ABSTRACT

HANSEN, Carlton J. Propcsed Culdelines for the
Construecti of an Individualized Physical Educa-
tion Program for the Handicapped Child. M.S. in
Physical %&ucaﬁion Tor the ﬁggﬁlcappgﬁ, 1978.

130 p, (Dro Lane A, GOOdWin)

The problem was to determine Af proposed Guidelines for the
Condtructing of an Individualized Physiloal Eduoation. Program
(IPEP) for the handicapped child would be approved by &
qualifled panel of experts. A subproblem of thc study vas
to determine Af & proposed list of assessment insbruments
would also be approved by members of a qualified panel. .
questionnalres were used to evaluate the proposed
-And asgedsment instruments. Results from the:
iie, were tabulated into mean scores. repreb ting
ns of panel members regarding the Guidelines and
t- Anstruments, Based on the data collected con-

he Guldelines, the seoctions titled Introduction,

23 ¢ ;he IPEP, Present Level of Performance, Annual or
Term Goals, Anmual or:Long Term Objsctives, Short Term
1ctional Objeotives, Related Services, Projeoted’ Dates
jon/Duration of Services and Additiohal Infofmation
stiocally signifiocant within the limite of this:
devel of significance was found in the section-

taitled Sp cirying Percentage of Time. Regarding’ asaessment
instruments, the sections titled Physiocal Fitness, ‘Motor
AP1lity, Fundamental Skills-Patterns, Perceptual Notor Abil=-
1ties, Developmental Profiles~Tests and Additional Tests
were found to be statistiocally significant within the limita
. of the stud¥. Sections labeled Sport Skill iInventory and
Dange Tests were not significant,
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CHAPTER I
INTRODUCTION

"The cbject of an 1xn1€ﬁdualized eduocation 18 not mere-
ly to make an individual an intelligent participator in the
1life of his immediate group, but to bring various groups in-
to such constant interaction that no individual eoculd presume
to 1live independent of others® (Grittner, 1976). This quo-
tation reflects the intent of contemporary education for the
handiocapped child, malnly to provide for the child by plasing
him/her in a least reatrictive environment and inplementing
an individualized program. This individualized program be-
ing charaocterized by specifically designed instruction that
meets the needs of the handicapped chiid. Stein (1966) dis-
ousseé the beneflts of this type of planning by explaining
that when the exceptional or handiocapped child is given the
opportunity to participate An systematic and progressive pro=
grams of planned, sequential activities, he/she can attain
levels of proficiency at a rate commensurate with their nor-
mal peers.

Indlvidualized programming has been in existence for a
number of years, ﬁut like many educational strategles 1ts popu-
larity has run in cycles. Héwever in recent years, with the

passage of an enormous amount of leglslation oconocerning the

handicapped child, the individualized approach to educating




has once again gained popularity. In fact, in 1973 with the
passage of the Voecational Rehabilitatlion Aot, Congress requir-
ed the writing of individualized rehabilitation programs for
the handicapped individual. This requirement set the prece-
Vdent for the present day Individualized Eduocational Program

(IEP) mexdated in P,L. 94=-142 (U.3. Codes-<Congressional and
Administrative News, Vol. 1, 1973).

The passage of P.L. 94142 has given the handicapped a
new outlook regarding education. The law has also opened the
door for physical eduocators to prove to the public the jJjusti-
fication for their brogram, This opportunity has been provid-
ed by the inclusion of physical education as a part of the
special educational services afforded the handicapped child.

This paper will deal with supprlying the physilcal educa-
tion teacher with information about P.L. 94-142 and introdioco
him/her to an Individualized Physical Education Program (IPEP)
for the handicapped child. The final objeoctive will be o

~provide the teacher with a model for writing an IPEP that
would be included in the IEP of the handloapped child.

Statemnt of the Problem

The problem was to develop guldelines for the sonstructe
ing of an Imiividuaslized Physical Educatlion Program that can
be included in the Individualdized Educational Program of the
handicapped chlild as mandated by Public Law 94142,




Subproblem
To determine the types of assessment instruments needed

for measurement and placement of handicapped children that
will adhere to the regulations deseribad in seotions 121a.532
and 121a.552 of P.,L. 94-142,

Need for the Study
In 1966, the Ad Hoo suboommittee for the handicapped

held hearings to determine the exact status of the hahdicapped
child., The results of these hearings were disturbing, reveal-
Ang that only two-thirds of approximately 5.5 ﬁilllon handi-
capped shildren were belng provided wiph approprlate education
(U.8. Codes--Congressional and Administrative News, Vol. III,
1974). As a result, over the next'fewvyears Congress began
passing legislation that reflected an inorc-~24 effort to im=-
prove the situation of the handicapped child regardiﬁg appro-
priate education. This effort eulminated on November 29, 1975
with Congress passing P.L. 94-142, the BEducation for All Handi-
capped Children's Act. Thls Act provided federal monies for
initiating and developing an Individualized Educational Pro=
gram for the handlcapped child. Areas included in this pro-
gram were special eduoation, physical education and related
services,

The inclusion of physical education in P,L. 94=142 is
the basic reason behind wrliting this paper. Physisal Educa-
tion, as a fleld, now has the chance to prove itself as an

Aintegral part of the total education given the hardicapped
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child, This researcher feels that an IPEP, parallel to the
IEP, would prove invaluable in asserting the importance of
phyaical eduoatloﬁ in the development of the handicapped
child., For this reason, it is hopel that the baslic premise
of this paper, guidelines for constructing I PEP's, will ald
the physical educator in planning appropriate education for
the handicapped child.

Purpose of the Study
The purpose of the study was to propose guidelines for

the development and establishment of an Individualized Physi-

oal Education Program for the handicapped child that would
best meet his/her needs and goals. These guldelines would
be written within the mandates outlined in both Pederal Law
and laws within the 3tate of Wisconsin.

Statement of the propgesls

Acceptable guldelines for the construoction of an Individ-
ualized Physioal Eduscation Program, as a distinot part of the

Individualized Bducational Program mandated in P.L. 94-142,
can be developed and subsequently approved for use by a quali-
fied panel of experts in the field of exceptional education.

Assumptions
1, That an Individuallized Physical Education Program is

an integral part of the Individualized Eduocational Program
for the handicapped child.
2. That the panel of experts are qualified to evaluate




the proposed Guidelines.

3., That the assessment instruments are appropriate for
evaluating the performance levels of the various exceptional
populations. |

4, That the questionnalre reflecta an acourate evalua-

tion of the proposed Guidelines.

Delimitations
1. The study will be restricted to construction of
guldelines applicable specifically to the State of Wiscohselin.
2. The study will be limited according to the mandates
in P.L. 94~142, ocncerning the 1EP, special education, physi-

cal education, evaluation and placement proecedures.

Limitations
1. The study is subject to the number of responses re-

ceived from the panel of experts,

Definition of Terms

Speseial Education. Specifiocally designed instruction,
at no cost to the parent, to meet the unigue needs of a hanil-
capped child, including classroom instruction, instruection in
physical education, home instruction and instruction in hos-
pitals and institutions (Federal Reglster, 1977).

Physieal Education. The term means the development of
the following: | |

1. physical and motor fitness

2, fundamental skills and patterns




3. s8kills in aquaties, dance, individual and group games

k. sport skills including intramural and iifetime sports
The term also includes speclel physical education, adapted
physical education, movement education ard motor develop-
nent (Feleral Reglster, 1977).

Individualized Xducational Irogram. The term means a
written statement for a handicapped ohild that includes pre-
sent level status, anmual goals, short term objsctives,
speoific education needs and related services for the child.,
The statement must also include projected dates of initiation,
1ntenﬁed duration and appropriate objective criteria and eval-
uation procedures for determining on at least an annual basis
whether the STIO's are being achleved (Federal Registar, 1977).

Individualized Physical Education Program. A written
statement for the handicapped child which follows the proce-
dures desorihbed in sections 121a.346 of P.L. 94-142, that in-
cludes all areas previoualy stated in the definition of phy-
sical education.

Handlcapped Children. The term means those children
evaluated in accordance with sections 121a.530«121a,534 of
Polio 94=142, as being mentally retarded, hard of hearing,
deaf, speech impalred, visually handlcapped, serioualy emot-
tonally disturbed, orthopedically impaired, deaf blind, multi-
handicapped or as having specific learning disabilities, who
because of those impairments need special education {Federal

Reglister, 1977).




Related Services. The term means transportation and such

developmental, corrective and other supportive aervices as
are required to assist a handicapped child to benefit frqm‘
special education. The term Ancludes such supportive ser-
vices as physical and cccupational therapy, recreation, psy-
chologlical counseling, ete, (Federal Register, 1977).

Qualified Physical Education Teacher. A person ’hat has
met state educational agency approved or recognized certifi-
cation, licensing, registration or other comparable require-
ments which apply to the area in which he/she 1s providing
special education (Federal Reglster, 1977).

Multi-Digeiplinary Team, (M-Team). The term refers to

iﬁ those members representing the local eduocational agensy or an

intermediate educational unlt who shall be qualified to pro-
vide, or supervise the provision of, specifiocally designed
instruction to meet the unique needs of handicapped ohildren
(Torres, 1977).




CHAPTER II
RELATED LITERATURE

The purpose of the study was to propose guldelines for
the development and establishment of an Individualized Physi-
oal Educational Program for the handicepped ohild that would
best meet his/her needs and goals., This sectlon concerning
related literature is divided into four parts: 1. Public
law 94-142, 2. Individualized Instruction, 3. Physical Edu-

cation, 4, Assessment and Evaluation.

Public Law 94-142
Public Law 94-142 was the culmination of over 20 years

of lobbying for the rights of handicapped Aindividuals, The
law 18 based on the Supreme Court's declsion in the case of
Brown vs, the Board of Bducation of Topeka, Kansas in 1958.
In the case, the Supreme Court established the prineiple that
all chlldren be guaranteed equal educational opportunity
(U.S. Codes-~Congressional and Administrative News, Vol. II,
p. 1438, 1975).

The needs of the handlcapped became a national concern
in the late 1950's., The initial legislation regarding this
movement was P.L. 85-926, which Congress passed in 1958,;
This law enébied,the federal government to allocate grants
to State Educatlional Agencies for the purpose of training ‘
ﬁeaohers of the mentally retarded, In 1962, President

8
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Kennedy ocreated an advisory panel, conslsting of researchers
Ain education, to study the problem of mental retardation.
The members of thls panel later gubmitted plans for a pro-
posed program of national action to combat mental retarda-
tion. The following year, 1963, Congress passed P.L. 88-16l4,
This law alded both Congress and supporters of handicapped
leglslation by more clearly defining the parameters of the
exceptional population (Burke, 1976),

Three years later in 1966, the Ad Hoc suboommittee for
the handicapped held hearings to determine the exact status
of the handicapped population. The results of these hearings
showed that only one-third of approximately 5.5 million han-
dicapped children were being provided an appropriate educa-
tion. The remaining two-thirds were either excluded from
school or not given education specific to their needs. Con-

gress acting on the basis of these results instituted P.L.

89-750, the Elementary and Secondary Fducation Aet of 1966,
This law had a threefold purpose:

1. Title VI of this Aet provided federal monies for edu-
ocation of the handlocapped.

2., Establishment of a National Advisory Committee on
handicapped education,

3. Creation within the 0Offlce of Education, the Bureau
of Education for the Handlcapped (BEH).
The oreation of the BEH was done with the specific purpose of
speeding federal participation in the solution of the educa-
tional problems of handicapped children (U.3. Codes=-




10

Congressional and Adminlstrative News, Vol. III, 1974).

In 1967, Congress amended P,L., 89~750 to now read that
15 percent of the funda generated by this bill would be spent
on handlcapped children. This money was to be used for pro-
grams designed to meet the speclal needs of educationally
deprived children, including those programs applicable in
physical education and recreation (Congress and the Nation,
Vol. II, 1970).

In 1968, Congress passed P.L. 90-538, the Handlcapped
Childrens Early Rducation Assistance Act. This law author-

ized the U.3. Commiasioner of Education to make contracts

with publio and private agencles for the purpose of develop-
ing experimental programs in the area of early: ohildhood edu-
cation for the haniicapped (Congress and the Ngtion, Vol. II,
1970).

In 1970, Congress repealed Title VI of P.L. 89-750 with
P.L. 91-230, the Education of the Handleapped Aet. This law
authorized the federal government to extend to states and
other agencies grants to assist them in initiating, expanding
and improving programs for the education of the handicapped
(U.S. Codes=~Congressional and Administrative News, Vol, II,
1975) .

The following year marked the beginning of court cases
concerning the educational rights of the handicapped., First

in 1971, the Pennsylvania Association for Retarded Citizens

f1led sult against the state of Pennsylvanla, charging educa-

tional discrimination. The seocond ocase went to court in 1972,
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When Mills r;led sult against the Diatriet of Columbia agaln
charging edudétional disorimination. Both cases went to the
Supreme Court and in each sult the Court ruled in favor of
the defendant, In the case of the PARC, the judges deoreed
that the handloapped child is guaranteed the right to free
publicly supported education. In the Mills oase the judges
stated that no one can deny the right to public education for
the handloapped child unless he/she is provided:

1. adequate alternative educational serviees suited
to the ohild's needs.

2, & constitutionally esdequate prior hearing and period-
lc review of the chlild's status, progress and adequacy of any
above mentioned alternative (U.S. Codes--Congressional and
Administrative News, Vol. II, 1975),

Additional oourt cases, questioning the eduoational rights
of . the handicapped, followed in the states of Colorado--1972,
Kentuoky-~1974, and Wiscongin-~-1974. These cases and numer-
ous others all had an effect on the leglslation being brought
before Congress regarding the handicapped populetion (Meloher,
1976).

In 1973, Congress passed P.L. 93«112, the Rehabilitation
Aot. Section 504 of this Aot authorized that there could be
no discrimination of any person having a physleal or mental
impalirment by any agency or program reoélving federal funds
(Update, Oot. 1977). This Act also provided for the writing

of individuallzed rehabilitation programs, &.precedent to
present day IEP's mandated by P.L. 94=142, in addition to
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laying the foundation of oivil rights for the handioapped
(U.S. Codes=~Congressional and Administrative News, Vol. I,
1973).

Also during the year 1973, the Senate introduced legis-
lation that would ensure that all the provisions of previous-
1y mentioned P.L. 93-380, the Elementary and Secondary Educa-
tional Amendments of 1973. This law lald the basis for come-
prehensive planning, delivery of additional assistance to the
states and protectlion of handicapped childrens rights through

due process progedures (Eduocation of the Handiecapped Today,

June 1976). Part B of this Act, Section to States, greatly

increased the federal monles now avallable to the states in

order for them to meet new mandates. These mandates author-
1zed the states to:

i. identify, locate, and evaluate all handloapped
children

2, establish a policy of providing full educational
opportunities for all handicapped children

3. establish a timetable for aceomplishing this goal
(U.S. Codes--Congressional and Administrative News, Vol. II,
1975) .

The following year, 1974, hearings were held by the sub-
ocommittee for the hamdicapped for the purpose of examining
the:ldeas and positions of those personnel--educational, par-
ental and leglislative, involving edusatiag the handlcapped.
Testimony was heard from rébresentattveg of over 27 states,

which resulted in the followipg recommerdations:
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1, Support for the thrust of legislation for the handi-
capped,

2. Recognition of a need for a {inal date in legisla=-
tion, by which time all handicapped chlldren are protected.

3. Support for federal assistance to ésaure that the
rights of the handlocapped are protected.,

4, Awareness of a need for even more expansion of fed-
eral assistance in the area of education for the handicapped
(UeSs Codes~-Congressional and Administrative News, Vol. II,
1975). |

- Aoting in aoccordance with the above recommendations,
Congress passed the Education Amendments éeﬁ of 1974, as a
new provision to P.L. 91-230, This new Act mandated the fol-
lowing:

1. Establishment of a gosl for providing full educatione
al opportunities to the handieapped.

2, Provides procedures for protection of the rights of
the handlicapped and thelr parents/guardians regarding:

A, Identification
B, Educational Placement
C., Evaluation

3. Provides for least restrictive enviromment in educa-
tion,

L, Testing and evaluation prosedures be non-discrimina-
tory.

5. Lack of funds avallable was no exouse not to provide

appropriate services,
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6. Provided for research in the area of physical educaw
tion and recreation designed for the specific purposes rele-
tive to the needs and performances of the handicapped (U.S.
Codes-~Congressional and Administrative News, Vol. II, 1975).

The push for free and appropriate education for all ohlle
dren was now in full swing and Congress stated that the reason-
ing behind the passing of all the leglslation concerming the
handicapped was, "If the handicapped were not educated, tax-
payers would spend billions of dollars over the lifetime of
these individuals to maintaln such persons as dependents,.
However, with education many individuals would be able to
become productive oitizens, contributing to soclety instead
of being forsed to remain burdens, Others would increase
thelr independence, thus reducing their dependence on soclety”
(U.S. Codes==Congressional and Administrative News, Vol., II, .
1975).

.In 1975, the House and Sgnate began discussion on final
wording of a proposed bill that would be considered a mechin-
ism around whioh the state and federal governments could op=
erate concerning the education of handicapped individuals,

The following is é conparison of the House and Senate posit-
1ona;bn coertaln provisions relating to individualized 1nstru07
tions:

Houge Senate
1., Advoocated the formulation 1, Advocated the position of
of an individualized eduoés-.. ;- individualized instructional
tional program developed for planning designed for the




15

the purpose of instituting purpose of developing an indiv-

an educational plan. idualized planning oonference.

2. The individual educa=- . .24 The individual educational

tional plan would be devel- plan would be a written state-

oped Jjointly by the Looal ment developed by a represenw

Educational Agenoy and an tative of the Loocal Educational
appropriate teacher in con- Agenoy, the teasher, pafent/

sultation with the parent/ guardian and the ochild whenever

guardian of the child and appropriate.,

the chlld whenever appro-~

priate.

3« The representacive of 3. The representative of the-

the LEA need not be quall- LEA needs to be qualified to.

fied to provide or super= provide and/or supervise the

vise the provision of spec= provisiong of sapeoifically de-

ial sgervices.,

4, Provides that the IEP
include objective evalua-
tion procedures and sched.
ules for determining on ab
least an annual basis, whe-
ther these objectives are

belng met,

signed instruction.

‘4o The Senate agrees with the

House with the specification
that such objective criteria
and evaluation procedures be

appropriate,

(U.S. Codes-~Congressional and Administrative News, Vol. II,

1975).
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These andl obher positions were debated and compromised
until on November 29, 1975 Congress passed P.L. 94=142, the
Edueation for All Handicapped Childrens Act., The purpose of
this Aot was to assure that all handioapped chlldren have
available to them, within certain specified time limits, a
free and appropriate education emphasizing special education,
physioal education, and those other services designed to meetl
their edusational needs (Conference Summary of P.L. 94-142,
1976),

Individuallzed Instructlon
Eduocators have persistently been confronted with two

major problems: 1) to provide a teacher learning environment
that will allow the learner a degree of Aindependence with an
outlet for creativity, 2) to compensate for the wide range

of physiologleal, psychological and sociologieal differences
that exist between individuals. Recent atudies terd to indl-
cate that individualized instruction shows promlse as being
a solution to these problems (Annarinc, 1973). In fact, Young
(1965) states that one of the fundamental findings of eduna=
tional researoh, which 18 now becoming generally accepted,

18 that the great individual differences between pupils at .
certain ages justifies an individualization of instruction.
Carmichael and Turney (1959) add that few would question that
more effective individualized instruction is essential for

the development of the well trained, oreative and able citizen

being demanded by soclety.
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However, the idea of individualized instruection is not
new. The baslo concepta and tenets were first formulated and
widely used in the old one room school houses of the early
nineteenth century (Annarino, 1973). Ingram (194%) reports
that during this period of time 1900-'1C, attention was being
given those children desoribed as misfits. By 1911 special
classes, marked by ocertain differences from the graded organ-
Azation, were being advocated and ancepted as a solution for
taking care of these exceptional children. These differences
are found in:

1. The attitude toward the c¢hild in the speclal c¢lass,

2. The terminology ooncerning the causes ant conditions
surrounding the exceptional child.

3. The attention to the physlioal and mental needs of -
the individual rather than subjects to be learned.

4. The use of an individualized method of instruction
in contrast to mass teaching.,

5. The specialized tralning glven the tescher in addit-
ion to regular trailning.

6. The nature of the currioulum with respeot to the
handicaps of the shildren served.,

As the move towards individuallization of instruoction
gained strenzgth, changes in curriculum could be seen in many
.8chools., In 1929-°32, two educational plans were developed,
the Dalton and the Winnetka, both of whiech Wwere based on the
“strategy of individualization. Each plan involved individual-

1zed identification of objectives and pursuit of skills and
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experiences sald to be uniquely sulted to the interests and
needs of the individual. Both plans proved successful and
were major faoctors in shifting the emphasis in individualizaw-
tion from learning in an isolated context to gearing the
learning to the needs of the individual (Chastain, 1975).
Dean (1975) reports that the Dalton and the Winnetka were not
alone in the push towards individuallized instruction., Such
plans as the MoDade, the Batavia, the Detroit, and many others
were evidence of the‘widespread interest in ways and means

of providing individualized instruction for the exceptional
a8 well as the normal ehild educated in the school.

Grave (1934) Ain her research on the success of the Woods
Sohool for Exceptional Children mentions that irndividualiza-
tion of Anstruction alded in the physieal and mental develop=-
ment of those children served by the school. HAll (1942)
déscribed a successful program instituted for the education
o; blind ohildren that was based on individuallized instruc-
tion, Ingram (1944) reports that these studies and others
rgsulted from an Aincreased feeling that exceptional, like
nermel ohildren, should experience ln thelr school lives phy-
sical well belng, affection and a sense of belonging, in addit
1§n to. having contact with reality and success., Experiences
sﬁoh as these are necessary for handicapped children so0 they
oan enjoy partlicipation and satisfaction in life situations

compatible with their individual potentials, all of which can
be achleved through individualization.
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Dean (1943) reports that this movement toward individuale-
ization seems to have reached its peak in the late 1930's end
early 1940's, because after this periocd emphasis for the move-
ment deciined rapidly. Probably one of the foremost causes
of the decline in the movement was the start of the activity
mavement, This philosophy showed little ooncern for specific
units of work and advoocated a brosd ocurrioculum, with so called
integrated units of study. Grittner (1975) adds that as pub-
liely financed compulsory eduocation spread across the country,
s6hool organizations tended toward graded classes and lock
step group instruction. The country school practices of in-
dividualization and peer teaching graduelly gave way to the
teacher dominated method of educating. This method turned out
to be administratively manageable and economiocally feasible.

The teacher~dominated classroom method of education con-
tinued to be the dominating forece behind the educational trends
of the 1950's and it was not until 1961 that educators began
to revert back to the older method of individualized instruc-
tion., Smith (1961) in his essay on contemporary practices in
education, best summarizes the new emphasis in stating:

"We have made wonderful progress in our edusational

system as a whole, but for the monst paxt our instruc-

tlon has been geared to mass production patterns, The
forward step we need to take in practiecal ways is that

of making wetter ourriculum for developing the unique

charscteristios and talents of each individual who at-

tends our free public schools. The methed for achleving
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this goal is through individualizing instruction,"
Eowever thie shift back to 1nd1vidua1;zation wag slow, largely
due to the fact that many teachers were discouraged from exam-
ining and experimenting with an individualized approach be=-
cause of the assﬁmption-of a needed one-to-one relationship
(Lémbdln and Locke, 1976). To counter this assumption, some
eduocators began to revise the basic tenet of individualized
instruction from learning in an lsolated ocontext, to gearing
the learning to the needs of the individual (Chastain, 1975).
Bush (1963) supported this revislon in stating that accurate
assessment of each individuals capacity, interests, and ase
pirations ocould only be ashieved through the planning of ap-
prdprlately differentiated programs. He further related that
the irdividualization of these programs was essential if each
peﬁson was to reap the benefits of a total education,
Klausmier (1976), in his analysis of the situation, stated that
thea chief deterrents to more effective Ainstructional program-
ming were inadequate evaluation ingtimuments and procedures,
along with complicated and time consuming reecord keeping
systems. Chase (1976) spoke of an approach labelled Individ-
ually Guided Education (IGE), whose basic purpose was to re-
duoe thésa and other lnadequacliez of the educational system.
He defined the approach az a system of many interrelated com-
pon@nts, that is also a strategy, incorporating many taoctics
for attaining educational objectives. Klausmier (1976) out-
1lined the seven steps involved in the IGE approach as follows:
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1, 8Set up multi-unit organizational and aiministra-
tive arrangements, —

2. Prepare instructional programming for the individ-
ual studént.

' 3. Set up an evaluation of the decision making process
by including the following:
A, Formulate instructional objectives and set re-
lated oriteria.
B, Measure the obJeothes.
Co Relate measurement to the criterla.
D. Judge the results,
E. Make decision based on data recelved.

4, Set up a ourriculum for the individual,

5. Emphasize home-school-community relations,

6., Carry out research in the area of individualized
instruction,

Individually Guided Education (IGE) enjoyed only a var-
led amount of suoccess, but did serve to establizh individual-
ized instruction as the educating method of the 1970's (Dean,
1975). |

In 1973, Congress passed P.L. 93-112, called the Rghabll-
itation Act. Sections a-c, requiring the writing of individ-
ually prescribed rehabilitation prbgrams, reflected COngress'
intent of providing specifioallyvdeslgned eduoat;pn for the

exceptional, as well as their normal peers (U.3. Codes--Con-

gressional and Administrative News, Vol. I, 1973). Congress

continued in its support of the rights of the handicapped
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with the passage of a mamber of bills regarding education for
the handicapped. This effort culminated on November 29, 1975
with the signing into law of P.L. 94-142, the Education for
All Handiloapped Childrens Act (U.3. Codes--Congressional and
Administrative Newa, Vol. II, 1976). The purpose of the Aot
was to assure that all handicapped children have available
to them a free and appropriate public education, which emphae
sizes speclal education provided in conformity with an Indive
idualized Educational Program (IEP) (Irvin, 1976).

The basic concern of the IEP approach 18 not with how
Wwell the ohild fares in oomparison with his/her classmates,
but with the effectiveness of particular instruetional meth-
ods, strategies, environments, locations, and materinls, In
addition, the approach assumes that differences among children
are normal, that school 18 not a contest and that the effec~
tiveness of the teacher learning process is to be measured
in terms of the chlld's progress toward pre-gtated goals
(American Edueation, 1976).

-Physical Education

In establishing through P.L. 94-142 a commitment to as-
sure all handicapped chlldren‘an appropriate education, Con=- .
gress clearly indicated that it was not just talking about
the cognitive domain. Section 121a.ilt of the new law de-
clared that the term special education 1s extended to include
instruction in physical education. However, handicapped chil-

dren have historically :eoelved consideradbly less than a warm
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welcome from public schools regarding special edusation and -
they have fared much the same regarding participation in
physical education (Anmual Report of the National Advisory
Committee on the Handlocapped, 1977).

In faot, physiocal education for the handicapped did not
gain emphasis until the early 1950's. Mase (1953) outlined
some of the values that adapted physlical education (APE)
could impart to individuals., He stated that through: APE the
individual can:

1., Be observed and referred, if and when the need for
mediocal or other services are #uspected,

2. Be gulded in avoildance of situations which could
aggravate an already disabling ocondition.

3. Improve meuromusoular skills, general strength and
endurance.

4, Provide opportunities for improved psychologloal
and soclal developmerit.

Other values are mentioned by Davis (1954) who states that
through an APE program a child can acquire two assets impor-
tant in later 1life:

1. How to move with efficlency.

2. How to avold or release tensicn.

She alao belleves that activities for the exceptional child
should be individualized so that appreciation of the child's
capabllities could be stressed, not only récognltlon of his/
her limitations. Rouse (1960) supported this viewpoint by
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his definition of APE ag an individualized physioal education
program (IPEP) designed for ordinary children with extra-
ordinary needs. He further went on to say that the term IPEP
is descriptive because success or fallure of the program is
based upon the extent to whioch the individual's limitations
and capacities are evaluated and the extent to whish the
childts life A8 enriched as a result of these experliences.
His belief on the value of APE was that through such a pro-
gram the chlld oould attain all or a major part of the fol=-
lowing goalsgs

1. Improved physiocal fitness

2. Social adjustment

3. Psyohological adjustment

k, Aoquisition of spescific sport skills

5. Greater self oonfidence and increased security

The next step was to determine if the premise of these
values held true and researchers began this process in the
middle 1960%'a, Young (1965) told of the success of a physie
cal education program in improving the physical fitness of
elementary age exceptional children. The program was geared
towards the individual needs of each child, Corder (1966)
studied the effects of physical education on the intelleoc-
tual, physical, and social development of educable mentally
retarded boys. His results revealed significant improvement
in the scores of each child in all three areas., BRarieck (1964),

An his overview on the research data concerning the values of
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APE stated that a well balanced, individualized physical edu-
cation program oan improve the physical growth, physical vig-
or, motor learning and soocial and emotional development of
the handieapped ochlld.

Aggsegament and Evaluation .
"It 18 impossible to ascertaln the progress of any pro-
gram unless there 1s some method of evaluation. In order to
agsess a prooess as good or bad, it is neceasary to apply
some sort of evaluative teshnique to the product (Oberteuffer
and Ulrich, 1962)." Baumgartener and Jacobson (1975) re-
veal that physioal education has been concerned with the de-
velopment of such evaluative teshniques for many years. How-
ever, many many of the techniques developed were of a histor-
lcal, not practiocal, value to the publie school physieal edu-
ocation teacher, The authors &lso state "that too often, phy=
sical education teachers administer tests without a definite
purpose in mind., Such & procedure 18 a waste of time and
energy of both the teacher and the student." The American -
Allianoce for Health, Physiocal Education and Recreation (1977)
reilterated this feeling in avowing that:
*Many physical eduocators, special educators and others.
who work with the disabled or handicapped persons use
tests as a drunk uses a lamppost, for support rather
then illumination. Too many eduoators fail to realize..
that a test in 1tse1t.1s not Aimportant, hdw it i3 used
is all that really counts.”
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Klausmier (1976), in his review of educatjonal practices,
supported the basic premise of the above quotations. In his
review he reported that evaluation of student learning and
ourriocular programs are the weakest aspects of contemporary.
education,

‘However, the prasctice of using tesis within narrow
parameters was not without opposition. MoCloy (1954) out-
lined six general ways in which broadened use of test re~
sults oould aid the evaluation proeess. He suggested the
results oould be used for: 1) placement, 2) diagnosis, 3)
evaluation of learning, 4) prediection, 5) program evaluation,
and 6) motivation., Johnson and Nelson (1964) also advooated
the utilization of test results for more than superficial
means, They reocommended the use of tests for:

1. Motivation of students

2. Assessment of student®s performance

3. Ald students in the evaluation of thelr own progress

k., A1d the teacher in evaluating methods of instruction

5¢ Determine the needs of individusls within the pro-
gram and the exﬁent to which educational objectives have been
acoomplished,

Barrow and MeGee (1964) added that the effective use of eval-
uation in physical education ocours in two wayss 1) when
measurement proocedures are applied directly to the product,
2) when special techniques are used to measure the prosess.

In order to carry out this effective evaluation Oberteuffer
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and Ulrich (1962) recommended that the personnel involved be
expert in measurement teshniques and possess sufficient know-
ledge to interpret the results of the testing. Congress later
passed legislation, P.L. 94—142, that mandated specific prow
cadures that the personnel involved 1n assessment and evalua-
tion would have to follow: in assessing the handiocapped child
(Ameriocan Education, 1976). Congress stated the reasons for
the inclusion of specific procedures regarding evaluation were
as followss |

1. Misuse of appropriate identification and classifica-
tion data within the educational proocess, which resulted in
poor programming. '

2, Discriminating treatment of individuals as a result.
the identifloation of a handicapping condition.

5. Misuse of evaluation technigques that raesulted in
erroneous qggssiflcatlon of meny ohildren as hangioapped.
(U.8. Codes==Congressional and Administrative News, Vol. II,
1976) |

Summary

In summary, P.L. 94-142 entitled the Education for All.
Handicapped Children's Act was passed by Congress on xpveﬁfer
29, 1975. The purposs of the Aot was Lo assure that all hane-
disapped children have available to them, within certaln spec-
ified time limits, o free and appropriate education emphasize
ing special educatlon, physical eduoation and those other

services designed to meet thelir educational needs., In
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addition, the law mandated that an educational program be
written for the child emphasizing individualized inastruotion
(Conference Summary on P,L. 94=142, 1976),

The oconcept of individualized instruction is not a new
one. The basic tenets and concepts of the practice orlginated
in the ¢ld one room school houses of the early nineteenth
century (Ammarino, 1973). Over the years individualized ine
atruotion gave way to the aotivity movement. This phillosophy
advooated a broad ourrioulum with more emphasis toward graded
clasges and lookstep group instruction. For a period of time
this method proved to be administratively manegeable and scon-
omtoally feasible (Dean, 1943; Grittner, 1975). However, con-
temporary educators re~ovaluated the situation in the early
1960%s and as a result individualized instruction regained
recognition as & superlor teaching praoctlce.

Physiocal educators had been individualizing instruction
for the normal chlld for many years, however it mms not until
the early 1950's that this prantlce was used with the handi-
oapped or exceptional population. Research during these years
supported the inclusion of a motor curriculum in the total
educational program for the handlcapped child (Mase, 1955;
Davis, 19543 Rouse, 1960). A study by Corder (1966) reported
the positive effecta of a physieal edueation program on the
sociael, emotional and intelleotual development of edusable
mentally retarded boyss Young (1965) reporbed the sucoess
of a physiocal education program that improved the physical
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fitness of elementary school age exceptlional children, How-
ever, much of the research carried out in phyb;oal education
for the handiocapped was subject to eriticism due to the faot
of a lack of valld aasessment instruments availéble (Klausmier,
1976). |

AAHPER (1977) revealed that many people involved in serve
ing the handiecap;ed use tests as & drunk uses a lamppost, for
support rather than illumination., The passing of P.L. 94=-142
attempted to change this practice by mandating specifioc pro-

cedures be followed regarding the -assessment and evaluation
of handlcapped children (American Education, 1976).




CHAPTER IIIX
METHQD3

The purpose of the study was to propose Guidelines for
the construoting of an Individualized Physical Educatlion Pro-
gram (IPEP) for the handicapped child, The subproblem of the
study was to determine the types of assessment instruments
needed for measurement and placement of the handicapped child.
The methods section was divided into the following partss
1) Development of the Guidelines, 2) Development of a Ques~
tionnaire Evaluating the Guldelines, 3) Development of Assess-
ment Tools, 4) Development of a Questionnalre Evaluating the
Tools, 5) Subject Selection, 6) Specific Procedures and 7)

Statistical Treatment of Data.

Developmert of Guldelines
After a review of leglslative llterature regarding P.L.

oli.142 and Wisconsin State lLaw 115, Subshapter IV, the research-
er examined doéumenta distribtuted by the Wisconsin Department

of Publioc Instruction (DPI) concerning the IEP and also con=-
sulted various personnel in the field of exceptional education
before proposing Guidelines for sonstructing an IPEP. The
proposed Guidelines was presented in two sectlons (see Appen-
dix A). Material contained in each section 1s as follows:

Introduction. The objective of this section was to ac~

quaint the reader ﬁith thé purpose for writing the proposed
30
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Guldelines. The material ocontained in this ares was obtained
by the researsher from two sources: 1) literature on P.L.
94=142 and Aindividualized education and 2) consultation with
personnel in the field of exceptional eduscation.

Phases of the IPEP. The purpose in writing this seotion

was to pregent the reader with a condensed version of the
gteps involved in the development of IPEP's., The steps out-
1lined by the researcher parallel those procedures recommended

by the Wisoonsin DPI concerning the writing of IEP's,

Pregent level of performance. This area 18 required un-
der seotion 121a8,346 of P.L, 94~142 to be inecluded in the IEP
of the héndioapped ochild. Guidelines proposed in this area
reflect the researchers intent to not only conform with fed-
eral mandates, but to provide the reader with information re-
garding the writing of statements deploting the present status
of the handlcapped cehild in various motor areas,

Anmual or long term goals. This 1s a statement required
under seotion 121a.346 of P.L. 94-142 to be inecluded in the
IEP of the handloapped ohlild. Materlal presented in thls sec-
tion supplied the reader with recommeniations as to what is
needed when writing thls statement., The researcher also fur-
ther Anterpreted the definition of the anmal goal, after cone
sultation with educators in the fleld and a review of Wisconsin
DPI guidelines related to thils area,

Annual or long term objectives. The inclusion of thls

area in the Guldelines was the result of recommendations by
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the Wisoconsin DPI. The material dealt with in this sectlon
refleocts the researchers intent to not only oconform to state
standards, but to provide the reader with information that
further clarifies the previously mentioned annual or long
term goals,

Short term instructional objectives (STIO)., This area
is required under section 121a,346 to be included in the IEP

of a handieapped child, Material presented in this sectlon
supplied the reader with information regarding the blocks up-
on which the handicapped child builds toward the anmual or
long term objectives and eventual annmual or long term goals,
The researcher also provided suggestions for ensuring the
chlld*®s success in this area.

Related Services. This area 18 required under section

121a.346 of P.L. 94~-142 to be included in the IEP of the handi-
capped child. Information in this section supplied the reader
with characteristios of related services, in addition to recom-
mending procedures to follow Af related services proved neces«

sary for the child.

Specifying percentage of time. This area 1s generalized
under section 121a.346 of P.L. 94-142 and specifically out-
lined in recuvmmendations from the Wisconsin DPI. The material
contained in this seetion provided the reader with an example
1llustrating the dissemination of time regarding the STIO's
written for the child,

Projected dates of initiation/ending of services. This
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area is required under section 121a.346 of P.L. 94=142, In-
formation in this section supplied the reader with an outline
1llustrating time periods applicable for specifylng the
beginning/end of speoial educational servioces.

Additional information. The purpese in writing this
seotlon was to aoquaint the reader with added information re=
garding the development of IFEP's, The material proposed in
this section was obtained by the researcher frem two .sourcess
1) guidelines from the Wisconsin DPI and 2) consultation with

personnel in the fleld of exceptional education,

Development of a Questionnaire for the Guidelines
After ocompleting the construction of the Guldelines it

was necessary to devise a questionnalre that would evaluate
the ugefulness of the Guidelines, The questionmnalre wﬁs then
sent along with the Guidelines to asglst the panel members in
their evaluations.

The questionnalre was divlided into eleven parts, ten
evaluating the specifioc sections of the Guldelines and one
evaluating the overall oconstruction of the Guidelines., The
questionnalre was designed using a Likert scale with the fol=-
lowing score valuess 5 points for strongly agree, 4 points
for agree, 3 points for umndeolded, 2 points for disagree, and
1 polnt for strongly disagrée. There were three questionsg
asked for each of the eleven parts with additional space pro-
vided at the end of each question for comments (see Appendix B).
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Development of Ass<gssment Tools

The researcher reviewed literature concerning tests,
developmental profiles, and sport skill inventories that pur-
ported to measure or evaluate an individuals performance in
various ocomponent areas of physlocal education, The purpose
of the review was to determine the typea of assessment instru-
ments applicable for use with the handicapped ochild in acoor-
dance with section 1218.532 of P.L. 94=142 which mandated
states and lccal educational agescies to ensure at a minimum
that:

A, Tests and other evaluatlion materials:

i. are provided and administered in the child‘’s
native tongue or other mode of communication, unless it
i8 clearly not feasible to do so.

2, have been validated for the specific purpose for
which they are used.,

B. Tests and other evaluation materials inoclude those
tallored to assess specific areas of educational need and not
merely those designed to provide & single quotient,

1. ~are administered by trained personnel in con-
formance with instructions provided by their producer,
Ce Tests are seleoted and administered so as to best

ensure that when a test is administered to a child with im-
paired sensory, manual or speaking skills, the rest results
accurately reflect the chlld's aptitude or achlevement rather

than reflecting the child*s disability.
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D. No single procedure is used as sole oriterion for
determining an IEP.

E. The evaluation is made by a multidisolplinary team
with at least one person having knowledge in the area of the
disability.

F. The ochlld is assessed in all areas relating to the
suspecting disability (Federal Reglster, 1977).

The 1ist of applicable agsessment tools was divided into the
followlng sections: 1) specific areas of measurement, 2)
appropriate age groups, 3) category of child that eould be
assessed (see Appendix C).

Development of a Questionnaire for the Assegsment lools
After complling a list of assessment tests, profiles and

inventories, it was necessary to devise a questionnalre that
would evaluate the usefulness of the recommended assessment
inatruments, A copy of ths list of assessments and the ques-
tionnaire would then be distributed to members of an evaluation
panel for review aﬁd subsequent evaluation,

The questionnaire was divided into nine parts, eight
evaluating the ocategories of assessment and one evaluatlps
the overview of the list. The questlionnaire was designed use
ing a categoriocal response scale with the followlng scale
values: 2 points for yes, 1 point for undeclded, and 0 points
for no. There were three questions asked for each of the nine
sectlons with additional space provided at the end of each

question for comments (see Appendix D).
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Subject Selection
A panel of 10 experts in the fleld of exceptional educa-

tlon were chosen as the evaluators of the Guidelines. The
panel obnslsted of 2 members of the Wisconein Department of
Public Instruction, 1 adapted physical education teacher at
the LEA level, 1 director of special education at the LEA
level and 7 members of the National Consortium on Physloal
Eduecation/Recreation for the Handilocapped representing profes-
sional preparation in the field.

A panel of 10 individuals in the field of physioal educa-
tion were selected as the evaluators of the list of assess-
ment instruments. The panel consisted of 3 certified teach-
ers of physiocal educatlion with minimal experience in teaching
the.handleapped, 3 certified physiocal education teachers with
at least one year experience in teaching the handicapped, 2
certified physical education teachers conducting courses in
adaptive physical education at the university level, 1 direc-
tor of elementary physical education at the LEA level and 1
department head of physiocal education at the university level.

Specific Procedures
Guldelines. The researcher sent an introductory letter

to each member of the panel that explalined the purpose of the
study (see Appendix E), the reason for their selection and
thelr responsibllities as a panel member. The content of the
letter then directed the members to review the enclosed copy
of Guidellnes for Constructing an IPEP and evaluate this
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proposal using the one page questlonnaire provided. Upon
completion of the review and subsequent evaluation, the men-
bers were asked to return the Gﬁ1de11nes and the guestionnaire
to the researcher for analysis.

The results were then organized into a raw data table.
The purpose for the table was twofold: 1) to obtaln a fre~
quency of response for each of the questions asked in sectlons
one through ten of the Guidelines, 2) tabulate the results
of section eleven and separate the questionnalres into the
following areas:

1. Members that agreed with the Guidelines

2. Members who were undecided about the Guldelines

3+ Members that disagreed with the Guidelines .

The objective of the separation was to enable the researcher
to document only those comments of panel members whose ques-
tiomalires reflected indecision or dlsagreement regarding the
overview of the Guildelines., The researcher then reviewed the
comments and made appropriate ohangeé within the structure

of the Guidellneé. A revised copy was prepared, which reflsote
ei the resommendations of the panel of experta,

Assegsment instruments. The researcher met with each
nember of the panel individually and explained the situations
whioh led to the complling of the list of assessment instru-
ments, The panel members were then handed a copy of the assessw
ment 1list and a one page questiomnaire., It was asked that;the

Andividuals review the list of agsessments and evaluate the
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material using the questionnsire provided. Upon completion
of the review and the subsequent evaluatlon, all material was
returned to the researcher for analysls,

The results were organized into a raw data table, The
- purpose of the table was twofold: 1) to obtain a frequency
of response for each of the questions asked in seotlons one
through eight of the assessments, 2) tabulate the results of
section nine and separate the questionnaires into the follow=
ing areas:

1. Members who agreed with the assessment list

2, Members who were undecided about the llst

3. Members who disagreed with the list
. The objectives of the separation was to enable the researcher
- to dooument those comments of panel members whose questione
naires reflected indecision or disagreement regarding the over-

view of the assessment instruments,

- Statistiocal Treatment of Data
Guidelines. Results from the guestionnalre were first

organized inte a raw data table. One concern of thls study
was to determine if acceptable guidelines could be developed
for conatructing an IPEP for the handicapped child., To mea-

. sure bthis hypothesis a mean s¢ore for each of the questions
asked in the questionnaire was hand caleulated by the researche
er. The three scores in each section were then added together
and divided by three, resulting in a mean score for each sec-
tion of the Guidelines. The minimal score labeled as
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signifiocant was stated as 3.56.

Agsessment instruments. Results from the questionnaire
were first organized into a raw data table, One concern of
this study was to determine Aif applioable‘aaseasment instr-
ments for measuring the handiocapped child were appropriate,
To measure thls hypothesis a mean score for each of the quesw
tions asked in the questlonnaire was hand caloulated by the
researcher, The three scores in each section were then cal-
culated, resulting in a mean seore for each sectlon of the °
Assesament ingtruments. The minimal level of signifiocance

wag stated at 1,56,




CHADTER IV
RESULTS AND DISCUSSION

Introductlion

The purpose of this chapter is to interpret and discuss
all data collected within the limits of this study. The
gbtudy was designed to evaluate proposed Guildelines for Con-
strueting an Individualized Physical Eduocation Program (IPEP)
for the handicapped ohild, A seoond concern of the study was
‘the evaluation of proposed Assessment Instruments applicable
for use with the handicapped child,

A questionnalre was used to evaluate the proposed mater-
ial presented in each of two areas, IPEP and Assessment, The
questionnaire efaluating the IPEP (questionnaire A) was of
- the Likert Scale type with the following score values:
5-strongly agree, lY-agree, 3-undecided, 2-disagree and 1-
strongly dlsagree, Meah scores were compubed for questions
within each section of the IPEP and for the total section.
The level of significance utilized for acceptance or rejection
of the hypothesis was 3.56.

The questionnaire evaluating the assessment instruments
(questionnaire B) was of the categorical response type with
the following score values: 2-yegs, l-uniecided and O-no,
Means were ooﬁputed for questions within each section of the

Assessment 1ist and for the total section. The level of

ho
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gignifilcance utilized for acoceptance or rejection of the

hypothesis was 1.56.

Subjects

A sample of eleven individuals were chosen as the eval-
uators of the proposed Guidelines based on thelr experlience
and expertise in the field of exceptional education., A san-
ple of ten individuals were chosen as the evaluators of the
proposed hLssessment Instruments based on thelr experience and

knowledge in the fleld of physioal education.

Resultsg

The raw data collected from the questlonnailre evaluating
the Guidelines indicated that the frequency of positive re-
gponses was greabter than that for negative responses espeo-
1ally in sections one through four, six, seven, nine and ten.
Seotion eleven revealed a slightly broader preference of ree
sponse, while section eight (specifying percentage of time)
showed a general disagreement regarding the content of pro-
posed material concerning this area, These results are 1lluse
trated in Table 1 (see Appendix F).,

The mean secores obtained for the gquestions asked within
caoch section of the IPEP revealed that the results of guide-
line sections one through six, and nine through ten were
highly significant, ranging in seore from 4,00 to 4.63,
Soores for seotions sewen and eleven were moderately signifi-

cant, ranging in value from 3.72 to 4.00. Only the results
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of seotion eight (specifying perocentage of time) were not
significant with all scores reported below the 3.56 level.
These results are illustrated in Table 2 (see Appendix G).

The mean scores for each seotion of the IPEP showed that
IPEP sections one, two, four, six, nine and ten were hlghly
significant, ranging in score from 4,21 to 4,54, Sections
three, five, geven and eleven reflected a moderate level of
significance with socores ranging from 3.81 to 4.09., Only
the resulta of sectlon eight were not signifiocant with all
scores reported below the 3.56 level. The scores are reportw
ed in Table 3 (see Appendix H).

Selected comments made by the panel of evaluatora con-
cerning the prppdsed auldelines revealed that a majority of
the oommepts‘inﬂioated a need to slightly expand on the pro-
-posed matérial within certain sectlons. Other ocomments show-
ol a baslo agreement with the proposed material (see Appendix
I).

The raw data collected from the questionnaire evaluat;ng
the assessment list indieated that the frequency of popltive
responses was: greater than that for negative responses, es-
peclally in seotions one through five, elght and nine, Hdg-
ever, the results of sectlo#éfsix (sport skills Anventory)
and seven (danﬁe tests) éhpﬁed indecision énd/or disagree-
ment with thg'xroposed material conoerning theegﬁgreas. The
goores axre reported 1n Tqble 5 (sge Appendix J),

-+ Phe’ mean soores obbained for the questions asked within
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each section of the assessment 1list revealed that the re-
sults of assessment list seotions four, five, eight, and nine
were highly signifiocant, ranging in soore from 1.7 to 1.9.
Soores for seotions one (physieal fitness) and threé (funda-
mental skills-patterns) were moderatély significant, ranging
Ain socore from 1.4 to 1.8. The scores for section two (motor
abllity) 1.5, 1.7, and 1.4 were on the borderline of slgn1t1~
cance, Only the results of sections six (sport askill inven-
tories) were not signifiocant with'all soores reported falling
below the 1.56 level. These results are shown in Table 6 (see
Appendix K).

The mean scores for each sectlion pfythewmssessment list
showed that assessment 1ist sections five, six, nine and ten
were highly signifioant, ranging in score from 1.73 to 1.80.
Seotions one (physical fitness), two (motor ability), and
three (fundamental skills-patterns) reflected a low to moder-
ate level of significance with scores ranging from 1.60 to
1.70. Only sections six (sport skill inventories) and seven
{dance tests) were not significant with all scores reported
falling below the 3.56 level. Scores are reported in Table
? (see Appendix L).

Discusaion
Table 1. The frequency of positive responses seems to
indyoate a general agreement among the evaluators on the

material presented in the Introduction, Phases 6? the IPEP,
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Present Level of Performance, Short Term Instructional Objece
tives, Projeoted Dates of Initiation/Duration of Services and
Additional Information. The results for Anmual or Long Term
Goals, Annual or Long Term Objectives and Specifying Percent-
age of Time revealed a slightly broader variance in soores,
indicated by the increased number of undeclded responses.

The data for the Overview of the guidelines showed that only
tyo of the evaluators definitely disagreed with the proposed
material. The basis for this opinion does not seem to be
reflected in the raw date due to the lack of negative re-
sponses for other sections within the guldelines,

Table 2, The abundance of significant scores in the
table reflects agreement with the proposed material. Asgain
1pdeeision on the part of the panel members was.éxhlbited with
régard to the Specifying of Percentage of Time. Thia indecisw
jon may be answered in terms of statistioal principles, Be-
ceuse of the small size of the sample extreme scores have a
misleading effect on the results. The regearcher belleves
this to be the case concerning the data onvSpeoifying Per-
centage of Time. In addition, the exaotness of scores for
the Qverview may alsoabe a reflection of the lack of siZe in
the sample population.

Table j. The majority of significant scores 8seems to
1llustrate agreement with the proposed materiel. The non-
significance of the section Specifying Percentage of Time
could be the result of the small size of the sample population.
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In additlon, the high level of significance for Projeocted
Dates of Initiation/Duration of Services andi nonsignifioance
of Specifylny Percentage of Time appears to reveal a contra-
diotion of results, Both seotions contain similar material,
yet one section was highly significant, while the other was
not significant, _

Table 4., The majority of evaluators falled to make oome
ments regarding the proposed material. Of those recommenia-
tions made, most concerned an expansion of the material con-
talned in the seotions., Some recommendations advocated olari-
fication between an individualized plan and an individualized
program for the handicapped child. Some evaluators made come
ments regarding the application of the.suldellnes to thelr
specific state, whioch oontradicted the limitations of the
study.

Table 5. The data seemed to reflect agreement by the-
panel members for the areas of Physliecal Fitness, Fundamental
Skills-Patterns, Perceptual Motor Abilitles, Developmental
Profiles and Teats and Additional Tests. The results for
Sport Skill Inventories, Motor Ability and Dance Tests indi-
cate an inoreased mumber of undeolded responses. This trend
may be a reflection of an unfamiliarity on the part of the
evaluators, regarding the types of testa presented.

Table 6, The majority of slgnificant responses seens
to refleot agreement with the proposed assessment inatruments,

However the size of the sample limits the reliability of the
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means as a measurement of central tendency. This situation
18 shown An the results for Sport Skill Inventories., Two of
the three questions asked were moderately significant, while
the remaining socore was not significant, The combination of
the scores results in a mean that is below the level of slg-
nifiocance needed for the total sectlon.

Table 7. The nmumber of significant scores would appear
to ;11ustrate agreement with the propcséed material for a major-
ity of the sections., Only Sport Skill Inventories and Dance
Tests were rot significant within the limits of the study.
The reason for this result could be due to the siZze of the
sample involved., This situation is especially true for the
section Sport Skill Inventories (refer to Tgble 6).




CHAPTER V
CONCLUSIONS

Primary Purpose
The primary purpose of the study was to develop gulde-

lines for the construoting of an Individualized Physioal Edu-
cation Mrogram (IPEP) that can be included in the Individusl-
1zed Educatiional Program (IEP) for the handicapped chlld as
mandated by P.L. 94=142, A seoondary purpose of the study
was to compile a list of assessment instruments that are ap-

plicable for use with the handicapped ochild,

Summary
Bagsed on the mean scores for each section of the proe

posed guldelines the general hypothesie was accepted within
the limitations of the study. The scores showed signifilcance
in nine of the ten sections of the guldelines and for the
overview of the total proposed material. A non-significant
gcore was found to exist for one section of the guldselines,
However, due to the size of the sample population the non-
gignificance reported is subject to review.

Based on the mean scores for each section of the pro-
posed 1list of assessment instruments the general hypothesls
was accepted within the limits of the study. The scores fe~
vealed that there was a statistical sisnifioanoe for six of
the elght sections of the assessment list. Non-signiflocant

b7
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soores were found to exist for two of the sections. The re-
liability of these soores 1s subje&t to review due to the
slze of the sample involved.

Based on the comments made by the evaluators, appropriate
changes wore made in the proposed guldelines. These revis-
lons are lllustrated in Appendix M.

Conclusions
As a result of the findings of this study, and within

the set limitations, the following conslusions were made:
1. Guidelines for oonstructing an IPEP as a distinoct
part of the IEP for the handlecapped child ocan be devel-
oped and subsequently approved for use by a qualifiled
panel of experts in the field of exceptional populations
(see Appendix N).
2¢ A list of assessment lngtruments that adhere to the
nandates of P.L. 94-142 can be compiled and subsequently
approved for use by & qualified panel of experts.

Recommendations

Based on the findings of this study, 1t was recommerded
that:

1., Additlonal studies in the area of assessment and

evalunation be carried out in order to validate addition-

al testg, inventorlies and profiles that can be used for

-assessing the handicapped.
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2, Additional studies of this nature be conduoted using
a larger sample of evaluators elther on the state or
national level,

3. Additional studles of this nature be carried out in
order to compare the opinions of speclal educators, phy-
sioal éduoators, adapted physicai educaters andi related

serviece personnel.
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Proposed Guidelines for Constructing an IPEP

The followlng proposed guidelines for the oconstruoting

of Individualized Physical Education Programs are baged upon

the review of related literature, mandates within P.L. 94-142

and other avallable information on guidelines for individuale

ization.

Objectives

1.

2,

3.

to acquaint the physical education teacher with
certain rules amd regulations contained in P.L. 94-142.
to acquaint the physical education teacher with an
Irdividuallized Physical Education Program (IPEP).

to provide the physlcal education teacher with a
workable approach for writing an IPEP,

' Inzrgﬁuction

An individualized physical education program is a written
statement for a handiecapped child that includes:

A
B.
Co

D.

statement of present level of performance

statement of anmal or long-term goals

statement of long term and short-term instructional
objéotlvas (STIO)

statement of specif'ic related services and the exw
teht to which the ochild will participate in regular
physioal education |
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E. projeoted dates of initiation and antiocipated dura-
tion of servioces
The IPEP should be written for not only that child placed in
specifiocally des;gned physical education for 100 perecent of
the time, btut for that ochild who spends part of the time in
speclal physiecal education and the rest of the time mainstream.
ed in regular physical education.

The IPEP should be developed by a certifled physical edu-
cation teacher who would be qualified a8 determined by P.L.
94-142, which implies competenoy in serving the disabled and
the handioapped. Any further referensce to the physical educa-
tion teacher will infer that the teacher ocomplies with the
standards outlined in P.L. S4=142, sconcerning qualification,

In writing the IPEP the qualified ph&aloal education
teacher should cooperatively plan the program with the folQ
lowlng personnel:

1, s8special education teacher

2, supportive related services

3. parent/guardian of the ¢hild

Lk, ohild, whenever appropriate
The reasons behind cooperative planning oan best be desoribed
by Young (1965) who pointed out that when programs‘are indive
fdualized many foroes foocus on the ochild and it is true that
the eduocational team, classroom teachers and specilalists to-
gether, realize a higher potential in the teacher learnlng.

process because they are a team working for the greatest
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benefit of the child.

The purpose for the development of an IPEP 18 & direot
result of the intent of Congress. During committee hearings
on the rules and regulations of P.L. 94=142, committee mem=
bers worriéd that although physical education 1a avallable
and required by many school systems, for the handicapped
ohild it is seen as a luxury. The members also believed that
apecifically deslgned physical edubation, meeting the unigue
needs of the handicapped ochild, would be benefloclal to the
physical and emotional development of that child (U.3. Codege~
Congressional amd Administrative News, Vol. II, 1976). As
a result, a later House report directed the Commissioner of
Education to take steps regarding the provision of physical
education for all handicapped children (Conference Summary
on P,L., 94-142, 1976), The intent of Congress was clear and
was reflected by the inclusion of physical education in P.L.
k=142 as a distinct part of the speclal educational services
afforded the handiecapped ohild.

Component Areas of ithe IPRW
Aocording to mandates within P.L. 94142, the following

areas should be included in the IPEP for the handicapped ohilds
1. Physical and Motor Fitness
2, Fundamentali Motor Skills end Patterns
3., Aquatics

4. Dance
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5. Indlvldual and Group Games, including intramural
and lifetime sports

Phases of -the IPEP
Phase I. The qualified physical edusation teacher ocar-
ries out specifioc dlagnostic and soreening tests to assess
the ohild's level of funotloning in various areas of develop-
ment, The results of the tests are then examined for the
purpose of determining Af a specific physical education pro-
gram 18 needed for the éhlld in any of the component areas,
The qualified physiocal education teacher should then be able
to give the M-team appropriate recommendations concerning the
ohlld?'s ocapabllities in the motor areas. The physical educa-
tion teacher can supply this information direotly as a member
of the M«team or indirectly by providing the Mteam leader
with the necessary information regarding the motor area. In
either oase, the physical eduscation teacher must be aware
that any testing or evaluation of the handieapped ohild meet
the followlng requirements:
1. any tests given the child must be administered with
directions given in the child®s native tongue, un=
less 1t is not feasible to do so. A
2, any test given should be validated for the purpose
that 1t is belng used, -
3. the person(s) administering any tests be trained in

testing and measurement.,
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4, any tests used be tailored to assess the component
areas of physical education,

5. the results of the testing refleot the handicapped
ohild's abilities and not merely reflect his/her
héndioap or disability,

6., for any handicapped ohlld not presently being served,
the results from testing must be re-evaluated, after
a period of thirty oalendar days, Af they are to bhe
used in writing an IPEP for the ohild,

Phase II. The qualified physiocal education teacher, bas-
ed on the results of testing, then makes recommendations to
the M-team leader concerning the abllities of the ochild in
the motor area, These recommendations provide the founda~
tion on which the annual goals and long-term objectives are
constructed for the handicapped ohild,

Phase III. All information regarding the handiocapped
ochild, ineluding data relating to physieal education, 18 then
reviewed by members of the M-team, After oonsidering this
information and any additional data received, the M«team
leader)recommends the ¢hild for placement in an appropriate
area of eduocation, special education/physical education.

Phagse IV. This next step begins the IPEP process. Ab
this time there 18 no uniform format, at either the Federal
level or within the State of Wisoonsin, specific to the write
Ang of the IPEP., However, there are certain items that should
appear on the IPEP that parallel items mandated by elither
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Federal law or laws within the State of Wisoonsin regarding
the writing of an Individualized Educational Program (IEP).
(The items needed for writing the IPEP will be desoribed on

the followlng pages and were previonsly listed in the intro
duction).

Pregent Level of Performance
This 18 a written statement for the handlecepped shild,
developed by the qualified physiocal education teacher, that

reflects the child's status in certain component:areas of
physieal educatlon. The information sontained in the state-
ment inocludes the results of previous testing carried out in
Phase I and additional testing and observation used in deter-
mining the child’s present level of performan&e in physiocal
education. The tests administered in Phase I examined whether
there was an educational need and as such measured the ohild
against acoepted developmental standards. The later tesating,
evaluating the child's level of functlonling, takes into con-
sideration not only those previously determined defioclt areas,
ut those areas where the child exhibited sklll and capabllity.
Example
In Phase I, Johnny was administered the Harvard Step
Test to measure his cardio-vascular fitness/endurance,
The results of the test placed Johnny in between the
poor and very poor ocategoryifor C/V fitness/endurance,
designating a need for improvement:in this area, Addit-
jonal testing was carried out in Phage IV. At this time




60

Johnny was given the AAHPER 600 yard walk/run., Obser-
vatlgﬁ of Johnny during the test revealed adequate
techﬁlQué in the run, tut inability to run continuously
for ;ore than one mimite intervals, As a result Johnny
again placed in the poor category for C/V fitness/endur-

ance,

Recommendations
1. encourage maximal effort on the part of the child

during testing.
2., any testing, Af possible, should refleoct some cor-
relation with the child®s curriculum.
3. encourage the use of the following soureces of evale
uations
a. results from preliminary and pregent level assess-
nents |
b. mastery of Short Term Instructional Objectives
.(STIO) as a measure of achlevement
c. additional pre-amd post testing, 1f necessary
4, oconsideration should be made conecerning the child'e
peer group, if the chlld 1is to bé mainstreamed to
any extent in regular physical educetion. This ocdh=-
sideration can be ashleved elther through test re=-

sulta or motor checklist summaries,

Long Term or Annual Goals
Long term goals should be general statements of what the
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qualified physical edusation teacher expects the ohild to
learn in the physleal education program. The goals should
algo take into consideration the child's physical growth,
emotional maturation and rate of acquiring skill-capabllity.
The goals should be stated conolsely enongh»to acoount for
individualization and broad enough to allow for unexpected
success. If the goals reflect achievement for one year they
are labeled anmal goals. Any goals that require.g~1onger
perliod of time for achievement are labeled long term goals.

Example
Johnny will improve his oardlio-vasocular fitness/endurance.

Annual or Long Term Objectives
Anmial objectives closely resemble the anmual goals dis-

cussed in the previous section. The difference between the
two is that the objectives are more spesific in stating what
the ohlld 18 expeoted to learn in the individualized physical
education program. Annual objectives are based on progress

during the course of one year, The long term objectives
replace the annmal objectives only if the long term goals re-

quire longer than one year to accomplish. The annual or long
term objectives should include the following:
1. a statement of the skill or behavior to be attalned
by the handilcapped chlild.
2., a specific time period within which an evaluation

can take place,
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3. measureable and objective oriteria which oan reflect
the success of the handioapped child,
Example
Johnny will improve his C/V fitness/endurance through a
program involving the followlng activities:
a, rumning
b. swimning
6. oYycling - stationary and oross country
# For the purpose of thils paper the éxample used to 1llus-
trate STIO's will be the run.

Short Term Instructional Objectives gST;O}

These objectives are more manageable tasks broken down
Ainto sequential components of graded diffioulty.. The STIO's
represent the blocks upon which the handicapped child bullds

towards the anmal or long term objectives and eventual anmial

or long term goals. The time period for completing each ob=
jeotive 18 variable, depending on the capabllity of the chlld,
However, most STIO's are mastered within a relatively short
period of time.
Example

1. Johnny will jog in place for 2 minutes,

2. Johnny will run in place for 2 mimibtes,

3. Johnny wiil run around a track for 2 mimtes, Yest

for 1 mimute and run for an additional 1 minute.
4, Johnny will run for 5 mimutes, rest for 2 mimutes

and run for an addition2l 2 mimtes,
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5. Johnny will run for 10 mimtes, rest for 3 minutes
and run for an edditional 3 mimites,
6 Johnny will run for 12 mimutes and cover a distance
Qr_at least three-quarters of a mile.
7, ‘Johnny Will run for 12 mimutes and cover a distance
of at least one mile
8, Johnny will run for 12 mimtes and cover a distance
of over one mile.
# In steps 3-7 Johnny will be allowed to run/walk. However,
the walk interval will be reastriocted to a time period of not

more than 30 seconds.

Recommendations
A, plan initial tasks to ensure the success of the child.
B. Af a level (STIO)‘proves ta be too difficult, reduce
that level into smaller, more mansageable units.
C. aquentify or qualify each objective with an easily
manageable variable; i.e., time, distansce, nnmbér

of laps.

Related Services

The term as defined by Irvin (1976) means transportation
and such developmental, eorreqt1Ve and other supportive ser-
vices as may be required to assist the handiocapped child to

benefit from physical education. These serviees 1noiﬁ€é the

-followlng areass
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1. psychological counseling

2+ Dphysleal and occupational therapy

3« reoreational therapy

Th; qnéiified physical eduocation teacher, in cooperation
with previquély mentioned personnel, outlines the supportive
gservices needed that will best meet the objectives and goals
of the ohild., Included in the outline is a projected amount
of time to be spent in related services.
* Related services are not necessary for each handicapped
ohild, These services are required for only those children
designated by the physical educatlion teacher as needing sup-

portive servieces to maximize the child's development,

Recommendations

i1, related services are supportive and should not act
as a substitute for speoifically designed physlical
education,

2. encourage the help of the special education teacher
and those personnel in related services when deter-
mining programming for the ohild in thls area.

3¢ Af the child is placed in a related service, the _
qualified physiocal education teacher must obtain frem
the individual providing the supportive services a
written statement of what the program will involve,

mich the same as for the IPEP,
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Specifying of Percentage of Tinme
This 18 a statement that further olarifies the percent-

age of time outlined in the M-team placement declsion. Esti-
mates on the amount of time spent on the STIO's are needed
elther on'a daily, weekly, monthly, semeste: or yearly basis,
depending on the needs of the ohild and the staff involved.
Example
The following 1s an example based on a school having
36 weeks in the sohool year or 180 days.
Stepss
1+ multiply total number of days by total hrs./day
180 days/year
x 6 hours/day
1,080 total hours/year
2. multiply total mumber of hours by 60 mimites
1,080 hours/year

x 60 mimites/hour
64,800 total mimites/year

3. multiply percentage of time designated by the
M-team that will be spent in physical education
(8425% or 1/12) by total number of mimites/year.
1/12 x 64,800 = 5,400 total mimtes in physiocal
education/year ,

I, divide total mimites in physical edusation/year
by total mumber of days in school year.

5,400 f 180 = 30 mimtes/day in physical education
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5. subtract sufficient amount of time lost as a re-
sult of cancelled sessions or other miscellaneous
events,

2 days/month = 60 mimites/month

60 x 9 = 540 mimutes lost in physical education
5,400 total minutes in physical education

= 540 mimtes of lost time

4,960 mimates of actual time 1n‘ph&sioal eduoa-
tion/year
The next step would be to make an estimate on the amount
of time that would be spent on each STIO, The estimate
would be based on information about the child gathered
through tesﬁing and observation. For the purpose of
this paper the total time spent in physical education
wlll be divided equally among the 3 STIO's,
6+ estimation of time spent on each STIO
L. #,960 % 3 = 1,653 total mirutes spent on each STIO |
A further breakidown of time would be required Af estle
nates were needed on a dally, weekly, monthly, or semes-
ter baslis, Again this estimate would be based on pre=-
vious information and mimtes would be caloulated ac-
ocording to the specific time schedule required.

Projected Dates for Initiation snd Duration of Services

This is a written stabtement that establishes a time when

services for the handicapped child are to begin and end. Also

- inoluded in this statement is a review date. This date
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reflects that time when the child's progress in the program
A8 evaluated, The progress of the child can be measured by
using the previously mentioned methods of oomparing pre- and
post test data or evaluating the level of mastery the child
has attalned in his/her STIO*s, The schedule for the review
date can be any time period agreed upon by the developers of
the IPEP within the restriction of the time schedule suggested
by Federal mandates.

Additional Items to be Inciuded in the IPEP
In addition to the iltems already.discussed, the IPEP oan
include the following:
1, statement of the strategles/techniques to be used
in teaching the child,
2. statement of the equipment/resources to be used in
the program.
3. statement further clarifying the objeotive evaluation
criteria to be used,
The items listed above serve to make the IPEP & more exact
ingtrument in prescribing specifically designed physioal edu=
cation for the handlcapped child. These items will be dis-
cussed separately and in brief on the following pages.

Strategies(Technlgues

This is & written statement that contains recommendations
relative to specific methods or approaches that wlll be em-
ployed in trying to get the handicapped child to achieve his/
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her goals, This statement then serves to provide the parent/
guardian with further information about the child's program
and also aot as a record for future assessment of the child
regarding learning style and motivation., Finally bthe strate
egies/teohﬁiques‘émployed should be flexible and subject to

ochange allowing for unforeseeable events or situations.

Equ pgent(ﬁesouroés

This is & written statement or more preferably a listing
of specifio eqnipment/resources to be used in the individuale
AZed program for the ohild., This 1list should include equip-
ment already in the school's inventory and any recommended
equipment that wonuld better help the teascher meet the educa-
tional needs of the handicapped child, In addition to equip-
ment, the qualified physical eduaation teacher should mention
any other resources that he/she will use in oarrying out the
program for the childs This list should consist of any spece
Afic books, films or other materials that the teacher would
conslider important in planning activities for the child's
program. These lists would then begin to supply other indiv-
iduals in the fleld of physical education with growlng mumber
of resources avallable for use with the handiecapped population.

Objective Evaluation Criteria
This 1s a statement that, if necessary, further describes

the methods by whieh the qualifled physiocal education teacher
will evaluete and measure the handicapped child's achievement.

Three general approaches of evaluation ares
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1, oriterion-referenced measurement -~ this approach ine

volves a structured system that evaluates each STIO
before and after instructions

2¢ mllestone evaluation - this approach involves eval-

uating mastery of STIO's at regularly established
time periods,

3¢ year-eml evaluation - this approach involves a meet-

ing held at the end of the school year to determine
the child's achievement,

As stated previously, there is no available format for
writing the IPEP elther on the Federal level or within the
State of Wisconsin. The preceding pages have attémpted only
to acqueint the'phyaloal education teacher with the itenms
necessary for the developmenﬁ of an IPEPs The following pages
will provide the physical education teachei with a model for-
mat that ocan be used when writing an IPEP for a handiocapped
child. |
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Individualized Physical Education Program

Names Areas of Disability: (check)

Age: D.0.B. Mentally Retarded _ Emot. Disturbed

Ref'erred bys Orthoped., Handlo.__ Speech Impaired
Visually Handie.___ Hard of Hearing

Preliminary Testing: Other Health Impaired _  Deaf

ie , 3

Present Level Anmual or Anmal or

of Performance Long Term Goals Long Term Objectives
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Persons Responsible for Writing IPEPs

Name

Name

Title (position)
Title (position)

Other Personnel Providing Services: (copy of program attached)

Name

Name

Name

Date of Program Entrys
Date of Program Reviews

Title (position)
TAtle(position)
Title(position)
Date of Projected End of Servicess

Shoxt Term

Estimated Time of % of

Instruotional Obqutlves

Beginning/Ending Time
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Signature of Parenb[Guardians

Date

Date
Signature of IPEP Developer(s)s

Date

Date
Schools
Additional Comments:
Person(s) Techniques/ Equipment/ Support
Regpo e Strategies Regources Sexvices
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External Evaluation of Proposed Guidelines for an IPEP

Please review the material that has been distributed to
you on Guidelines for Construocting Individualized Physioal

Eduocation Pro, 8y taking into oonsideration content, format,

and any other topie that you believe to be important, After
finishing your review it 1s asked that you complete the fol-
lowing questionnaire, which is an evaluation of the material

presented,

Directions - The following questions evaluate the material
presented in eaoh section of the Guidelines. FPlease answexr
all questions by eirecling the appropriate response on the
Likert soale provided. The scale 18 valued at 5 for Strongly
ents

Agree to 1 for-Strogﬁlx Disagres. Any additional oomm
can be recorded In the space below each question.
34 A U D 8D
1. Introduction 4
Content - 18 it appropriate 5 3 2 1
Format = 1s it presented in a loglcal
manner 5 4 3 2 1
Aggllpab111tx - 5 4 3 2 1

2. Phases of the IPEP

ontent -~ is 1t appropriate 5 4 3 2 1
Fgrmaf = 18 ALt presented in a loglcal

manner : 5 3 2 i
Applicability - 13 At necessary 5 4 3 2 1

3. Present Level of Performance
Content - is it appropriate 5 4 3 2 1
Formaf'ﬁ is 1t presented in a logloal

~ manner : 5 3 2 1
Applicability - 18 it necessary 5 4 3 2 1
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4., Annual or Long Term Goals SA A U D 3D
Content - 18 EE appropriate 5 4 3 2 1
Format - is it presented in a loglcal

nanner 5 4 3 2 1
Applicability - 48 it necessary 5 4 3 2 1
5. Annmual or Long Term Objeotives
ontent - is it appropriate 4 1
Format - is it presented in a logloal
manner 5 % 3 2 1
Applicability - is it necessary 5 4 3 2 1

6. Short Term Instructional Objestives {STIO)

Content «~ is it appropriate 5 3 2 1
Format - is it presented in a logical

mannexr 5 4 3 2 1
Applicability - 18 it necessary 5 4 3 2 1

7+ Rylated Services

ontent - 18 appropriate 4 2 1
Format - is it presented in a logieal

manner 5 4 3 2 %
Applicability - is it necessary 5 4 3 2 1

8. Specifyi Percentage of Time
Confenf - 13 1t appropriabe L 2 1
Format - is it presented in a logical

nanner 5 4 3 2 1
Applieabllity - is it necessary 5 4 3 2 1

9+ Projected Dates of Initiation/

Duration of 3Services

ontent = 18 appropriate b 2 1
Format - 1s 1t presented in a logleal

manney 5 4 3 2 1
Applicabllity ~ is At necessary 5 4 3 2 1




10, Additional Information
Content -~ 18 1t appropriate
Format - is it presented in a logical
manner

Applicablility - 1s it necessary

Ut\n\.ng

rE & o>

wWw w Q

(GRS SEE -
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pr%

Overview of Total Guldelines
ontent - does material meet stated
objectives 5
Format - 18 maberial presented loglcally 5

Applicability - can materisl be useful
in the field 5

Ww

Additional Comments

-

Signatures
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Proposed Assessment and Evaluation Instruments

The followlng is a proposed list of tests, developmental
profiles and sport skill 1nvenboi1es recommended for use in
the assessment and evaluation of handicapped ohildren, The
1list 18 not all ineclusive due to the limitations involved
in the writing of the study.

included are the result of mandates outlined in sectlion 121a.5

The categories of handicaps
of P.L. 94=142, This section defines handicapped children
as those chlildren evaluated in acocordance with sections
121a.530-121a:534 as being:

The 1ist
A¢

Mentelly Retarded
Hard of Hearing

Deaf _
Visually HandAicapped
Seriously Emotionally
Disturbed

of assessmenté 18 separated

,cdﬁponént arcas of physlcal

Orthopedically Impaired
Other Health Impalred
Multi-~-Handicapped
Learning Disabled

into the following zaztss

education

B,
Cs

appropriate age levels
type of handieapped child that could be assessed
by the test

Physical Fitness (general) Age Level Type of Handica
B (refer to aﬁoveg
1. AAHPER Youth Fitness Test

for Normal and Retarded 8-18 1-5,9

2., Hayden's Physical Fitness

Test for Mentallyrnetarded 8-17 1-5,9

3« The Peabody Test of

Physica. Fitness v 5=9 1=9#*

4, Texas Physical Fitness Test 7=10 1-5,9

‘5, Physical Fitness Test Battery

for the Mentally Retarded (Eait) 9-20 1-5,9

% denbﬁes test sectienSAQ;efapplloable with

certain restrictions;, .




Motor Ability (fitness) Age Level

1, Motor Development Activities
for the Mentally Retarded (Bower) 5-up

2, Oseretsky Tests of Mobtor

Proficiency le16
3+ The Doman-Delacato Developmental
Mobility Seale 3=8
L, Basic Motor Fitness Test
(Hilsendager) 15
5. Iowa=Brace Test 9-up

Fundamental Skills-Patterns
1. Movement Pattern Cheoklist

(Thompson) 5=11
2. Meeting Street Sehool
Soreening Test 5-8

3., Peabody Developmental Motor
Scales 0=7

4, The Teaching Research Motox
Development Scale for Moderately
and Severely Retarded Children 3=18

- 54 81x Category Gross Motor
Test (Cratty) . haid

Perceptual Motor Ablilitles

1., Frostig's Developmental Test
of Visual Perception | )

2, Perceptual Motor Survey(Sullivan) 5-14

3+ The Purdue Peroeptual Motoxr
Survey 6«10

4, The Peroceptual Motor Attributes
of Mentally Retarded Chlildren and

Youth (L.A. Spee, Eds) =2l
8: A Perceptual Test Battery
(Univ, of Chiocago) 7 5=8 -

% denotes test sections are applicable with certain restrictions

Type of Handleap

1-9%
1.9%
6-8

1.9%
1-5

1-9%
1-g#

1a9%

1=g%

1-5

1-9*
1-9%

1=9*

1-9%

1-9%




DeVelopgéntal Profiles~Teats

ége Level

- 14 Denver Developmental Soreening 2 wks ~
Inventory 6 yrs
2, Valstt Developmental Survey  2-7

3. Psyohoeducatlbnal Inventory of

Basic Learning Abllities (Valett) 2«7
Lk, Developmental Activities

Sereening Inventory (Teaching

Resources Corporation) 0=~5
5+ Young Educable Mentally

Retarded Performance Preoflle 7=-up
Sport_Skill invégtor;es

1. Archery - AAHPER Test 9~up
2, Gymnastics-Johnson Gymnastlds

Rating Soale 9-up
3. Soccer-=MeDonald Test 9~up
L, Swimming-Hewitt Swimming

thievement Test 7~=u1p
5¢  Softball-AAHPER Test 9-up
Dance Tests

1, Waglow's Soslal Dance Test 12.up
2+ Tempo Test (Lemon) 10-up
3 Ashton's Praotical Rhythm

‘Test 12.up
4 Rhythm Run Danoe Test 12-up
5. Feall and Recovery Test of

Dance Ablllty : i2-up
,Additional Tests .

14 Flexibility = The Modified ,
‘ v‘~81t and Reaoh Test - 6=up

80

Type of Handioap

1ag#
1-9%

1-9%

1.9%

1wg#

1-549,6, 8

1“5’9
1'5,9

19
1-5,9(6-8)#
1,4-6,9%
1,“‘-6’9*

1,“"6,9*':' '
1yh=6,9%

1:”'6a9*’

1-5,9 (6-8)*'-'

v * denotes test seotions are applioable with certain restrictions
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Additional Tests (cont,) Age Level Type of Handioep

2+ Strength (isotonie) - Spring ' e
Scale Strength Tests 12-up 1-9%

3, 8trength (isometric) - | :
Tensiometers and Dynomometers 10-up 1.9#%

h¢ Agility - LSU Agllity Test 10-up 1=3, 59
5. Power - ‘Sargent's Jump 9-up 1-5,9

# denotes test seotlons are applicable With certain restriotions
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External Evaluation of Proposed Aggassmeﬁt Instruments

Please review the material that has been distributed to

you on Assessment and Evaluation Ingtruments, taking into
conglderation validity, applicability and any dther topic

you believe to be important, After finishing your review
it is asked that you complete the following questionnalre,
which is an evaluation of the material preasented,

Directions. The following questions evaluate the material
contained in each section of the Assessment and Evaluation
list, Please answer all questions by cireling the appropr-
iate response on the categorical socale provided. The soale
is valued at 2 pts, for Yes, 1 pt. for Undeclded, and 0 pts.
for No. Any additlional oomments can be recorded in the space
below each sectlon. ,

1, Physical Fitness (Eenerall Yes Undecided No
e e tests valid? 2 1 0
Are the tests applicable for the
handicapped? 2 1 0
Do the tests requlre speclal know-
ledge for administratlion and
interpretation? 2 1 0

2, Motor Ability (fitness)
he tests valid? 2 1 0
Are fhe tests applioable for the _
handicapped? 2 i 0
Do the tests require a speclal know-
"ledge for administration and
interpretation? 2 1 4]

3. Fundamental Skll%s-?atterns »
» e the tests vallid? 2 1 0
Are the testa applicable for the

handloapped? 2 -1 0
Do the tests require a special know-

ledge for administration and :

interpretation? 2 1 0




k.

5.

6.

7.

8.

Do the tests require a special know-

84

Perceptual Motor Abilitles Yes Undecided No
Are EEe Tests valld? -z T 0

Are the tests applicable for the

handicapped? 2 1 0
Do the tests: require a speclal know-

ledge for administration and

1nterpretation? 2 1 0

Developmental Profiles-Tests
Are the tests valid? 2 1 0
Are the tests applicable for the :
handicapped? 2 1 0
Do the tests require a special know-
ledge for administration and
interpretation? 2 1 0

Sport. Skill I ve torles

Are 2 1 0

Are the tests applicable for the ‘
‘handicapped? 2 1 0

Do the tests require a speclal know-
ledge for administration and
1nberpretation? 2 1 0

Dance Tests'
Are the tests valid? -2 1 0
Are the tests applicable for the

handlcapped? L 2 ki 0
Do the tests require a special kmow-

ledgs: for administration and

1nterpretatlon? 2 1 Y

Addit onal Tests
e the tests valid? 2 -1 -0
Are the tests: applicable for the

handioapped? 2 1 0

ledge for: administratlon and
1nterpretation3 , 2 : 1
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9. Overview of Assgesament and Evaluat%gn List
Do the tests conform wi e requlrenents
Can this material be useful in the field? 2 i 0
Should the administrators and interpre-
tors of test results be qualified in
Adapted Physiocal Education? 2 1 0

Addstional Comments

Signatures
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Carlton J, Hansen

¢/o Dr, lLane A, Goodwin
115 Wittich Hall
University of Wisconsin
La crosse, Wisconsin 54601

Name of Individual
Position of Individual
Organization Afrlliation
Address

City, State Zip Code

Dear

Enclosed you will find a copy of proposed Guidelines for
Constructing an Individualized Physical Education Program
for the handicapped child, The Guidelines are a part of

my seminar paper that As being presented in partial fulfill-
ment of the requirements for a Master of Sclence Degree in
Physical HEduocation-Handicapped, here at the University of
Wiscongin-la Crosse, The Guldelines are being developed
un%gr 4the direction of my graduate advisor, Dr, Lane A,
Goodwin.

The reason that you have been contacted 1s in the hopea that
you will act as a membexr of a panel of experts in the field
of exceptional education, who will be reviewing and evaluat-
ing the Guidelines, The evaluation will consist of filling
out the enclosed questionnaire. Upon completion of the.
evaluation, please return the questionnaire and the Guide-
lines back to me uglng the enclosed self-addressed stamped
envelope., It.1s &sked that you return the materlal on or
before July 21, 1978, ,

Your help and consideration will bebgreatly appreciated.,

Sincerely,

Lane A, Goodwin, Ph.D. . Carlton J. Hansen
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g’ Table 1
Raw Data Table Illustrating Frequenoy and Range

Seotlions of the
Guidelines

Questions
Agree
Undecided
Disagree

Agree

1, Introduetion

2. Phases of the IP&P

3¢ Present Level of
Performance

4, Annual or Long
) Tern Goals

5. Annual or Long
Term Objectives

6. Short Term
Instructional
Objectives

7+ Related Servioces

8. Specifying
Percentage of Time

9. Projected Dates of
Initiation/Duration
of Services

10, Additional
Information

11. Ovexrview of Total
Guldelines

owmoopcpowuwwwuooﬂwwdumﬂummono B
m&ﬂoooocoruwooﬂw»ﬁ»»ﬂooooogooo o0 Disagree

aurlowrlowrlourloprlawRlaw oo klawr: | ow e
&:euwwmmﬁmumbw#mkmmmqmmmpmwmmm SN Strongly
wu%mmqm#wuuuhaucmwwmuummmﬂwcu: oWn &
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2
4 Table 2
Mean Scores for each Question Asked in Questionnalire A
Septions of the Questions
Guidellnes ) A B c
1. Introduction - 4 Lo 4.36* 4027*
2+ Phasgses of the IPEP G27% L,18% L, 27%
3. Present Level of :
Performance 4.00* 1&.00* 4027*
k., Annmual or Long
Term Goals L,36% L, 09%* 4,18%
5. Anmal or Long
Term Objectives J.63% 4,18+ L 27+
6. Short Term Instruetional
Objectives L, 00%* Iy, 27# 4, how
7. Related Services , 3.81% 3,72% 4,00%
8. Specifying Peroentage
of Time ‘ : 3.54 3.54 3.36
9. Projected Dates of
Initiation/Duration
of Services b Lo* L, 63% b, 63%
10. Additional Information b,09% Loo% L Low
11, Overview of Total

Guldelines 3.81% 3.81% 3.81%

# denotes significance Within the 1imlts of the study
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Mean Scores for each Section of the Guidelines
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Sections of the Guidelines

1.
2,
3
b,
56
6.
7o
8.
e

io.
i1.

Introduction

Phases of the IPEP

Present Level of Performance
Annual or Lohg Term Goals

Anmal or Long Term Objectives
Short Term Instructional Objectives
Related Services

Specifying fercentage of Time

Projected Dates of Initiation/
Duration of Services

Additional Information
Overview orrﬁptal Guidelines

M

ey 3%
ey 2k%
k. 09%
o2
h,o2%
o 22%
3,84%
3.48

b, Sl
b, 25%
3.81%

proar s

* denotes significanse within the 1limits of the study
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Table 4
Comments of the Evaluators of the Guidellnes

Introdugtion
Don't P.T.'s and O.,T.'s qualify by law to write the IPEP.

W/mainstreamed 8 are you implying adapted physical education
specialist does it all.,

94-142 does not specify certification requirements for physie
ocal education teacher.,

Include oriteria and evaluation procedures for determining
anmually whether the STIO's are being achleved,

These are implications not fact. The qualification of the
physical education teacher giving services to handicapped has
not been clearly defined in the law or on the rules and regu-
lations of the state of Wisconsin,

Include regular physical education teachers in the program -
plamning of IPEP,

Phasges bg the IPEP

The specific physical education program should not be deter-
mined until after M-team testing.

According to P.L. 94=142 an M«Team has two functions:
i, identifying a ochild as handicapped
2, determining the special edueation, physical educa-
tion and related services needs

Testing and evaluation requirement number six is no longer
necessgary.

Present Level of Educational Performance

Expand a 1ittle more.
Step test example very weak and hard tb generalize from,

Clarify integration vs. mainstreaming the whole nation 1s
confused.,

Would suggest the consideration of denoting the child's
average level of performance in academlos and soclal develop-
ment 80 that inter-relationships and effeocts of might be re-
lated to motor development.
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Anmial or Long Term Goals
Should be measureable,

Should the goals include oriteria to meeting the need. How
much?

If long term objective 158 stated properly this seems to be
a atep to eliminate or combine into one,

Annual or Long Term Objectives
Seems like example eliminates speeific time periods.

Does not specify number three and does not include a level
of achievement,

In additlon, the anmal or long term objeectlves should include
the following:

2, method of measurement and objective oriteria which
can reflect the success of the child.

3. sapecifled time period within which an evaluatlion
can take place.

4, specific educational, supportive and related ser=
vioces needed to assist the child in meeting the
objectives.

5. estimate of percentage of time to be spent 1n regular
and special education.

6, anticipated mumber of interventions, methods, mater-
ial to be employed.,

7. 8schedule of evaluation of objestives upon attain
ment or at end of school year,

8. projected dates for initiation/duration of services.

Short Term Instructional Objectives
Do you feel STIO's should be»written for semeater, weekly, etc.

Related Services

Term ag defined by Irvin is too limited in relation to total
IEP,

Define term as used Ain final rules and regulations, not Irvin.
Should explain this 1ist, is not all inclusive.

Include health servioces.

Specifying Percentage of Time
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Minutes good for establishing ourriculum for year, but in
STIO's I would question. The law doesn't state that the
time must be glven in minutes,

I question the preciseness of the percentages.

System too oomplex to be applicable.

Question Af necessary to go into such detall,

Very well done.

Projected Dates ﬁgr Initiation and Duration of Services
There 18 a time limit for initlation.

Shorten example -~ good idea like "I CAN" material.

Should coincide wlth regular reporting periods for normal
ohildrqn.

Additional Areas

Thig 18 weak, important areas are addressed hers and should
not be called additional areas.

The areas should also include:
4, dates of conference planning with the parents/child.
5+ .persons completing the IPEP.
6. persons responsible for delivery of educational
gervices,

Overview of Guldelines

Probably should be a full model,

I would have liked to see your model format with a few exam-
ples. I enjoyed reviewing this.

There are some concerns relative to the acouracy of statement
made in the report.

Very well done. I believe examples of specific educational
objectives need to be improved,

I think this 1s a good concept, however I dizagree with the
gequence of events and the requirements for a great deal of

the contents,

First editions of road maps are always a 11ttle hazy--this 1is
well done, cut percentage of time or condense Af possible,
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It i3 not necessary to have parent or teacher sign each'part
of the IEP. The IPEP should be a part of the total IEP and
parents and teachers need to sign only once, Very good paper.

You can see from my responses that I am highly impressed.
However you realize that I have muoch knowledge of the laws
but little knowledge regarding the specifics of adaptive
physical education, '
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Raw Data Table Illustrating Frequency and Range

Table 5
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Sections of the

Assessment List

1,

3.

b,

5.

6.

7e

8,

e

Physical Fitness
Motor Ability
(fitness)

Pundamental Skills
Patterns

Perceptual Motor
Abilities

Developmental Pro-
files-Tests

Sport Skill
Inventories

Dance Tests

Additional Tests

Overview of
Assesament List

Questions

Yes

Undecided

QPO W QT QW RiQ RO o RO PlowRQw >

CONO CFCO ONCORR 1V PR 1= 5] 00~3 OG0 \O O O\ 00 COINI ~3 GNOMO \O

%»No:mtmmrmmmwmma»um&puu%wo
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Table 6

Mean Scores for each Question Asked in Questionnalre B

Sectlions of the Questions
Assessment List A B C
1. Physical Fitness 1.80% 1.90% 1.40
2. Motor Ability (fitness) 1.50 1,70% 1.40
3. Fundamental Skills :

Patterns 1.80% 1.80% 1.50
k. Perceptual Motor Abilities 1.70% 1.,90% 1.80%
5. Developmental Profiles-

Tests 1.80% 1.,70% 1.70%
6. Sport Skill Inventories 1.70#% 1,70% 1.00
7. Dance Tests ' 1.20 1.20 1.40
8. Additional Tests 1,80% 1.60% 1.80%
9. Overview of Assessment Iist 1.80% 1.80% 1.80%

* denotes significance within the limits of the study
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~Table 7

Mean Scores for each Seotion of the ALssessment List

Sections of the X
Assessment Iist =

1. Physical Fitness 1.,70%
2, Motor Ability (fitness) 1,60%
3. Fundamental Skills-Patterns 1,70%
&4, Perceptual Motor Abilities 1.80%
5. Developmental Profiles-Tests 1.73%
6. Sport Skill Inventories 1,46
7. DanoeATesps ' 1.26
8, Additional Tests 1.73%
9. Overview of Assessment List 1.80#

* denotes significance within the limits of the study
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Introduction

Physical education services, specifically designed if
necessary, must be made avallable to every handicapped ohild
receiving a public education., Each handicapped ochild must
be afforded the.opportunity to participate in the regular
physical education program unlesss

1. The child 1s enrolled in a separate facllity; or

2. The ohlld needs speoifically designed physiocal edu~
cation.

If specially designed physical educatlion is presoribed the:
public agency responsible shall provide or make arrangements
for the services.

An IPEP is a written statement for a handioapped child

that ineludess

A, statement of preéent level of educational performanse

B. statement of anmial or long tefm goals

C., statement of long term and short term instructional
objectivea (STIO)

D. statement of specific related services and the ex-
tent to whioh the ohlld will participate in regular
physlceal education

E. projected dates of initiation and anticlpated dura-
tion of services

F. coriteria and evaluation procedures for determining
annually whether the STIO's are being achleved.

The IPEP should be developed by a certified physical
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education teacher who would be qualified as determined by
section 12ia.12 of P.L. 94=142, which implies competenoy in
gerving the disabled and handlicapped.

Phases of the IPEP
Phase III. All information regarding the child, inolud-

ing data relating to physical education, 1s then reviewed by
the members of the Multi-disciplinary Team. After consider-
ing this information the M-team leader elther identifles the
ohild as handicapped or non-handiocapped, and determines the
special education and related services needed,

Phage IV. The next step begins the IPEP process. At
this time there is pb uniform format elther at the federal
level or within thé State of Wisconsin, specific to the writ-
ing of the IPEP. However, there are certain areas that should
be included in the IPEP that parallel areas mandated by elther
federal law or Chapter 115, in the State of Wisconsin, regard-
ing the writing of an Individualized Educational Program (IEP).
These areas will be discussed on the following pages and were

previously listed in the introduction.

Present Level of FPerformance

This 18 a written statement for the handicapped child,
developed by the qualified physiocal education teacher, that
reflects the child's status in certain component ‘areas of
physical education. The information contained in the state-

ment includes the results of teats carried out in Phase I and
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additional testing and observation used to determine the
child’s present level of performance. In addition, informa-
tion denoting the child's average level of perfbrmance in

the social and academio areas should be included in the state~
ment. This inclusion could lead to an obgervatlon of cause
and effeoct relatlbnshlps between physiocal education and the

above areas,

Annual or Long Texm Goals (ATG or LIG)

Example -~ ATG
Johnny will improve his C/V fitness-endurance 25 percent,

in relation to previous test results.
LTG - Johnny will improve his C/V fitness endurance 100 per-

cent, in relation to previous test results,

Annual or Long Term Objectives

The annmual or long term objectives should inelude the
following:

1, & statement of the skill or behavior to be attained
by the handicapped child.

2. method of measurement and objective eriteria which
oan reflect the success of the handicapped child,

3. specified time period within whioh an evaluation can
take place.

4, estimate of the peréentage of time sbudent will spend

in regular and speclal education.
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Examgle

Johnny will improve his ¢/V fitness-enduranve through a
program involving the following activitiesas

&, running |

b swimming

c. oyoling - stationary and cross ocountry
The schedule for evaluation will be on a monthly basis, assess- .
ing the number of minutes spent running, number of laps swan
and number of miles oyoled, The ohild will spend 40 percent
of the time in APE and 60 percent of the time in regular phy-

sleal education.

Short Term Instructional Oblegtives

No changes were made in this sectilon.

Related Services
This term as defined by Congress means transportation
and such developmental, corrective and supportive services
as are required to assist a handicapped child to benefit from
speclal education. These services include the following areas:

i. speech pathology

2. audlology

3+ psychologlecal services

L, physical and occupational therapy

5. vreocreational therapy

6, early ldentification and assessment of disabllities

_ in ochildren

7. ocounseling services

8. medical services for diagnostic or evaluation services

Specifying ?erceﬁtage of Time
No ohanges Were made in this area.
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Projected Dates of Initiation and Duration of Servieces

The schedule for the review date should coinocide with
regular reporting periods for normal children.

Additional Avreas to be Included in the IPEP
No changes were made in this seotioﬁ.

A copy of the final guidelines is contalned in Appendix N.



APPENDIX N
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Guidelines

The following guldelines for the oconstructing of an In-
dividualized Physical Eduoation Program for the handicapped
child are based on the recommendations of a panel of experts

in the field of exoepticnal education.

Objectives
1., to acquaint the physiocal eduoétion teacher with

certain rules and regulations contained in P.L. 94=i42,
2, to acquaint the physical education teacher with an
Individualized Physical Education Program (IPEP),
3. to provide the physical education teacher with a
workable approach for writing an 1PEP,

Introduction

Physlical education services, specifically designed if
neocessary, must be made avallable to every handleapped ohild
recelving a public education. Each handiocapped child must
be afforded the opportunity to participate in the regular
physical education program unlesgs:

1, the ohild is enrolled in a separate facllity; or

2. the chlld needs specifically designed physical edu-

cation

If specifically designed physical educatlon is prescribed the

public agency responsible shall provide or make arrangements

for the services,
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An IPEP is a writton statement for s handicapped child
that includess

A, statement of present level of performance.

B. state——at of anmual or long term goals.

C., statement of lorg term and short term instruc-

tional objeotives (STIO),

D. statement of specific related services and the ex-
tent to which the ohild will participate in regular
physical education.

E. projeoted dates of initlation and anticipated dura-
tion of services.

F. oriteria and evaluation procedures for determining
anmually whether the STIO's are being achleved,

The IPEP should be written for not only that child placed in
specifiocally designed physleal education f'or 100 percent of

the time, but for that chlld who spends part of the time in
special physical education and the rest of the time mainstream-
ed in regular physical eduoation.

The IPEP should be developed by a certified physlical edu-
oation teacher who would be qualified as determined by section
121a.12 of P.L. 94-142, which implies competency in serving
the disabled and handicapped, Any further reference to thg
physical education teacher will infer that the teacher com=-
plies with the ahove qualification,

In writing the IPEP the qualified physical education -
teacher should cooperatively plan the program with the follow-

ing personnel:
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1., s8peclial eduscation teaoher

2. supportive related services

3. parent/guardian of the child

4, ochild, whenever appropriéte

5. regular physioal education teacher
The reasons behind cooperatively planning ocan best be described
by Young (1965) who pointed out that when programs are individ-
ualized many forces foous on the child and it is true that
the educational team, classroon teachers and specialists to-
gether, realize a higher potential in the teacher learning
process because they are a team working for the greatesﬁ Bénef
fit of the child,

The purpose for the development of an IPEP i3 a direct
result of the intent of Congress. During oommittee hearings
on the rules and regulations of P.L. 94142, committee membie¥s.
worried that although physlcal eduocation 18 available and re-
quired by many school systems, for the handicapped ohild it
is seen as a luxury. The members also belleved that specifi-
cally designed physical edusstion, meeting the unlgque needs
of the handleapped shild, would be beneflclial to the phyéical
and emotional development of the ehild (U.S. Codes==~Congress-
lonal and Administrative News, Vol. II, 1976). As a result,

a later House report dlrasted the Commissioner of Education

to take steps regardlﬁg the provision of physical education

for all handicapped children (Conference Summary on P.L. 9U4-142),
The intent of Congress was olear and was reflected by the
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inclusion of physical education in P.L. 94-142 as a distinet
part of the special educational services afforded the handi-

capped child,

Component Areas of the IEP and IPEP
According to mandates within P.L. 94-142, the follow-

ing areas should be included in the IEP and subsequently 1in
the IPEP for the handicapped child:

1. Physioal and Motor Fitness

2, PFundamental Skilla-Patterns

3. Aquatiocs

4. Dance

5. Individual and Group Games, including intramural

and lifetime sports

Phases of the IEP and IPEP

Phase I. The qualified physlcal education teacher car-
ries out specific diagnostic and screening tests to assess
the ochild's level of functioning in various areas of develop-
ment. The results of the tests are then examined for the
purpose of determining if a specific physical education pro=-
gram 18 needed for the child in any of the component areas,
The gqualified physlical education teacher should then be able
to give the Multi~-disciplinary Team (M-Team) appropriate
recommendations concerning the child‘'s capabllitlies in the
motor and psycho-motor areas. The physical education teach-

er can supply this informaetion directly as a member of the
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M-Team, if one of the defined needs of ths chlld 1s motor
development, or indirectly by providing the M-Team leader
with the necessary information regarding the motor area.

In either case, the physical education teacher must be aware
that any testing or evaluation of the handicapped child, who
has been identified as needing adaptive physical education,
meet the followlng requirements:

1. any tests given the child must be administered with
the directions given in the child*'s natlive tongue.

2. any test given should be validated for the pﬁrpose
that At 1s being used.

3. the person(s) administering any tests be trained in
teating and measurement.

L, any test used be tailored to assess component areas
of physical eduocation.

5. the results of testing reflect the handicapped
child's abilities and not merely refleot his/her
handicap or disability. |

Phase II. The qualiffsd physical education teacher, based

on the results of testing, then makes recommendations to the
M-Tesam leader concerning the abillitles of the chlld in the
motor area. These recommendations provide the foundatlion on
which the anmal goals and long term objectives are constructe
ed for the handlcapped child in the area of physlical education,

Phase III., All information regarding the child, includ-

ing data relating to physical educatlon, 1s then reviewed by
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members of the M-Team, After considering this information
the M-Toam leader either identifies the ohild as handicapped
or not handiocapped, and determines the speclal education, phy-
sical education and related services needed, if the child is
designated as handlicapped.

Phase IV, The next step begins the IPEP process. At
this time there is no uniform format elther at the federal
level or within the state of Wisconsin, specific to the writ-
ing of the IPEP, However there are certaln areas that should
be included in the IPEP that parallel areas mandated by feder-
al law or Chapter 115, in the state of Wisconsin, regarding
the writing of an IEF. These areas wlli be discussed on the

following pages and were previously listed in the introduction,

Present Level of Educational Performance

This is a written statement for the handicapped child,
developed by the qualified physiecal education teacher, that
reflects the child's status in certaln component areas of
physleal education., The information contalned in the state-
ment includes the results o7 tests carried out in Phase I and
additional testing and observation used to determine the
child®’s present level of performance. In addition, informa-
tion denoting the child's average level of performance in the
academioc and social areas should be included in the statement,
Thiz inclusion could lead to an observation of cause and ef-
fect relationships between physical edusation and the academlc-

soclial areas,
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Example
In Phase I, Johnny was administered the Harvard Step Test
to measure his cardlo-vascular fitness endurance. The
results of the test placed Johnny in between the poor and
very poor category for C/V fitneas-endurance, designating
a need for improvement in this area, Addltional-testing,'
was ocarried out in Phase IV, At this time Johnny was
given the AAHPER 600 yard walk-run. Observation of
Johnny during the test revealed adequate technique in
the run, but inability to run continuously for more than
one minute intervals. As a result Johnny agailn placed
in the poor category for C/V fitness-endurance.,
In the academic areas, Johnny exhibits a degree of inat-
tentiveness during class sessions. As a result, he 1s
behind in many of his academlc subjJects. Soclally Johnny
is a loner, very seldom playing or conversing with other

classmates.

Anmual or Long Term Goals
Anmual goals should be general statements of what the

qualified physical education teacher expecta the child to
learn in the physical education program. The goals should
take Anto consideration the ohild's physlcal growth, emotlional
maturation and rate of acquiring skill-capability. The goals
should be gtated conclsely enough to account for individualiza-

tion and broad enough to allow for unexpected success. If the
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goals reflect aehievemen£ for one year they are labeled annual
goals, Any goais that require a longer period of time for
achlevement are labeled long berm goals.
Exemple '

Annual Goal. Johnny will improve his C/V fitness-endur-
anse 25 percent, in relation to previous test results,

Long Term Goal., Johnny will improve his C/V fitness-

endurance 100 percent, in relation to previous test results.

Recommendatbions

1, encourage maximal effort on the part of the ochild

' during testing

2, any testing, Af possible, should refleot some corre-
lation with the child's curriculum

3. encourage the use of the following sources of evalua-
tion
a., Tresults from preliminary and present level assess-

ments

b, mastery of STIO*s as a measure of achlevement
c., additional pre- aﬁd post testing, if necessary

L, oonsideration should be made conserning the child's
peer group, if the child 1is to be mainstreamed to
any extent in regular physloal education. This con-
slderation can be achieved either through test re-

sults or motor checklist summaries,

Annual or Long Term Objectives
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Ammual objectives closely resemble the annual goals dis-
cussed in the previous seotion, The difference between the
two 13 that the objectives are more specific in stating what
the ohild 18 expeoted to learn in the IPEP. Annual,obdeot1Ves
are based on progress during the oourse of one year. The
long term objeotives replace the anmual objectives only if
the long term goals require longer than one yeur to accomplish.
The annual or long term objectives should include the follow=-
Aings

1., statement of the skill or behavior to be attained

by the child

2, method of measurement and objective ecriteria which

can reflect the success of the handicapped child

3. spesified time period within which an evaluation

can take place

Lk, estimate of percentage of time student will spend

in regular and special education
Example

Johnny will improve his C/V fitness-endurance through a
program involving the following activities:

a&. running

be swinming

¢. ¢yocling, both cross'country and stationary
The schedule for evaluation will be on a monthly basis, assess~
ing the number of minutes spent running, rmber of laps swam
and the mumber of miles cyoled. The child Will spend 40
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percent of the time in Adapted physlcal education and 60 per-
oent of the time in regular physleal education,

Short Term Instructional Objectives (STIO)

These objectives are more manageable tasks broken down

into sequential oomponents of graded diffieculty. The STIO's

represent the blooks upon which the handicapped ohild builds
toward the smyual or long berm oblsotives and eventual snmial
or 1°351§95§ goals. The time period for completing each ob-
Jeotive 1s variable, depending on the capability of the ohild.
However, most STIO's are mastered within a relatively short
period of time,
Example
1. Johnny will jog An place for 2 minutes
2, Johnny will run in place for 2 minutes
3« Johnny will run around a track for 2 minutes, rest
for 1 minute and run for an additional 1 minute
by thnny will run feor 5 minutes, rest for 2 minutes
and run for an additional 2 mimutes
5, Johmny will run for 10 mimtes, rest for 3 minutes
and run for an additional 3 minutes
6., Johnny will run for 12 minutes and cover a distance
of at least three-quarters of a mile
7. Johnny will run for 12 minutes and cover a distance
of at least one mile
8+ Johnny will run for 12 mimites and cover a distance

of over one mile
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# In steps 3-7 Johnny will be allowed to run/walk. However,
the walk interval will be restrieted to a time perliod of not

more than 30 sesonds,

Recommendations
A, plan initial tasks to ensure the sucoess of the ohild

B, Af a level (STIO) proves to be too difficult, reduce
that level into smaller, more manageable units,

C. quantify or quallfy each objective with an easily
measureable varisble; l.es, time, distance, number

of laps

Related Services

This term as defined by Congress means transportation
and suoch developmental, corrective and supportive services as
are required to assist a handlocapped ohild benefit from sSpec-
18l education. These services inelude the following areas:

1. 83peech pathology |

2, audiology

3. Dp8sychological services

b, physiocal and occupational therapy

5. recreational therapy

6. early identification and asséssment of disabilities

in children

7. ocounseling services

8. medical services for diagnostic or evaluation sexrvices

Speclfxigg of Percentage of Time
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This i8 a statement that further slarifies the percentage

of time outlined in the M-Team placement declsion. Estimates

on the amount of time spent on the STIO's are needed elther

on a daily, weekly, monthly, semester or yearly basls, depend-

ing on the needs of the chlld and the staff involved.

Example

The following is an example based on a school having 36

weeks in the school year or 180 days.

Stepss

i,

24

3

b,

multiply total number of days by total hrs./day

180 days/year

x 6 hours/day

1,080 total hours/year

multiply total mumber of hours by 60 mimmtes

1,080 hours/year

x 60 minutes/hour

64,800 total minutes/year

maltiply percentage of time designated by the M«Team
that will be spent in physical education (8.25% or
1/12) by total mumber of mimtes/year.

1/12 x 64,800 = 5,400 total minutes in physical edu-
cation/year

divide total minmutes in physiocal edusation/year by
total number of days in school year.

5,400 & 180 = 30 minutes/day Ain physical education
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5. subbtract sufficient amount of time lost as a result
of cancelled gessions or other miscellaneous events,
2 days/month = 60 minutes/month
60 x 9 = 540 mirnutes lost An physical education
5,400 total mimites in physlocal education
- 540 minutes of lost time
4,960 mimtes of actual time in physical education/yr.
The next step would be.to make an estimate on the amount of
time that would be spént on each STIO. The eatimate would be
baged on information about the. child gathered through testing
and observation, cFor:tyé;purpose of thils paper the total
time spenﬁ in physioal ;&ucatibn Will be divided equally among
the 3 STIO's.
6. estimatlion of time spent on each STIO
L,960 & 3 = 1,653 total mimitea spent on each STIO
A further breakdown of time would be required iAf estimates
were nesded on a dally, weekly, monthly, or semester basis,
Agaln this estimate would be based on previous information
and minutes would be caloulated according to the specific time

schedule required,

Projested Dates for Initiation and Duration of Services

This is a written statement that establishes a time when
gervices for the hendicapped child are to begin and end, “Als0
included in this statement 1s a review date, This date reflects
that time when the child?'s progress in the program is evaluated,
The progress of the child can be measured by using the
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previously mentioned methods of comparing pre- and poat test
data or evaluating the level of mastery the child has attalned
in his/her STIO's. The scheduls for the review date oan be
any time period agreed upon by the developers of the IPEP
within the restriction of the time schedule suggested by Fed-

eral mandates.,

Additional Items to be Included in the IPEP
In addition to the items already discussed, the IPEP can
include the followings:
1, statement of the strategles/technigues to be used
in teaching the child
2. statement of the equipment/resources tc be used in
the program
3. statement further clarifying the objective evaluation
oriteria to be used
The items listed above serve to make the IPEP a more exact
instrument An presoribing specifically designud physical edu=~
cation for the handiecapped shild. These 1tems will be dis-
cussed separately and in brief on the following pages.

Strategies[Teohnigges

This 18 a written atatement that contains recommendations
relative to.speolfic methods or approaches that will be employ.
ed in trying to get the handieapped child to achieve his/her
goals., This statement then serves to provide the parent/
guardlan with further information about the child®s program

and also act as a record for future assessment of the child
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regarding learning style and motivatlon. Finally the strate~
gles/techniques employed should be flexible and subjeot to

change allowing for unforeseeable events or situations,

Equipment/Resources

This 18 a written statement or more preferably a listing
of specifioc equipment/resources to be used in the individual-
ized program for the ohild:. This list should include equip=
ment already in the school's inventory and any recommended
equipment that would better help the teacher meet the educa-
tional needs of the handloapped ohild. In addition to equip-
ment, the qualified physloal education teasher should mention
any other resourses that he/she will use in carrying out the
program for the c¢hild, This 1list should consist of any speci-
fioc books, films or other materials that the teacher would
consider important in planning activit s for the child's pro-
gram. These 1lists would then begin to supply other individuals
in the fleld of physical education with growing number of re-
sources avellable for use with the handlcapped population.

Objectlve Evalustion Criterlia

This is a statement that, if necessary, further desocribes
the methods by which the qualified'physical education teacher
wlll evaluate and. measure the handioapped chlild's ashievenent,
Three general approaches of evaluation are:

1, criterion-referenced measurement = this approaoh in=-

volves a struotured system that evaluates each STIO
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before and after instruction.

2. milestone evaluation - this approach involves evalua-
ting mastery of STIO's at regularl& established time
periods.

3, year-end evaluation - this approach involves a meet-
ing held at the end of the school year to determine
thekohlld's achlevement,

As stated previously, there is no available format for
writing the IPEP either on the Pederal level or within the
State of Wisconsin. The preceding pages have attempted only
to acquaint the physical eduoation teacher with the items
necessary for the development of the IPEP. The following
pages will provide the physical educatlon teasher with a

model format that oan be used when writing an IPEP for a
handicapped child.
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Individualized Physiocal Education Program

Names Areas of Disability: (check)

Ages D.O.B. Ment. Retarded _ Emot. Disturbed _

Referred by | Orthoped., Handic.__ Speech Impair._
Visually Handio,__ Hard of Hearing _

Preliminary Testings Other Health Impaired__ Deaf _

1. . 3e

2e Be.

Present Level Annual or Annmual or

of Performance Long Term Goals Long Term Objectives
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Persons Responsible for Writing IPEP:
Name Title(position)

Name Title(position)

Other Personnel Providing Services: (copy of program attached)

Name ‘Title(position)
Name Title(position)
Name Title(position)
Date of Program Entry: Date of Projected End of Servicess

Date of Program Review:

Short Term Estimated Time of % of
Instruct biectives Beginning/Ending Time
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Signature of Parent(Guardian:

Date

Date

Signature of IPEP Developer(s)s

Date
Date
School.:
Additional Comments:
. Person(s) Techniques/ Equipment/ Support

Responsible Strategies Resources _Services




