


Abstract
Despite the extensive research conducted in urban areas, little is known about small-town relationships regarding race. Literature shows investigations in metropolitan cities that account for more diversity. We found that literature focusing on and discussing racial connection in a small-towns was somewhat limited or non-existent. This study produces ten qualitative interviews, and our target sample were students of color from the Twin Ports (Duluth, MN, and Superior, WI). An analysis of these interviews yields non-White student perspectives on race, diversity, and culture within the public-school system What roles, if any do students of color in the Twin ports, play in racial disparities regarding interactions at school? We have found that students are subject to colorblindness, as well covert and overt forms of racism. This study is a building block that has set a foundation that will contribute to future small-town researchers.
Introduction
	Students interviewed for this study were born and raised in Duluth, Minnesota. Furthermore, the cities White population is 88.9%, and the Black community is only 2.3% while the mixed-race category accounts for 4% of the population. What perceptions exist of students of color as they navigate through a predominantly White small-town educational institution? How are students of color handling ethnic identity while attending White dominated educational institutions? Most of the research conducted on racial matters in predominantly White educational systems are focused on metropolitan and suburban areas. Thus, little research focuses on the point of view of students of color, our how they perceive their treatment in a predominantly White school environment. Blacks believe that racism and discrimination still exist in contemporary America (Bonilla-Silva 2014). Meanwhile, students of color adjust to their environment in small predominantly White communities. Students who are born and raised in such communities do not feel as they belong to a community who continues to point the finger at other states and cities for their actions because of the color of their skin. Post-racial discrimination and racism is an illusion that children of color deal with on a daily basis. Colorblindness allows for students to brush off critical issues as they navigate through their developmental stages. Unfortunately, the conflict of race is persistent at every level of society including educational institutions (Omi & Winant, 1990).
	The goal of this researcher was to garner an understanding about how students of color fit in with dominant White culture. How does the development of identity affect the learning process of individuals who are seeking to understand personality while integrating with predominantly White cohorts? This research explored two levels of education which include elementary and middle school students. This study specifically focused on interviews to gain further understanding of what students of color experiences were at their school, so we evaluated students’ relationships with White students and administrators from their educational institution. According to Tatum, (2003) students of color search for identity intensifies during adolescents and students of color think of themselves racially because of the way the rest of the world sees them (Tatum 2003). Students in this research struggle with identity and adjust to their environment based on friendships and campus climate. 
	In this research, students provide verbal testimony about their experiences, and they reiterate circumstances of comfortability and un-comfortability during the interview process. Students of color experience reoccurring themes that establish a meaning behind being a student of color in the Duluth/Superior area. Color-blind racism affects students of color while minimization and anti-black discrimination force students to understand that discrimination is prevalent today (Bonilla-Silva 2014) Meanwhile, students continue to be positive about racism as they try to justify behavioral patterns subjugated in their reality. Students of color voices are heard during this small research.
	
Literature
Research conducted in the confines of big cities targeting working and middle-class African Americans (Dotterer, McHale, Crouter 2009). Most students evaluated were attending schools with a minority population consisting of 50% or more (Dotterer, McHale, Crouter 2009). Furthermore, African American adolescents experience with discrimination may yield adverse psychological outcomes (Neblett et al. 2008). Misconceptions of stereotypes alongside colorblindness inhabit parental structure unenquiring prejudice perceptions. Researchers indicate that white children in predominantly White school's use of discourse and images contribute to speaking about race through structural miseducation and colorblindness. However, Perry (2002) found the meaning of whiteness to be more complicated in schools where minorities were the majority. Contributing to Bonila-Silvia’s Embrick’s (2009) “research on college students has suggested that white students who grew up in segregated settings have worldviews they call ‘white habitus,’ including positive views of whites and negative views of blacks” (Embrick 2009). The demographics of white student’s reactions towards minorities adjusted to a restructured political party.  The advancement of what some might call a white revolution of making America great again, allows dinner table conversations to garnish perceptions and new attitudes, post-Obama.
[bookmark: _Hlk484434290]	Therefore, colorblind ideology remains dangerous as politicians shift and racial tension rises. No child, perhaps no adult either, insists they cannot “see” color, but rather that they do not believe that color has any consequences in our society (Risman Banerjee 2013). Children who attend predominantly White schools along with living in neighborhoods where they feel unwelcome is a common issue. Research on racial issues focuses primarily on metropolitan areas; however, ethnic discrimination within rural regions lack extensive research. Furthermore, studies conducted on the topic of racial experiences pertain to the performance of minority students and the adequacy of the schools they attend. Racial socialization on the continuum starts at home with the parents. African American youths’ Blackness becomes something to explain when they encounter relationships with White adolescents and their parents (Tatum 2003). Parents help to foster views and perceptions of identity causing children to inherent views and perspectives of their guardians.  Research conducted indicates that children of color are socialized into taking pride within their cultural group (Risman and Banerjee 2013). Therefore, self-segregation integrates groups into isolation. 
[bookmark: _Hlk484434177]	Racial discrimination experienced by adolescents of color creates a psychological disorder that contributes to the well-being and behavior of the child. Children of color carry a label of being disadvantaged with some learning disability attached to their name (Tatum 2003). Socialization within the context of racial pride and self-worth alienates interconnectedness of building deep relationships with their peers. Negative ethnic encounters or messages account for negative psychological adjustments (Neblett et al. 2008). The experience of racial discrimination enhances the level of stress and depression which connects bias with a decreased mental adjustment. 
[bookmark: _Hlk490089545]	Categories of separation established subgroups creating ethnic identities to identify cultural differences. The manifestation of the structural grouping process labeled immigrants. Blacks are put into one category despite the differences in nationality. “Americans cannot tell the difference between members of various groups; their identities are racially constructed” (Omi & Winant, P.22 1990). The American population has been marginalized since explorers first stepped onto the land of opportunity. Most White people traveling to the new world from England were peasants, servants, and considered waste to the land of England (Nancy Isenberg, 2016). Michelle Alexander (2012) mentions the implementation of new racial caste systems triggered a collapse across the political spectrum dividing integration of human servitude. The planter class deliberately extended privileges to poor whites separating them from Black slaves. Poor Whites inherited White privilege eliminating the threat of creating alliances with Black slaves (Alexander, 2012).  “Most Whites believed that minorities were intellectually and morally inferior, that they should be kept apart, and that whites should not mix with any of them” (Bonilla-Silva, 2014:29). “As Blacks became free they posed a threat to White supremacy” (Bonilla-Silva, 2014:28). To expand freedom in a tormented society, we need to question our structural system’s economic, social, and political paradigms (Martinez, 2016:26). 
People of color continue to fight for justice, equality, and equity. For Black folks in the United States, the battle is an everlasting battle. According to Raoul Martinez, "Our minds are a battleground for competing ideas. The outcome of this battle determines who we become and the society we create…Over the course of human history, countless people have been conditioned to defend oppressive ideologies, support destructive regimes and believe downright lies” (Martinez, 2016). Challenging White privilege causes anger among the masses of the majority resonates with the views of White supremacy. After the 1960’s the new right’s agenda was to dismantle political gains of racial minorities’ (Omi & Winant, 1994). Non-Whites were not the product of prejudice; they were a part of a deeper racial inequality of injustice as prejudice is the outcome of socialization (Omi&Winant, 1994). Since the 1960’s little progress has been made towards racial integration in the areas of housing, education, and social interaction (Bonilla-Silva, 2014). The United States social system is racially structured into a constructed society (Omi & Winant, 1994). The concept of race is a political construct that identifies different “types of human bodies” (Omi & Winant, 1994). Implementing an illusion of racial differences among the masses.  
Desegregated schools, does not lead to interracial developmental connectedness, as isolation still exists in schools that incorporate multiculturalism (Bonilla-Silva, 2014). Elementary age students consist of diversified groups interacting with each other, however, by the beginning of seventh-grade students start to form groups that resemble cultural segregation (Tatum, 2003). The perceptions of Black youth racial identity are shaped by messages received from the society surrounding them (Tatum, 2003). Race is a socially constructed way of differentiating human beings while advancing the political agenda of the United States. Meanwhile, characterization emphasizes segregation or separation through skin pigmentation that allowed White European colonies to categorize different ethnic groups into racial isolation (Omi & Winant, 1994). Meanwhile, discrimination and racial isolation exist today in the form of White flight. Many families relocated to suburban neighborhoods and small towns with a population where most of its residents are White. According to Bonilla-Silva, Whites do not see hyper-segregation from Blacks as a problem, but they consider things to be just the way they are. (Bonilla-Silva, 2014).   
The purpose of this research is to add to the experience of children of color living and attending predominantly White schools.  What and how are children dealing with diversity? Are minority students feeling accepted at these institutions? How are they coping with issues? Are their needs being met? Students of color experience a disparity gap, but does campus community contribute to their learning abilities. What are the effects of attending a predominantly White institution? This research attends to gather experiences from students of color who are involved with public educational institutions.
Methods
Utilizing social media, snowballing, and flyers ten minority students living in the Twin Ports area were selected to participate in this research. Students range in age from, seven to seventeen years. Twenty-minute interviews were conducted in a public place or at the student’s home with consent from the parent. The questions related to the students’ experiences with peers and teachers of the opposite race
	According to Tatum, (2003) it is important to keep in mind the child’s developmental stage and their ability to make sense of what we are saying (Tatum, 2003), so children were asked to follow up questions when they seemed unsure or answered with uncertainty. Furthermore, key students were asked to elaborate while telling a story of an incident that occurred on school grounds. Students had an understanding about the research project and what the research attended to unravel. Since the researcher is an African American male trying to understand racism within the confines of a predominantly White school, I used less third-degree techniques in fear of altering or manipulating student’s initial answers. 
	The interviews mostly focused on, elementary and middle school students. Parents of elementary and middle school students were interested in their child's participation, and they reported some concerns on their child's behalf. Students were given an alias for this research project to protect their identity by ensuring confidentiality. Students were recruited during the summer outside of the confines of their educational institution. The requirements of student participants were to be residents of Duluth, Minnesota or Superior, Wisconsin. Student participants were to be non-White residents of either city and attending a local school. This research contains information from students who attend a variety of different educational institution in the Duluth and Superior area. Although the researcher attempted to investigate racial experiences in the region, all the student participants in this study are residents of Duluth, Minnesota. 
Results
[bookmark: _Hlk490414565]Students interviewed for this study were born and raised in Duluth, Minnesota, where children of color grew up having White friends. However, there is a proportion of White colleagues who are racially disconnected towards students of color. One student mentioned that although he likes his school, there are times when he feels uncomfortable and dislikes his school because of the racism he receives outside of his social group. “I don’t like my school because some of the kids are really mean, racist, and my ex-friend used the N-word a lot” (Josh). Students of color have mixed feelings about their staff members at their institution, but most of the students indicated that white colleagues outside of their social circle contributed to their dislike for their educational institution. “I don’t like my school some of the teachers are mean and racist” (Jake). While some students mentioned their dislike for students and teachers, who have different racial attributes some middle and high school students had positive things to say about the school. "Most of the kids are really friendly, and they accept every kid. I also like how the teachers help you before and after school starts” (Mike). Teachers and staff members at some institutions are integrating ways to recognize diversity and achievement building a structure for global readiness. "They have peacemaker assemblies, and they call you up to say good things about you” (Terry). Furthermore, students of color adjust to their surroundings and try to fit in where they can.
 Students like the way that their teachers interact with them. Teachers at institutions involving all levels of academia are said to be helpful. However, students indicate that when it comes to racial issues teachers seem to take sides with their White colleagues.  A contradiction to the notion of being treated in an equal manner. Dorothy, a middle school student, discussed an incident that involved a faculty member and a student in her class. Dorothy described hearing vulgar language what she says to be a form of disrespect and racist.
“He is not my friend, but he is like a close person. He was in class for indoor recess and he grabbed a Chromebook and the teacher said he had to put it back. The staff member an outdoor monitor. He put it back, but didn’t plug the Chromebook back in and then she said, ‘Hey Black boy get over here and plug in your computer’ “(Dorothy).

The researcher asked the student if she thinks there was a resolution to the problem. “I don’t think nothing happened because she still works at our school” (Dorothy). Most of the students interviewed said White students and staff members could get away with derogatory language usage. Students were asked if they notified faculty members of such incidence and some students replied that they had told faculty members, but they yield slim results and minor disciplinary actions. "We told the people who were checking out our school. And they had to see like if there was racist stuff happening at our school, so we all went into a room and talked to people, and he told them people at the school” (Dorothy). In other words, the institutions are investigating allegations, but the students aren't confident in their administration's will to enact punishment to those who are violating discriminatory policies. Mike and Sam were asked if racial matter was resolved at their school, they replied, 
“They will talk to them about it, but then I’ll just never hear about it again, but nothing ever happens about it” (Sam).
“The use of the N-word is really strong at our school and the staff members don’t do anything about it” (Mike).
An elementary student who experienced verbal racial abuse from a fellow student feels as that his school took matters seriously and disciplinary action was taken accordingly. “They had like a long talk about how that’s like bad to say. They sent him to the office for the rest of the day” (Terry). However, Mike, a middle school student has a different perspective of what happens when faculty members are informed of such actions. “Yeah, they just warn the kid they never really do anything about it” (Mike). Some students prefer to communicate their experiences with their parents. Dorothy was being harassed by a student who was her friend at one point and time. Dorothy decided to notify the girl’s mother about her racial accusations towards her. She experienced what most people of color experience when confronting a White colleague. Dorothy gives details about her interaction with the girl’s mother. "I talked to her mom, and her mom said, she is not racist or anything because her brother is mixed or whatever, so she said that she wasn't racist. I didn't say she was racist, I said, she was being rude and calling me racist words, I didn’t say she was racist, but she called me racist words” (Dorothy). 
In a study conducted by Bonilla-Silva (2014), Blacks believe that discrimination is significant in America today and more than White people, Black people think that because of modern racism, Black people as a group, are experiencing oppression because of discrimination (Bonilla-Silva, 2014). One middle school student mentions her experience with White teachers and participating in class discussions. This student, along with some of her colleagues interviewed, believes that her teacher only calls on the White students when she and her friends are raising their hands. This type of treatment could cause students to disengage and lose focus in their coursework. An elementary student experienced the same kind of behavior from his teacher.  He was asked if he thought his teacher treats White kids differently. “Sometimes the teacher doesn’t call on the Black people, but they call on the White people mostly” (Jake) Students of color want to be involved in the classroom, but there teachers ignore attempts of participation by the student. Psychologically students begin to seek attention elsewhere. 
Although students of color have multicultural relationships within their group of friends, they experience isolation from other White students at the school. When asked about fitting in with other White students an elementary student replied, “Not that much” (Jake) What do you mean not that much? “Sometimes the White people don’t let me play basketball with them” (Jake). Why? "I don't know; Maybe I'm not good enough, I don't know” (Jake). Students of color reflect on themselves and start wondering about their talents. Furthermore, these feelings of being rejected from a basketball game our simply not being included during class discussions could be detrimental to a student’s growing process. For example, students were asked if they felt comfortable learning about different cultures. While most students enjoyed learning about different cultures, slavery made them feel uncomfortable. “No, because like, there is only like, three black kids in our class, and like whenever they say Black or African American, Yeah, and slaves and stuff, they all turn around and look at the Black people” (Terry). “I like learning about Black culture because it tells us about all of the things that the White people have done to Black people back then” (Jake). Are you interested in learning about Black culture? “It’s rude, but I want to learn about it” (Jake). Attending a predominantly White school intertwined with learning about the enslavement of African American people dismantles a student’s future aspirations. 
The researcher asked if their future would be affected if they were to become White. It was also asked if being a student of color was different from being White. Most elementary students said that there wouldn’t be any difference and their future is not affected by their skin pigmentation. “Well I don’t think anything, but if I were to become White, I wouldn’t be different as a Black kid. Just because you are White or Black, that doesn’t mean you could fit in or be racist towards other kids” (Dion). However, middle school students had a different reply to the question. “If I were to become white I would have more opportunities then I have now” (Mike). Mike’s campus climate is already taking a toll on him, and he has not reached high school yet. Middle school is when adolescents began to find out who they are (Tatum 2003). Students need some encouragement outside of their home and Mike could be on the verge of self-degradation. Meanwhile, Dorothy’s White counterparts suggested that her future is not as bright as White students’ future because of the color of her skin. “Some people say that White people would have a better career then Black people (Dorothy). Even though Dorothy attends the same educational institution as her peers, they don’t hesitate to put a damper on her aspirations about education. “A student told me, White people would get a better education then Black people” (Dorothy). Attending a predominantly White educational institution that resembles a majority White administrator causes students of color to adjust on the fly. Students expressed how they would be treated as White students, and their answers were mind-boggling.  “I will encounter less discrimination and less profiling if I were a White.” (Dion) Another student believes the opportunities afforded to him would be different if he were a part of the dominant culture. “If I were White I would have more opportunities to be successful then I have now” (Mike). Students expressed a level of discomfort with the African American history curriculum. When students of color mentioned African American history, slavery became the topic of discussion. "I hate that like my teachers said, slavery took us away from Africa and like you're supposed to be in Africa, like all of the Black people supposed to be in Africa and the mixed people are supposed to be in the United States” (Dion). Dion’s experience is unique because he mentions that his teacher announced that Black people don’t belong in the United States. However, Dion would feel more comfortable having a teacher of color in the classroom. “I would feel comfortable because I think they would actually listen to my conversations” (Dion). The researcher asked him if it would make a difference and Dion reaction was counter-intuitive. “I don’t think it would make a difference in the classroom” (Dion). Students of color use caution when they are dealing or speaking about important issues such as race. Most students said they would feel more comfortable having a teacher of color because they would understand them better. When students make race-based observations, most adults do not know how to respond (Tatum, 2003). Students of color feel as though they have very little support because most of their staff members don't understand what it is like to be a person of color. Bonilla-Silva says, "Whites lack of reflexivity about how race fractures their own lives is evident in their racial projections on a variety of issues" (Bonilla-Silva 2014 P.162).
Students of color prefer to interact with staff members of color who could understand their reality. “More comfortable because I am sure they felt the same racial names and stuff that I have been called” (Sam). They report feeling more comfortable building a relationship with someone who might have experienced racial tension. "I don't know, probably like I said, because there is no one to talk too about like, races problems like if someone is being racist there is like no one to talk too, I have and African American teacher and she helps” (Dorothy). Minority students experience racism from other white students. However, teachers aren't addressing racial issues when they report their incidents. Students felt isolated and confined from obtaining any resolution in regards to racial issues.  Furthermore, having a teacher from the same ethnic background would help them feel comfortable. "Yeah, because when we talk about different cultures and races especially African American, it's awkward listening to a White teacher talking about it, and it will be more comfortable if it was an African American teacher talking about it." (Mike) Diversity within the administration seems to be a significant issue, and specific topics are causing discomfort for students of color in the classroom.
Students interviewed agreed that their teachers from their schools were helpful and most students reported having interracial relationships with their peers. “When I can’t focus and everyone is loud in the room, they bring me to a different room, so I could do my work” (Terry). Students of color reported having a diverse crowd of friends. "Some of my friends are African American, and some of my friends are American (White), I have some Chinese, and Muslim friends I guess. I don't care who I hang out with like I don't care about their, like, gender, and stuff like that” (Dorothy).  Meanwhile, middle and elementary school students experience racial discrimination from their peers outside of their friendships. Students of color indicated that they would have a better future if they were white. Elementary students said their race didn’t matter and their future should not be affected because of the color of their skin. 
Discussion and Conclusion
This article identifies with students of color perceptions and ability to adjust in a predominantly White institution. Building a society that incorporates multiculturalism’s interconnectedness that integrates principles of social development should involve advancing and developing humanity over socially constructed racial habitus. Students of color adjust to racial prejudice and maintain strong interracial relationships contribute to building and maintaining a sense of self-identity. Meanwhile, prejudice encounters stem from colleagues’ micro-aggressive verbal altercations that could very well damage a student of color’s ambitions. Students of color enjoy participating in their school’s activities and would like to be taken seriously in the classroom. Racial division possesses a threat to humanity and multiculturalism's global interactions that enhance the need to inherit ethical ethnic relationships to partake in a global market.
In this study, students of color racial identification are incorporated with mixed skin pigmentation giving them the ability to connect with both sides of the spectrum. Furthermore, students of mixed race identity connect them to their colored background enhancing their experience of prejudice. Students of color in the Duluth, Minnesota area encounter friendships that are diverse giving them the edge when dealing with diversity. However, students of color face adversity especially when they are learning African American history. African American history taught at their institutions causes emotional trauma in a learning environment that is predominantly White. Meanwhile, students of color adjust to their environment causing isolation that may lead to self-alienation in future endeavors. Building unity in a community starts with education and developing opportunities for students to participate in the advancement of society. It is critical that educators understand that a city's future begins with developing youth and preparing them to be leaders that contribute to society locally as well as globally.
Students of color need to feel accepted in their learning environments. Although students mentioned that they are receiving attention and getting help from administrators, students of color feel alienated from classroom discussions. Black students absorb the need to fit in with the dominant White culture as a function to be socialized into Eurocentric culture (Tatum 2003). Students of color stress the need for administrators to be aware of cultural differences and treat all students accordingly. The school district should diversify their staff members and integrate a diverse workforce that would allow all students to grow and enjoy different cultures while eliminating prejudice. A course of action should be taken immediately when students from all backgrounds experience prejudice. The leaders of tomorrow are in the classroom, and if the school district could enact a zero tolerance for such racial discrimination, it could better prepare students for college and global interactions.  Most of the middle school students are searching for their identity.  Coinciding with Dr. Beverly Tatum's research on Black students in predominately White communities. Environmental cues start to spark an examination of racial identity (Tatum 2003) Therefore, building ethnic, equality, equity, and the development of a plan to diversify school administrations within the district could bring future growth and development in the Twin Ports area. 
Twin Ports Educational institutions should develop a diversity initiative to enhance the progression of all students. Some practices to Include should be the seeking and hiring of teachers from different cultural backgrounds with the credentials to establish a well-rounded education for future generations. Cultural development and diversity training throughout the school district to develop an awareness of racial discrimination. Classes should be put into place with anti-bullying initiatives while educating students about racial discrimination. African American history could incorporate the predominantly successful African Americans who have contributed to society’s advancement. Students of color from all walks of life should be able to experience role models who resemble themselves. By incorporating these initiatives, students of color would build self-esteem that would advance their quality of life. Students are the future of our society and to progress as a civilization, we must live in solidarity creating unity from childhood to adulthood.
Providing an environment where students could learn about each other’s ethnic background with teachers who could understand the daily struggle of being a person of color. Could yield strong outcomes from students of all ethnic backgrounds. Enhancing diversity in an educational institution issues role models for those who might feel less fortunate. The goal is to provide an example of established individuals from different cultural backgrounds in an attempt to break the barriers of prejudice. Communities are always changing, and we are living in a global economy where we could ensure growth within our educational system.  
Future research should include observations at the educational institutions being evaluated. Furthermore, interviews should be conducted with parents to expand on the experience of bigotry that would consist of a parent's point of view. Research should include White students and their parent's perception of students of color along with their experience with their educational institution. We should take a more in-depth look at small towns and racial discrimination in communities that are becoming more diverse. There is more to understand about raising children of color in a small-town environment.
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