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Chapter I

Higher education is always at risk to some degree. The risk arises

mainly because colleges and universities are nevex completely immune

changes and pressures in the social, political and economic climates in

which it functions. The shifting demogra.phiccha.ra.cteristicsofcollege

students and questions over funding for future needs appear to be the

major sources of risk for higher education today (King, 1985). These

and other factors do not appear and disappear over time; they just

impact our institutions differently in different

By tradition, philosophy, and program design, colleges and

universities have almost exclusively served the 18 to 24 year old

undergraduate student population. However, this trend is changing. The

National Center for Educational Statistics (1983) has indicated that

there are many adults in this nation who have begun

colleges and universities, and in settings outside of institutionalized

education.

A college that seeks to attract adult learners must accept the

condition that its mission, philosophy, and purposes are or

compatible with the institutional services required for an adult learner

market. This observation serves as a basic foundation for any

consideration of instituting a viable program of opportunity for adult

learners (Huddleston, 1983). Essentially, the formal pursuit of the

adult learner and the implications of such activities should be viewed
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as an integral comporient of a college's teaching,

services. Therefore, the development of a viable

should be in harmony with an institution's purposes.

institutions that have been successfuL.Iri~e.rir_ollfrig=aii1,ilt.lj£arners~hay~=----- _

as a basic foundation carefully formulated programs that are in the best

interests of their students and respective colleges (Huq.dleston, 1983).

Statement of the Problem

In the face of declining enrollments in higher education,

especially at four year institutions and universities, it.has become

fashionable to claim that enrollment decreases can be offset or even

reversed by greater institutional promotion of non-traditional students

in postsecondary education. The purpose of this study Was to determine

the non-academic needs of adults at the College of Saint Teresa, Fall

semester 1987.

The results will affect the development of a stronger adult. learner

program at the College of Saint Teresa.

Importance of the Study

Predictions for the future of Higher Education range from

optimism to complete despair. These predictions.hayepeen complicated

by uncertainity about the numbers and types of students .to be served,

the types of services that will be needed and the availability

human and fiscal resources to meet those needs (Leech, 1980).

Recent projections for a significant decline in the

"traditional", 18-24 year old students are now becoming a reality.

Optimism at many colleges and universities in the years ahead will be

directly related to their ability to attract, serve, and satisfy the

"
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current adult learner program; (2) researching

educational (academic and non-academic) needs of

adult learners.

Institutions committed to serving the adult studentwillql.1ic1.<ly

find themse1vesenter ing the realm 0 frnarketing~aIld: 1;b.e=elIlfll<:>~eH.t:~=:<:>~f-=~-=: : .

the marketing mix that includes pricing, communication,product and

distribution place. This blend of controllable marketing variables will

be used by the college to achieve its objectives in.the adult market.

The concept of marketing rests on the obvious fact that few adults will

take advantage of appropriate learning opportunities if they do not

perceive an appropriate value. The value of. the learning opportunities

afforded by various colleges and universities must be viewed by adult

learners as equal to the e,xpected output of their personal energy, time

and money (Huddleston, 1983).

Those institutions that desire to pursue the adult learner market

effectively must initially recognize and eventually deal with major

tasks that affect the development of a strong adult learnerprogl"am.

These tasks should include (1) determining

of the market to which the institution should address itself in the

future; (3) studying the attitudes, financial requirements,

characteristics, time and place requirements of new student

discovering which adult learning needs are unmet by existing programs;

and (5) recognizing the appropriateness and feasibility of responding to

unmet needs (Huddleston, 1983). Those institutions that entertain the

idea of the adult" learner as a "market of the future" must recognize the

'"



differences between traditional and non-traditional

prepared to attract and serve the adult student.

Close examination of those institutions that have successfully

incorporated the adult learner into the irenvil"oruneIlt=r:e:v:ea:l:=t:1:le¥l"ta"lJ:E:l----- .

carefully studied relevant demographic and psychographic data, program

offerings, policies and procedures. After careful study, these

institutions made changes that were necessary to fit with. their

institutional mission, purposes and goals (Huddleston,.1983).

Commitment, research, and careful planning can result in a positive

educational environment for the total learning community.

Due to the growing numbers of older adult students, there is a

significant need for specialized knowledge regarding the chara.cteristics

of the older adult students. Research on these characteristics will

provide the input needed to effectively aid adults in their

undergraduate pursuits.

This research study provides insights into these concerns arid

suggests perspectives and implications for

programs aimed at servicing these two student age groupings.. Secondly,

this study provides a research base to idetlt:iJy pJ:~SentPet:'cepti()tlsof

supportive services by the older adult student. By investigating these

perceived needs, levels of satisfaction, and usage of

·services by older and younger undergraduates, institutions can evaluate

their present services and can evolve non-age biased orientation and

study skills programs, financial aid services, health and counseling

programs and other supportive services. This study provides

clarification of who the older adult student is and what supportive

'"



services and programs may best facilitate the undergraduate educational

pursuits.

How to effectively serve diverse student populations is a major

factor in higher education today and is predictedto=:be::a ~conti:nued:::~==:=~~

concern for years to corne (King, 1985). It cannot be assumed that

present institutional arrangements and programs,howevereffective in

the past, will continue to be satisfactory, It is known that

non-traditional students require a b~oad range of educational services

to assist them in life change situations and in finding new outlets for

skills and interests. Institutions currently funded and.organiz.edto

serve traditional students may find the old arrangement strained or-

simply inadequate to provide support to best serve the needs of the

adult student population. Thus institutions must evaluate the most

effective areas which serve non-traditional students. In the face of

changing student profiles, colleges and universities must review and

assess where change is needed in order to accomplish their missions.

Higher education is at risk, with

disappear. It is only the intensity and type of riskithat will change,

and hopefully lessen, through the years. This risk should be viewed

controllable and not with alarm. It should be seen as.anopportunity to

show that higher education is the best enabling service for all people

in a democratic society and that there is not a substitute service

helping people become full participants of that society (King, 1985).

Through the proper performance of collegesaIld.t1Iliyersities, personnel

at these institutions must continually demonstrate that higher education

is accessible and vital to all.
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Purpose of the Study

The purpose of this study was to determine selected differences

between the older adult population (25 and above in age) and the

traditional younger population (18 to 24 yearsofage}-who--were eriri:tn~H!-=--- _

in undergraduate credit programs at the College of Saint Teresa during

the fall semester, 1987. The two groups were compared with respect to;

a) demographic and personal background characteristics: age, sex,

marital status, number of children, occupation, reason for completing an

undergraduate degree, career choice and credit load and b) perceived

need for, usage of and satisfaction with student personnel and academic

support services. The research attempted to identify differences

between these two groups and suggest general perspectives regarding

present supportive services in relation to the older student

subculture. A secondary purpose of this study was to assist college

officials in identifying and developing programs and services needed by

non-traditional students. Further, the results of this

non-traditional undergraduate students.

2. To determine if the nonacademic needs of non-traditional students

differ from those of the traditional students attending the College

of Saint Teresa.

awareness and insight into the present

need for specialized assistance to the

Objectives

1. To generate baseline data on the demographic characteristics and

non-academic needs of College of Saint Teresa traditional and

~



2. Is there a significant difference between the expressed needs of

non-traditional undergraduate students and the expressed needs of

traditional undergraduate students?

3. Is there a significant relationship between certain demographic

3. To determine if the support services at the 1;0 I lP.17P.

are meeting the needs of traditional

undergraduate students.

Research Questions ~

Based on these objectives, the following research questions were

developed.

1. Are there significant differences in demographiG characteristics of

non-traditional and traditional students?

..



representative ""Of student populations atotherInst:Ltutiriril:L.~~~~
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Limitations of the Study

1. This study was conducted on a single campus of a privat:~wom~tl'S

college in the upper midwest and therefore is not necessarily

2. The data gathered was volunteer and self report in nature.

3. The conclusions about the subjects are accurate only to the extent

that the Support: Services Survey (Kasworm, 1977) is a valid

instrument for measuring subjects usage of, satisfaction with and

perceived need for support services.

Definition of Terms

The terms used frequently in this study are defined as follows:

A traditional student is a student currently enrolled in undergraduate

study who is between the ages of 18 and 24.

A nontraditional student is a student currently enrolled in

undergraduate study who is 25 years of age or older.

Nontraditional student is synonymously interchanged with "adult

learner", "adult student", and "lifelong learner", in the. literature and

in this paper.

A support service is a service pertaining to personal and professional

assistance, available to students, such as: housing, financial aid, and

career planning, etc.

A demographic characteristic is any distinguishing quality or trait of a

person or group of people which is (are) related to one's age, such as:

marriage status, number of children, employment history and personal

needs, etc.

'"
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Needs Assessment will be defined as the process

evaluating the educational-related and preferences of subjects through

assuring devices or instruments.



This section provides an overview of related research concerning

the characteristics of the older student. Three areas of literature were

reviewed. These areas included: academic performance of older students

in undergraduate programs, the unique characteristics and impact of

selected adults in undergraduate programs and support services for the

older students needs and responses.

Academic Performance of Older Students

in Undergraduate Programs

The academic performance of older students in undergraduate

programs was considered in a survey conducted by the Educational Testing

Service comparing college students 18 to 21 years old and 22 to 29 years

old with students over 30 revealed that older students are less likely

to experience academic problems. Only 1 in 6

reported academic difficulty, compared with 1 in 3 in the 2 other

groups. Further, older students have more defined ggi3,1$t:Ila.I1younger

students, find their courses more satisfying and spend more time

studying and preparing (Educational Testing Service,1975).

According to Gross (1983, p. 6), adult students asa group do well.

"These students are risk-takers who are going to stop their lives

two years in order to prepare themselves at a difficult liberal arts

institution for lives and careers of greater responsibility - and

possibly greater satisfaction." Indeed, because adult learners are

Chapter II

REVIEW OF LITERATURE

10
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self-selected and highly motivated,

as or better than their younger colleagues.

performance show no significant difference between the perfOrlIl?t1.9~

continuing education and regular

courses. Further, the range of post graduation activity

accomplishment is reported by most institutions to be similar to that of

undergraduates of traditional age (Gross,

Almost universally, the view is that adult particip?tionhas

enhanced the quality of intellectual life. Older students

them a maturity and seriousness of purpose that not only work for their

own'benefit, but also provides a good model for younger students.

Flaherty (1978,) states that educators will find a great sense 6f

satisfaction from working with adults. "The adults interest is

infectious; their motivation stimulating," (p. 377). "Assignments are

completed on time; no need to prod these students." (Flaherty,1978,p.

According to Greenberg (1980) adult

themselves than others would demand of them. The desire for high grades

and the stimulation provided by intellectual rigor are ilI1.porta.Ilt

functions of the learning experience.

The traditional students' absence from an academic

creates deficiencies in those skills essential to successful competition

in an educational institution (Hameister, Hickley, 1977). Only through

the use of study and communication skills do the adult learners maintain

equal ratings with traditional students. When contrasting the

non-traditional and traditional students, Hameister and Hickley (1977)

.,
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also found that non-traditional students are infltiericedbyTnformal

education, often do not understand formal education,have_relevantwork

experience, base their frame of reference on life experiences, and often

cannot be judged accur5tely on their academicpotentiaL - ._:=:==:=-:====_._- ._.
In contrast to the stereotype of adults as slow paced academic

dabblers, a transcript study (Wisconsin Assessment Center, 1983) showed

that adults who eventually graduated had carried surprisingly heavy

credit loads, averaging close to a full time pace. Fewer purstiedtheir

degree by just taking one or two courses per semester and once enrolled,

the adults usually did not "stop out" but proceeded directly to

graduation.

Other findings in the study affected views about adtiltsttiderits.

Test data showed that adult freshman performed much like their younger

counterparts on many of the tests used in the Freshman Testing Program

,at the Vniversity of Wisconsin - Green Bay (Wisconsin Assessment Center,

1983). Performance in English, social sciences, and natural science was

nea,r1y identical to that of younger students. Academically, adult

students performed as well as their younger counterparts,judging by

grade point averages at graduation.

The Characteristics and Impact of

Selected Adults in Under~raduate Programs

Many attitudes, values and characteristics of older students have

been researched in an attempt to understand their unique

differences from the traditional 18-22 year old student grouping. One

research area of great interest has been the factors which "trigger" the

decision to enroll in college. A study done by the Wisconsin Assessment
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Center (1983) revealed that many diverse

return to education. Circumstances related to

and/or family accounted for a significant majority of the reasons given

for returning to schoo1.. Becoming dissatisfied with-one2_s-=JCl1>-,;=~,~3.ng==~---_

the cpildren off to school, or having the funds available were some of

the triggers most frequently noted.

Greenfeig and Goldberg (1984) found that adults often return to

college because of some transitional stage in their personal or career

life. Returning adults include those who (1) are newly separated or

divorced and need to become more financially independent, (2) want or

need a mid-life career change, (3) wish to reenter the job market ­

often women, and (4) have been laid off or have chosen to leave their

jobs and return to college in order to upgrade skills and get a higher

job level.

In,a study done by Geisler and Thrush (1973) academic or

intellectual reasons ("to complete a degree," "intellectual

stimulation") were cited as the reason for return by 41%, while 2

gave their reasons in vocational terms ("job required degree," and

"having a limited job"). Penn (1978) found that 55% of the adult

students attending Oregon State University identified

"self-improvement" (obtaining intellectual stimulation and growth) as

the primary reason for attending college. In contrast, 25% indicated

that they were attending college to improve or update specific skills.

order to qualify occupational advancement.

According to Flaherty (1978), at one time, preparation for

employment was the principle reason older students gave for pursuing
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more varied. To many of the older, non-traditional students "'II'()Ga't:l.()I1al

further study. Today, the reasons for the iriflux of old.erstudentsare

objectives are not of primary importance. While there is certainly

In applying the assumptions of androgyny (Kasworm,1978), adult

adult part-time students who were simply seeking a new interest in their

the academic world (Flaherty, 1978).

14

for 'a job, officials at one university were surprised at the number of

lives. The attitude of these men and women was that morieyspent to

In addition to older students looking for education related to

positions. They had experienced success in the business World, and now

ona part-time basis were well paid and quite satisfied with their

,.,.
nothing wrong with education being practicalandofferIrig;prepji.rif!::i_o!L~_~ _

their work and students seeking personal satisfaction and fulfillment,

interested in education connected with their civic respons

there is another category of students consisting of adults who are

widen their interests was money well spent. Many who attended classes

themselves largely by their experiences and therefore place a great

Jished to enjoy the sense of accomplishment which came from success in

society today and so many new issues are arising

learners in a collegiate environment are motivated to attend because

contribute to a community must be informed

fulfill their unique learning and living needs. As adults they

that their learning activity will support and extend their life values

investment and personal value in this learning goal (and also believe

(Flaherty, 1978). Because many new developments are

, they are seeking out learning experiences which they believe will

•



Rawlins (1979) found that when returning to schooling, the over 30

they will be able to cope with university study is often a major

they have a readiness to learn unhampered by

pressures, they utilize selected learning experiences as an in~:rea.sing

,
Low self-confidence about the ability to succeed in academe

facet of personal growth~or social

education can lead to several kinds of anxiety. Anxiety about whether

because qf an immediacy and urgency to respond to. pressures they feel

Most students have unique concerns and worries rega.rdingtheir

Kasworm (1978) also noted that adults enter a collegiate environment

and life priorities). As adults reach a

mature students at Murdoch University (Me Donald and Knights, 1982)

re-entry into the academic environment. The absence from formal

within their life for these specialized educational experiences.

interviewed clearly remember their initial anxiety. Pitman (1979)

concern. This was illustrated in a study of the experience of 400

states that the area of greatest anxiety among mature students is

whether they have the necessary study skills.

in an examination of 583 returning students (over the age of 24 who had

where even near the end of their first year many of the students

been out of school two years or more), that the fear of not being

reappears in a number of studies. Lance, Laurie and Mayo (1979) found

enough, the fear of failing, concern over the ability to study and learn

and also the fear of a dulled memory were mentioned as some

greatest hurdles.

learners were most concerned about their ages and their abilities to

•
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and communication. Other concerns of

relate to their younger colleagues including

Other studies of middle class, middle aged housewives have revealed

earn superior grades, thus fulfilling high self~expectations. These

Research oriented to the older student and problems in the

Rawlins (1979), were study habits, financial problems an.dchan.ges:i.ll

fl'!-mily life. A recurrent theme was thellrgellcyolder_~t_u_denJ:Li_eJJ:LJ~g _

learners feared that, to earn high grades, theywouldhave>to work

important commitments that are likely to detract from their ability to

study at the University of Wisconsin - Madison, reported

include spouse, children and work responsibilities. Geisler and Thrush

findings. One obvious problem with many adults is that they have other

situation was a problem. A high percentage of respondents reported

become involved in academic work (Astill,T983). Such commitments would

harder than when they were in school previously.

self-confidence (53%), role definition (46%) and sense of direction

that they experience role conflict, feelings of loneliness,

goallessness, guilt, dependency and depression (Farmer and Bohn,

undergraduate environment tend to substantiate previously stated

married women, because many of them have had to terminate schooling,

employment, friendships, contacts with men, political participation, and

by 82% of the respondents) were most prevalent. Problems related to

Korman, 1967; Lopata, 1971). A real sense of isolation is common among

(1975), found that almost half (48%) of the women participating in their

(42%) were also common.

'problems with husband~' attitude and childcare. Time pressures (checkl2cl

.,
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other nonkin involvements. Penn (1978) found thatnon-tradit:iona1

students, over. one-third of those attending Oregon ··StateUniversity,

experience difficulties associated with role adjustment, and academic,
~

interpersonal and financial problems;

Two other important facts about adults are where they attend

college and how they attend. Adults tend to be heavily centered in

community colleges and in certain metropolitan f01.l:t:yea:t:pu.p1icco11eges

(Astin, 1983). Adults account for the bulk of the very large part-' time

student population (Astin, 1983; Heinlein and Byers, 1981). Moreover,

the fact that adults are usually commuters and less than fu11~time

students further reduces their opportunities for involvement in the

a~ademic life of the campus. It should be noted that most adults are

probably not in need of the same kind of socialization experience as are

typical 18 or 19 year olds. Nevertheless, because of their part-time

commuter status, many adults find difficulty in the experience of being

a student, especially those who attend institutions with large

residential populations (Astin, 1983).

Mature students however bring a mu1titude.of·1ife expe:t:ience to the

classroom. This experience is clearly onlaoftheirgr~a.testadvantages

and, may also benefit other students. In some situations, however this

experience may have a negative influence (Knights & Mc Donald, 1982).

The specialized knowledge which students may have gained through work

experience may be intimidating to other students, and even to some

faculty members and may lead to those students being labeled an "expert"

status actually inhibits their ability to explore alternative approaches

of learning (Knights & Mc Donald, 1982; Bauer, 1981).
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The attitude of faculty regarding older undeigrad.ua.1:es remains an

area of concern. Faculty often perceive adult students .. as.inferlo·r to

the traditional students (Kimmel and Murphy, 1976). Anotherirritantto

faculty is their perception that adult students do~n()tde~la-r:e=C'l.=:lIIa:1:()r-..,~------­

arid are, therefore, not serious students. Both Austin (1976) and

Raw1ins(1979) refute this stereotype and report that both male and

female adult students are committed to achieving both academic and

career goals .

The motivations, psychological development, academic readiness and

life/time commitments of older undergraduates are significantly

different to their younger counterparts of 18 to 22 years of age,

(Kasworm, 1977, 1978). In summary, this group has had a variety of

experiences impacting on their perspectives of maturity; their sense of

identity and responsibility for work, family, community; and their

ability to function as financially independent adults, (Kasworm, 1980).

Support Services For the Older Student -

Needs and Responses

Higher educat~on offers a number of organizational programs to both

serve and guide students within the co11egiatelearrilrig erivirorunent. In

addition to the instruction unit of the universityisupportive services,

known as student personnel and academic support services, provide

students with orientation, adjustment and developmental resources and

assistance. In recent years, these supportive services have been

expanded to focus on the full range of social, psychological and

cognitive aspects of a person in relation to their success in the

student role (Kasworm, 1978). Although this broadened perspective has
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1984).

Hughes (1984) stated that "ideally, institutional response to

Services range from those which are insignificant in cost and

considered the full spectrum of development

their multiple commitments and off-campus focus has made this a

universities and colleges have not readily adapted

diffeJrent group to service. In fact, Glass and Harshberger (1974), had

in part an outcome of the lower rate at which non-traditional students

designed any kind of specific response to older students. This may be

services to also encompass the unique needs and characteristics·· of the

" ,older student. The diversity of non-traditionalstudent~-combined~w-it;h~-,----

found that only one half of all institutions of higher education had

~nergy and resources to modifying and creating programs to meet the

total response. Nonetheless colleges and universities arecomrilitting

four-pronged effort to address the needs of non-traditional students:

utilize campus services (Alford, 1981). The literature recommends a

from non-traditional student needs. Unfortunately, in reality the

response is characterized quite differently. Responses have generally

been attempts to deal with immediate problems instead of a comprehensive

services, programs, advocacy, and the academic delivery service (Hughes,

non-traditional students both practically and logically should follow

delivery system.

readily available to services and facilities which are high in cost and

needs of the rising numbers of non-traditional students" (p. 55).

require lengthy start-up times. Institutions may, as suggested by

-is occurring in terms of services, programs, advocacy, and the academic

•
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1981).

1980; Hooper and March, 1980; Creange, 1980; Hall and Gleaves,

5. Need child care (Brandenburg, 1974; Ryan, 1979; Tittle and Kenkler,

Heinlein and Byers 1981; Gross, 1983).

4. Need financial support (Brandenburg, 1974; Kegal,1977Rawlins,

Goldberg, 1984).

Nayrnan and Patton, 1980; Heinlein and Byers, 1981; Greenfeig and

1979; Jurand-Salter, 1980; Hooper and March, 1980; Holtzclaw, 1980;

1979; Rawlins and Davies, 1981; Greenfeig and Goldberg, 1984).

Kegal, 1977; Rawlins, 1979; Lance, Laurie and Mayo, 1979; Rawlins,

(Kegal, 1977; Cross, 1978; Rawlins, 1979; Jurand-Salter,1980;

1980).

3. Need to receive accurate information through regular communication

2. Need to be thoroughly oriented (Bran.denburg, 1974; Roach; 1976;

1. Need convenient and accessible services. (Hall, 1980; Scott,

the literature regarding the service and support n~~nQ

non-traditional students are summarized in the list that.follows

Conveniences and accessibility of services should be a highprt<>dtY'

more available by changes or increasing hours or

(Hughes, 1984):

(Mangano and Corrado, 1979). These and other keypointE3~xtractedfrom

Jurand-Salter (1980) arid Alford (1981)

~(Hall, 1980; Scott, 1980). This is exelllpTifiedhy~s~XYices=_.§!!~ha~=_=~== _

'registration (Kegal, 1977), cafeteria, library and bookstore hours

.,



(1980),

of

Jurand-Salter, (1980), Kegal (1977),

among others, have urged institutions

21

6. Need career counseling services (Brandenberg,

Ryan, 1979; Lance, Laurie and Mayo, 1979; Scott,

Byers, 1981; Baurer, 1981).

7. Need appropriate personal counseling (RaW'liris,T9IS---;~~SimpJ6:j,J;:f~,~:-=-=~_~-=-~__~~ __

1980; Greenfeig and Goldberg, 1984).

Orientation programs designed specifically for the.non-traditional

student are frequently menti()ned in the literature (Kegal,1977). The

583 responses to a questionnaire distributed by Lance, Laurie, and Mayo

(1979) indicated highest demand for an appropriate campus orientation

and specifically designed re-entry admissions counselor. Cohen (1980)

stated that, "Ideally orientation for the adult learner should be a

twice weekly program, throughoutmost,>if not all, of the initial

semester" (p. 26). Rawlins (1979) found that orientation sessions

helped adults to feel secure and familiar with the university settings.

Because these students consulted most with th~ir $pOUses when

considering a return to college, it would be sensible to includ~ the

spouses in orientation.

financial aid. A need base system that does not penalize student

families with one wage earner and students attending on a part-time

. basis were recommended. Brandenburg (1974), suggests that student

personnel workers in the area of financial assistance research

areas and arrangements for these students. Heinlein and Byers (1981)

suggest a need for financial assistance aimed at this group, perhaps

through specific scholarship funds, loans and workstudy programs. Gross

.,



non-traditional women students found that only one-third had ever

received counseling. Similarly, Alford (1981), concluded after

of 767among adult students. Richmond (1981), in a

(1983) notes that the non-traditional student

especially may require assistance, since most

become students and many are the sole support of their •. families.

The importance of child care services··havearso~~be~en=w±·deJ:y=·::·=:·~~:==::===:=·...

affirmed (Brandenburg, 1974; Mangano and Corrado, 1979; Hooper and

March, 1980). This is particularly so for single parentEl, ...• whq are

generally women. Brandenburg (1974) noted that college sponsored or

college supported day care facilities are very limited artdsuggeStS that

student personnel workers should join in enlisting the cqllege's

commitment and action in developing appropriate child care for all in

need.

Career and personal counseling and peer group support and

counseling have also received considerable attention (Brandenburg, 1974;

Ryan, 1979; Simpkins, 1980; Heinlein and Byers, 1981; Bauer, 1981).

These services have played an important part in the education of

non-traditional women. Scott (1980), in a review of research on

returning women, concluded that group

workshops and support groups can be helpful. Green;Eeig.a.nd)Goldberg

(1984), found that interaction with other returningEltuQ.entsiEl helpful

to the non-traditional student. The importance of individual

counseling, and a returning students organization were pointed out.

Rawlins (1979), found that the provision of opportunities for adult

students to meet with other non-traditional learners was a top prioritY

..
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surveying 343 older students that at the University of

can be done with curriculum and advisement and counseling toaccdmmodate

the job-related goals that were related as so important by adult

students, to help them clarify career goals andacquire-=-Jerh=ski-ll-s-''=(1)=-:::=::=-=-:

129). Special efforts to help adult students be aware of the

traditional counseling services, including personal, academic and

vocational counseling would be very helpful.

Other relevant services range from overnight on-campus

accommodations (Rawlins and Davies, 1981) to special meal plans and from

small study lounges to Adult Student Resource Centers (Shuster and

Berner, 1981). The promotion of these services and the effective

communication of information regarding academic requirements and

programmatic opportunities is, perhaps, the most essential service.

Hughes (1984) suggests that access to existing services is
------~----------------~-~------~---------------_._-----~~_.. __.. --- ..._---_.._~

a key element of the response to non-traditional students. This

necessitates bridging the information gap and ensuring the relevance of

these services to the older student. For example, in

full and part-time undergraduate students over the age of 25 at the

University ~f New Brunswick (Heinlein and Byers, 1981) forty percent

were not aware that they had an academic advisor and more than half were

not aware of available student services. Kegal (1977) recommends a

newsletter directed toward older students; Nayman and Patton (1980), in

examining successful media campaigns, suggest that pullout supplements

to the school newspaper describing services, programs, and curriculums,

special sections in the college catalog, and computer-prepared mailings

to the non-traditional student population have been quite effective.
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A necessary complement to services and prograIlUlli'Ilg agg()I."cli'Ilgto

Hughes (1984), has been advocacy. In order to

comprehensive response to non-traditional students, therton-tradi,£i,()t1al·

student perspective must be represented. atallTeii~eJ.s=o--fiilsj::j,]:;yti()rial.=~_~

planning (Kegal, 1977). The needs of the returninga.dult must be

considered in new construction, in scheduling classes,in ~valuating

academics, lounge and recreational space, and in d~cisiQ'Il§reg<:irding

parking, among others. Kegal (1977) refers to the fact· that counselors

and faculty need to be aware of the special needs of the

non-traditional student. One primary function of the non-traditional

student organizations is to aware the campus of their presence, problems

and issues on campus. Hooper and March(1980)ta.lk <>Ltheimportance of

intra-campus publicity to increase understanding of the personal

conditions of the older student on campus. A total campus effort is a

necessity in responding to the needs of adults enrolled in undergr~duate

study.

A last area of response is through the academic delivery system.

"If colleges take adult students seriously," 'Weathersly and

(1980) state, "they will design more flexibility into course structures

and teaching methods as well as into meeting times and places and

support services" (p. 45). The literature recommends a myriad of

possible responses including the expansion of the external degree

programs (Hooper and March, 1980), a continued emphasis on part-time

programs (Flaherty, 1978), and the addition of short courses one-unit

modules focusing on different areas of problem-solving and life skills

(Holt, 1979). Giving credit for life-experience was recommended
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strongly by Mangano, Corrado and Frank «

Jurand-Salter (1980). Since mature students

outside demands, Knights (1982), suggests that options which allow them

some flexibility intp.e organization oftheiracadem-ic=w():t'k~:w()uld~:be~~=:::==__:__­

advantageous. Different forms of assessment maybe helpful to different

students and also alternate course designs study.

Kegal (1977), Mangano, Corrado, and Frank (1979), Ryan (1979), and

Holtzclaw (1980), among others, urge maximum rartgeartd flexibility in

the scheduling of courses. Evening classes are imperative for any

institution that aspires to retain adult students. Access must be from

to academic support services to faculty advising.

According to Hughes (1984) the most subtle response to

non-traditional students from within the academic delivery system is the

adaptation of teaching methods by individual faculty members. The

importance of practical learning experiences, with a problem solving

focus.
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Chapter III
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c. level of satisfaction with student personnel and academic

support services.

services,

services,

present usage of student personnel and academic supportb.

Subjects

The subjects consisted of the entire population of students

enrolled at the College of Saint Teresa during the fall semester of the

assist the older student. These findings also helpedestablisht:h.e

knowledge base for potential directions and future scope ()fhigher

educational planning in relation to the older student.

Hypothesis

The hypotheses of this study include:

1. There will be no significant differences between younger and

older students with regard to:

a. perceptions of need for the student personnel and

academic support services,..
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satisfaction and level of need for supportive services.

were tested at the .05 level of significance.

30



above in age)

years of age)

\i'

Chapter IV

RESULTS

The purpose of t~is study was to determine selected differences

between the older undergraduate student population (25 and

and the younger undergraduate student population (17 to 2.4

enrolled at the College of Saint Teresa. These two groups were compared

with respect to the usage of, satisfaction with an~ perceived need for

student personnel and academic support services. Findings of this

research are presented in this chapter.

Characteristics of the Respondents

Class Standing

All students at the College of Saint Teresa were asked to

participate in the study. Of those that responded, the younger student

(17-24 years of age) represented 70 percent of the participants in the

survey. The older, non-traditional student

percent of the respondents and were grouped by ages. These ·age groups

consisted of 25-29 years, 30-39 years, and 40 years above in age. There

was a significant percentage of older student representation in the

Junior class and "other" class standings. Approximately twenty-e

percent of the older, non-traditional students reported their academic

standing as junior status, with an additional thirty-four percent noting

an "other" student status category (working on a baccalaureate degree).

A breakdown of these figures are presented in Table 1.

31
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YOUNGER STUDEN~S~~OLDERS'tUD'gNTS_-~ .. --...--..--.------ ....
Numbers Percent Numbers Percent·

TABLE 1

Selected Demograpb
Undergraduates

Marital Status
Single 199 95.2 18

Married 8 3.8 59 65.2

Divorced 1 0.5 12 13 .3

Separated 0 0 0 0

- Widowed 0 0 0 0

No Response 1 0.5 1 1.1

Sex
Female 205 98.1 14 15.6

Male 4 1.9 72 80

No Response 0 0 4 4.4

Present Class Standing
Freshman 35 16.7 4 4.4

Sophomore 53 25.4 12 13.3

Junior 51 24.4 25 27.8

Senior 58
Other 11 5.3 31 34.4

No Response 1 .5 8 8.9

Course Hours Registered for Fall Semester, 1987
0- 5 Credit Hours 16 7.7 31

6-10 Credit Hours 10 4.8
11-15 Credit Hours 36 17.2 11 12.2

16+ Credit Hours 147 70.3
No Response 0 0

Intervals of Years B~~k Between Entry into
College and Entry into the College of Saint Teresa

0- 1 year 186 89 31 34.4

1- 5 years 19 9.1 6 6.7

6-10 years 4 1.9 16 17,8

·11-15 years 0
16-20 years 0 0 13 14.4

21-25 years 0 0 4

26-30 years 0 0 4 4.4

No Response 0
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45.5 22.2
4.8 13 14.4
8.1 6 6.7
1.0 2 2.2

.5 0 0
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10.5 14 15.6
1.4 4 4.4

.5
13.4
1.0

.5
14.4
1.4

47
95
10
17

2
1

12
22

3

3
57

124
o
9

11
5

144
1

28
2
1

30
3

107
7

95

YOUNGER ··STUDEN'fS =~ObBER S-'fHDE*'I':S:= .•.•••.••••===~~--
Numbers Percent Numbers Percent

TABLE 1 (continued)

Selected Demographic.Characteristics of Younger andOlcler
Undergraduates at the College of Saint Teresa, Fall 1987

Number Employed
Part-time
Full-time
No Response

Preference for Class Type
Morning
Over Noon
Afternoon
Evening
Weekend
No Preference
No Response

Preference for Class Format
Traditional Lecture
Small Group
Independent Study
Laboratory or Shop
Private Tutor
Correspondence Course
Other
No Preference
No Response

Preference for Class Frequency
Once weekly
Twice weekly
3-4 times weekly
5 or more times weekly
Other
No Preference
No Response

...



or no difference between their entry dates, while 6 . r percent noted an

interval of 1-5 years. Fifty percent of the older students had

. differential interval dates between 6 and 20 years and 8.8 percent

recorded 21-30 years between their entry dates (Table 1).

Number Employed

Participants were requested to note the amount of time spent at a

job outside of college. Approximately 54 percent of the younger

34

1different entry dates. Of the 90 older
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students recorded that they were employed;

time and 33 percent working full time. Seventy

older students noted that they were employed; 44.4 percent were working

part time, while 28;0 percent were

Reasons for Attending College

Participants were asked to rank their three main reasons for

attending college. For both younger and older students their top three

choices included: 1) Prepare for a career; 2) Desire to improve self;

and 3) Interest in intellectual growth. The younger students noted that

"Preparing for a career" was the top reason for attending college. The

older student chose the response of "Desire to improve self" as their

main reason for seeking a college degree. There were considerable

variations between the older and younger student responses including:

1) Gain a promotion; 2) Family expectations; and 3) Other reasons (Table

, Other Services and Assistance

Students were asked to suggest services and

be provided by the College of Saint Teresa to meet their personal needs.

Frequent comments by the younger students included: l)Better

exercise/physical fitness facilities with awareness of their facilities;

2) More social activities/awareness of these activities; 3) Job

placement services and counseling; and 4) Off campus housing (Appendix

D, Table 1a). The older students most frequent comments/suggestions

included: 1) Needs well met; 2) Non-traditional student orientation and

group activities; 3) Commuter lounge for commuters only and 4) Child

care information (Appendix D, Table 1b).

'"



TABLE 2

"

Reasons for Attending College Noted by Younger~and Older Students
at t~e College of Saint Teresa, Fall, 1987

Total Number of
Weighted Responses b

Score ---
92 45

85 43

82 32

72 35

54 28

50 24

OLDER STUDENTS

Offer opportunity to change my life

Get a better paying job

Interest in intellectual growth

Prepare for a career

Gain personal satisfaction

Desire to improve myself

Response Ranking

58 36 Other reasons 27 13

28 20 Gain satisfaction in having a 26 17
college degree

18 9 Gain a promotion 21 13

15 15' No response 18 13

13 10; For social or recreational reasons 7 3

~ Family expect me to attend college 5 3
I

4 ~ No other alterna ives to puisu~ 1 1
;

Total Number of
Weighted Responses a

Sc2.ll- ---
493 186

161 87

152 83

117 67

116 65

68 41

I
; 1 , •. 1 ·1·1 1·1 •....•, ..1

To,tal Weighted Score iis theill~ditive scorelof first choice reasons
(3;. points, second ch ilce re.asons (2 points )1. and third choice
re,asons (l point) listied by participants .

ote

Offer opportu*ity to change my life

YOUNGER STUDENTS

Other reasons"

,

No Response [[

II
No other· altelfnatives to pursue

!i
or sbcial or ~ecreational reasons

!i

Family expectime to attend college

Gainl a promot+on

Interest in intellectual growth

Get a better paying job

Desire to improve myself

Gain personal satisfaction

Gain satisfaction in having a
college degree

Prepare for a career

Response Ranking
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3) .

Differences Between Younger and Older Students

Hypothesis One of this study stated that there

significant difference between younger and older students with regard to

their need for,usageof and level

listed Supportive Services Survey.

Supportive Services Survey

A chi square value was used to examine the association between the

younger and older students in regard to their usage of,satisfaction

with and need for student personnel and academic support services. In

reviewing the response to these three areas of the Supportive Services

Survey, significant associations between age groupings of students and

the usage of the campus orientation program, fina.ncial aids, campus

housing, physical health service, job placement services, personal

counseling, union activities, religious activities, religious

~enter/programs, academic advisement and tutoring servi~es (Tab~e 3).

There was no significant association between younger and older

students with respect to their usage of

study skills programs, remedial courses and child care services. The

chi square value reveals the significance of these a$$Qc;iat:ions (Taple

The Supportive Services Survey also examined the younger and

students level of satisfaction of the 14 services listed on the survey.

Chi square values showed a significant association between the younger

and older students in only the campus orientation program and financial

aids. There was no significant association between the younger and

older students in respect to the level of satisfaction of campus

"
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.001

.001

df

.01

.05

.01

.001

.001

.001

.7661

5.

2.2545

3.4679

4.0832

6.8821

l8.. 9256..~._~~.Q.Q.L__._....

25.8975

34.9667

22.7394

70.7091

10.7306

11.5192

2.2

2.2

1

70.8 20

77 .5 .1

69.4 4.4

67 12.2

15.3 4.4

33 6.7

19.6 7.8

76.1 20

51. 2 12.2

83.3 36.7

40.2 7.8

36.8 15.6

22

Younger Older x"1.Service's

Orientation Program

PERCENTAGE OF STUDENTS WHO NOTED USAGE_ _"N'_". . . .~__ ~~~_.,__........,__._._~_~__. ,__"_.__~,~._.~_~~__..__-'-. _

Chi Square Values for
With Regard To Usage

TABLE 3

Financial Aids

Housing

CareerfVocational Counseling

Academic Advisement

Physical Health Services

Personal Counseling

Study Skills Programs

Child Care

Job Placement Services

Religious Centers/Programs

Union Activities

Academic Support Center/
Tutoring Services

Note: Population size for younger students = 209
Population size for older st:ud~rl~E~..~=~~~~~===.= ,..........................•...........•..............•...

Remedial Courses
(English/Math)

III



remedial courses and child care services;

housing, physical health services, job placement

career/vocational counseling, union activities,

centers/programs, academic advisement, study skills, tutoring services,

Due to the limited significant associations between age groupings

when examining the total population, this level of satisfaction

analysis was more closely examined with regard to only the users of the

services. Table 4 shows that no significant associatiofiswerefoufid.

Table C.I displays a breakdown of responses in regard to the level

of satisfaction with each supportive service. This table (Appendix C),

shows a percentage for each level of satisfaction and notes the

differences between younger and older students.

The perceived level of need for each supportive service was also

studied as noted in Table 5, the chi square values support a significant

association between younger and older students with respect to their

perceived need for the campus orientation program, financial aids,

campus housing, physical health service, job placement

counseling, union activities, religious centers/programs academic

advisement, study skills program, and tutoring services. There was no

significant association found for career/vocational counseling, remedial

courses and child care service. Table 2 in Appendix C shows the

. percentage of responses to all levels of need for the supportive

services by all younger and older students.

Differences Within the Older Student Group

As part of the research study, potential differences between the

three age groupings of the older student (26-29 years, 30-39 years and

\it



TABLE 4

40

df~~~x

.0521

.0183

.0026

.1642

.0267

.0169

.0000

.0064

.0753

.0205

.0720

.1390

.0222

.0005

Chi Square Values for Levels of ~at~SI:act~on

by Younger and Older

Services

Child Care

Academic Support Center/
Tutoring Services

Academic Advisement

Study Skills Program

Remedial Courses
(English/Math)

CareerjVocational Counseling

Religious Centers/Programs

Union Activities

Personal Counseling

Job Placement

Campus Housing

Physical Health Service

Orientation Program

Financial Aid

"
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.01

.05

.001

.05

.01

.05

.001

.001

.8454

x2

3.9078

9.0917

1.1715

3.2545

4.8751

7.4794

4.7174

15.

12.0107

29.2109

38.4189

12.3007

30.2415

TABLE 5

Chi Sq~~~eVa1~es for Yo~nger and
with Regard to Level of Need of Supportive

Child Care

Services

Academic Support Center/
Tutoring Services

Study Skills Program

Academic Advisement

Remedial Courses
(English/Math)

Religious Centers/Programs

Career/Vocational Counseling

Union Activities

Personal Counseling

Job Placement

Campus Housing

Physical Health Service

Orientation Program

Financial Aid

'"
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40 years and above) were examined.

were no significant differences among these

regard to their perception of need for, usage of

satisfaction with student personnel and academic· S\lPP()t':~=·s~:t':vie~s.==:=:==·

Chi Square was used to examine the association between the three

age groupings with regard to their perceived need for, usage of, a.nd

satisfaction with the supportive services. Due to the small number of

students aged 40 and above, this age group wascombiriedwiththeolder

students aged 30 to 39, therefore the association between 2 groups

rather than three was examined.

No significant associations were found in the three areas of the

supportive services for these two age

'"
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Chapter V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

SUMMARY

From prior research, as indicated in the review of

there has been a limited amount of research done regarding adult learner

characterhtics, and related non-academic needs Furthet';there have

been few studies researching the role of post secondary institutions in

offering supportive services for the non-traditional student.

The intention of this research study was to obtain information

regarding the adult learner's perceived need for, usage of, arid

satisfaction with college supportive services.

The demographic characteristics of younger and older students

included many differences. Younger students were equally represented in

the four class standings. There was a significant percentage of older

student representation in the "Junior" and "Other" class

("Other" student status was defined as: working on a baccalaureate

degree).

Seventy percent of the younger students were registetedfor 16 or

more credits while the older students displayed greater variation

. their participation.

Differences between younger and older undergraduates existed with

regard to the numbers of years between entry into college and entry into

the College of Saint Teresa (revealing the interval of years between

admission dates and any interruptions in college attendance). Fifty

43
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percent of the blder student groups recorded •differentiaL interval dates

between 6 and 20 years.

Similarities appeared between younger and older students with

regard to their reasQns.for attending college; Forbothyoutigeratid
._------------- ----- ------~~- -- ~----- -- - ---- -

older undergraduates their top choices included: 1) Prepare.for a

career; 2) Desire to improve myself; and 3) Interest initiEellectual

growth.

Younger and older students displayed distinct differences with

regard to their usage of, level of satisfaction and perceived need for

student personnel and academic support services. When evaluating the

usage of their services, differences between older and younger students

appeared in the campus orientation program, financial aids, campus

housing, physical health service, job placement services, personal

counseling, union activities, religious center/programs, academic

advisement and tutoring services. When evaluating

satisfaction of the users only, no significant associations appeared.

Older students did not report significantly higher usage,

satisfaction with or need for any of the supportive services; NO

significant associations were found when comparing Ybt..l.1tger and older

students satisfaction with campus housing, physicaLhea,lt:h services, job

placement, personal counseling, career/vocational counseling, union

activities, religious centers/programs, academic advisement, study

skills programs, tutoring services, remeaiarc()ur~sces1:tndchildca.re

services.

When examining the percentage of responses with regard to the usage

of supportive services by older students, 20 percent utilized the
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orientation program and union activities,

academic advising and 15.6.percent used the

The usage of all other services by older students was

percent, averaging 6. 3 percent. Withexceptionof'--ehild=ca1:Eb:~:J;:he=-=::~ ._~---.

younger students usage of service ranged from 19.6 percent to 83.3

percent.

There were no significant associations between the 26 to 29<year

old age group and 30 and above age group with regard to their usage of,

satisfaction with, and perceived need for the supportive services.

CONCLUSIONS
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support services. RETAINED

RECOMMENDATIONS

perceptions of need for the student personnel and

academic support services, RETAINED

present usage of student personnel and academic support

services, RETAINED

c. level of satisfaction withstuderit personnel ahd aca.demic

a.

b.

b. present usage of

services, REJECTED

c. level of satisfaction with student personnel and academic

2. There were no significant differerices amohg the three

groupings of older students (25 to 29 years, 30 39 years

and 40 and above in years) with regard to the following:

'"



of the older students.

services and structures of academic

47

As college administrators and faculty gain a new perspective of

As colleges reach further into the nontraditional sphere to recruit

human developmental stages.

The increase of adult students on the college campus is no longer

To better attract and serve the increasing number of older students

Recommendations for The College of Saint Teresa

enrollment declines among traditional age students and are seeking older

adult .students in an attempt to keep a level enrollment.

of discussion, but a reality. Many institutions are experiencing

activities, orientation, which all address the needs and life patterns

aged student. They want supportive services such as academic

on campus, college officials may need to instill changes. This group of

become more commonplace on the campus.

advisement, financial aid, extended hours, flexible scheduling,

students in an effort to keep enrollment from declining,t:l1~§~t:yp~sof

services, tailored to meet the needs of the adult learner,

the accommodation of older students into the collegiate environment will

non-traditional students have needs that differ from the traditional

4) Future research should focus on a

elements (Kasworm, 1980): 1) Provide for variable opportunities and

options within academic programs and supportive services. It would

offer access and flexibility to educate and serve all students, in

become less difficult. This new perspeCEIve-s-nouTdIncorporatefour

undergraduate education interrelated with the total student population,

....



displays greater part-time participation,

services. As the collegiate population becomes

need to evolve a new financial assessment procedure JorJinancing

supportive services.

~,-

collegiate experience. Lastly, present services can best be changed

equal access and ability to utilize all facets of an undergraduate

to a serious problem in the organization and administration

impact of undergraduate education, that older students can be a

48

and older students. 4) Differential usage of supportive services points

with staff awareness and sensitivity to the differences between younger

valuable teaching resource, and further, that older students should have

person of any age, that older students are valuable participants in the

There should be a belief in the value of a college education for a

invaluable assistance for older students. 3) Attitudes of both college

faculty/administration and younger students may need to be changed.

form a peer support group, or, minimally, a meeting area, would be of

procedural and psychological barriers because of their age and. . :c: ~ ~~_ _ .._._._ _ .._._~ .

transaction process, .older students will continue to

circumstance. providing a service unit, a structured opportunity to

particular the evening and part-time older

need a focus, an identity base on the college

Ii'



49

References

Brandenburg, J.B. The needs of women returning to school. Personnel and
Guidance Journal, 1980, 53, 11-18.

Current issues in higher education:
Washington: American Association for

Betters-Reed, B. Orientation for the non-traditional commuting student.
Unpublished D~curnent. American College Personnel Association, 1980.

Educational Testing Service. Findings. Vol. 2. Princeton, N.J.:
Educational Testing Service, 1975.

Creange. Campus child care: a challenge for the. 80's. Field Evaluation
Draft, Women's Re-entry Project, Project on the Status aridE9c1J.G.:l,tJon
of Women, Association of American Colleges, May, 1980.

Conen, R.D. Assisting the adult learner in settling-in. In Arthur
Shriberg (Ed.) New Directions for Student Services for the Adult
Learner. San Francisco: Jossey-Bass, 1980.

Brodinski, F.R. Adult learners--the neW majority: a demographic
reality. In Arthur Shriberg (Ed.) New Directions for Student
Services: Providing Student Services for the Adult Learner. San
Francisco: Jossey-Bass, 1980.

Cross, K.P., Valley, J.R., & Associates. Planning non-traditional
programs. San Francisco: Jossey-Bass, 1974.

Cross, K.P. The adult learner.
national conference series.
Higher Education, 1978.

Bauer, W.K. Strategies for recruiting and retaining the non-traditional
student. Counseling Student Journal, 1981, 15, 234-238.

Astin, 'A.A. A look at pluralism in the contempora:r:ystudent:p<>puiat:Ion.
National Association of Student Personnel AdIn.ihistrat:ions Jou:r:hal,
1984, 21, 2-11

Aystin, H.S. Continuing education and the development of adult women.
Counseling Psychologist, 1976, (1), 55-60.

Alford,J.L. An assessment of the student support services needs of
selected adult college students. Dissertation abstracts,January,
1981, 41 (7), 2280A.

Farmer, H.S., and Bohn, M.J. Home-career conflict reduction ahd the
level of overall satisfaction as a function of self-esteem. Journal
of Counseling Psychology, 1970, 17, 228-232.

Dilman, D.A. Mail and telephone surY¥Y9:_~:l'.cl:1~=~.g~~gJg,§§Jgtllll¥t118SL. New
York: Wiheg and Sons, 1978.

"



50

Gross, R. Evan at the ivies. (Reprinted from) The College Board Review,
1983, 128, 2-8.

Greenfeig, B.R., and Goldberg, B.J. Orientating returning college
students. In M.L. Upcraft (Ed.) Orientating Students to College, New
Directions for Student Services. San Francisco: Jossey-Bass, 1980.

Gay, L.R. Educational research: Competencies for analysis and
application. Second edition, 1981, Columbus, Ohio.

Glass, J., Conrad, J., and Harshberger, R. The full-time middle-aged
adult student in higher education. The Journal. ofI-l.:i..gfler Education,
1974, 45, 211-218.

Greenberg, E, The university without walls (UWW) program at loretto
heights college; Individualization for adults. New Directions for
Higher ;ducation, 1980, 29, 47-61.

Flaherty, E.G. Higher education responds to the
part-time student. College Student Journal,

Geisler, M.P. and Thrush, R.S. Counseling experiences and needs 6f6lder
,women students. Journal of National Association of Women Deans,
Administrators, and Counselors, 1975, 39, 3-8.

Hall, R.M., and Gleaves, F.D. Re-entry women: Special programs for
special populations. Field Evaluation Draft, Women's REl~entry

Project, Project on the Status and Education
American Colleges, April, 1981.

Hall, R.M. Re-entry women: Part-time commitment. Field Evaluation
Draft, Women's Re-entry Project, ProJect,onthe__Status_and__Kduc.ati!m _
of Women, Association of American Colleges, October, 1980.

Hameister, D.R., and Hickley, T. Traditional CiIl<1Ci<1':l!~~~':l<1~Il~s. A
dichotomy. Lifelong learning: The adult years, 1977,i-6.

Heinlein, R.L., and Byer, E.S. Assessment of support service: Needs of
adult students. Canadian Journal of University Continuing Education,
1981, 7, 25-30.

Holtzclaw, L.R. Learning problems of adults in higher education. NQrth
Central Association Quarterly, 1980, 54, 355-364.

Hooper, J.O., and March, G.B. The female single parent in the
university. Journal of College Student Personnel, 1980, 21, 141-146.

Holt, D. Preparing for tomorrow's students. Community College Review,
1979, 7, 22-25.

'"



Lopata, H. Occupation: Housewife. New York: Oxford University Press,
1971.

Huddleston, T.J., and Hendry, M. Serving
Board Review, 1983, 128,1-5.

Kasworm, C.E. Undergraduate support services at the University of
Georgia: A comparison of the needs of the older and younger student
Unpublished doctoral presentation, University of Georgia, 1977.

Hughes, R.TheIlon-traditional student in higher education: A synthesis
of the literature. National Association of Student Personnel
Administrators Journal, 1983, 20, 3, 51-

Lance, L., Laurie, J., and Mayo, C. Needs of re -entryuntvers tty
students. Journal of College Student PersonneL, 1979b, 20, 479 .. 485.

Kegal, P.L. How well do we serve the adult student? Lifelong Learning:
The Adult Years, 1977, 1, 10. .

Kasworm, C.E. Lifespan differences between student groupings. Journal of
College Student Personnel, 1982, 23, 425-428.

King, R.C. The changing student: A resource for improvement of
educational services. Phi Kappa Phi Journal, 1985, 65, 22-27.

Jurand-Salter, L. Re-entrying adaceme: The older student on campus.
, Teaching Learning Issues, 1980, 46, 14. (Learning Research Center
University of Tennessee).

Kasworm, C.E. Student services for the older undergraduate student .
Journal of College-Student Personnel, 1980, 21, 163-169.

f

Korman, A.K. Relevance of personal need satisfaction for overall
satisfaction as a function of self-esteem. Journal
Psychology, 1967, 51, 535.

Mangano, J.A., and Corrado, T.J. Responding to· the needs of re-entry
adults in two-year colleges. Research report, State University of
New York, Albany, September, 1979.

Knights, S., and McDonald, R. Adult learners~·tnhigher~educati.""On-:-S-ome·

study problems and solutions from Australian experience. British
Journal of Educational Technology, 1982, 13, 237-246.

Lordi, V.S. Women's centers work for returning adults, In Arthur
Shriberg (Ed.) New Directions for Student Services: Providing Student
Services for the Adult Learner. SanE);'anecisc0~=cc=Jossey,.,Bass,1980.'

Mangano, J.A., Corrado, T.J., and Frank J. Re-entry adult student
project: Dissemination packet. Albany: Two-Year College
Development Center, 1979.

..



..

52

Mawson, C.D. Women's centers: A
Personnel ahd Guidance Journal,

McDonald, R., and Knights, S. 'The experience of adults at Mursoch
University' in Teather DCB, Towards the CommtlIlitYUnive:r:sity:gase
Studies and innovation and community service, Kogan Page, London,
1982.

Munger, P.D., and Priest, D.M. Planning the integration of
non-traditional and traditional postsecondary education. Planning for
Higher Education, 1979, 7, 14-20.

Nayman, R. L., and Patton, G. W. Offering effective. studentdevelopUlent
programs for the student adult learner. In Arthur Shriberg (Ed.) New
ilirections for Student Services: Providing Student Services-for the
Adult Learner. San Francisco: Jossey-Bass, 1980 .

Penn, J.R. Older students on campus: A look at the ovet~the-hill gang.
Descriptive Research Bulletin, Oregon State University, March, 1977.

Pitman, A. 'Self-selecting mature-age students', paper presented at the
Conference of the Higher Education Research and Development Society
of Australia, Brisbane, 1979.

Rawlins, M.E. Life made easier for the over-thirty undergrads. Personnel
and Guidance Journal, 1979, 58, 139-143.

Rawlins, M. E., and Davies, K. Today' s challenge: ~~Adults in.Go-l-le-ge-.---~....~ .._~-~ ~

Lifelong Learning, 1981, 4,12.

Reehling, J.E. They are returning: But, are they staying? Journal of
College Student Personnel, 1980, 21, 491-497.

Richmond, L.J. Statewide assessment of career aspiration and job
attainment among women returning to college in Maryland. College
Student Personnel, 1981, 16, 420.

Roach, R.M. Honey, won't you please stay home. PersonnelaridCuidance
Journal, 1976, 55, 86-89.

Ryan, M. The mature woman in higher education: What's a nice old girl
like you doing in a place like this? Unpublished Report. Kent
University. August, 1979. .

Scott, N.A. Returning women students: A review of research and
descriptive studies. Special monograph, National Association for
Women Deans, Administrators, and Counselors, 1980.

Simpkins, T.C. College at middle age. College Student Journal, 1980,
14, 2-4.



The adult student. Research Findings. Wisconsin Assessment Center,
1983.

Weathersby, R.P., and Taru1e, J.M. Adult development: lfuplicatibIls
higher education. Washington: American Association fbrHigher
Education, 1980.

Warcha1, P., and Southern, S. Perceived importance of counseling needs
among adult students. Journal of College Student Personnel, 1986,
27, 43-48.

u.s. Bureau of the Census. Current Population Re~n~r~

336, "Population Profile of the United States:
D.C.: U.S. r.nVArnmAnt Printing Office

Tittle, C.K., and Kenk1er,E.R. Re­
the education process, career choice,
Review of Educational Research, 1977,

..



seOlpueddv



..

Appendix A

National Figures on Undergraduate Enrollment

and Population by Age Groups



Appendix Table A.1

Age Distribution of College Students
14 Years Old and Over: 1972 to 1983

1983 1982 1981 1 19812 1980 1979 1978 1971 1976 1975 1974 1973 1972

(Numbers in thousands. Civilian noninstitutional population)

TOTAL 12,320 12,308 12,127 11,814 11,387 11,380 11,141 11,546 11,139 10,880 9,852 8,966 9,096

14 to 17 years 260 254 232 226 249 311 274 274 281 293 309 295 295
18 and 19 years 2,940 2,929 3,044 3,024 2,933 2,844 2,899 2,913 2,937 2,943 2,597 2,517 2,680
20 and 21 years 2,495 2,689 2,545 2,484 2,423 2,353 2,298 2,430 2,398 2,313 2,192 2,073 2,166
22 to 24 years 2,042 2,060 1,986 1,897 1,870 1,794 1,798 1,799 1,846 1,679 1,527 1,465 1,461
25 to 29 years 1,921 1,859 1,717 1,627 1,641 1,679 1,619 1,809 1,686 1,616 1,482 1,278 1,229
30 to 34 years 1,167 1,129 1,211 1,179 1,062 996 950 992 803 853 720 551 531
35 Years and over 1,495 1,389 1,393 1,377 1,207 1,402 1,303 1,329 1,189 1,183 1,025 787 783

PERCENT DISTRIBUTION

TOTAL 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100 100.0 100.0

1~1 to 17 years 2.1 2.1 1.9 1.9 2.2 2.7 2 5 2.4 .5 2.7 3 1 3.3 3.
1~1 and 18 years 23.9 23.8 25.1 25.6 25.8 25.0 26.0 25.2 2 .4 27.0 6 4 28.1 29.
2ql and 21 years 20.3 21.8 21. 0 21.0 21. 3 20.7 20 6 21.0 2 .5 21. 3 2 2 23.1 23.
22 to 24 years 16.6 16.7 16.4 16.1 16.4 15.8 16.1 15.6 1 .6 15.4 5 5 16.3 16.
2~1 to 29 years 15.6 15.1 14.2 13.8 14.4 14.8 14;5 15.7 1 .1 14.9 5 0 14.3 13.
3qi to 34 years 9.5 9.2 10.0 10.0 9.3 8.8 8.5 8.6 .2 7.8 7 3 6.1 5.
3~i years and over 12.1 11. 3 11.5 11.7 10.6 12.3 11.7 11.5 1 .7 10.8 o 4 8.8 8.

Note:

'I':

From "Populatian Characteristics:' ~ocial and ~conom~c Characteristics of Students:
by the U.S ..Buteauo'£the Census, Ctirrent Population Reports (Series P-20 ,No. 286),
D..C. : U.S. ,Government ,Printing Office, October ,197 4, Table A-2, P. 64.

I

Oc~ober, 1974"
Wash'ington,



APPENDIX TABLE A.2

U.S. POPULATION BY AGE GROUPS: 1950 to 2080

U.S. Population~ (In thousands)

Age

Year Total Under 5 5-13 14-17 18-24 25-34 35-44 45-64 65+ 85+ 100+

1950 152,271 16,410 22,424 8,444 16,075 24,036 21,637 30,849 12,397 590 (NA)
1955 165,931 18,566 27,925 9,248 14,968 24,283 22,912 33,507 14,527 776 (NA)
1960 180,671 20,341 32,965 11,219 16,128 22,919 24,221 36,203 16,675 940 (NA)
1965 194,303 19,824 35,754 14,153 20,293 22,465 24,447 38,916 18,451 ,082 (NA)
1970 205,052 17,166 36,672 15,924 24,712 25,323 23,150 41,999 20,107 ,430 (NA)
1975 215,973 16,121 33,919 17,128 38,005 31,471 22,831 43,801 22,696 ,821 (NA)
1980 227,704 16,457 31,080 16,139 30,347 37,593 25,881 44,493 25,714 ,271 25
1982 232,057 17,372 30,431 14,963 30,367 39,481 28,144 44,574 26,824 ,445 32

Projectionsb

,::
ii

,696 37198 238, 61~1 18,453 29,654 14, 31 28,739 41,788 32,004 44 652 28,608
199 249,61157 19,198 32,189 12, 50 25,794 ~3,529 37,8417 46 453 31,697 ,313 54
199 259,51p9 18,615 34,436 14, 82 23,702 ~0,520 41,9917 52 320 ,887 073 717
200 267,~p5 17,626 34,382 15, 81 24,601 ~6,415 43,743 60 886 ,921 ,926 108
201 283,2138 17,974 31,888 14, 83 27,655 ~6,978 36,772 77 794 ,196 ,5'51 221
203 304,~P7 17,695 33,018 15, 53 26,226 ~7,158 40,168 70 810 ,580 ,611 492
205 309,4188 17,665 32,583 14, 00 25,682 38,383 38,8414 74 319 ,412 ,034 ,029
208 310,7162 17,202 31,650 14, 16 25,296 :b ,237 38,222 73 748 73,090 ,,,,27 ,870

Source: Current Pq'p1.1lat ion Reports ,
datacons1,stent with table

v

VI
"-J

table 6,and unpublishedNo~. 311, 519, 917, 9

Data fo all years are Burea.u of the Census est i~ates and projectionsj asojf July of. each year.
Prior 10 1940, members of the armed forces abroad are not included ; prior ,to 1950 Alaska and
Hawaii e not 1ncluded. I
Bureau of the Census Series II Projections I

I
Not!Ava~lable !

a)

b)

NA
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COLLEGE. of

SAINT TERESA
WINONA, .. MINNESOTA •.5.59$7

January 14, 1988

Dear Student,

In planning for the future, the College of Saint Teresa recognizes the needs
• of a variety of students, including a growing number of people who are older

than the typical college age student. It is our hope that you will assist us
in our understanding of what your specific needs are, and are these needs
being met.

This study, which will assure you confidentiality of your response, has been
designed to identify your needs. Please take a few moments to complete the
enclosed questionnaire, and return it by January 22, 1988. The results of
this study witl be compiled as a master's degree thesis during the Spring of
1988. A copy of the results will be mailed to you if you indicate your
inte!est by checking question number 16. Thank you for your cooperation.

Sincerely,

~~~
Louise Larson Janke
Director of Financial Aid

{l~7}u£
Caroline Norel~us

College Student Personnel Faculty
University of Wisconsin-LaCrosse



30-39 years

40 and above
in yea.r.s

23-24 years

25-29 years

17-22 years

Received Master's

Received PhD or Professional Degree

Received Associate Degree

Attended College

Com.pleted Vocational/Technical
Community College Program

2. Sex:

7. What month and year did you first
enter any college?

5. Age grouping:

8. What month and
enter the Col

9. How many semesters have you
attended CST?

Age range

11-15 hours

16 and above
hours

Separated

Divorced

Number of children

Completed High School

Attended Elementary School

Completed Elementary School

Attended High School

Took Vocational/Technical or
Community College Courses

Obtained High School Equivalent
Degree (GED)

0-5 hours

6-10 hours

Married

__ Single

Please complete the following
categories.

1. Marital status;

3.

Demographic Data

10. What is the highest level of education that you have completed?

".4. Present class standing:

.. Freshman Senior

Sophomore Other--
(please specify)

Junior

6. Number of course hours you are
registered for this semester?



12. Which type of class format do you most prefer?

14. How.frequently do you feel each of your courses shbuldrtieet?

Other Format (Please Identify)

Other

Other

Correspondence Course Format

Weekend classes

No preference

No Preference

Evening classes

Service Worker

5 or more times weekly

Private Tutor Format

__ Proprietor/Manager, Business Owner

Clerical Worker

Craftsman, Foreman

Once weekly

ime

Farmer/Rancher

Classes offered over noon hour

Labor (Construction, Long­
shoreman, etc.)

Afternoon classes

Small-Group Format

Morning classes

Traditional Lecture Format

Twice weekly

3 or 4 times weekly

Independent Study Format
(Self-Paced Study)

Laboratory or Shop Format
(with Hands-on Experience)

Machine or Vehicle Operator

11 . If you·· are currently employed ,
(If not employe<i, leave this

13. Which of the following types of classesis~mos~t_comlenient-f.or_Y-QU__to__auend..1_
(Select only one)

•



16. __ Please check here if you wish to obtain a copy of the research results.

Other reasons:

Interest in

Address:

Gain satisfaction in having
a college degree

Get a better paying job

Gain a promotion

Prepare for a career

Desire to improve myself

For social or recreational
interests

-'-'-

15. What are your chief reasons for
most importa.nt responses. (1 =
importantreason l 3 = third

..



C. Level of
personal need
for the servi

B. Level of
personal sa.tisfaction
with the service.

Column B

Have you used
the service
at CST?

Response Statements

1 = Highly satisfied
2 = Satisfied
3 = Dissatisfied
4 = Highly dissatisfied
5 = Don't know

A.

Column A

Y = Yes
N = No

Supportive Service

Please circle your response to
of the service B) Your level of
C) Your leve 0 persona need for

Supportive Services

College Orientation Y N
Program (campus services)

Financial Aids Counseling Y N 1 2 3 4 5 1 2
and Services

On Campus Single/Married Y N 1 2 3 4 5 1 2 3
Housing

Physical Health Service Y N 1 2 3 4 5 1 2 3

Job Placement Service Y N 1 2

Personal Counseling Y N 1 2 3 4 5 1 2 3
Service

Career/Vocational Y N 1 2 3 4 5 1 2 3
Counseling

Union Activities (e.g., Y N 1 2 3 4 5 1
movies, cultural events,
shows, displays)

Religious Centers and Y N 1 2 3 4
Programs

Academic Course Advisement Y N 1 2 3 4 5 1 2 3

Study Skills Program Y N 1 2 3 4 5 1 2 3

Tutoring Services for Y N 1 2 3 4 5 1 2 3
Academic Courses (Academic
Support Center

"'"



What other services and assistance should be provided by the
personal needs as a student?

For what reason (s), if any, would you make the decision to withdraw from the
College of Saint Teresa?

,-
<It

A.
Supportive Service

Remedial Courses
English and Mathematics

Child Care y

N

N 1 2 3



s

~rtP:.u~~
Louise Larson Janke
Director of Financial Aid

•

COLLEGEO!

SAINT TERESA
.. WINONA, MINNESOTA 55987

If by some chance you did not
it has been misplaced, please
right now andl~ill get ano

Last week yourec:eiveda s""''''''''''' ,.
que s t i.ons a.t>()llt:ygllt:'rl~e ds .

If you have already comple
accept our since~e thanks. If
complete the survey, we would a
Because i.t has been sent to all
important that yours also be included
results are to accurately represent the
students.

..



If you have the original copy of the survey, please feel free to complete
and return that questionnaire. In the event that your questionnaire has
been misplaced, a replacement is enclosed. .

tions

COLLEGE of

January 28, 1988

Sincerely,

~~~~
Louise Larson Janke
Director of Financial Aid

Your cooperation is greatly appreciated.

I am writing to you again because of the significance each questionnaire
has to the usefulness of this study. In order for the results ·ofthis study.·
to be truly representative of the opinions of all CST students, it is
essential that each person return the questionnaire.

About two weeks ago I wrote to you asking you to respond to
about your needs. As of today we have not yet received your
questionnaire.

Dear CST Student,

<Of

I

I

I
I

I'

I



Enclosure

Dear CST Student,

COLLEGE of

February 12, 1988

About four weeks ago I wrote to you asking you to respond to questions
about your needs •

If you have a copy of the survey, please feel free to complete and
return that questionnaire. In the eventthiit your questionnaire has been
misplaced, a replacement is again enclosed.

I am writing to you again because of the significance each questionnaire
has to the usefulness of this study. In order for the results of this
study to be truly representative of the opinions of all CST students, it
is essential that each person return the questionnaire.

Your cooperation is greatly appreciated.

Sincerely,

Louise Larson Janke
Director of Financial Aid

.,
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Appendix C

Breakdown of Percentage Responses

by Age Groups and Category for Level

of Satisfaction and Level of Need

of Supportive Services



APPENDIX TABLE C.1

Percentage of Responses to Levels of
By All Younger and

Highly
Satisfied Satisfied Dissatisfied Dissa.tisfied Know

Orientation Program
Older Students 4.4 28.9 1.1 0 6.7
Younger Students 11.5 47.8 7.2 4.8 8.1
Total 9.4 42.1 5.4 3.3 7.7

Financial Aids
Older Students 16.7 21.1 1.1 0 4.4 56.7

Younger Students 23 41.1 9.1 2.4 8.6 15.8
'<t Total 21.1 35.1 6.7 1.7 7.4 28.1

Housing
Older Students 1.1 2.2 2.2 3.3 25.6 65.6
Younger Students 17.2 38.2 7.7 7.7 11 18.2
Total 12.4 27.4 6 6.4 15.4 32.4

Physical Health Services
Older Students 4.4 6.7 2.2 0 23.3 63.3
Younger Students 12.9 32.1 17.7 5.3 11.5 20.6
Total 10.4 24.4 13 3.7 15.1 33.4

Job Placement Services
Older Students 1.1 2.2
Younger Students 1.9 7.2
Total 1.7 5.7

Personal Counseling
Older Students 2.2 3.3 0 0 28.
Younger Students 16.3 12.4 4.8 1.4 25.8 39.2

Total 12 9.7 3.3 1 26.8 47.2

Career/Vocational Counseling
Older Students 2.2 5.6 0
Younger Students 4.2 12.4 3.8 1 32.1 46.4

Total 3.7 10.4 2.7 1 30.4 51. 8

Union Activities
Older Students 6.7 10 1.1 3.3 18.9 60
Younger Students 21. 1 44 6.7 5.7 6.2 16.3

Total 16.7 33.8 5.0 5.0 10 29.4

Religions Centers/Programs
Older Students 5.6 5.6 3.3 0 23.3
Younger Students 17.2 28.2 5.7 1 18.1

Total 13.7 21.4 5 .7 19.7

Academic Advisement
Older Students 10 17.8 3.3 0 15.6 53.3

Younger Studnets 26.3 44 9.6 2.4
Total 21. 4 36.1 7.7 1.7 7 26.1

l



APPENDIX

Percentage of Responses to Levels of
By All Younger

Highly ,a,~ i. s f' i E,d· tli;, :-::~~~:~~ i~;d-·-~~~~:~~'-- ~F~~~;;';~--":---"-Satisfied Satisfied Dissatisfied

Study Skills Program
Older Students 1.1 6.7 2.2 0 27.8

Younger Students 9 16.3 2 2 30.6

Total 6.7 13.4 2 1.3 29.8 46.8

:,:., Academic Support Center/

"'.. Tutoring Services
Older Students 5.6 6.7 2.2 1.1 24.4 60

Younger Students 12.4 15.8 6.7 2 24.4 38.8

Total 10.4 13 5.4 1.7 24.4 45.2

Remedial Courses
(English/Math)

Older Students 0 2.2 0 0 32.2 65.6

Younger Students 8.6 6.7 5.3 2.9 32.1 44.5

Total 6 5.4 3.7 2 32.1 50.9

Child Care
Older Students 1.1 1.1 0 0 27.8 70

Younger Students .5 .5 2 .5 41. 6 55

Total . 7 . 7 1.3 .3 37.5 59.5

~_·__·'_"_"~.__··"_~~_"~·'·""__O"·

Note: . Population size of older students = 90
Population size of younger students = 209
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Need

APPENDIX

Significant
Need

Percentage of Responses to Levels of Need
By All Younger and Older Students

Orientation Program
Older Students 8.9 5.6 11.0 23.3 51.1

Younger Students 15.3 35.9.. Total 13.4 26.8 16.1 13.7 30.1

Financial Aids
Older Students 23.3 5.6 5.6 15.6 50

Younger Students 48.8 23.9 5.3 7.7 14.4

Total 41.1 18.4 5.4 10 25.1

Housing
Older Students 6.7 3.3 1.1 32.2 56.7

Younger Students 42.6 18.2 4.8 15.8 18.7

Total 31. 8 13.7 3.7 20.7 30.1

Physical Health Services
Older Students 2.2 3.3 14.4 22.2 57.

Younger Students 19.1 29.2 23 8.6 20.1

Total 14 21.4 20.4 12.7 31.4

Job Placement Services
Older Students 5.6 10 3.3 24.4 56.

Younger Students 15.3 14.8 8.1 19.6 42.1

Total 12.4 13.4 6.7 21.1 46.5

Personal Counseling
Older Students 2.2 4.4 12.2 23.3 57.8

Younger Students 11 15.3 20.1 18.7 34.9

Total 8.4 12 17.7 20 4L.8

Career/Vocational Counseling
Older Students 6.7
Younger Students 13.4
Total 11.4 12.7

Union Activities
Older Students 8.9 8.9 10 21.1 51.1

Younger Students 24.9 38.3 13.4 7.2 16.3

Total 20 29.4 12.4 11.4 26.8



Religions Centers/Programs
Older Students 6.7 6.7 11.1 20 55.6

Younger Students 27.3 22.5 10 12 28.2

" Total 21.1 17.7 10.4 14.4 36.5

Academic Advisement
Older Students 20 12.2 8.9 11.1 47.8

Younger Studnets 46.4 25.4 9.1 3.8 15.3

Total 38.5 21.4 9 6 25.1

Study Skills Program
Older Students 7.8 7.8 7.8 22.2 54.4

Younger Students 12.4 17.2 13.9 16.7 39.7

Total 11 14.4 12 18.4 44

Academic Support Center/
Tutoring Services

Older Students 12.2 2.2 5.6 28.9 51.1

Younger Students 15.3 17.2 11.5 19.6 26.4

TOtal 14.4 12.7 9.7 22.4 40.8

Remedial Courses
(English/Math)

Older Students 5.6 5.6 4.4 26.7 57.8

Younger Students 10.5 10 5;7 33 40.7

Total 9 8.7 5.4 31.1 45.8

Child Care
Older Students 6.7 1.1 2.2 30 60

Younger Students 1.9 2.9 1.9

Total 3.3 2.3 2 33.4 58.. 9
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APPENDIX TABLE C.2

Percentage of Responses to Levels
By All Younger

Note: Population size of older students = 90
Population size of younger



that Should be Provided by the College

to Meet the Personal Needs of the Students

Appendix D

Comments by Younger and Older Students Regarding

Other Services and Assistance

,
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Free Shuttle Service; Book rental/Book trade each
semester; more freedom/responsibility

Unsure

Campus Ministry needs support from
Administration/Need priest on campus

Course in Money Management/how to
returns; Increase financial aid/provide
information ab0tlt:......t~.!lCl.!l= ..~.Cl~....Cl~~; Mo~=coIlvenient
hours in Health Service Center; More emphasis on
Sports Program; Maintain and Impro'V(;>:E~~g~t:ies
already available; Later library hours

New phone system/phone in each room

Meet with students from other
information about other colleges' activities

Off-campus housing

Needs are well met

More social activities/recreation and advertisement
of these activities

Job placement services and counse1ing/ Course for
"Live After College"

Better exercise and physical fitness facilities/more
organization and advertisement of these
facilities

Comments

TRADITIONAL STUDENTS

COMMENTS BY YOUNGER STUDENTS
AND ASSISTANCE THAT SHOULD BE PROVIDED

TO MEET THE PERSONAL NEEDS OF THE

APPENDIX

2

4

3

4

6

4

7

8

10

11

14

Number of
Participant
Responses

..



APPENDIX

Comments

Peer and Group counseling;
Typist available for students (in tutoring center);
GSL's should cover book fees;
Personally designed meal plans;
Off-campus work-study;
Female doctor in Health Services;
Internship in
Apartment housing for Upperclassmen;
Early morning pool hours;
Extra optional work-study hours;
Students should have more voice in choosing

curriculum _
Better dorm facilities: hot water, electricity,

cleaner shower/bathroom areas;
Program for transfer students •(financial aid, social

and academic activities);
Meet with Residence Council about
Better bookstore
Course in Relationships (including long-distance

relationships);
More lectures/seminars duringth~weel<.

TRADITIONAL STUDENTS

COMMENTS. BY. YOUNGER
AND ASSISTANCE THAT SHOULD BE PROVIDED

TO MEET THE PERSONAL NEEDS OF THE
(continued)

Other
Comments

Number of
Participant
Responses

..



Number of
Participant
Responses

't"

4

3

3

3

3

2

COMMENTS ... BY OLDER STUDENTS
AND ASSISTANCE THAT SHOULD

TO MEET THE PERSONAL NEEDS

Comments

NON-TRADITIONAL STUDENTS

Needs are well met

Non-traditional student orientation and group
activities need to be provided

Commuter lounge should be only for commuter
students/larger commuter lounge

Child care information and facilities

More Night Classes should be offered

Job Placement Center for non-traditional
s tudents/Career=Guidance-;=-Marri:ed--Stunent--~-~--~-~--­
Housing; Single-Parent Housing; Off-Campus
Housing; Summer Courses need to
Provide information about services offered at
CST; More classes needed in Rochester for BSN



Other
Suggestions More independent study/less emphasis on class

attendance;
Learn about the needs of today's teachers: AIDS,

divorce, child problems, how to see problems;
Meal plan for just lunch/salad bar as a separate

fee?;
Flexibility in bookstore hours;
Free Shuttle Service;
Review Course in studying;
Course in smooth transition from one profession to

another profession;
Course in
More religion courses;
Provide math and speech courses for

Baccalaureate Degree Completion Program;
Advisors in ADN Completion Program need to be better

informed;
Book exchange for those
MBA Program needed;
Adequate parking facilities needed

NON-TRADITIONAL STUDENTS

Comments

COMMENTS BY OLDER STUDENTS REGARDING
AND ASSISTANCE THAT SHOULD BE PROVIDED

TO MEET THE PERSONAL NEEDS OF THE STUDENTS
(continued)

,

Number of
Participant

Responses


