was

one other UWS institution that now has a similar policy of vocational/technical credit transfer as
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UW-Stout. It wasn’t until 1989, however, that UW-Stout began accepting general education
. courses as mandated by the UW System (Young, Interview June 15, 2004).

No special treatment is given to technical college students who transfer to UW-Stout. All
transfer students are treated equally. But since UW-Stout has always had a special relationship
with WTCS institutions, faculty members are willing to review their courses to make possible
substitutions for similar course work taken if it hadn’t transferred as an exact match for a
required course within their chosen major (Young, Interview, June 15, 2004).

All transfer students, upon acceptance to UW-Stout, receive information from the
Residence Life Office with regard to on-campus housing. Prior to any term (spring, summer and
right before school starts in the fall for fall accepted students and late fall and right before school
starts in the spring for spring accepted students) there is a short orientation for new transfer
students that includes meeting with an advisor in their chosen major, registering for classes for
the upcoming semester, getting their picture taken for their campus ID and Email orientation
(Young, Interview June 15, 2004).

Bauer’s Findings

In the survey comments of Bauer’s study in 1992, respondents made both positive and
negative comments about Stout’s transfer policy. While some felt that, the transfer process was
fair, others were of the opinion that, the whole process was terribly flawed and recommended
that, both the policy and the process be reviewed. They criticized especially the policy that
required transfers to get associate degree at a technical college before their vocational and
technical courses would be transferred.

According to one angry respondent, “I ended up taking the same classes at UW-Stout and

using the same books that I did at MATC, yet none of my credits transferred because I did not
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get an associate degree. I feel this policy should be changed. I transferred back to MATC. Why
should I pay to live in a dorm and pay room and board to take the same classes?” (Bauer, 1992).
Respondents also complained that, the transfer process was either not properly communicated to
them or they were lied to, prior to their arrival on campus. An angry respondent retorted, “I was
told all of my 60 credits from MATC would transfer. Only 29 transferred. Soon after, 10 more
credits got deducted. I basically was screwed up. I was lost” (Bauer, 1992). Echoing the same
sentiment, another respondent concurred, “I think I was either lied to, or just not told everything
that I needed to know about credits that transfer in. I do not understand why it is taking me
another four full years to achieve my degree when I was told two to three years” (Bauer, 1992).
Comments like these, and even worse, were replete in Bauer’s study of 1992.

Given that Bauer’s study clearly identified inadequacies of technical college transfer
policies and the economic, social, academic and technical hardships encountered by technical
college transfers to Stout prior to 1992; it has become necessary to replicate the study in order to
determine whether the deficient policies identified have been replaced, and the problems
encountered by technical college transfers have been alleviated. Results of this replication study
will be displayed side-by-side with Bauer’s findings in 1992, for the ease of identification of

which transfer problems have been resolved and which have not.
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Chapter I1I: Methods and Procedures

The purpose of this study was to obtain information from transfer students that would aid
administrators at UW-Stout and the Wisconsin Technical College System in facilitating
articulation between Wisconsin technical colleges and the University of Wisconsin Stout. An
additional purpose was to gather information that could be used to alleviate transfer problems
encountered by technical college transfers. Findings of the study were compared to the findings
of a similar study conducted by George Bauer in 1992. This chapter provides an overview of the
research methodology - research design, data gathering, data processing and data analysis
techniques - employed to arrive at the findings.

Research Design

As pointed out earlier in the previous chapters, this study was a replication of the study
conducted by Bauer (1992) at the University of Wisconsin-Stout. In order to provide the basis for
effective comparison of the findings (1992 and 2004 studies), the study sought and obtained the
permission to use the same survey instrument that was used in the 1992 study. Rather than
distribute the descriptive survey instrument through mail as was done in 1992, the study utilized
web technology for survey distribution and completion.

The original survey was converted to web format by the University Webmaster, and
distributed via email to potential respondents. Respondents returned the completed survey to the
Webmaster. The results of the survey were then submitted to researcher by the Webmaster.
While many questions in the survey instrument were designed to seek background information of
students who attended Wisconsin Technical Colleges and were involved in the transfer process
to the University of Wis¢onsin-Stout, others sought personal information about students, namely,

age, marital status, work hours, etc. Still, there were questions that sought information as to why
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respondents opted for vocational-technical college in the course of their pursuit for higher
education, why they decided to attend University of Wisconsin-Stout, benefits derived from their
vocational-technical programs, and what they planned to do after graduation from University of
Wisconsin-Stout.

Instrumentation

Being a replication study, permission to use the questions investigated in the 1992 survey
was granted by George Bauer. The reason for using the same survey questions as in 1992 was to
provide the basis for a fair comparison of the findings — the 1992 study versus the 2004 study.
The survey questions (Appendix A) were designed to gather information from technical college
transfers that could be used for planning, articulation and transfer process of vocational technical
college students to UW-Stout. Below are some of the specific reasons why each question
included in the survey:

What vocational technical college did respondents attend? This question sought to
identify from which technical colleges students were transferring to UW-Stout. If more students
are transferring from some technical colleges than others, then those involved in planning,
articulation and the transfer process may need to focus more on colleges where students are not
transferring to Stout. On the other hand, if the students are not transferring from any of the
technical colleges then they may need re-examine their overall articulation and transfer policy.
Questions 2 and 4 asked respondents about their gender and age respectively. The responses to
these questions were expected to provide statistics for administrative purposes. Questions 3, 3, 6,
and 8 were not investigated in the 1981 study. They were added in the 1992 study to gather

information about characteristics of respondents that could be used in planning policies that
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affect transfer students (Bauer, 1992). These questions sought information about marital status,
dependents, work habits and student status (part time or full time).

Questions 7, 9, 10, 11, and 12 were designed to solicit information that could help in
articulation and transfer process. Together the questions sought information about respondents’
level of education at the technical college. Did they get a certificate, a diploma, or an associate
degree? How long were they enrolled at the technical college? Did they work and for how long
between the times they left technical college and their enrollment at Stout? And if they worked,
what type of job did they do? Where were they employed?

Questions 13, 14 and 15 were included in order to gather information regarding why
students choose a non-traditional approach to higher education that requires attending a
vocational technical college. What were their reasons for attending a vocational technical
college, a four year college, and the UW-stout? Information gathered from these questions could
be used to attract more students into pursuing higher education through non-traditional approach.

Questions 16, 17 and 18 were designed to solicit information for articulation and the
transfer process. To what extent did respondents’ major at Stout relate to their major at the
technical college and how many credits were they transferred? What do they plan on doing after
their study at UW-Stout? Data obtained from these questions could help to ensure that, students
are transferred into related programs and they get the maximum transfer credits they deserve.

Questions >19, 20, 21, 22 and 23 dealt with the comparison of courses at UW-Stout to
those offered at the technical college. How was the quality of instruction and the level of
difficulty of both professional and general education at the technical college compared to quality
of instructions and level of difficulty at UW-Stout? Are student getting better grades at Stout

than they did at technical college? This information is critical to Stout curriculum designers,
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instructors, and administrators who would definitely not want Stout to be characterized as a
cheaper school than technical colleges.

Question 24 sought information about what respondents would do if given a second
chance to start all over. Would they still attend a technical college or would go direct to a four-
year college? Question 25 solicited general comments or suggestions related to the transfer
process at UW-Stout. Did respondents think UW-Stout had a great transfer policy? Were they
fairly treated and given the number of transfer credits they deserved or were they cheated out?
Responses to this question will help administrators and the people involved in the transfer
process understand the problems encountered by transfer students.

While the format of the 1992 survey instrument was designed to suite traditional post
office mail distribution system, this study converted the same survey instrument to web format
and utilized web technology for distribution and completion. In the conversion process, the order
of questions 6 and 7, and questions 15¢ and 15f were reversed from George Bauer’s survey to
conform to the web format, though the original wording intact. A copy of the converted survey
instrument is exhibited in Appendix A.

Sample Selection

Getting the correct sample required knowing the right definition of who is a Wisconsin
Technical College transfer student. Is the student who attended a Wisconsin Technical College,
say for one year, then transferred to Iowa State University, and then transferred back to the
University of Wisconsin-Stout a Wisconsin technical college transfer student? Is the student who
attended a Wisconsin technical college but never had any single credit transferred to University
of Wisconsin-Stout a Wisconsin technical college transfer student? Answers to these and other

similar questions vary depending on who is responding. According to the University of
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Wisconsin Stout’s Registrar, Mr. Larry Graves, a Wisconsin Technical College transfer student
is one “- - -that completed and transferred their WI Tech School credits to Stout” (Graves,
November 15, 2004).

In the absence of any official documentations attesting to the definition of who is a
Wisconsin Technical College transfer student, the study used the Registrar’s definition for the
purpose of sample selection. Based on that definition, the study arrived at a total of 825
undergraduate students as Wisconsin Technical College transfers who enrolled at the University
of Wisconsin-Stout in the fall semester of 2004/05 academic year. Given that, 825 was not a
large number, and the fact that, the research data was to be analyzed through the University
Computer Center, the entire Wisconsin Technical College transfer undergraduate population of
825 students at the University of Wisconsin-Stout was used as a sample for this study.
Procedures

After the review of the literature, a letter requesting permission to duplicate the survey
instrument and the cover letter used in the 1992 study was written to George Bauer, who
subsequently granted approval for their use in this study. While the survey instrument was
converted to web format without changes in the content of the questions to be investigated, the
cover letter was rewritten with major content changes to comply with the current guidelines by
the Institutional Review Board (IRB) for the Protection of Human Subjects in research. A copy
of the cover letter approved by the IRB on October 13, 2004 is exhibited in Appendix B.
Initially, the instrument and the cover letter were distributed to 1001 students identified by the
registrar’s office as Wisconsin technical transfer students on November 11, 2004. Some students
immediately wrote back that they did not attend a Wisconsin technical college. This information

was communicated to the Registrar, who then screened the list to 825 students. The screened list
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was received on November 16, 2004. On the same day, the University Webmaster reported that,
he had received a total of 217 returns. Following the low rate of return and the problems with the
initial list of potential respondents, the instrument and a letter of reminder were again distributed
to respondents on November 18, 2004, soliciting their cooperation to respond to the survey. This
action was limited only to the 825 respondents on the revised list. A copy of this letter is
exhibited in Appendix B. On November 23, 2004, a total of 301 returns were received, and the
link to the survey was disconnected. This represented 36.5% of the 825 potential respondents
who were emailed the survey.

Results of the survey were sent to the office of the University Research and Statistical
Consultant, Chris Ness, for statistical analysis on November 28, 2004. She found that, data to
questions 4g, 11c and 12f were not collected due to typographical errors on the questionnaire and
data to questions 131, 141 and 15n were either not collected or were simply missing in the
computer during data analysis.

Question 4g was intended to identify the number of vocational technical college transfers
who were 41 years old or older. Though its omission does not directly affect the overall outcome
of this study, it has the potential to affect school administrators and planners who might. want to
use the age statistics of vocational and technical college transfers for planning purposes.

Question 11c was intended to identify the number of students who worked part time in
the period between their graduation from the technical college and the time of their enrollment at
Stout. Its omission does not affect the overall outcome of this study because it was not a direct
research question.

Question 12 sought information about when respondents finally decided to attend a four

year college. Six alternative choices (a-f) were provided. 12f represented the last alternative
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“Other”. Since most of the respondents in the previous studies did not choose this alternative —
1% of the total respondents in 1982 and 6% of the total respondents in 1992 — the omission of
the question does not significantly affect the outcome of the study.

Question 13 sought to identify the reasons why respondents chose to attend vocational-
technical College. Eleven reasons for attending a technical college were provided for
respondents to rank on a Likert Scale. Another question labeled 13L was attached. Specifically,
13L requested respondents to identify the “Most Important Reason” why they attended a
vocational technical college. But since the reasons were already ranked on a Likert Scale of 1-5,
there was no compelling reason to collect data for question 13L. The purpose of a Likert Scale is
to rank in the order of importance. Therefore, the missing of the responses to question 13L does
not affect the outcome of the study.

Both questions 14 and 15 were of the same pattern as question 13, already discussed
above. Each had a list of reasons to be ranked on a Likert Scale of 1-5. Then, 14M and 15N were
respectively attached, requesting respondents to identify their “most important reason”. Since the
purpose of a Likert Scale is to rank items in the order of importance, there were no reasons to
request respondents to identify their “Most Important reason” in another question. Therefore, the
missing of these responses to questions 14M and 15N has no impact on the outcome of the study.

Though the missing of the above responses apparently has no significant impact on the
overall outcome of the study, the long search for the missing data grossly affected the timeline of
the whole research project by shifting its final deadline from December 2004 to May 2005. The

results of the survey finally released are represented in tabular formats in Chapter Four.
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Limitations

Only those students enrolled at the University of Wisconsin-Stout during the
2004/05 and 1990/1991 academic years that had transferred from one of the Wisconsin
Technical Colleges were surveyed. The confusion as to what constitutes the definition of a
Wisconsin Technical College transfer student may have led to either false inclusion of
unqualified respondents in the sample or to the exclusion of qualified respondents from the
sample.

The appearance of non-Wisconsin Technical Colleges (UW-Eau Claire, Century College
Minnesota, Metro State University Minnesota, Kirkwood, UW-Oshkosh, UW-Marathon County,
Lakeland, UW-Sheboygan and St. Paul Vocational, Minnesota) on the list of Wisconsin
Technical Colleges attended by respondents attests that, the list of the potential respondents to
the survey was not properly screened. Beside these reasons, Wisconsin has a technical college
system that is quite different from the systems in other states; therefore, the findings of this study

cannot be generalized to other states.
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Chapter IV: Results and Discussion

The data collected for this study were all statistically analyzed and represented in
percentages, either side by side, or cross-tabulated with the data obtained in the 1992 study. This
pattern of data presentation was to ensure easy comparison of the findings in the two studies —
the 1992 study versus the 2004 study. With the results placed in this format, further statistical
analyses using either Chi-Square Tests or T-Tests were made to determine whether the
differences between each set of data being compared were statistically significant. Where the
differences were found to be statistically significant, it may mean considerable changes have
occurred since the question was last asked in1991, or a generational gap of opinions between the
two groups of people interviewed in 1991 and in 2004, may simply have occurred.
Demographic Information

The population for the 2004 study comprised the 825 students identified by the registrar’s
office as the Wisconsin technical college transfer students who enrolled at the University of
Wisconsin-Stout in the fall of 2004/05 academic year. The population for the 1991 study
comprised “the 437 students enrolled at UW-Stout during 1991-92 fall semester and who had
transferred from a Wisconsin technical college” (Bauer, 1992). A total of 301 respondents
returned the 2004 questionnaires in time to be included in the analysis; this represented a return
rate of 36.5%. The return rate for the 1991 study was 65%.
Questionnaire Findings

Since the results of the 1991 study were presented according to the order of the questions
in the survey instrument, results of this study were similarly presented in the same format to
ensure consistency and ease of comparison. In the George Bauer study, only percentages were

presented.



Table 1

Wisconsin Technical College Attended Before UW-Stout

1991-1992 2004-2005

School Number % Number %

Blackhawk 3 1% 1 0.3%
Chippewa Valley 107 38% 134 44.8%
Fox Valley 18 18% 25 8.4%
Gateway 0 0% 3 1.0%
Lakeshore 4 1% -3 1.0%
Madison Area 47 17% 23 7.7%
Mid-State 8 6% 10 3.3%
Milwaukee Area 18 6% 11 3.7%
Moraine 15 5% 1 0.3%
Nicollet Area 12 4% 9 3.0%
Northcentral 16 6% 19 6.4%
Northeast 10 4% 7 23%
Southwest 2 1% 3 0.1%
Waukesha County 5 2% 9 3.0%
Western Wisconsin 15 5% 11 3.7%
Indianhead 1 0.4% 24 8.0%

Total 281 100% 301 100%
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Question 1. What vocational-technical school did the respondents attend prior to coming
to Stout? Responses in both studies were cross-tabulated as shown above in Table 1. In the 1991
study, 1% of the technical college transfers to UW-Stout came from Blackhawk Technical
College; 38% from Chippewa Valley Technical College; 6% from Fox Valley; 1% from
Lakeshore; 17% from Madison; 5% from Mid-state; 6% from Milwaukee Area Technical
College; and 5% from Moraine. Of the remaining transfers, 4.0% came from Nicollet Area
Technical College; 6.0% from Northcentral; 4.0% from Northeast; 1.0% from Northwest; 2.0%
from Waukesha; 5.0% from Western Wisconsin; and 0.4% from Indianhead.

In the 2004 study, 0.3% of the technical college transfer students to UW-Stout came from
Blackhawk; 44.8% came from Chippewa Valley; 8.4% from Fox Valley;1% from Gate way; 1%
from Lakeshore; 7.7% from Madison Area Technical College; 3.3% from Mid-State; 3.7% from
Milwaukee Area Technical College; 0.3% from Moraine. Of the remaining transfers, 3.0% came
from Nicollet Area Technical College; 6.4% from North Central; 2.3% from North East; 1%
from South West; 3.0% from Waukesha; 3.7% from Western Wisconsin; and 8.0% from
Indianhead.

Though there were no statistically significant differences in the 1991 and 2004 responses,
there were observable differences; namely, the percentage number of transfers from Chippewa
Valley Technical College rose from 38% in 1991 to 44.8% of the total respondents in 2004;
Indianhead rose from 0.4% in 1991 to 8.0% in 2004; Fox Valley Technical College rose from
6.0% in 1991 to 8.4% in 2004; Madison Area Technical college dropped from 17% in 1991 to
7.7% in 2004; Milwaukee Area Technical College dropped from 6.0% in 1991 to 3.7% of the

total respondents in 2004. Other minor differences can be observed from Table 1 above.
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Chippewa Valley Technical College was the major supplier of technical college transfers to UW-

Stout in 1991, and it remains the major supplier in 2004.

Table 2
Gender

Male Female
Year Number % Number % Total %
1991 195 66% 87 34% 282 100%
2004 144 48% 156 52% 300 200%

Question 2. Gender? The responses to this question in both studies were cross-tabulated
as shown in Table 2. In the 1991 study, 66% of the total respondents were males; 34% were
females. In the 2004 study, 48% of the total respondents were males; 52% were females. While
the number of male technical college transfers dropped from 66% of the total in 1991 to 48% in
2004, the number of female transfers rose from 34% in 1991 to 52% in 2004

To determine if the change noted in the gender category was significantly different,
Pearson Chi Square was utilized. The difference was found to be statistically significant at 0.001
levels as shown in Table 3. This may suggest that, more women than men transferred to UW-

Stout from Wisconsin Technical Colleges in 2004 than they did in 1991.
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Table 3

Chi-Square Tests of Significance - Gender

Value df Asymp (2-sided)

Pearson Chi-Square 20.177b 1 0.000

Question 3. What is your marital Status? Both responses in the two studies were cross-
tabulated as shown in Table 3. In the 1991 study, 20% of the total respondents were married and
80% were single. In the 2004 study 21% of the total respondents were 79% were single. The

study did not find these differences to be significant.

Table 4
Marital Status
Married Single
Year Number % Number % Total %
1992 54 20% 222 80% 276 100%
2004 64 21.3% 237 78.7% 301 100%

Question 4. Age? Responses to this question in both studies were cross-tabulated as
shown in Table 5. In the 1991 study, 6% of the total respondents were 20 years old or younger;
40% were 21-23 years old; 21% were 24-26 years old; 14% were 27-30 years old; 8% were 31-

35 years old; and 11% were 36 or older.
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Table 5

Age of Transfer Students

20 or 21-23 24-26 27-30 31-35 36 or Total
under above

1991 16 (6%) 114 (40%) 60 (20%) 40 (14%) 22(8%) 31(11%) 282 (100%)

2004 36 (12%) 124 (42%). 48 (16%) 33 (11%) 20(7%) 36(11%) 292 (100%)

In the 2004 study, 12% of the total respondents were 20 years old or younger; 42.5%
were 21-23 years old; 16.4% were 24-26 years olds; 11.3% were 27-34 years old; 6.8% were 31-
35 years old; 10% were 36 or older.
Table 6

Chi-Square Tests of Significance - Age

Value T Asymp (2-sided)

Pearson Chi-Square 29.866a 6 0.000

To determine if the observed changes in the age category were significantly different,
Pearson Chi-Square was utilized. There were significant differences in the 1991 and the 2004
responses at the 0.001 levels as shown in Table 6. The group of the 21-23 year olds still

constituted the largest group of technical college transfers to UW-Stout in 2004.
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Table 7

Number of Dependents

Year None One Two Three Four  Over Four Totals
1991 212 (77%) 24 (9%) 17 (6%) 15 5 (2%) 3 (1%) 276 (100%)

2004 235(78%) 19(6%) 30(10%) 12(4%) 2(0.7%) 1(0.3%) 299 (100%)

Question 5. Dependents? Responses to this question in the 1991 and the 2004 study were
cross-tabulated as shown in Table 7 above. In the 1991 study, 77% of the total respondents had
no dependents; 9% had one dependent; 6% had two dependents; 5% had three dependents; 2%
had four dependents; and 1% had more than four dependents.

In the 2004 study, 78% of the total respondents had no dependents; 6.4% had one
dependent; 10% had two dependents; 4.0% had three dependents; 0.07% had four dependents;
and 0.3% had more than four dependents. The percentage of technical college transfers with one
dependent dropped from 9% in 1991 to 6% in 2004; the percentage with two dependents rose
from 6% in 1991 to 10% of the total in 2004; and the percentage of transfers with no dependents
remained constant.

Table 8

Hours Worked Per Week While Attending UW-Stout

Year None 10 or less 11-20 21-30 31-40 Over 40 Totals

1991 105 (37%) 36(13%) 72(26%) 34(12%) 18(6%) 17(6%) 282 (100%)

2004 74 (25%) 49 (16%) 52 (17%) 53 (18%) 32(6%) 41(14%) 300 (100%)
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Question 6. Did you work while attending UW-Stout? Responses to this question were
cross-tabulated with the 1991 data as shown in Table 8 above. In the 1991 study, 37% of the total
respondents did not work while attending UW-Stout; 13% worked 10 hours or less per week;
26% worked 11-20 hours; 12% worked 21-30 hours; 6.0% worked 31-40 hours; and 6.0%
worked over 40 hours per week.

In the 2004 study, 24.6% of the total respondents did not work while attending UW-
Stout; 16.3% worked 10 hours or less per week; 17.3% worked 11-20 hours; 17.6% worked 21-
30 hours; 10.6% worked 31-40 hours; and 13.6% worked over 40 hours per week.

While the percentage of those not working dropped from 37% in 1991 to 24.6% in 2004,
the percentage of those working over 40 hours per week rose from 6.0% in 1991 to 14% of the
total in 2004. The percentage of those working 11-20 hours per week similarly dropped from
26% in 1991 to 17.3% in 2004. Other differences can be observed directly from Table 6 above.
On the whole, more technical college transfers worked more full time jobs and more part times
hours per week in 2004 than they did in 1991.

Tests of significance applied to the observed changes between the 1991 and the 2004
findings showed that, the differences were statistically significant at the 0.001 levels as shown in
Table 9 below.

Table 9

Chi-Square Tests of Significance — Hours Per Week

Value df Asymp (2-sided)

Pearson Chi-Square 27.994a 5 0.000
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Table 10

How Long Enrolled at the Technical College

1991 2004
Less than one year 18 (6.5%) 43 (14.4%)
One year 63 (22.8%) 64 (21.3%)
Two years 141 (51%) 130 (43.2%)
More than two years 54 (19%) 64 (21.3%)
Total Respondents 276 (100%) 301 (100%)

Question 7. How long were you enrolled at the technical college before entering UW-
Stout? Responses to this question in both studies were cross-tabulated as shown in Table 10
above. In the 1991 study, 6.5% of the total respondents enrolled for less than one year at the
technical college; 22.8% enrolled for one year; 51% enrolled for two years; and 19% enrolled for
more than two years. In the 2004 study, 14.5% enrolled for less than one year; 21.3% enrolled
for one year; 43% enrolled for two years; and 21.3% enrolled for more than two years.

There were no significant differences but there were other observable changes that
occurred. The percentage of the total respondents who enrolled at the technical college for less
than one year rose from 6.5% in 1991 to 14.45% in 2004; the percentage of those who enrolled
for one year dropped from 22.8% in 1991 to 21.3% in 2004; the percentage of those who
enrolled for two years also dropped from 51% in 1991 to 43.2% in 2004, the percentage of those
Who enrolled for more than two years rose from 19% in 1991 to 21.3% in 2004. No clear pattern

was established from these observable differences.
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Table 11

Were They Full Time or Part Time Students While at UW-Stout?

Full Time Part Time
Year 12 credits or more 11 credits or fewer Total
1991 265 (93.6%) 18 (6.4%) 283 (100%)
2004 256 (85%) 45 (15%) 301 (100%)

Question 8. Do you generally consider yourself as full time or part students? Both the
1991 and the 2004 responses to this question were tabulated as shown above in Table 11. In the
1991 study, 93.6% of the total respondents were full time students, and 6.4% were part time
students. In the 2004 study, 85% of the total respondents were full time students; 15% were part
time students.

While the number of technical college transfers enrolled as full time students dropped
from 93.6% in 1991 to 85% of the total in 2004, the number of part time students increased from
6.4% in 1991 to 15% in 2004. This may explain why more students worked more hours per week
in 2004 than they did in 1991.

Applying Chi-Square tests of significance to the observed changes between the 1991 and
the 2004 findings, the study found that, the differences were statistically significant at the 0.001

levels as shown in Table 12 below.
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Table 12

Chi-Square Tests of Significance — Full or Part Time

Value df Asymp (2-sided)

Pearson Chi-Square 11.183b 1 0.001

Question 9. Did you earn a certificate, diploma, or degree from the technical college?
Table 13

Certificate, Degree or Diploma Earned

1991 2004
None 90 (32%) 98 (32.7%)
Certificate 5(2%) 7 (2.3%)
Diploma | 24 (24%) 19 (6.3%)
Degree 160 (56%) 157 (52.3%)
Other 4 (1.4%) 19 (6.3%)
Totals 282 (100%) 296 (100%)

Responses in both studies were cross-tabulated as shown in Table 13. In the 1991 study,
32 % of the total respondents received no specific qualifications; 56% received Degrees; 8%
received Diplomas; 2% received Certificates and 1% received other qualifications. In the 2004
study, 32% of the total respondents earned no specific qualifications; 52% earned Degrees; 6.3%
earned Diplomas; another 6.3% received other qualifications and 2.3% earned Certificates.

The percentage of the total respondents who transferred with degrees dropped from 56%

in 1991 to 52.3% in 2004; the percentage of those with diplomas also dropped from 8% in 1991
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t0 6.3% in 2004. While the percentage of those who transferred with certificates remained
constant, the percentage of those who transferred with other qualifications rose from 1% in 1991
to 6.3% in 2004.

Table 14

How Much Time Between Voc-Tech College and UW-Stout?

1991 2004
Four months or less 144 (51%) 175 (59.1%)
Five months to 1 year 43 (15%) 30 (10.1%)
1-2 years 43 (15%) 36 (12.2%)
2-5 years 31 (11%) 24 (8.1%)
6 years 21 (7%) 21 (0.5%)
Totals 282 (100%) 296 (100%)

Question 10. How mush time elapsed between leaving the technical college and enrolling
at UW-Stout? Responses to this question in both studies were cross-tabulated as shown in table
14 above. In the 1991 study, 51% of the total respondents spent 4-months or less between
technical college and entering UW-Stout; 15% spent 5-months to 1-year; 15% spent 1-2 years;
11% spent 2-5 years and 7.4% spent over six years. In the 2004 study, 59.1% spent 4 months or
less between technical college and entering at UW-Stout; 10.1% spent Smonths to 1 year; 12.2%
spent 1-2 years; 8.1% spent 2-5years, and 10.5% spent over 6 years.

The differences in responses were close but not significant. While the percentage of
transfers waiting four months or less before enrolling at UW-Stout rose from 51% of the total

respondents in 1991 to 59.1% in 2004, the percentage of transfers waiting 5 months to one year
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dropped from 15% in 1991 to 10% in 2004. Also, the percentage of transfers waiting 1-2 years
before enrolling at UW-Stout dropped from 15% in 1991 to 12.2% in 2004. While the percentage
of transfers waiting for 2-5 years dropped from 11% in 1991 to 8% in 2004, the percentage of
those waiting over 6 years rose from 7% in 1991 to 10.5 % in 2004. This meant more older
people enrolled at Stout in 2004 than they did in 1991.

Question 11. What did you do from the time you left technical college to the time you
enrolled at UW-Stout? As shown in Table 15 below, 67% of all respondents in the 1991 study
were in full time non-military employment; 17% were in part time employment; 2% were full
time homemakers; 1% were in full tiﬁe military employment;

Table 15

What Did You Do Between Voc-Tech and UW-Stout

1991 2004
Employed full time non-military 189 (67%) 186 (62.2%)
Employed full time military 2 (1%) 2 (0.7%)
Employed part time 47 (17%) 0 (0.0%)
Full time homemaker 4 (2%) 4 (1.3%)
Unemployed 7 (2.5%) 16 (5.4%)
Other 33 (11.7%) 91 (30.4%)
Totals 283 (100%) 299 (100%)

Two percent (2%) were unemployed and 12% were in other situations. In the 2004 study,

62.2% of the total respondents were in full time non-military employment; 5.4% were full time
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homemakers; 0.7% were in full time military employment; 30% were unemployed and 0.1%
were in other situations.

While the percentage of transfers employed in full time non-military occupations dropped
from 67% in 1991 to 62% of the total in 2004, the percentage of the full time homemakers rose
from 2% in1991 to 5.4% in 2004. Data for the part time employment was not taken in the 2004
survey (see Table 11 above for details). While this may have been responsible for the large
number of respondents (30%) claiming to be unemployed in the 2004 survey, it could equally be
argued that, since a large number of respondents did not work while attending Stout, they may as
well have been the same group that never worked from the time they left technical college to the
time they enrolled at UW-Stout.

Question 12. When did you decide to enter a four year college? In the 1991 study, 48% of
the of the total respondents made their decision to attend a four year college while attending a
technical college; 12% while in high school; 30% while working after technical college; 12%
while in high school; 3% prior to entering a technical school; 1% whil¢ in the military; and 6%
while in other situations. In the 2004 study, 27% of the total respondents made that decision
while in high school; 34% while attending technical college; 30.3% while working after

technical college. Data for the “Other” was not taken in the 2004 study, see Table 16 below.
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Table 16

When Did You Decide to Attend a Four Year College?

1991 2004
While in high school 33 (12%) 81 (27%)
While working prior to entering technical college 9 (3%) 21 (7%)
While attending technical college ‘ 135 (48%) 103 (34.3%)
While working after attending technical college 85 (30%) 91 (30.4%)
While in or shortly after military service - 3(1%) 4 (1.3%)
Other 17 (6%) 0 (0.0%)
Totals 282 (100%) 300 (100%)

While the percentage of respondents who made the decision to attend a four year college
while in high school rose from 12% in 1991 to 27% of the total in 2004, the percentage of those
who made the decision while attending a technical college declined from 48% in 1991 to 34% in
2004. The percentage of those who made the decision after technical college remained constant
at 30% in both studies. There was an increase in the percentage of those making the decision
prior to entering technical college from 3% in 1991 to 7% in 2004
Table 17

Chi-Square Tests of Significance — Decision to Attend a Four Year College

Value Df Asymp (2-sided)

Pearson Chi-Square 27.598a 4 0.000
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Applying tests of significance to the observed changes, the study found that,.the
differences between the 1991 and the 2004 responses to this question were significant at the
0.001 levels as shown in Table 17.

Question 13. What were their reasons for attending a technical college? Both responses
from the 1991 and the 2004 study were cross-tabulated as shown in Table 18 below. In the 1991
study, 33% of the total respondents went to technical college to horn their skills to get a good
job; 15.9% wanted further education; 8.4% could not afford college; another 8.4% did so
because it offered a program they could complete in twq years; 9.2% were not sure what they
wanted to do; 8.4% did not want to go to college; 1.3% because of good reputation; 2.1%
because it was close to home; 1.3 % because of placement record, and 6.4% for other reasons.

In the 2004 study, 27% of the total respondents went to technical college to horn their
skills to get a job; 2.0% went to technical college because of its placement record; 4.7% because
it was close to home; 0.7% because the school had a good reputation; 5.4% because it offered
programs they could complete; 4.7% could not financially afford college; 1.3% did not want to
go to college at the time of the decision; 9.7% were not sure of what they wanted; 13.% wanted
further education but were not sure college was for them; 14.7% wanted to acquire general
education credits to transfer to college; and 16.1% attended technical college for other reasons.

While responses to most of the items remained constant, there were differences in
responses to other items; namely, the percentage of those who entered technical college to horn
their skills dropped from 33% in1991 to 27% of the total respondents in 2004; the number of
those who attended technical college to acquire general education for transfer purposes rose from
6.7% in 1991 to 16.1% of the total in 2004. Data for the most important reason why they

attended a technical college was not collected in this study.
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Table 18

Top Reasons for Attending a Technical College

1991 2004
Develop skills I could use to obtain a good job 79 (33%) 82 (27.4%)
Its good placement record 3(1.3%) 6 (2.0%)
The school was close to home 5(2.1%) 14 (4.7%)
The college had a good reputation 3 (1.3%) 2 (0.7%)
I could complete their programs in two years or less 20 (8.4%) 16 (5.4%)
Money — I could not afford college 20 (8.4%) 14 (14.7%)
I did not want to go to college at the time 13 (5.4%) 4 (1.3%)
[ was not sure what I wanted to do 22 (9.2%) 29 (9.7%)
I wanted further education but not sure 38 (15.9%) 40 (13.4%)
To get general education credits to transfer to college 20 (8.4%) 44 (14.7%)
Other 16 (6.7%) 48 (16.1%)
Totals 239 (100%) 299 (100%)

Applying Independence Samples Tests (t-test for equality of means and the Levene’s Test
for equality of variances) to the observed changes, the study found that, the differences were
statistically significant at the 0.001 levels with respect to responses to the following
characteristics:

» [t’s good placement record

* [ could complete their programs in two years or less

s [ did not want to go to college at the time
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* To get general education credits to transfer to college
Independent Samples Tests are shown in Table 19 below.
Table 19

Independent Samples Test on Variables - For Reasons for Attending a Technical College

Levene’s Test for

Equality of Variances t-test fof Equality of Means
F Sig. T df Sig (2-tailed)

Develop skills I could use to obtain 4.761 .030 -.245 557.086 .806
a good job
It’s good placement record 1.492 222 -3.387 542 .001
School was close to home 3.791 052 -2.550 560 .05
School had a good reputation .025 874 -2.365 544 .05
Offered a program I could complete 7.185 .008 -6.095  542.601 .001
Money — could not afford 4-year .843 359 -1.141 533 254
college
I didn’t want to go to college 7.242 .007 4.059  471.386 .001
I was not sure what [ wanted to do 1.833 176 190 508 .850
I wasn’t sure whether college was
for me 2.614 107 -.035 517 972
Acquire general education credits 6.773 010 - -5.553  523.365 .001

that I could transfer

Question 14. What were your reasons for attending a four-year college? Both the 1991
and the 2004 responses to this question were cross-tabulated as shown in Table 20 below. In the
1991 study, 8.9% of the total respondents attended a four year college to get a teaching degree;

19.5% wanted to improve their chances for promotion or advancement; 12.7% wanted a four
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year degree in their field; 5.9%wanted to enlarge their skills and knowledge; 17.8% wanted to
broaden my opportunities; 5.1% changed career goals and wanted a new major; 14.4% wanted to
better prepare for a career in today’s world. Of the remaining transfers, 6.8% attended a four year
college because the job they were interested in required a four year degree; 0.4% enjoyed
learning something new; 1.3% attended a four college just to see what it was like; 2.1% found
they could do college work; and 5.1% attended for other reasons.

In the 2004 study, 18.9% of the total respondents wanted to teach; 17.5% wanted a four
year degree in their field; 15.5% wanted to improve their chances for promotion or advancement;
13.8% wanted to broaden their opportunities; 8.1% attended a four year college because their
desired jobs required a four year degree; 7.1 wanted to prepare themselves for a new career in
today’s world; 1.0% found they could college work; 0.3% just wanted to see what it was like;
1.0% enjoyed learning something new; 5.7% changed career goals and wanted a new major;
6.1% wanted to enlarge their skills and knowledge; and 5.1% attended a four year college for
other reasons.

While the percentage of transfers who wanted a four year degree to improve their chances
for promotion or advancement declined from 19.5% of the total respondents in 1991 to 15.5% in
2004, the percentage of the transfers who sought a four degree to teach rose from 8.9% in 1991
to 18.9% in 2004. The percentage of transfers who changed career goals and wanted a new major
stayed almost constant, but the percentage of those who wanted to broaden their opportunities

dropped from 17.8% in 1991 to 13.8% in 2004.
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Top Reason for Attending A Four Year College
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1991 2004
To obtain a degree — wanted to teach 21 (8.9%) 56 (18.9%)
To improve my changes for promotion or advancement 46 (19.5%) 46 (15.5%)
I wanted a four year degree in my field 30 (12.7%) 52 (17.5%)
To enlarge my skills and knowledge 14 (5.9%) 18 (6.1%)
To broaden my opportunities 42 (17.8%) 41 (13.8%)
I changed career goals and wanted a new major 12 (5.1%) 17 (5.7%)
To better prepare myself for a career in today’s world 34 (14.4%) 21 (7.1%)
The skills of the job I need require four year degree 16 (6.8%) 24 (8.1%)
I enjoy learning something new 1 (0.4%) 3 (1.0%)
To see what it was like 3 (1.3%) 1 (0.3%)
I found I couid do college work 52.1%) 3 (1.0%)
Other 12 (5.1%) 15 (5.1%)
Totals 236 (100%) 297 (100%)

Similarly, the percentage of those preparing themselves for careers in today’s world

declined from 14.4% in 1991 to 7.1% in 2004. Other changes or differences of interest can be

observed directly from Table 14 above. Applying Independence Samples Tests (t-test for

equality of means and The Levene’s Test for equality of variances) to the observed changes, the

study found that, the differences were statistically significant at the 0.001 levels with respect to

responses to the following characteristics:
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» To obtain a degree — wanted to teach

» ] changed career goals and wanted a new major
Independent Samples Tests are shown in Table 21 below.
Table 21

Independent Samples Test — Variables for Attending a Four Year College

Levene’s Test for

Equality of t-test for Equality of Means

Variances

F Sig. T df Sig

(2-tailed)

To get a teaching degree 49.453 .000 -4.219 403.088 001
Improve chances for promotion/advancement 5.458 .020 1.570 551.643 117
Wanted a 4-year degree in my field 9.746 .002 .980 543.789 328
Enlarge my skills and knowledge 6.226 013 161 562.659 872
Broaden my opportunities 1.543 215 -.115 577 908
Change career goals and wanted new major 3.114 078 -3.216 505 .001
Better prepare myself for career in today’s 16.897 .000 1.562 529.525 .119
world
Jobs I'm interested in, require 4 yr degree - 4402 036 408 547.206 .683
I enjoy learning something new 2.814 .094 -.733 565 464
To see what it was like 17.087 .000 -1.445 520.684 .149
Could do college level work while attending 3.333 069 1.058 494 291
voc-tech

Question 15. What were your reasons for attending UW-Stout? In the 1991 study, the
types of majors offered at UW-Stout was very important reason to 49% of the total respondents;
transfer policy was very important to 39%; related technical programs was very important to

37%; financial aid was very important to 22%; high placement record was very important to 21%
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and Stout’s reputation was very important reason to 20% Of the total respondents. Other details
can be observed from Table 22.

In the 2004 study, the types of majors offered at UW-Stout were a very important reason
to 64% of the total respondents; transfer policy was a very important reason to 45%; related
technical programs were very important reasons to 44% of the total respondents. Other details
may be observed in Table 23.

While the data for the most significant reason influencing transfer decisions was not
collected in the 2004 study, data collected on other characteristics of the question were consistent
with the 1991 findings. Types of majors; transfer policy; and related technical programs
remained the top reasons while technical college students transfer to UW-Stout. While types of
majors improved from 49% in the 1991 study to 64% in the 2004 study; transfer policy improved
from 39% in 1991 to 45% in 2004; and related technical programs increased from 37% in 1991

to 44% in 2004.
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Reasons for Attending UW-Stout - 1991
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Percent Choosing

NI SI MI I VI MS

Types of majors 1 5 13 32 49 28
Quality of instruction 2 7 38 38 14 1
Related tech programs 12 9 15 26 37 15
Placement record 8 11 27 32 21 3
Stout’s reputation 7 10 29 34 20 4
Counselor’s recommended Stout 46 16 17 11 9 0.4
Stout grad instructor recommended 50 12 13 11 14 4
Instructor (not Stout grad) recommended 58 16 13 6 6 2
My family encouraged me 34 21 16 19 10 4
Friends at Stout encouraged me 47 15 17 12 10 3
Stout’s transfer policy 17 7 14 22 39 26
Financial aids were available 35 11 16 16 22 3
Other - - - - - 4
CODES:

NI = Not important

SI = Slightly important

MI = Moderately important

I = Important (Definitely influenced my decision)
VI = Very important (Had major impact)
MS = Most significant (The single most important influence on my decision)



Table 23

Reasons for Attending UW-Stout - 2004

Percent Choosing

NI SI MI I VI

Types of majors 6 3 6 19 64
Quality of instruction 11 7 27 24 27
Related tech programs 12 4 10 17 44
Placement record 14 13 21 22 25
Stout’s reputation 15 12 20 23 24
Counselor’s recommended Stout 31 11 15 8 9
Stout grad instructor recommended 26 9 9 7 6
Instructor (not Stout grad) recommended 31 7 10 8 9
My family encouraged me 22 10 15 16 19
Friends at Stout encouraged me 32 9 9 11 11
Stout’s transfer policy 13 5 11 17 45
Financial aids were available 23 7 10 15 28
Other - - - - -
CODES:

NI = Not important

SI = Slightly important

MI = Moderately important

I = Important (Definitely influenced my decision)
VI = Very important (Had major impact)
MS = Most significant (The single most important influence on my decision)
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Independence Samples Tests (t-test for equality of means and The Levene’s Test for
equality of variances) were applied to the observed changes, as shown in Table 24. The study
found that the differences were statistically significant at the 0.001 levels with respect to
responses to the following characteristics:

» Instructor (not Stout graduate) told me about Stout

. My family encouraged me

= Adequate financial Aids were available

= Instructor (also Stout graduate) recommended

Independent Samples Tests are shown in Table 24 below.
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Table 24

Independent Samples Test — Reason for Attending UW-Stout

Levene’s Test for

Equality of t-test for Equality of Means

Variances

F Sig. T df Sig

(2-tailed)

Types of programs at Stout 3.596 .058 -1.236 573 217
Quality of instruction at Stout 40.081 .000 488 519.331 625
Stout’s programs were related to my voc-tech .047 .828 -1.788 539 074
program
Stout’s high placement record 14.757 000 1.417 545.659 157
Counselor recommended Stout 1.246 265 -1.191 496 234
Stout’s reputation 23.629 .000 1.950 535.459 .052
Instructor (also Stout grad) told me about 5.773 .017 -2.854 414.490 .005
Stout
Instructor (not Stout grad) told me about Stout 27.972 .000 -3.686 369.745 .000
My family encouraged me 2.250 134 -3.782 519 .000
Friends attending Stout encouraged me 7.907 .005 -1.547 443.707 123
Stout’s transfer policy 973 324 -1.915 551 .056
Adequate financial aids were available 1.251 264 -3.088 516 .002
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Table 25

Relationship Between Technical College and University Programs

Not related Somewhat related  Directly related Totals
1991 50 (17.7%) 101 (35.8%) 131 (46.5%) 282 (100%)
2004 66 (22.4%) 120 (40.7%) 109 (36.9%) 295 (100%)

Question 16. To what extent is your major at UW-Stout related to the program you took
at the technical college? Both the 1991 and the 2004 responses to this question were cross-
tabulated as shown in Table 25 above. In the 1991 study, 61% of the total respondents found
their technical programs directly related to their majors at UW-Stout; 27% somewhat related;
12% found them not related. In the 2004 study, 36% of the total respondents found their
technical college programs directly related to their majors at UW-Stout; 41% somewhat related,;
22% found them not related at all.

There were differences in all categories of responses. While the number of transfers that
found their technical college programs and majors at Stout a good fit dropped from 61% of the
total in the 1991 study to 36% of the total in 2004; the number of transfers that found their
programs at both colleges somewhat related rose to 41% in 2004 from 27% of the total in 1991.
The number of transfers whose majors at Stout had no relationship to their majors at the
technical college rose from 12% of the total respondents in 1991 to 22% of the total in 2004.
This may suggest that, more students changed majors as they moved from technical college to

UW-Stout in 2004 than they did in 1991.
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Table 26

Number of Credits Transferred to UW-Stout

Year None Under 10 11-12 21-30 31-40 Over 40 Totals

1991  19(7%) 29(10%) 50(18%) 50(18%) 29 (10%) 104 (37%) 281 (100%)

2004 6(2%)  42(14%) 45(15%) 32(11%) 21 (7%) 148(50%) 294 (100%)

Question 17. Approximately how many credits were you able to transfer from your
technical college program that were useable in your program at UW-Stout? Both responses in the
1991 study and the 2004 study were cross-tabulated as shown in Table 26 above. In the 1991
study, 37% of the total respondents transferred more than 40 credits; 18% transferred 21-30
credits; another 18% transferred 11-12 credits; 10% transferred 31-40 credits; another 10%
transferred less than 10 credits; 7% transferred no credit at all.

In the 2004 study, 49% of the total respondents transferred more than 40 credits; 15%
transferred 11-12 credits; 14% transferred less than 10 credits; 11% transferred 12-30; 7%
transferred 31-40; and 2% transferred no credit at all. The number of those who transferred more
than 40 credits rose from 37% of the total in 1991 to 49% of the total in 2004; the number of
those not transferring any credit at all dropped from 7% of the total in 1991 to 2% in 2004. This
may be due to the efforts made by the university to help technical college students transfer more
credits to UW-Stout.

Application of Chi-Square tests of significance to the observed changes showed that, the

differences were significant at the 0.001 levels as shown in Table 27.
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Table 27

Chi-Square Tests of Significance - Number of Credits Transferred

Value df Asymp (2-sided)

Pearson Chi-Square 22.035a 5 0.001

Question 18. What do you plan to do after completing your bachelor’s degree at UW-
Stout? Both responses from the 1991 and the 2004 studies were cross-tabulated as shown below
in Table 28. In the 1991 study, 61.8% of the total respondents planned on finding a job in
business and industry; 11% planned on teaching; 6.9% planned on getting into graduate college
in another university; 5.7% planned on pursuing their master’s degree at Stout; 4% planned on
not graduating; another 4.5% planned to go back to their previous jobs, and 6.1% planned on
doing other things.

In the 2004 study, 45.2% of the total respondents planned on finding a job in business
and industry; 17.5% Planned on teaching; 9.6% planned on getting into graduate college in
Stout; 6.5% planned on getting into a graduate college at another university; 5% Planned on
returning to their previous jobs; 3% did not plan to graduate; and 13.4% planned on doing other
things.

The percentage number of transfers who planned on finding a job in business and
industry declined from 61.8% in 1991 to 45.2% of the total in 2004; the percentage of those who
planned on teaching rose from 11% in 1991 to 17.5% in 2004. The huge drop in the percentage
of transfers interested in finding a job in business and industry may be due to lack of stability in

business and industry jobs.
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Table 28

Plans After Completing a Bachelor’s Degree at UW-Stout

Plan 1991 2004
Don’t plan to complete bachelor’s degree at Stout 10 (4%) 9 (3%)
Find a job in business or industry 152 (61.8%) 132 (45.2%)
Return to a previous employer in business or industry 11 (4.5%) 14 (4.8%)
Find a teaching job 27 (11%) 51 (17.5%)
Work on a master’s degree at Stout 14 (5.7%) 28 (9.6%)
Work on a master’s degree at another school 14 (6%) 19 (6.5%)
Other 15 (6.1%) 39 (13.4%)
Totals 246 (100%) 292 (100%)

Applying Pearson Chi-Square tests of significance to the observed changes, the study
found that, the differences were statistically significant at the 0.001 ievels as shown in Table 29.

Table 29

Chi-Square Tests of Significance —Plans After Completing a Bachelor’s Degree at UW-Stout

Value df Asymp (2-sided)

Pearson Chi-Square 20.870a 6 0.002

Question 19. How do you rate the quality of your general education classes at Stout
compared to the quality at the technical college? Responses in both studies were cross-tabulated

as shown in table 30. In the 1991 study, 47% of the total respondents said it was about the same;

41% said it was better at Stout; and 12% said it was better at technical college. In the 2004 study,
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55% said it was about the same; 30% said it was better at Stout; 14% said it was better at the
technical college.

While there were no significant differences in the responses, the percentage of transfers
asserting that, the quality of general education at both schools was about the same increased from
47% in 1991 to 55% of the total in 2004; the percentage of transfers asserting that it was better at
Stout dropped from 41% in 1991 to 30% of the total in 2004; those asserting it was better at the
technical college increased from 12% in 1991 to 14% of the total in 2004.

Table 30

Quality of General Education Classes Offered at Technical College Compared to Those at

UW-Stout
1991 2004
Better at  About Betterat  Betterat  About Better at
Stout the Tech Stout the Tech
Same College Same College

General Education 113 129 32 86 155 42

(412%) (47.1%) (11.7%) (30.4%) (54.8%) (14.8%)
Totals 274 283

(100%) (100%)

Question 20. How do you rate quality of your professional/technical classes at Stout
compared to those at the technical college? Responses in both studies were cross-tabulated as
exhibited in Table 31 below. In the 1991 study, 46% of the total respondents said quality of
professional and technical classes was better at Stout; 34% said it was about the same in both
schools; and 18% said it was better at the technical college. In the 2004 study, 35% of the total
respondents said it was better at Stout; 36% said it was about the same in both schools; and 28%

said it was better at technical college.
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Table 31

Quality of Professional and Technical Classes Offered at Technical College Compared to Those

at UW-Stout
1991 2004
~ Betterat  About Better at  Betterat  About  Better at
Stout the Tech Stout the Tech
Same College Same College
Technical Courses 129 97 51 102 105 82
(46.2%) (34.8%) (183%) (35.3%) (35.3%) (28.4%)
Totals 279 289

(100%) (100%)

The percentage of transfers asserting that, quality of professional and technical classes
was better at Stout dropped from 46% in 1991 to 35% of the total in 2004; the percentage of
transfers asserting that it was about the same at both schools remained constant at about 35%,
while the percentage of transfers asserting that it was better at the technical college rose from
18% in 1991 to 28% of the tétal respondents in 2004. The comparison of these responses shows
that, at least, quality of professional and technical classes at Stout has depreciated from the 1991
standard. The 1991 study also showed that, quality of professional and technical classes at Stout
had depreciated from the 1981 standard.

Table 32
Chi-Square Square Tests of Significance for Quality of Professional/Technical Education at

UW-Stout

Value df Asymp (2-sided)

Pearson Chi-Square 10.449a 2 0.005
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When Pearson Chi-Square tests of significance were applied to the changes, the study

found that, the differences in the 1991 and the 2004 responses were significant at the 0.01 levels

as shown in Table 32.

Question 21. How do you rate the difficulty level of your general education classes at the

technical college compared to that at UW-Stout?

Table 33

Difficulty Level of General Education at Technical College Compared to UW-Stout

1991 2004
Betterat  About Better at  Betterat  About Better at
Stout the Tech Stout the Tech
Same College Same College
General Education 120 137 12 135 141 11
(44%) (51%) (4%) (47%) (49%) (4%)
Totals 270 287
(100%) (100%)

In the 1991 study, 51% of the total respondents rated the difficulty level of general

education classes at the technical college and UW-Stout as about the same; 44% rated it as better

at Stout; and 4% rated it as better at the technical college. In the 2004 study, 47% of the total

respondent rated it as better at Stout; 49% said it was about the same; and 4% rated it as better at

the technical college. These responses have virtually remained constant as shown in Table 33

above.

Question 22. How do you rate the difficulty level of your professional and technical

classes at Stout compared to the difficult level at the technical college? Responses to this

question in both studies were cross-tabulated as shown in Table 34. In the 1991 study, 47% of

the total respondents rated the difficulty level of professional and technical classes as better at



60

Stout; 44% said it was about the same; and 9% rated it as better at the technical college. In the
2004 study, 45% of the total respondents said it was better at Stout; 41% said it was about the
same; and 15% rated it as better at the technical college.

Table 34

Difficulty Level of Technical Courses at Technical College Compared to UW-Stout

1991 2004 :
Better at  About Better at  Betterat  About Better at
Stout the Tech Stout the Tech
Same College Same College

Prof/tech Courses 130 120 25 129 117 42

(47.1%) (43.5%) (9.1%) (44.8%) (40.6%) (14.6%)
Totals 276 289

(100%) (100%)

While there were no significant differences in the 1991 and the 2004 responses, it would
appear that Stout is losing ground to technical colleges in this respect. The percentage of
transfers who rated Stout as better in difficulty level of professional and technical courses
dropped from 47% in 1991 to 45% in 2004; the percentage of those who rated it as better at the
technical college rose from 9% in 1991 to 15% in 2004.

Question 23. How are you doing in your course work at UW-Stout compared to your
performance at the technical college? Responses to this question in both studies were cross-
tabulated as shown in table 35. In the 1991 study, 53% of the total respondents earned about the
same grades as they did at the technical college; 34% earned better grades at Stout; 12% earned
better grades at the technical college. In the 2004 study, 65% earned the same grades as the did at
the technical college; 18% earned better grades at Stout; and 18% earned better grades at the

technical college. This may show that, in the 1991 study, only about 12% of the technical college
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transfers had worse grades at UW-Stout than they did at the technical college. In the 2004 study,
 at least 18% of technical college transfers had worse grades at UW-Stout than they did at the

technical college.
Table 35

Performance at the Technical College Compared to that at UW-Stout

Better at Stout About the Better at Tech Totals
Same College
Grades Earned — 1991 95 (34.1%) 149 (53%) 35 (12.5%) 281 (100%)
Grades Earned — 2004 42 (17.7%) 190 (64.6%) 52 (17.7%) 294 (100%)

Application of Pearson Chi-Square tests to these observed changes in the responses
showed that, the differences between the 1991 and the 2004 responses were significant at the
0.001 levels as shown in table 36 below.

Table 36

Chi-Square Tests of Significance — Performance at Technical College Compared to UW-Stout

Value df Asymp (2-sided)

Pearson Chi-Square 20.480a 2 0.000

Table 37

Would you Attend a Technical College if Given a Second Chance?

Year Yes Undecided No Totals

1991 134 (47.5%) 46 (16.3%) 102 (36%) 283 (100%)

2004 181 (61.1%) 58 (19.6%) 57 (19.3%) 296 (100%)
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Question 24. If you would start over, would you attend a technical college? Responses to
this question in both studies were cross-tabulated as shown in Table 37. In the 1991 study, 47.5%
of the total respondents would attend a technical college if given a second chance; 36% would
not, and 16.3% were undecided. In the 2004 study, 61.1% would attend a technical college if
given a second chance; 19.3% would not, and 19.6% were undecided.

The percentage of the total respondents who would still attend a technical college if given
a second chance rose from 47% in 1991 to 61% in 2004; the percentage of those who would not
attend a technical college if given a second chance dropped from 36% in 1991 to 19% in 2004.
When the Chi-Square tests of significance were applied to these changes, the study found that,
the differences between the 1991 and the 2004 responses were statistically significant at the
0.001 levels, as shown in Table 38.
Table 38

Chi-Square Square Tests of Significance — If Given a Second Chance

Value df Asymp (2-sided)

Pearson Chi-Square 20.806a 2 0.000

Question 25. Do you have any comments or suggestions? Responses to this question in
both studies were cross-tabulated as shown in Table 39. In the 1991 study, 30% of the
respondents complained about lack of information; 20% made positive comments; 19% wanted
more credits transferred; 15% wanted more general education credits transferred; 13% made
general commenté. In the 2004 study, 56% of the total respondents made positive comments;

36% made general comments; 0.12% wanted more general education credits transferred; 0.07%
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wanted more credits transferred; 0.0% made comments on the need for an Associate Degree; and
0.03% complained about lack of information.
Table 39

Comments on Transfer Policy

% Choosing
Comments 1991 2004
Positive comments 20% 52 (56%)
General comments 13% 40 (36%)
Transfer more general education credits 15% 14 (36%)
Transfer more credits 19% 8 (0.07%)
Need for an Associate Degree 3% 0 (0%)
Lack of information 30% 3 (0.03%)
Totals N/A 112 (100%)

Since classification of comments was not made directly by respondents, its accuracy
could easily be disputed. What could be intended by a respondent to be a general comment can
casily be classified by others as a positive comment or something else. Some respondents merely
asked questions; some talked about transferred credits not been accepted into their programs by
program directors. These are specific credits comments that do not fit into any of the
classifications above; should such comments be ighored or simply be classified at random?
Perhaps, there should be a better way to let respondents classify their own comments.

Based on the 2004 responses, the study found that, the percentage of positive responses from
total respondents to this question rose from 20% in 1991 to 56% in 2004; the percentage of

general complaints rose from 13% in 1991 to 36% in 2004; complaints or requests for transfer of
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more credits dropped from 19% in 1991 to 0.07% in 2004; requests or complaints about transfer
of more general education credits dropped from 15% in 1991 to 0.13% in 2004; complaints about
lack of information dropped from 30% in 1991 to 0.3% in 2004; and comments about the need
for associate degree dropped from 3% in 1991 to 0.0% in 2004. Since these differences are
clearly in favor of Stout, it may be concluded that, the University was pleasing and perhaps
attracting more technical college transfer students in 2004 than it did in 1991.

See Appendix G for the complete listing of respondents’ comments on transfer policy, including
comments on credit transfer from Question 17. This listing is not categorized into positive,

negative or general comments.
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Chapter V: Summary, Conclusions and Recommendations

This study was conducted to investigate problems associated with articulation and
transfer process, and what information administrators at UW-Stout and WTCS needed to
facilitate the transfer process and improve articulation programs between Wisconsin Technical
Colleges and the University of Wisconsin-Stout. This chapter presents the summary, conclusions
and recommendations of this study.
Summary

The purpose of this study was to gather information from transfer students that would aid
the university and the Wisconsin Technical Colleges in facilitating articulation and in tailoring
programs that would meet the needs of technical college transfer students.
Restatement of the Problem

Institutions of higher learning need information for planning purposes. Understanding the
motivation of students who transfer and their satisfaction (or dissatisfaction) with the transfer
process is very important. Universities are trying to become more consumer oriented in their
practices. The more information the institution has regarding its students’ needs, the more likely
they are, to change current practices.
Methods and Procedures

This was a replication study, so to present a consistent basis for effective comparison of
the findings of the two studies; this study requested and was granted permission to use the survey
instrument that was deployed in the 1992 study. That original instrument was then converted to
web format by the university webmaster and distributed to potential respondents through web

technology for completion.
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Respondents returned the completed survey to the Webmaster. The results of the survey
were then submitted to researcher by the Webmaster. These responses were then sent to the
university office of Budget, Planning and Analysis for statistical analyses. After the statistical
analyses were done, resuits were returned to the researcher.

While the survey instrument was designed to seek background information about the
students who attended Wisconsin Technical Colleges and were involved in the transfer process
to the University of Wisconsin-Stout, there were questions that sought personal information
about the students, namely, age, marital status, work hours, etc. There were also questions that
sought information as to why respondents opted for vocational—technical college in the course of
their pursuit for higher education; why they decided to attend University of Wisconsin-Stout;
beﬁeﬁts derived from their vocational-technical programs; their individual experiences with the
transfer process to UW-Stout; what they planned to do after graduation from University of
Wisconsin-Stout, among others.

Since not every survey question was designed to gather information from technical
college transfers that could be used for planning, articulation and transfer process of vocational
technical college students to UW-Stout, an attempt was made to briefly explain the specific
reasons why each question was included in the survey:

What vocational technical college did respondents attend? This question identified
transfers with their technical colleges for planning purpose. For example, if more students were
transferring from some technical colleges than others, then those involved in planning,
articulation and the transfer process may need to focus more on colleges where students were not

transferring to Stout. On the other hand, if the students are not transferring from any of the
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technical colleges then they may need to re-examine their overall articulation and transfer
policies.

Questions 2 and 4 asked respondents about their gender and age respectively. The
responses to these questions provide statistics for administrative purposes. Questions 3, 5, 6, and
8 sought responses that could be used in planning policies that affect technical college transfer
students.

Questions 7, 9, 10, 11, and 12 solicit information that could help in articulation and
transfer process. Together, they sought information about respondents’ level of education and
experiences.

Questions 13, 14 and 15 were included to gather information regarding respondents’
academic decisions and reasons for their decisions. This information could be used to attract
more students into pursuing higher education through non-traditional approach.

Questions 16, 17 and 18 solicit information for articulation and the transfer process. Data
obtained from these questions could be used for improvement of transfer process and to ensure
that students are transferred into related programs and they get the maximum transfer credits they
deserve.

Questions 19, 20, 21, 22 and 23 solicit information about quality of education.
Information gathered from these questions could be used for administrative and curriculum
development purposes.

Question 24 solicited information about what respondents would do if given a second
chance to start all over. And question 25 solicited general comments or suggestions related to the

transfer process at UW-Stout. Responses gathered from these questions could be used by
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administrators and the people involved in the transfer process to understand the problems
encountered by transfer students.
Sample Selection

Getting the correct sample required knowing the right definition of who is a Wisconsin
Technical College transfer student. According to the University of Wisconsin Stout’s Registrar,
Mr. Larry Graves, a Wisconsin Technical College transfer student is one “- - -that completed and
transferred their WI Tech School credits to Stout” (Graves, November 15, 2004). Based on that
definition, the study arrived at a total of eight hundred and twenty five (825) undergraduate
students as Wisconsin Technical College transfers who enrolled at the University of Wisconsin-
Stout in the fall semester of 2004/05 academic year. The entire undergraduate population of 825
technical college transfers was used as a sample for this study.

Procedures

After the review of the literature, a letter requesting permission to duplicate the survey
instrument and the cover letter used in the 1992 study was written to George Bauer. He granted
the permission to use the documents.

The survey instrument was converted to web format without changes in the content of the
questions to be investigated. The cover letter was rewritten with major content changes to
comply with the current guidelines by the Institutional Review Board (IRB) for the Protection of
Human Subjects in research.

Initially, 1001 students were identified by the registrar’s office as the Wisconsin technical
college transfers; the survey was distributed to these 1001 students. Some students immediately

wrote back that they did not attend a Wisconsin technical college. Following this information,
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the list was further screened to 825 potential respondents and the instrument was again
distributed to them with a letter of reminder soliciting their cooperation to respond to the survey.
When a total of 301 returns were received, the link to the survey was disconnected. This
represented 36.5% of the 825 potential respondents who were emailed the survey. Results of the
survey were analyzed at the University office of Budget, Planning and Analysis. There were

- problems of topégraphical errors and missing data, but they had no impact on the overall
outcome of the study as explained in chapter three.

Conclusions

Thefe were two set of questions addressed in this study; namely, the research questions,
and the demographic questions. Each set of questions is briefly discussed below with its findings.
Demographic Questions

What vocational-technical school did the respondents attend prior to coming to Stout?
The percentage number of respondents from Chippewa Valley Technical College rose from 38%
in 1991 to 44‘8% of the total in 2004; Madison Area Technical College dropped from 17% in
1991 to 7.7% in 2004 and Milwaukee Area Technical College dropped from 6.0% in 1991 to
3.7% of the total respondents in 2004. Therefore, Chippewa Valley Technical College remained
the major supplier of technical college transfers to UW-Stout in 2004.

What is your gender? In the 1991 study, 66% of all respondents were males; 34% were
females. In this study, 48% were male and 52% were females. While the number of male
technical college transfers dropped from 66% of the total in 1991 to 48% in 2004, the number of
female transfers rose from 34% in 1991 to 52% in 2004. These changes were found to be
significant, and may suggest that, more women than men transferred to UW-Stout from

Wisconsin Technical Colleges in 2004 than they did in 1991.



70

What is your marital Status? In the 1991 study, 20% of all respondents were married and
80% were single. In this study, 21% of the total respondents were married and 79% were single.

What is your Age? The group of the 21-23 year olds constituted the largest group of
technical college transfers to UW-Stout in 2004 with 42.5% of the total respondents. The
differences between the 1991 and the 2004 responses to this question were found to be
statistically significant.

Do you have any dependents? In the 1991 study, 77% of all respondents had no children
while 23% had one or more. In this study, 78% of the total respondents had no children while
22% had or one more children.

Did you work while attending UW-Stout? More technical college transfers worked more
full time jobs and more part time hours per week in 2004 than they did in 1991. In the 1991
study, 37% of the total respondents did not work while attending UW-Stout. In the 2004 study,
only 24.6% of all respondents did not work while attending UW-Stout. The percentage of
technical college transfers who worked above 40 hours per week rose from 6.0% in 1991 to 14%
of the total in 2004. These differences between the 1991 and the 2004 responses were found to
be statistically significant.

How long were you enrolled at the technical college before entering UW-Stout?

The study found that, the percentage of respondents who enrolled at the technical college for one
year dropped from 22.8% in 1991to 21.3% in 2004 and the percentage of those who enrolled for
two years also dropped from 51% in 1991 to 43.2% in 2004.

Do you generally consider yourself as full time or part students? While the number of

technical college transfers enrolled as full time students dropped from 93.6% in 1991 to 85% of

the total in 2004, the number of part time students increased from 6.4% in 1991 to 15% in 2004.
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The study found this to significant and may explain why more students worked more hours per
week in 2004 than they did in 1991.

Did you earn a certificate, diploma, or degree from the technical college?
The percentage of the total respondents who transferred with degrees dropped from 56% in 1991
to 52.3% in 2004; the percentage of those with diplomas also dropped from 8% in 1991 to 6.3%
in 2004; the percentage of those transferring with certificates remained constant.

How much time elapsed between leaving the technical college and enrolling at UW-
Stout? While the percentage of transfers waiting for 2-5 years before entering Stout dropped
from 11% in 1991 to 8% in 2004, the percentage of those waiting over 6 years rose from 7% in
1991 to 10.5 % in 2004. This may mean that older people enrolled at Stout in 2004 than they did
in 1991.

What did you do from the time you left technical college to the time you enrolled at UW-
Stout? Majority of technical college transfers were in non-military employment before enrolling
at Stout. In the 1991 study, 67% of the respondents were in full time non-military employment;
in this study, 62.2% were in full time non-military employment before they enrolled at Stout.
Research Questions

Question 1. When did you decide to enter a four year college? Majority of the technical
college transfers made that decision somewhere between high school and the time they worked
after technical college. The differences between the 1991 and the 2004 responses to this question
were found to be statistically significant.

Question 2. What were your reasons for attending a technical college? In the 1991 study,

33% of all respondents went to technical college to develop skills in an occupation to get a good
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job, in this study, 27% went to technical college to develop skills in an occupation to get a good
job. The difference between these responses was not found to be significant.

Question 3. What were your reasons for attending a four-year college? While 19 % of the
respondents in the 1991 study went to a four year college to improve their chances for promotion
or advancement, in this study, 18% of the total went to a four year college to get a teaching
degree. The shift from getting a degree to work in business and industry to getting a degree to
teach was found to be statistically significant at the 0.001 levels.

Question 4. What were your reasons for attending UW-Stout? The main reasons technical
college students attended Stout were the types of programs offered at Stout, transfer policy and
related technical programs. No significant differences found between the 1991 and the 2004
responses.

Question 5. To what extent is your major at UW-Stout related to the program you took at
the technical college? Majority of the technical college transfers -77.3% of all respondents -~ were
in programs that were either somewhat or directly related to their technical college majors. There
were significant differences in the responses.

Question 6. Approximately how many credits were you able to transfer from your
technical college program that were useable in your program at UW-Stout? The number of those
who transferred more than 40 credits rose from 37% of the total respondents in 1991 to 49% of
the total in 2004. The number of those who did not transfer any credit at all dropped from 7% in
1991 to 2% in 2004. The study found the rise in the number of credit transfer to be significant.

Question 7. What do you plan to do after completing your bachelor’s degree at UW-

Stout? While the percentage of all respondents who planned on finding a job in business and
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industry dropped from 54% in 1991to 44% in 2004, the percentage of those who planned on
teaching rose from 10% in 1991 to 17% of the total in 2004.

Question 8. How do you rate the quality of your general education classes at Stout
compared to the quality at the technical college? While there were no significant differences in
the 1991 and 2004 responses, the percentage of all respondents asserting that, the quality of
general education at both schools was about the same increased from 47% in 1991 to 55% in
2004; the percentage of respondents asserting that it was better at Stout dropped from 41% in
1991 to 30% of the total in 2004; those asserting that it was better at the technical college
increased from 12% in 1991 to 14% of the total in 2004.

Question 9. How do you rate quality of your professional/technical classes at Stout
compared to those ‘at the technical college? The percentage of the total respondents asserting
that, the quality of professional and technical classes was better at Stout dropped from 46% in
1991 to 35% in 2004; the percentage of transfers asserting that it was better at the technical
college rose from 18% in 1991 to 28% of the total in 2004. The study found that, quality of
professional and technical courses at Stout has significantly depreciated from the 1991 standard.
The 1991 study also showed that, quality of professional and technical classes at Stout had
similarly depreciated from the 1981 standard.

Question 10. How do you rate the difficulty level of your general education classes at the
technical college compared to that at UW-stout? In 1991, 51% of the respondents rated it as
about the same; 44% saw it as better at Stout; and 4% saw it as better at the technical college. In
this s£udy, 47% rated it as better at Stout; 49% said it was about the same; and 4% rated it as

better at the technical college.
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Question 11. How do you rate the difficulty level of your professional and technical
classes at Stout compared to the difficult level at the technical college? The percentage of all
respondents who rated Stout as better in difficulty level of professional and technical courses
dropped from 47% in 1991 to 45% in 2004; the percentage of those who said it was better at the
technical college rose from 9% in 1991 to 15% in 2004.

Question 12. How are you doing in your course work at UW-Stout compared to your
performance at the technical college? In the 1991 study, only about 12% of the technical college
transfers had worse grades at UW-Stout than they did at the technical college. In the 2004 study,
at least 18% had worse grades at UW-Stout than they did at the technical college.

Question 13. If you would start over, would you attend a technical college? The
percentage of all respondents who would still attend a technical college rose from 47% in 1991
to 61% of the total in 2004. The difference in responses from the two studies was significant.

Question 14. Do you have any comments or suggestions? Since classification of
comments was not made directly by respondents, its accuracy could easily be disputed. What
could be intended by a respondent to be a general comment can easily be classified by others as a
positive comment or negative comments. Some respondents merely asked questions while some
talked about transferred credits not being accepted into their programs by program by their
program directors.

Based on the findings of this study, it is clear that, the University of Wisconsin-Stout has
implemented new policies and perhaps new programs since 1991 to improve articulation
programs and to facilitate the transfer process of technical college students from Wisconsin
technical colleges to the university. Those new measures seem to have satisfied only a certain

percentage of the total needs of the technical college transfer students.
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There were still comments regarding lack of information about the transfer process,
insufficient transfer credits, lack of proper utilization of transferred courses and lack of proper
orientation when students arrive on campus. Some students expressed total dissatisfaction with
the transfer policy, some complained about being lied to by university officials who were
responsible for the transfer process.

When all of these confusions are sorted out and converted into the dollar value, they
represent a huge amount of money expended needlessly by technical college transfers by way of
repeating courses that need not be repeated, elongation of graduation time that need not be
elongated, etc. Technical college transfer students who have worked for many years felt they
have an accumulated wealth of experience and knowledge that cpuld be converted to
undergraduate credit at least to fulfill some general education requirement rather than ask them
to take basic classes such as English 101.

Recommendations

Based on the findings of this study the recommendations being made are similar to those
made in 1992 by George Bauer because most of the same problems affecting the technical
college transfer student since 1992 still persist.

e Make information on articulation and transfer process available to all Wisconsin

technical college students long before they begin their transfer process to Stout.
Conduct information session at all technical colleges every semester to update
potential technical college transfers on Stout’s articulation and transfer policies,
financial aids, orientation, etc.

e Centralize credit transfer process, so that students with equal qualifications get equal

credits transferred.
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Give the students an estimate of transfer credits in advance so they can make a
decision as to whether to accept or not to accept rather than have them enrolled before
telling them what is going to transfer and what is not.

As recommended by George Bauer, make available the findings of this study to all
stakeholders at UW-Stout and the Technical College System who are involved in

developing articulation and transfer policies.

Recommendations for Further Study

The following recommendations are being suggested for further study:

Conduct a further study to determine the effects of the joint UWS/WTCS transfer
policies on students who enrolled at the technical colleges at the time the new policies
were implemented in 2003. The joint UWS/WTCS new technical college transfer
policies are exhibited in Appendix D

Conduct a study that compares performance level of technical college transfer
students to regular students at the junior and senior levels to determine if there are
any advantages of attending a technical college or starting off directly from a four
year college.

Conduct a trend analysis of technical college transfer from the 1981 study, 1992 study

and the 2005 study.
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Vocational/Technical Transfer Student Survey

1.What vocational-technical college did you attend prior to coming to Stout?

2.Gender:

3.Marital Status: ‘

4 Your age:

5.Number of dependentAs:

6.How long were you enrolled in a vocational-technical school before entering Stout?
7.Are you working while at Stout?

8.Do you generally consider yourself a full time or part time student?

9.What type of certificate, diploma of degree did you earn while attending vocational-

technical college?

._:Did not receive certificate, diploma or associate degree
i_*Received a certificate
_iReceived a diploma
{_1Received an associate degree
.. Other:
10.How much time was there between your completing your studies at the vocational-
technical college and when you enrolled at Stout?

11.What did you do between the time you left the vocational-technical college and when you
enrolled at Stout? (Select the response that best describes what you did)

_»Employed full time in a non-military occupation

‘_*Employed full time in military service
«_:Full time homemaker

http://www.uwstout.edu/survey/karlr.php 11/7/2004
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_+Unemployed
1 Other:
12.When did you make your final decision to attend a four-year college? (Select the most
appropriate response)

¢_»While in high School
_»While working and prior to enrolling in a vocational-technical college
._»While attending vocational-technical college
_»While working after completing or leaving vocational-technical college
' While in or shortly after completing military service

13 Reasons for attending a vocational-technical college:

Use the following scale:

= NI = Not Important

= SI = Slightly Important

= MI = Moderately Important

= | = Important (definitely influenced my decision)

= VI = Very Important (had a major impact on my decision)

NPE L=

| 2 3 4 5 N/A
Develop skills I could use to
obtain a good job
It’s good placement record

The school was close to home
The school had a good
reputation
It offered a program I could
complete
Money — I could not afford a
four-year college
I did not want to go to college I
made this decision
I was not sure what [ wanted to
do
I wanted to further my education
but was not sure whether college
was for me
I wanted to acquire general
education credits that I could
transfer to a four-year college
program
Other :
14. What was the single most important reason for attendmg a vocat10na1 techmcal college’?

i_Develop skills I could use to obtain a good job
_+It’s good placement record
.+ The school was close to home

http://www.uwstout.edu/survey/karlr.php 11/7/2004
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. The school had a good reputation
i1t offered a program I could complete
_+Money — I could not afford a four-year college
¢_71 did not want to go to college I made this decision
i1 was not sure what [ wanted to do
.~ 1 wanted to further my education but was not sure whether college was for
~ me
.- I wanted to acquire general education credits that I could transfer to a four-
" year college program
_*Other:
15.Reasons for attending a four-year college:

Use the following scale:

= NI = Not Important

= SI = Slightly Important

= MI = Moderately Important

= [ = Important (definitely influenced my decision)

= VI = Very Important (had a major impact on my decision)

Al e

1 2 3 4 5 N/A
To get a teaching Degree — 1
wanted to teach
To improve my chances for
promotion or advancement
I wanted a four year degree in
my field
To enlarge my skills and
knowledge
To broaden my opportunities
I changed career goals and
wanted a new major
To better prepare myself for a
career in today’s world
The skills of jobs I am interested
in now require a four year
college degree

I enjoy learning something new
To see what it was like

I found I could College level
work while attending vocational
technical college

Other
16.What is the single most important reason for attending a four-year college?

_»To get a teaching Degree — | wanted to teach
*_+To improve my chances for promotion or advancement
i_'] wanted a four year degree in my field

http://www.uwstout.edu/survey/karlr.php 11/7/2004
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_1To enlarge my skills and knowledge
i+ To broaden my opportunities
:_+I changed career goals and wanted a new major
i To better prepare myself for a career in today’s world
i The skills of jobs I am interested in now require a four year college degree
.21 enjoy learning something new
"2 To see what it was like
.~ 1 found I could College level work while attending vocational technical
~ college
..+ Other:
17.Reasons for UW Stout:

Use the following scale:

= NI = Not Important

= SI = Slightly Important

= MI = Moderately Important

= I = Important (definitely influenced my decision)

= VI = Very Important (had a major impact on my decision)

NREWON

1 2 3 4 5 N/A

The types of programs (Majors)
at Stout

The quality of Instruction at
Stout
Stout’s programs were related to
my vocational technical program
Stout’s high placement record
Counselor recommended Stout
Stout’s reputation
An Instructor who was a Stout
Graduate told me about Stout
An instructor (Not a Stout
graduate) told me about Stout
My family encouraged me
Friends who were attending
Stout encouraged me
Stout’s transfer policy
Adequate financial aids were
available
18.To what extent is your major at Stout related to the program you took at the Technical
College? (Select the most appropriate response)

19.Approximately how many credits were you able to transfer from Technical College to
Stout that were usable in your program?

http://www.uwstout.edu/survey/karlr.php 11/7/2004
D




Page 5 of 6

86

20.Comments

21.What do plan to do after you have completed your bachelor’s degree at Stout?

1 do not plan to complete my Bachelor’s degree at Stout
._1Find a job in business or industry
._:Return to my previous employer
¢_1Find a teaching job
i Stay at Stout and work on a master’s degree
_1Go to another university to work on a master’s degree
_1Other:
22.How do you rate the quality of your general education classes at Stout compared to
those at the Technical College?

23.How do you rate the quality of your professional/technical classes at Stout compared to
those at the Technical College?

24.How do you rate the difficulty level of your general education classes at Stout compared
to those at the Technical College?

25.How do you rate the Difficulty level of your professional/technical classes at Stout
compared to those at the Technical College?

26.How are you doing in course work at Stout compared to your performance at the
Technical College?

27.1f you could start over, would you still attend a technical college?

28.Do you have any comments or suggestions related to the transfer process at UW-Stout?

[ Submit Survey |

http://www.uwstout.edu/survey/karlr.php 11/7/2004
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University of Wisconsin-Stout

Menomonie, Wisconsin 54751-0790

November 11, 2004

Dear Transfer Student,

You are being asked to participate in a study conducted through the University of Wisconsin-
Stout. This study is being conducted to gather information that can be used to improve the
transfer process from Wisconsin Technical College System to UW-Stout. This data is also being
used for a Masters Thesis in Career and Technical Education.

For this study to be effective and meaningful, enough information is required for decision
making, for that reason, this survey instrument is fairly long; however, all of the questions
require that you only check or circle an appropriate response. This should help keep the time
required to complete the questionnaire to a minimum.

You will remain anonymous and your responses confidential. Your participation in this project is
voluntarily, and your refusal to participate will have no effect on any future services you may be
entitled to from the University. If you have any questions regarding the conduct of the study or
questions pertaining to your rights as a research subject, or research-related injury, you are free
to bring your concerns to the attention of the researcher at (612) 378-9361 or the research
advisor, Dr. Lee at (715) 232-1274 or Sue Foxwell, Administrator, UW-Stout Institutional
Review Board for Protection of Human Subjects, 152 Voc Rehab, Phone (715) 232-1126.

Sincerely,

Ralph Karl Dr. Howard Lee
Researcher Research Advisor
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University of Wisconsin-Stout

Menomonie, Wisconsin 54751-0790

November 18, 2004

Dear Transfer Student,

We will appreciate if you would have time to respond to the Technical College Transfer Survey
we emailed to you last week — November 11, 2004. If you have already responded, then
disregard this notice. If for any reasons you did not attend a Wisconsin Technical College, then
we regret the error in emailing the survey to you, and we do apologize.

Sincerely,

Ralph Karl Dr. Howard Lee
Researcher Research Advisor
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THE UNIVERSITY OF WISCONSIN SYSTEM
Office of Academic Affairs Academic Information Series 6.0
(ACIS 6.0 revised)

UNIVERSITY OF WISCONSIN SYSTEM
UNDERGRADUATE TRANSFER POLICY

5-7-2004

This document is a revision of the UW System Undergraduate Transfer Policy replacing the
document last revised on December 8, 2000 and all other prior versions. It incorporates
numerous provisions called for by the Board of Regents in "Planning the Future" and the
"Statement of Guiding Principles on Student Transfer from the Wisconsin Technical College
System to the University of Wisconsin System" of April, 2000. It further incorporates the
recommendations of the 1995 UW System Transfer Working Group and the 1997 UW System
General Education Transfer Working Group. These provisions establish procedures and
guidelines for UW institutions to facilitate the overall transfer process for all students.

Other Relevant Documents:

Planning the Future (12-86)

Undergraduate Transfer Policy Memorandum (12-82)

ACIS 6.1 (4-01)

ACIS 6.2 (4-01)

UWS Transfer Working Group Final Report (6-95)

UWS General Education Transfer Working Group Final Report (9-97)
Statement of Principles on Student Transfer from WTCS to UWS (4-7-2000)
Board of Regents Resolution # 8107 (4-7-2000)

Board of Regents Resolution # 8759 (11-7-2003)

Board of Regents Resolution # 8775 (12-5-2003)
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UW SYSTEM UNDERGRADUATE TRANSFER POLICY
May 2004
INTRODUCTION

Mobility is a common human phenomenon. This is particularly true for students in higher
education. For several reasons -- a change in major, a family move, the economic or familial
necessity of attending college close to home -- students are frequently faced with the need to
obtain their collegiate education from two or more institutions.

In response to such needs, the University of Wisconsin System (UW System) welcomes
transfer students from other accredited colleges and universities and from other UW institutions.
A conscientious effort has been made to create a student-oriented transfer process. The foremost
goal is a policy that provides a strong focus toward serving students and strives to treat transfer
and continuing students in the same way on program issues (e.g., degree requirements, program
changes and registration).

The challenge in this UW System Undergraduate Transfer Policy is to reach an appropriate
balance among varied and sometimes competing goals. These goals include: (a) facilitating
student mobility; (b) recognizing the distinct mission of each UW institution and the faculty role
in the development of the missions; (c¢) providing information to students on course
equivalencies and program requirements throughout the System; and (d) balancing the System
concerns with institutional autonomy and program integrity.

I. PRINCIPLES OF ACCOMMODATION FOR TRANSFER STUDENTS

The UW System endorses the "Joint Statement on Transfer and Award of Academic Credit"
developed in 1978 by the American Association of Collegiate Registrars and Admissions
Officers, the American Council on Education/Commission on Educational Credit, and the
Council on Postsecondary Accreditation which states in part that "transfer of credit is a
concept that now involves transfer between dissimilar institutions and curricula and
recognition of extra-institutional learning, as well as transfer between institutions and
curricula of similar characteristics."

Further, the "Joint Statement" addresses distinctions in the purpose of credit acceptance as
follows: "At some institutions there may be differences between the acceptance of credit for
admission purposes and the applicability of credit for degree purposes. A receiving
institution may accept previous work, place a credit value on it, and enter it on the transcript.
However, that previous work, because of its nature and not its inherent quality, may be
determined to have no applicability to a specific degree to be pursued by the student.
Institutions have a responsibility to make this distinction and its implications clear to students
before they decide to enroll. This should be a matter of full disclosure, with the best interests
of the student in mind. Institutions also should make every reasonable effort to reduce the
gap between credits accepted and credits applied toward an educational credential.”
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A. UW institutions should accept in transfer as much credit as is pertinent to the student's

new curriculum and the institution's graduation requirements. In accepting credits from
accredited colleges and universities, maximum recognition of courses satisfactorily
completed shall be given to transfer students in satisfying requirements at the receiving
institution. The "Principles of Accommodation" shall be implemented by recognizing
general education/liberal arts requirements in terms of broad academic areas (social
sciences, humanities, natural sciences, etc.) as well as specific courses.

UW institutions may award transfer credit for courses for which they do not have a
comparable department or curricular area or for which they may not have a direct course
equivalent. Where appropriate, these credits should apply toward satisfying general
education and other degree requirements.

When applying a course toward general education breadth requirements, the receiving
institution would generally apply it in the same category as similar courses at that
institution. However, if the course fulfills a different category at the sending institution
and the student requests that the original designation be applied, the request should be
approved where appropriate under these principles of accommodation.

. The following additional principles of accommodation apply to students transferring
within the UW System:

1. A course designated as fulfilling a general education breadth requirement at one UW
institution should transfer as general education at the receiving UW institution. This
principle should apply whether or not the receiving institution has a direct course
equivalent that satisfies general education.

2. A course designated ethnic studies at one UW institution should be applied toward
the ethnic studies requirement at the receiving UW institution.

. UW institutions should apply academic policies and procedures to continuing and UW
System transfer students in a similar manner. In applying this principle, the following
examples may be helpful:

1. UW institutions should permit courses completed by UW System transfer students to
transfer in accordance with the course equivalency in effect when the courses were
taken and when doing so is beneficial to the students.

2. In determining whether to award upper level credit for courses completed by UW
System transfer students, institutions should apply the same practice used for their
own freshmen and sophomores.

3. UW institutions that permit continuing students to graduate using the catalog
requirements in effect at the time of their matriculation, should employ the same
policy for UW System transfers using their date of matriculation at a UW institution.
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4. UW institutions should apply to both UW System transfer students admitted to the
institution (see Section II.E.) and continuing students the same criteria for admission
to a major or program or for applying a course toward a degree.

5. UW institutions should permit UW System transfer students admitted to the
institution to register with similar priority as continuing students.

. If all other conditions for admission are met, credits shall be transferred to the new
institution subject to the guidelines elsewhere in this policy and provided that the grades
earned in courses at the previous institution are recognized as passing grades at the new
institution. However, each institution will determine if, and how, credits will be applied
toward a degree.

If a student should subsequently transfer to another academic program or another UW
institution, all credits will again be evaluated to determine if, and how, they will be
applied toward a degree. Student course grades may be used as a factor to determine if,
and how, transfer credit is applied, but the same principles should be applied to both
transfer and continuing students.

. When a student transfers within the UW System, the record of all successfully completed
undergraduate credit courses taken by the student at UW institutions previously attended
should be placed on the transcript.

The credits should be evaluated to determine which will apply to major requirements,
general education breadth requirements, competency requirements, or the graduation
requirements of the specific program in which the student is enrolled. Credits which are
not applicable to the requirements of the specific program should be noted on an official
institution document.

Students seeking transfer of credit after attending one or more accredited institutions of
higher education, who are found to be admissible, and who completed the admission
process, shall be given an evaluation of credits prior to enrollment. Degree requirements
for full-time and part-time transfer students from UW institutions shall be determined by
the same institutional policy used to determine degree requirements for continuing
students. Students should be informed in writing of the opportunity and procedures for
appealing any course transfer determination.

. The Transfer Information System (TIS) is a UW System source for official institutional
undergraduate course and program information. Institutions will provide information and
data necessary to establish TIS and keep it current and accurate.

. Schools, colleges, and departments should provide timely information to other UW
institutions about all new programs and curricular changes. The institution initiating
curricular action should consider the effects of program development or modification on
potential transfer students.
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I.

Transfer policies of specific colleges or schools shall be explicitly stated in catalogs and
bulletins. Students applying for transfer should be made aware of the UW System
transfer policy at the outset through appropriate brochures, pamphlets or bulletins.
Changes in admission and/or program requirements should be announced and well
publicized prior to implementation via brochures, pamphlets, bulletins, catalogs and TIS.

The UW System Office of Academic Affairs will coordinate transfer policy and
procedures within the UW System. Questions about interpretation of transfer policy and
procedures should be referred to that office.

1. MINIMUM GENERAL ADMISSION REQUIREMENTS FOR TRANSFER STUDENTS

A.

Normally students with an overall 'C' (2.00 grade point average on a 4.00 scale) average
at their previous institution(s) shall be admissible. In fulfilling the institutional mission,
it may be necessary for a school, college or department to set standards for entry to their
programs which exceed the institution's minimum transfer GPA requirements. Such
standards for entry shall apply equally to transfer and continuing students.

Institutions may admit students with less than an overall 'C' average at their previous
institution(s) if they would originally have been admissible as a freshman and/or if they
would be eligible to continue had they achieved their existing academic record at the new
institution.

Admission requirements for non-resident transfer students will be the same as those for
other transfer students except that an institution may adopt special requirements for
international student applicants. If the number of qualified non-resident transfer students
exceeds the ability of the institution to accommodate them, or if the institution needs to
ensure that priority is granted to students transferring from UW institutions as specified
in II. E. below, the institution shall determine the criteria for selection from among
qualified applicants. (Note: For purposes of this policy, Minnesota students eligible for
reciprocity are considered as residents.)

Transfer students who do not qualify under the provisions above may appeal through the
appropriate institutional appeal procedures. Institutions should publish appeal procedures
in the catalog or another official institution publication.

During periods of enrollment management, the number of transfer students admitted may
be controlled. In such cases, institutional policy will determine the criteria by which
limitations of access shall be applied, but preference for admission of transfer students
shall be given to students transferring from the UW Colleges and other UW institutions
where the student's desired major or program is not offered, subject to the limits of an
institution's enrollment target.
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TRANSFER OF A UW INSTITUTION ASSOCIATE DEGREE

For purposes of facilitating transfer between UW institutions, Associate Degrees awarded
by UW institutions should include the minimum general education breadth requirements
defined by the UW System Board of Regents.

The UW baccalaureate-granting institutions shall consider transfer students holding such
an Associate Degree to have satisfied the university-wide general education breadth
requirements of the receiving institution.

The UW baccalaureate-granting institutions also shall consider transfer students holding
such an Associate Degree to have satisfied the college or school general education breadth
requirements of the receiving institution. Colleges and schools may require transfer students
to complete additional general education credits beyond the university-wide total if required
of continuing students.

The following may not necessarily be satisfied by the Associate Degree:

A. competency requirements or levels of proficiency in English composition, speech, foreign
language and math established by the receiving institution for continuing students

B. upper division general education courses normally required of continuing junior and
senior students

C. general education courses that are prerequisites integral to a particular program or major
and are required of continuing students (e.g., micro and macro economics for business
majors)

D. requirements mandated by external professional accrediting associations or program
approving agencies (e.g., Department of Public Instruction, American Assembly of
Collegiate Schools of Business, National League for Nursing)

Students who transfer with an Associate Degree awarded by a UW institution which
includes an ethnic studies (cultural diversity) component will be considered to have satisfied
the ethnic studies requirement at any other UW institution.

Transfer credits will be evaluated by the receiving institution on a course-by-course basis
for purposes other than determining satisfaction of general education breadth requirements.

RECOGNITION OF INSTITUTIONS AND PROGRAMS

The UW System bases its general policy on the acceptance of credit from another
institution on that institution's mission, quality of programs, its accreditation status and its
recognition by the American Council on Education (ACE).
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. Institutional Accreditation

Credit earned in institutions of higher education that are accredited is transferable if
applicable to the student's degree program at the new institution. If the institution offers
both liberal arts collegiate transfer and occupational courses, the full transfer applies only
to the liberal arts collegiate transfer courses.

. Programmatic Accreditation

For schools accredited by a programmatic accrediting association, credit may be granted
in the specialty of accreditation (art, music, etc.) if recommended by the appropriate
academic department or equivalent.

. Not Accredited

Credit earned in institutions of higher education that are not accredited is not acceptable
for transfer except as outlined below. Students who have taken courses at non-accredited
schools may seek credit by examination in courses where continuing students have the
right to earn credit by examination. Credit earned in an institution which is a
"Recognized Candidate" for accreditation is transferable if applicable to the student's
degree program at the new institution.

. International Students

Credit may be granted for postsecondary work if the institution is listed in the
"International Handbook of Universities" or in the "Commonwealth Universities
Yearbook". Credit may be granted for postsecondary work from institutions not listed in
these publications upon departmental evaluation of program syllabi.

. Credit by Examination

Each UW institution should provide transfer students the same opportunities as
continuing students to demonstrate their competence through the use of internally and/or
externally developed tests, portfolio assessment procedures and/or other competency
based alternatives. These options will allow any student the opportunity to gain credit by
demonstrating competency.

Each institution will retain the prerogative to establish proficiency score levels, courses
for which credit by examination is deemed appropriate, limitations of credit allowed,
policies regarding testing fees, and other related policies that are consistent with the
characteristics, ability and achievement of the particular student body at the institution.

Credit earned by examination should be clearly indicated on the student transcript.
Students who are given credit on the basis of institutional examinations or assessments
should be informed that in the event of transfer, they can expect the receiving institution
to reevaluate if, and how, such credit will be applied to the degree.
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Non-collegiate Educational Experiences/Credit for Prior Learning

UW institutions may grant credit on the basis of recommendations made by the guides to
non-collegiate educational experiences published by the American Council on
Education's (ACE) Office on Educational Credit and Credentials, (e.g., the "Guide to the
Evaluation of Educational Experiences in the Armed Services" and "A Guide to
Educational Credits for Training Programs").

All non-collegiate education courses/credits accepted by the institution must be so
designated on the student's transcript. Upon transfer, credits granted for non-collegiate
educational experiences at one institution should be evaluated for possible transfer at the
receiving UW institution.

V. TRANSFER OF CREDIT FROM NON-BACCALAUREATE INSTITUTIONS

A.

Freshman/Sophomore Colleges and Universities

Students transferring from the UW Colleges and other similar freshman/sophomore
institutions to UW baccalaureate granting institutions may generally transfer up to 72
semester credits earned at non-baccalaureate institutions. UW institutions may accept
additional credits toward the degree where appropriate. This does not alter the
regulations concerning credits to be earned in residence at an institution.

UW-Extension

University level courses completed through the Independent Study program of UW-
Extension will transfer on the same basis as equivalent courses taken at UW institutions.

Wisconsin Technical College System

Credit transfer between the Wisconsin Technical College System (WTCS) and the UW
System is based upon the following principles:

1. Students transferring from the three WTCS accredited liberal arts collegiate transfer
programs at Madison, Milwaukee and Nicolet Area Technical Colleges to UW
baccalaureate granting institutions may generally transfer up to 72 semester credits
earned at non-baccalaureate institutions. UWS institutions may accept additional
credits toward the degree where appropriate. This does not alter the regulations
concerning credits to be earned in residence at an institution.

2. UWS baccalaureate institutions shall consider students who have completed an
Associate of Arts or Associate of Science degree from any of the three liberal arts
collegiate transfer programs and that is specifically aligned with the University of
Wisconsin System Associate Degree to have satisfied the university-wide general
education breadth requirements at the receiving institution. The UW baccalaureate-
granting institutions also shall consider transfer students holding such an Associate
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Degree to have satisfied the college or school general education breadth requirements
of the receiving institution. Colleges and schools may require transfer students to
complete additional general education credits beyond the university-wide total if
required of continuing students. The following may not necessarily be satisfied by
the WTCS Associate Degree:

a. Competency requirements or levels of proficiency in English composition,
speech, foreign language and mathematics established by the receiving
institution for continuing students

b. Upper division general education courses normally required of continuing
junior and senior students

¢. General education courses that are prerequisites integral to a particular
program or major and are required of continuing students (e.g., micro and
macro economics for business majors)

d. Requirements mandated by external professional accrediting associations or
program approving agencies (e.g., Department of Public Instruction,
American Assembly of Collegiate Schools of Business, National League for
Nursing)

e. Ethnic studies/cultural diversity requirement

Transfer credits will be evaluated by the receiving institution on a course-by-course
basis for purposes other than determining satisfaction of general education breadth
requirements.

UWS institutions may accept in transfer and apply up to 30 credits of general
education coursework within the areas of communications, behavioral sciences, social
sciences, mathematics, and natural science from WTCS programs leading to an
applied associate degree. In cases where UWS institutions find such coursework not
acceptable for transfer, WTCS students should have the same opportunities as
continuing students to earn credit by examination as per ACIS 6.0 IV.E.

UWS institutions may accept in transfer and apply on a course-by-course basis,
occupational and technical coursework from WTCS programs leading to an applied
associate degree.

UWS institutions should work with WTCS districts to identify areas where programs
leading to an applied associate degree have direct relationships with Baccalaureate
Degree programs. Where program relationships are found to exist, transfer
articulation agreements are encouraged. All such credit transfer and articulation
agreements should conform to the "Guidelines for Developing Program-to-Program
Articulation Agreements" (ACIS 6.2). Copies of original and updated agreements
should be sent to the UW System Office of Academic Affairs.
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Under these articulations, students in certain WTCS Applied Associate Degree
programs who subsequently enroll in a related UWS Baccalaureate Degree program
may be able to transfer related occupational and technical credits that may not
transfer on a course-by-course basis. These credits may transfer to other programs at
that institution or to other UW institutions only if a similar credit transfer or
articulation agreement exists.
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GLOSSARY OF TERMS*

Applied Associate Degree
A degree awarded by WTCS institutions upon completion of a two year program that
combines general education with occupational/technical courses designed to lead directly
to employment in a specific field.

Breadth Requirements
A category of general education requirements within a degree program that seeks to
instill in students a "breadth" or range of knowledge in several disciplines (e.g.
humanities, natural sciences, social sciences).

College/School Requirements
A set of requirements that is determined by a college/school for completion of a degree
by students enrolled in that college/school.

Competency Requirements
A category of requirements within a degree program that seeks to establish a minimum
level of student proficiency in certain disciplines (e.g., English, math).

Continuing Student
A student who enrolls as a new freshman and continues to attend the same institution
(i.e., a student who does not transfer).

General Education Requirements
A category of requirements within a degree program that normally consists of basic
competencies and breadth of knowledge.

Liberal Arts Collegiate Transfer
A term defining the WTCS program offered specifically for transfer at MATC-Madison,
MATC- Milwaukee, and Nicolet Area Technical College. (Previously referred to as
"College Parallel™).

Nonresident Student
A student who does not meet the requirements for paying in-state tuition rates as defined
by state statute.

Resident Student
A student who meets the requirements for paying in-state tuition rates as defined by state
statute.

Transfer Credit
Credit earned at one institution accepted in transfer at another institution.



Transfer Student
A designation given to students who transfer credit from another institution of higher
education, other than credits earned during Summer Session or while enrolled in high
school, and have not previously enrolled at the receiving institution.

University-wide Requirements
A set of requirements that must be completed by all undergraduate degree students
enrolled at the institution.

UW Institution Associate Degree
A degree awarded by UW institutions which meets the minimum requirements approved
by the UW Board of Regents.

* = Terms included in this glossary are defined for purposes of this policy and may not be
consistent with definitions used in other settings.
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~ WISCONSIN “

TECHNICAL COLLEGE
SYSTEM

PROGRESS REPORT ON CREDIT TRANSFER
March 2004

Improving opportunities for technical college students seeking to transfer credit to University of
Wisconsin (UW) System institutions is a long-standing priority of the Wisconsin Technical
College System (WTCS). Since 1989, the WTCS has worked with the leadership of the UW
System to align curriculum, increase the rigor of technical college offerings, improve advising
services for WTCS and UW System students, and adopt policies that promote increased options
for WTCS students transfer to UW System institutions. Beginning in 1989, the Board of Regents
has periodically adopted changes in UW System transfer policies that have expanded the number
of and kinds of technical college credits UW System institutions could accept. As a result, the
number of former WTCS students successfully transferring credits to UW System institutions
have expanded from 1,553 in 1991-92 to 3,206 in 2002-03.

Over the last year, the leadership of the WTCS and the UW System continued to work together to
address credit transfer issues and further expand transfer opportunities for WTCS students. This
collaboration led to the development of a Joint UWS/WTCS Plan for Enhancing Credit Transfer
and Expanding the Number of Baccalaureate Degree Holders in Wisconsin. After extensive
discussions by both governing boards, the WTCS Board and the UW System Board of Regents
adopted this six-part plan (See Table 1).

Both the WTCS and the UW System have already begun implementing the provisions of the Joint
UWS/WTCS Plan and expect many of the changes to be in place by Fall 2004. Presidents
Carpenter and Lyall have meet jointly with staff to affirm and begin implementation of strategies
to address the six parts of the Joint UWS/WTCS Plan. In addition to an inter-system working
group, both the WTCS and UW System have appointed systemwide advisory committees to guide
the implementation steps and ensure broad-based support and involvement among faculty, staff,
and administrative leaders.

The Joint UWS/WTCS Plan addresses many of the concerns raised by the Speaker’s Task Force in
both the course of its deliberations and in the seven Task Force recommendations related to credit
transfer. The Joint UWS/WTCS Plan also addresses some additional issues that leaders of the two
systems believe will enhance credit transfer for WTCS students. The WTCS is pleased to report
on the following progress being made with respect to credit transfer from the WTCS to the UW
System.

Transfer of Occupational/Technical Courses. Part I of the Joint UWS/WTCS Plan concerns the
transfer of occupational/technical courses from WTCS associate degree career and technical
programs. In adopting Part I, the UW System Board of Regents committed itself to adopting a
new transfer policy that would permit UW System institutions to evaluate WTCS occupational and
technical courses for the awarding of transfer credit on the same basis as similar occupational and
technical courses offered at any other regionally or nationally accredited institution. This marks a
significant change in UW System transfer policy that has been in place (cont.)
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Table 1

UWS/WTCS Plan for Enhancing Credit Transfer
and Expanding the Number of Baccalaureate Degree Holders in Wisconsin

Fall 2003

PartI: Transfer of Occupational/Technical Courses

A new policy will be established that will enable UW institutions to transfer WTCS
occupational/technical courses on a course-by-course basis. These courses will be reviewed by
UW faculty at each UW System institution, and will transfer if they are found to be
comparable or equivalent to UW courses at each institution. These courses will be officially
posted on the Transfer Information System (TIS).

Part II: Transfer of WTCS General Education Core Courses

Subject to review and approval by the faculties at each UW System institution, a list of WTCS
general education core courses will be established that will transfer and apply to UW
institutions. WTCS students in applied associate degree programs will be able to transfer up to
30 credits from these courses, and apply them toward general education and/or other degree
requirements at UW institutions. The manner in which they apply will depend upon the
student's major and the general education and program requirements of the particular UW
institution.

Part III: Degree Completion Program Agreements

The two Systems will continue to develop “2+2” degree completion programs where WTCS
students will be able to transfer additional courses toward a UW four-year degree. WTCS
students selecting these programs will receive a written program agreement that will specify
the courses that will transfer, how they will apply, and what additional requirements will be
needed for graduation.

Part IV: Credit Transfer Contract

WTCS students will be able to check and confirm how their courses will transfer towards a
UW degree by referencing the Transfer Information System (TIS). The TIS printed report will
serve as a written credit transfer contract for students who successfully complete the courses.

Part V: Transfer of WTCS Liberal Arts Degree Graduates

Students who graduate from WTCS liberal arts (college parallel) programs at MATC-Madison,
MATC-Milwaukee and Nicolet with an associate of arts or sciences degree specifically aligned
with the UW associate degree will be able to transfer up to 72 credits and have their university-
wide general education requirements satisfied at any UW institution, subject to review and
approval by the faculties at each UW System institution.

Part VI: Expansion of Baccalaureate Degree Holders in Wisconsin
A broad-based committee will be created to explore additional options for expanding the
number of baccalaureate degree holders in Wisconsin in collaborative and cost-effective ways.
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since 1989 that discouraged UW System institutions from offering credit for WTCS
occupational/technical courses outside a specific articulation agreement covering multiple courses.
Implementation of this part of the Joint UWS/WTCS Plan is driven by student demand. Priority
implementation is being target based on current articulation agreements and institutions having the
highest level of transfer activity. As courses are approved for transfer, the information will be
documented on the computerized Transfer Information System (TIS). Initial posting to TIS will
be completed by Fall 2004.

General Education. Part I1 of the Joint
UWS/WTCS Plan directly addresses the first Speaker’s Task Force Recommendation
credit transfer recqmmendaﬂon of the Spc?aker’s Require by statute that up to 25 credits of
Taskforce concerning the number of credits of | gepera] education courses shall automatically

general studies that would automatically transfer between WTCS and UW System
transfer between WTCS and UW System institutions.

institutions. For the last three years, WTCS
policy has required the state’s technical colleges to accept all general studies credits transferred
from the UW System to the WTCS subject only to the requirement that the credits be relevant to
the student’s educational program in the technical college.

Implementation of Part II of the Joint UWS/WTCS Plan goes beyond the 25 credit target set by
the Speaker’s Task Force to expand to 30 credits the amount of general studies course work that
the UW System institutions will accept from technical colleges. WTCS leaders have identified
this as a high priority area for implementation. Fifteen WTCS faculty groups have convened to
review and/or establish statewide curriculum for general studies courses. This effort includes
ninety-six faculty members and forty deans and support staff. Courses are being posted to a web
site for review by UW System faculty. The first series of courses will be posted by mid-March,
2004. Another block of course which constitutes the core general studies courses for an associate
degree of applied arts or sciences is scheduled for posting by the end of March. By Fall 2004,
faculty assessment will be completed and courses approved by the UW System for transfer will be
included in the computerized Transfer Information System (TIS). The information included in
TIS will permit students to identify not only which course work will transfer, but also how that
course work will apply towards completion of any specific major at a UW System institution.

Degree Completion Program Agreements.

Part I1I of the Joint UWS/WTCS Plan Speaker’s Task Force Recommendation
commits the WTCS and the UW System to Require that the UW System and WTCS
continue to develop 2+2 degree completion continue and accelerate the negotiation of
programs. In traditional undergraduate articulation agreements. Require

programs in the UW System, students establishment of an articulation agreement
typically spend much of the first two years for each program that exists in both systems.
completing academic foundation courses. Utilize the Joint Administrative Committee
Then, in the second two years of a four-year on Academic Programs (JACAP) to identify
program, traditional undergraduates take which programs exist in both systems.
specialized courses in a major field. In Agreements should be developed at the
contrast, technical college associate degree department level institutions.

students complete between 36 and 47 credits

in specialized courses in career and technical fields and between 21 and 30 credits of general
studies courses in the two years of study leading to an applied associate degree. Degree
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completion programs recognize the specialized skills and knowledge that graduates of applied
associate degree programs have already acquired and provide higher level courses in the major
field and additional academic foundation courses to round out the student’s baccalaureate
education. For more than ten years, the technical colleges have had degree completion programs
in a variety of majors in place with several independent colleges and universities including
Marquette University, Viterbo University, and Lakeland College. In addition, the WTCS and the
UW System have been collaborating for several years to develop degree completion programs that
will dramatically increase the number of credits the UW System will grant to graduates of WTCS
associate degree career and technical programs and speed the completion of the baccalaureate
degree.

Articulation Agreements. Closely related to degree completion programs are articulation
agreements covering specific program-to-program transfer between the WTCS and the UW
System institutions. The WTCS and the UW System have in place nearly 400 individual
articulation agreements matching course work completed at a specific WTCS program at a
specific technical college to a related major at a specific UW System institution. A more recent
development has been the implementation of statewide agreements for Nursing, Early Childhood
Education, and Industrial Management.

The presidents of the WTCS and the UW System appoint the membership of JACAP from among
the academic leadership of the state’s two public postsecondary systems. Over the last two years,
the presidents of the two systems have made improving transfer opportunities a priority. Asa
result, Dr. Lyall and Dr. Carpenter have chosen to work together with their senior academic staff
to identify opportunities for program alignment and articulation between the systems. The role
they have assigned to JACAP has been one of overseeing implementation of the policy decisions
adopted by the two governing boards. As a result, JACAP is responsible for overseeing the
coordination of academic programs offered by the UW System and WTCS as well as several
projects to support the implementation of expanded opportunities for credit transfer for WTCS
students.

A longstanding JACAP project involves the monitoring and reporting on the flows of students
who transfer credits from the WTCS to the UW System or from the UW System to the WTCS.
JACARP staff present these reports to the WTCS Board and the UW System Board of Regents
annually as the data is available. In addition, as part of the previous efforts to improve articulation
and credit transfer agreements, a separate JACAP project explores more broadly the flow of
students moving between the two postsecondary systems, regardless of the actual transfer of
credit. Finally, for more than ten years, JACAP has overseen the development of the Transfer
Information System (TIS). TIS provides students in the WTCS and the UW System with on-line
access to information about the transfer of credit within and between the two postsecondary
systems.

Presidents Carpenter and Lyall convened a JACAP Review Group to develop recommendations
with for the future role and structure of JACAP. The Review Group endorsed continuation of a
state-level and regional groups to provide leadership for system-to-system articulation and
collaboration, but recommended reconstituting the structure and membership of the groups. The
Presidents of each system accepted the Review Group recommendations at a joint meeting in
February, 2004. Restructuring of JACAP will begin in Fall 2004.
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The Speaker’s Task Force recommended that _

the WTCS and the UW System continue and Speaker’s Task Force Recommendation
accelerate the negotiation of articulation Prioritize the programs for which articulation
agreements. Some of the additional statewide agreements will be developed based on
agreements under development include Fire “student flow” and economic development
Science, Criminal Justice, Business, and needs.

Instructional Assistant (needed by classroom
support staff under federal No Child Left Behind legislation). Negotiations between the
leadership of the UW System and the WTCS have prioritized these program areas in response to
the needs of the state’s public and private sector employers and the demand for specific
articulation agreements expressed by WTCS students. Restructuring of JACAP regional councils
will more effectively facilitate develop of transfer programs that are based on regional need and
student interest.

To assure the subsequent academic success of

transferring students, the development of Speaker’s Task Force Recommendation
individual or statewide articulation agreements Establish a timeline for the development of
requires the active participation and articulation agreements.

collaboration by faculty and academic leaders

from UW System institutions and the technical

colleges. Our current experience is that this process takes about a year to complete for each
curriculum area under consideration. Timetables that have been established by UW System and
WTCS leaders for general studies and programs leading to degrees in specific majors are based on
this experience.

Finally, the goal of articulation agreements is to
avoid requiring students to repeat or Speaker’s Task Force Recommendation
demonstrate that they have mastered the content | [p articulation agreements, include the option
and competencies associated with a particular for students to “test out”’ of courses.

course work. When appropriate, however, “test
out” options may be included in articulation agreements at the discretion of the UW System
institutions and their faculty. The WTCS Board Policy on Credit for Prior Learning includes a
provision requiring technical colleges to permit any student to attempt to test out of a course for
which the students wishes to seek credit based on prior coursework or life experience.
Establishment and implementation of such a policy for WTCS transfers to UW System institutions
would be a responsibility of the UW System Board of Regents

Credit Transfer Contract. Part IV of the Joint UWS/WTCS Plan commits the two systems to
the develop a written contract that will specify the transferability of WTCS course work and how
it will be applied to specific UW System majors at each UW System institution. This transfer
contract will include information about transferability of occupational/technical courses, general
studies courses, additional requirements for degree completion programs and other kinds of
program-to-program articulation agreements. Leadership from the two systems has created a joint
WTCS/UWS work group to develop model templates to be used to for program agreements. The
templates will be used to document courses completed at a technical colleges, courses that will
transfer and how they will apply to a UW System major, as well as specific UW courses a student
must complete to earn a baccalaureate degree in the desired field of study. By Fall 2004, faculty
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assessment will be completed and courses approved by the UW System for transfer will be
included in the computerized Transfer Information System.

Transfer of WTCS Liberal Arts Degree Graduates.

Part V of the Joint UWS/WTCS Plan commits the UW System to accept for graduates of the
liberal arts programs at MATC-Madison, MATC-Milwaukee and Nicolet up to 72 credits and
have their university-wide general education requirements satisfied at any UW institution, subject
to review and approval by the faculties at each UW System institution. To ensure that these
students receive full credit for their WTCS course work, they must complete a course of study in
arts or sciences specifically aligned with the requirements of UW associate degree.

WTCS leadership has convened a WTCS work group to assess and make recommendations
necessary for alignment of WTCS course work with UW associate degree requirements. In
addition, meetings are being convened between the three technical colleges offering associate
degrees in liberal studies and the three UW comprehensive institutions having the highest number
of WTCS liberal studies transfer students (UW-Milwaukee, UW-Stevens Point, and UW-
Madison). By first seeking close alignment of course requirements between the sending and
receiving institutions, the efforts of the two systems should provide direct benefits to the greatest
number of transfer students most quickly. At the same time, these efforts will then provide model
agreements for use with other UW System institutions. The initial work of the work group will be
completed by July 2004. By Fall 2004 courses approved by the UW System for transfer will be
included in the computerized Transfer Information System.

Expansion of Baccalaureate Degree Holders in Wisconsin.

Part VI of the Joint UWS/WTCS Plan addresses the state’s need to increase the number of adults
in Wisconsin who have completed a baccalaureate degree. To this end, the UW System and the
WTCS will create a broad-based committee to explore additional options for expanding the
number of baccalaureate degree holders in Wisconsin. One goal of this committee is to build on
the existing efforts to enhance transfer opportunities to explore collaborative and cost-effective
ways to increase access to higher education for adult learners who may have already entered the
work force. At this time, the Presidents of both the WTCS and UW Systems and the respective
governing boards have agreed on the size, structure and mission of a committee to explore options
for expanding the number of baccalaureate degree holders. The committee is scheduled to begin
its work in March 2004.

Uniform Curriculum. A key factor in making
all of these transfer opportunities a reality for
WTCS students is the development of a Require the UW System and WTCS to
uniform curriculum within the WTCS. The accelerate the development of their own
desire to increase the transferability of technical | Systemwide uniform curricula.

college credits to UW System institutions is
only one factor driving standardization of WTCS curriculum. WTCS students and employers
have come to expect that the courses and programs offered in one part of the state will provide
similar competencies to those offered in other parts of the state. The rapid growth of on-line
learning opportunities through the WTCS internet-based eTech Colleges of Wisconsin has also
contributed to the standardization of courses and programs. Finally, to support credit transfer
opportunities, the WTCS Board is proactively committed to standardizing the curriculum in high

Speaker’s Task Force Recommendation
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demand/high transfer interest programs. Specific steps that the WTCS Board has taken to develop
uniform curricula include:

= Require, as a condition of program approval, that technical college districts seeking
permission to offer programs already offered by other districts adopt the existing
curriculum;

= Target, through Incentive Grant funds administered by System Office staff, funding for
new and emerging occupations, programs in high demand, and apprenticeship training to
support statewide curriculum development projects;

» Require, as a condition of funding, that statewide curriculum projects be developed using
the Wisconsin Instructional Design System (WIDS). WIDS provides a consistent tool for
formatting and sharing the curriculum across the WTCS.

The WTCS has recently been recognized as a national leader as a result of its efforts to standardize
curriculum in high demand/high transfer areas such as nursing and early childhood education.

Appeals Process for Transfer Issues.
The final recommendation of the Speaker’s Task Speaker’s Task Force Recommendation
Force concerned an appeals process for students. Direct the UW System and WTCS to
Instead of developing a formal appeals process, the
leadership of the two systems has chosen to take a
more proactive course of action. First, by
documenting transfer agreements in the
computerized Transfer Information System, the
WTCS and the UW System will provide all
students, faculty, and counselors with a single
source to consult about what courses will transfer

promulgate rules establishing a procedure to
appeal a decision of the receiving institution
denying credit for a course taken at the other
institution. The rules shall provide that
decisions made pursuant to the process are
final, notwithstanding s. 36.09 (4), Wis.
Stats., the UWS faculty governance statute.

from technical colleges to UW System institutions
and how course work completed at a technical college will apply towards the completion of any
specific major at a UW System institution. An added benefit of compiling all WTCS/UW System
transfer information in TIS will be the ease of updating future agreements and disseminating
changes in transfer arrangements to students, faculty, and staff.

Second, both the WTCS and the UW System have appointed systemwide ombudspersons for the
resolution for students of any remaining transfer issues between the WTCS and the UW System.
These two individuals are responsible for resolving any appeals arising from the decision of a
receiving institution to deny credit for a course taken in the WTCS or the UW System. Within the
WTCS, Board policy requires technical colleges to accept credits earned at another technical
college, a UW System institution, or at another regionally or nationally accredited postsecondary
institution if the coursework is relevant to the student’s current educational program at the
technical college. This policy requires technical college districts to provide a district level appeals
process for transferring students. In addition, the WTCS ombudsperson is responsible for
resolving appeals at the systemwide level concerning transfers within the WTCS or from non-UW
System institutions. The goal of these two efforts is to resolve disputes over credit transfer issues
before they arise while providing a point of contact for students in each system to resolve issues
that have not previously been anticipated in developing transfer agreements.



111

SUMMARY AND NEXT STEPS

Competing successfully in the 21* century will require a workforce with stronger academic
foundations, more and greater technical skills, and an appetite for lifelong learning. The
occupational preparation programs offered by the WTCS will continue to provide important
opportunities for young adults and working-age adults to gain the skills and knowledge needed to
begin a career. As the needs of the workplace continue to evolve, career advancement
opportunities for many technical college students will depend on the ease with which they can
access additional formal education and training.

The WTCS and the UW System have worked together since 1989 to improve transfer
opportunities for WTCS students. Through the adoption of the Joint UWS/WTCS Plan, the two
systems have committed themselves to further enhancing credit transfer opportunities. In
undertaking this effort, the leadership of the WTCS and the UW System have placed their
priorities on developing solutions that are responsive to the demands of students, employers, and
taxpayers, maximize UW System recognition of the skills and knowledge acquired through course
work completed at a technical college, and promote seamless solutions to transfer while
safeguarding the integrity of the educational experiences offered by the technical colleges and UW
System institutions.

The Joint UWS/WTCS Plan has set Fall 2004 as an implementation date for many of the changes
described above. While the magnitude of this undertaking is challenging, WTCS and UW
leadership, faculty, and staff are working together to meet this deadline. However, the work of
enhancing transfer opportunities for WTCS students will not end in Fall 2004, but is part of an
ongoing process to promote seamless education and lifelong learning. The leadership of the
WTCS looks forward to continuing to work with UW System leadership to develop new and
innovative ways to meet the educational needs of the state. It is important to emphasize that while
the WTCS can describe what it is doing to promote and improve credit transfer opportunities for
WTCS students, implementation of many of the changes that will increase transferability are the
responsibility of the UW System, its policymakers, and its faculty.
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Guidelines for advisement of Transfer Student
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Guidelines for Advisement of Transfer Students

Preamble

Every effort should be made to meet the general education and design for
diversity requirements as they have been written. Due to the inequalities that
occur between institutions regarding degree requirements, credit values for
courses, etc., there are invariably circumstances that occur which require
review for exceptions.

The following guidelines are being established to assist with initial and follow-up
advisement for transfer students and to provide consistency in making
exceptions (e.g., waivers, substitutions). Some of the guidelines clarify how
transfer courses are being treated currently and the circumstances under which
no exceptions are needed. Other sections explain possible situations where
exceptions may be considered. Because there is considerable confusion
regarding "associate degrees," all transfer advisors are encouraged to read the
section at the end of the guidelines that differentiates between various types of
"associate” degrees.

Program directors should send requests for deviations from the university-wide
requirements (not program-specific) for GE to the Associate Vice Chancellor for
approval. In certain situations, the Associate Vice Chancellor will consult with
appropriate department chairs on the exceptions. These guidelines will be used
in considering the requirements for exceptions.

UW Associate of Arts Degree students (No exception needed)
The following is based upon UW System policy ACIS 6.0 Undergraduate
Transfer Policy.

A student with an Associate of Arts degree from a UW System school
automatically satisfies the following university-wide GE category breadth
requirements:

Humanities and Arts
Social/Behavioral Sciences
Natural Sciences

Technology

Health and Physical Education

VVVVYV

These requirements are satisfied whether or not students have the appropriate
number of credits in each or whether they have the appropriate number of
areas covered. This also means that a student might have only six credits in the
Social/Behavioral Sciences, but the requirement will be met. It also means that
a student might have only history courses but not courses from three areas in
the Humanities and Arts, but the requirement would be met. A student might
never have taken a Health or PE course or a course in the Technology
category, but because they completed the Associate of Arts degree they would
have satisfied all of these requirements.

The student must complete program-specific required GE courses (e.g.,
Economics is required in General Business Administration, or Modern World
History is required in the teacher education program for certification purposes or
a depth requirement needs to be satisfied in Manufacturing Engineering).

http://www.uwstout.edu/provost/transege.html 6/23/2004
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Students must also complete the level of math required for their program and
take SPCOM-100 Speech if it was not completed as a part of the Associate of
Arts degree. Because of the structure of the UW-Associate of Arts degree
students do satisfy the minimum English requirement (ENGL-101 and ENGL-
102) required by UW-Stout.

Minnesota Community College Associate of Arts Degree (No
exception needed)

The same rules would pertain for a student entering with an Associate of Arts
degree from Minnesota as those with an Associate of Arts degree from a UW
System school regarding the breadth requirements (except for the laboratory
science requirement). We must verify that the laboratory science requirement
was met. The university-wide six-credit writing requirement is met with
completion of six equivalent writing credits. The diversity requirement would
automatically be met.

Equivalent of An Associate of Arts Degree

Transfer students who have earned "the equivalent of* an Associate of Arts
degree will have satisfied the UW-Stout GE breadth requirements. The
conditions for determining “the equivalence" of an Associate of Arts degree are:

a) A minimum of 60 transfer credits.
b) A minimum of 40 credits from the following categories:

I. Humanities and Fine Arts (HumArt) (9 credits)
No more than 6 credits in the Fine Arts or a
total of 15 credits in the HFA can be applied
to the breadth requirements.

1l. Natural and Mathematical Sciences (12 credits)
A minimum of 8 credits in two areas of Natural
Science and a lab; a minimum of 3 credits of
math; no more than 16 credits in this category
can count toward the 40 credits.

Ill. Social/Behavioral Sciences (9 credits)
No more than 15 credits can be applied to the
40 credits; at least 2 areas must be covered.

IV. Integrated Studies (0-6 credits)
No more than 6 credits in this category may
be applied to the breadth requirement of 40
credits.

c) The equivalent of ENGL-101 and ENGL-102 to satisfy the minimum
English requirement.

This evaluation would be done through the degree audit program and would be
entered into the student's record. No action would be needed by the
advisor/program director.

Diversity Generalizations

The diversity requirement is met for any student with an Associate of Arts
degree from a UW institution. Students with an Associate of Arts degree from
another institution would only have the requirement met if it was required as a
part of their Associate of Arts degree. The requirement is not met by an A.S.,

http://www.uwstout.edu/provost/transege.html 6/23/2004
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AAS., AAA. or AA. degree from a non-UW or non-Minnesota institution.

Electives (No exception needed)

Often transfer students bring in courses not comparable to our own, and these
are listed as history elective, literature elective, biology elective, etc. These can
be treated as general education courses and meet an area requirement. There
also will be courses that come in as Humanities electives or Science electives.
These should be treated as an "area" under that category. This means that if a
student has taken a history course, a literature course, and has another course
noted as a Humanities elective, then the student would have satisfied the
"areas" requirement under the Humanities and Arts. Science courses that had
laboratories are usually designated on the equivalency evaluation. Physical
geography courses are to be counted in the Natural Science category and
those with a "L." in the course number reflect a laboratory. Cultural geography
courses are to be counted in the social/behavioral science category.

Math Electives (Exception needed)

Since all math courses must met a minimal level of mathematics content to be
considered for general education, and since students often have to take a
sequence of math courses, students with "math electives” should have the
course evaluated by the chair of the mathematics department. The chair should
issue an exception verifying that the math course is at an appropriate GE level.
The mathematics chair should also advise the student of the next level math
course to take in our sequence.

Credit Distribution Exceptions (Exception needed)
There are occasions when the number of credits required within a category is
not met, but an exception might be warranted. Some examples are as follows:

1. A student completes a five-credit compaosition course (e.g., from UW-Eau
Claire) or meeting the "proficiency” level in writing from the sending
institution (e.g., ENGL-101 from the UW Centers). In these cases, the
typical ENGL-101, ENGL-102 or ENGL-111, ENGL-112 requirement
would be met, even though the students only have three or five credits in
writing.

The student meets the requirement for that area but must still make up
the credits to make up the needed GE total. The student may request an
exception from the Associate Vice Chancellor.

2. A student completes the equivalent of College Math | for three credits
(e.g., River Falls) rather than four credits. The student should be advised
to take a 3-credit course if possible to satisfy the 6-credit requirement. If
the student, for some reason, takes a 2-credit statistics course and is
one credit short of the requirement, the student may request an
exception from the Associate Vice Chancellor.

3. A student completes 1.5 credits of Health and PE and is unable to take
a .5 credit PE course to complete the requirement may request an
exception from the Associate Vice Chancellor. Students must still make
up the credits to achieve the needed GE total.

4. A student meets the distribution requirement for a category (i.e., 3 areas)
but not the credit requirement (i.e., 8 credits rather than 9), because
some courses transferred as 2 credits rather than 3 (converting from
quarter credits) may request an exception from the Associate Vice
Chancellor.

http://www.uwstout.edu/provost/transege.html 6/23/2004
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Area Requirement (Exception needed)

If the student does not have an Associate of Arts degree and does not meet the
distribution requirement across areas listed under either the Humanities and
Arts or Social/Behavioral Sciences categories, then the full range of courses
taken by the student should be reviewed. An exception would usually be
considered only for transfer students. Students should have at least two areas
in each category and an overall "strong" liberal arts background as evidenced
by depth in at least one area to be considered for an exception.

GE at Transfer Institution but not Stout (Exception needed)
There are occasions where courses were GE at a transfer institution but do not
have that designation at UW-Stout. In some cases this is because the course
had not been taken through our approval process for GE courses rather than an
intentional exclusion. Examples of this would include PHYS-255 Meteorology
or PHYS-254 Earth Physics. In other cases, there are courses specifically
excluded from this list (e.g., CS-140 Computer Concepts). To determine under
which circumstance a transfer course belongs, exceptions would be sent to the
Associate Vice Chancellor who will review them with the appropriate
department chairs.

Credit for Military Service

If the student has served in the military, that person will receive credit for health
and physical education. Credit will be awarded according to time in military
service. The DD-214, Ace Registry Transcript, or other military documentation
will verify the time of active duty. Additional credit may be awarded based on
documentation received.

Students earning a second bachelor's degree (no exception
needed)

1. Students who hold a bachelor's degree from any institution are exempt
from the diversity requirement.

2. Likewise, they meet all breadth requirements, but proficiency
requirements, i.e., Communication Skills and Analytic Reasoning, must
be met, and all program specific GE requirements must be met.

Diversity Requirement

Records of transfer students should be reviewed in their first semester
regarding the diversity requirement. Advisement plans should determine how a
student will meet the requirement as written. If after review it is determined that
to meet the requirement as written will increase credits to degree, an alternative
plan may be suggested. This plan must be reviewed and approved by the
Associate Vice Chancellor.

1. Transfer courses that have course equivalents carry the same diversity
designation as the UW-Stout courses (no exception needed).

2. Students who have completed an Associate of Arts degree from a UW

institution meet the diversity requirement for UW-Stout (no exception
needed).

http://www.uwstout.edu/provost/transege.html 6/23/2004
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3. Transfer students who have met the diversity requirement from a
sending UW institution meet the diversity requirement at UW-Stout. (We
are adding this condition code to the equivalency database.)

4. Transfer courses that are not equivalent to UW-Stout courses but have
diversity content are reviewed by the Associate Vice Chancellor and

categorized for student exceptions (exception needed).

General criteria for granting exceptions

1. To avoid unnecessarily increasing credits to degree (some increases
may be necessitated by student choices)

2. To verify that proficiency/competency is met but credit requirement is not

3. To correct serious advisement errors that would add credits to degree
and/or additional cost

4. To minimize any negative impact caused by the exception towards
achieving the overall goal of GE or diversity requirements

5. To adjust for curricular changes made at Stout which hamper students
from satisfying the requirement within the credit limitations.

Clarification of "Associate Degrees"

There are four basic types of "associate degrees" that transfer students coming
to UW-Stout possess: Associate of Arts (A.A.); Associate of Science (A.S.);
Associate of Applied Science (A.A.S.); and Associate of Applied Arts (A.A.A.).
For A.A. degrees offered within the University of Wisconsin institutions, there is
a standard structure. Earning this degree automatically waives university-wide
breadth requirements for a bachelor's degree offered in UW institutions.

The A.A. degree in Minnesota has a structure similar to the one in
Wisconsin. Both require a minimum of 60 semester credits. All
have credit requirements by category that equal or exceed ours
for HumArt, SBSci, Natural Science, and Writing. All but one has
a credit requirement at least equal to ours in the category of
Health/Phy Ed (Austin C.C. only requires one credit). The main
area of variance is in requiring depth rather than breadth in the
SBSci. They usually require two areas rather than three. In most
instances, students would have taken three areas because of the
electives. In the Humanities/Arts, about half require a breadth
(i.e., minimum of three areas). The remainder require two but
because of the electives it generally results in breadth being an
outcome. There are no restrictions on accepting the GE credits.

The Associate in Science (A.S.) degree is 60-64 semester
credits and is usually offered by community colleges in
Minnesota. It differs from the A.A. degree in that there are about
40 credits in the general education area and 20-24 in a
technical/vocational area. The distribution of the credits in the
liberal studies area are about two-thirds math/science and one-

http://www.uwstout.edu/provost/transege.html 6/23/2004
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third English, Social Science, Humanities/Arts, and Health/Phy
Ed. There are no restrictions on accepting the GE courses from
Minnesota institutions.

The Associate of Applied Science (A.A.S.) degree is offered by
the Wisconsin technical colleges and requires a minimum of 60
credits, 15 of which are in general education and 45 in a
technical/vocational area. The general education component
includes courses in Writing, Speech, Psychology, Economics, and
Sociology. There generally are no Humanities/Arts or
Health/Wellness in the GE component. Math/Science
requirements parallel the level of need required for the technical
area. Technical/vocational courses are accepted on a course
equivalency basis or by articufation agreements.

The Associate of Applied Arts (A A.A.) degree is offered by the
Wisconsin technical colleges and requires a minimum of 60
credits. It has the same structure as the A.A.S. but less math and
science are included in the degree. The GE component includes
Writing, Speech, Psychology, Sociology, and Economics.
Technicallvocational courses are accepted on a course
equivalency basis.

Back to General Education Requirements | Back to Ethnic Studies
Requirements

Revised: 9/10/01

Tricia Aspen, Provost's Office
aspenp@uwstout.edu
715/232-2424

http://www.uwstout.edu/provost/transege.html
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APPENDIX F
Increasing the Number of Baccalaureate Degree Holders
Through
Collaboration between the Wisconsin Technical College and the

University of Wisconsin System

119



Increasing the Number of Baccalaureate Degree Holders
Through
Collaboration between the Wisconsin Technical College and the
University of Wisconsin Systems

A Convergence of Events Leads to Three Models:

Several external events have converged to create the opportunity to increase the number of
baccalaureate graduates living in Wisconsin who have graduated from, or are enrolled in,
the Wisconsin Technical Colleges’ Associate Degree programs. The WTCS is the primary
provider of higher education to aduits (25 or older) in Wisconsin. For the academic year
2002-2003, 66,470 aduits were enrolled in Associate Degree programs in the WTCS
compared to 18,870 adults enrolled in any degree program in the UW System. With
almost three and one half times the number of enrolled adults as the UW System, the
WTCS provides the most likely pool of adult students interested in obtaining higher
education. Together with students less than 25 years of age, the WTCS enrolled 121,497
students in Associate Degree programs, only 17,626 less than the UW System has enrolled
in all degree programs'. The WTCS provides the most likely overall pool of students
interested in completing a Baccalaureate Degree.

WTCS students have demonstrated a desire to attain the Baccalaureate Degree through
their rate of transfer into the UW System. Despite the barriers and lack of ability to
transfer many courses from the technical college to the UW institution, the number of
transfers has increased from 2,177 in academic year 1998-99 to 2,626 in year 2002-03. In
fact, in 2002-03 WTCS students comprised a higher percentage of transfers into the UW
System than the UW colleges (19.8% vs. 16.6%)".

The WTCS has developed an infrastructure that attracts and supports aduit students as well
as those who must work while in college. These students are often place bound, have
family responsibilities, are low income, and/or are first generation college students. The
WTCS sixteen technical colleges comprising 47 campuses and numerous learning centers
provide access to education where the student lives. Further, through an extensive
Interactive Television Network (ITV) and the aggressive development of on-line offerings
through eTech College, the WTCS has put higher education within reach of every
Wisconsin resident. The student service, library resource, financial aid, billing,
registration, and degree audit systems have been modified to meet the student’s needs
anywhere, anytime, and in anyway.

! Total Headcount by Institution by Age and Classification, 2002-03, Student Statistics Reports, Office of
Policy Analysis and Research, University Wisconsin System Administration, Madison: Special
Tabulation, Program Enrollment by Age 2002-03, Client Reporting System, Wisconsin Technical College
System Office, State of Wisconsin: Madison, June 2, 2004,

2 Transfers from the Wisconsin Technical Colleges to the University of Wisconsin System, October 2003,
Report to the Joint Administrative Committee on Academic Programs, Office of Policy Analysis and

, Research, University of Wisconsin System Administrative: Madison.

Ibid.

120



121

The nature and content of the material learned by the student within the WTCS has become
academically more rigorous in response to the increased technical demands of the work
place. The constant changing demands of new technology and the reallocation of work in
the pursuit of increasing productivity have further fueled this push for rigor. As a result,
students enrolled in Associate Degree programs, Applied or otherwise, are often taking the
equivalent of freshman/sophomore level social science, communication, math and calculus,
and science courses as they pursue their degree. It is little wonder, then, that these students
expect to receive credit for these courses when and, if they wish, to continue their
education.

The UW Board of Regents recognized this dynamic when it voted to allow thirty credits of
general education (including math and science) to be transferred from a technical college
to a UW institution. This, along with the increased effort to create seamless transfer for
specific programs such as nursing, has created the opportunity to expand the number of
students pursuing a Baccalaureate subsequent to obtaining the Associate Degree.

These external events have created the opportunity to pursue at least three different models
in higher education that will result in more Wisconsin residents obtaining the
Baccalaureate Degree. They are as follows:

e Collaborative One Plus One And One Plus Three Options
e Applied Bachelor’s Degree
e Occupational Associate of Science Degree

The balance of this proposal will delineate the concepts within each model.

Collaborative One Plus One and One Plus Three Options

Description of Model:

This model takes advantage of the rigor of the general education courses in the WTCS
Associate Degree programs and the action by the UW Board of Regents to accept 30
credits of general education. Options for seamless transfer would be created with the 2-
year UW colleges through an arrangement where one year of general education from the
WTCS colleges would be matched with one year of additional education from the UW
colleges. This would allow the student to obtain a jointly granted Associate Degree that
would directly transfer into a UW university at the junior level. Simultaneous to the
development and offering of this option would be the development of a One Plus Three
Option. In this situation, a WTCS college student could transfer one year of general
education credits into any state university and begin as a sophomore. In the one plus one
and the one plus three models, students could exercise this option at any time, before or
after obtaining a degree from the technical colleges

Goals and Outcomes of Model:

A modest goal would be to increase the number of students transferring from WTCS
colleges into UW Baccalaureate Degree tracks within the next 3 years by 50% (from 2,626
to 3,939).
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Evidence of Model’s Success, if Available:

Such a model will take advantage of the high number of adults pursuing degrees in the
WTCS. Further, it allows students that are place bound to complete more of the
Baccalaureate Degree in their community. Without formally creating this transfer option,
the WTCS has more students transferring into the UW than any other Associate Degree
granting system. Making this transition easier and more available will serve only to
increase the numbers transferring.

Challenges to Model’s Success, if Known:

The challenge to this model’s success rests with the willingness of the UW and the WTCS
to respect each other as full partners in the delivery of higher education. Historically
perceived and actual differences in mission have created a culture in higher education that
misunderstands the rigor of today’s technical programs and undervalues the education
received by technical college students. Engaging faculty in both systems in the creation of
the One Plus One and the One Plus Three Option can best overcome this barrier.
Leadership of the collaborating institutions must be persistent in insisting that these
options be created. Further, the leadership must ensure that Baccalaureate Degrees
resulting from the collaboration are as equally valued as all other Baccalaureate Degrees.

Ways in which Model Relates to Low Income, Minority, and/or Non-Traditional Students:
Nationwide, two-year colleges have historically had a greater incidence of minority, first
generation college attendees, low-income student, and/or non-traditional enrollment than
Baccalaureate granting institutions. Such is the same in the WTCS. It has already been
shown that the number of adults attending the WTCS is far greater than the UW System.
Thirty-one percent (31%) of the transfer students from the WTCS were adults, compared to
16% of the non-WTCS transfer students*. Thirteen percent (1 3%) of WTCS enrollment is
from minority populations’. The transfer cohort from the WTCS has a greater percentage
of minority students than the non-WTCS transfer cohort®. The increased transfer options
to WTCS students will undoubtedly increase the number of low income, minority, and/or
non-traditional students in the UW System.

Describe the Partners and Their Role(s) in Collaborating on this Model:

The Northeast Wisconsin Educational Resource Association NEWERA) (comprised of
Fox Valley, Lakeshore, Moraine Park, and Northeast Wisconsin Technical Colleges; UW
Colleges at Fond du Lac, Sheboygan, Manitowoc, Fox Valley, and Marinette; College of
Menominee Nation; and UW-Green Bay and UW-Oshkosh) has already begun to model
the collaboration that would need to occur for this model to succeed. In fact, the leaders of
these institutions have tasked their respective staff to develop the One Plus One and One

* Transfers from the Wisconsin Technical Colleges to the University of Wisconsin System, October 2003,
Report to the Joint Administrative Committee on Academic Programs, Office of Policy Analysis and
Research, University of Wisconsin System Administrative: Madison.

* WTCS Facts March 2004

S Transfers from the Wisconsin Technical Colleges to the University of Wisconsin System, October 2003,
Report to the Joint Administrative Committee on Academic Programs, Office of Policy Analysis and
Research, University of Wisconsin System Administrative: Madison.



Plus Three Model. Action by the UW/WTCS Committee to Expand Baccalaureate Degree
Holders in Wisconsin in support of this model will serve to endorse and hasten this work.

Cost/Benefit Analysis or Projection of Cost/Benefit:

Several cost benefits will accrue from the implementation of this model. The existing
adult infrastructure with the WTCS colleges will not be recreated in the UW System. No
new courses will be created where they already exist within the WTCS. No new space or
infrastructure will be created where there is existing capacity within the technical colleges.
Enrollment in upper division courses within the UW System that typically run with lower
levels of students will be increased, thereby reducing the cost of instruction per student.

Bachelor of Applied Science Degree

Description of Model:

The Bachelor of Applied Science Degree (B.A.S.) will provide opportunities for
individuals who have completed Associated of Applied Science Degree programs. The
degree provides additional educational preparation and career advancement opportunities.

The B.A.S. is structured on the “inverted major” concept, which builds complimentary
academic degree programs around the technical or occupational major the student has
already completed. While traditionally the inverted major is a 2+2 model, it is possible to
also create a dual enrollment option where students freely take courses from both the
technical college and university simultaneously.

Goals and Qutcomes of Model:
Within three years 800 or more students may have achieved a Bachelor’s Degree through
this model.

Ways in Which Model will Increase Baccalaureate Degree Participation and Expansion:
The Bachelor of Applied Science is offered for students completing an Associate of
Applied Science (A.A.S.) Degree and is specifically designed to allow students to enter
into a Bachelor Degree program without experiencing credit loss or duplication of courses.

Wisconsin ranks 9" nationally in terms of the percentage of the labor force who have
completed an Associate Degree, but only 30 in the percentage who have earned a
Bachelor’s Degree. Thus, Wisconsin will be accessing one of largest untapped markets in
the state. In fact, these potential students have already demonstrated their desire for higher
education and have “proven” themselves as capable students. Accessing this population
should yield higher completion rates than your traditional entering freshman class.

Evidence of Model’s Success, if Available:

The “inverted major” or “upside down” degree is not a new concept in higher education in
the United States. Several states including Michigan, Montana, Missouri, Indiana, Arizona,
and Pennsylvania have similar models in place benefiting students who desire transfers.
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Challenges to Model’s Success, if Known:

The upside down degree may be troubling for some, as it blurs the lines between upper and
lower division courses. Students in this type of degree program take much of their content
major at the two-year college and the bulk of their general education courses at a four-year
university.

The technical or occupational major does not solely rest on the foundation of general
education, but rather higher level general education and program content overlays the
major. The scope and sequence of coursework may vary from the traditional four-year
sequence.

There may be some difficulty in aligning some A.A.S. Degree programs with
corresponding B.A.S. Degree programs. This can largely be addressed by developing the
B.A.S. in response to the existing A.A.S. content instead of the reverse.

Finally, care will have to be taken to ensure that recipients of Bachelor’s of Applied
Science will not be viewed as having received a lesser quality Bachelor’s Degree than
those who have obtained a Bachelor’s Degree through a more traditional model.

Ways in Which Model Relates to Low Income, Minority, and/or Non-Traditional Students:
This model is attractive to all students because it provides a path to a Bachelor’s Degree
without adding additional costs due to loss of credit or duplication of courses. The working
adult population will gain from improved mid-career changes and skills enhancement. As
stated in the previous model, technical colleges enroll a higher level of minority and low-
income populations. As the number of transfer students between two-year colleges and
four-year universities improves, so too will the numbers of these students increase.

Describe the Partners and Their Role(s) in Collaborating on this Model:

Leadership of the University of Wisconsin System (UWS) and the Wisconsin Technical
College System (WTCS) must be willing to examine and align curriculum to facilitate this
transfer arrangement. The University of Wisconsin-Stout has a successful history of
working with the WTCS to create seamless transfer of students desiring to transition to a
Bachelor’s Degree and may serve as a model for consideration.

Several elements of the current UWS/WTCS Six-Part Plan for enhancing credit transfer
and expanding the number of Baccalaureate Degree holders in Wisconsin also describe and
reinforce partner roles in collaborating on this model.

Cost/Benefit Analysis or Projection of Cost/Benefit:

This model will provide additional access for advanced degree completion for students
who possess an Associate of Applied Science Degree. The B.A.S. Degree programs will
capture the agility and responsiveness of the WTCS to enhance and develop careers in
response to changes in technology and workplace conditions. Likewise, the offering of the
B.A.S. by all UW four-year institutions will allow each institution to expand into fields
previously too cost prohibitive. For example, UWGB could begin to offer more
programming in professional technical fields without having to make the huge capital
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investment in labs as well as incur the cost of more faculties to support a four-year
program.

Any reduction in the number of duplicative credits students need to take saves the student
money and increases his/her incentive to complete a Baccalaureate Degree. This model
will increase the number of state residents with four-year degrees at a lower cost for both
the student and the state and, therefore, local taxpayers.

Occupational/Pre-major Associate of Science Degree

Description of Model:

Many states use the Associate of Science Degree with an occupational focus as a method
of bridging the gap between the Associate of Applied Science Degree and the Liberal Arts
Associate of Science or Arts Degrees. These degrees are frequently referred to as Pre-
Major or Major-Specific Associate Degrees. For the purposes of this description, they will
be referred to as Occupational/Pre-Major Associate Degrees, to emphasize the distinction
between the existing Liberal Arts Associate Degrees in Wisconsin higher education.

The Occupational/Pre-Major Associate of Science (OAS) Degree is a transfer degree that
typically includes 18 credits of occupational coursework to accompany the general studies
coursework. The Associate of Science is a universally recognized transfer degree;
therefore, all credits are at the transfer level. The (OAS) Degree offers the opportunity to
expand transferability options, and yet may allow some students to use the credential to
seek employment. The following is some descriptive information and examples of OAS
Degrees, taken from the website from Moraine Valley Community College in Illinois:

Associate in Science Degree (A.S.)

Programs are for students who plan to major in science disciplines such as biology, chemistry,
chiropractic and osteopathy, dentistry, engineering, geology, mathematics, medicine, medical
technology, naprapathy, nursing, pharmacy, occupational and physical therapy, physics, and
veterinary medicine. It is also for transfer business majors such as accounting, business
administration, finance, human resources, marketing, and management. The transfer program
consists of 62 credit hours: 38 credit hours of general education and 24 credit hours of additional
degree requirements/electives.

Illinois Articulation Initiative

Moraine Valley Community College is a participant in the lllinois Articulation Initiative (1Al), a
statewide agreement that allows transfer of the completed lllinois transferable General Education
Core Curriculum between participating colleges and universities. Completion of the General
Education Core Curriculum assures transferring students that lower-division general education
requirements for an associate's or bachelor's degree have been satisfied. Contact the Academic
Advising Center for additional information and read about the Al on the World Wide Web.

Business A.S.—This program is designed for students pursuing a baccalaureate degree in the
areas of accounting, finance, management, or marketing.

Computer Science (Information Systems Emphasis) A.S.—Computer science majors
encompass either a business and information systems emphasis or mathematics emphasis. The



information systems emphasis focuses on the use of computer technology and information
management methods to solve business problems.

Computer Science (Technical Emphasis) A.S.—Computer science majors encompass either a
business and information systems emphasis or mathematics emphasis. The technical emphasis
focuses on algorithms, theoretical foundations of computer science and development of software.

Engineering A.S.—The engineer is concerned with the application of scientific principies to
practical problems.

Manufacturing Technology/Machining A.S.—Manufacturing Technology is a combination of
math and science education with hands-on skills. It is a field that specializes in the application of
manufacturing concepts, principles and processes to plan, design and manage machines and
people.

Nursing A.S.—R.N.s are licensed upon passing the state licensure exam. They may supervise,
teach and delegate responsibilities; deliver direct patient care; prepare patients for surgery;
establish patient care plans; and more.

In some other states, the program of study is generalized into two or three tracks and the
additional courses (pre-requisites and occupational courses) are treated as electives at the
two-year level. Arizona, for example, defines three pre-major degrees: (i) Liberal Arts,
Social Sciences, Fine Arts, Public Programs, and Communication; (ii) Business; (iii)
Physical and Biological Sciences. Others have specific programs for pre-engineering or
pre-biological science.

States with specific pre-major programs include:
= Colorado

» Florida

= Illinois

= Jowa

= Massachusetts
» Maryland

= Michigan

« Minnesota

«  New Mexico

= North Carolina
= Pennsylvania

« Texas

= Virginia

*  Washington

In these states, students from 2-year institutions can complete a pre-major program and are
typically accorded junior status on entry to a senior institution. These states typically have
an agreed upon common general education core or agreement that, if the sending
institution’s core is met, the senior institution will accept that most, if not all, of its own
core has been met. Exceptions include foreign language, physical education, writing
across the curriculum, or other institution-wide upper division general education
requirements that a senior institution may have.
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Goals and Qutcomes of Model:
The OAS model proposes that the Wisconsin Technical College System has expanded
authority to approve transfer degrees in occupational areas. The specific goals will include:

Q Increasing the number of students who transfer into Baccalaureate programs. A
reasonable target would be to confer at least 500 OAS degrees within five years.

Q Providing increased flexibility for the attainment of multi-disciplinary skills for
OAS graduates who transfer to complete a Baccalaureate Degree.

a Establishing a degree model that aligns with emerging occupations (such as
nanotechnology) that inherently requires a path toward a Bachelor’s Degree.

Ways in Which Model will Increase Baccalaureate Degree Participation and Expansion:
The OAS Model will provide significantly increased opportunities for transfer to the
University of Wisconsin System and the private colleges in Wisconsin. The model will be
particularly attractive to working adults due to the dual focus (transferability and an
occupational focus). The OAS Model will also provide better alignment with companion
programs at universities. It replicates a more typical curricular path for students, since
students will take some introductory occupational coursework in their first two years of
college. The implementation of the OAS Model is an affordable strategy since much of the
coursework will be drawn from existing curriculum.

Evidence of Model’s Success, if Available:

In Illinois, in the 2001-02 year, there were 7,711 Associate of Arts Degrees conferred,
4,068 Associate of Science Degrees, and 831 Associate of Arts and Science Degrees. This
has resulted in a total of 12,610 transfer degrees conferred in 2002. Meanwhile, in
Wisconsin during the same year, the University of Wisconsin Colleges conferred 1,109
Associate of Arts and Sciences Degrees. Wisconsin ranks well in Associate of Applied
Science Degrees awarded (for example, the WTCS conferred 7,403 AAS degrees in 2002).
However, the Wisconsin Technical College System only conferred a combined total of 215
Associate of Arts and Associate of Science Degrees. The Wisconsin total for transfer
degrees conferred is 1,324. Illinois confers nearly ten times the number of transfer degrees
in their public two-year colleges.

Challenges to Model’s Success, if Known:

One challenge to the implementation of the model will be incorporating this concept into
the Wisconsin Higher Education System. The Occupational Associate of Science Degree
fills a gap that exists in this state between the Associate of Applied Science and the Liberal
Arts Degree. While other states have been successful in establishing a spectrum of
associate degree opportunities, collaborative planning involving all elements of the
Wisconsin Higher Education System should be involved in bridging the gap.

Ways in Which Model Relates to Low Income, Minority, and/or Non-Traditional Students:
The OAS Model will be attractive to low income, minority and non-traditional students
because it expands transfer opportunities within the WTCS...where these target groups
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have a history of service in Wisconsin. The affordable tuition, coupled with the multi-
disciplinary nature of the degree will add to this match. This model, for the most part, will
be particularly conducive to distance learning delivery, and thus attractive to working
adults.

Describe the Partners and their Role(s) in Collaborating on this Model:
The success of this model will be tied to the collaborative planning between the WTCS,
UW System and private colleges. The planning should include:

o Targeting occupational areas in demand and in emerging areas.

o Building connections between two-year and four-year campuses to ensure a strong
alignment in curriculum.

o Establishing outcomes and piloting implementation success.

Cost/Benefit Analysis or Projection of Cost/Benefit:

The OAS Model will utilize cost-effective strategies to increase participation rates at the
Baccalaureate level. It will use an existing network of access points through the various
WTCS campuses. And the degree will be built upon, largely, with existing general studies
and occupational coursework. Support systems (such as counseling, library support, and
facilities) are also, in large part, either available, or can be made available through locally
funded expansion.

The Case for Adoption of the Three Models

Adjusting for population size, it is evident that Minnesota’s transfer rate from two-year
colleges to four-year colleges is 76% higher than Wisconsin’s’. With the WTCS Associate
Degree enrollment of almost 120,000 and over half of those 25 years of age or older, it
seems obviously prudent to tap into this potential market of Baccalaureate students, who
are being underserved in this state compared to Minnesota. The three proposed models
would allow for the expansion of Baccalaureate Degree holders utilizing existing
infrastructure, course offerings, and adult access delivery systems. This cost effective
approach will allow the UW System to take advantage of its strengths in offering upper
division courses and professional programs while utilizing the strength of the WTCS in
providing rigorous lower division general education and technical program content through
a diffuse set of delivery methods in a wide array of geographical locations. These models
are consistent with the current mission of the Wisconsin Technical College System to
provide highly skilled technicians for the workforce of today and tomorrow. In no way
will this detract from our continued focus on providing career-oriented education and
ensuring that people of all abilities have access to higher education.

It is projected that adoption of these three models will, at the least, allow Wisconsin to
match the percentage of transfers experienced in Minnesota. A conservative estimate of
the number of transfers would a doubling the existing number within the first three years,

" Expanding Access to the Baccalaureate Degree in Wisconsin, by Dr. Frank Goldberg, Associate Vice-
President, Office of Policy Analysis and Research, UW System; and, Dr. Janet Washbon, Assistant Vice-
President, Office of Policy and Government Relations, WTCS.
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from 2,626 to 5,252. With 94% of the reporting technical college graduates living and
working in Wisconsin, it is highly probable that these students will continue to live in
Wisconsin after completing their Baccalaureate Degree®.

Contact Persons:

Dr. H. Jeffrey Rafn, President
Northeast Wisconsin Technical College
2740 West Mason Street

Green Bay, Wisconsin 54304

Email: jeff.rrafn@nwtc.edu

Bus: 920-498-5409

Dr. Lee Rasch, President

Western Wisconsin Technical College
304 North 6™ Street

PO Box C-908

La Crosse, WI 54602-0907

Email: Raschl@wwtc.edu

Bus: 608-785-9100

Dr. John Clark, President
Mid-State Technical College

500 - 32" Street North

Wisconsin Rapids, WI 54494-5599
Email: jclark@mstc.edu

Bus: 715-422-5319

® Wisconsin Technical Colleges 2002-2003 Graduate Follow-up Report

10
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