
ABSTRACT 

HANSEN, Carlton 3, Proposed Guidelines for the 
Construoting of an Individualized Physioal Eduoa- 
t i o n  Promm f o r  the Handioapped Child. M .So i n  
P b s l o a l  Eduoation f o r  the Handlaappeb, 19786 
136 p, ' (Dr,' Lane A. Goodwin) 

The problem was t o  cletermine i f  propose8 .0uibclines for the  
Cbn&tmpCing of an Individualized Physioal Muoat ion, .~agram 
(IPEP) f o r  the handiaapped ahild would be approved by, a 
gWlif led panel of experts, A subproblem of thc study o.hs 
t 6  determj.ne if  a proposed list of assessment instruments 
Would 81'- be approved by members of a qualified panel, 
FormaM.vg g u e s t i o n n a ~ e s  were used t o  evaluate the  proposed 
GuIdellihe6 and asse&ment lnstrwnents, Reatu2ts from the 
quest$3$&$~e, were tnbulat cd l n t  o mean scores repxet&ht ing 
the o g i ' P r ~ % ~ ~  of -el members regarding the Gtxidelines and 
asses'dnent instruments.' Based on the data aolleoted oon- 
oerning eb6 Guidelines, the seotions t i t l e d  Introduotion, 
PMass of the IPEP, Present Level of 'Perf o m o e ,  Anmxal oq 
Low Teh Goals, AmuaP~or %one Term ObJ sctives, Shorb % Tern 
~nsEruot;$onal 0bj eotbves, RelaEed ~ e r v i o e s ,  Pro j eoted' Dates 
of Ini t i~t lon/Durat ion of Servioes and Additloha1 Inf'u&hatlon 
were s ~ ~ ~ ~ ~ t i o a l l y  signif ioant within the I t m i t i 3  of t h i s  - 
study, -40 leve l  of significance was found i n  the seat&on. 
titled;eSpeo~Pying Peroentage of Time, Reerding &s@eqament 
instrument&, the seations tiitled Physioal Fitnes8, Motor 
ABiLity, Fundaments1 Skllls-Patterns, Perceptpal Motor Abll- 
ltiePt, Developmental Profiles-Tests and Additional Tests 
wkre found t o  be s t a t i s t i o a l l y  signifioant y t th in  the l i m i t 8  
of $he stud$. Seot ions labeled Sport Skl l ;&.~~~.d&@t tiry and, 
D a ~ $ e  Tests were not signifloant. 
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CIAPTER I 

INTRODUCTI ON 

"The objeot of an irldividuaEized eduoation is not mere- 

l y  t o  make an individual an in t e l l i gen t  par t io lpator  i n  the  

l i f e  of h i s  immedlaCe group, but t o  bring various groups in- 

t o  auoh osnstant in teraot ion thaf no Individual aould presume 

t o  l i v e  independent of othersn (Grit tnsr ,  1976). Thia quo- 

t a t i o n  rof leo ts  the  in ten t  of oontemporary eduoation f o r  the  

handioapped ohild, mainly t o  provide f o r  the  ohild by plasing 

him/her i n  a beast restrictive environment and implementing 

an individualized p;rcogram. Thts  individualized program be- 

ing oharaoterized by apeolfioally designed in s tmo t ion  tha t  

meets the needs of the  handioapped ehl ld .  Skein (1966) d i s -  

ousses the  benef i ts  of t h i s  type of planning by explaining 

t h a t  when the  exoeptional o r  handfoapped ohild is  given the  

opportunity t o  par t io ipate  I n  systematla and progressive pro- 

grams of planned, sequential aotl .ai t ies,  he/she oan a t t a i n  

leve ls  of profioienoy at a rate oommensurate with t h e i r  nor- 

ma.l peers, 

Individualized programming has been i n  existenoe f o r  a 

number of years, but l i k e  many e d u o a t l ~ n a l  s t r a t eg i e s  i t s  popu- 

l a r i t y  has nun i n  oyoles. However i n  reoent years, with the  

passage of an enormous amount of legialat ioH oonoernlng the  

handioapped ahi ld ,  the P n d l v i d u a l i z ~  approash t o  edusating 



has onae again gained popularitg'. In  faot, i n  1973 wi th  the 

passage of the Vooational Rehabilitation A&, Congress requir- 

ed the writing of individualized rehabilitaSion programs f o r  

the handioappgd individual. Th i s  requirement s e t  the preoe- 

dent f o r  the present day Individualized Muoatioml Program 

(IEP) mandated i n  P .L. 94-142 (U .S. Codee-mCongressional and 

Administrative N e w s ,  Vol. 1, 1973). 

The passage of P.L. 94-142 has given the handioapped a 

new outlook regarding eduoation. The l ~ w  has also opened the  

door f o r  phssiaal eduoatora t o  prove t o  the publia the justi-  

Fioation f o r  their program, This  opportunity has been proaid- 

ed by the  inolusion of physioal eduoation ae a part of the 

special eduoational servioes afforded the handicapped ohi ld.  

Phis paper all deal wikh supplying t h o  phyeioal edttoa- 

t ion  teasher wi th  inform(rtion a b a t  B.L. 94-142 and intrcAt!.oo 

himiher t o  an Individualized Physioal Muoation Program (IPEP) 

SOP the  handioapped ohild. The fhnal objeative w i l l  be t o  

.-provide the teaeher with a nodel f o r  writing an IPEP tha t  

Would be inoluded i n  the IEP  of the harrdioapped obild 

St.atemr!nt of the Problem 

The problem was t o  develop guidelines f o r  the osnsDruot- 

ing of an Individu~llzed Physioal Eausation Program tha t  oan 

be inaluded i n  the Indlvidua&Pzed Educational Program of' t h e  

handloapped ahild as mandated by Publio Law 94-142. 



Subproblem 

To detem!lne the types of assessment Instruments needed 

f o r  measurement and plmement of handioapped ohildren tha t  

w i l l  adhere t o  the regulations desor ibd  I n  seotlona 121a.532 

and 121a.552 of P.L. 9b142. 

yeed f ~ r  the Studg 

I n  1966, the Ad Boo suboommittee for the  handioapped 

helif hearings t o  determine the emot s ta tus  of the bnclioapped 

ahlld. The resul t s  of these hearings were dlaturblng, reveal- 

ing %,hat only two-thirds of approximately 5.5 million handi- 

capped ohildren were being provided with appropriate education 

(U ,8. Codes--Oongressiom3i a d  AdmlnistraC1ve New.%, Vol. X I  I, 

1974). As a resul t ,  over the next few years Congress began 

passing legis lat ion t b t :  refleoted an lnt\rc--.-ed effor t  t o  i m -  

prove the  s i tuat ion of the handlaappd ohlld regarding appro- 

pr iate  eduoation. Thla effor t  oulminated on November 29, 1975 

wlth Congress passin& B.L. 94-142, the Eduoatlon f o r  A l l  Handb 

oapped Children's s, This  A o t  provided federal  monies f o r  

h n l t h a t i n @  and d(eve1oping an Indbvlduallzed Eduoational hro- 

gram f o r  the handioapped ohild. Areas ineluded I n  t h i s  pro- 

g r a m  were spealal eduoation, phyaioal education and related 

servioes. 

The inoluslon of phyaioal eduoation i n  P.L. 94-142 l a  

the bas10 reason behind writing t h i s  paper. Physioal ~ H u o ~ -  

t ion,  a s  a f i e ld ,  now has the ohance t o  prove itself aa an 

Integral  part of the  t o t a l  educsatlon given the haridioapped 



ohlld. T h l s  researoher f e e l s  that  an IPEP, paral le l  t o  the 

1 EP, Would p ~ a v e  invaluable i n  asserting bhe Importance of 

phyaical eduoatlon I n  the development of the handlaapped 

bhlld, For this reason, It i s  hopc-1 tha t  the basfa premltga 

of t h i s  paper, guldebinea for oonstructing T.PEPa, w i l l  a id  

the phyaloal eduoator I n  planning appropriate eduoatlon f o r  

t he  handtaapped child, 

P u r ~ o ~ e  of the Stud9 

The purpose of the study ma t o  propoee guidelines For 

the development and establishment of an Indlviduslixed Phgsl- 

oal  Eduoation Pro-m f o r  the  handicapped ahlld tha t  would 
7 

best meet hls/her needs alnd goals, These guidelines would 

be written within the  mandate8 ouCllned i n  both Federal I;sw 

and l a w 8  within the State of Wlsoonsin. 

Sta$ement of the Hsvotheahs 

Aoaeptable guldelinea f o r  the  oonstruotion of an Indivld- 

uallzed Physloal Bduaation Promam, as a dlrstinat part of the 

Indivlduallzed Eduoatllonal P r o m q  mandated I n  P .Lo 94-142, 

oan be developed and mbsequenbly approved f o r  use by a quall- 

f l ed  panel of experts I n  the f le ld  of exoeptlonal duoation. 

Assumlot i on8 

1, T h t  an  Indlvi~ual ized Physical ~ u c a t l o n  Program Is 

an integmtl part of the Individualized Eduoational Program 

f o r  the  handiogpped child, 

2. T h a t  the  panel of expert8 a re  qualified t o  evaluate 



the proposed Guidelines, 

3,  T h a t  the assessment instruments are appropriate f o r  

evaluating t he performance levels  of th* various exoeptisrzal 

populations. 

4. That  the quemrtiorultslre refleoter an aoourate evalua- 

t ion  of the proposed Guiaelfnes. 

Delfmitatl ons 

1 The study Hi l l  be restrioted t o  oonstruatlon o f  

guldelfnes applioable speaifioally t o  the State of Wisoollain. 

2. The study w l l l  be 1Imit;ed eiecording t o  %he mandates 

i n  P.L. 94-142, aonoerning the TEP, speolal education, physi- 

eal eduoati on, evaluation and plaoemen* proaedureer . 
Llmi tats ons 

10 The study i s  subjeot t o  the number of seagtpnses rs- 

a e i v d  from the  panel of experts. 

Definition of  Terms 

Spaa1a.l Muoation. Spec\ifioaEly design& bnstruotion, 

at no oost t o  the parent, t o  meet the  unique needs of a haxrdi- 

oapped child, Ineluding olassroom instmotion, lnatruction i n  

physical eduoation, home Instmotion and ias t ruct lan in hos- 

p i t a l s  and ins t i tu t ions  (Federal Register, 1977). 

Phvsloal Eduaation. The Berm meaqa the development of 

the follovdng: 

1, physlaal and motor r l tneas 

2, fundamental sk l l l a  and p a t t e r n  



3. skills l a  aquatias, clanue, IndPviduerL and group games 

4 e  8~0rt s k i l l s  inoludirq I.ni;x~hmural and Pif etlme sports 

The term a l so  includes special  phgsioaa educat;lsn, adapbed 

physloal eduaation, movement eduaatl on a& mot O-P develop- 

mene (Fsieral Register, 2977) .  

Indlviduallsed Educational I.*romam. The term means a 

written etatement Pox. a haadlaapped ohild that inaludes pre- 

sent leva1 s tatus ,  annual goala, short term objeotives, 

speoifio eduoatlon g e d s  and related servicea f o r  the chlld. 

The statement must a l so  inc1.ude psojeoted dates of in i t i a t ion ,  

i n t  e d e d  duration and appmpriaee obj eot  i r e  or1 t e r l a  and eval- 

uation procedures for determining on a* leas t  an annual barais 

whether the  %TIO@e a re  being aehieveir (Pederal Registar, 1977). 

IndiVidualized Physioa1 Eduoatbon Promam. A writ ten 

statement fo r  the handloapped ohlld which follows the prooe- 

dures desaribgd I n  seations 121a,346 of P.L. 94-142, that in- 

eludes a l l  e r ras  previously stated i n  the def ini t ion of phy- 

s i c a l  eduoatlon. 

H a n d i s a d  Children. The term means those ohildsren 

evaluated i n  aeoordanae w i t h  sectlofie P2la.530-121a.534 of 

3.La 94142, as being mentally retsrrded, hard of hearing, 

deaf, speeeh impaired, visually handicapped, serlaualy emot- 

ionally disturbed, orthopedloaRly impaired, deaf blind, multi- 

handiaapped o r  as having speolfia learning disabl l i t%es,  who 

be~ause  of those impairments need speclal eduoathon (Federal 

Reglater, 1977). 



Relate$ Serviaes. The term means t ~ s p o r t a t l o n  glnd sush 

developmental, oorrecCive cuzd other supportive nervioes as 

a r e  required t o  aas i s t  a handioapped ohild t o  benefit from 

speoial duoation. The term inaludes ma& supgortlve ser- 

vioes as physioal a& ooculpational therapy, reoreation, psY- 

ohologloal osunseXin&$, eta. (Fgderal Begleter, 1977). 

Q,uallfied Phjsiosl Eklucation Teaaher. A person ' hat has 

met s t a t e  eduoat;ioml agensy approved or reoogrnized oer t i f i -  

oation, lioensbng, regis t rat ion or  other somlpar1~lble require- 

ments which apply t o  the area i n  whfeb be/she 18 providing 

speoial eduoatien (Federal Register, 1977). 

w ~ l t i - D i s o l ~ l i n a r s  Team. (M-'Paul. The term refers  t o  

those members representing the Zosal eduoatioml agenay or  an 

intermedia2e eduoationa~ uni t  who shall be quallPOed t o  pro- 

vide, or supel'eiae the provision sf, speo3.f ioa l ly  designed 

Instmotion t o  meet the uaque needs of bndfoapped ohilitreh 

(Torres, 1977). 



The purpose of the study was t o  propose guidellnea f o r  

the development and establishment of an Individualized Physi- 

oal  Eduoatlonal Promam f o r  the halldloappeil ohild t h B t  would - 
best meet hls/her needs and goals. Thics seoelon oonoerning 

related l i t e ra tu re  is  divided Into four parts: lo Publio 

Law 9b142, 2, Individualized Instmotion, 3. Physioal Nu- 

I n ,  4 Assessment and Evaluation. 

Publlo L a w  94-242 

Publlo I rrw 94-142 was the oulmination of over 20 years 

of lobbyillg f o r  the r ights  of handloapped bndlvlduals, The 

law I8 based on the Supreme Coust*s decialon I n  the oaae of 

Brown vs. the BoaH of Eduoation of Topeka, Kansas I n  1958, 

In  the oase, the Stipreme Court established the prinaiple tha t  

a l l  children be guaranteed equal eduoational opportunity 

(U.S.  Codes--Congressional and Administmtive News, Vol. If, 

P. 1438, 1975) 

The needs of the handloapped beoame a national coneem 

i n  the l a t e  19!jO9s. The initial legis lat ion regarding this 

movement was P.L. 85-926, which Congress passed in 1958. 

T h l 8  l a w  enabled the federal  government t o  allooate grants 

t o  dtate  Fduoational Agexl~ies for the purpose of tralrqing 
*{; 

Ceaohers of the  mentally retarded, I n  1962, President 

8 



Kennedy oreated an advisory Wnel, ooneisting of r e s e w s h e ~ a  

i n  eduoation, t o  study the problem of' mental retardation, 

The nhembers of t h i s  panel I a e r  wbmitted plan9 tar  a pro- 

posed program of wt3,onal aotion t o  oombat mental retarda- 

t ion,  The followlng year, 1963, Congress passed P.L. 88-164, 

This  l a w  aided both Congress and supporters of handioapped 

legis lat ion by more olearly defining Che pmameters of Che 

exoeptional population (Burke, 1976). 

Three years l a t e r  i n  1966, the Ad Hoo staboommittee f o r  

the handfaapped held hearings t o  determine the elcaot statue 

sf the handioapped population, The resul t s  of these hearings 

showed tha t  only one-third of approximately 5,j mtllion hern- 

afoapped ohildren were being provicled an appropriate duo&&- 

t ion,  The remaining two-thirds were ei ther  exoluded from 

soh001 or not glven eduoation sgealf l o  t o  t h e i r  needs. Con- 

gress aoting on the basis of these resul t s  inst i tuted P.L. 

89-750, the Elementary and Seoondary Education Aot of 1.966, 

Th i s  l a w  had a threefold purpose: 

1. T i t l e  V I  of thf s Ace provided federal  monies f a r  edu- 

oation of the  handioapped. 

2. Establishment of a National Advisory Comm!Lttee on 

handioapped eduaatlon, 

3. Creation wlthln the Offlae of Eduaatlon, $he Bureau 

of Muoation f o r  the Handioapped (BEX), 

The creation of the  BEB osas done with the  apeelfla purpose of 

speeding f d e r a l  pr t l ,o ipa t ion  Ln the solution of  t h e  eduoa- 

t ional  problema of handioapped ehlldren (U,S, Codes-F 



Congressional and Administrative News, Vol, 1x1,  1974). 

In 1967, Congress amended PIL, 89-750 t o  now read that 

15 peroent of the funds generatea by t h i s  b i l l  would be spent 

on handioapped ohlldren. T h i s  money was t o  be used for pro- 

grams dealwed t o  meet the spsolrsbl needs of eclueationally 

deprived ohildren, ineluding those programs applioable i n  

physloal education and reoreation (Congress and the  Natlon, 

Vole 11, 1970) l 

I n  1968, Congress pass& P.L. 90-538, the Handloaa& 

Childrens Early Eduoation Aasistara~e kt. This  law author- 

ized the U.S. Commiesloner of Eduoation t o  make oontraots 

wlth publlo and private sgenoies For the purpose of develog- 

ing experimental programs i n  t he  area sf' early.ohlldhoo8 edu- 

cation f o r  the handioapped (Congress and the Nation, VoL. 11, 

1970) 

I n  1970, Congress repealed T i t l e  V I  of P.L, 89-750 with 

P,L, 91-230, the  Muoation of the Handica~~ed Aat. This l a w  

authorized the federal  government t o  extend t o  s t a t e s  an8 

other agenoles grants t o  assist Bhem i n  in i t ia l ing ,  expanding 

larad Improving programs for the eduoation of the handlospped 

(U .S . Codes--Congreaaional and Administrative News, Vol . 11, 

1975) 

The following year marked the beginning of oourt oases 

oonoernlng the educa'itional rights of the ha&laappedo First 

I n  1971, the Pennsy1vanl,a Aseoclwtion f o r  Retariled Citizens 

$ flied s u i t  agafnst the state of Pennsylvania, obrging  eduoa- 

thonal disorimination. The eeoond oase went t o  oourt i n  1972, 



when Milla f i l e d  su i t  against the Dlstrlot  sf Celumbira again 

oharg%ng edueatr$onal disorimlmt8an. Beth easela went t o  the 

Supreme Court; and I n  eaoh mit the Court ruld i n  favor of' 

the defendant. In the aase of t h e  PAW, the judges deoreed 

that the  hmdboapped ohlld i e  guarant;e& the  xight t o  f r e e  

publioly mapported eduoatlon. I n  the p11s aasar the judges 

stated that no one stan deny *he right t o  publi o duoat ion  f o r  

the handiospped ehild unless he/ske is  provided: 

1, adequate al ternat ive eduoatioml servioes suited 

t o  the ohlld'e neede. 

2. a oonst i tut iomlly adequate prior hearing and perlodm 

l a  review of the ohild'a s ta tus ,  progrees and adequaey of any 

above mentioned al ternat ive (U.S.  Codes--Cone;reesional and 

Administrative News, Vol. 11, 1975). 

Additional oourt oases, questioniw the eduoatlonal r ights  

of the  hmdisapped, followed i n  the  s t a t e s  of Colorado--1972, 

~entuaky--1974, and Wisoonsf n--i974, These eases and numer- 

ous othersr a l l  had an effeot on the legialat lon being brought 

before Congress regarding the handioapped population (Meloher, 

1976) 

In 1973, Congrees paased POL. 93-112, the  Rehabilitation 

*. Saotion 504 of %his @ authorized that there oauld be 

no disorimlnatlon of any person having a phyalsal o r  mental 

impairment by any agenoy or  pro$ram reoeiving Federal funds 

(Update, Oot.  9977). T h i s  & a l s o  pnoviCaed for the writing 

i of in8ividuallzed rehabi l i ta t ion progrrrms, a preoedent t o  

present day IEP's mandated by P.L. 94442, in addl,t%@n t o  



laying the foundation of o i v i l  rights f o r  $he handioapped 

( U . 8 ,  Codes--Congressloml and Administrative News, Vol. 6, 

1973) 

Also during the year 1973, the Senate introduoed legls- 

lartaon that would ensure that a l l  the provisionls of previsus- 

l y  mentioned P.L. 93-380, the  Elementary rirnd Seaondary EdUaa~ 

tlorral Bnneabmenbs, of' 19a. T h l s  law laid the baBfe for  oom- 

prehsnaive pltmnlng, delivery of addltiorral assfbetame t o  the 

states an8 proteation of handiaapped eheldrens r ights  through 

due pxooess pro~edures (Eduoaeion of the Handioapped Today, 

June 1976). Psrt B of tHis A&, Seation t o  States, greatly 

inoreaeed khe federal  monies now available t o  the states I n  

order for them t o  meet new mandates, These mandates author- 

ized the s t a t e s  to: 

1. identify, loaate, and evaluate a l l  handioerpped 

o h i l d ~ e n  

2. establbah a poliay of providing f u l l  eduaational. 

opportunities f o r  a l l  harrdlaapped ohildren 

3. establish s timetable f o r  aaaompliaMng t h i s  goal 

(U.S. Codes--Congressional and Administrative Newa, Vol. 11, 

1975) . 
The following year, 1974, hearings were held by the sub- 

oa@t;t;ee for the  hsurllloapped for the  puspose of examfnlng 

the.id-a and poe1Cions of t h ~ s e  persamel--educatiow19 par- 

ental  a& le&rslablve, involving eduoatiag the  haa8iaappe8. 

Teetimony was heard from representativec= of ovw 29 st;ates, 

whfah resulted i n  the  following reoomerdatloras: 



1. Support fo r  the thmst of' legis lat ion f o r  the handi- 

oapped , 

2, Reoognitlon of a need f o r  a Piml date i n  legisla- 

tion, by whioh time a l l  hanclloapped ohifdren are prsteote8, 

3. Suppoxt f o r  federal  aseistanae t o  aseure %hat the 

r ights  of the handloappeU a re  pro tea td .  

4. Awareness of a need, f o r  even more expansion of fed- 

e r a l  a s s i s t ame  i n  the area of eduoatien for  the hanaioapped 

(U .8. Codes--Con@;ressloml and Admlnistrat;ive News, Vol, II, 

1975) .  

Aoting i n  aooorclanoe wlth the above reoommenlations, 

Oong;resa passed the l?duoation Amendmente Aet of 9974, as a 

new ,provision t o  POL, 91-230.' Thls new Aot mudated the rol-  

lotdngr 

1. EsBablishment of a goal for providing f u l l  duoation* 

a1 opportunities t o  the handioapped, 

2, Provldea proaedures f o r  proteotfon of the r i@ta  of 

the handioapped and t h e i r  parenta/guardians regarding: 

A Xdentifiaation 

B, Eduoational Plaoement 

C, Evaluation 

3, Providee f o r  least restriotbve environment i n  e8uoa- 

t ion,  

4 Testing and evaluation prsaedures be men-dlt8orimir.m- 

tory. 

5 Wok of funds available was no exouse not t o  provide 

appropriate servioes. 



6. Provided f o r  researoh in the area of physloal caduoa- 

t i s n  and reorwtion deelgned For the speaiflo purpose8 rela- 

t i v e  %o the needs and performanoes of the Nndioapped (U.S. 

Codes--Congrerrsional and Administrative News, Vo3. 13, 1975). 

The push f o r  f r e e  and appropriate eduoa$ion f o r  a l l  ohll- 

dren now i n  f u l l  swing and Congress stated. t h a t  the reason- 

ing behlPwi the  passlng of a l l  $he leg;lslation oonoemng the 

handscapped was, aIf the hadioapped were not educated, kax- 

payers would spend b i l l ions  of dol lars  over the l i fe t ime of 

theee lin8ivldualrr t o  maintain sueh peraonre as dependents. 

However, with eduoation many individuals would be able  t o  

beoome produotive oitfzene, oontributing t o  soelety inatead 

of being foroed t o  remain burdens. Others would inorease 

t h e i r  independenoe, thus reducing the i r  deperufenoe on sooietyn 

(U ,S ,  Codes--Cone;resrsionah and Administrative News, Vol. If,, 

1975) 

I n  1975, the House an8 Senate began discussion on f i n a l  

wording of a proposed b i l l  tha t  would be oomidered a meohan- 

Ism around whloh the  s t a t e  and federal, governments omld op- 

erate  aonoerning the  edusation of handloapped  individual^ , 

The following I S  a oonparison of the House wnd Senate posit- 

ion8.gn aer tain provisfons relat ing t o  bvzdividuafized inetruo- 

tlorrs: 

Houee - Sen&lt e 

1. Advooated t h e  formulation 1. AdTtooatedl the position of 

of an individualized eduoa-. - Indi~iBusl ized instruotional. 

tbonsl program developed f o r  planning desbmed f o r  the  



the purpose of ins t i tu t ing  purpose of developing an indiv- 

an eduoational plan. idualized planning oonfereme. 

2. The individual eduoa- .2. The Individual eduoat i enerb 

t ional  plan mid be Bevel- plan would be a wrlCten s tate-  

oped jointly by the Looal ment developed by a represera- 

Muoational Agenoy and an t a t ive  of the  Looal Edub&ioml 

appropriate %-her inoon-  Agenay, the teaeher, parent/ 

sul ta t ion wl th  the pare@/ guaPdian an4 the ohild whenever 

guardian of the ohlXd and appropriate. 

the ohild whenever appro- 

pr iat  e . 
3. The representakive of 3. The representative of the 

the LEA need not be quali- LEB needs t o  be qualified t o  

f led t o  provide or auper- provide and/or supervise Bhe 

vise the provbsion of speo- provlsiona of speoif l c a l l y  de- 

la1 sesvioes. signed instmotion. 

44 Provides t h a t  the IEP '*k The Senate agrees with the 

inolude obj eotbve evalua- House with the  spealfioatlon 

t ion  prooedu~es and sohed- t h a t  suok objeotlve o r i t e r l a  

u les  f o r  determining on a% and evaluation prooedures be 

l eas t  an annual basis, whe- appropriate. 

ther  these objeotives are 

being met. 

( U . 9 .  Codea--C~ngmssional and Adminlrrtrative News, V a l .  XI, 

1975) 



These an8 other positions were debated and compromised 

u n t i l  on November 29, 1975 Congress paased P,L. 9'4-142, the 

Eauamtfon for  A l l  Fbnclioavpgd Children8 Aot. The purpose of 

thlrr llot me t o  assure Chat all, handioapped ohildren have 

available t o  them, vrithln cer taln speolfied time lirnita, a 

f r e e  and appropriate eduolation emphasizing speaiwl eduoatlan, 

physioaa duaat ion,  and those other sejrvloers deaigned t o  mee6 

t h e i r  eduoat lonal need8 (Conf erenoe Summary of P .L . 94-142, 
1976) 

fndivldual lzd Instruotion 

Eduaators have persistently been oonfront ed with two 

major problems: 1) t o  provide a teaaher l e a r n l a  environment 

that wi l l  allow the learner a degree of Independenas with an 

out let  fox oxeatlvlCy, 2)  t o  oonpensate f o r  the  wide range 

of physiologioal, psychological and soolologQaal, differenoes 

t h a t  exis t  between indloiduals. Reeent studies terd t o  lndl- 

oate tha t  $ndlvidualized instmotion show8 promise a8 being 

s so9utlon t o  them problems (Ana~lrino, 1973). I n  fact, Young 

(1965) etates  that one of' the fundamental findings of eduoa- 

t lonal  researoh, whloh Is now beaontlng generally aoaepted, 

i a  that the $reart individual differenoes between ptapils at 

oertakn ages just l i les  an indlviduall zat ion of instmotion. 

Camlahael and Turney (1959) add that few would question the& 

more effeative 1ndlvLduallzed Instruotion is  essential  f o r  

the development of the  well trained, alreatlve and able a l t i zen  

being demanded by sooiety. 



However, the Idea of indbvidiralizd instruotlon Is not 

new, The baslo oonoepte and tenets were first formulated and 

widely used i n  the old one room soh001 hauses of the early 

nineteenth 6entury ( Annarino, 1973 ) Ingram (1944) reports 

t ha t  during this p i w i d  of time 1900-'IC, at tent ion was being 

given those children deaoribed as m%sflta. By 1911 speolal. 

alasses, mnarked by oertrtin dlfferenees from the graded organ- 

ization, were being advooak& a& aoaecped as a sobution f o r  

taking oare of these exaep$$oml ehlldren, These differenoes 

a re  found In: 

1, The a t t l tude  toward the ohlld i n  the speolal olase. 

2, The terminology ooneer,rlng the  oausea and oonditlons 

surrounding the exaept lonal ohlld , 
3. The at tent ion to the physioal and menkal needs of 

the iwSivLdua1 rather than mbdeots t o  be learned. 

4, The use of an lnd~viduallzeb method of ins tmat ion  

i n  oontraat t o  mass teaohlng. 

5 .  The speolalized training given the  teaoher i n  addit- 

ion t o  regular trabning, 

6, The nature of the ourrioulum with respeot t o  the 

handfoaps of  the shildren served, 

AEI the move towards Individualization of instruotion 

gained strength, ahanges i n  surrioulum oould be seen I n  many 

sehools, I n  1929-e32, two ducat lonal  plans were developed, 

the Dalton - and the Winnetha, both of w M ~ h  were based on the 

d. strategy of indiv2duaEizatione Eaoh plaa involved indivldual- 

ized' &dentifboation of obj eeaives euld pursuit of skills and 



experlenoes said t o  be uniquely sited t o  the in teres ts  and 

needs of the individual. Both plans proved sueoessful and 

were major iaotors  i n  sh i f t ing  the emphasis i n  lxldioiduallza- 

*ion from learnlng i n  an isolated oontext t o  gearlng the 

leasning t o  the needs of the iradivPdua1 (Chaetain, 1975). 

Dean (1975) reports that the Dalton and the  Wlnnetka were not 

alone i n  the push towards individualized instruation. Suoh 

plans as the MoDade, the Batavia, the Detroit, and mny others 

were evidense of the widespread in teres t  i n  ways and means 

of providing imiividualized instmotion f o r  the exoeptional 

as well as the  nomnal ahlld edueated i n  the sohsol. 

Grave (1934) i n  her researoh on the suoeess of the Woods 

Sohool for Exce~tional  Children mentions that  lndividlu611~za- 

t ion  of Intptruotion aided i n  the physloal and mental develop- 

ment of those ohilaren served by the sohool. H i l l  (1942) 

deaerlbed a suaoessful program inst i tuted f o r  the eduoation 

oS blind ohlldren tha t  was based on indbvlduafAzed instme- 

tion. Ingram (1944) reports that these studies and others 

resulted from an inoreased feel ing bhat exceptional, like 

normal. ohlldren, should experienoe l n  t h e i r  soh001 l i v e s  phy- 

s l a a l  well being, affeotion and a sense of belonging, i n  addit., 

ion t o  having oontaot wLth r e a l i t y  mooeaa. Experlenoes 

moh aa these are neoessary f o r  handioapped ohlldren so  they 

oqn enJoy partiolpation and sat isfaot len in l i f e  s i tuat ions 

oompatl@le wlth t h e i r  individual potentiale, a l l  of whioh oan 

F) be achievedl through individualization. 



Dean (1943) report8 that t h i s  movement toward Individual- 

1z;ertlon seems t o  have reashed its peak i n  the l a t e  1930's and 

e a ~ l y  1 9 4 0 ' ~ ~  beoause a f t e r  Chis period emphasis f o r  the  move- 

m e n t  d e o l i n d  rapidly, Probably one of' the  foremost oauseta 

of the deallne i n  the movemoat was the s t a r t  of the aa t iv i ty  

movement, This phlloaophy showed l i t t l e  oonoern f o r  speoifio 

u-ts of work and a8vooated k 'broad crumieulum, Blith sa o a l l d  

Integrated un i t s  of study, Grittner (1975) adds t h a t  ebe pub- 

l l e l y  flnanoed ompulsory eduoation spread aoropls ehe oountry, 

sohool or&snlzationa %ended toward graded olasses and lock 

step group lnstmotlon, The omntry sehosl praotloes of in- 

dlviduallzatlom and peer teaohing gradually gave way t o  the 

teaohex domlmted method of eduoating, T h l s  method turned. out 

t o  be adminlstrat;ively manageable and eoonomloally feasible. 

The teacher-domfLiaate8 elaeeroom method of duca t ion  eon- 

timed t o  be the  dominating f oroe behind *he eduoatf onal trends 

of the 1950's sudl It wag not u n t i l  1961 that eduoa%o~s began 

t o  revert  baok t o  t;he older method of  lndlvidtaallzed lnatruo- 

t ion,  SrniCh (9961) i n  h i s  essay on contempora~y practices i n  

eduoation, best summerrizes the new emphaais In stating: 

*We have made wonderful progress i n  our eduestlanal 

system as a whole, but f o r  the  mast part our i n s t n o -  

t i o n  has been gea~ed t o  mass produotion patterns. The 

forward s tep we need t o  take i n  pr8stloal way8 i e  the 

of makin& -setter ourrieulum fox developing t he  unlqua 

characterlst los and t a l en t s  of' eaoh f ndividuol who at- 

tends our free publlo sokoolse The method fox aohleving 



thks goal is thsough individualizing lnstmation,t l  

However t i le sh,lft baak t o  lndlvldua~izat ion wara slow, largely 

due t o  the  f a e t  tha t  many teaoherrp were dlsooumgd from exam- 

inlng a.nd experimenting with an indlviduallzed approaoh be- 

oavse of the w s ~ ~ t ~ p t b o n  of a needed one-to-one relat10nsM.p 

(Lambdin and Locke, 1976). To counter t h i s  assumption, some 

eduoators began t o  reviae the bash tenet of Individualized 

ingtruotion from learning i n  an Isolated eontext, t o  gearing 

the learning t~ the needs of the individual (Chastain, 1975). 

Bush (1963) mppox*ted t h i s  revision i n  stating tha t  qocurate 

assessment of eaoh i.nd1vfduals aapaaity, interests ,  and as- 

pIr&fons oould only be aahieved through the  planning of ap- 

propriately differentiated progmme, H e  fur ther  related tha t  

the  in3ivldualization of these programs was essent ial  If each 

person was t o  reap the benefits 05: a t o t a l  dueation. 

Klau~mler (1 976)r i n  hie  analysis of the si tuation, s ta ted tkat 

t ha oh1 ef det errent;s t o  more ef % eotive instruotional program- 

ming were inadequate evaluation l n s t ~ ~ m e n t s  and procedures, 

along with aomplioated and time consuming reooled keeping 

systems, Chase (1976) spoke sf an approaoh labelled Individ- 

ua%ly Guided &luoation (IGE),  whoee baslo purpose was P;o re- 

duoe these and other bns8equole8 of the educwtiomtl system, 

H e  defined the  approaoh aa a system of many Interrelated oom- 

po~en t s ,  t h a t  1s a l so  rrr strategy, lnoorporatlng many tao t ios  

f o r  at;talnlng eduoational, objeotivee, Klausmler (1976) out- 

lined the  seven steps involved i n  the IGE approaoh as followst 



1, Set up multi-unit organizalioml and adminietra- 

t l v e  arrangements, 

2, Prepare Snstruotionwl pr~grermming f o r  the  individ- 

ua l  studene, 

3. Set up an evaluation of the deoirrion makiw prooese 

by inoluding the  Sollowlng: 

A, Formulate ins t ruo t i aml  objsotives and se t  re- 

lat ed o r i l e r i a  . 
B, Meamre the objeetivee, 

C n Relate measurement t o  the s r i t e r i a .  

D ,  Judge the remPts, 

E. Make deoierlon based on data reaeived, 

4. Set up a aurriaulum f o r  the individual, 

5 .  Wphasize home-school-oommunity relations, 

6, Gamy out researoh i n  the area of ln8ividualize8 

instmotion. 

Individually Guided Muoation (IGE) enjoyed only a var- 

ied amount of suaoess, but did serve t o  establish individual- 

ized instrua%ion as the eduosting method o f  the  1970es (Dean, 

1975) 

I n  1973, Congress passed P.L. 93-112, oalled the Rehabil- 

i t a t i o n  ht. Seotlons a-0, requiring the  wrltlng of Pndivid- 

ua l ly  presrrribed rehabi1itat;ion programer, reflected Congresse 

intent  of providing specif loaXly designed eBtuoation f o r  the 

e;araeptional, a s  well ae t h e i r  normal peers (U.S. Codas--Con- 

gresaional and Administrative News, Vol, 1, 1973).  CorntVess 

continued i n  i t s  support of the  r ights  of the handioappa 
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with the paesage 0% a wuber of b i l l s  regarding eduoation f o r  

the handioapped, Th i s  effor t  oulminated on November 29, 1975 

with *he signing in to  l a w  of P,L. 94-242, the  Muoation f o r  

A l l  HanBioa~sed Children8 Aat (U .So Codes--Congressional and 

Administrative Newa, Vol. XI, 2976). The purpose of t h e  Aot 

was t o  aamre Chat a l l  haradliaapped ohildren have available 

t o  them a f r ee  and appropriate public eduoation, which empha- 

s izes  speoisl education provided i n  conformity with an rndiv- 

idualized Eduoational Program (IEP) (Irvin, 1976 ) . 
The baalo eonoern of the IEP approaoh 18 not with how 

well the ohild Pares i n  oomprison wi th  hls/her olassmates, 

but w i th  the effeotiveness sf partfcular instmotional  meth- 

ods, strategies,  environments, looations, and materials, I n  

addition, the approaoh assumes that differenoes among ohildren 

a re  normal, that  aohool i s  not a oontest and t h a t  the effeo- 

tiveness of the teaoher learning prooees i s  t o  be measured 

i n  terms of the ohiJ,dlgs progress toward pre-stated goals 

(Ameriaan Edueat ion, 1976). 

I n  establishing through POL. 94-142 a oommitment t o  aa- 

sure a l l  handioapped ohlldren an appropriate eduoation, Con- 

gress olearly indicated that it was not just talking about 

the oognltive domain. Seotion 121ar,14 of the new l a w  de- 

elared tha t  the term special eduoation is extended t o  inolude 

instmotion i n  physiaal eduoation. However, kandlcapped ohil- 
g, dren have histor ioal ly  reaeived considerably leas  than a warm 



weloome from publfo sohools regarding speoial eduoation and 

they have fared muoh the Game regarding partioipation b n  

phyaioal eduoation (Aruntal Beport of' bhe Nablorn1 Advisory 

Committee on the Xandieapped, 1977). 

In f a o t ,  physioal eduoation f o r  the handiaapped did not 

gain emphaeis u n t i l  the eazly 1950'8. Maae (1953) autJlned 

some of the values that  adapted physiaal eduoation (APE) 

aould i m p a r t  t o  individuals, He stated that  though3APE the 

individual osnr 

1. Be observed and referred, If and %ksn %he need f o r  

medioal or other servloes a re  buspeat&. 

2. Be guided i n  avoidanoe of s i tuat ions whioh oould 

aggravate an already disabling oondition. 

3. Improve rxeuremuaoular sk l l le ,  aggeral strength and 

endurano e . 
4. Provide opportunities f o r  improved peyohologioal 

and social  development. 

Other values a re  mentioned by Devis (1954) who a ta tes  that 

through an APE program a shi ld  oan ercqulre two assets  impor- 

tan t  i n  l a t e r  l i f e :  

1. 'How t o  move With effioienoy. 

2. how t o  avoid or  release tension. 

She a l so  believes thaC ao$lvit ies f o r  the excleptional ohlld 

should be individualized so that appreolation of the ohlld'a 

oapabllitbes aould be stressed, not only reoogaition of h is /  

her limitations. Rouse (1960) supported thle viewpoint by 



h i s  def ini t ion of APE as an individualized phyeioal eduostion 

program (IPEP) designed f o r  ordinary ohildren Hith extra- 

ordinary needs, He fur ther  went on t o  say that the term IPEP 

is  desorlptive beoause suooess or f a i lu re  of the prosaiif Is 

based upon the extent t o  whloh the individual's limitation8 

and ospaoities are evalua td  and the extent; t o  whloh the 

ohlld*a l i f e  58 enrlohed as a resul t  of' these experienoes. 

Hbs belief on the value of APS was that through suoh a pro- 

grrua the ohild oould a t t a i n  a l l  or a major part of the fol-  

lowing goalar 

1 Improved physfaal ffCneas 

2, Soolal Eufjustment 

3. Psyohologioal adjustment 

4, Aoqulsitlon of spesif'io sport ekl l l s  

5 ,  Greater self oonfhdense and inoreased security 

The next step was t o  8etemine If the premilae of these 

values held t rue  atad reaearohers began t h i s  proeess i n  the 

middle 1960's. Young (1965) told of' the suooesa of a phyai- 

cal eduoation program i n  improving the p h y ~ i a a l  f i tness  of 

elementary age exoeptional ohildren. The program was seared 

bomrda the Individual needs of eaah ahfld, Corder (1966) 

studied the effeote of' phyeioal eduoatlon on t h e  intelleo- 

tual ,  physical, axxi soolal  development; of duoable mentally 

retarded boys, His resul t s  revealed slgnlfioarnt Improvement 

i n  the eosres of each ohlld i n  a l l  three areas, BRriak (1964), 

I n  U s  overview on the researoh 8ata oonoernlng the value@ of' 



ILPE stated that a well balanoed, indivldualized phyhlioal edu- 

oatfon program aaa improve the pk$r83.~al growth, phyaloal Pie- 
or, motor learning and sooial  and emotional development of 

t h e  handioapped ohild, 

Aaaessment and ilvaluabion , 

18 Impoaaible t o  asaertain Lhe progress of any pro- 

gram unless there is some method of e'valuakion. I n  0rder t o  

aseeas a proaess as good or W, ht; i s  neoeeaary t o  apply 

gone sor t  of evaluative teohnique t o  the produot (Oberteuffer 

andr Ulriah, 1962).** Baumgartener and Jaoobson (1975) re- 

veal that physioaf. eduoatfon ha8 been aonoerned with the  de- 

velopment of meh evaluative teohnlques f o r  mang years, How- 

ever, many many of the teohniques depeloped were of a hlstor- 

ioal ,  not practloal, value t o  the  publia sahool phyeioal edu- 

oation teaoher. The authors s l s o  agate "that too often, phy- 

sioal. eduoation teaohers administer t e s t s  without a deflnltra 

purpose In mind. &oh a prsoeiiure l e  a waste of time and 

energJP of both the  teeroher and the 8tudent.w The Ameriown 

Alllanae f 02 Health, Physf 081 muoation and Reczreation (1977) 

rei terated th ia  f eellng i n  avowing Matt 

Wany physltaal eduoertora, speoial eduostor~ and others 

who work with the  d i e a b l d  or handioapped persons use 

tests as s drunk use@ a Lamppost, f o r  support ra ther  - 
than illumination, Too many duoatore fal l  t o  realize 

that a tes t  i n  i t s e l f  is not Important, how it is used 

i e  a l l  that rea l ly  ~c#tolts.~ 



Klausrmier (19761, Zn 1.8 review of eduontional praotioee, 

auppor%ed the  baslo premise sf the above quotations. In his 

reolew he reported tbt evaluation of' student learning and 

aurrfeulsr program8 are the weakest aspeatls of aon%empoa'ary 

eduoat i ona 

However, the, praetiae of using tests  w3,t;hin narrow 

prtrameters was not wkthaut opposition, MoCloy (1954) out- 

lined r ~ i x  general ways I n  whiah broadened use of t e s t  re- 

mlts aould aid the evaluation proeess. H e  suggested the 

resul t s  oould be used Port 1) pleroemen%, 2) diagnosis, 3) 

evaluatiou of learning, 4) prediction, 5 )  program evaluation, 

and 6) mot;ivation. Johnson and Nelson (2  964) a l so  a8vooated 

the utlllzertrlon of t e s t  resu l t s  f o r  more *ban superfioial  

means. They reaommended the  uee of t e s t s  for t  

1. Motslvatlon of students 

2. Asseeanent of studen& @ s perf ormanae 

3. Aid students i n  the  tbva1,wtion of their own progresrs 

4. Aid t he  temaher i n  eva1uat;ing methods of ins tmot ion  

5. Determbne the needs of inr l ividuls  within the  pro- 

gram ayhb the extent t~ nhioh edtaoationab objeotivea have been 

aooamplished . 
Barrow and MeGee (1964) add& t h a t  P;ha effecztive use qt eval- 

uation i n  physioal eduoation ooours I n  two m y s t  1) when 

measurement prooedures a re  applied direcrtly t o  the  produat, 

2)  when speoial teohnlques axe used t o  measure the prooeese 

I n  order t o  oarry out t M s  effective evaluation OberteWer 



an8 UlrLah (1962) reoommemedt that the personnel involved be 

expert i n  measureme& teohnlgues and porjeeeht mffioien* know- 

l a g e  t o  interpret  the romltrs of the t e s t i ~ r  Congzlera~~ l a t e r  

paspred legislabion, P.L. 94-142, t k t  mandated epeoifio pro*. 

eedurea that the personnel involved i n  assessment and evalua- 

t ion  would have t o  follow i n  assessing the  handioapped ohild 

(Amerioan Muoation, 1976). Congress stated the reasons f o r  

the inolusion of' speoifio p~ooeduree regarding evaluation were 

as follows; 

1. l isuae of appropriate identifisartion and olsasifica- 

t ion  data within the eduoa*ional )jxooesta, whioh resulted i n  

poor programming. 

2, Disariminating treatment.of' individuals as a resul t  

t h e  $4gntifioation of a hanbboapping oondition. 

3. M~suoe of evaluation teahniquea that resulted i n  

erroneous o ~ s s i f l o a t i o n  of many ohildren a8 handl~appdr  

(UbSe CaO8--Oongl?esrsiolllal and Admlnistrsrtive News, Vole 11, 

1976) 

i&E?x 
I n  summary, P.L. 94-142 ent i t led the  EBuoation for A l l  

Haadioac~~ed Children's Aot was passed by Congresrs on qovdkber 

29, 1975. The purpose of' the Aot ma t o  assure that all han- 

dioapped ahildren have ~ v ~ ~ i l a b l e  t o  them, witkin oertain spso- 

lfied time limitcl, a f r e e  and approprlsrte edaaation emphaaiz- 

ing speolal eduoation, physioal eduoatlon and those other 

~ervlaers designed t o  meet *heir eduaationa3. needs, I n  



addlt8on, the  law nrandatgd that; an eduoat;loml program be 

PPritten for the ohllld emphasizing indIv5dualized instmo+ion 

(Conferenoe swwaay on P.L, $14-$42, 1976) 

The aonuept of' lndividusliee8 instruotion is not a new 

one. The basia tenets  and oonoeptlsl of' the praotloe osiglmted 

Bn the oXd one room sohool houses of the early nl.netesnth 

aentury (Annerrino, 1973). Over the yeare lndlvlduallzsd In- 

s tmat ion  gave m y  t o  the  aa t lv l ty  movement. T h i 8  philot30phy 

advooa3ed sb broadi uurrloulum wlth more emphasis toward grrsded 

elasses lookstep group inatmotion, For a period of' %8me 

%his method proved t o  be &milaistxatlvely marawgeab1e and eson- 

muloally feasible  (Dean, 1943; Grlttner, 1975). However, oon- 

bemporary eduslsto~s rs-dvaluaeed the siCtastbon i n  the early 

196Uea and as a result: indPvldutallztsd Inatmotion regained 

reoo@&tion as a superior teaohlng praotloe, 

Physisal eduoators hacl been lndlvidualieing inatruetion 

t o r  the norm1 oh198 for many years,  however 1% aat)s not u n t i l  

the early 1950's that $his praatioe me used with the  handi- 

wpped or exoeptionel popu2aCion, Reseslroh durSng these yems 

supported the lnuluslon 0% a motor ourriotalum i n  the to9;al 

eduantlonnl pro&z%rn for the hsndloapped ohild (Mase, 1953; 

Davis, 1954; Rouae, 1960) . A study by Coder (1966) reporbd 

the positive effesha of' a physiasl eduaation program on the 

sooial , emot IonaL and i n t  elleotual development of eduaable 

mentally retarded bore; Young (2965) repor$& the  suooerss 

&=. 
.;$ 

of a physioal. eduoation. program thsrt  Improved the physieal 



fAtness of elementary aohool age exoeptlsnal ohildren. HQW- 

ever, muoh of the resewah oarYriet!i aut i n  physaeal edu6ation 

for  the handiaspped was subjeot t o  orit;io%sm due t o  the raot 

of ro laok of valid aaseswaent instruments available (KZausmier, 

1976) 

AMPER (1977) revetaled that many people involved In sew- 

ing the handiaap,.ed use tests as a drunk uses a lamppost, for 

support rather than f l l u m ~ ~ t l a n ,  The paseing of P.L. 94-142 

attempted to ahange t h i s  praotbse by mndabing speoifio pro- 

aedures be follooted regarding Ohe-aaseement a d  evaluation 

of handioapped oklldren ( Amerioan Bbuoat S on, 1976) , 



CHAPTER 111 

METHODS 

The purpose of the ert;udy was t o  propose Guldel-ines f o r  

the oonstruoting of an Individualized Physiosl Muoation Pro- 

gram (IPEP) for the hadioapped ahild. The subproblem of the 

study poalrr t o  determine the types of assessment instmmente 

needed f o r  measurement and plaoement sf the handlioapped ohild. 

The methods aeotion was divided in to  the Following garbst 

1) Development of the Guidelines, 2) Development of a Ques- 

tkonntlire Evaluating the Guidelines, 3) Development of Assesa- 

ment Tools, 4) Development of a Queotion&zaire b-aaluating the 

Tools, 5 )  Subjest Selestlon, 6) Speoific Procedures and 7 )  

S ta t i a t i aa l  %eatmen6 sf Data. 

Develo~nie~t of Guidelines 

After a review of leg is la t ive  l i t e ra tu re  regarding P.L. 

94-142 and Wisoonsln State  U w  115, Subohapter I V ,  the resewoh- 

er exmiwed dooumenta distributed by the  Wfhaoonsin Department 

od Publio Instmotion (DPI) oonoernlng the IEP and a l so  oon- 

sulted various personnel i n  the f i e ld  OF exosptioml eduoation 

before proposing Wideline8 f o r  oonstmoting an IPEP. The 

proposed Guidelines was presellted in two seoCions (see Appen- 

dix A). Materlal oontalne8 i n  eaoh seotion Is as follows: 

Introduotlon. Tbe objeotlve of this seotion was t o  ao- 
' 5 2s' + 

!C,V quaint the reader with the purpose f o r  writing the proposed 
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GuSdelines. The matex?ia3, oontained i n  t h i s  area m s  obtained 

by the researoher  fro^ two souroest 1) l i t e ra tu re  on P.L. 

94142 and indivldusrlized edluoatlon and 2) oonsultation With 

personnel i n  the f i e l d  of exoeptlonal education. 

Phases of the IPEP. The purpose In wrfting t h i s  f3gotl0n 

was t o  present the reader M t h  a eondens& version of the 

eteps involved In the development of I PEPesr 2he steps out- 

lined by the researoher paral le l  those prooedures reoommended 

by the Wieooneln DPI oonoerrring the writing of IEPes. 

Present level  of ~erformanoe. This area is required un- 

der  seotlon 121a.346 of POL. 94-142 t o  be ineluded i n  the IEP 

of' the handioapped ohild. Guidelines proposed I n  t h i e  area 

ref lec t  the researohers intene t o  not only oonform wlth fed- 

e ra l  mandates, but t o  provide the reader with information re- 

garding the writing of statements depioting tihe present s ta tus  

of the handioapped shbld i n  varioua motor areas. 

Annual or  l o w  term goals. This 1s a statement required 

under seotlon 121a.346 of P.L. 94142  Lo be lnoludefl i n  the 

IEP of the handloapped ohi3,d. Matarla1 presented i n  t h i s  aeo- 

t i on  supplied the reader wieh reaomandatiom as t o  what is 

needed when writing this statement. The researoher also fur- 

ther  interpreted the  definition of the ammal goal, mfter aon- 

sultatlon with eduoators i n  the  f i e l d  and a rev%ew of Wiisoonsln 

DPI guidelines related t o  t h i s  area, 

Annual or long te rn  objeotlves, The lnolusion of tMst 

area in the Guidelines was the resul t  of reoommendatlons by 



the Wbsoonsln DPI. The material deal t  wlth i n  t h i s  seotion 

ref leo ts  the researohers intent  t o  not only oonform t o  s t a t e  

atandaxde, but Lo provide the  r e d e r  with i d o m t i o n  thak 

fur ther  o l s r i f i e s  the previously mentioned annual or long 

term goals, 

Short term l n s t ~ o t i o n a l  obleotives (sTIO). T h l s  area 

is required under seotion 121a.346 t o  be inoluded i n  t h e  IBP 

of a handioapped ahlld. Material presented i n  th ia  eeatlon 

supplied the reader with information regarding the blooka up- 

on whloh the henndioapped ohild builds ttomsd the annual or  

long term obJeotlves and eventual annual or  long term goals, 

The reaearoher a l so  provided suggestbons for ensuring the 

ohlldQe sucoeas i n  this area. 

Related Servioes. T h l s  area Is required under seotion 

121er.346 of' P.L. 94-142 t o  be Ineluded in the  IEP of t he  handi- 

oapped ohlld, Informrrtion i n  this seotion supplied the  reader 

wlth oharaotaristios of relaeed aerrioes, i n  addition t o  reoom- 

mending prooedures t o  follow i f  related servioes proveU neces- 

sary f o r  the ohild. 

S~eoif 'yim ~ e r u e n t a ~ e  of time. This area is generalized 

under seotion 121a.346 of P.L, 94-142 and speoifiaally out- 

lined i n  reaommendatlons from the Wisoonsin DPI , The material 

oontalned i n  this section provided the  reader with an example 

1lXustrating the disseminstion of time regarding the  STIO's 

written f o r  the ohild. 

ProJeoted dates of' inltiation/ending of aervioea. T h i s  



area is  required under seotion f2ia.346 of P.L. 94-142, 1- 

formation i n  t h l s  ~leotion suppX1ad the reader with an matline 

bllustrettlng time periods applloable f o r  speaifylng the  

beginning/end of speolal edusational semioee. 

Additional information, The purpose i n  writing t h l s  

seotion was t o  aoquaint the  reader wtth added i d o m a t i o n  re- 

garding the development of IPEP'B, The msrterlal proposed i n  

t h i s  seotion was obtained by the reaearoher Prom two souroeas 

1) guidelines from the Wisaonsin DPI and 2) oonm1t;ation with 

personnel i n  the f i e l d  of exaeptional eduoatian. 

Develo~ment of a Questionnaire f o r  the Guidelines 

AFter asmpleting the oonstrtzotion of the Guidelines it 

was neoessary t o  devise a quetittionnaire tha t  would evaluate 

the usefulness of the Culdefines. The queetionnaire was then 

sent along with the  Guidelines t o  a sa i s t  t h e  panel membere i n  

t h e i r  evaluations. 

The questionnaire was divbded in to  eleven parts, ten  

evaluating the  speolf lo seatLen8 of the  Guidellnes and one 

evaluatfng the overall oonatruotlon of the Guidelines, The 

questionnaire was designed usbng w Llkert soale wlth t h e  '01- 

lowing soore valuest 5 polnts f o r  strawy agree, 4 points 

for agree, 3 points fo r  undeolded, 2 points f o r  dlaagree, and 

1 point f o r  strongly disagree, There were three  questions 

asked f o r  eaoh of the  eleven pares wlth additional sgaoe pro- 

vided at the end of eaah question f o r  oomente (see AppenUlx B) . 



pevelo~nent of Ase-ssment Tools 

The researohex reviewed l i t e ra tu re  oonoernlng testa,  

developmental profiles,  and sport skill Inventories that mr- 
ported t o  measure or evaluate an 1ndlvldusrla performanae I n  

various oomponent areas of physioal e8uoatione The purpose 

of the revllew was Co determine the typegl of asseslsment instru- 

ments applloable for use wlth the handloapped ohild in aoosr- 

dame with seotion 121a.532 of P.E. 94-142 whiah mandated 

s t a t e s  an8 looal eduoatlorral agel:t?,r!aes t o  ensure at a m i n i m  

Chat: 

A. Testa and other evaluation materials: 

I. are provlded and administered i n  the ohfld*s 

native tongue or  other mode of oommunloation, unleas it 

I s  olearly not feasible  %o do so. 

2. have been validated For the apeaif'la purpose f o r  

whboh they are used, 

13. Testa and other evaluation materials lnolude those 

ta i lored t o  aasesa specifio areas of eduoational need and not 

merely those designed t o  provide a single quotienG. 

1. a r e  administer& by trained pereennel i n  con- 

formanoe wlth lnstruotlons provided by t h e l r  produoer. 

C. Testa are s e l e o t d  and administered so as t o  best 

ensure that when a t e a t  I s  administered t o  a ehild wlth i m -  

paired sensory, marnral or speaking skills, the  rest r e su l t s  

aclourately refleat: the ahlld's aptitude or  aohlevement rather  

than r e f l e a t l w  the ehi ldes  dieabili ty.  



B. No single procedure fe, used as sole  orLterion for 

detelminlng an IEPo 

8. The eptaluatisi~ is made by a multldisoiplinsrry team 

with a* leaert one person having knowledge i n  the  ares of the 

dleabili ty.  

F. The shifd 3,s assessed in all areas relating t o  the 

suspeoting d i sab i l i ty  (Federal Register, 1977). 

The list of apgXiaable assessment; tools  was divided in to  the 

following saotions: 1) speaif l o  areas of measurement, 2) 

appropriate age groups, 3)  oategory of ohild tha t  e w l d  be 

assessed (eee Appendix C ) ,  

Bevelo~ment of a Queetbonnaire f o r  the Aassssment Toola 

After oomplling a list of a e a e ~ m e n t  t e s t s ,  prof i les  and 

inventorlee, it was neoessary t o  devise a questionraaire that 

would evaluate the usefulness of' the reaommendsd aeaessolent 

instruments. A oopy of the  liast of sssesments and the  ques- 

tionnaire would then be d i s t r l h t e d  ts meHlbers of' an evaluation 

panel for review and suberequent evaluation. 

The questionnaire m s  divided into nine parts, eight 

evaluating the oategorigs of assessment and one evaluating 

the overview OP the  list. The questionnaire was designed us- 

ing a csrtegarioaE response soale a t h  the following soale 

valuess 2 points for yes, i point f o;r undeoideb, and 0 points 

f o r  no. There were three questions asked for eaoh of the nine 

see t iom wlth additio&l spacrs provided at the end of emoh 

question for oomments (see Appendix D:j . 



m e o t  $eleation 

A panel of 10 experts I n  the f i e l d  of exoeptional eduoa- 

t i on  were ohosen as the eValuatortr of the Guidelines , The 

-el oonsisted of 2 members of the Wisosnsin Department of 

Publlo Instmotion, 1 adapted physioal eduaatbon teaeher at 

the  L.BA level, 1 direator  of epsoisl eduoation st the LEA 

level  and 7 membe~ls of the National Conoortlum on Physioal 

Bduc)8$ion/Reaxeation fsx the Hamaioapped repreeentlng profes- 

sional preparation i n  the f i e ld ,  

A panel of 10 indeviduals i n  the  f i e l d  of phyrsloal eduoa- 

t lon  were s e l e o t d  as the  evaluators of the list of asselas- 

ment Instrumentis, The panel conslated of 3 oert i f led tetoh- 

ers of physloal eduoatlon with m i n i m a l  experienoe in teaohlag 

the handloapped, 3 oerblfied phyaloal eduoation t a o h e r s  with 

at l eas t  One year experienoe i n  teaohlng the handloapped, 2 

oertlf led physlaal aluaation teaohera oonduoting oaurses i n  

adaptive physloer3. eduoation at the university level, 1 direa- 

t o r  of elementary physioal duoat ion at the JJSA level an8 1 

department head of physioal edua~ttian at the university level ,  

Guidelines; The r e a e o h e r  sent an lntroduotory letter 

t o  eaah member of the panel that explain& the purpose of the  

study (see Appendix E),  t he  reaaon far  t h e i r  selection and 

t h e i r  respansibi l l t ies  as a pknel member. The sontent of the  

l e t t e r  then direoted the  members t o  review the enelosed espy 

of Gufdelines f o r  Construotlng an IPEP anl evaluate thls 



p3?OpO88l using the one page questlomaire provided. Upon 

completion of 'the review and subsequent evalua%ion, the  men- 

bers were asked t o  return the  Gulaelines and the questionnabre 

t o  the resemoher f o r  analysie. 

The resul t s  were then o r e z e d  in to  a r a w  data table. 

The purpose fox the  tab le  was twofold: I) t o  obtain ec fre-  

quenoy of response fox eaoh of the question8 asked i n  aeoeionls 

one through ten  of the Guidelines, 2)  tabulate the  resul t s  

of section eleven and separaee the  quest;l~nnalres Into t h e  

following areas: 

1. Members tha t  ergreed wlth the GuideXines 

2. Membera who were undeoidd about the  Guidelines 

3. Members that disagreed with the  Guidelines 

The objeotive of the separation m a  t o  enable the xeeearaher 

t o  dooument only those oomments of panel members whose ques- 

tlonnairea ref ' leotd Indeoislon or disagreement r e w i n g  the  

overview of the Guidelines. The researaher then reviewed the 

oonments and made appropriate o w e s  within the strubbure 

aP the Guidelines. A revised aopy was grepare8, whloh refloot- 

@f the reoommendatlons of the panel of expert8. 

Aesessment i m t m e n t s .  The reseamher met with eaoh 

member of the panel in8ividually and explained the ~ i e u a t i o n a  

whloh ledl t o  the oompillng of the  list of aseessment instru- 

ments. The panel members were then landed a oopy of the aeseas- 

ment list and a one page quest3,onrzaire. It was asked that the  

individuals review the  list of asseaaments and evaluerte %he 
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mtneerial rasing the q u e s t ; l o ~ l l r e  provided. Upon o~mpletlon 

sf the review and the suberequexlt evaluation, a l l  material m e  

returned t o  Che researeher f o r  ~ S y S i s r  

The resul t8  were orgmlzed in to  a r a w  data $&blar The 

purpose of the table  ma twofold: 1) t o  obtain a frequensry 

of seaponse f o r  eaoh of *he questions a e k d  in seotiona one 

thraugh eight of the assessments, 2) tabulate the ~ e s u l t s  of 

seotion nlne arid separate the  quest;isnrtairea in to  the follow- 

ing areas: 

1. Members who agreed wlth the assessment list 

2. Members who were undeoided about the list 

3. Members who disagreed wfth the list 

The objeotives of the  separation was t o  enab3.e the researoher 

t o  doownent %hose oommenta of panel members whom questban- 

nabres refleaked indeoiflion o r  disagreement regardbw the over- 

view of the assessment Snetnunents. 

S ta t le t loa l  Treatment .of Data 

Gubdelines. Results from the  questionraerlre were first 

orgsnized i n t o  a r a w  data table. Qle oonaern of' t h i s  sCudy 

ms t o  determine i f  aooeptable @fdelines oauld be developed 

f o r  oona~ruating an IPEP f o r  Che bndlaapped ohlld. To mea- 

sure t h i s  hypothesirs a mean #Gore f o r  e a ~ h  of the questiom 

asked i n  the  q u e r a t l o ~ i r e  was hand o&louLat& by the researoh- 

era The three soores i n  eaoh seation were then added together 

and divided by three, result ing i n  a mean soora f o r  eaoh see- 

t i o n  of  the  Guidelines. The m i r n i m a l  soore labeled as 



siigmifioant was stated as 3.56, 

Aeaesament instrunents. Results from the questionnaire 

were first or@zed in to  a r a w  data table.' One oonoern of 

t h i s  ratudy was t o  debermine i f  applioable assessment instru- 

ments f o r  meaaurlng the handioapped ohild were appxopz?%ate. 

To measure t h i s  hypo%hesis a mean aoora f o r  eaoh of the ques- 

t ions asked i n  the qus~~t ionnai re  was hand oaloulated by Ohe 

researohax. The three soores I n  eaoh seotion were then oal- 

o u l a t d ,  rernrlt;ing i n a  mean soore For eaoh seotion of the  ' 

Assessment f natnunentq., The minimal level of slgnif iosnoe 

was stated at 1.56. 



ChTm xv 
BGSWLTS AND DIBCUSSZON 

I ntroduotrion 

The purpose of t h i s  ohapter l a  t o  interpret  and disouss 

a31 data oolPaoted wlthin the limits of t h i s  studyo The 

rrtudy was designed t o  evaluate proposed Guideline8 f o r  Con- 

atnuating an Individualized Physical EBuoatlon Program (XPEP) 

for t he  haadiaapped ohila. A aeoond oonaern of the sLudg was 

%he evalu6ion of' proposed Aeaeasrnent Instruments applioable 

POP use with the handioapped ohild, 

A questionnaire was use8 t o  evaluate Dhu propoeed m t e r -  

ial presented I n  eaoh of two areas,  IPEP ELlld Assessment. The 

queationnsire evalua$ing the IBEP (questionnaire A) was of' 

the Uker t  Saale type wi%h the iollowlng soore values: 

fj-strongly &pee, &-agree, 3-unibaoided, 2dlisagree and I- 

strongly dlaagree, M s a r r  aoorea were oomputed f o r  questlona, 

within -oh seaelon of the  IPEP and Pox the to8al seotion, 

The leve l  of signifioanoe u t i l ized  f o r  aooep%anoe or  rejeotion 

of the  hypothesis was 3.56. 

The questionnaire evaluating the  ssseesment instrumenbs 

(questionnaire B) was sf t he  oategorloal response type wl$h 

the following saore values: 2-yes, 1-undeoided and 0-no. 

M e a m  were oompetted f o r  quecltiow wlfhln eeroh seb6bon of the 

Assessment list euaB f o r  the t o t a l  seotion. The level  of 

4Q 



signifieanae utf2ized f o r  aaoeptanoo or rejeotion of bhe 

hypothesis was 1.56. 

Subj eot s 

A ~jrample of eleven individuals m e  c~hosen as the  eval- 

uatora of the proposed Guidelines based on t h e i r  experlenae 

and expertise i n  the f i e l a  of exasptboml eduaaE;ion. A aan- 

ple  of *;en inttivlduals were ahosen as the evaluators of the 

proposed Assessment 1nstrumant;s b e d  on t h e i r  eleperienoe and 

knowledge i n  the f i e l d  of physioal eduoation, 

Results 

The r a w  data oollec.t;ed from the questionnaire evaluating 

the Guidelines indioated *hat the frequenoy sf' positive re- 

sponses was greater than tha t  f o r  negative reaponsea eapeo- 

i a l l y  i n  seotions one through four, s ix ,  seven, nlne and ten. 

Seation eleven revealed a slightly broa8er preference of re- 

sponse, while seotion eight (spealf ying peroentage of time) 

showed a general disagseement regarding t h e  oonten* of pro- 

posed materlal oonoernlng t h i s  area. Thee8 resul t s  are  I l lus-  

trated i n  Table 1 (see Appendix F). 

The mean aooresl obtained f o r  the  quesBions asked within 

eash seotion of the XPEP revealed that the  resul%e of wide- 

l i n e  seotions one through s ix,  and nine through ten were 

highly signif ioant , ranging i n  soore from 4.00 t o  4*63. 

Soores for seotions amen and eleven were mderately s ignif i -  

aant, ranging i n  value from 3.72 t o  16.002 Or%lg. the r e m l t s  



of seotion eight (speoif yfng peroentage of time) were, not 

sigmiiiasrmt with a l l  aeoree reported below the 3.56 level. 

These resul t s  are I l lus t ra ted  i n  Tabla 2 (see Appendix G). 

The mean seores f o r  e a ~ h  section of *he XPEB shewed t h a t  

IPEF seotions one, two, four, six,  fine and t en  were hlghly 

sign;lfloant, ranging An seore from 4;21 $0 1Ce54. sSeotbons 

thee ,  fl,ve, aeven and eleven refleated a moderatst 1eveL of 

signlfioance wltk soores ranging from 3.81 t o  4*09. only 

the resul t s  of seation eight were not slgnlfloant with a l l  

soores reported below the  3.56 level* The aroores a re  report- 

ed I n  Table 3 (see Appendix H). 

SeleotgA oomments made by the panel of evaluators osn- 

oernlng the  proposed guidelines revealed t h a t  er, m,jority of 

the  oo~aments IndioerCed a need t o  s l ight ly  expand on the  pro- 

:n-osd material within oerealn seotiona, Other oomen%a show- 

@ a h~1i0 agreeroqent w i t h  the prog~sed material (see Appendix 

1) 

The raw data oollected from the questisrunsrire ava~~w%$ng :<." . 

the assessment list ira8ioated that t ho  frequenoy of popltive 

~ ~ s p o n a e s  was-~$rea%er than that fox negative responses, es- 

peoially i n  seations one through five,  eight and nine, HOT- 
; < 

ever, the resules of seotions s i x  ( spor ta sk i l l s  ihverlt;ory) 

am% aeven (danoe testa) ahmeil Indeo$alon and/or dlsagree- 
i 

went o4fth Sihd)_%proposed <.. material oonoernlng these areas, The 
, - >  P, k!% 

rroorea am reported in '&b1e 5 (ass Appendix J). 

The m e a n  soorea' &%hlneb for. the questions aaked wlthln 



eaoh seotion of' the aseeesment list revealed that  the re- 

su l t e  of assessment list seotions four, f ive,  eight, axid nfne 

were highly signifloant, r a n g l q  I n  eoore from 1.7 t o  1.9. 

Soores f o r  seotlone one (phyebaal f l tnesa)  and three (funda- 

mental skil ls-patterns) were moderately signlfioant, mnefing 

i n  Boore from 1.4 t o  1,8. The soores f a r  seotion two (m~eor 

a b i l i t y )  l,5, 1.7, and 1,4 were on the borderline of signiff- 

aanoe, Only the resul t s  of aeotions s i x  (eport e k l l l  inven- 

to r i e s )  were not s i a f i o a n t  wlth a l l  soores reported fa l l ing  

below the 1.56 level,  These resul t s  a re  ahown i n  Table 6 ( m e  

Appendix I(), 

The mean scores f o r  earah seotion ~ i ~ $ . L e i ~ ~ e s s m e n t  list 

ahowed tha t  assessment If st aeotions f ive,  six,  nine a' ten 
were highly eignifioant, xengiw i n  aoore from 1.73 t o  1.80, 

Seotions one (physioal f i tness ) ,  two (motor ablllbty), and 

Isbee (fundamental skil ls-patterns) refleoted s low t o  moder- 

a t e  level  of aignifiaanae with soores rangiw from 1.60 t o  

1.70. 0aly seotions s i x  (sport e k l l l  inventories) and seven 

(dame t e s t s )  were not signifioant wlth a l l  soores reported 

f a l l i n g  below the 3.56 level,  Soores a r e  reported i n  Table 

7 (see Appendix L), 

Dfeoussion 

llable 1. The frequenoy of positive responses seems t o  

indgsate a general agreement among the evatuators on the 

material preeented i n  the Introduotion, Phases of t h e  IPEP, 



Present Level of Perfomnoe, Short Term Instmotional ObJeo- 

tfves,  Projeoeed Dates of ~ni t i~ l t lonJQusat ion  of Semioes and 

A d d i t i o ~  Information. The resul t s  f o r  Annual or  Long Term 

Gala ,  Annual or Long Tern 0bjeat;ives dvld Speo1fy.i~ Peroent- 

age of Time revealed a s l igh t ly  broader varlanoe i n  BOOEe8, 

indbsated by the inoreased number of undeoided response€?. 

The data f o r  the Ovembew of the guideliners showed that  only 

two of the evaluator8 defini te ly disagreed wbfh the proposed 

material. The basis f o r  Lhfs opinion does not aeem t o  be 

refleoted i n  the raw data due t o  the laok of nemtiVe re- 

sponaes f o r  other seotlons within t he  guidelines* 

Table 2 The abundlanae of signlfioant sooree in the -* 

table  re f leo ts  agreement with the proposed material. Agg#.p 

indecision on the part of the panel member@ was exhibited with 

regard t o  the Spe~if'ying of Pementage of Time. This indeais- 

ion may be answered i n  terns  of s t a t i s t i o a l  prinoiples. Be- 

oause of the small s ize  of the  sample extreme soorera have a 

misleading ef teat  an the resul t s*  The rerqearoher believes 

thba t o  be the case aonoerning t h e  data on gpeaifying Per- 

oentage dr Time. I n  addition, the exaotness of soores for 

the Overview may a l so  be a refleotion of the laok of size i n  

the sample population. 

Table 2, The najor i ty  of raignifioant aoorerrr asems t o  

illuetx%te agreement wlth the  propose&. material. The non- 

signifloanoe of the  seotion Speoifying Peroentage of Time 

oould be the  resul t  of the  sniafl s ize  of Che sample population. 



In addition, the high level  of aieplifioanoe f o r  Projeotecl 

Dates of I n i t f a t i o n / ~ r a t i o n  of gervioee am5 nonsignifioanoe 

of Bpeoifying Peroentage of Time appears t o  reveal a aontra- 

diotion of resulte,  Both seotions aontain similar material, 

yet one seotion was highly signiflaant,  while the other W&8 

not s igni t  ioant 

Table 4. The majority of evaluators fa i led  t o  ;.sake oom- 

ments regarding the proposed material, W those reaomnenda- 

t i ens  made, most oonoerned an expansion of the  ma'cerial oon- 

tained i n  the  seotions. Some reoommendatfons advaoated olart- 

f iaa t ion  between an inaividuerlized plan and ern bndividualized 

program f o r  f;he handiaapped ohild, Some evaluators made oom- 

m e n t s  regarding the  applioation of the guidelineer to  t h e i r  

speoifio s ta te ,  whioh oontradioted the l imitations of t;he 

study 

Table 5. The data seemed %o ref leot  agreement by t h e  

panel members f o r  the areas of Pl~yslaal Fitnesa, FUdamental 

Skills-Pat t ern8, Pero eptual Mot o r  A b b l g t i  es , DevelopmenCal 

Profiles and Tests and Additional Tests. The resul t s  f o r  

Sport Sk i l l  Inventories, Motor Ability and Danoe Tests indi- 

oate an inoreased number of undeoided responses, This trend 

may be a ref leat ion of an udamil iarbty on the pa~C of the 

evpluat ors, regarding the types of t e s t a  presented. 

Table 6, The majority of signifiaant responses s e w s  

t o  ref leot  agreement with the proposed aesessment instmunen~s. 

However the s i ze  of the sample l i m i t s  *he r e l i a b i l i t y  of the  



means as a measurement of oentral  tendency. This  s i tuat ion 

is shorn I n  the resul t s  f o r  Sport; Ski l l  Inventories. Two of 

the three questions asked were moderately slgnlfloant, while 

the remaining soore was not aignifioant. The oombinatlon of 

the scorea re su l t s  i n  a mean tha t  is below the level  of slg- 

r&floanoe needed f o r  the t o t a l  seatlon. 

Table 7. The number of aignifioarnt soores wmld appear 

t o  i l l u s t r a t e  agreement wlth the propcrsed material f o r  a major- 

ity of the aeotlons. Only Sport Sk i l l  Inventories and Danoe 

Tests were not signifioant within the  l i m i t s  of the  study. 

The reason f o r  t h i s  resul t  oauld be due t o  the s i ze  of the  

sample Involved. This s l tuat lon is especially t rue  f o r  the 

seation Sport S k i l l  Inventories (refer t o  Table 6). 



P;lrlmary Purpose 

The primary purpose of the study was t o  develop guide- 

l ines  for the oonstntotfng of an In&ividualiesd Plrysioal Mu- 

aatlon Wogrm (IPEP) that oan be Inaluded In  the Indl~iduall- 

lzed Eduo~..t;Ionsl P r o m  (IEP) f o r  the bndloapped ohild a8 

mandated by P.L. 94-1162. A seoondary purpose of the  study 

was t o  oomplle a list of assessment fnstruments tha t  a r e  ap- 

plloable f o r  use wlth the handiosrpped ohlld. 

Summarg 

Based on the mean soores f o r  eaoh section of the  pro- 

posed guidelines the general hypotheale m s  aaoepted within 

the  limitation8 of the study. The soores showed slgnlflomoe 

I n  nine of the ten  seotions of' the  guidelines and f o r  the 

overview of the t o t a l  proposed materialc A non-signlflownt 

soore was found t o  exist  f o r  one seatlon of the  guldellrne8. 

However, due t o  the s lze  of the sample populetlon the  non- 

slgnlfbcarnoe reported Is mbjeot t o  review, 

Based on the m e a n  scores far eaoh seation of the pro- 

posed list of aaseasment instruments the general hypothesis 

was aocep%ed within the l i m i t s  of' the study, The Baores re- 

vealed that there was a statistloal signlfioanoe f o r  s i x  of 

the eight seotlons of the assessment list, Non-slgnlfloant 
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soores were found t o  exis t  for two of the seotions. The re- 

l i a b i l i t y  of these soores is subjebt t o  review due t o  the 

s ize  of the sample involved, 

Based on the aomments made by the evaluators, appropriate 

ohanges were made i n  the propobjred guidelines. These reviu- 

ions a re  llbuetrated i n  Appendix M. 

Conolusf ona 

A s  a reault  of the  fbndfngs of t h i s  study, a& within 

t h e  se t  limitations, the  following oonclusions were made% 

1. Guidelines for oonstruoting an IPEP as a dls t inot  

part of the IEP f o r  the handioapped ohi1.8 oan be devel- 

oped and subsequen'cly approved f o r  use by a qualified 

panel of experts i n  the f i e l d  of exaeptional populations 

(see Appendix N)  . 
2. A list of a~sessment iwtruments that  adhere t o  the  

mandates of POL. 94-142 oan be oompiJed and subsequently 

approved f o r  use by a qualified panel of  experts.  

Based on the  findings of t h i s  study, it was reoommended 

that  t 

1. Additional studies i n  the area of assessment and 

evaluation be aarrled out I n  order t o  validate additlon- 

a1 testa ,  inventories and profiles that oan be used for  

assessing the  handicapped. 



2. Additional studies of this nature be oonduoted using 

a larger ample of evafna%ars elkher an the state or? = 

mtional level. 

3. Additional std4ies of this nature be aarrled out i n  

omier t o  oompase the opbnfbns ~f ~ p e o l a l  eduoators, phy- 

s loa l  eduoatora, adapt& physioal eduaators and relabed 
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APPENDIX A 



Proposed Guidelines f o r  Construoting an XPgP 

The following proposed guidelines f o r  the oonstruoting 

sf fndividualized Physioal Biuoation Programs a re  based upon 

the  review or related l i teragure,  mandates within POL. 94-142 

and other available information on guidelines f o r  individual- 

i e a t i  on, 

Obd eotives 

1 t o  aoquaint the physioal eduoation teaoher with 

aer taln ruleer and regulationrs oontained i n  POL, 94-142, 

2, t o  aoquaint the physioal eduoation teaoher wi th  an 

IxvilvLdualized PhysboaE Muoat ion Pregran (IPEP) . 
3, Co provide the physioal duoat lon taacther t?ith a 

workable approaoh f o r  writing an SPBP, 

Xntr&uotion 

An 1ndiv1dual~xed physioal eduoation program l a  a written 

statement f o r  a handiaapped child t h a t  ineludest 

A, statement of presenb level  of perfomnee 

B. statement of a m a l  or  long-term goals 

C,  s$gtement of' long te rn  and short-term i r w t r u o t l 0 1 ~ ~ ~ 1  

obj eothvea (STIO) 

D, statement of speoifio related services and the ex- 

tent t o  whioh the ohild #ill p r t i o i p a t e  i n  rewlar 

phyaloal. eduoation 



E, progeoted dates of' i n i t i a t ion  and ant%aipsted dura- 

t ion  of semloes 

The IPEB should bb written f o r  not only tha t  ohild pxaoed I n  

apeolfioally deslgned physioal eduoation f o r  100 pement of 

the time, but f o r  thak shi ld  who titpentis part of the elme i n  

spealal  physloal eduoation and the r e s t  of t;he time mainstream- 

ed i n  regular phyaioal education. 

The XPgP should be developed by a eertafiecl pkysioal sdu- 

oation teaoker who would be qualified ats determlned by P.L. 

94-142, whloh Implies asmpetenoy i n  sembng the  disabled and 

the  handlaapped. Any fur ther  referenee t o  the phyeioal eduoa- 

taon teaoher Hi l l  Infer  that the teaoher ocrmplies wgth the 

standards outlined i n  P.L. 8b142, oonoernlng qualifioation. 

I n  writing the IPEP the qualified physioal duoat ion 

teaoher should oooperatively plan the program wlth the fa11 

lowing personnel: 

1. speolal eduaatlon %eaoher 

2. supportive related serViees 

3. parent/guardian of *he 9hIl.d 

4. ohlld, Whenever appropriate 

The reasons behind oooperative planning ean best be desorlbed 

by Young (1965) who pointed out that when programs are indiv- 

$dualized many foroes foouer on the ohild and i t  is t rue  tbt 

the eduoational team, oleasroom teaohera and sgeolal ls ts  t ~ -  

gether, real ize a higher potential, In the twoher  learning 

proaess beoause they a re  a t e a m  working POX the  greatest 



benefbe of the ohlld, 

The purpose f o r  the development cJ an IPEP i s  a dlreot 

resul t  of the Intent of Congress. Du~lng oammittee hearings 

on the rule8 and regu1at;lons of P.L. 94-142, oommlttee mem- 

bers worried *hat although physioal eduoation 18 available 

and required by many soh001 systems, f o r  the hssmdloapped 

ohild it i a  seen a8 a luxury, The members a lso  believed tha t  

speallfloarlly designed phyeioal eduoatlon~ meeting the unlque 

needs of the hwXioapped ohilb, would be beneflolal t o  the 

physloal and emotions1 development of that ohild (U .S, Code@-- 

Congressional anb Administrative News, Vol. XI, 1976). AS 

a resul t ,  a l a t e r  Haaxas report direated the Commissioner of 

Education t o  Cake steps regarding the pla~vf€ii.~n of physloal 

eduaation for a l l  handioappd ohildren (Conferenoe Surmgary 

on P.L. 94-142, 1976). The Intent of Congrecss was olear and 

waa retleateid, by the inolusion of physloal eduoatlon i n  BeLe 

94-142 a8 a dls t inot  part of the speolal eduoational servisee 

afforded the  handiaappsd a u l d .  

Com~snent Areas of the XPFI: 

Booording t o  mandates within P.L. 9b14.2, the following 

asem should be inoluded in the fPEP for  the handisapped ahlbdr 

2. FundamsntaP Motor Skilla and Pattern8 



5. Individual and Group Games, inoluding intmmural 

and l i f  eeime aport8 

p s e s  of the XPEP 

Phasa I The qualified physioal edu~ht ion  teaoher oar- -* 

ries out epeoifis diagnostio an& sareenlng t e s t a  t o  assess 

the ohild's level  of ttanot;ioning i n  v a r i w s  areas of develop- 

ment. The resul t s  of the tests a re  then exmined for the 

parpose of determining if a speoif i e  physiotal eduo~rtisn pro- 

Pam is  needed for the ohild i n  any of the oomponent areas. 

The qualified physioal eduoation teaeher should then be abZe 

t o  give the M-team appropriate reoommendations oonoerning the 

ohll8's oapabill t ies I n  the motor area.*. The physioal eduoa- 

t i o n  teaoher oan supply t h i s  information d i reot lg  as a membe~ 

of the M-team or indirect lg  by providing the M-team leader 

wlth t h e  neoesaary information ree;arilfnef the  motor area. In 

ei ther  oase, the physioal eduaation teaoher must be a w e  

tha t  any tes t ing  or evaluation of' the  hadieapped ohild meet 

t h e  f ollowlng requirementar 

1. any tests given the  ohild must be administered ooith 

direotions given i n  the  ohildea native t o m e ,  un- 

l e s s  it is not feasible  t o  do so. 

2. any t ea t  given ~kou1.d be v a l i 8 a t d  f o r  the purpose 

that it is  being used, 

3, t he  person(8) adnilln3,sterLng any testbs be trained i n  

t estf  ng and measure me^^^ . 



4. any hsts used be tnflargd t o  aaaeslrs the oomponent 

areas of physlonl eduoatlone 

5.  the remtlts of the tes t ing  ref leot  the handioapped 

uhild'a a b i l i t i e s  ebnd not merely ref leot  hls/her 

hsndloap or diaabi l i  t y, 

6. f o r  any hrrdiosrpped ohild not presently being served, 

the resul t8  from tes t ing  must be re-evaluated, after 

a perlod of t h i r t y  aaleMar days, i f  they a re  t o  be 

us& In wrltlng an %PEP f o r  the ohild. 

Phase I1 The qualified phyaioal duoat ion teaoher, bas- -' 
ed on the resul t s  of t e ~ t i n g ,  then makes reoommendatlone t o  

the PI-team leader oonaerning the  a b i l i t i e s  of the ahllCL i n  

the motor arm%. These reoommendatione provide the faundam 

t lon  on whlah the  annual goals and long-term objeotlves are 

oonstruoCe8 for the  hawliospped ohlld, 

Phase 111. A l l  i l l f o m t i o n  reganling t he  haradiotrpped 

s h i l d ,  ineluding data relat ing t o  p h y ~ i a s l  e8uca-blon, Is then 

reviewed by members of the  M-team. After oonsidering this 

idonpdstion an8 any axlditional data reaeived, the M a t e a m  

leader reoommends the ohlld f o r  placement i n  an appropriaaa 

aroa of edueatlan, spoaial eduoatian/physiaal eduoatf on. 

Phaae IV. T h i s  next s tep  begins t h e  IPEP proaess. A,$ 

t h i a  tiine there is no uniform format, at ei ther  the Federal. 

level  or withbn the %t&t;e o f  Wis~omSw, apeeifba t o  the writ- 

ing of the  IPEP. However, there are oertain items that shoufd 

appear on the  IPZP t h a t  para l le l  &Gems manilate8 by e i ther  



~ e d e & l  law or laws within the State  of Wisoonein r W 8 r d P h g  

the wrltiw of sn Individualized FjduoakRonal ~ o g r a m  (IEP) e 

(The items needed f o r  writing the IPBP w i l l  be desor ibd  on 

the  following pages and were previously llstted i n  the  intro- 

duotion). 

Present Level of Perf ommoe 

This 18 a written statement f o r  the hand&os,ppd &hild, 

developed by the  qualified ghgglloal eduoathon teaoker, that 

ref leo ts  "ue ohibd*s atartus in oertain oompenent; iareas of 

phyaiaal duoation. The inf'omoatlon aontaind i n  the  etate- 

ment inoludes the  r e su l t s  of previous tes t ing  oarried out i n  

Phase I arrd additional beating and observation used i n  deter- 

mining the ohlld*s present level of performmoe i n  physioal 

eduoa~ion. The t e s t a  administered I n  Phase I examined whether 

there was an eduaational need and as mah measured the ohi ld  

against aooepted developnaental standards, The l a t e r  testiw, 

evaluat ing the ahlld 9 s  level of funrztt;ioning, *srkes i n to  oon- 

siderat2on not only those previously determimd def io i t  meas, 

but those areas where the ohild exhlbi%d ekl l l  tukd oapabilfty. 

Exam1)le 

In  Phase I, Johnny was administered the Harvard Seep 

Teat Bo measure h i s  oardio-vaseular Pit;ness/endumnce, 

The resul t s  of the h a t  ghoed Johnny i n  between the 

poor arrd very poor oategory.'Car C/V fitness/enBumnae, 

designating a nesd tor:lmprovement . l rr  th3.s area. Addit- 

i ~ m l  tes t ing  was eawied a t  i n  Phase IV. A t  t h i a  time 



Johnny mas glven the AAHPEB 600 yard walk/run. Obser- 
1 

vation of Johnny during the t e s t  revealed adequate 

t e o k q u e  i n  the run, but inability. t o  run oontinuousl~ 

for Gore than one mlnute Intervals, A a  a resul t  Johnny 

agaln placed' I n  the poor oategory f o r  C/V f ltnesa/endur- 

ano e . 

1. enoaurage maxims1 ef for t  on the  part of the ohild 

during testlng.  

2, any testing, i f  possible, ahould ref leot  some aor- 

re la t ion  with the  ohlldes aurrioulum. 

3. encourage the use of the f'ollowlng sources of eval- 

uat ions 

a. results from preliminary an8 preaent leve l  assess- 

ment s 

b. mastery of Short Term Instruot loml Objeatives 

(STIO) as a measure of aohievenent 

a. additional pre- .and post testlng,  i f  neoessary 

4. oonsideration should be made oonaernlng the  ohlld@e 

peer group, If  the  ohild i s  t o  be mainstreamed t o  

any extent i n  regular physioal eduaation. This obn- 

sideration oan be aohieved ei ther  through t e a t  re- 

sulte or motor checklist summaries. 

Long Term or Annual Goals 

Long term goals should be general atatements of what t h e  



qualified physioal eduoatlon teaeher expeota the ohild t o  

learn 111 the phyaloal eduoat8sn prsgmm. The goals should 

a l so  take Into consideration the  ohild's physioal graWth, 

emotional matruration and r a t e  of acquiring skill-oapabblitr. 

The goals should be stated omoisely enough t o  aeamnt f o r  

lndividuallzation and broad enough eo allow f o r  unexpeoted 

suoaess. If the goals ref leot  woh!Levemen* for one year they 

are labeled annual goals. Any goals thsrt; require a l o w e r  

period of time f o r  aohievement w e  labeled low term goals. 

E x a m w l e  

Johnny -11 improve U s  oardio-oaaoular fltness/endusamce. 

Annual or  Long Term Obdeatives 

Annual obJeotfoea olosely rerslemble the annual goals dig- 

aussed i n  the previous seotion, The dlfferenoe between the 

two is that the objeotives a r e  more apeeiflc i n  s t a t ing  what 

the ohild I s  expeoted t o  learn i n  the Individualized ~hgarierrl 

eduoation Dram. Amul objeativeo tiwe b a e d  on propese 

during the oourae of one year, The l o w  tern objectives 

replaae the annual objeatlvee only if t he  long tiem goals re- 

quire Zsnger than one year t o  aooompllsh. The savwsl o r  l ~ z q  

term obleetlves shoula inelude the follooolngs 

l r  a statement of the skill or  behavior t o  be attained. 

by the handlaapped ohild. 

2, a speoifio time perlad ooithln whioh an eva~uratlor~ 

oan take plaae, 



3. measureable and objeo1;ive o r i t e r l a  whfoh oan ref lec t  

the sueoess of the  handiowpped ohlld, 

Exapale 

Johnny w i l l  improve h i s  C/V f itnesa/endumnoe through a 

pro@mn 1nvof;ving the f ollowlng aotivlltles: 

a. running 

b e  S ~ I a n g  

o. oyoling - stationary and oross oounery 

* For the purpose of' t h i s  paper the irxample used t o  i l lu s -  

t r a t e  STIO's w k l l  be the run, 

Short Term Illstmot lonal ObS eotlvee (ST10 

These obJeotives are more manageable tasks broken down 

in to  sequeneial oomponenta of graded diffioulty,;, The STIO's 

represent the blooke upon which the hmdioapped ahlld builds 

towards the annual or  lorn term objeotives and eveneual annual 

or long term goals, The time period f o r  completing eaoh ob- 

Jeative is variable, depending on the  oapability of t he  ohild, 

Rowever, most; STIO*s are mastered *thin a relat ively short; 

pexf od of time, 

Example 

1, Johnny will jog I n  p'baoe for 2 minutes, 

2, Johnny w i l l  run i n  plaos f o r  2 minutes. 

3, Johnny w l Z 1  run around a traok for 2 minutes, pest 

for 1 minute and run f o r  an additional i minute, 

4, Johnny will run f o r  5 minutes, r e s t  f o r  2 minutes 

and rua f o r  an additional 2 minutes. 
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5. Johnny will run fox 50 mlmtes, rest f o r  3 minutes 

and run f o r  an additional 3 minutes. 

6:  Johnny M3.1 run f o r  22 minutma and aoves a d ls tmoe 

of at least three-qaarters of a mile. 

7; "Johnny all run for 12 mlnutes and oover a distanoe 

of at lea& one mile; 

8. Johnny w i l l  run for 1 2  minutes and oover a diatanoe 

of over one m!Lle. 

* In  steps 3-7 Johnny wil l  be allowed t o  run/walk. However, 

t he  walk inbema1 w i l l  be res t r ia ted  t o  a time period of not 

more than 30 seooPlds+ 

A. plan lnitlal tasks t o  enmre the suoceas of the ohild. 

B, i f  a leve l  (8TIO) proves t a  be too difficult, reduoe 

that leve l  into smaJ.ler, more maaagssble unit l .  

C, quantify or qualify eaoh objeotlve w i t h  an a s f l y  

manageable variable; i.e., t i m e ,  distanae, number 

Of laps. 

Related Semlaes 

'Dhe term as defined by Xrvin (1976) means transportation 

and suoh developmental, eorreotive and other supportive ser- 

oioes as may be required t o  assbat the  handioappml ohild t o  

benefit from physloal education. These eerriees inelude the  

f ollowlng areas t 



2. physiaal and oooupertional therapy 

3, reoreatlonal therapy 

The q u a l l f e d  phyaioal eduoation teaoher, i n  oooperation 

with previously mentioned personnel, 0utIins6 the enx~portive 

semiaes needed that all best meet the ob3eotives and goals 

of the ohilil., Inoluded i n  the  outline is  a projeated amount 

of time t o  be spew i n  resated servioee, 

* Related serv9oes m e  not neoessary for eaoh handioappd 

ohlld. These semlaes are required for only those ohlldren 

desi-ted by the  physloal eduoation teaoher as needing sup- 

portive serviees t o  maximize the ohlld'a development, 

1; related aervioes are supportive and shatld not aot 

as a mbs t i tu te  f o r  rspeolfioally deaigned physloal 

edtaaaCion. 

2. enoourcrge the help of the  speolal eduoation teaoher 

cuab t h ~ s e  personnel i n  related serviaes when deter- 

mining progmmmlng fox the  oMld I n  t h i s  area, 

3. if the  a u l d  is plaoed i n  a related servioe, the 

qualified physaoal eduoation teaoher maat obtaln from 

the Individual providing *he supportLva servicea a 

-*ten statement of what the program #ill involve, 

muoh the same as for the IPEP. 



Suaolfylna of Peroentaue of Time 

This i s  a statement tha t  fur ther  alsrrifiets 6hs pexoent- 

age of' t i m e  outlined I n  the  M-team plaoement decisiono E8bi- 

mates on the amount of time spent on the  STIO~s a re  needed 

ei ther  on a daily, weekly, monthly, aemeeter ox yearly basis, 

depending on the need8 of the  ohlld and the  s taff  Involved, 

Elcam~le 

The following is  an example based on a sohool havirzg 

36 weeks i n  the school year or  180 days, 

Steps t 

1. multiply t o t a l  m b e r  of days by toea1 hrs ,/day 

180 days /ym 

x 6 hours/day 

1,080 ti otal hours/y- 

2, multiply t o t a l  number of hours by 60 minutea 

1,080 hours/year 

x 60 mI.nutes/hmr 

64,800 toea1 mimt ea/year 

3, multiply percentage of time designated by the 

M-team t h a t  w i l l  be spent i n  physioal eduoa'clan 

(8.25;s or  1/12) by t o t a l  mber  of mirrtttss/yax, 

1/12 x 64,800 = 5,400 t o t a l  minutes i n  physloal 

eduoat ion/year 

4, divide t o t a l  mirmtes i n  physioal e d u a a t l o ~ y e s x  

by t o t a l  number of days i n  soh001 yeape 

5&00 i 180 = 30 mlmtes/day In physioal gduaation 



5 subtraot mffioient; amount of time l o s t  as a re- 

su l t  of oamelled sessions or  other misoel1aneous 

events , 
2 days/month = 60 mlnutes/month 

60 x 9 = 540 minutes los t  i n  physioal eduization 

5,400 t o t a l  mlmates i n  physioal duoat ion  

- 540 minutes of l o s t  time 

4,960 minutee of aatual  time i n  pl~ysioaJ. duos- 

The next s tep  would be t o  make an estimate on the  amount 

of time that would be spent; on eaoh STIO. The estimate 

wmPd be based on iaomnation about the ohlld gathered 

through tes t lng  and observation, For the purpose of 

thls paper the  t o t a l  time spent i n  physioal gduoation 

w i l l  be divided equally among the 3 STXOg s . 
6; estimation of time spent on eaoh ST10 

4,960 f 3 - 1,653 total mlmtes spent on each ST10 

A fur ther  bretlkxlown of time wmXd be required i f  esti-  

materrJ were neeUed on a daily,  weekly, monthly, or acmes- 
- 

t e r  basis. @in t h l s  estimate wcmld be based on pre- 

vious Infornatlsn and mlnutes woulU be aalaulated ao- 

oording t o  the epecifia time sshedule required, 

Prodeoted Daties f o r  X ~ t l a t i ~ a  and DuratOon of Serviaers 

T h i s  1s a wrlt ten seatement that establishes a time when 

servloes for the  haradloapped shl ld  are t o  b e a n  and end. U s o  

inoluded i n  t h l s  statement is a review date. T h l s  date 



ref leo ts  that time when the  ahlld's psogrelsa Sn the p r o e m  

i s  evaluated. The progrocra OF the ohild oan be meamre8 by 

using the previously mentioned metho88 of aomparlng pre-c and 

post t e s t  data  or evaluating the leve l  of mastem the  ohlld 

has attained i n  his/her STIOoa. The sohedule f o r  the review 

date  @an be any time period agreed upon by the developers of 

the  IPEP wlthin the  res t r io t ion  of the time aohedule mggee td  

by Fderal .  mandates. 

Additional Item8 t o  be Inoluded i n  the  IPEP 

In addi%ion t o  the  items already d i s o u ~ ~ e d ,  the  IPEP oan 

inolude the f ollowingt 

1. statement o f  the  stra%egles/deahnlques t o  be used 

i n  t e a ~ h i n g  the  ~ h i l d r  

2. statement of the equipment/reaauraos t o  be used i n  

the pZ'0g~am. 

3. statement fursher clarifying the  objeotlve evaluation 

oriteria t o  be used, 

The items l i s t e d  above seme t o  make *her XPEP a more e;lr;laet 

instirument i n  presoribing apeolfiaalPy designed phyaiaetl edu- 

sat ion f o r  the handioapped ohlld; These ikms wi l l  be dl@- 

oussed separately and i n  brief on the follooalng pages. 

strat e ~ i  es/Teohnlaues 

TMs 98 a written statement that oontaine reoomendatione 

re la t ive  t o  apeoifio methods or appxoaohes that will be em- 

ployed i n  trying t o  get the handloapped ohild Co aohieve his/ 



her goals, This  setttiement then serves t o  provide the parent/ 

guardian with fur ther  infarmaeion about the  ahlld's program 

and alao aot 8s LI re~ord for future assessment of the ohbld 

re-ing learning s t y l e  and motivation. F i m l l y  tihe ~trae- 

egles/teohnlquetrr empZoy& should be f lex ib le  and mbJaai: t o  

ohange allowing f o r  unforeseeable event a o r  s i tua t  Wns, 

Eauiment/Besouroes 

T h i s  i s  a written statement or  more preferably a l i s t i n g  

of rspeoifia equlpment/resourcee t o  be used i n  the i,ndlv$dual- 

lzed program f o r  the  ohlld. This  l l e t  should lnolude equlp- 

ment already I n  the sahool's inventory a& any rsoommended 

equipment that; would beCter help the tmcrher meet the  educa- 

t ional  needs of Lhe handlcrapped shl ld* In addition t o  equip- 

ment, the  qualified physfoal eduaatfom teaoher should mention 

an$ other rasauraes that he/she w i l l  use In  crarryilrg out the  

program f o r  the ohllcl; T h i s  list should oonelst of any ape@- 

ifia books, films or  other materials that the teaoher would 

oonszder Important i n  planning ao t lv l t i e s  for the o h i l d ' ~  

program. These lists wml& Chen begin t o  supply okher indiv- 

iduals i n  the f i e l d  of ghysloal eduoation with gsawlng number 

of reerouraes available for use with the hmdiaappedl popula&ion. 

Objeotlve Waluation Criteria 

TMs is a statement that ,  if neoessary, fur ther  desorlbea 

the methods by W e b  the, qualified physisal eduoatlon teaoher 

a12 evalukt e and measure the hrmdlaapped ohild * s aehlevement . 
Three general approaahes of evaluation are4 



1.' orlterion-referenod reeaauremen? - this apprmah in- 

volves s struotured sgst;em t ha t  evaluates -oh ST10 

before and a f t e r  instruotionl' 

2; mileatone evaluation - this approaoh Involves e m -  

uati#g maatrery of STIO's ae regularly established 

time periods; 

3; year-end evaluation - t h i s  tapproaoh involves a meet- 

ing held at the  end of the soh001 year t o  determine 

the ahlld's aohlevement, 

As  stated previously, them I r s  no avallab1e f o m t  f o r  

writing the  IPEP e l ther  on the Federal leve l  or  ooithln %he 

State  of Wisconsin. The preoedlng pagels have attempted only 

t o  aoquaint; t;he physioal eduoation teaoher Wlth the  items 

neoesaasy f o r  the development of an IPEP. The f6118ooing pages 

w i l l  provide the physioal eduoation teaohek oofth a model for -  

m a t  tha t  oan be used when mlting an JCPEP fop a bmdiaapped 

ohlld. 



Individualized Physloal Eduoatlon Promam 

Name t &gas of D i ~ a b i l l t ; ~ :  (oheok) 

4308 D.O.B. Mentally Retarded Emot . Disturbed- 

Referred by r Orthopel. H s u l d i o .  Speeoh Impaird- 

Visually Handia .-- Her* of Hearin&- 

Preliminam Testln~; r Other HeaLeh Impaired- D d -  

Pretpent Level Annual or Annual o r  



Persons Responsible for Wx$tlrw IPEP: 

Nme T & t l e  (position) 

Name Tit le  (goaltion), 

Other Personnel Provid$n~s Servloes r (oopy of program atlsaohed) 

~ame Tit le  (position) 

N m e  Title (posi~lorl) 

Name Title  (position) 

Date of Program Entry c Data cg ProJeated Fad of 8embsest 

Date of Progran Review: 

Sho19~ Term Est imateU Time of 
B e ~ l ~ ~ E n d l n e :  

s% of 
Instruotional ObJ~otives ,Time 



Date 

Date 

Signature of IPEP Developer (a )  r 

Date 

Date 

School r 

Additional Comments t - 

person (a) Teohnla,ues/ Equipment/ Support 
Res~onsibLe Strat eRies Resm~rce8 Services 



APPENDIX B 



External maluatlon of Proposed GuLdelines for an IPEP 

Please review the material that has been distributed t o  

rou on Guidelines f o r  Construotln~ Individualized Physloal 

Eduoatlon Promama, t a u n g  in to  oonsideration oontent , format, 

and any other topio that  you believe t o  be Important. Af'ter 

f inishing your revlew it Is asked tha t  you oomplete the fol-  

lowing queskionnaire, whloh IS an evaluation of the  material 

presented. 

Dlreotlons - The following questions evaluate the  material 
presented I n  eaoh seetion of the Guldellnes. Please anewBr 
a l l  questions by o lmlfng  the appropriate response on the 
LikerQ aoale provided. The saah Is valued at 5 for Stro 
A ee t o  f o r  Stro 1 D l s a  ca. Any additional oommen s 
*e reoorded-df!$a jd%~ow eaoh quest l on. 

+ 
1, fntroduotion 

Content' - is  i t  approprlate -- l s  It presented I n  a logloal 
5 4 3 2  1 

manner 
Ar>xzlioabllltg - 5 4 3 2  1 

5 4 3 2  1 

2 ,  Phases of the SPEP 
ontent - 18 it approprirsrte b- is  It presented i n  a logical 

5 4 3 2  1 

manner 5 4 3 2  1 
A ~ ~ l l o a b l l l t ~  - is it neoeasary 5 4 3 2  1 

3. Present Level of Perf'omnanee 
Content - 1s it appropriate -- Is it presented i n  a logtoal 

5 4 3 2  1 

manner 
A ~ ~ l l o a b l l l t ~  - is it nectesaary 

5 4 3 2  1 
5 4 3 2  1 



4. Annual or  Low Term Goals S A A U D S D  
bontent - is it appropriate 5 4 3 2  1 -- 1s it; presented i n  a loglosl  

manner 
A ~ v ~ i o a b ~ l l t ~  - Is It neoessary 

5 4 3 2  1 
5 4 3 2  1 

5.  Annual or Long Term Objeotives 
eontent - Is It appropriate 5 4 3 2  1 w- is it presented In a logloal 

manner 
A ~ v l l o a b i l l t ~  - Is It neoe-ry 

5 4 3 2  1 
5 4 3 2  1. 

6. Short Term Instmotional 0b.I eativss [BTIO) 
Content - Is it appropriate 9 4 3 2  1 -- Is It presented I n  a logloal 

manner 
AA.lioabillty - is it neoessary 

5 4 3 2  1 
5 4 3 2  1 

7. R ~ l a t e d  Servloes 
eontent - I s  It appropriate m- is  it presented I n  a logloal 

5 4 3 2  1 

m e r  5 4 3 2  1 

8. S~ealfylzw Peroenta~e of Time 
ontent - i s  It appropriate h- is  it presented i n  a logioal 

5 4 3 2  d. 

manner 
A ~ ~ l i a a b i l l t ~  - Is it neaeasary 

5 4 3 2  1 
5 4 3 2  1 

9; ProS.e&ed Dates of I q i t i a t i o ~  
Duration of Semiees 
C-opriat e m- I s  it presented i n  a loglaal  

5 4 3 2  1 

manner 5 4 3 2  1 



SA A U D SD 
10. Additional Information 

eont ent - I s  It agpropriat e w- is  it presented I n  a logiaal 
5 4 3 2  2. 

manner 
A ~ ~ l i o a b i l i t ~  - la it neceawsry 

5 4 3 2  1 
5 4 3 2  1 

Orperview of Total Guidelines 
ontemt - does material meet etated 

h t  ires  5 4 3 2  1 
PormaO - i s  material pxeseneed logioally 3 4 3 2 1 
B a b i l i t  - oan material be useful 
3 k m i n d d  5 4 3 2  1 

Addl t I onal Comments 



APPENDIX C 



Psoposed Assessment and Evaluation Instruments 

The f olloolltng l a  a proposed list of' t e s t s ,  developmental 

proftles and sport e U l l  inventories reoommended f o r  use i n  

the assessment and evaluation of hanclioapp& ohildren, The 

list is  not a l l  inaluslve due t o  the  l imitations involved 

i n  the writing of the study; The oategories of handioaps 

inoluded a r e  the  resul t  of mqhdates outlined i n  seotion 121a.5 

of P,L, 94-142. T h i s  seotion def ines handioapped ohildren 

as those ahlldren evaluated i n  aooordanoe with eectiona 

121a.530-121a.534 as being t 

. Mentelly Retarded 6, ort;hopedlaally Impaired 
, Hard of Heerring 7. Other Health Impaired . D e a f  8, Multi-Haadioapped 

4, Visually Eandicapped 9. L e s m i n g  Dlsabled 
5 ,  Seriously Emotionally 

Disturbed 

The list of' assessments is separated in to  the  following ,;;az%at 

Ai' oomponent areas of physioal eduoation 
B e  appropriate age levels  
C, type of handlaerpped a u l d  thr r t  aould be assesaed 

by the t e s t  

Physical Fitness (gene-1 1 Age Level Tame of Itarrdloa 
7ref e r  t o  above 

1. AMPER Youth Fitness Test 
fax  @ o h 1  and Retarded 8-18 1-5 9 

2, Hagden's Physloal Fitness 
Test for Mentally Retarded 8-17 1-5,9 

3, The Peabdy Test of 
Physiorr; Fitness 5-9 1-9* 

4. Texas Physioal Fitness Test 7-10 1-6 , 9 

l loable  ooith certain r e s t r i c t i  



yotor Ability (fitness), Age Level 

1; Motor Developmentr Aotivitieer 
f o r  the  Mentally Retardled (Bower) 5-up 

2. Ossretsky Tests of Motor 
~rofioaeney 4-26 

3 .. The Doman-Delaoat s Developmental 
Moblllt y Saale 3-8 

4. Basic Notor Fitness T e ~ t  
(Hilsendager ) 4-15 

5. Iowa-Braae Teat 9-UP 

1 ; Movement Pattern Cheakliat 
(Thompson) 5-11 3.-9% 

2. Meeting Street  Sohool 
Soreenlng Test 5-8 1-9" 

3. Peabody Developmental Mot o r  
Sealea 0-7 1-9" 

4. The Tssrohing Researoh Motor 
Develspmeg% Soale fox ModcwateEy 
a d  Sem.arely Rebarded Chlldren 3-18 1-90 

5 Slx Categorr Gross Motor 
Test (CraOty) 4-11 1-5 

Peroebtual Motor Abilities 

5 .  Fxostig* a Developmental Test 
of V l  ma1 Peraept ion 4-8 1-9" 

2. Peraeptual Motor Survey(Su1livgul) 5-14 1-91, 

3, The Purdue Peroepttaal Motor 
survey \ 6-10 a-9+ 

4.3 The Peroeptual Mot or Attrlbut es 
of Mentally Retarded Children and 
P a t h  (L.A. Spea. Ed.) 5-24 1-9" 

5 2 A Perceptual Test Battery 
(Unitt. of Chfaago) 1-9' 

* denotes test seotd;ons rare a bn res t r ia t ions  



Devel~menbal Profiles-Teats e Level Ag- Type of' Handioat 

1;: Denver Developmental 8oreen3.q 2 wks - 
Icavitat ory 6 yrs; 1-9" 

2. VaZBtt Developmental Survey 2-7 1-9* 

3. Psyoh~edueational Inventory o f  
Baslo Leasning Abilitle~l (Valett ) 2-7 1-9" 

4. Developmental Arztivities 
Sereenlng f nveneory ( ' i l ~ ~ h i n e ;  
Resouroes Corporation) 0-5 

5 .  Y o u n g  Mu~able Mentally 
Retarded Perfomanoe Prof l l e  7-UP 

1. Arehery - AAHPE3 Test 9-UP 1-5,9,(6,@ 

2; Cymnaletles-Jobnson Gymnastlos 
Rating Soale 9-UP 1-5 , 9 

4. Sooimming-Hewltt Swlmmlng 
Aohl meslent Test ?-UP 

5 Softball-.WIPER Test 9-UP 

D a m e  Tests 

2.. Tempo Test (Lemon) lo-up 1,&6,9* 

3; Aehtonts Praotloal Rhythm 
Tesb 12-up 1,4-6,5)* 

1): ~ h y t h m  ~hm ~anoe ~ e s t  12-up 1,4-699" 



Addl%ional Tests (oont el Age Level Type ,of Ibdioe'pl 

2, Strength (isotonle) - Spring 
Soale Strength Tests 12-up 1-9" 

3: 8trengt;h (lametrio) - 
Tensiomet ers and Dynom@et ere 10-up 1-9" 

4. PLgility - LSU Agility Test 10-UP 1-39 5 ~ 9  

5 Power - Sargent 9s Jump 9-UP 1-5,9 

* denotes teat seotlons are applioable with oertain re8triotions 
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Ext e r m l  Ettaluat ion of Proposed ~essssment Inatrument e 

Please review the material that lurs been distributed t o  

you on Aaeessment and Evaluation Instnaments, taking Into 

oonsideratlon validity,  applioabili ty and any other t sp ie  

you believe t o  be Important. After ffnishlng your review 

It Is asked Chat you oomplete the following questionnaire, 

wldoh is an evaluation of the msterial presenbed. 

Direst i on8 . The f'ollowlng quest1 om evaluate the  material 
oontalned i n  eaoh seotion of the Assessment and BoaXuation 
list. Please answer a l l  questions by oiroling %he appropx- 
i a t e  response on the oategorioal soale provided. The soale 
f s  valued at 2 pes. f o r  u, 1 pt. f o r  UndeoIded, an8 O pts. 
f o r  9. Any additional oomments oan be reoordd I n  the  s p o e  
below eaoh seotion. 

1. Physioal Fftness (general) 
b e  the  t e s t a  valid? 

Y e s  UMeolded 
2 1 0 

Are the tests applioable f o r  the  
handicapped? 2 1 0 

Do the Cests require speeial how- 
ledge f o r  admizxLstration and 
i n t  e rpre ta t i  on? 2 1 0 

2 @  Motor A b i l i t y  (f i.t;'ness) 
h e  the  t e s t s  valid? 
A r e  the  Casts appliaable f o r  the 
handisapped? 2 1 0 

Do the  tests require a speoial know- 
ledge f o r  adrninlstrstion and 
interpretation? 2 1 0 

3. Fundamental Skills-Patterns 
b e  the t e s t s  valid? 
Are t he  tests applicable f o r  the 

handioappeil? 2 1 0 
Do the  t e s t s  require a speoial know- 

ledge f o r  administration and 
interpretation? 2 1 0 



4. Peraeptual Motor Abil i t ies  Yes Undeslded No 
h e  the tests valid? 7'- -"'T--a 
Are the t e s t s  appliaable f a r  the 

handicapped? 2 a 0 
Do the t e s t s  require a speoial bow-  

ledge f o r  administration and 
Ant erpretation? 2 1 0 

5.  Develo~nental Profiles-Teats 
t 2 1 0 
Are the t e s t s  applioable f o r  the 

hadioapped? 2 1 0 
Do the  tests require a speoial know- 

ledge f o r  administration and 
inbrpre ta t ion?  2 1 0 

6, Sport S k i l l  Inventories 
Are the t e s t s  valad? 2 1 0 
Are the t e s t s  -&$#Qioable f o r  the 

handioapped? 2 1 0 
Do the Cests require a speolal. know- 

led&@ f o r  admlnlat~ratlon and 
i n ~ ' e r p r e ~ ~ 1  on? 2 1 0 

, - 
7, Dame Tests 

Arb the t e s t s  valid? 2 1 0 
h e  the t e s t s  appliaable f o r  the 

tia;ndiq~~pped? 2 1 0 
do the  tg-sts  ~ e q u l r e  a apeobal h o w -  
ledge, f o r  admlnistmtlon and 
1,nI-i e ~ p r e t  at I on? 2 1 0 

8. Additlona1'~estrr 
h e  tH& t e s t s  valid? 2 1 0 
Are the tests appliowble f o r  the 

handlaappd? 2 1 0 
Do the  tests require a speoial know- 

ledge f o r  administration and 
interpretabbon? 2 1 0 



9 .  Ooervleu of Asaesament and hYaluation Lfat 
bo the tests eonform wlth the requ1rement;s 
of P.L. 911-1427 2 

Can this material be u,seful bn the f ie ld?  2 
Should the administrators a d  lnterpre- 

tors of t e a t  results be qua l f f ld  In 
Adapt edd Physloal Wuoatlon? 2 

Additional Comments 

I 





Carleon J Hansen 
c/o D r ,  Lane A. Caodwin 
115 Wlkklah H a l 1  
Unloermity of Wisoonsin 
~s Crasse, Wisoonsin 54601 

Name of Individual 
Position of Individual 
Organization Affi l ia t ion 
Adaxeas 
Citp, State Zip Code 

D e a r  

Enolosed you w i l l  f ind a copy of proposed Guidelines f o r  
Constructing an Individualized Phyeiaal E;duuatlon Program 
f o r  the  hsndioapped ahrld. The Gufdelines a r e  w p8rt of 
my beminar paper that I s  being presented in par t i a l  f u l f i l l -  
ment of the requirements f o r  a Master of Saience Degree I n  
PiwsioaE ~uaal~ion-3Iandiaappe8, here at fhe University of 
Wbsooqtln-La Crosse, The Guidellaes are being developed 
under &he direction of my graduate advinor, Dr.  Lane A, 
Goodwi'n. 

The reason t b t !  you have been oontaoted is i n  the hopes *hat 
you w211 aa t  asl a member of a panel of' experts i n  %he f i e l d  
of exceptional eduoatlon, who ~3.11 be reviewing and evaluat- 
ing the  Guidelines, The evaluakion w i l l  oonsist of f i l l i n g  
out the  enolosed questionnaire4 Upon oompletion of  the 
evaluation, please reOurn the  quest ionnaire and the Guide- 
l i n e s  Wok t o  ne qqfng the  enclosed self-addressed stamped 
envelope , It.. La ,@$ked that you return the m a t  exial  on or  
before July 21, 1978. 

Ycnrr help and conalderation w i l l  be greatly appreciated. 

Lane A, Goodwin, PheD, Carlton J , Hansen 





B Table 1  

Ravi Wta Table Sllustratlng Frequenoy and Wu3e 

Seotions of the 
Guidelines 

rl 
ar 0 

ar 0 at 

d aa 2 koll 
.P rl 

Is m a  

1. Introduetlon A 6 4 1 0 0 
B 5 5 1. 0 0 
c 4 6 4 0  o 

- - 
2. Phases of the IPZP A 6 4 0 0 1 

B 6 1 
6 2 o 

0 1  
C 0 1 

3. Present Level of A 0 0 
Perf ormano e B f 2 0 % I 

0 
C 0 0 

4. Annual or Long A 0 0 
Tern Goals B d 2 2 0 1 

C 5 3 3 0 0 
5.  Annual or Long A 2 0 

Term Ob3 eot ives 
3 

B a 2 2 I, o 
C 6 2 2 1 0 

6. Short Term A 2 1 1 0 
Instruetioral B 4 E 0 1 0 
Obj eotlves C 6 4 0 1 0 

'7. Related Servioes A 4 3 T) 1 
B 3 4 ; o  1 
C 2 0 1 

8. Specifying A 2 5 2 f 1 
Peroentage of Tame B 3 3 3 1  1 

C 4 1 1  
9. Projected Dates of '4 0 0 0 

Iait iat i on/Durat ion B 6 Z i o  0 
of' Services C 6 0 0 0 

10. Gddi t ional A 2 8 1 0  0 
I ~ o ~ ~ ~ o ~  B 3 8 0 0  o 

c 6 0  o o 
11. Overview of Total A 4 3 2 2 8 

Guidelines B 4 3  2 2 0 
C 2 0 2 0 





Wble 2 

Mean 8oores for each Question Asked i n  Questionnaire A 

Questions 
A B C 

Seotlons of the 
Guidelinee 

1. fntroduotion 4.40% 4.36" 4.27+ 

2. Phases of the IPEP 

3. Present Level of 
Perf ormano e 

4, Annual or Long 
Term Goals 

5. Annual or Long 
Term Obg eotlves 

6 .  Short Term Instruational 
Obj eotives 

7 .  Belated Servloes 

8. Specifying Peraentage 
of Time 

9 .  Prejeoted Dates of 
Initiation/Duration 
of Servloes 

10. AddStlonal Inf ormatjion 

11. Ovemriew of Total 
Ouf dellnes 

* denotes slgnlfiaanae wlthln the l i m i t s  of the study 
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Table 3 

Mean Soores f o r  eaoh Seation of the Guidelines 

Y 

Sections of the Guidelines 5 

1. Int  roduotion 

2, Phases of the ZPEP 

3. Present Level of  Perf oananoe 

4. Annual o r  Long Term Goals 

5 .  Annual or  Long Term Objectives 

6. Short Term Instructional Objeotlves 

7, Relabed Servioes 

8. Speoifying Percentage of Time 

9. Projeqted ,Date8 of Initiation/ 
Dumti&on of Services 4.54* 

10. AddiOioml Information 4.25" 

11. Overview of  Total Guidelines 3.81* 

* deno*es signif ioanee within the l i m i t s  of the study 



APPENDIX 1 



Table 4 

Comments of the Waluators of the  Guidelines 

Introduotion 

Don't P.T,*s ancl O,T,'e qualify by Law t o  write the IPEP. 

W/maInsb~eam& a r e  you implying adapted physical eduoa6ion 
speaial is t  does It all. 

94-142 doe8 not speolf y oer t i r ioat ion requirements f o r  physi- 
oal  eduoatlon teaoher, 

Include o r l t e r i a  and evaluation prooedures f o r  determining 
annually whether *he STIO's a re  being achieved, 

These are implioations not fao t ,  The qualifioatlon of the  
physioal eduoation teaoher giving serploes t o  handloapped has 
not been alearZy defined lin the l a w  or  on the rules  and regu- 
la t ions of the s t a t e  of Wiseonsin. 

Inolude regular physioal eduoation teaahera i n  the program 
plallmim of IPEP, 

Phases o f  t h e  IPEP 

'Phe speclfia physioal eduoatlon program should not be deter- 
mined u n t i l  after N-team testing,  

Aooordlng t o  PbL, 94-142 tan M-Team haa two funotionst 
1. identlfylng a ehlld as Wdlaapped 
2, det erminlng the speolal eduoat ion, physlaal 

tion and re1aP;ed servisea needs 

Testing an8 evaluation requirement number s i x  b s  no longer 
neoeseary, 

Expand a l i t t l e  more, 

Step t e s t  example very weak an& hard t o  generalize from. 

Clarify 1rrt;ef;ration vs. mainstreaming the whole nation is 
oonfused , 

Would suggest the eoneideration sf denoting khe ohl1d.s 
avemge level  of perf'ormanoe i n  aawdemios and aoolal develop- 
ment 80 Chat inter-relationships and effeots  of might be re- 
lat ed t o  mot or  development. 



Awntal or  Long Term Goalg 

S h q l d  be meamreable. 

Shwld the goals inolude o r i t e r i a  t o  meeting Che need, How 
muo h? 

If long term ob3eotive 18 s tated properly t h i s  seems t o  be 
a s tep  t o  eliminate or  combine in to  one. 

Annual or  Long Term ObjaeBives 

Seems l i k e  example eliminates speoifio time perlods. 

Does not speoify number three and does not inolude a level  
of mhievement. 

In  addition, the annual or long term objeotives ehsuld inolude 
the  following: 

2. method of measurement and objeotive s r i t e r i a  whioh 
oan ref leot  the suooess of the  ohild. 

3, tspeaified time period within whioh ern evaluation 
can take plaoe. 

4 speoif l o  eduoational, supportive a d  related aer- 
vioes needed t o  assist the ohild i n  meeting the  
ob3 eotives . 

5.  estimate of percentage of time t o  be spent i n  regular 
and speolal eduoation, 

6 .  antioipated number of interventions, methods, mater- 
i a l  t o  be employed. 

7. sohedule of evaluation of objectives upon att;ain- 
menP, or at end of sahool year. 

8. projeoted dabs for init iation/duration of services. 

Short Term Instruotlonal ObJeotLves 

Do you f e e l  STIO's should be written for semester, weekly, eto. 

Belated Servloes 

Term as defined by I rv in  is too limited i n  re la t ion  t o  t o t a l  
TEP. 

Define term as used An f inal  rules and regulations,,not Irvln. 

Should explain t h i s  list, is not a l l  inoluslve. 

fnolude health servioas, 

Specif ring Peroenta~e of  Time 

6 



Minutes good f o r  establishing oumiou2um f o r  year, but i n  
STf 0's I would q~es t ion .  The l a w  doesn't s t a t e  tha t  the  
time must be given i n  minutes, 

I question the  preaieeness of Lhe peroentages, 

System t ~ o  aomplex t o  be applioable. 

mest ion i f  neoesaary t o  go in to  moh detal.1. 

Very well done, 

ProJeoteB Dabs , S B ~  In i t i a t ion  and Duration of Semrioes 
',:4'*.". 

There is a time l i m i t  f o r  in i t ia t ion .  

Shorten e.ssample -- good idea l i k e  "1 CAN" material. 

Should ooincide with regular reporting periods f o r  normal 
ohildzgp . 
Additional A r e a s  

This is weak, important areas a re  addressed here and should 
not be oalled additional areas. 

The areas should a lso  includes 
4. dates of oonferenoe planning wi th  the  parents/ohild. 
5 ,  persons oompleting the IPEP, 
6, persons responsible f o r  delivery of eduoational 

eerviees . 
Overview of Guidelines 

Probably should be a f u l l  modelb 

I would have liked t o  see your model format wi th  a few exam- 
ples. I enjoyed reviewing t h i s ,  

There are some oonoerns relative t o  the aoouraoy of statement 
made i n  the report. 

Very well done. f believe examples of spseifio eduaatfonal 
obJeotives need t o  be improved. 

P think t h i s  is a goad oonoept, however I dissgree with %he 
asquenoe of events and the requiremenes f o r  a great deal  of 
the oont ents 

F i r s t  editions of road map@ a re  always a l i t t l e  hazy--this is 
well done, cut peroentage of t i m e  or aondense i f  possible. 



It is not necessary t o  have parent or teaoher sign eaeh part 
of the IEP. The IPEP should be a part of the total  IEP and 
parents and teaahers need t o  sign only onoe. Very goad paper. 

You oan see from my responses that 6 am highly impressed. 
However you realize that I have muoh knowledge of the laws 
but l l t t l e  knowledge regarding the speolflos of adaptive 
physiczal eduoation. 
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Table 5 

Raw Data Table Il lustrating Frequenoy and Range 

Seotions of the 
Assessment Lis*  Queetions Yes Uradeaided No 

1, Physioal Fitness A 9 0 1 
B 9 % 0 
c 6 2 2 

2. Motor Ability A 6 3 1 
( f i tnes s )  B 7 3 0 

C 0 
3. Fundamental Sk i l l s  A 8 2 0 

Patterns B 8 2 0 
C 6 3 1 

4. Perceptual Motor A 8 1 
Abi 11 ti ea B 9 1 0 

C 8 2 
5. Developmental ~ r o -  

o 
A 8 2 0 

6 ,  sport S U l l  
Inventories B 1 5 4 

C 3 4 3 
7. Dame Tests A 2 8 0 

B 2 8 0 
C 5 4 1 

8. Additional Tests A 2 0 
B 6 4 o + 8 0 2 

9 .  Overview of 8 2 0 
Asaesement M st B 9 1 0 
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Table 6 

Mean Sosres for eaah Question Asked i n  G&estionnaire B 

Seotions of the 
Aeeesernent L i s t  

1. Phyeiaal Fitness 

2, Motor Ability (fitness) 

3. Fundamental Ski l ls  
Pat t erng 

4. Peroeptual Motor Abilit ies 

5. Developmental Profiles- 
Tests 

6. Sport Skill Inventories 

8. Additional Tests 

9. Overview of Assessment Ust 

Questions 
A B 

+ denotes signifiaanae within the l i m i t s  of the study 





Table 7 

Mean Soore8 for each Seotf on of the Assessment L i s t  

Seo tl ens of the 
Assessment L i s t  

1. Physiaal Fitness 

2. Motor Ability ( f i tness)  

3. ' Fundamental Ski f 1s-Pat t ems 

4 Peroeptual Motor AbiLitles 

5. Developmental Profiles-Tests 

6 +  Sport 9k i l l  Inventories 

7. Denoe 'Pests 

8. Additional Tests 

8. Operview of Assessment L i s t  
- 

* dendtes aignlfioarmse within the limits of the study 





fntroduotlon 

Physioal eduaatlon sexvioerc, speoifioally designed If 

neoeasary, must be made available t o  every hhlrndioappod ohild 

reaelving a pub110 edtuoation. %ah harrdisapped ohild m a t  

be aff oxded t h e  opportunity t o  partioipa?x I n  the  ~ e g u l a r  

p h y s i ~ a l  eduoation program unLesat 

1, The child Is enrolled I n  a separate faol l i ty ;  or 

2, The ohild needs speolfiortlly designed physioal edu- 

oation, 

If apsoially designed physioal education is presorlbed the 

publie agenoy responsible shall provide or make arrangements 

f o r  the servioes, 

An IPEP i e  a written statement f o r  a handhapped ohild 

%hat Includes r 

A. seatement of present level  of edueatioml perf o m a ~ o e  

B. statement of annual or  long term goals 

C ,  etatemsnt of long term an8 short term bn~ltsuctional 

obj eotlves (STI 0 )  

D. statement of speolfio related semioes and the ex- 

ten t  t o  whioh t h e  ohild w i l l  partlolpate i n  regular - 
physioal education 

B. projeoted dates of i n i t i a t i o n  and antlcripated dura- 

t ion  of servioes 

F , o r i  t e r i a  and evaluation p~soedures f o r  det  erminlng 

annually Whether the STIOos a r e  being a o h i e ~ e 4 ~  

The IPEP should be developed by a oertff led physPeax 



eduoation teaoher who wouXd 'be qualffied as determined by 

seotbon 121a.12 of P.L. 94-142, whioh i ~ p l i e s  oompetensy i n  

serving the disabbed and handloapped. 

Phases of the IPBP 

Phase 111. A l l  inf'ormation regarding the ohild, inolud- 

ing data re la t ing  t o  physloal eduoation, l a  then revlewed by 

the members of the  Multi-disoiplina~y Team. After oonrrrider- 

Png th ia  information the M-team leader e i ther  ident i f ies  the  

ohild as hndioapped or  non-handioapped, and determines the 

speoial eduoation and related servioes needed. 

Phase IV. The next s tep begins the IPEP prooess. A t  

t h i s  time there is no unif o m  f ormet ei ther  at the  federal  

legel  or within the State of Wisaonsin, epeolfio t o  the  mlt- 

ing of the IPEP. Hgwever, there are oertain areas t h a t  should 

be ineluded i n  the IPEP t h a t  paral le l  areaa mandated by e i ther  

federal  law or  Chapter 115, i n  t h e  S t a k e  of Wisoonsin, regard- 

ing the writing of an Individualized Uuoational Program (IEP). 

These areas w i l l  be disolnslsed on t h e  following pages and were 

previously l i s t e d  i n  the introduotion. 

Present Level. of Perf ormane e 

This  i l s  tr written ~Catement f o r  the handioapped ohbldl, 

develop4 by the  qualified phyeioal eduoation teaohe2, that 

re f leo ts  the  ohlld*a s ta tus  i n  oertarln oomponent:aseas of 

phyaioal eduoation. The f n f e ~ t i o n  contafned In t he  state- 

ment inoludes the resul t s  of t e s t s  aarried out i n  Phase I and 



additional tes t ing  and observation used t o  determine the 

child's present level  of performance. In scddition, inf'orma- 

t ion  denoting the ahllU*s average Level of performance i n  

the  sooial  and aoademio areas should be included i n  khe state- 

ment. This  inolusion could lead t o  an observation of oause 

and effeot relathonships between phyeioal eduowtion and the 

above areas. 

Annual or  Lone Term Goals (ATG or LTG) 

Example - ATG 

Johnny w i l l  improve h l s  C/V f itness-enduranog 25 peroent , 
i n  re la t ion  t o  previous t e s t  results.  

LTC - Johnny w l l l  improve h i s  C/V f i tness  enduranoe 100 per- 

oent, i n  re la t ion  t o  previous t e s t  resul ts ,  

Binnual or  Long Term ObJeatives 

The annual o r  long term objeotlves should Inelude the 

following t 

1. a ertatement of the skill or behavior t o  be attained 

by the  handioapped ohild. 

2. method of measurement and ob3eotive c r i t e r i a  whlch 

oan re f l ea t  the  mocesv o f  the  handiospped uhilB, 

3, speobfled tlme period within 'l9hioh an evaluation oan 

take place, 

4. e~timate of the percentage of time atudent will apead 

i n  regular and apeoial education. 



Examnle 

Johnny w i l l  Improve h i s  C/V fitness-endureme through a 

program Involving the following aot lvl t les :  

a, running 

be ~ ~ 1 ~ 1 ~  

a, oyollng - stationary and oross sountry 

The sohedule f o r  evaluation w i l l  be on a monthly ba~ls, asseas- .. 

lng the number of minutes spent runnlng, number of laps s w a m  

and mmber of mlleq oyoled. The ohlld will. spend 40 pesoenti 

of the time i n  APE and 60 peroent of the time i n  regular phy- 

eioal duoation, 

Short Term Instruotic~nal Q b l e ~ t i v e s  

No ehanges were made i n  t h l s  seotbon, 

This term as defined by Congress means transportation 

an& suoh developmental, oomeetlve a128 supportive servioes 

as a re  required t o  ass la t  a handioapped ohlld t o  benefit f ~ o m  

speoial eduoation. These servioes %noXude the following areast 

i. speeoh pathology 
2. audiology 
3, payohologiowl servleee 
4. physioal and oocupatlonal therapy 
5 ,  reoxeational therapy 
6,  earl;^ ltdentlfloatlon and assesament of dlserbllltbes 

i n  ahildren 
7, eounsellng servioes 
8, mdioarl semlees f o r  diagnostic o r  evaluation servloes 

Speolf ylng ~ e r o e i t a a e  of Time 

No ohangea Wre made I n  t h l s  area, 



Proleoted Dates of Initla6ion and Duration of Servlaos 

The sohedule for  the review date should oohnoide with 

regular reporting periods for  normal ohildren. 

Additional Areas t o  be Inoluded in the IPEP 

No ohanges were made i n  tMa eeotlon. 

A oopy of the finel guidetines i s  oontained In Appendlx N. 



APPENDIX N 



Guidelines 

The following guidelines fop the oonatmotlng of an In- 

dividualized Phyelcal Eduoa%ion Program f o r  the handioapped 

a u l d  a r e  based on the reoomendations of a panel of experts 

in the f i e ld  of exoept i~nal  edueation, 

Obl eotives 

1 . t o  aoquaint the  physioal eduoation teaoher wlth 

oertain rules  and regulations oontaind i n  P.L. 94-i42. 

2, t o  acquaint the physioal duoat ion  teaoher wi th  an 

I#divfdualized Physioal Muoation Program (IPEP) . 
3. t o  provide the physioal eduoation teaohsr wlth a 

workable approach f o r  writing an IPEP. 

Int  soduo t I on 

Physical eduoation servioes, specifloally designed if 

neoesaary, must be made available t o  every handleapped ohild 

m"eceiv1ng a pub110 eduaation. %oh handicapped child must 

be affstded the opportunity bo partioipsrte i n  the regular 

physical eduoation prograa u n l e s ~ ~ t  

1, the ohiPd is  enrsXled i n  a separate faoi l f ty;  or 

2, the, ohl3.d needs speo l f ioa~ ly  designed phy8loal d u o  

cat ion 

If  speoifioally designed phyaioal eduoation Is pseaoribed the  

public agency responsible shall provide or  make srrPangements 

f o r  the semioes. 



An IPEP is a writtmn statement f o r  a handicapped ohild 

that  lnaludest 

A. statement of present leve l  of perfomnsnoe* 

B. stater-.at of annual or  long term goals. 

C,  statement of lo re  term and short term instmo- 

t ional  ob3eotives (STIO). 

D. statement of speoif i a  rela$& services and the  ex- 

t en t  t o  whiah the shi ld  w i l l  partioipate i n  regular 

phyeioal eduaation. 

E, projeoted datea of i n i t i a t ion  and antioipated dura- 

t i o n  of servioes, 

F , o r i t  e r l a  and evaluation proo d u r e s  f o r  d e t  ermlning 

annually whether the STIO's a re  belag achieved, 

The IPEP should be written f o r  n ~ 6  only that ehlld plaoed i n  

apec&floally dealgned physioal eduoatbon for 100 peroent of 

the time, but f o r  that ohild who spends part of the time i n  

speoial physiaal eduoation and Che rest of the time malnrstream- 

ed i n  regular physioal eduoaGlon, 

The IPEP should be developed by a oert l f ied physioal edu- 

oation teaoher who would be qualified as determined by seotion 

121a.12 sf P,L. 94-142, whloh implies oompetenoy in serving 

the d t s a b l d  and handicapped, Any fur ther  referenee t o  the 

physical eduoation teaoher w i l l  Infer tha* the teaoher oom- 

pl ies  with the above qualifioatiom. 

In writing the  IPEP the  qualified physioal eduoation 

teacher shmlil cooperatively plan the program w i t h  the follow- 

ing personnels 



I, speoial eduoatlon teaoher 

2, supportive related aemloea 

3, parent/guardim of the a U d  

4. ohild, whenever appropriate 

5 .  regular physioal education teaoher 

The reasons behind oooperatloely phtming own beat be deserlbed 

by Young (1965) who pointed oat that when progmns a r e  individ- 

ualized many foroes foous on the shlld and At is t2ue tha t  

the  -eduoertional team, olassrooa teaohera and a p e ~ i a l i a t s  to- 

gether, real ize a higher potential  in eke teacher learngng 

prooeas b00auSe they a re  a teaam working for the greateat khe- 

fi* of the ohild, 

?he purpose f o r  the dlevelawene of an IPEP 18 a d i res t  

resu l t  of the  intent  of Comgress. During oOmmittee hearbwa 

on Dhe rules  and r e ~ l a t i u m  ef Po&. 94-142, oommittee memkr'6$sr 

womied that  although p h y s i a  e&uoa%ion I s  available and re- 

quired by many sahool syst-8, fer the  havldlaapped ohild I t  

;la seen as a 1uxury, The ambers also believed that speoifi- 

oal ly  designed physioal Bduaation, meeting the  unlqtae needs 

of the handleapped ohild, wcral? be benefiolal t o  the physical 

and emotional development of the shi ld  (U ,a, Codee--Cong~esa- 

ional and Administrative News, V s l .  XI, 1976). 88  a resul t ,  

a l a t e r  House report BiP~oted the Commisstiomer of Eduoation 

t o  take steps regwrdihg the provision of physioal eduoatloa 

f o r  t a l l  handioespped ohlldren (Conferenoe Summary on P,L, 94142). 

The intent  of Congress m e  olsar  and was reileoted by the  



inolusion of physioal eduoation i n  P.L. 94-142 as a diat inot  

part of the speoierl eduoational servioes afforded the handl- 

~apped ohild e 

Component Areas of the IEP and IPEP 

Aooordbng t o  mandates Fcithin P,L,  94-142, the follow- 

ing areas should be included i n  the TEP and subsequently i n  

the IPEP f o r  the handioapped ohildt 

1. Physioal and Notor Fitness 

2, Fundamental Skills-Patt erna 

3. Aquatlos 

4. Danoe 

5. Individual and Group Games, including intramural 

and l ifetime apsr ts  

Phases of the IEP and XPEP 

Phase I. The qu8lified physioal eduoation teaaher oar- 

ries out speoifhc diagnoetio and screening t e s t s  t o  assess 

the ohild's level  of f u n o t l o n t ~  i n  various areas of develop- 

ment. The resul t s  of the t e s t s  a re  then examined f o r  the  

purpose of' determining if a speoiflo physioal educatlon pro- 

gram is  needed for the ohild i n  any of the oomponent a~earj. 

The qualified physioal eduoation teaoher should then be able 

t o  give the Mult 1-diaoiplimry Team (M-Team) appropriate 

reaommendations oo~ioerning the ohbld's oapabili t ies in t he  

moeor and psyoho-motor areas, The physioal eduoation teaoh- 

e r  oan supply t h i s  Information dIrecztZy as a member of the  



M-Team, i f  one of the defined needs of the ohild is motor 

development, o r  iMi rea t ly  by providing the M-Team leader 

wlth the neaessary infomation regarding the motor area. 

fn ei ther  oase, the phssioal eduoation teaoher muat be aware 

t h a t  any tes t ing  or evaluation of the Wclioapped ohild, who 

has been identified as  needing adaptive physioal education, 

meet the following requirements: 

1, any t e s t s  given the  ohild muet be administered with 

the direotions given i n  the  ohild'a native tongue. 

2. any t e s t  given should be validated f o r  the pirpose 

that it f s being used. 

3. the person(s) administering any t e s t s  be trained i n  

tes t ing  and measurement. 

4. any *eat used be tailored t o  assess component areas 

of physical eduoation, 

5 .  the resul t s  of tes t ing  ref leot  the handicapped 

ohi ldos a b i l i t i e s  and not merely ref leot  hia/her 

handioap or  d isabi l i ty ,  

Phage 11. The qusrlif:d phyaioal eduoation teaoher, bas& 

on the  resul t s  of tes t ing,  then makes reoommendations t o  the 

M-Team leader oonoerning the  abilities of the ohild i n  the 

motor area. These reoommendations provide the foundation on 

which the annual goalsr and long term objeotivea are oonstruot- 

ed fo r  the handioapped ohild i n  the area of physioal eduoatrlon. 

Phasle 111. A 1 1  information regarding the  ohbld, inolud- 

ing data relat ing t o  pihysloal duoation, is then reviewed by 



members of the M-Team, After oonsidering t h i s  information 

the M-Toam leader either ident i f ies  the ohild a s  handicapped 

or not handicapped, and determines the special education, phy- 

sfoal  education and related eerv!,ces needed, I f  the uhild is 

designated as handioapped. 

Phase FJ, The next s tep  begins the IPEP processr A t  

t h i s  Oime there is  no uniform format ei ther  at the federal  

level  or within the s t a t e  of Wiscdnsin, speciflo t o  the writ- 

ing of the  IPEB* However there are oertain areas that should 

be fnaluded in the  IPEP t h a t  paral le l  areas mandated by f eder- 

a1 l a w  or  Chapter 115, i n  the s t a t e  of @iseonsin, regarding 

the writing of an IEP. These areas w i l l  be disoussed on the 

following pages and were previously l i s t ed  i n  the introduotLon. 

Pser~ent Level of Educational Performance 

T h i s  I s  a written statement f o r  the handlaapped ohild, 

developed by the qualified physical eduoation teaoher, t h a t  

ref leots  the chi ldes  s ta tus  i n  cer tain component areas of 

physical eduaation. The information contained i n  the state- 

ment; inoludee the resul t s  07 t e s t s  oarried out i n  Phase I and 

additional tes t ing  and observation use& t o  determine the 

chl ldes  present level  of performanae. In  addition, informa- 

t ion  denobing the ahi ldffs  average level  of performanoe i n  the  

aoademio axld social  areas should be inoluded i n  the statement. 

Thie Inclusion could lead t o  an observation of oause and ef- 

feo t  relationships between physioal eduoation an& the academlo- 

soclal  areas. 



Example 

In  P b s e  I, Johnny was administered the Hervard 8tep Test 

t o  measure hla oazdlo-vasoular PICneas endurancre, The 

results of the  teat  placed Johnny i n  between the poor arad 

very poop oategory f o r  c/V fitness-eduranoe, desigmting 

w need f o r  improvement i n  t h i s  area,  Additional testing,  

was o a r r i d  out i n  Phase IV. A t  t h i s  time Johnny m s  

given the AAHPER 600 yard walk-run. Observation of 

Johnny during the  t e s t  revealed adequate technique f n 

the run, but Inabi l i ty  t o  run contfmously f o r  more than 

one minute intervals. A s  a resul t  Johnny again placed 

i n  the poor oategory for C/V fitness-eduranoe. 

In the academic areas, Johnny exhibits a degree of inat- 

tentiveness during olass seseiona, A s  a resul t ,  he is 

behind I n  many of h is  aaademio subjeots, Soolally Johnny 

Is a loner, very rseldorn playing or  oonversing with other 

olassmatee. 

Annual ox Lorag Term G o a l s  

Annual goals should be general statements of what the  

q u a f i f f d  phyeioal eduoation teacher expeata the  ahild t o  

learn  i n  the  physical. duoat ton  program. The eoals should 

take in to  oonsideration the ohild's physiaal growth, emoticlnal 

maturation and r a t e  of aaq,uiring skill-aapability. The goals 

should be stated ooncisely enough t o  aoeount f o r  irufividuallzti- 

t i o n  and bread enough t o  allow for unexpeoted suooess. If the 



goals r e f l ec t  arohiewement f o r  one year they a re  labeled annual 

goals. Any goale that require a longer period of  t i m e  f o r  

aohievement are labeled l o n ~  term g a l e .  

Example 

Annual Goal. Johxmy w i l l  improve h i s  c/V fitness-endur- 

anae 25 peroent, i n  relat ion t~ previous t e s t  r e m l t a ,  

Long Term Goal. Johnny w i l l  improve h i s  C/V f i tness-  

endurance 100 peraent, i n  re3ation t o  previous t e s t  resul ts .  

Aeoomendat lone 

i b  enaourage prerximal e f for t  on the part of the ohil& 

during t e s t  lng 

2, any teating, i f  possible, should re f l ea t  some oorre- 

l a t ion  with the chl1dea aursioulum 

3. enoourage the uee of the fo~lowlng sources of evalua- 

t ion  

a. resul t s  from preliminary on8 present level  a88ess- 

men* a 

b, mastery of 8TIQes  as a measure of aohievemen* 

OI additional pre- and post testing,  i f  neoeseary 

4, oonslderation should be W e  oonoerning the child's 

peer group, if  the ohild is t o  be minstreamed t o  

any extent i n  regular phyaboal education, This oon- 

sideratSon own be aohieved ei ther  through t e s t  re- 

s u l t s  or  motor ohecklist symmaries, 

Annual o r  Long Term Objeativea 



Annual objeotlves oloaely reaemble the  annual goal8 4 1 s ~  

ousaedl i n  the previous seotlon. The differewoe bebween the 

two is  that the objeot$ves a r e  more speciflo i n  eaating what 

the ohild i a  expeoted t o  learn i n  the IPEP. Annual. ob.leotbvee 

a re  based on progress during the ooptrse of one year. The 

long tern objeotives replaoe the annual ob3eoblves only if 

the long term goals require longer than one yhrs t o  aooomplish. 

The annual or  long term objeotives should Pnelude the follow- 

f ng: 

1. statement of the s k i l l  or behavior t o  be attained 

by the ohild 

2, method of measurement and obaeeCive or i texla  whiok, 

oan r e f l e s t  the suoeess of the handioapped ahild 

3. speeifled time p e r i d  within Whloh an evaluation 

cran take  plaoe 

4. estimate of pelaoentage of time student w i l l  spend 

i n  regular an8 speoial duoat ion  

Example 

Johnny wil l  Improve hia C/V fitness-enduranoe through a 

program involving the following aot ivi t les :  

a. running 

b. swimming 

c ,  oycrling, both cross oountry andl stationary 

The sohedule f o r  evaluation w i l l  be on a moPlChly basis, assess- 

ing the munber of  minutes spent running, number of laps  swam 

and t h e  number of m i l e $  oyoled. The ohild W i l l  spend 44) 



pesoent of the time i n  Adapted physloal. eduoation and 60 per- 

oent of the  tame i n  regular physioal eduaabion. 

Short Term Instruotional Obdeotives (ST101 

These objeo8iveer a re  more mamgeable taaks broken down 

Into sequenbial oompenents of' graded dif f  laulty,  The 9TIO*a 

represent the blosks upon whfloh the handboapped ohild builds 

towprd the &rpuesl or  Lonn term obdeotives and eventual annual 

or long terra actals. The time period f o r  oompleting eaoh ob- 

jeotive is variable, depending on the oapabiliCy sf the ohild, 

HoWever, most STIOts are mastered within a relat ively short 

period of time. 

Example 

1. Johnny w i l l  jog hn @Lao0 f o r  2 minutes 

2, Johnny w i l l  run i n  plaoe f o r  2 mlnutes 

3. Jokaruly w i l l  man around a traok fop 2 minutes, r e s t  

for 1 minute srmd rmn f o r  an additZonaX 1 minute 

be' Johnny w i l l  r u m  far 5 mirmkes, r e s t  for 2 mlmrtes 

and run for an sddltlonaZ 2 mlmtes 

5 .  Johnny w i l l  m n  f o r  10 mlmtea, r e s t  for 3 minute8 

and run for an additism1 3 minueee 

6. Johnny w i l l  run f o r  12 minutee and oover a distrsaae 

of at least three-quarters of a mile 

7. Johnny w i l l  run f o r  12 minutes and oover a d i s t ame  

of at l eas t  one mile 

8. Johnny wi l l  run for 12 minutes and oover a dlstanoe 

of over one mile 



* Xn steps 3-7 Johnny w i l l  be allowed t o  run/walke However, 

the  walk interval  w i l l  be restr ia ted t o  a time p e r i d  of not 

more than 30 aeoonds. 

Reosmendations 

A, plan i n i t i a l  tasks t o  ensure the suaoeas of the ohlld 

Be i f  a level  (STIO) proves t o  be too dbf'fioult, reduoe 

thab level  bn%o smaller, more manageable unlts. 

C, quantify or  qualify e a ~ h  ob3eotive with an easi ly  

meamreable variable; lee., time, distanae, number 

of laps 

Related Servioes 

This term as deflned by Congress means tranepostatlon 

and suoh developmental, oomeotive and supportive eJerttioes as 

a r e  required t o  assist a handicapped ohild benetat from speo- 

la1 eduoation, These servioee inolude the fallo%qlng areas* 

1. speeoh pathology 

2. audiology 

3. payohologioal servioes 

4, physioal and oooupational therapy 

5 ,  reoreational therapy 

6, early PBentifiotation and assessment of d i sab i l i t i e s  

i n  children 

7. aounseling services 

8, medlaal servioee f o r  disgnostflct or  evaluation servioes 

Speoifying of Peroentaae of Time 



Thls l a  a statement t h a t  fur ther  e l a ~ r i f i e s  the peroentage 

of tlme outlined I n  the M-Team plaoement deaislon. Estfmatee 

on the amount of tlme spent on the STIO*a a re  needed ei ther  

on a dally, weekly, monthly, semester or yearly basis, depend- 

ing on the  needs of the  ah518 and the staff  involved, 

Examwle 

The Following; is an exmuple based on a soh001 having 36 

weeks I n  the sohool, year or 180 days, 

Steps t 

1, multiply t o t a l  number of days by t o t a l  hrs,/day 

180 bays/year 

x 6 hours/das 

1,080 *eta1 haurs/year 

2. muLt$ply t o t a l  number of hours by 60 minutes 

1,080 haurs/year 

x 60 mlnutes/hour 

64,800 t o t a l  minutes/year 

3, multlply peroentage of tlme designated by the  %Team 

tha t  w i l l  be spen% bn physboal education (8.25% or  

1/12) by t o t a l  munber of mirmeea/year, 

1/12 x 61C,800 = 5,400 t o t a l  minutes i n  phylsloal edu- 

catlon/year 

4, divide t o t a l  minutes I n  physioal eduoatilon/year by 

t o t a l  number of days in soh001 year. 

5,@0 180 = 30 mimtes/day i n  physioab duea t ion  



5. mbtraot mff lo ient  amount of time l o s t  aa a resul t  

of oa~~oehled seasions or  other mb~oelbneous events. 

2 days/month a 60 mfnutes/moPICh 

60 x 9 = 540 mirates los t  i n  physioal eduoation 

5,400 t o t a l  minutes i n  phyeictsl eduoation 

- i& minutes of l o s t  time 

4,960 minutes of aatulal t i n e  i n  phyaioal eduoation/yse 

The next s tep would bq,.to make an estimate on the  amount of 

time tha t  would be spbnt on eaoh STIO, The estimate would be 

based on information about the  ohild gathered Ohrough tes t ing  

and ~bservat ion,  Fox the  purpose of t h i s  paper the t o t a l  
. ,  1 1  ' 

time spent I n  physioal education w i l l  be divided equally among 

the  3 STIQes,' 

6 ,  estimation of time spent on eaoh ST10 

4,966 + 3 .: 1,653 totslm%nutea spent on eaah ST10 

A fur ther  breawown of time would be require8 i f  estimates 

were needed on a daily, weekly, monthly, o r  semester basis. 

Again t h i s  estimate would be based on previous information 

and minutes would be oaloulated aooording t o  the  apeoifio time 

sohedule required. 

Praleoted Dates POP In i t i a t ion  and Duration sf Sepvioes 

This  is a written statement tha t  establishes a time when 

eemSoes f o r  the k?.ndiactgped ahi3.d are t o  begin and end. *Also 

inoluded i n  t h i s  statement is a revhew date, This da%e xeffects 

that t i m e  when the ah i ldQs  progress i n  the program is evaluated, 

The progress of the ohild aan be measured by using t h e  



previactsXy mentioned methods of comparing pre- and poet t e s t  

data oar, evaluating the level  of mastery the ohlld hss attained 

i n  his/her STIO(s. The 8ohduEe f o r  the  review date oan be 

wiy t i m e  period agreed upon by the developera of the IPEP 

wit;hin the reartriotion of the $$me sshedule aug$ested by Fed- 

e ra l  mdaCes.  

Additional Items t o .  be Inoluded 114 the fPEP 

I n  ddl t r ion t o  the items already disouseed, the  XPEP oan 

$noXude the  Followbng; 

1, etstement of the  atrateglea/teohqiques t o  be used 

i n  tesohing the  ohild 

2. sbactement of the equipment/resauroes t o  be used In  

the  program 

3. statement fur ther  olarffying the objeative evaluatlon 

The items l i s t e d  above seme t o  make the  IPEP a more exact 

instrument i n  pr~esorlblng speoiiioally designua physiosl &u- - 
cation f o r  the handlaappd ahfldd These item1 wil.1 be dis- 

stassed separately and i n  brief on the following pages. 

Strate~les/Teohniauea 

This l e  a written statement that oontains reoommendatbons 

re la t ive  t o  sperolflo mekhds or wppraohes that w 1 1 1  be employ- 

ea i n  trying t o  get the bndioapped ahlld t o  aohieve his/her 

goals. This statement Chen serves t o  provide the pasent/ 

guardian with fureher information about; the ahild" pprogrezm 

and a l so  aot  a8 a reooxd for future assessment of the  child 



segarcilng learning s ty le  an8 motivation. Finally the s t ra te-  

gles/teohnlques employed should be f lex ib le  hand eubjest t o  

ohange allowing f o r  unforeseeable events or s i t u a t i o n a ~  

This is  a written abatement: or more prefe3~8bJ.y s l i s t i n g  

of speoifla equipment/resouroes t o  be u a d  On the individual- 

ized progrw for the ohlld* This  list should QnoluBe equip- 

ment already i n  the  sohoolta inventory wand any reaomended 

equipment that would be t te r  help the teaoher mee@ the  eduoer- 

eional needs of the  handioapped ohild, In  addition t o  equip- 

ment, the qualified physioal. eduoation teaoher should mention 

any other resouroes that; he/she w i l l  use i n  oarrying aut the 

program f o r  the ohild. Thie P f s t  aahould ooneist of any speoi- 

f l o  books, films or other materials that the teaoher would 

oonaider important i n  planning aoCifit ts f o r  Che ohild*s pro- 

gram. These lists would then begin t o  supply other individuals 

I n  %he f i e l d  of p h y s i ~ a l  eduaa.1:fon with @owing number* OF re- 

souroe8 available f o r  use with the handioapped populatlon, 

Objeotbve IWaluation Cr i te r ia  

This 3.1% s Seatement that ,  i f  neoessary, fur ther  deeoribes 

the  niethoda by whiah the qualified physioal edueatlen teaaher 

w i l l  evaluate and.mehasntre the bndioapped ohhld's acrhievernenk, 

Three general approaohes of evaluation arer 

1. criterfon-referenoed measurement - t h i s  approaoh in- 

volves a atruotured system that evaluates eaoh ST10 



before a d  a f t e r  instmotion. 

2. mllelptone evaluation - thba apprmoh involves evalua- 

t ing  mastery of STIOQs at regularly established t i m e  

p8f.1088 

3 .  year-end evaluation - t h i s  approash invslvee a meet- 

ing held at the end of the  soh001 year t o  determine 

the  ohildes achievement, 

A s  s ta ted previously, there is  no available format f o r  

writing the IPSP ei ther  on the Federal level  or  within the 

State of Wisaonsin* The preoeding pagea have attempted only 

bo aoquaint the  physloal eduoation teaohar with the Sterna 

neoeaswry f o r  the  developuent; of the IPBP. The following 

pages all provlde the physlolill eduoatlon teaoher w i t h  a 

model format that aan be used when writing an XPEP f o r  a 

handloapped rchild. 



Individualized Physloal Fduoatlon Proepam 

Ref erred by a wthoped. Had10 em Speeoh Irnpir.- 

P s e l l m i ~  Te8l;inget 0t;her Health Impaired- D M -  

Present Level Annual or Annual or 
of Perfommnoe Low Term Goals Long Term Objeotbvea 



Persons Bes~o~slble for Writlm IPEPI 

Name Title (position) 

Name C Tit le  (position) 

Other Personnel Providi& Smioesr (oopy of program attaohed!, 

Name Title(posltion) 

N m e  Title  (poai t ion) 

Name Title (position) 

Date of Pro& Bntry: Date of ProJeated End of Servioes: 

Date of Psogram RevIeW: 

Short Term Estimated Time of $ o f  
Instruotlonal Obdeatives ~ ~ g i ~ ~ ~ ~ n a / ~ n d i l l a :  Time 



Date 

Date 

Signa.1:ure of IPEP Developer(s)r 

Date 

Date 

Sohool r 

Additional Comments: 

Person(8) T e e ~ ~ q u e s /  EQuf pment/ Support 
Res~onsible Stxat eakea Resources Servioea 


