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ABSTRACT

LABAN MOVEMENT ANALYSIS AS AMETHODOLOGY FOR PROMOTING
CREATIVITY AND THE ARTS ACROSS THE CURRICULUM

by
Leonard A. Cruz
The University of Wisconsin-Milwaukee, 2013
Under the Supervision of Simone C. O. Concei¢do, Ph.D.

The purpose of this qualitative participatory action-research study was to
explore how four elementary school teachers incorporated Laban Movement
Analysis (LMA) methodology, in particular the eight Effort Qualities (Dell, 1977)
(light/soft or strong/powerful, fast/quick or slow/sustained, direct or
indirect/flexible, and bound/close or free/open), across their curriculum and
instruction. The study took place at both an urban parochial elementary school and
an urban private school. Stories were collected through interviews, journals, lesson
plans, e-mails, mail, and photos using a qualitative methodology over a period of 2%2
months. Teachers came up with their own research questions and answered them
throughout the study. In the final collaborative analysis (both participants and
researcher) findings showed that when the teachers incorporated LMA in their
curriculum and instruction, they became more creative, observant, and articulate
and had a better understanding of human movement and expression.

Results from the study indicated that for all four teachers, when exploring
and incorporating LMA in their pedagogy, improvements occurred in pacing,
movement, and expression as well as a better understanding of their behavior. In

addition, teachers using LMA implemented more creativity and arts into non-arts



disciplines, which enhanced and deepened their student’s motivation, expression,

and learning capacity.
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Chapter 1

In dancing we are able to express relationships in which awareness of self and

others is enhanced. The feeling of joy which dance can give helps us to

harmonize ourselves and gain an increased sense of belonging. (Laban, 1947)

INTRODUCTION

Creativity and the performing arts are important for all children to
experience within their education. They not only allow children to have expressive
moments but, more importantly, allow their teachers to have them as well. Teachers
can challenge themselves within their curriculum and instruction by integrating
artistic/creative experiences so that all involved will have feelings of a personal
connection to the knowledge they are sharing. Creative and artistic experiences
empower all individuals, connecting each individual through the universal
languages of literature, visual arts, theatre, music, and dance. Teachers are not only
responsible for fostering students’ capacity to imagine, explore, experiment and
create; teachers themselves can be expressive and take creative and artistic action
while concurrently reflecting on their responsibilities for negotiating and
communicating knowledge and meaning within the classroom.

Problem Statement

The recent slowdown noted in the U. S. economy, which among other things
has been attributed to high oil prices, stagnant housing markets, taxpayer revolts,
and skyrocketing costs of the operation of both public and private institutions,
has resulted in educational budget cuts causing the redistribution of remaining

funds. These economic conditions have both immediately and seriously impacted, in



a negative way, the attentiveness of many school and school system leaders toward
the arts as a means of increasing the opportunities for student learning.

When economic troubles hit a state or locality, usually the first programs to
be cut in the schools are the arts programs. For example, the State of Wisconsin’s
recent cutbacks in 2011 to local school districts are mostly likely to affect the arts.
When that occurs, experts in the arts lose their jobs, which forces regular classroom
teachers—English or math, for example—to step in and teach the arts. This shows
that Laban Movement Analysis can provide an effective and creative way to help
regular classroom teachers integrate arts and creativity with their regular
classroom subjects across the curriculum within the classroom environment.

The President's Commission on the Arts and Humanities (2008-09) painted a
bleak picture of arts education in the United States public schools. Fewer than half of
the adults surveyed reported that they had participated in arts lessons or classes
when they were students. In addition to tight school budgets, the report blames this
educational deficit on the emphasis on test scores and accountability for basic skills
(http://www.pcah.gov/). With the advent of outcome-based curricula, the increase
in proficiency/standardized testing, and the establishment of national standards,
the arts have been relegated to a minor part of most curricula. As Mims and
Lankford (1995) explain:

Time and money, which we contend are two of the most crucial variables

affecting the way art is taught in American schools, are shrinking. Evidence

tells us that the past decade has seen significant reductions in the amount of

class time and funding devoted to art programs. (p. 84)



[t is also important to note that exposure to the arts, from kindergarten through
eighth grade, is extremely limited in many if not most urban school districts; more
wealthy suburban schools are more likely to have good arts programs (Detels,
1999).

The consequences of this imbalance are significant. Students at schools
without the arts will not achieve to their full potential. They will be less motivated
and not as engaged in their classes because they are not given the opportunity to
express themselves in multiple ways. This lack of motivation could lead to poor
attendance, lack of attention, and lower educational aspirations. Without the arts,
students will have more difficulty solving problems, will not be able to think
critically or creatively, and will lack teamwork skills, social tolerance, and self-
confidence. Catterall (2006), whose specialty is the connection between artistic
learning and academic and social development, found that learning music, in
addition to developing the parts of the brain that are tied to emotion and empathy,
can activate neuro-pathways that facilitate learning in other areas. According to
Lopez (2010), students who do not study the arts also do not learn important skills
that are essential to acquiring even the basics of math and reading.

Research data indicate that students in arts integration programs make
connections among different subject areas, thus gaining a deeper understanding of
content in all related subject areas (Schubert & Melnick, 1997). Incorporation of
curricular content in various intelligence areas provides opportunities for those
students who may have difficulty in verbal or mathematical areas to learn and

express their knowledge. Morado, Koening, and Wilson (1999) report on the



successes of a series of mini-performances with early grade students that featured
dramatic recreations of literature using drama, music, and movement. These mini-
performances were primarily used with at-risk kindergarten, first-, and second-
grade students. Because these performances were geared toward spatial,
bodily/kinesthetic, and musical intelligences, many students who had not enjoyed
much success with the written word could find an entry point in one of these
intelligences, thus increasing the desire of the students to read more. The results of
the mini-performances were positive. Students who were not successful in the
linguistic area suddenly felt successful, as they had recreated a story through
dramatics. In some cases students who had participated in these mini-performances
built stronger working relationships with their teachers, which led to a more
productive school experience.

Howard (2010) affirms this by stating, “One of the problems with traditional
means of measuring students’ performance in schools is that such approaches often
fail to recognize how students exhibit leadership skills, creative and artistic ability”
(p- 13). In contrast, data confirm that arts integration into the regular curriculum
has a positive effect on students. Stinson (1995) says that, “Using arts processes to
teach academic subjects results not only in improved understanding of content but
it greatly improved self-regulatory behavior” (p. 87). Having danced almost my
entire life, and now teaching dance to others, I can affirm that dance teaches

discipline, develops gross motor skills through repetition of expression, and allows

for the exploration of emotion.



Hanna (1992) stated that humans communicate in a variety of different
formats. These multiple ways of communication are found in the arts. If the arts are
not provided for students in schools, students may be denied a preferred mode of
communication, hence yielding or stunting their academic potential. Schools should
be concerned with integrating "head, heart, and hand" (Oddeilfson, 1994 p. 448).
The arts have the power to integrate these three. Through this integration true
understanding and meaningful curriculum will prevail.

Purpose of the Study

The purpose of this dissertation is to investigate the application of Laban
Movement Analysis’s (LMA) eight Effort Qualities to the curriculum and instruction
of four teachers, in particular LMA's integration of creativity and the arts. In this
participatory action-research (PAR), the four teachers learned through a workshop
LMA’s eight Effort Qualities and their use throughout all of the art forms. The
teachers then examined their own curriculum and instructional practices based on
their new knowledge. After this, the four teachers reflected, came up with their own
research questions, and found different ways to take action to improve their
curriculum and instruction as well as student learning outcomes/achievement.

Laban Movement Analysis analyzes movement according to eight Effort
Qualities of: fast, /low, open/bound, direct/indirect, and hard/soft (Dell, 1977).
Sandlos (2001) explains that Laban Movement Analysis provides a framework for
the analysis of movement. LMA allows one to focus attention on four major areas of
study: action, energy, shape, and space. Each of these lenses is understood to be

linked to the other three. These categories are used to describe and analyze



movement in order to identify building blocks and the way these elements work
together. As Hutchinson (1983) states, “Movement contains so much detail that one
does not know where to start unless some guidelines are given. Analyzing the
component parts of movement helps students observe and to understand
[movement]” (p. xvi). The utilization of LMA has come to embrace many different
kinds of applications. For this particular research study I wanted to focus on LMA’s
eight Effort Qualities with incorporating more creativity and the arts within a
teacher’s curriculum and instruction.

The potential implications of LMA in this participatory action-research study

are as follows:

LMA can help teachers enhance their curriculum and instruction.

» LMA can allow teachers to acknowledge strengths and weaknesses within
their pedagogy and find creative/artistic ways to improve it.

» LMA can enable teachers to become more aware of their own physical
actions (voice, body) as well as the physical actions of their students.

» LMA can provide teachers with new resources to address their needs and
accomplish their goals.

* LMA can provide an excellent opportunity for administrators to build
targeted interventions within their schools for new teachers or teachers in
training.

Over the past 10 years prominent educational theorists and practitioners
such as Catterall and Eisner have begun to argue that the arts are integral to the

education of the "whole child" (Catterall, 1998; Eisner, 1998). These noted



educational theorists recognize and support the lifelong benefits that the arts have
provided young students as they became adults. The arts incorporate social,
philosophical, psychological, and historical aspects of life, including one’s own
inspiration, spirit, thought, intellect, and feelings. Arts-involved students score
higher than other students. Differences range significantly from 16 to 18 percentage
points (test scores). Students whose parents had lower incomes scored lower, but
their scores were still significant (Catterall, 1998).

Theoretical Underpinning

The theory of arts integration underpins my work. I have researched LMA in
all of the arts, and I am interested in sharing that and integrating it into teachers’
curricula. This does not involve teachers using the arts as their main focus but,
rather, using the arts to enhance their curricula and children’s possibilities for
learning.

Arts Integration Approach

The arts integration approach refers to an approach to teaching and learning
that focuses on the arts as a way of learning in other disciplines. This approach
involves creative, imaginative, experimental, purposive, and collaborative
interaction. It focuses on the integrity of the art forms and on life-centered issues
(Krug & Cohen-Evron, 2000). Integrated arts education can promote transfer of
learning between the arts and other subjects.

Children naturally depend on the arts to construct meaning of the world
around them (Berghoff, 1998). From early childhood experiences, students have

dramatized, drawn, danced, or sung about new material presented to them. While



the arts are valued in the early childhood classroom, they are not as treasured in
schools beyond that point (Martin, 1998). Schools may have arts programs in place
for upper grades, but students in these grades are generally not taught that the skills
learned through these programs can be transferred into the classroom as a tool to
assist them to construct meaning of unfamiliar material (Readon, 2005; Gullatt,
2007).

Prominent education reformer, John Dewey (1993), was a strong proponent
for the arts and arts integration. He described that arts as a “process that calls for
intuition, creativity, improvisation and expressiveness” (p. 288). Dewey determines
a teacher’s success with creativity and the arts within their curriculum by “the
ability to foster the attitude of the artist” and how the teacher encourages
exploration, creativity, problem solving, and an understanding of aesthetics. Oreck
(2000) outlines similar guidelines for teachers, stating that the purpose of “arts
based professional development programs is to develop basic arts skills, promote
creative teaching techniques, and increase teachers’ knowledge and understanding
of arts processes and aesthetic qualities” (p. 4) and not to transform teachers into
arts specialists.

Arts integration planning and implementation usually involve the classroom
educator working in collaboration with an arts educator/specialist. In the
participatory action-research of this dissertation, the classroom educator directly
leads the curriculum planning and educational goals. There could be times, however,
when the arts specialist and the classroom teacher collaborate on different themes

or related concepts within their curriculum and instruction. It connects the content



of art students’ personal experiences and their need to make meaning in all core
subjects and their surrounding environment.

With arts integration, creativity is a core practice and value that engages each
student to immerse him- or herself in creative expression and recreation and to
achieve full embodiment of mind/body/spirit integration. It encourages students to
learn in as many artistic and creative ways as they can imagine. Bloom and Remer
(1976) give 10 reasons to support arts integration in schools:

1. The arts provide a medium for personal expression.

2. The arts focus attention and energy on personal observation and self-

awareness.

3. The arts are a universal phenomenon and means of communication.

4. The arts involve the elements of sound, movement, color, energy, space,

line, shape, and language.

5. The arts embody and chronicle the cultural, aesthetic, and social

development of humankind.

6. The arts are tangible expression of human creativity, and as such reflect

humanity’s perception of the world.

7. The various domains of the arts offer a wide range of career opportunities

to young people.

8. The arts can contribute substantially to special education.

9. As a means of personal and creative involvement by children and teachers,

the arts are a source of pleasure and mental stimulation.

10. The arts are useful tools for every day living.
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In short, [ believe that all of the art forms can be integrated into regular curricula,
from music and its complex rhythms to the visual arts with its shapes and forms in
dance, which could be clapping out or tapping out different complex rhythms.

The literature review in the next chapter will focus on Laban’s influential
work, as well as research that has explored how LMA practitioners, researchers,
analysts, and teachers have integrated the LMA methodology into education. LMA’s
work has many varied applications relevant to dance, physical education, recreation,
and movement education. My dissertation is a participatory action-research that
will hopefully create strategies for teachers to build alternative meanings and
creative/artistic approaches in taking action to create change within their
curriculum and instruction.

Research Questions

(1) In what ways does a teacher’s engagement with LMA bring forward
creative/artistic ways to enhance the curriculum and his/her teaching in an urban
elementary school?

(2) In what ways does a teacher’s engagement with LMA bring forward
creative/artistic ways to enhance the instruction and his/her teaching in an urban
elementary school?

(3) How does a teacher’s involvement with LMA interact with his/her engagement
in a participatory action-research project that explores the teaching and learning

relationship in the arts across the curriculum at an urban elementary school?



11

How I Came to these Questions

Since 1986, I have studied and practiced LMA along with other art forms
(music, visual arts, and theater) and also have developed a creative program that
can enhance other arts teachers’ curricula and instruction. My introduction to LMA
was with Judy Gantz during my sophomore year at UCLA (1987). I vividly recall
using this method to analyze musical styles, lyrics, and compositions about which I
had long been curious, having already studied piano for seven years. Since that time,
[ have continued my experimentation with LMA in elementary and high schools for
more than 20 years as a teacher of movement and dance. I firmly believe that
creativity and the arts are a great asset that young people must learn to use. In fact,
research has shown that the arts are empowering in school curricula because they
expand literacy in reading, math, and social skills, to name just a few (Birch, 2000).

My initial interest was in what LMA can contribute to the pedagogy of a
teacher interested in integrating creativity and the arts across the curriculum.
Because my preferred research methodology is participatory action-research, my
research questions are broad and allow the four participants, when introduced to
LMA’s effort qualities, to research their own questions and to create change and
transformation with themselves and their community. This approach is similar to
that of Fine, Torre, Boudin, Bowen, Clark, Hylton, Martinez, Missy, Roberts, Smart,
and Upegui (2001), who quote Russell and Bohan (1999), who argue that it is
crucial to theorize and strategize about how participatory action-research “gives
back” to communities enough to open themselves up for intellectual scrutiny.

Russell and Bohan are two of the very few scholars who deliberate on the questions
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of audience, product, and what is left behind. For these activist scholars, creating a
legacy of inquiry, process of change, and material resources to enable
transformation is crucial to the PAR project.

Participatory action-research is a reflective process that allows for inquiry
and discussion as components of the research. Often Participatory action-research is
a collaborative activity among colleagues searching for solutions to everyday, real
problems experienced in schools or looking for ways to improve instruction and
increase student achievement. Participatory action-research in schools allows
participants to address the concerns that are closest to them, so that they can
exhibit some influence and make change. Willis (2007) supports this by stating,
“The inclusion of practitioners in the process of designing and conducting is
important for this research [participatory action-research] because they will be the
ones who implement any changes that are suggested by the research” (p. 264).

Having researched and read considerable literature on Laban Movement
Analysis and the eight Effort Qualities, | was inspired by what Laban (1963) wrote:
“Effort study should not only be the concern of teachers of physical activities, such
as dance, gymnastics, or games; it is just as important to a teacher of academic
subjects” (p- 100). It is my hope that this research study will affirm that LMA’s eight
Effort Qualities can improve and promote more creativity and the arts in the four
participants’ curriculum and instruction. In addition, the PAR research methodology
will also allow the four participants to address other issues if they should arise and

will challenge them to take action and create change.
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Researcher’s Perspective

My first introduction to dance was when [ was 4 years old learning Filipino
and Hawaiian folk dances. My parents who instilled in me and my siblings the arts
(we learned dance, and I took piano lessons for 7 years); in addition, my Filipino
cultural heritage has allowed me to not only affirm my own cultural identity but to
recognize the importance of cultural identity in empowering both teachers and
students. Understanding my cultural heritage was a gateway for me to have a better
understanding of all art forms and how they relate to the world.

In 1983, at the age of 17, | was named a Presidential Scholar in the Arts and
performed at the Kennedy Center in Washington D.C. This accolade led to a full
scholarship to UCLA. In my sophomore year in college, | was introduced to Laban
Movement Analysis and Laban Notation. Ever since then, [ have incorporated LMA
in my choreographic and performance work, both in the US and abroad, which has
led to more numerous accolades and awards. Today [ have extended my
experimentation with the method in elementary schools and high schools. Having
taught in elementary schools and high schools the past 15 years, I am a firm believer
that creativity and the arts are important for the younger generation to experience
in their education.

Since finishing my master of fine arts degree in performance/choreography
in 2010, [ had wanted to do a research study with elementary school teachers
incorporating LMA across the curriculum and in their instruction. The reasons I felt
so strongly about working with teachers and the LMA methodology was because |

have seen it enhance a teacher’s pedagogy and curricula in ways that 1) improve
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teachers’ creativity, capacity, and knowledge base for teaching the arts across the
curriculum, and 2) support and deepen the physical/kinesthetic action and
expressive experiences of both teachers and students. It is my hope that this
participatory action-research will confirm these notions and that the four
participants involved will in some way benefit from what they learned from the
LMA methodology in workshops and throughout the study.

Summary

When Laban Movement Analysis is integrated across the curriculum,
teachers and students will, hopefully, have a better understanding of their role as
articulate, creative scholars and artists as well as be empowered to create change
within their families, schools, and communities. Literacy is not limited to text; it is
very much related to the ability to construe meaning in any of the art forms used in
one’s culture to create and convey meaning. Teachers can integrate the arts as a way
to foster creativity in the classroom by investigating the historical, social, and
cultural contexts, and by exploring common themes and principles connecting the
arts with other disciplines. Students can enrich their creative work and understand
the significance of the arts in the evolution of human thought and expression.
Through this study, it is with hope that the four participants will demonstrate that
art-making is also world-making, and that the principles by which we make art can
be the basis for human expression; to invent, see, and communicate with new
dimensions of meaning, using imaginative thought processes, while creating
individual visions of the world.

[ believe that throughout education, there are essential areas in helping both
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teachers and children with their overall well-being. For me, well-being is a healthy
balance between physical, mental, and social health. Laban (1963) supports this by
writing, “When we realize that movement is the essence of life, and that all
expression, whether it be speaking, writing, singing, painting, or dancing, uses
movement as a vehicle, we cannot help seeing the importance of understanding this
outward expression of living energy within, and this we can do through effort study”
(p- 101).

Physical health refers to healthy activities that develop coordination; mental
health refers to dealing with emotions in a responsible way; social health refers to
being aware of others and how one's interactions affect them. Through this
participatory action-research, [ planned to investigate with the four participants
whether Laban Movement Analysis (LMA) in promoting creativity and the arts could
create change in improving teachers’ effectiveness across their curriculum and
instruction.

In the next chapter, [ will review the literature or the lack thereof that is out
there on Laban Movement Analysis (known mainly as a dance methodology). I will
focus on the literature that is relevant to this dissertation. Most of the literature
focuses on the benefits of incorporating LMA into the dance educational setting
and/or physical education. The literature review discusses the advantages and
effectiveness of using Laban Movement Analysis within an individual’s body
language/expression as well as its use in education and the arts.

There are many theoretical books on the LMA methodology but not so many

in-depth, qualitative research studies focused across a teacher’s curriculum and
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instruction. It is my hope that this participatory action-research study will enhance

and add to the benefits of the LMA methodology in all aspects of education.

Chapter 2

LITERATURE REVIEW
Introduction

The purpose of the literature review is to inform my study and refine my
research questions. The rationale for the selection of literature on the subject of
LMA and arts integrations was determined by the lack of current studies about arts
integration and arts instruction using LMA. Google searches for “Laban Movement
Analysis in the arts” and “Laban Movement Analysis and action-research” led to
important websites of various organizations and schools dedicated to Laban’s work
and teachings. For example, the Laban/Bartenieff Institute for Movement Studies
(LIMS) (http://www.limsonline.org/), located in New York City, publishes a journal
about Laban movement studies, Journal of Laban Movement Studies, that contains
several articles from practitioners th