DESCRIPTION

Many teachers do not have helpful language standards, or a workable
curriculum, thus frequently textbooks become the backbone of the course. This
practice clearly does not benefit language learners, because textbooks are not
focused specifically on all of the unique learners’ goals, needs, or learning styles
that exist in all ESL/EFL classrooms, nor do they focus on the various
characteristics within a context.

In this qualitative and quantitative research study, we investigated how four
populations of language teachers interacted with their textbook, curriculum and
materials In relation to the quality of their teacher training experiences.

QUESTION 1: WHAT ARE TEACHERS' BELIEFS ABOUT
THEIR RESPONSIBILITIES IN TERMS OF DESIGNING
CURRICULA, WRITING OBJECTIVES, AND CREATING
ACTIVITIES TO SUPPORT THE TEXTBOOK?

In general, qualitative data depicted that teachers use textbooks as a “starting point”
for their curricula designs.

¢ “Primarily, I assign reading prior to the class and use it [the textbook] as a springboard.”

* “l use the textbook as a jumping-off point and as a template for the direction of the
curriculum. They assist in determining the scope and sequence as well as articulation from
one level to the next.”

¢ “I like to use the activities provided in the books as a starting point for many lessons. |
usually then add my own activities to give more detail or give the student more practice.”

Participants’ responses confirmed that the majority of teachers rely on textbooks in
their course curriculum, however, they believe it is important to supplement the text
with additional materials.

* “I analyze the text to see what is useful and supplement what is missing or what | believe

ould be helpful for the students.”
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POPULATIONS

English Other Languages Totals
Language (all (Spanish, French,
variants) Arabic, etc.)

English Speaking 75 ESL 24 FFL 99

Countries (e.g.,

US, UK, Canada,

Australia, etc.)

Other Language 64 EFL 20 OSL 84

Speaking

Countries (China,

Mexico, etc.)

Totals 139 44 183

QUESTION 2: DO THE EXPECTATIONS OF TEACHERS'
RESPONSIBILITIES VARY FROM SECOND LANGUAGE TO
FOREIGN LANGUAGE CONTEXT?

ESL and EFL educators’ responses on most quantitative questions were similar, whereas FFL
and OSL educators’ responses tended to be alike. ESL and EFL educators indicated that they
perceived more freedom from the textbook, while FFL and OSL educator’s indicated
significantly less curricular freedom, F(3, 121) = 5.46, p. .001, partial eta squared = .12.

*»These comparisons show that FL and SL context do not influence teachers’ view of
responsibilities, however, it 1s teacher training which impacts teachers’ sense of obligation
regarding textbook and curricular modification.

*»Context variables (e.g. materials available, ministry requirements, standardized tests) do,
however, influence teachers’ sense of freedom to supplement textbooks and make
“informed decisions” regarding curricular modification.

DISCUSSION

Our hypotheses were confirmed in that ESL practitioners modified their textbooks
and curricula in order to meet students’ needs more than any other population
(EFL, FFL, OSL). EFL practitioners closely followed their ESL colleagues in
terms of creating their own curriculum and supplementing the text. The FFL
Instructors tended to rely much more heavily on the text as their curriculum while
the OSL teachers varied from the text the least, due to contextual constraints.

These findings are supported by the work of Richards, Tung and Ng (1992). They
state, “Even in state school systems, where teachers with a better level of training
may be employed, commercial textbooks are often the major teaching resources
used” (p. 127).

Furthermore, in relation to our findings regarding the influences on textbook use
and curricula design, Richards, Tung and Ng recognize the role of ministries and
cultures as applying pressure on when and how textbooks are employed in the
classroom. “The Ministry of Education produces test formats or guidelines,
publishers produce textbooks to match the guidelines, school districts set in place
procedures by which textbooks are reviewed and adopted, lists of approved
textbooks are published, and teachers (or their supervisors) then select the books
they will use” (1992, p. 127).
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» “The school system lays out the order for things to be taught. If I taught a language that
other people in the department taught, | would not be able to [make informed decisions].
The parents would eempare teachers and complain too much. The administration would
probably back the parents.”

“* “The syllabus, aswell as ALL assessment tools (writing, tests, and quizzes), Is created
by the department; If | deviated from what the department chose in these aspects, my
students would notdo well on assessments.”
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