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ABSTRACT

GIBBONS, SANDRA L., The Roles and Respbnsibilities of Social Sorotitf
and Fraternity Advisors on the Unlversity of Wisconsin ~ La Crosse
Campus. M. S Th951s, College Student Personnel 1978. - IR L

The purpose~of this study was to discover, examine, and describe the'

roles and re4p0n81b111t1es of the sororxty and fraternlty adv1sors on the

Unlverolty of Wiscons1n - Ia Crosse campua. The second purpose of this

study was to contrlbute to the knowledge of others who may be 1nterested e

in adv1qory positlons, and to the preaent advisors who may, as a result

of this study, evaluate themselves and their performance as an advisor‘;’»

The populatlon was comnosed of all eleven scc:al sororxty and frau~‘

ernity advisors at thp Unlverqity of W1scon31n - La Crosse campus, durlno ,
the Sprlng Semester of 1978 To meet the stated purpose, an extensivel

queqtlonnaiie was dlwtrxbured to the soc1a1 sororltv and fraternlty adV1sors,

as a tool to reveal the needed znrocmatlon. The answers to the questlonnalre

inquiring about the advisors' perceptions as to their own personal‘roles

and responsibilities was analvzed according to the current trends in _

advising student organizations.

The results of the investigation included:

1. The average age of the sorority advisors is a bit younger than

that of the fraternity advisors.

2. The typical fraternity advisor has been with the same group

twice as long as the typical sorority advisor.
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3. Sorority advisors were all ‘appointed by the National:orgénization,' £

whereas all fraternity advisors were asked by a student member andfse}ected‘
by the organization.

4. General]y, the sorority advisors felt that they knew: the members
of  their group better than the fraternlty advisors felt they know the s
members of their group.

5. All but one sorority advisor felt that she had a greatnampunﬁ;;,,
of authority over the group, but-realized-she must be very carefui»yi;hw ;‘,” f

this power of authority. The greater majority of fraternitf.adVisdeTWéf

against this idea-of having authority over the group and felt they had none,

per se. The sorority-advisors felt responsible for their:groups: and felt :

they have the final say.  The: frdternlty advisors felt that the group has
the final reqpon31b111ty and authorlty and that he, the advisor, was there  7f.
only to provide advice and only if the''group asked for it.

f6?~w$hewmaj@xﬁ£yuoiuadvisorsmdid,ngpwgonduct‘any leadership training

and/or development workshops for the group.

7. The majoraty of advisors did not work very clesely with the‘ 

pledge classes or the pledge trainer.
8. Half of the advisors felt they had the responsibility to cultivate

potential leaders in the Chapter, and half felt they had no‘responsibilitvb

in this area.

9. The majority of advisors seldom had private meétings with'tneir
officers/execurive board. »
10.. The majority of advisors felt that the philosophy of allowing
wistakes for learning's sake is quite acceptable. Several addedvthe‘
stipulation that they agreed, but that it depended upon the mistake about -

to be made, whether they wounld allow it to happen.



On the basis of the data in this study, recommendations made were:

1. That National Organizations provide more training for their

Chapter advisors.

2. That the Unlversity, spec1ficallv the Student Act:vities Offlce,

conduct some classes, qemanars, and/or workshops for student organizarinn

advisors.

'3, That the National Organization and/or the University advise thé_,

. individuals of their legal'responsibilitieS'aé advisors to a student

organization, byiholdiﬁé a wdrkshop or seminar on the 1égal”resp0nsibiiitie5'

of student group advisors.

4. That the University keep the advisors informed and aware of certain

policies of the uniVersity'ﬁhiCh the advisor may be expected to interpret

to the group.

5. That more research and study be done in the area of stﬁdéﬁtﬂgfcﬁﬁvf

advising today

6. That more research be done in the area of the legal responsibilities

and liabilities of student group advisors today.

It was further recommended that a study be conducted to determine

the perceptions of student members and the National Organizations, in

regard to the roles and respon31b111t1es of the sorority and fraterm :y

advisors, to be compared and contrasted with the views‘of the advisors’“

themselves.
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Chapter 1

 Introduction
This decade marks the 200th anniversary of the founding of the

first of America'S'Gfeek!léttéf‘ffaﬁerhiﬁiés.” The exact date: Dec~

ember 5, 1776. This system of sororities and fraternities have since

spread to the majority of the nation's campuses and has become a well

established segment,ofoniVérsity life.

" There are many factors contributing to the growth and acceptance

of the sororities and fraternities nation wide; with a very important

one being the grouﬁ adviéof."This'study focused on an individual campus,

specifically on the roles'éﬁd'rESponsibilities of the advisors on the
University of Wisconsin - La Crosse campus.
Statement of the Problem

Recently some attempts have been made to deseribe the roles and

reaponsibilities of advisors to CGreek organizations. The purpose of

this study was to discover, examine, and describe the roles andfré§; 

ponsiblilities of the scroriﬁy»and fraternity advisors cn'the\UniVéréityﬁWwww¥w4wwf

of Wisconsin - La Crosse campus. To discover what their role model was;

that of a superviser or that of an educator. Also, to describe the

advisors perception of what his or her roles and responsibilities are.

The second purposé;'of this study, was to contribute to the

knowledge of others who may be interested in advisory pnsitidhs,Jand

" to the present advisors who may, as a result of this study, evaluate

themselves and their performance as an advisor.




Importance of the Study

There is very little current information available today, on the
subject of the Greek System itself much less on their advisors. Be—

cause of the student unrest of the sixties, anti—establishment attitudes,

a general teeling of disregard for history and tradition and a recent

decrease in enrollment and popularity of sororities and fraternities e

on many campuses, all have contributed to the unpopularity and scarcity
of literature pertaining to them. What literature was found in rela—

tion to Greeks had very little to say about the adv1sors to these

groups, which further necessitates this study._

Since around the time of the turn of the century, the university

has required that organizations have an individual or individuals, pre-

ferably from the college community, to advise the group. The roles
and responsibilities of these adv1sors have changed significantly
over the years, espec1all; for the sorority and fraternity adv1sor.‘

In the beginning, the advisor was seen as 3 supervisor and/or

maintenance person.

"Their general responsibilities were to maintain the existence of

the group, to keep it out of difficulty, to provide continuity of‘ '

history and trddition to head off any 31tuations that might 0ive

rise to poor public relatlons, to prevent the group from breaking :

the University s rules, to arbitrating intra—group disputes, and

providing advice when called upon" (Bloland, 1967).

The roles and responsibilities of advisors have since evolved
into something quite different; that being a unique combination of

educator, counselor, and friend. - R

"The advisory activities now include teaching the techniques and

- responsibilities of good leadership and followership, training
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officers in the principles of good organizational and administrative
practice, developing self~discipline and resp0nsibi1ities among:

group members, teaching the elements of effective;group.operation,‘

developing procedures and pﬁla‘ns;fo,r action, keeping the group
focused on its goals, introducing new program ideas with an intellec-
tual flavor, providing opportunities for the practice of classroom

acquired skills,fhelping,the;group;towapply principles-and concepts.. .

learned in the classroom, pointing out new perspectives and directions

to the group, and supplying expert knowledge and the insights of .

experience; just to name a few'" . (Blolard, 1967).

The problem is that not alliadvisorsgqf all college chapters have

evolved into this new type of advisor. . Some have held back and have .
maintained the supervisory role as opposed to adapting to change,andfqi>

accepting the new role of educator, .

This study described the roles and responsibilities of the sorority

and fraternity advisors on the University. of Wisconsin - La Crosse campus,

with the hope that it may be instrumental in assisting those new to the

field by providing some helpful information about the position; and also

tha more experienced in,thevfield.by‘providing‘some information on-new

trends in the area and also perhaps to serve as a basis for evaluation of

their present job rerformance,

The fact that the University of Wisconsin - La Crosse has a graduate A:’

program in College Student Persomnel serxvices, further indicates a need
for a study of this nature . for those considering advising an organization

similar to those in this study.




. Frocedure
The subjects of this study were the advisors to all eleven éocial '
Greek organizations onvthebUﬁiversity of Wisconsin - La Crosse campus;;
during the Spriﬁg»semester of 1978, = |
A number of sources Weré utilized inkthé development aﬁd writing Qf
this study. The major portion of this study deals with a written

questionnaire completed by all eleven social sorority and fraternity

advisors.

The writer intended to:  1l.) provide gquestionnaires for the advisqrs, f

to discover their own personél perceptions of their roles and responsif o
bilities in regard to their position in the orxganization; 2;)‘to déf
scribe the new trends foﬁnd”in thé 1itéiétﬁré, of the adﬁiéor‘being'aﬁ
educator as opposed to being a supervisor; and finally 3.) to describe

where the advisors. on the La Crosse campus stand in their new role of

educating,

Delimitations of the Study

The following factors limited the scope of the studyﬁ 1.) The
data for this study was,colleéted only from the University of Wisconsin -

La Crosse. 2.) Only the advisors were questioned; student perceptions

of their advisors were not included. 3.) Only those advising the groups

during the Spring semester of 1978 were interviewed.




"Definition of Terms

Active -~ a sorority or fraternity member who has been formally initiated
by thé local college chapter.

Advisor - an individual required to be the ”fesponsible" party, by the

Organizations Board of the University. Preferably a faédlty%: 
member, member of the college community, or alumna member of the

group.

Alumna — an initiated member who has graduated from college and is no

longer a member of the undergraduate‘coliegé chapter.

Bid ~ an invitation extended to a rushee to join‘a‘fraternity'or

sorority.
Chapter — the local campus group of the larger national organization.
Greek - a member of a sorority or fraternity, so called because the

organization bears a Greek name.

Initiation“=”the”fvrmaimtérembny*duringmwhich an individual-goes—frem

being a pledge to a full participating member.

Incer-Fraternity Council ~ is the men's counterpart to the women's

Panhellenic organization.

National Headquarters - the hdme base for all of the local college

chapters of one fndividual sordrity. All national officers may

be contacted through this home base.

Panhellenic Council -~ the cooperative University organization of womenfs
sororities, |

Pledge - an individual who has accepted the bid of a sorority or frat-
ernity and has taken the first step toward fﬁll membership, but
has not yet been initiated. After a period of training in the

history, ideals, and traditions of the organization and after



earning a designated grade point average, he or she may then be .~~~
initiated. A pledge period expires when one is not initiated
within one calendar year..

Rush - a perjod of time during which the members of sororities and
fraternities make an all out effort to recruit new members into

their group, and also during which ind1v1duals not in a group 5

find out more about sororities ‘and fraternities and may accept
or 1e3ect an invitation to join a group if asked to become a

member.

Rushee - an individual who is enrolled and eligible according to -

Panhellenic, Inter~Fraternity, and 1ndividual sorority and frat—
ernity rush requirements and who is interested in becoming a

member of a Greek organizatlon.

Sorority and/ox Fraternity - the term "fraternity" is applied to both

men's and women's Greek lotter organizarions. Women's frater—

nities,,,,.are_wne_gell called sororities.




Chapter 2

REVIEW OF THE LITERATURV

LiLerature dlrectly related to the topic of the roles aﬂd respon—
sibilities of Greek Adv:sors, was very sparse. In fact the student

personnel 1iterature 81nce 1960 had very liftle to offer in regard

to sororities and iraternltles. The review of,the literature revealed,

only two studies which mentioned the roles and/or responsibilities of -

Greek advisors. Therefore, it was necessary to seek the informatien

related to the roles and responsibilities of the general student or-

ganization advisors.:
In this chapter, the literature review will be discovered under

five subheadings: A. The Historical Development of the Greek Letter

Organizations in America; B. The Fmergence of the Extracurriculum and

Student Personnel - or - The Dawn of the Advisor; C. The Atracurri"ulum

Today; D. The Roles and Respons1bllit1es of the Greek Advieor Today.

A. The Historical Development of the Greek Letter Organlzations in
America

The foundlng of the flrst Greek letter society, Phi Betd Kappa,

on December 5, 1776, on the campus of William and Mary College in Williame» 

berg, Virginia, stands out as a 1andmark in the hlstoxy of student l)fe :
on college campuses. Just as July 4 1776 is celebrated as the begxnnlug

of the American experimeﬁt in government "of the people by the peop’e

and for the pecple', so is December 5, 1776 for brlnglng forth somethi"'
quite similar in the realm of student life: a revolt against the author-

itarianism of the college and the assertion by students of their right



to assemble, to choose those with which they wished to associate in their

enterprise, to Be free to speak their mihds, and to make decisions Affecting TR

their owh'welfare (thnséh; 1972).

Until this time, Stﬁdent{lifewhad been under the strict control
of the Masters. Strictxdisciplinéhwés the rule, along with early morn-

ing prayers, long hours of class, poor nutrltlon, poor housing, severe'

punishment, and llrtle or _no consideration for the social needs of life

Students found 1ittle or'no oppOrtunity for self—expresSion.'”Sibwiy

student began to find'ankdpportunity for this in a few societies, permigiedvf

by the Masters, chiefly’fdr'the pufpose ofwliterary expressibﬁ}; The first

society on racord\wasbfdfmed'by'Jbseph Sewell, who entered Harvard in1 l,i

1703. The purpose of the society was for "soéialuprayef and mutual

edification" (Johnson,ri97é); Later groupé'fotmed at Harvard in fﬁéal770's,’

were there to provide praétice in'otatory.

During this time there was a constant battle going on between those

dedicated to piety and pfeparation'fot the life in the next wdrld, aﬁd 

those more for the expansion of the intellectuwal realms of man. In~

tellectual activity was considered to be too worldly and received little

encouragement in the American college. During this period, President -

Lord of Dartmouth College has been recorded for making the statement: "The -

very cultivation of the mind has frequently a tendency to impair the moral — —

sensibilities, to induce that pride of conscious ‘ability and vériéty df

attainments which are affectatlong offen51ve to God" (Rudolph,41962).

The President of Davidson College warned: "Remove the restraints and
sanctions of religion, and talents and intellectual attainments can't stay

the demons of human depravity" (Randolph, 1962).



At Amherst, President Heman Humphrey made the comment: ++s irreligious

men... mere philosophers and scholars..."” (Rudolph, 1962). At Woffard

College in South Carolina, the first president remarked: "We have no
faith in the~capabilitié3»of“mefe intellectual training" (Rudolph, 1962).

At Trinity College in North Carolina, the president wrote in his diary: -

"Without religion a~collége is a curse to SOciety" (Rudolph, 1962).

The side for the éxpanSibn'of the intellect, finally began to win

out. Societies designed‘fothhe purpose of discussing literature and

practicing debate began to form. These societies grew out of the need =

for unrestricted exchange of ideas among the students. But, these groups

were still not completely accepted by the administration. Some of the

groups had to resort to existing in secrecy. Many of the societies

chose Greek names such as Demosthenian, Philamathean, and Atheneum,
to help preserve their secrecy, and also,vthey chose to identify them-

selves with the Ancient Greeks and set themselves apart as'being”Superior

to thé "barbarians", those not belonging to such societies. Some of the

societies had to protect themselves with such strict secrecy, that they

developed secret initiation rites, secret signs and symbols, and even =

secret hand clasps to be éble,to identify a "brother" member.

It was from one of these secret literary societies that the first

fraternity, Phi Beta Kappa, evolved. "Phi Beta Kappa was of course not

designed as an instrument for pblitical liberty. One of its principal

purposes, however, was'perhaps of greater importance: the promotion of

free discussion of questions in interest to the members," explains

William A. Shimef, as editor of an offical Phi Beta Kappa Directory

(Johnson, 1972).
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Yet the times and circumstances still forced them to maintain a

form of secrecy. They had to take.an oath at.initiation, had. secret. .

signs and symbols, a secret hand shake, which were necessary at times
to avoid discloéure of their proceedings. Many of these secrets have
lasted to today as symbols, reﬁindingfusvof a. time when they were mattefsv
of life and death to the men who were pledging their lives, fortune, aﬁé-

sacred honor to the cause of independence (Johnson, 1972).

Along with intellectuai freedom, and a»belief'in~the freedomfoff

expression, the original members incorporated a reiigious theme. ~The

belief was that they'should preserve a strong belief in God through some

sort of practice or devotion.

As was mentioned before, the main purpose of the groups,were‘freeekif
dom of speech and expression of ideas. Every member was guaranteed.a

right to speak, Mostly the discussions centered around politics or

literature. They also had the urge to share high idealism; ties of

friendship and comradship. Many times these principles were represented

by symbols on their badge or medal that they wore. They had such strong

faith in the principles of good friendships formed that they believed

they should last and not end with college graduation.

But, all was not to continue uninterrupted. The invasion of -

Tidewater, Virginia, by the British troops, threw Williamsberg into

»confusion and disrupted the life at the college. On January 6, 1781

occurred the 67th meeting, and the last until the chapter's revival

in 1851. Fortunately, minutes, documents, and other possessions of the
chapter were preserved. Records show that 50 men in all were members of

the group during the first four years after its founding.
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After its reorganization in 1851, they began to establish new branches
at other colleges. They passed on to these new chapters, many of their
ideas, forms, and procedures, which came to characterize collegiate‘frat-

ernities from here on.

Through the new chapter, the fame and reputation of Phi Beta Kappa.
grew.... There-was no.discrimination on the basis of sex. Im 1875, two

women were initiated into the chapter in Vermont. The admission-of

women in that chapter, then in others, helped to complete the trans-

formation of Phi Beta Kappa‘from'its orginal character as a men's *

social fraternity, to-that of .an honor society.

It wasn't until 1825 that a second fraternity was formed, the

Kappa-Alpha Sociéty,~at»Union~Cdllege,wwhere‘Phi Beta Kappa established 

its fifth chapter.. The Kappa Alpha .Society was similar to PhiuBetaiKaﬁpa

in almost every way. ..

From here on, chapters began to spread to other campuses. New

fraternities continued to establish themselves on campuses throughout -

the nation. Many developed in terms of local circumstances and even

developed some of their own unique traditions and practices.

Women's fraternities started in the lat 1800's. Women first began

getting involved in men's groups through being "pinned” to a fratérnity

member.i Many of thev"pinned”:women found an auxilary group to the men's
chapter, which are still,popular on_many. campuses today. But, womeﬁf“
began to be unsatisfied with this when they began to feel that‘thé&MSHOUid
be equal to men. “The men wouldn't go along with this'énd ﬁhé’two groups
went their separate &ayé. B | | ” -

It began with Bettie Locke, who was the sister of George W. Locke,
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a member of Phi Gamma Delta Fraternity. During her sophomoré year she

was invited to wear the.Phi Gamma Delta Pin. "Pinning" ﬁany:times'meént
pre—engagement, but~inxthismcasekwés offered to hér by the ghapter,be%

cause of  some special~unknowﬁ reason. ' But, she was unsatisfiedkwith,this.

She believed if she wore the pin, she should be given the,rights Qf ézfu11 :f'
fledged member. - Theigroup di§ no:;agree. | | |

One day, her father, himsélf;a ffateruity,member, made the suggestion

to her to start her own fraternity, which is exactly what she did. She
invited three other girls, out of the_nine gir1s1enrol1ed at DePauw =

University, to join her,“This»ledvto the founding of Kappa Alpha Theta;

on January 27, 1870..

Kappa Alpha Theta would later be attributed with settingwthefténe_,

for future sororities; which:.these groups. would latér‘be called.  .They

would have their own _completely separate fraternities to provide for

themselves social functions and opportunities comparable to men's groups,

but would be independent and_Selfagoverning.~ These sororities p:oVided

each woman with the much needed support she required in this period of

time when the general attitude of women who ventured to seek higher

education, usually was oné of resentment and ridicule,
There are actually differing opinions as to which sorority was first.

Some say that Kappa Alpha Theta was not actually first, but that Pi‘ﬁeta,

Phi was, which began in 1867 at Monmouth College, but was under another
name, not Greek. . Kappa Alpha Theta was actually the first woman's group

with a Greek letter name.

Two other women's groups ~ Alpha Delta Pi and Phi Mu, have been found ,;
to have existed as secret societies since 1851 and 1852. 1In those respective

years they ware organized as Adelphean and Philamatheon, both at the
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earliest college to be chartered in the United States for women, the
Georgia Female College of 1836, now known as Wesleyan College at Macon.

Both waited until the 20th ‘century ‘to adopt Greek letter mames.

B. The Emergence of the Extracurriculum and Student Personnel - or -

The Dawn of the Advisor e

Sororitiesvand'fratérnities;*partfof‘the'extracurriculum ofvcollege: J
life from the earliest colonial days, woﬁld be praiSed by some and de-:~

plored by others but none the less would continue as a characteristic -

feature of higher education. The rise dfrthebreligicus’and~literaryflk"

societies in the 18th century‘heralded the gradual development of a pattern

of student organizational life that has persisted to this day, with or

without the support of the faculty or administration. An "extracurricular
explosion" tbdk”place“Betweeﬁwthé;Civil”War’anduﬁotld War T concurrently:
with the introduction of Germanic impérsonalism in higher educationfandf“ ’

the attendent decrease -in institutional interest in the non-intellectual

1ife of the student (Bloland,'1961)-

The college students wanted change. College life, during thisftime,

was very impersonal, The curriculum was very rigid and seemed- 1mpessib1e mf¥w¥

to reform; along with the faculty members who all were greatly influenced

by those who had studied in German Universities and ‘devoted themselves

to their own scholarship and research, with little regard for the students

personal needs, "Germanic impersondlism, with its emphasis upon intel~

lectualism and enquiry, concelved of the student as an adult who needed

little supervigion or guidance as long as his mind could be rigorously

disciplined (Bloland, 1967).
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Higher education was becoming divided. The "second curriculum”

was becoming quite strong. There existed much disagreement asytc'a

method of coping with the situation. Of course there were threats of =
abolishing“andmabandoning“the "second curriculum" all together. But,

the other idea of the possible merging of the two curriculums began to

sound more reasonable. ‘The question was - would it be possible to bring
the éxtrécurficulum*back*into phase with the'central‘purposes of‘higher~~"

education and of reforming these central purposes to include a concern =

for the relationship between the intellectual and nonintellectual aspects

of student learning.

"Educators began to seek ways of again unifying the éampus;fnbt’bni

the old Colonial pattern of total supervision, but by5conceiving'dfﬁthe Q“”

student as a total personality who learns both in and out of the class~
room and whose intellectual progress is affected by'his'personal déVe1op—"'

ment" (Bloland 1967).

The proliferation of extracurricular activ1t1eo during this period

led to the appointment of college off1c1als to supervxse them and see

that they did not get out of hand. It was not untll after 1918 however,

that the student personhel moveméﬁt, with its concern for the total

personal development of the student, began to attempt to bridge the

chasm which existed between student out—of-class life and the objeétiVes

of the college (Bloland, 1961). Specialized personnel began to be -

appointed to the college staff to provide professional attention to the
varying aspects of the nonacademic life of the student.

"The student personnel movement became the chief architect of this

holistic approach, buttressed and supported by faculty members whose

experience with students had convinced them that learning was not and could




not be a segregated function of the classroom only or who had seen' that
genuine learning could take place in student organizations and activities
under faculty guidance (Bloland, 1967). The reintegration of curriculum

and the extracurriculum was under way.

C. The Extracurriculum Today -

The "reintegration' process continues. Student programs and projects
are becoming more and more relevant to the educational objectives of higher

education than ever before. Student committees, today, study the curriculum,

evaluate courses and instructors. Students and faculty members are forming. .
joint committees to work on academic policy considerations. Student groups

are sponsoring forums, debates agnd-a wide range of~programs'of,varying',’“

intellectual topics. Faculty members today, are advisors to various groups,
committees,,organizations,,and,Greek lettermsocieties;kproviding¢theira
expertise and assisting students outside of the classroom environment.

It seems clear that the process of reintegration of campus and class%

room is continuing. ' As better prepared and more able students enter our

colleges, they show less patiencéfwithvtheicollegiate funculture and gravi-

tate toward academically related activities which stimulate their thought =

and emotional commitment (Bloland, 1967). The extracurriculum or more
commonly referred to as ''student activities" today, can be viewed as an -
educational resource to be utilized to complement the academic curriculum.

It may help if we-briefly look at the nature of-the learning process.

E.R. Hilgard has offered a provisional definition of learning which will
suffice for our purposes: "Learning is the process by which an'aCtiVitytAV

originates or is chéﬁged”through reacting to an encountered situation,

provided that the characteristics of the change in activity cannot be
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explained on the basis of native response tendencies, maturation, or .

temporary states of the organism (e.g., fatigue, drugs, etc...)"

(Hilgard, 1956).

For learning to take place in the extrecurriculum, much the same

process would be involved. "The faculty advisor or the personnel worker

would decide upon his goals or outcnmes and then'plen 'encountered
situations' for or with his/her:studentsithat are designed to modify the

behavior of the participants in the direction of the predetermined goals.

If this process is consciously followed and the goals to be”achieved are

also the goals of the faculty or college, learning would be teking‘place

in the extracurriculum differing‘very little in essence from classroom'

learning. . True,,the arena would be dlfferent the technlques unorthodox, o
the. content unique, and the student '8 perception of the two would vary, .
but the fundamental process would be the same" (Bloland, 1967).

While educators have been telking abeut the educational meritref

student activities for many years, the rationale for therefore decribing

them has been justly criticized for lacking focus, direction, or purpose.

This is where roles and responsibilities of the advisors should be stressed

A

as playing an important part in the educational process.

D. The Roles and Responsibiliraes of the Student Organization Advisor Today.

It is 1mportant to consider some definitlons of the 'role concept”.

Newcomb says, 'the ways of behaving which are expected of any individual

who occupies a certain position constitutes the role..." (Klopf, 1961).

"We must realize further as Sargent says, that roles are never determined

working with student groups on a campus is certainly determined by a

constellation of factors" (Klopf, 1961).
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A few of the factors are - personality factors of the individual,
the organizational setting with its stresses, expectations of the organ-

ization, traditions, atmosphere, and ¢limate of the organization, the

'philosophy of the deans, and the type of community in which the orgén-‘

ization is tased, ail contribute to the role the advisor will pléy in the

Organization.
The literature in the f:eld of student personnel contains little

about the role of the advi or in student orgdnizations. Klopf found

that most colleges and universities in this country require that someone

serve in thls advisoxy role and that student organlzations do have

advisors. However, frequently the role ‘and function of the advxsor in

terms of the different types of groups in the student activities program,

are not clearly defined by colleges (Klopf, 1961) .
The role thet the advisor blays may be elther active or permissive;

There are many styles of adv131ng, ‘but every advxsor must decide to what

extent he wishes to 1nfluence a group. One schoo1 of thought believes

11

that the advisor should be "seen and not ‘heard”, i.e. be passlve. He

should only be available to students 1f they need advice. Otherwise ha

should stay out of thelr affalrs., Thls is based on the idea that the group

was formed by students aqd th refore should be run and directed by students,

A second school of thought views the advisor as an active partic1pant

in the group. He is seen as one who directs the group process towaru
specific ends or goals. 'The‘goals are frequently defined by the members

or the organilzation inkconjunction with the help of the advisor. Im this

role the advisor plays more of an educator function.
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Instead of contrasting the permissive vs. the active or educator
role §f the advisor,fitrmay beibetter to discuss the roles in anoﬁher
way. Bloland suggests dividing the advisor's role into three major.
areas: - 1) maintenance or custodial functions; 2) group growth functions;
and 3) program content functions (Bloland, 1967). . In each. of these

broad areas, there may be considerable activity on the part of the

advisor or hardly any at all.

1. Maintenance Functions - Here the main function of the advisor

is to merely maintain the existence of the student organization-and to -

keep it out of difficulty. For example, providing continuity with the
history and tradition of past . years; avoiding situations that might give
rise to poor public relations for the organization ox the institution;

! or preventing the group from breaking the institutions rules. .These

functions require little initiative on the part of the advisor unless the

situation calls for him to respond.

2. Group Growth Functions - Here the advisory function 1is to improve
the operation and effectiveness of the group and help it progress towards

its geoals. Advisory .activities may include teaching the techniques and

responsibilities of good leadership and followership, coaching the officers

in the principles of good ‘organizational ‘and administrative practice,:

developing self~discip1ine and responsibility among group members, teaching

the elements of effective group operation, developing procedures and plans

for action, keeping the group focused on its goals, and stimulating or even
initiating activities and programs. ' Here the advisor does not introduce
new objectives or goals into the organization, but instead suggests ways

in which the group ééﬁkbéﬁféf attain its'own established goals.
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3. Program Content Functions - It is beneficial when a student

organization exists for other purposes than to perpetuate itself and

improve its internal operation. It is in ‘the area of program content

that the faculty advisor-assumes a genuinely educational function and ..

one that can parallel, complement, or supplement the formal curricular

offerings of the college, The advisor can also stimulate student[partf"
icipants and help them to plan activities that:will contribute to their:

own intellectual development while eﬁriching~campus life. Advisory -

activities may include: introducing~new.program ideas with an intellectual

flavor; providing opportunities for the practice of classroom acquiredfa

skills; pointing out new perspectives and»directionsrto the: group;-and -

supplying expert knowledge: and the insights of experience. Itvisjwhén
the advisor.consciously influences”themcontentﬁof the organization's
program so that it compliments the college's broader purposes that he helps:

to bring about what has been referred to earlier as the ”rein;egration,of o

curriculum and extracurriculum.”

These three major classifications of advisory functions are not in

conflict with one another. They are, instead, stages of advisory behavior

that may be adopted in succession or in their entirety by an advisor,

depending upon his own interests, the quality of student leadership and

ideation, the specificity of the institutional responsibilities, and the

interests and abilities of the members of the group.

Although the responsibilities of student organization advisors may.
vary from college to college and -even from group to group, it is possible

for one to form a list of general résponsibilities expected‘of mdst sﬁudent
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organization advisors. “Some institutions specifically outline what is

expected of its Student‘group'advisors,_othersyleave it up to what the

individual wants to do with the position. Cartain responsibilities are

characteristic of most advisory positiohs. ~The - following ‘listing by

Bloland, is concerned with thosé responsibilities acceptéd by most advisors
or student. organizations.

1. Teaching or Coaching Punctilons - The advisor can serve as é“,

resource person, introduce new program ideas with greater intellectual
content, point out new perspectives and directions to the group, assist

group members in the development of insight into their problems, point

out additional resources within the college or the outside community,
assist in the ideﬁtifidationbéhd,deVelopment.of new 1eadership.“vThéf 
advisor should be alert to‘opportunities to create or capitalize upon

experiences and situations that will tend to maximize the learning paten—

tiaiity of the activity.

2. Consultation on Programs - The advisor should expact that he will

be consulted regularly by the officers or chairmen ¢oncerning their>plans

for group activities or program. He should know what is being'plénned”f

and should offer ideas and suggestions freely but should be careful mot

to dominate program planning. He should avoid being involved in clearing

or approving every detail.

3. Providing‘Continuity ~ The turnover of officers and members in a
student organization is continual and often the only link with even the

immediate past is through the advisor. The advisor can orient new officers

and members to history, ritual, and tradition and help them to build on it. . .

The group should not be handicapped in its creativity by confining
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itself to its traditional activities, but there is little need to repeat

past mistakes which the advisor can point out.

The advisor should also see that the organization's officers and »

committee members make written reports on projects and activities and’;hat

these records are filed and stored. Continuity also implied a link to

the future and the advisor can play an importaht role in helping to develop
long term goals.

4. Counseling Individual Students - Since the advisor knows the

individual members of his group and how they interact in an informal

setting, he has a unique opportunity to identify the student who is having

problems in his personal life that seem to be affecting his school work

or his effectiveness in the group. He should find some opportunity to

speak privately with the student to see what kind of problem really exists, -
Perhaps only a few words of encouragement will be needed. On the other

hand, professional counseling may be indicated and the advisor might suggest

professional help such as the counseling center or student health clinic,
5. Interpretation of Policy - As a representative of the University . =

the advisor will be in a position to interpret university policy and

regulations pertaining to student organizations. The advisor should see

that the officers know these policies and the reasons for them as well as

the channels to follow to obtain exceptions to or revisions of these policiés.'

6. Supervision - The advisor's major responsibility is not regulatory

or disciplinary, but it should include responsibility to both the,institution
and to the organization to have their best interests in mind. At times the

advisor may need to remind members of existing imstitutional policies and

regulations., These reminders ﬁay help to avoid embarrasing or damaging

incidents.




7. Meeting Emergencies - Qccas@onallngome emergency sitqation

will occur within the group or involve an.individualvmamber and the

advisor will be calied upon by the college administration or by members,ﬁ_r 

of the group to lend his assistance. If the emergency situation can be

anticipated the advisor can be prepared with steps to take in each‘typ§,5 
of situation.

8. 'Financiél Supervision,-ﬂThg’advisqr willvprobablyinged'tc spégd’ .'”"

gome time in supervising the financial records'and the treasurer's‘wo;k.‘

It may be necessary to teach'the,treasurer,the elements of simple book-"

keeping or the way the Qrganization's‘record systém‘works. The advisor

should be aware of the naturé, ektént, and pattérn of the gfoup's expend~

itures and income and introduce corrective measures when necessary. An

advisor should also pay attention to the current balance of the organization's

accounts to be sure bills are promptly paid.

9. Social Activities - While an advisor ordinarily need not attend

all social functiqns,‘it would‘be‘advisable to attend as many as pqssible,

if only for a short time. Participation shows support.

10. Organization Meetings - The advisor should attend all regular

and special meetings of the organization in order to keep himself informed

and available for consultation or to introduce ideas and suggestions;v

11. Scholastic Eligibility -~ In most organizations, members axe ,‘ ‘

required to have either a certain gradepoint average or, at the very least,

to be in good academic standing with the college. Advisofs should see that
the adacemic standards of the group and the institution are maintaihed.

125 ’Organizational Records ~ The advisor should see .that the treasurer’

and the secretary maintain adequate records and minutes of the group's e
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activities, Committee reports and other group records should also be

kept since they are 1mportant to the organization s history as well as

containing 1nformation valuable to future officers and should be protected

from loss.

13. Institutional Requirements - Most colleges and universities have
specific reporting requirements for student organlzations, such as annual

registration of groups, reporting and submitting constitutional or by—law

changes, submitting the names of newly elected officers, lists of members,

etc. The advisor should consult the student activ1ties office concerning

these and check to see that the officers have compiled with the require—

.ments.,

As one can see, the advisor can do a great deal or very little

depending upon his/her individual personality and ‘the requirements of

the group and/ei nnutitution. The advisor should remember that the

group is not his own and does not belong to him. He should’not assume

complete resoonsibility for all activities and functions. Hisvrole and

responsibilities with the group are not to be manager and to manage, bxt,

hopefully, to fac111tate learning within the group and to compliment thev
goals of higher education.
E. The Roles and Responsibilities of the Greek Adv1sor Today.

Very little 1iterature was fonnd which directly related to the roles

and responsibilities of contemporary Greek Advisors. Mueller states” tha

many Greek advisors draw from their own undergraduate experiences as

members, when it comes to”advising a chapter, (Mueller,l961)., Many Chapter
advisors had at one time been_a member of the very same Chapter.which they

are now advising.




Mueller expands on the advisor's roles and responsibilities in

regard to "Rush" withinka Greek bfganization, ‘Rush‘is a very importantk”‘

period of time when the group introduces the ideals of their organizationk ,
to prospective new mémbefé. This proves to be a very time consuming

period for advisors,‘espécially ﬁbmen, due to very elaborate and form-

alized proéédures<fblibwéd“by'ébrbrities énd;‘t0 S0me-extent, by frat-
exrnities, Paperwork during these periods is quite extensive, such as

keeping track of the names of women interested in the group, the addresses

and phone numbers of these women, the extending of invitations and fiﬁally o

bids to join the Chapter. Some advisors participate and assume more of

a role than others, again depending on the personality of the individual =

and the group itself., Some advisors are trained in rush techniques at

regional and national workshops. The National Association of Women Deans

and Counselors (NAWDAC) and the National Panhellenic Association offer .

assistance to the advisors and to the groups themselves through regular

publications and experienced members who communicate with the chapters
“and, at times, may make personal visits to them.

Bloland states that advisors of Greek-letter organization will often

find that their principle role is to identify and cultivate potentiél
leaders and to support those who attain office (Bloland, 1967). "Education
for leadership and responsibility should begin with the pledge class and

the advisor should work closely with the pledge program and conducting

some of the lessons himself" (Bloland, 1967). He also suggests that

advisors should bring in speakers from the faculty and community to

encourage intelléctuéi“diSéussion, and should sttess worthwhile social
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service and civic projects, vBlolandfétfohgly'feels that, "...fraternities =

of the future will need to demonstrate greater relevancy to the educational

objectives of the institutions of which they are a part or find the

serious students of tomorrow's campus will consider them as quite irrele-

vant to their goals and interests" (Bloland, 1967).




“Chapter 3

PRESENTATION:OF THE:DATA

SECTION A: BIOGRAPHICAL:DATA

Question 1l.) Your name: =

Question 2.)

Question 3.)

A-E -

L -5

Sex -~

A _ EﬂQ

1-6

Names~kept§anonymcus.

;Namesﬂkept«anonymous

Allufema1é

A ?_26 yeafs

B

3l‘years

All maleyi
Your age -‘
ofx

of

age

age

36 years

27 years

of

of

of

age
age

age

37

45 years

L6

'j?'”

43

27

{no answer given)




Question 4.) What is your profession? -

A

Medical Technologist

B -~ Public:Information Officer (University)

C - Elementary teacher

D - Residence,Hall'Difectdr (University)

"E - Registered Nurse

lr~ (ﬁo answer given)

2 - Associate,Professor (University)

3 - Teacher :

4 - University Administrator (UnivefSity)

. 5 - Assistant Professor (University)

6 - GraduatewstudEnt~(University)

Isrit:,ffull time, ox part time? -

A - Full time

B - Full time

c - Full?time

D - Full time

E - Part time

1 - (no answer given)

2 - Full time

3 - Full time

4 ~ Full time

5 - Full time

6 - Full time
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Question 5.) Name of the-group-you-are advising -

Quastion 6.)

A

B

'Delta Zeta

Alpha Phi

Alpha Omicron Pi

Alpha Xi Delta

Phi Mu

(no answer given)

Delta Sigma Phi

Phi Sigma Epsilon

Sigma Pi

Sigma Tau Gamma

Tau Kappa Epsilon

many years have you been the advisor

6 months

to this group? -

1 year

4 years

1‘ygaf

s years
(ﬁ§£;§§ﬁef gi§en) |
13‘years o |
2 iyears

8 years

3 yeafs

1 year




Question 7.) “How were you chosen to be their advisor?
A --Appointed by the chapter s District Governor.

k(An Internatlonal Officer)

B - I am a member' selected by National

C - I was appointed by National Council.

(I hadn t known I was being conqidered )
D - I;had;expréssed"some interest to the advisor

before me,’ When she decided to quit she in

'turn told the PCD (Province Chapter Dlrector)

of my interest and she appointed me.

E —“I am a speclal 1nitlate to the sorority as

alumnae were very scarce in this area. I met

National ofganizer throogh my husband.

1 - (no answer given)

2 - A student enrolled in my class sollc1tea mer

3 - Some of the men (actlves) Just asked me.

4 ~ The chapter was served by at least two faculty

. advisors through 1969, but both were approaching
Yetirement and had become more or less inactives
Members of.the chapter, some of whom I had taught,-
approached me about becoming the advisor; and- I:
visited several meetings in: order to become more
familiar with the group and to become more familiar

~ to them. Following those meetings the chapter
formally requested that I become the faculty advisor,
and I formally accepted. I do not know what process..
they used for selection. : T

5 ~ They asked me - I knew some of the men in the frat."

6 - Appointed as Graduate Student Advisor and Volunteered.
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SECTION B: TRAINING:

Question 1.) Do you feel you received adequate training for your
position as advisor to your group when you began? -

A

i advisor.

Yes - The AOTT Regianal Director came to town to train
me'

 No, probably because I had no intentions of being an.
advisor.

M;bf; I was féallY‘oh'my'own,

~ Since the group was a colony, I was their first advisor.

30

Yes e Mest of my training is based on past experience
as a chapter president, scholarshlp advisor and pledge

Yes and No, as I had very little kanowledge of sororities~j
in general , '

None

Novtraining,

For several years I was both faculty advisor (the term
I shall use here to indicate the advisor required by

'nity.‘,

faculty advisor to this date. In fact, I have mever
been informed officially or otherwise of the university's

the university and chapter advisor, the term I shall use
to indicate the advisor required by the natlonal frater~

I have received no "training” for the position as

view of the responsibilities of the faculty advisor.

various places as the faculty advisor and that my’

- Cartwright Center, there has been no acknowledgement

Except for the fact that my name has’ been listed in

signature is sufficient to obtain use of a room in b

from the student activities office that I was ever ;
"appointed, approved, or accepted" as a faculty advisor. -

As chapter advisor I was given several sessions to
regional and national meetings on my responsibilities
and opportunities in the past. This kind of activity
has continued through the eight years.
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5.- Not really specific training as an advisor, but
‘through“other~experiences as a teacher.

6 - Yes, since I am an alumnus of this fraternity I
felt qualified.

Question 2.)

Did you receive -any special materials, such as guidellnes,
booklets, etc..., to get you started° - :

A =~ Yes - an advisor s manual is furnlshed by Nationa1.1

B - Yes. - Our National provides standard materials to
advisors on all aspects of the sorority.,

c - Yes, several booklets were given to ‘me. by ‘the- prev;ous,umﬁ
advisor. S

D - Yes. T received all the manuals sent to the various
officers (in the Chapter), copies of ceremonies, files.
- of past and present reports. No information about
being an.advisor. : S

E - Yes. Reference material, handbook. .

1 —~The;Fraternity Manual’

2 ~Yes; from National,“

3 - No

4 - As mentioned above, I have received nokmatefiéls from
‘the: student activities offlce. I obtained the b

*them. “I-+have- suggested repeatedly that t
adv1sors for all the fraternities (and soror ties)
~might-meet periodically to discuss mutual problens etc.,
but no such meeting has ever taken place to my
knowledge. : :

5 - Yes ~ The national organiiation sent material,

6 ~ Yes - Ones that I had from my active years.
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Does. your National furnish you with any "How to..."
guidelines for advising. -

A

specific instructions and general advice.

Yes - in the above mentioned manual.

ane that I have seen.

So far, have received none.

.advising and a specific statement as to the duties of

Yes. We have an advisor's manual that contains many

Yes, some updated materials and training sessions at
conventions.

Yes. I also attended a regional conference.

Nok

Yes

The national organization does furnish guidalines for

various sorts of alumni advisors. Please note that the’
national fraternity does not require a faculty advisor
except that the university has such a requirement. The
national constitution includes guidelines for advisors:

5 - Yes,;but‘these are.general not specific gﬁi&elimeéy‘f‘

6 ~,Nd; not to my knowledge ~ I'did not pursue;thISLmattér.b.

and various worksnops regionally and nationally for
producing materials for the use of alumni advisors.
Although the system changes occasionally, the nat: ;
fraternity requires what is termed a chapter director.
(alumni advisor with overall responsibility for chapter
activ1ties), .an alumni comptroller (the alumni advisor
responsible specifically for financial matters); and
an alumni housing corporation in every case in which
the chapter owns -a housing facility.
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SECTION C: OUTSIDE ASSISTANCE:

Question 1.) Do you have a supervisor from your Narional7'

A~ yes.

B -yes
C - mno

D - yes

E - yes

1 -no
2 ~byeS“

3 ~’y§§f

4 ~ yes -
5 -4yes 

6 - yeé i

Question 2.) If yes, to the above questlon, in what ways is this -
indlvidual helpful to vou?

A - T have a District Governor who is available by phone =
for clarifying any questions I may have. She makes
a visit to the chapter at least once a year.kao,Ik
have personal contact with her. She also serves a
“1iaison between Delta Kappa (Chapter name) and
International.

B - All of the above (assistance with training officers,
in clarifying National rules and regulations, in o
providing information in regard to questions you may
have, providing materials when you request them), . .
including a great deal of help with rushi: —She-also—
provides strong moral support and encouragement.

C - (no answer given)

D - She is the PCD (Province Chapter Director). She over-
_sees_all Chapters in Wisconsin. She does an excellent
job with all those areas you've listed above., I can
call her whenever I have questions. She also gives me
suggestions about ways to advise the group.
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;vrequested.j The national office alSO'maiucai g a’
resident staff of an executive director and other

Although the term supervisor as used here is probably

All;of the previous mentioned, however, I think
1 do not spend sufficient time reading the material.

He just visited our chapter last week ‘and gave the

inaccurate, the national office maintains a staff of ..
"field men' whose main responsibility is to visit :
local chapters on a regular basis. These men have
been particularly helpful in training officers,

clarifying national regulations; and as contact men
for other projects or proposals. Their visits occur
at least once each semester and at other times as

personnel who are available to assist;in]araas,j e
such as budget, publications, membership and

Question 3.)

E =
1 - (no. answer given)
2 - :
address at the Panhel Banquet.
3 - Have never met the individual.
4. -
scholaxrship.
5 - Don't see hiﬁ,too often.
6 -

Do you feel:you receiVe~adequate‘information‘and assistance —
from your National Organization? (di.e., literature; -
guidelines, bulletins, advice, support...) =

A -

B

’HYes

Our overall communication with the national inﬂregardff:v,
to guidelines is rather weak. Only once this-entire -
school year ('77-'78) did anyone from national visit.

rafi

Yes

Yes

No




Question 4.)
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1l - yes
) ;'yésf“”
’3 ~-NO

4 ~ ygéw
6.~ yés

If no to the previous questlon, what kind of

additional- help/assxstance would you like? ~ ...

A - (answgred,yes),, H
B - (answeredwyes)wp -

Cc - (answered yes)

D -1 would 11ke more informatlon on being a oood
advisor - possibly actual exercises to go thru
with the chapter (Human relations types of thlngs)
What I am liable for legally.

E‘-,(answpred yes) |

1 - (answereéiyesj

2 - (answefed yes)'

3 - Have not received any materials.

4 - (answered yes)

5 = (answeféd ygéj

6 ~

(answgrédiYQS)a'




SECTION D: ROLES AND RESPONSIBILITIES.”

Question 1.) Would you please expound on what you feel your respon~
sibilities are, as advisor to your group, in regard to
the following areas:i

av) weekly meetlngs -

A~ Attendance at meetings, clarlfying any Inter-1
: ~nat10na1 rules or’ guldellnes.

B -/I am expected to attend the weekly chapter'
meeting and any other important meetings such'
as. rush workshops.

C ~;try to attend when possible. I am given a few
' minutes at each meeting to say whatever I wish » :
‘to the group.:- Mostly I listen and learm., Y

D ﬁ‘I feel I should attend each weekly. meetlng.

E —:We have 5 active alumnae, three of which are
special initiates. At least one of these -
persons attend the meetings, at times the v
‘Executive meetings. . .. - . Sdat g s

1 - Attend if possible.

2= Aftendea oitenmas I am able to.

3~ We are aL Sunday meetings to oversee and be used '
/a8 a resource person. ;

4 - I have dlSCUSaed with you the problem I have:-in
~answering questions on roles and responsibillties.
It is difficult to determine the responsibilities
of the required faculty advisor since the student
activities office is silent in the matter. I
-suspect I know what that office feels are some of
the responsibilities of faculty advisors, but I -
- -agree with very few of those views and feel that
“1f most faculty advisors were informed of-the views

‘of that office as to their responsibilities, the
:faculty advisors would refuse to serve. o

" RE: Meetings - I feel that it is the responsibility.
.of an active advisor to attend weekly business .
meetings . of the fraternity. This is true for alumni

~advisors-required by the national fraternity and
faculty advisors required by the university. I |
think there is no ‘other way to keep informed of.
chapter activities. : S
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b))
: functlons, programs, sponsored by the group) -

b - Need not attend all - once a month might be

- enough.

6 - To attend and contribute when necessary.

providlng advice (i.e., in regard to different

A - Encouragement to continue 1mproving on past

successes and to try new things so. the group

 'does not become stagnant.

B —ﬁié, 'expected ‘to provide advice and counc1l
‘in‘all areas of sorority life.

WC';fOnly advise when asked directly or when”*ff'“'

ifeel a great mistaxe is about to be mad

D —jI feel responsible to oversee Delta Zeta .
”activitles in the sense of making sure there

v‘are not too many and aSaistance in planning
them well. . V :

E —'When'asked by the group or if T feel 1t is

necesaary.,

1 - Help if asked.

2 - A’majorero;e. (providing advice)

3 - Asked procedures, etC...

4 ~“I think that providing advice 1s the major Job

though the advisors, hence the name of the’ office.

I stress the point that what is ‘to be" provlded A
advice. This is true especially when the age of

majority 1aw in this state is such that the
greater majority of members of any chapter are

adults and responsible for their own actions.~‘I o
'think an adv1sor should be clear in expresqing

his views and freely available to offer advice to o
individuals and the group, but that if- the indiv—m~w~

idual ox ‘the group decides not to follow that ,
advice, there is little, if anything, the' isor

’can do in most cases.

5 - It's their frat., let them decide - I act only aeA, ,

~wconeultant.

o - Let the actives handle the major responsibilities

and work load. Offered my oplnion when requested
and to clarify.
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ce) prov1ding continuity within the group (i e.,
traditions, history, alumni....) =

A - One of my major responsibilities since their
s always a large turnover: of members.

B - I am expected to see that AOTT traditions.are'
. observed; that history is learned and that
;good alumni relations are maintained.

o Offer my services to the pledge group to tell
about history, do a little nudging to include
alumni at:events, sometimes have Founder's Day
teas at my house.

D - traditions - only those that are meaningful to
'thélgroup”or“cnes that girls think are fun.
Don't want to get too tradition bound though
that may-take away some flex1bility and willing-
ness to change.
History - Don't feel this is hard to continue.
Girls do a good job with pledges -~ making sure -
they know national and local history.
Alumni - I would like to see more help from
alumni -~ as far as supporting the chapter =
for example -~ helping at Rush parties; helping’ '
with -advisement to the various officers. T .
may (if I have timel) try to get an Alum advisory
board 301ng Ahis summer. :

E - (no answer)

1 - Nohé*

2 - (tradltions, hlstory, alumni...) all three are
2 1mportant.,~ ; : :

I (no answer)

4 - I think that any advisor should be naturally viewed
. as a means of continuity in a group whose under-

_ graduate membership changes so often. Surely this
is not among the responsibilities the university
‘places upon the faculty advisor. Advisors become
sources for traditions and history simply be being
around more than most people.

5 = Very little - this is the organization's job.

6 - Relied upon my experiences as an active and followed
the traditions of the fraternity.
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d.) personal counseling of individual members -

A= When asked for counsellng I feel I should be
available, but I don t feel T should force my

B-1do this as it relates to leadership of the
~ group - i.e., counseling the President and other
V major offices on thelr roles and respon31bil1ties.’

C -~ Wait to be asked, make sure the girls know I'm
always aVailable if needed. v

D - Yes, L feel it is. important. Girls know I'nm
willing to talk with them. Sometines I have :
them come see me if they are having a problem.~'~~sv~

E —'(no'answer)

l - If needed

2 - I have on_occasion done this.

3 - If persons have problems we try to discuqs and
" rectify (if UOS°1blP) ‘

4 - A great deal of my time has been spent‘over thef’
last eight years in ‘personal counsellng of
indivxdual members. ‘ :

5 = Whenever ‘they ask, or if I feel they need it
I will ‘ask if I can help - shouldn t be forced
on them.'

6 - Talked with members and referred them to areas .
Ter indlviduals ‘who could help. -
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e.) interpretation of University policies -

A - T feel I should be aware of University policies
and-see that the group follows these policies
so that there is a good feeling between the
chapter and the University. ot R

B ~1I generally refer these questiohs to Student
©Activities specifically- the Panhell advisox.

C - I'm unclear on these.

D 4'YeS1+important.r~Feel;1'm,somawhatzof,a‘liaiﬁgnk

between the sorority and university,

E - (no answer) =

1 - If needed

2 - T have acted as the go-between especiallyfvit&z
the -University administration. . ,

3 & Ve are more or less a resgurce person.

4 ~ The ‘interpretation of university pﬂiicies¢is
onliv. area of responsibility I have seen in p

regarding faculty advisors. T should point out,
however, that at no time have I been consulted

regarding the type offunivarsity,pclidies;wbich;
T might be expected to interpret for the group. .
I have found that the student activities office

attempts to keep unto jitself final authority im

interpreting university policy and rarely even
informs the advisors of those interpretatious.

The only exceptions to that tendency occur-when
individuals or their organizaticn are accused of

violations of campus policy. In those cases, I

pretation of university policy. Otherwise I have

have received announcements of the proper intep-= o

been left to my own devices.

5 . Whenever possible and needed.

6 - Followed and explained, when necessary, certain
regulations set up by the University. '
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£.)

interpretation of National's policies -

A - Again, one of my ‘major responexbillties. The
: girls chose to belong to Alpha Phi and I should
f~11ve up ‘to its expectatlons. C ,

B .~ Thls is my responsibility - I lean on thc cﬁc“

Reg10na1 Director a great deal.

C - I adv1se wHen situation calls for it.

o Important also. Feel it is up to me to see that

. Chapter-is run according to National's policies. 8
~Although I am willing to bend them for special

, circumstances .

E - (nc answer glVen)

1~ If needed.r

2 —- Especially where national pollcies diFfer from
rlocal pollcies. :

3 - (no answer given)

4 - As an alumnus advisor, I am responsible for the
interpretation of national policies and am con-

tacted regularly regarding those matters. While
I think that is my responsibility, I do not see

" my role as an enforcer of those policies in
every casa Again, I think my role is to advise,
not to control. i

5 ~ If‘needed,

6 - Tried to understand and explain. Worked with
the district rep. and some alumni on these matters.
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g.) " superv131on of flnancial affalrs -

Try to make sure offlrers scay within their

~ budgets. Supervision of financial affairs is

prlmarlly carrled out by the Findncial Advisor. i

: by National

ThlS is my ultlmate responsiblllty.” However,,
the books and financial reports are checked
by a financial advisor (my busband) approved

I heve trusted our treasurer, maybeﬁtQOfﬁhchlie‘,“,'

I feel a responsibillty here - Although at the =

moment I am not 1ntensely famlliar with all
the 1ntricac1es (audits) »

_We have one alumnae that is advisor;ontthis5f’

None.

Since we are the only fraternlty to own a housek

on campus, this is - a MAJOR function.

_with the alumni board on this.

So~far“have not been approached

Our. natlonal fraternity requires an alumnl
comprroller who 'is specifically charged with
supervision of financial affairs.  Other

advisors should be generally aware of the

financial trends, of course.

That's their problem - It s their money ~1 o
will ‘help if asked. S

Tried to adhere to a system. Currently wdrking',;”;,fx
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h.)

attending other planned functions of the group
(e.i., fund raising, social functions, philan—_, -
“thropic, trips, pledge activ1ties, on—campus,k' ("
“and off~campus...) - e

 This 18 suppose to be an adult organizatiou

~~gocial functions, particularly if alumni are

'to feel 11ke a babysitter for 70 girls.:’

I feel T should attend when possible but it‘
is not necessary for me . .to be at everything.ﬂ_

and if T attended every function I would begin

Time does not permlt me to do much of this and
National does mot require it. I do attend some =

‘T do not attéhd:ﬁéhy“bf’these.' I‘éttcnd:mofé;‘
-when ‘the girls ‘perform such as at Songfest

~for-themselvesi I was attending some pledge

Catalina Club L Bar X, etc...

I feel I shou;d attend some, but not all. I /
personally think the girls should have time

activities to make sure no hazing occurs.
Social functions such as dinner dances and
Parents Weekend T feel are good to attend =
They are good times to get to know the girls

Ifattend when I am able to do so.

better. T don't always want to talk“mizhmxhgmwwmmwmm

I will be present at Hell Week tonight. T also,-

5 — Should attend some depending upon nature of activity.

6 - Participated and supported.

A -
B -
1nvolved.mnH VV.
C...
D -
only about the sororlty.
E -
1 —,If‘asked.
2 -
own way. )
3 - More or less affigure head.

’  at any function of the chapter certainly gives the

attend a number of social functions (and pay my-:

It seems to me by the general attitude in student
activities that faculty advisors should be aware
of planned functions of the group. Attendance

advisor added opportunities to serve the -group-and

to become more familiar with the members. I do not
~think that faculty advisors are responsible for

such attendance, however. S
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i.) assuring scholastic standards -

A - Prlmarily the respon51b111ty of the scholarship
advisor. My role is mainly one of encouraging
_members. to do their best and be respective to
suggestions for ways of improving.

B - I stress the importance of good. grades to the i
" members; records are kept by the Scholarship
Chairman. But this has not been my chief
function as advisor.

C - TyemTWeek“here exéept'l'institutedweh Honor
_.Award. for highest grade point average. o

ﬁ'— Yes,ialthough that takes care of 1tsexL well
right now. If grades were really bad, I would
cut down on social events. . S

E -~ (hq answer given)

1 - I stress the value of a degree -~ I can not assure
anything.

2 - I emphasize this.

3 ~ Make sure they pursue good standards.

4 - I think it is the responsibility of the advisor
to indicate clearly to the chapter the 1mportance
of setting and maintaining scholastic standards
and that it is part of the advisor's role to
»keep the members informed as to the ways in
which they might individually find help with
their studies. I do not know how any adv1sor'
could assure scholastic standards.

5 - They know their respon51b111ty as students. They
are students first. .

6 — Helped when asked and referred to others who could ——————
help. S
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i.) maintaining the organlzatlon s records -

A

T feel T ‘should make sure records are belng :
“kept in an organized manner. So when infor—

officers; L do- make sure National reports- a*nf

area .

mation is requlred it can be obtained quickly.

This is the responsxbility of individual

in on tlme.

I assume’ this is being done. Nationélyéduﬁéil _
prov1des many guidelines and remlnders in thig e

1 feel it is up: to each officer to maintain their

_records. Sorority records and files of past -

thus far - I have not done anyting with, I
will be sure to insure their safe keeplng and -
that they be kept organized.

(no answer given)

None.

1 keep a flle of minutes of Alumni Control
Board meetings and constitution.

‘This is up to the chapter officers.

(no aﬁswer given)

: It ds.not the responsibility of the. advisor to :

maintain organization records. - He should. advisev
the chapter that good records are an advantage

‘but the membexrship should maintain its own. x.‘ec:ord:.-;.,.,,V,w.,tw

This is their job.
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‘k{)

organizatlonal House/Apt. management and superv151on o

“,No responsiblllcy

"“house for-thems It -is up to the sorority

-Not appllcable to this campus since houses are

not allowed

We have an inactlve housing corporation. we
only. collect a. housing fee each semester.n,

: I‘don't'feel it is'my responsibility to:gethaj

through a Hou31ng Director to flnd and fill
a sorority house' . ~

(no answer glven)

(no answer given)

(no answer given)

Our national organlzatlon requeres a sepazdte

alumni housing corporation to manage and super-

Thls -ig- done through ACB (Alumn1 Control Board)t,"“""

vise: the housing owned by the fraternity im: La

Crosse. I happen to be a member of the coTp

oration board, butthat is not a responsibily -
of either .alumni advisors or faculty advisors.

Offer advice if asked.

N/A
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1.)

attending to behavioral problems of 1ndividuals in
the group -

A‘Q T feel its my responsibility to meet with the
- d4ndividual and try to correct any prcblems

“B ~'I stress general good behavior, particularly

before they become major and jar the groups’
: ability to function in a positive way.

in social situations. - Individual problems
are generally handled by the Chapter Relations
COmmittee.igI‘do provide advice when asked.

C~-1I try not to get involved. This is something
~ . the group should handle. RIENPEET W

D - Yes! k Espeoially those that are having a
negative effect on the whole group.

E - When they occur I proceed according to the by«laws.; v

1 - None..- -

2 -~ Group's responsibility, but I am here for advice.

3 - Trying to counsel if they have problems.

&

I£-by-this—question you mean should-advisers—be-
responsible for correcting or punishing those
having behavioral problems, my answer.is.a loud.’
no. I think the advisor should keep the group
informed of the need for proper actions-and -
‘attitudes and should: do all he can to-keep-the—

group. aware.-of. the need to. enforce its-own: :
regulations and the need to conform to university .
~rules and civil law, but the advisor is.not
responsible if: violatlons occur anyway.

5 - The group should develop and uphold their standards.,

6 - Talked with them.




48

m.)

the groups reputation with the Univer31ty and

communlty i

A ~,My responsibxliuy is to make sure their B
©  reputation remains a positive one by encour—"“

‘aging the group to be active in community and
University crganizations.

S B~ Tam: expected to watch this closely and advise -

whenever necessary.

C - I try to sing the praises of Alpha Xi Delta

~whenever I can.

D - To make”sure their sorority activities are not

1illegal or immoral - personally it's their
‘choice althouth I may speak with a member

- about immoral or illegal behavior.

E - We are concerned that the members live up to
“ " the aims and objectives of the organization.

1 ~ None.

by a3 . $1.%
on CdIlng.Le

N
1

3 - Forewarnlng before individuals make moves that
could p0551b1y destroy 1mages.

4 o~ T do not ‘think an advisor can be- respon%ib]e for'”“”W*'
a -group's reputation. He can add to or detract

from it by his personal actions. He can keep
the group aware of the benefits of a good rep—
utation and advise them when he thinks the

reputation has been damaged. He can suggest ways

to improve. With all of this, however, he is
not responsible for the reputation.

5 -~ Important ~ advise when needed.

6 - They have a relatively good one and are~alwajs;"

trying to improve it.
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7 n.) the

trainlng of offlcers -

Organize an” officer s retreat with outgoing

g President for all newly elected officers,

‘I “am expected to see that this is accomplished

‘each year and to watch new officers progress
carefully. O0ld officers train their replace-
ments. National supplies ‘assistance’ through :
iRegional Director and traveling consultants. it

It 1s done by the previous offlcers. They

BIG RESPONSIBILITY - work with them very hard..n e
'They are the core that really keeps group going,
jI adv1se and oversee all officers. . e

(noVanswer given)

‘Noties

I have frequent meetings with them in hy office. -

(no answer given)

Insofar as the advisor is- expected to provide -
instruction or experience in the duties of

chapter leaders, he should attempt to do so.

‘He should offer opportunities for such learning
~exper1ences ‘and encourage the chapter to see to :
it that its officers get whatever trainino thev.hwww

 need to serve efficiently.

‘The Job of previous officers.

Handled by current and past officers. ‘Helped i

~when necessary.




SQ‘,'

o.):

membership (rushing) =

A ekPrlmarily responsibility of rush advisors.

“My-role is one of getting alumni support and -

i attendance ‘at:rush functions.

'DﬁeeAgaln, yery-: important. = & make sure Rnsh is

Bi- T .am expected to monitor all rush planning; =
lend considerable advice; coordinate-alumni -

' assistance and attend rush functions. £S5 G

‘C?~:I am: usually included in: general discussions

- buti the girls carry out all the specifics. 1
Mjlike to help with menus, favors, etc...'Am Y

- well organized! I take the responsibility . -

for Rush schools to train the girls about

‘rushing techniques. I oversee all committees
(especially now as our Rush Chairman 1s a
Space Queen!l).

E =~ The Chapter plans this — I (and we) are tnere‘f'

: to guide = advise —'help serve - and count
'-4votes. -

1 - none.

2= I have attended Rush partles.

3 —~(no answer: given)

4 - The adv1sor right bo respon31ble for sceing
to it that the chapter is kept informed as to

‘what are seen as appropriate membership

~activities and rushing practices and might
offer assistance in training those most’ 1nvolved

in rushing, but I have found that faculty members

crare rarely-effective in the basic 6ne to orie
ractivities of:rushing. Certainly they are not
"responsible for that activity.

5= Might make suggestions, but it' s part of theiv
. learnlng process. ~ o e

6 - Actives and officers responsibility. ‘:,,




SECTION E: OTHER QUESTIONS IN REGARD TO YOUR ROLES & RFSPONSIBILITIES EeE

Question 1) Do you know what your 1egal reSponsibillties are, as an
advisor.to. an organization? - o =

A - no v

"B =~ no = I do ‘have financ1al (legal) responsibilities e

. to.the chapter which I understand. ‘Examples of -
financial responsibilities are my co-signing of-

checks written on the Chapter account. But, the B
University needs to clarify this area since it
requires advisors. I do not believe-an advisor
should be legally responsible for acts. of the
chapter or :its memoers.;~ . T e

C ~‘no»~ 1egal complications havé‘never arisen.

D - no - not really.

E ~ yes - Respon lblllty to adviqe the organi atién,‘gf
The legal responsibility lies within the officexs
of the chapter through the offices of the Natlonal
Corporatlon.‘ i rer oo

1l - yes-— I am - not- 1egally responslble for anything.~
All members are adults.~ :

2 - yes - I am covered by the un1vers1ty and Wisconsxn
Attorney General in case of law oUlt. »

3 - ﬁo:

4 —~ I am-aware of my legal responsibilities as an advisor
‘to the. chapter as required by the national fraternlty,
~and those responsibilities are clearly stated imn
various documents. T do not think that even the
appropriate university administrators are.certain of.
what :the legal respongibilities are of a faculty
‘advisor as required by the university. 1 have found-
some such officials who still view the vole of ‘student ™
“activities as involving the concept of in loco pavrentis,
but ‘1 refuse to believe that such a concept functions
now. ‘Wisconsin laws of various sorts have pro;laimed
.most:students. to be adults by virtue of their age.

S_yes »

6 — yes'~ to stay within Civil and university laws and
regulations, ULiable if not adhered to.
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Question 2.) What do you see your role as adv1sor to this orvanizaticn
as being’ =y : e : .

A - Prlmarily the role of a 1istener ox.: mediator when
——gpposingsviews: are discussed. To always. look. for
new ideas and ways of improving the group and pre~ .
sent changes in a positive way. Encourage members,aff~

_to-not only be an active Alpha Phi, but also-an-
active person in other University groups and comm-
unitY“organizations. “Also, to see that the group
stays within Internatlonal gUIdEllneb.m» :

B - My chlef role is to see that the chapter folla s wfa
““AOTT tradition and regulations; that the organazation

‘continues through the conduct of its officers - to

run smoothly; to see that sufficient attention is

~paid to membership selection; “and to provide_adVlce
in: all areas-of- chapter functloning.t-_x-n}; e

C -vI want the girls to know I am avallable whenever

they need me.. I try to give them much moral support
and affection. When they ask for my help I know -
it s because they really want it and I'monot i v

Amposing it.on them. . They need the. chance to. manage'
‘themselvesﬁ‘,m,“' o e e A

D - Overall overseer of all sorority officers, educationalr-
: especially in areas of leadership development, rush,

being a good member in the organization, a counselor
the girls can seek out if they wish. Basically

responsible for the overall development, progress and
welfare of the Chapter. ,

E - I see it as a volunteer and to help create a healthy

atmosphere in which the chapter is able to thrive
_and flourish.

1~ An advisor should simply advise. Help when asked or
’ if it is needed. : B

2 - A through O pretty well explain it. To this I add
~that my job is in an advising role. However, when I
feel that my advice is not taken on important issués;
then I would step down as advisor (also if they asked

me_to).

~Fw-f-liason-between-organization and Univeréity.
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4 -

I see my ‘role as adv1sor as that of a helping
figure to the organization. I do not think that
advisors are or should attempt to be supervisors,-
disciplinarians, or dictators. The advisor should -
present his ideas as clearly as possible, under—‘
standlng that he is dealing with individuals who

are adults and ‘who must make personal choices.
Although the advisor should be involved in the
activities of the organization, he should not sl

1attempt to control them in such a way as to work

his personal preferences. If an advisor attempts
to control or dictate to the organization, he is

 Wl1kely to find himself less and less welcome and
less and less informed, thereby losing his oppor~.V

tunities to advise.

Simply as'édViSOr. They ask about somethihg, trfafi~»
to give an aswer. Give moral support. If théY‘go"‘

off the track, remind them of their original goals
and standards.k ~ . I S

As onewofwan,overseerwand counselor. -Aidwinwaffairsw

“but don't get in the way. In a time of crisis or -

trouble to stay objective.
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Question 3.) Do you attend éifery weekly meeting? -

A

-

B

'?esjf

yes (up until December 77 “when they changed the T

meetmg time from Sunday to Monday evening )

yes

yes (almost) =

no (not every)

ves

yes (Until this semester, when the other faculty

~advisor took on that activity )

no

ves
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Question 4.) In your opinion; what characterlstics nake for an
effective advisor’ -

A - Someone who is understanding, fairly patient
 likes to work with young people, and has a positivef :
awattltude." -An -advisor must be understanding: to-be:

receptive: to the problems and concerns of the , :

group, patient because often things that are easily'“'

solved in:your-eyes may take the: group-a:longer: :

time.to. find a solution to. and the advisor should:

not - force her solutions on the group, but let: them B
_ search for their own. A positive attitude is re- . -
~quired to encourage the group to try new things and

accept changes asa way of 1mproving.

B - Should be an initlated member, should have been outww
of school a few years; should believe in the value
of Greek life in general; should be well versed in
organizational structures and leadership roles;
should be assertive yet understanding of colloge
life today.

C ~ Patience, bbeing a good listener, the ability. to -
know when to enter in and when to remain quiet,
concern for 1ndiv1duals. :

D -~ Someone who first, wants the job as more tham a
figurehead. Someone who has the time to do more
than just attend the weekly meeting. = Positive RIS
outlook about the group. Understanding, flexible
time schedule, knowledgable about sorority life.
Someone willing to put in time without being paid
monetarily.

E - 1.) interest; '2.) concern; 3. ) availability, 4.) back- . .|
ground experience; 5.) being able to identify with .
collegiate concerns and problems.

1 - One who advises the fraternity, not one who runs
the organizaticn.

2 - Advisors play a more passive than active role.

' However, advisors should be more than signature
providers. They have the respon31billty to be
informed about the fraternity.

'3'—'Knowing the members of organization, hav1ng foresight
——1into some of their moves, etc.
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4 ~ Some of the characteristics of an effective. adv1sor
are‘stamina, effective communication skills, the
ability to work with a group of diverse types of
~individuals, patience, and interest in the develop—
ment of the gxoup and its members. '

5 - One who does not try to be a member or leader of the =
: organization. Should be interested in their activi-.

ties but should not try to run those activities. In

the case of frats, the advisor should not be just. one.

of the boys. ' :

6 —kUnderstanding, objectiv1ty, and loyalty to ones
‘ ”personal beliefs and convictions.,

ESTL o & i
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Question 5. ) How well do you know all of the members of your group7.-‘

' AV*LFeel I know most members fairly well from serving

as an advisor in two other areas.

B -1 feel I know most of the officers very well -
and am comfortable with all the girls. :

C - Quite well.

D - Fairly well - some more than others (especially
officers as I have most contact with them )

E - MoSt of them quite well.

1~ Nq;iﬁery well.

2 -~ Ifknow‘séveral ﬁembérs very well (the older membérS)Q

3 - Adequately.

4 - Although it takes an extraordinary amount of time,

I feel I know the members of this group extremely - -
well. Most of them feel free to come to me with -
‘their most intimate concerns. o

5-=--Some well, some not so well.

6 -~ Very well.
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Question 6.)

Do you feel that they feel free to come and see YOu

when they need to? -

A

B

-

Yes
Yes
Yesi

Yes

Yes

Yes

Yes
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Question 7.) Do you make your address, phone number, and hours
when you are available, known to them? -

A~ Yes ...

B -~ Yves;'

C - Ygs
D - Yes .

E - Yes

1~ Yes
2 - Yes

3 ~ Yes

4 - Yes

S—Yés

6 — Yes
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Question 8.)

‘How

ﬁdcﬁ4éuthority do you feel you have? ~

‘use. I do not want to run the whole Chapter.

- The amount of authority is at times staggering.

If anything went against International policy I

Enough National will back me completely. I txy
not -to influence chapter decisions. On occasion

'As much as I want. The girls seem to respect me

so.when I say something, they usually listen., . .

Quite a bit. However, I am very careful as to its

'dﬁly'toradvise -~ the authority comes from National.

IfVI wanted to express myself, I feel my opinions

I do not think the advisor is an authority at all.
He has the opportunity to advise —— to offer his

opinions and judgements as to what would be best.
If his advice is rejécted consistently, he would be
wise to withdraw as an advisor. He will lose his

effectiveness if he attempts to establish hlmself

~as the final authority in the organization's business.

If this is true of the advisor's skillfulness, the
membership's respect could grow to the level which

would. give the advisor some opportunity to be:a
major factor in the organization and its decisions.

- This role, however, does not come because of the

advisor's authority but as a result of his ability-

Very little - I don't seek authority - I donftwwant'it.:”’

could prevent that activity.
B -
I say "no" - and that advice is followed.
c -
e
E -
1 - None.
2 - I feel they listen to nmy advice.
3 -
would be accepted.
4 =
and willingness to work with the group.
5 -
6 ~

I am not into authority -- It is an undergraduate
group that I help.
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Question 9.) Do you use it (authority) in regard to the group's
. policy making? - = R R

A = Yes

B - Yes

C - Sometimes i %
D - Sometimes

'E - (no answer given)

1 -~ No

2 - Yég
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Question 10, ) Would you ever restrict ‘the group from doing something
: because you feel it may have negative renercussions° -

A

Yeé
B - fes o
¢ NoV; I:wod1d'adviseﬂagainst it’insﬁeéd;'
D fés: | ‘ | |
E Yési;ionlyvif illégal‘or inju?y to anothe: pe?s6h.1 
. éé‘ijw
2‘ (no ansﬁer given) I have advised agdlnst certa;ﬁ
'pollcies. ,
3 - Yes
4 - No
>5 No -1 may’tell them about it, but they make'théirk
own rules.
6 ? for examplé? ~ violence - Yes. Non-conformity - No.
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Question 11.) .

DQ~ynghaveyany;cher comments to make in regard to
this question of authority? - '

A -

iTﬂé:éuthéfity'I have is never used in thevgrdupé',

policy making unless they go against International

. policy. I feel the use of my authority to restrict

an activity that will have negative repercussions

An advisor can really only effect "gemeral policy"
as she cannot see what goes on at all times. An
advisor should never be a dictator or she will

get no cooperation. This is not good for chapter

“morale, ~Instead; she must influence the chapter . B
“(through work and deed) to make the best decisions. -

She must have respect for the chapter members'

opinions and be open minded to new things - while

‘seeing that sound traditions are respected.

"Suggesting" is probably the best method.

[{ I

I wouidVéﬁpiﬁin”thewsituation, then—these-adult
(group. vote) make their own decision..

As I have mentioned throughout; I think that an
advisor who must resort to whatever he feels his
level of authority is has failed as an advisor.

That is not to say that he is responsible for
every misstep of the organization or its individuals
but once he begins to insist that his views are the

only correct ones, his usefulness as an advisor is

“is an obligation I have.

B ~
C - No
D - (no answer given)
E ~ No
l...
2 = (no answer given)
3 - No
4 -

over.
5 = {no answer given)
6 =

‘see above - (referred to the answer given to number 8)
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SECTION F: MAINTENANCE/SUPERVISOR vs. EDUCATOR:

Question 1.) Do,yqp;sée your role as being more of an educator or

_supervisor? -
A -~ Shﬁervisor
B - Both (supervisor and educator). You must supervise

their activities while educating them as to leader-
'ship and the importance of accepting responsibility. ..

E&ucator‘
D - Eduéatér
.E = Sﬁpgfvisor
1 - ﬁeither
2 - Supervisor
3 - Equally (educatbf‘aﬁd supervisor)
4 -~ Educator
5 - Educator
6 ~ Educator and Supervisor (Both, but»not in éxcess.)> 
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Question 2.) Do ygu»feel,you;have‘educational responsibilities? ~

A - Yes

B - Yes

C - Yes

D - Yes

1~ Yes

: 2 - Yes. If oniy b?lsétting an exam?le, but no formal
: = . responsibility. ; '

3 - Yes

4 ~ Yes

5 - Yés

6 - Yes. To a limited extent.




Questioh 3.) -

If yes, to the previous questioh, what do you feel

they are? -

‘A“4'A girlcomes to the University to obtain a degree. -
' Feel T should try to see that every girl does her R

’best in obtaining that degree.

B - Running meetings; officer leadershlp, plannlng
, activities; alumma relations; social behavior.

C - I feel by setting a good example the girls will
get some idea of what is expected of them as a

D - (see page 4, question 2, section E)

E = "(no answer given)

1 - Encourage education.
2 = (no answer given)

3 - Bringing organization closer to University.

4 ~ As.a faculty advisor I think among my responsibilities

should-be the-ability-and willingness-to—assist

students in maintaining their scholastic advancement,
advising them as to the ways in which they can re-

ceive help in their studies, offering help in leader- ‘

ship training and preparatlon of officers, etc...

5 - To guide them if and when they ask for guldance

6 ~ Traditions and ethics of the fraternity. Also the

objectives of the fraternity.
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Question 4.) Do you ever initiate.educational programs? -
A-No

B - Yes .

c - Yes B E

3

:1nbakhiié,'7‘

b - Yes. Once

=

1l - No 

3 - No

4 - Yes
5 - No._

6 - No -
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Question 5.)

if yes, to the’ previous question,, could you ‘give .
examples” - = :

" but the scholarship advisor does do this: at times.

(she answered 110, but...) In the role of. Chapter
advisor I do not initiate educational programs,

Rush planning check list however, I think this is‘
a more on-going function touching many areas through—

-out the year... as you interact with the memberq at

meetlngs and other functlons.

T have done a few fraternity education programs.;

Rush school - next fall (hopefully) a retreat with i

some human relations training.

Suggesting a variety of speakers.

{no answer - had answered no to previous question)

‘(no answer - had answered no to previous question)
(no answer — had answered no to previocus question)

Various. programs_involving leadership development,

group dynamics, sales techniques, and organizational
skills have been presented.

{no answer - had answered no to previous questicn)

(no answer -~ had answered no to previous question)




Question 6.)

Do you ever conduct leadership training and/or
development workshops for your group? -

A

L

B

Yes

NQ; ‘I;do it onva ¢né~td¥§ne basis.,” 

No

- No. Not yet, but I hope to!

No .

No.--
No '

Yes

No

No

=69
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If. yes to the previous question... please exﬁiain

and give some examples. -

A

wA detailed officers retreat is held before the

-_meetings are held periodically,

(no answer

installatlon of new officers in January by the
chapter. advisor in which duties of the offlcers
and goals for the group are set. Follow-up.

(no answer - had answered no to previous question)

(no answer - had answered no _to previous questlon)

AﬁSWered,no - but hopefully in areas of Human
Re%ationsg Communication/Interpersonal Relationships

(no answer - had answered no to previous question)

(no answer - had answered no to previous question)

‘had -answered no to previous question)

(no answer . ~had answered no to previous question)

Same as answered to Section F, question 5.

(no answer - had answered no to previous question)

(nq:egswer’~;had ans&ered no to previous queStien)
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closely do ‘you work with the pledge trainer and

I try to attend at least one pledge meeting to

I have one meeting at my house to tell the pledges

discuss local history of the chapter at La Crosse.'
This is primarily the responsibility of the pledge

Not'very closely - time does not permit."We hope.

what my role is and share some of my "good old days"

Pledge tralners - oversee the program and advise
when they have questions. Pledge class I haven't

I‘qually talk to the pledges either formally or

Question 8.) How
thefpledge class? —-
A -
advisor.
B-, .
' to get an active alumna pledge advisor.
B8
experieuces.
D -
Vorked with.
E'—ngstly in advising.
1 - None.
7 =
. when they get my signature in my office.
3 ="Just meet and talk to tew pledges.
4 -~
‘and history.
5 -
sufficient.
—

~~have-the same access to the advisor and his help-as

with every aspect-and program of the organization.

‘does any other officer of the organization.

I have worked closely with all of the officers of the
chapter—--including the pledge traimer. You under-
stand, of course, that as a volunteer in all of this,
it is impossible to find the time to work closely

The pledge trainers and members of the pledge class

I do
regularly conduct pledge classes on national structure

Not too closely — The experience of the group-is -

Encouragement, but not interference.




Question 9.)

2

class? -

A

- Yes

~Yes

Do you ever conduct any classes/sessions1f9;_§h§_p; dge

- Yes

- Yes
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Question. 10.) Do you feel. dt. is..one. of your reoponsn.bllities to, help
identlfy andocultivate potential leaders in your Lhapter' =

A~ Yes ..

C - No

D-Yes

3 —-Yeé

4 - Yes

v6—Yes




Questlon 11.) If yes, to the: previous question, could you: explainz“ff

how: you do this? -

A~~,Encourage members: with 1eadersh1p potential to:
becomé:assistants to officers, become active on
committees, and run for offices. e

‘B I meet with girls 1ndiv1dually and try to point . -

g out:the life long value:.of being-a leader and the“' V
fresponsibilities inherent in it. e

C (no answer'- answered mno- to previous question)

D :Suggest they chalr committees, run for an ottice.v

E I think the students are more aware among them
“selves.

1 (no- answer - answered mo to previous question)

2 - (no;answerme:answered,no to previous question)

3 If given the chance, to: influence the ones headed
to pursue 1eadership roles.» S e et

4 Potential 1eaders are encouraged by the adv1sor to
take part in committees within the organization and
on the campus, and are offered additional help in
group skills, etc.

5 (no answer - answered no to prev1ous questlon)

Observation and conversation.
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Question 12 ) How often:do you have prlvate conferences/meetings w1th
your off1cers7 - : . .

A

Pre51dent -~ _once a week. Other officers -~ when
necessary.  ST s
B ~ Bi-weekly.
C - As an executive board about three times a year,
“seldom ind1v1dually.
D I meet with the President every week. Other»officers:‘
I meet with only when I feel the need or they dec.
E Yes
1 Two — Five times per semester.
2 Three - four timgs a year.
3 - seldom
4 - Until this semester, T met at least weekly with all
officers (the other faculty advisor and alumni
advisors now help) and even now I meet with the
chapter president at least weekly.
5 - When they ask ~ seldom.
6 — Ongze a month.




Question 13.) Do

A

:Ycuvmeetiwich«your,Executive;Boardaregularly?f+¢e

Yes

B

E

No

No

No. They meet at a bad time for me.

Yes

Yes

No

No
Yes, weekly until this semester.

NO

Yes
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Question 14.) Do you ‘have a’ speciflc ‘time during every meeting when
it is your turn to -speak? - ‘ .

A~ Yes...

B ~ Yes

C‘-_-_Yeé

D .~ Yes.

2~ Yes

Sb—'Yes

6 - Yes




Question 15.) If yes;~to the prévidus Question, do‘you;féeI*YOﬁluse'-v
this time to make constructive suggestions and advice? -

A-

Yes.

Yes ..

Yes oo

Yes

Yes

Yes -

(no answer given - answered no)

- (no answer given - answered no)

(no answer given - answered no)

Yés

Yeébﬁ

78
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“Quéstion 16.) Every-teacher knows- that students are going to make
mistakes and that it is part of the teaching function .
to correct and eliminate those errors. But, sometimes
the advisor should permit mistakes, not only because :
" they are impossible to avoid, but also because they may-

~in_ cextain circumstances be the. best or most lasting
1earning experlence.

How do you feel about this statement7 -
A —vAgree totally.,:

BHf I believe it is sound adv1ce - as 1ong as the mlstake
permitted does not damage the group in any way -

C‘—“Excellent phllosophy.; T Z»onew,{m‘ﬁb’w, ;

D ~1 feel 1ts very true. - The only area I really don't
' want a lot of mistakes is with Rush because right
now the sorority membership is down - A good Rush
is crucial to the continuing existence of the group:
Otherwise T don't always speak up to avoid a mistaks.’

E - I agree with thé statement unless it leads to the’
destruction of the chapter.

1 —‘I think it is a very irrespon31ble statement. = The

fraternity is not a classroom! ~They are mot—my
students. Broadly speaking I am not a masochist!!!

2 ~ 1 agree with thlS in that I have balled a few of them
out of jail for misdeameanors.

3 - If this will develop their character, I feel: the oo i
’experience is the best teacher.

4.~ .The statement in this section is an interesting one,
although T have some difficulty in responding to it.
As you have seen, I do not think the advisor should ..
carry final authorxity with him, so it would be diffi-
cult to discuss whether an advisor should 'permit
mistakes.” I think the advisor should offer advice
to the best of his ability in every situation of which
he is aware and suggest what he thinks is-the best way
of being successful, That is as far as he can go
except in extraordinary cases.




~:should be a companion saying that experience is the

~ful -and :in that way-allow mistakes to occur;-then-T-

point out. If there is any truth to the old saying

;The advisor has no..choice but tof"permit miscakes."
If-by:this statement you mean that the advisor should

withhold advice or suggestions which he thinks help~

disagree, Mistakes will happen in any case as you -

-1 agree - that is why I'answered question‘lo; pageVS,

that experience is the best teacher, then there

most vicious teacher.

Generally true - depends upon the mistake.

the way I did. Sometimes a person gains by failing.




Question 17 ) Do you ever permit mistakes on purpose for 1earn1ng s

sake? -

G = Yes

D~ Yes -

6. Not if TI'can help it - we can't afford them now.

‘As of now, I have not.

"4 - No -

answer given)

5 = (no

answer. :

6 _,_';Yes G

answer glven):_I don’'t make a list so I couldn't .




SEGTION G: DO YOU HAVE ANY FURTHER COMMENTS OR QUESTIONS WHICH YOU WOULD | |
LIKE TG ADD TO MY STUDY OR MAKE IN BEHALF OF THIS QUESTIONNAIRE? R

A - Sandy - I have really enJoyed taklng thls survey
have: answered the questions with the information 2
If not feel free to call me. T would be very. interested in.
a copy of your thesis when :you:are done. : s =

Best of luck

LYou.m*gh have asked what one gets out of being an adv1sor =

since. it. does take so much time. I believe the girls in..
AOTT‘have:made a sincere,and successfulfattempt”to,make
me feel needed- and- appreciated and that my advice is-
welcomed. - I had such a good experience with Greek life
that I want -them to have it too. I think we all under-

I would 1ike to see meeting times changed from-Sunday
night to Mondays. Sunday night is a very inconvenient
time for me, family-wise. I also don't think it's best
for. the glrls. R

I also w1sh the University, through the Panhel adv1sor —v
would look into.some type of Greek "house' 'so that the.
sororities ¢ould have suites again. The lack of this
at UW-L severely hampers the CGreek experience and hinders .
recruitment to Greek life. g

C-1I'mglad I was talked into being an advisor. It has beeh §
a most rewarding experience.

D - I hope I wrote enough for you, Sandy.:!. Good luck.

E - (no comment given)

1 - Section D" is well understood by the fraternity. The =
group functions within the established rules and regulations.x‘
It is their responsibility, not mine. 7

2—N00

3 - (no commeht_given)
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4 -

‘which the university has failed in making clear its

I‘hope that your study will bring to light the ways ip

expectations of faculty advisors. It is my personal. A
feeling that the university should not require faculty. .

_otitlived:its usefulness. ~The dean of student affairs

' responsibilitles of the advisor. (If this is done accordiﬁg

"are largely adults and-the most: recent ‘statutes give:themf’

advisors. The members of organizations on this campus-

fees. -All fraternities should be given the same benefit
of adulthood. The requirement of a faculty advisor has :

should consult with the faculty senate committee on student
affairs regarding this matter and do one of two things:

(1) abandon the requirement -for faculty advisorsj-or
(2) “clearly: set out the university's expectation of the

‘to ‘what appear to be the current views of student activxties,f”*

;(no‘éomment given): =~

1 would predict that few, if any, facultv would agree to
serve, ) » 08 ‘ g

Best of -luck: with. your. study. I>hopeathése:anéWersiéréf
helpful. '




Chapter 4

Analysis-and Discussion of the Data

The data was collected and presented in Chapter Three, as avresﬁlt

of a questiomnnaire comﬁletéd_bybalifeleven social sorority andtiratgrnity s
advisors on the Ugiversityfqf”W;gconsinw—’La Crosse campus. This Chapter

will be providing a brief summary and analysis of significant data re-

flecting the results of the qge§tiqpnaipe,

SECTION A: BIOGRAPHICAL DATA

There were five females anq.six males participating in this study5ff  ‘>f

representing the five social sororities and the six social fratern‘i‘tiﬂgks '
respectively; The ages ofrthe soxority”advisorskrange'from 26 years:bﬁﬁ
age to 45 yearsiof‘age, wi;h‘the average age being 33 years., The ages

of the fraternity advisors range from 27 years of age to 46 years 05“ 

age;wWith‘the average age being 38 years. This data indicates ;hat

sororities and fraternities tend to have younger advisors for their groups.

All of the advisors of the Gréeks'are professionals, most of whom

are employees of the University{ ,0£,the fiVe sorority‘advisors,'two ’

are employees of the University, with the other three either being in

education or the health field, Of the six fraternity advisors, five

are employed by the University, with the other one Being a graduate

student at the University. All advisors work full time except for one o

who indicated part time.




85

The number of years that these individuals have’been‘advisingyveries

greatly. The length.of time thetkthe“Sbrerity'advisors haveibeen‘edViSing'»‘

their spectflc group ranges from six months to four years, w1th the average

time being two years. he length of tlme that the fraternlty advisorsi'

have been advising thelr spec1f1c groups ranges from one year to th1rteenﬁh%gm

years, with the average length of tlme being 5.4 years.

The method as to how the advisors were chosen varied greatly between

the sorority ‘and fraternlty advisors.‘ A1l of the sorority advisorsﬁwe

chosen by a Vatlonal Officer of their oroanlzation. " The fraternity .

advisors were all asked by one of the members of the group elther throuOhbb

contact in a class or by meetlng some of ‘the men at one tlme. Thls wa

then verified by the local Chapter and then by the Natlonal Orgenlzation;'
The author feels thls may be the resulf of sororlty Natlonals hav1ng morev

direct control over’the groups ‘than fraternity Nationals. This whole

attitude and practice may very well stem way back to earlier years, when

women were seen as needing more supervision.

SECTION B: TRAINING

Cenerally, the xesponses from the advisors to questlons in thl° section

regarding the trainlng for the posltlons; was that there was very 11ttle‘

training offered. Overall, the sorority adv1sors appeared to be more
satisfied with the amount of trainina they were given. Three out»ofwt i
five answered that they felt that they recelved adequate"‘training. On the

other hand, most of the fraternlty advrsors felt they did not receive

adequate training. Four answered that they did not, one answered;'Yes,'he'
had, and the other did not answer the question either way. Once again,

the author feels this difference between the two groups to be the result
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of sorority NationalSVhaving more direct contrbl over their local chapters.

In reaponse to the questlon askinp if special booklets or guldellnes
were-gent;—all- eororlty«adv1sors answered that they had received mate vals;

and four out of the six fraternity advisors: answered yes, that they had

received materials, - The: sororities received the most help from their. Nation—"
als,rwithffewer@ofmtheﬁfraternities~reeeiving\that same help. ... -

SECTION C: OUTSIDE ASSISTANCE

The question was asked of the advisors whether they had a superv (o} 8

from National to assist them with- the chapter. Generally the responbe

was affirmatlve by most advisors. .. Four out of ‘the five sorority advisors

have supervisors from Natieaal‘and'five:out of the six fraternity advisors

have -supervisors.

As to whether ‘this individual ‘was helpful to them, or not, was anotherﬂf’ .

question. Generally, all sororities, except for -one, felt the superv1sors

were very helpful to'them‘by‘providing assistance with training officers,g

in clarifying National rules and regulations, in providing information,

answering questions, and providing resource materials when requested.. ..

' The fraternity advisors on the'other hand, hadﬂvery~mixed'anSwerS,in,regard

to their superv1qors. One‘adviSOr indiCated that he had one, but had never

met the individual. ~Another said that he dldn t see the supervisor very

often. Another made the comment that the supervisor had just been there,

to address the All Greek Banquet but never sald 1f the individual was

helpful or not; one could only assume that this supervisor would be if he

came to La Crosqe to address the banquet. The last two said that theusuperef

visors were very helpful w1th overall communicatlon with Natlonal the



training of officers, clarifying National regulations, assisting With;,

the budget,'meﬁbership,‘end:seholarship{

When the adviSQrsMwere asked whether they felt‘they received adequeteJ

information and assistance from Natlonal four out of the five sorority

advisors answered yes, and five out of the six fraternlty advisors answered
vyes. So, even though,thevfraternity;advisors don t seem to receive‘much

outside assistance, they seem quite satisfied with what is provided.

One of the sorority;advieors‘who answered no to thisrquestioq,:inﬁieeted T

that she would like more information on how to be a good advisor, with

possible exercises to go'through with the chapter members, The same one also

indicated that she would like more infqrmatioﬁ_on her legal liabilit as'an”"

advisor.

SECTION D: ROLES AND RESPONSTIBILITTES

In this section the advisors were asked to expound on what they felt

were their roles and responsibilities in the following areas:

a. weekly meetings - Generally most sorority advisors felt the only“°’”"”

responsibility that they had was to attend the,weekly meeting. One advisore'

added that she was also there for the purpose of clarifying National rules T

and gu1de11nes.v Another added that she 1s given a few minutes at each

meeting to say whatever she wants, to the group, but moetly she ”li tens

and learns"

All the fraternity advisors felt they only go to "attend"”, except for ;

one advisor who felt he need not attend "weekly' meetings; that once a

month was quitewsﬁffieient.,,One other felt, that besides jnstweftehdihg;

his responsibilities go much further. He felt his responsibility was to
be an "active'" advisor while attending weekly business meetings of the frat-

ernity, otherwise,it was hard to be kept informed of chapter activities
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Generally, in this area, most advisors appear to take on a rather

passive role. Most appear to speak or provide assistance only when asked to.

b. proﬁiding,advice (i.e., in regard to different funqtioﬁs, pfcgfams

sponsored by the group) - Here’opinibns‘va?ied‘between: l)ygiving'advice :
only when asked,'except if'theyvféltvavgrea; m1stake,waS aboﬁt to be

made; and 2) to provide advice in all areas; at any time, whenever the

advisor felt it necessary.

Three of the sorority adviécrs,felt that their responsibility;was'tof*WW’“’””

provide advice whenever they felt it was necessary. The other two felt
"only when asked" or '"when a mistake was about to be made'.

Of the fratérﬁity’advisbfs,'four of the éix félt'ﬁhey shouid qn1yaf': o

provide advice wheh asked. One was very definite in saying§“ "Itf$‘théifv
fraternity, let them decide"§A'The'two qtherskfelt advising was a majbr"

role. One of the two went on to make the point that he felt advising was

a major role, '"hence the name of the office". He stated that he stresses

the point that what he provides is "advice". He feels that he is'glear,in 

expressing his wviews, which are freely available to the grqup‘members,,

but if the individuals in :hevgroup‘chose not to follow that advice that

it is their decision, and rightly so.

The author would personally hope that more guidance and direé;ioﬁ‘isk

offered by the advisors than what is indicated. SinCekbelonging §0'ag”H B

organization at this educational institution is»to'be a "learning experience',

- it 1s hoped that some 1earﬁing would take place. Meeting the educational and

personal needs of students through effective teaching, academic advising, and

counseling, and through University sponsored cultural, recreational, and

extracurricular programs, is one of the points stated in the Core Mission of
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the Uﬁiversity of Wisconsiﬂysystem.r The author is not saying that

1earn1ng is not taking place w1th litt]e advice from the ddViSOIS, but

that there would ‘be more opportunity for more learnlng with more guidance

from the advisors.' Wlth increased guldance the advxsors should keep in

mind, as one advisor pointed out that the group must rhoose to follow

the advice or not and that it is their final decislon whlch counts in

the end.

C. providing continuitv w1thin the group (i e‘, traditions, history,j

etc.) = The majority agreed upon this point except for two who didn t
agree and two- who chose not- to answex the question, that this was a very :
important responsiblllty of the advisor, espec1ally taklng into’ account

the rapid turnover of officers and members in general Also, thls is

very understandable that this area would be felt important considering

these organizations have deep roots and to»a‘large extent are based on -

ﬁistoryr and 7 tjrmﬂ tion

d. personal counseling of individual members - The answers to this

ware quite variedﬂ Two of the sororlty edVlsors felt it necessary only if

asked". One felt that individual connseling should oniy be given as lt

relates to leadership within the group, espec1ally with officers. One
felt it to be wery important and sometimes requests girls to come and -see-

her if she is concerned about them. One advisor chose not to answer.

Two of the fraternity advisors’ answers were quite vague, such as
"if needed" or "have on occasion Three of the six seemed'to'indicate.wf

this as being a res ponsibllitv and that rhey ‘do counsel. Another~indicated

that he did counsel, but only when as ked, ard then tried to refer them to
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individuals or areas that ceuld help.

Generally, the author feels the answers were vague because personal

counseling would tend to he anbencomfortable situation for the generai‘

lay person. The one sorority advisor who indicated that’she feels that; -

it is 1mportant and at times calls girls in to see her, happens to be

in the college personnel field is trained in counseling techn ques, andfv
has had a great deal of experience doing 1t sxnce it is a responeibility,,

of her JOb.’ The fraternity advisor who said that he does a great deal

of it, is an employee of the University and has been an. advisor of the

same group for many years, He seemed to be quite empathetic and capable

for counseling comfortably.’ The rest who indicated only if aoked", probably

see personal ceunseling as a rather threatening eituatﬂon for themselvee.

It is also possible that the term c0unseliﬁg may have been 1nferpreted

differently by the various adv1eors, therefore, answering they way they did

e. interpretation of Univer31ty polic1es - The magority of the ‘

sorority advisors seemed quite unsure as to what the University policies vere,

Two answered that yes, interpretation of University policies was definitely -

a responsibility of the advisor. One answered that they refer any questions

regardingtthis to the Panhellenic Advisor in the Student Activities Offiee.kpu

One admitted to belng Very unclear on these, while one chose not to answer.jd

The fraternity advisors all felt that this was a responsibility of

theirs as advisors. However one advisor expreesed some concern as to the

type of University policy which he may be expected to interpret to his group!,4e,,

Her personally Eelt that the Student Activ1ties Office attempts to keep unto

itself fineiweuthority in interpreting university policies and rarely

informs the advisors of these interpretations. He went on to say
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tbat the only exceptlons are when an organization v1olates campus policy.

Only then are some proper interpretations announced. Otherwise, he felt

that advisors are left to their own devices.

The author ‘feels that the ‘reason why more sororlty adv1sors are unclear

as to what is University policy, is becanse more of them are not affiliated

with the University, whereas all ot the fraternity advisors are.-

f;w interpretation of Natlonal s policies - All agreed, except for

two who -chose not to answer, that this was an 1mportant responsibility

which they all carry out.

. supervxsion of financial affairs - All of the eorority advxsors

felt that this was deflnltely one of their respon31b111tle aqd one went:

on to say that she had t*usted the (Chapter) treasurer, maybe too much

and lately'started'a get tough' pollcy . Several mentloned that they had

alumna members who also helped w1th the financial affalrs.

Two of the fraternltv adv1sors felt that adv131ng fLnancialeiﬂﬂkuum»“wweumwmm
was not of their respon31b111t1es. One of these two went on to say,,ueww,”

"that's their problem, it s their money'. Another advisor stated that,

"so far have not been,approached", so apparently, he has not taken on any..
responsibility as‘ef“yet. One adv:sor stated that it was a "MAJOR" respon~
sibility of his, becauSeithey owned a house. The last two indlcated that-

they were ihvolved, but;that an alumni member(s)‘also helped with this area.,m’kJ&

The study indicated that many of the fraternity advisors were not
advising the financial'affairs of their organization. Considering theeb'

large membership,of,most,ef‘these groups and the substantial-dues-charged

by these groups;it—seems—quite evident that there are very large sums of
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money whrch are unsuperv1sed by the adv1sor. It would appear that students

sometimes lackln0 the 1n31ght and fore51ght of someone more mature, would

perhaps spend the oreanlzatlon s funds unwisely. Tt would seem that some .
training and insights provided by the advisor may be a learning experience ,

which could carry over to the student llfe later on.

h. attendlng planned function of the group - General]y, the sororlty
advisors appear to have a problem findlng time to attend many . outside act-

ivities. They all indlcated that they felt they should attend some functlons,

but that time doesn t permit them to attend many. Several indlcated that

they did not feel it necessary to attend all functlons, because of the fact

that the girls are considered adults, and do need some time for themselves

‘without someone else looking out for them.
The . fraternity advisors also indicated that they attend quite a number.
of functions. One advisor indicated that he does not feel ”responsibls"ﬂ

for the group at these functlons, but that by attending, shows sunport and

it is an added opportunlty to serve the group and become more famillar wlth

the members. One advisor felt that one should attend, depending upon. the

nature of the activity.

Generally, the author felt quite positive, that they all felt it import;

ant to attend when possible, of which most indicated that theyvtried to do.

i. assuring scholastlc standards - All the sovority advisors, except

for one who chose not to answer, 1nd1cated that stressing scholastic standards

in the group was one of their responSLbilltles.

All of the fraternlty adv1sors who responded to this questlon, answered

yes, that they ,tressed the value of good academic standards for the group.k

One advisor really didn't answer ves or no, he stated that, '"they know their —
y y

responsibility as students, they are students first'. The author felt it
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encouraging, that the majority of the advisors supported scholastic:

standards in higher education,

j. maintaining the organization's records - The great majority of the

advisors answered - '"no responsibility" to this area. Most of the sorority
advisors did not feel it was a responsibility of the advisor to méintain***f
records. They felt that it was the responsibility of the officers. One

indicated that shehad’ nothing to do with'these, outside of'aSSufing théir

safe keeping. Only one sorority advisor felt that it was one of her réspon-—

sibilities to make sure'that‘adequatekrecords are kept and that they are kept

in an organized manner in a safe, accessable place, so that'informatiénimay'g

be obtained quickly if needed, 'One advisor chose not to answer.

The fraternity advisors, in this instance, ‘agreed With-thé"sb%érit§ 

advisors. Thekméjbrity felt théy had no responsibility fof'aSsuring*recofd
keeping and maintenance for their group. Only one chose not to answer the

question, —Of those that answered; several indicated that it was the respop—-— 1

sibility of the officers of the group.

In on2 of the previous areas there was the guestion on continuity.

The majority of advisors felt that continuity-in the group was-one-of-their.
major responsibilities. In this ‘section they state that maintainingurecords :
in not a major“fésponsibility; It is possible that the advisots'“tbnéapt*éf“”'

continuity is ‘different from the author's, therefore explaining the reason‘

why some of the advisors respond that they ‘did not feel that maintaihiﬁg re~-
cords was one of their.responsibilities. - This, to the author, would seem to

be very -important for the-group to continue -every year. “Good—records-would -

seen quite juwportant forvr continuitvy. Besides continuity within the local
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chapter, there are many time when National sends for certain information

from years past, Whiéh'onlYVCOuld éome»from records.

k. organization's house/apartment management and supervision - o

All of the organizations advisors answered, 'no résponsibility"'of "not

applicable" to this campus, except for one sorority advisor who chose not =
to answer, and two fratefnityvadvisors who do deal with housing fﬁgctions.

Several of the sororities do havévéérbfity'"HOUSes or apaftmehfé",ibdt the

advisors-feel this is5n0t5their'résponsibility; ‘Several mentidned that'thev

do maintain active housing édfpofation.
One fraternity does actually own a house. They managed to purchaée_
it before the city banned the multiple dwellings by all people in~thiéﬁcity,tu-4,

of which a large populafion'ére étudenfs.' The advisor iﬁdicatéd thatjéii~-

supervisibn and maintenance was done by an Alumni Control Board. One
other fraternity advisor also indicated that they too owned a house which

is maintained through a separate alumni housing corporation of whicl he

happens to be a member; but, which he does not feel is one of his responsi~

bilities as an advisor.

The author asked the question on houses/apartments because although .
she knew only‘several actually‘owned houses, all of the rest do manégé tbf' 

rent large housesand she wanted to know how much responsibility the advisors

took for these dwellings. With the houses not being comnected with the

National and Local chapter directly, and considering that the leases aref“
individual agreements made by each individual member 1iving there aﬁd,their,

landlord, one can understand that the advisors feel no personal responsibility.
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~1. attending to behavior problems of individuals in the group -

Three of the sorority advisors felt that this was a responsibility of

theirs, especially if it could have a negative effect on the chapter

3

as a whole. They would meet with thé,individgal or individuals,ydisc@ssr

the problem, and try}to straighten it out before it develcped into some- 1 _
thing major. One sorority advisor said that her chapter has a Chépter:

Relations Committee which takes care of these problems, but, that she also

personally stresses the importance of good behavior by all.  Auncther

indicated that she did not feel she should get involved and that it wq§(.

something the group should handle.

The majority of fraternity,édvisqrs felﬁ that no, this was‘hot'oﬁé‘,
of their responsibilities, thgt it was the respgnsibility of’the ch;pter.b
itself. Two:indicéted it was hot théif'reSponsibility and~that’thg gr§qp 
should develop and uphold their own standards. |

£,

m. the group's reputation with the University and‘community'~

The advisors' answers were generally very positive, in regard to this area.

‘All of the sorority advisors agreed that it was Important for the group to

uphold a good reputation and that it was their responsibility to be aware

of activities and behavior in the group to make sure that there is nothing

happening which could jeopardize the reputation.

The fraternity advisors, tended to disagree with the sorority advisors.

Two of the fraﬁernity advisors felt that this was not their responsibilityfww%4éw¥
One felt it was too intangible to measure. Another didn't answer and dnly"

two jundicated that, ves, this was a very important responsibility of theirs.

These two agreed that it was good to give advice and/or forewarnings before
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someone did something which could destray the image of the whole group.

n. the training of officers - The feelings of the advisors are quite

divided in this area. Three»of the five sorqrity advisors felt that this

was one of their responsibilities. They attempt to see thatwthe tféining"  
is accoﬁplished and accompiished-ﬁell. Onerof tﬁe édﬁisoié whaiénéQered;  ,
yes, indicated~that she felﬁ tﬁis area very importantkbeééuse;asJféf:és.

she was caﬁ;éfnédwtﬁ;wofficers are the cenﬁral core which reélly kéep ﬁhék

group going. Proper training of these individuals is very important., One

advisor indicated, no, she felt this was the responsibility of the previous

officers to train the new ones. - She felt that they knew more about it than

she did. One sorority advisor chose not to answer.

-Three -0f the six fratemity advisors indicated that this was not one

of théir responsibilities and was the respohéibility of previbus officers.

One of these three did say that he would help, "when necessary'". Two of

the advisors—did feel-this-was-one-of their responsibilities, that proper

training was important for the officers to function efficiently. One advisor

chose not to answer.

The author tends to agree with the woman who stated that the qfficgrs‘ .
are the central core which help keep the group going. TIf the previous
officers train the new ones, the advisor should organize this prdcess and.

oversee the process to make sure that it is being done thoroughly and to

assist and advise when needed.

0. »memberéhip (rushing) ~ All of the sorority advisorskfelt,that, ,L

their involvement-in this was important. They indicated that they-assist
by conducting rush schools, train the gigls in rush techniques; coordinate

alumni assistance, being included in general discussions, and advise when




necessary, and provide various other services by helping plan menus and

serve at the parties.

Two -of - the ffaternity advisbrs felt that, no, this was ncf fheit*
responisbility. Three answered, yes, it was their responsibility £6J 5
advise and help with ruShing techniques, etc. One chose not to answer.

Rush, which helps to bring new members into the group, is very impor-

tant for the livelihood and continuity of the group. The author feels this

is definitely an area where the members could use some guidance and advice

from their advisor.

SECTION E: OTHER QUESTIONS IN REGARD TO YOUR ROLES AND RESPONSIBILITIES

In qﬁestion number one, the advisors were asked if they knew what their

legal responsibilities were, as advisors to an organization. It was

discovered that the answers varied, and interestingly enough, tha answers

given by the majority of the sorority advisors were the opposite of the

majority of the fraternity advisors.

Four out of the five sorority advisors answered, no, that they did not

" know their legal responsibilitiés.v One answered, that ves, she did. Five

out of the six'fraﬁefﬁiﬁy édvisofs'ahsweféd, Yes, that théy did kndw'their

legal responéibilitiéé.hqbﬁé4df thbseVWho answered yes, WentVOhyfdrséy that

he was Quite aware of theylégal responsibilities dccording to their National,

but, on the other hand was not aware of what they were according to the

University. He felt that "certain University administrators were not sure

of the legal respoﬁsibilities as required by the University, themselves'.

He indicated that he found some such officials still viewing the role of

student activities as involving the concept of "in loco parentis'. He did
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not agree with this.
The author feels that, as a result of the answers given in regard to

the legal responsibilities question, that the whole question of the‘égé‘de

majority in the University setting and the implicatioms thereof;'nééd‘tb”be

clarified for the sake of thé'Uﬁiversity and the advisors aIiké.
The second questiqﬁ asks the advisors what they see their role as‘L"

advisor to their organization as being. The similarity among the sorority

advisors ansﬁets were remarkable. “They all genefally agfééd°£ﬁaﬁ~ﬁheVl ’°'
advisor is "liSCenef,'médiatof, provide§ of new fresh ideas, a grdﬁ?

supporter, an overseer, and educator, an overall creator of a healthy

atmosphere”.

The fraternity advisors, on the other hand felt they were "simply
an advisor". Several of them mentioned a couple times throughout the

questionnaire, that they should not be too involved. The author got'the

feeling that the fraternity advisors were overly concerned wzth’"gett;hg“Mkm
in the way", of "being too directive', of "becoming a dictator".‘>Théy-”75l'

‘didn't seem to have found a happy medium between the two extremes.

Question three-asked if they attended weekly meetings. Five out of

five sorority advisors answered ves, that they did, while three out of the

six fraternity advisors answered yes, and the other three answeréd no.

Research indicates that attendance and involvement of advisors, assist the

functioning of the group. If the research is accurate, a problem can and
may exist with some of the local organizations.

The next question asked the advisors opinion as to what characteristics

make for an effective advisor. The sorxority advisors providéd'quité detaiied,



descriptive answers.  Some of the c¢haracteristics they expressed'were:

underétanding, patiehce, enjoys working with young people, p051tive attitudes‘

receptive to new and different ideas, directlve but not overly s03 mature,

believe in wvalue of Greek 11fe well versed in (Chapter s) organizational

structure; assertive yet understandino; concern; one with ample time
devote flexlblllty, 1nterest, availability, and backgrouﬂd experience with

Greeks.

The majority of fraternity advisors-were short and to-the point by saying -

one who does not run the‘organization, and one who isfpassive. Some of ‘the
others indicated such characteristics as:~inf6rmed' stamina; effective comm—~
unication skills; ability to work with dlverse peopleo, patience; interesﬁ;we

understandlng; ob3ect1v1ty, ‘and loyalty.

Generally, the adv1sors expressed some very impo1tant characterletics

for advisors to possess. The authar agreed w1rh their answers.

Anotherwquestien,aaked;hgw well the advisors felt thev’know the members

of their group. Two sorority adVisOrs expressed, '"very well” and the other
p ‘

three said, “very well" to "quite well". The fraternity advisors answered

three of them, ''very well'; two of them, "well" to "not so well®; and one,

"adequately'. The sorority advisors seem to know their members slightly

better than the fraternity advisors. Interestingly enough, the majorftv

of the sorority advisors 1ndicated a concern over thelr having adequate time

for the group, and the fraternlty adviqors never expressed this concern.

There is quite an interesting split between the sorority and,frapexpity

advisors over the question.of authority. Four out of the five sorority

advisors felt-thatt-Ythe amount-of authority-was staggering at times'; that
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they had "enough'; qulte a bit" '; and "as much as I want”. The other

sororlty advisor also felt that she hud authorlty, but, the final aurhorlty
was National, All of the sororlty adv1sors agreed that, indeed they do
have authority over'their organizations.

However the magority of the fraternity advisors felt quite the opposite.:

"y "do nct

They indlcated "none''; "very little" "I'm not into authorlty
see the advisor as an authority figure at.all" Two fraternity advisors ey

didn't answer one way or the other, but stated that they felt their advice

was listened to when they gave .it; an 1nd1cation, perhaps, that.because

the students listen, that they do have some authority. The authorffound* o

it quite interesting to discover that the women felt they have authority S

and the men felt . they do not.
As to whether they use thelr authornty, in regard to the group g
making, if in fact they felt they had authority, was another questlon. Tn

majority of the sorority advisors indicated that, ves, thev do use thelr

authority in regard to the group's Dolicy making. Only one sorority advisor.

chose not to answer the question. However, four out -of the six fraternlty

advisors indicated that, no, rhey do not use authority or have authorltv.

Une advisor stated that yes, he does use authorlty in regard to the group 's

policy makln One adv1sor answered "not appllcable He was one that

indicated that he "was not into authority"

Would you as an advisor ever restrict your group»from something;because«

you felt it would have negative repercussions, was asked. Four Out of the‘

five sorority advisors said yes, they would. Only one sald no, but would’

advise against it. Three of the six fraternity advisors answered no, they

would not restyict the group. One indicated that he would. One indicated
that he would restrict the group, but would advise them; one said it would

depend upon the situation, but that yes, he would in some circumstances.
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Once again, it appears that the sorority advisors feel that,they have

nore-authority and- are willing to use it, whereas the majority,of;fraternity

advisors do not agree with the idea of authority.

SECTION F. MAINTENANCE/SUPERVISION VS. EDUCATOR

The purpose of this part of the questionnaire was to discover what-role
the advisors at La Crosse, percelve themselves as having, either supervisor
or aducator. Recently, the more acceptable role of advisors has been that

of an educator. What with the dge of majority, students are conSidered,

adults éndbare not in need of superﬁisidn any ionger;v
The'sorority advisors were split-on this queStiQn. Two indicatedzthat

they see their role as being that of a - supervisor and two indicated educator:

One indicated both - educator aﬁd supervisor, The fraternity advisors: were |

just as diverse with their answers. Two indicated that they saw théir~f§le

as thatkof an educator, one saw it as that of a supervisor, two indicated‘both

supervisor-aad-edueator,—and-one.-indicated neither.

It was indicated that the slight majority felt they were educatdrs and

a close second felt that they were both, educator and supervisor.  This

is an indication that the advisors were keeping up with the changingQEimev

and were adapting to the changing status of students according to recent

literature.

The majority of Greek advisors feel that they have educationalfrequn—

sibilities towards the members of their groups. Ten out of the eleven: .-
advisors indicated that ves, they do have educational responsibilitiés'and';

they listed what they felt some of the responsibilities were;wsuchmaszf/

planning activities, social behavior, setfing a good exanmple, encouraging
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education, and willingness to assist students in maintaining their
scholastic advancement. Nine out of the eleven Greek advisors also indic-

ated that they initiate and carry out some of the educational programs.

themselves, instead of leaving it all up to the officers or general mgmbers
of the group.. -Learning experiences in the organizational settingﬁarewvery
important, especially when  the otganizatibns are part of an educational

community,

However, when the question was asked whether the advisors ever con=

ducted leadership training or devéldpment workshops for their group,; nine:  

of -the eleven advisors answered no, that they did not conduct any leader—

ship training of any kind. Only two indicéted that»they,did cgnduct}trainingﬁM
The authofbfeels the development of'potential 1ééders is one-of the |

major res?onsibilitieé of the ainsbr.' The developﬁentrof pbténtial iéaderé

should begin with the pledge class. The advisor should work quite closely

‘with the pledge trainer in working with the pledges. The. greater majority

of the advisors indicated minimal contact with the pledge ttainer»andﬁplédyé

class, when asked how closely they worked with both the pledges and pledga

trainer. Several sorority advisors mentioned that they may have one meeting.

with the pledges‘to“gbrpvar,lacal history of the Chapter. Several Qf~thé

fraternity advisors-indicated that they speak with the pledges informaliy

when they come for their signatures:; still a partial requirement duxing

pledging, fdr some of the Creek organizations. The majority of the adviSOrsv
indicated that it was the pledge trainers responsibility to,work”with;théj 
pledges. Thewaufhorwfeelswthat some -of -the-advisors may be-nissing-an-—-
excellent copportunity to-improve the leadership of their group and the group

as a whole, by not working with the pledges and pledge trainer more closelv.
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‘When ﬁhe advisors were asked if they felt it was one of their respon-
sibilities to help identify and cultivate potential leaders of the Chapter,
their responses were very @iy;ded. Six of the eleven advisors feit_;hat
it was one of their respomsibilities, and the other five sald it was‘not"
their responsibility. “When askgd‘if indeéd they did feel it theif respon=
sibility to cgltiVéte poténtial 1eaders; and how they went ébout doing this,

the answers were ''encourage them to yun for office’.

When the advisors Wére‘asked if they met regula:ly with tﬁeir officers,
only five said ﬁﬁat they did meet regularly and six said4that,£hey didn'ﬁ
meet regularly. When asked how often they did ﬁeet, three advisoxrs said
weekly; one bi-weekly; one once a month; three advisors meet with their~
officers 3-5 tiﬁes a year; two indicated seldom; and one said, ves, she
does meet.with theﬁ. |

The last question of the questionnajire asked the advisors to respond

to this statementt “Every teacher knows-that students are going—to-make
mistakes and that it is part of the teaching function to correct and elim—.

inate these ervors. But, sometimes the advisor should permit mistakes, not

only bhecause thev are impossible to avoid, but also, because they may . in

certain circumstances be the best or most learning experience'. The majority

of the advisors, six out of the eleven, agreéd with this statement. Three

'agreed, but with the stipulation that it depended on what kind of mistake

was happening, they didn't want any permanent harm to come to the group or
any individual(s). Cnly two out of all eleven disagreed with the statement..
When asked if thev ever actually permit mistakes on purpose for the

sake of learning, the answers were divided about the same way as for the
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previous question: five said yes; four said no; and two chose not to answer. .

The author belived most of them would decide whether or notuto,permit the .

mistake, depending greatly‘upon the type of mistake about to happen.
As a result of this study, it appears that the sorority and fraternity

advisors at the Unzver31ty of Wisconsin ~ La Crosse, are follow1ng the

current trend by adaptlng the role of educator as oppoaed to Lhar of
supervisor. Some of the adVLsors still see thelr role as that of a super—

visor, some see it as both educator and superv1sor. Perhaps the two roles

will never completely separate.




Chapter 5
Summary, Conclusions and Recommendations
SUMMAR?
The purpose of this study wés toainvestigatg, examine,‘aﬁd describe
the»roles and'résponSibilities of the sbrorityAénd fratéfnity advisofs,»
on the Uﬂivérsiﬁy of Wiéconsin - La Crosse campus. To meet the stated

purpose, an extensive questionnaire wag distributed to the social sorority

and fraternity advisors, as a tool to reveal the needed information.
The answers to the questionnaire inquiring about the advisors' perceptions
as to thelr own personal roles and responsibilities was analyzed accofding

to the current trends in advising student organizations.

The population was composed of all eleven social sorority and fraternity
advisors on the University of Wisconsin - La Crosse campus during the Spring

SemestermofwiQJETﬂ_Iheminformationwwaswgathered from the eleven-advisers

directly through means of the questionnaire.

Th findingsvof this study revealed that the majority of answers

hi

provided by the advisors were divided between the sorority advisors and

the fraternity advisors, with the majority of sorority advisors answering

the opposite. “The worority and fraternity advisors generally tended to

disagree over what they perceive the roles and responsibilities of advisors

as being. The results also indicated that generally the sorority advisors
wers more responsible for their groun and more in agreement with the current

trends in student group advising today, as opposed to the fraternity advisors

who left much more up to the group and senerally appeared to be much less

involved with the organizatiom.




Other tesﬁltskdf~the‘studyfrevéaled:

1. The average age of the sorority advisors is a bit younger than that

of the fraternity advisors.

2. The typical fraternity advisor has been with the same group twice

as long as the typical sorority édviSér{'

3. Sorority advisors were all appointed by the National organization,
whefe'as~éiliffaﬁéfﬁity'advisors were asked by a student member and selected

by the organization.

4. Generally, the sorority advisors feltvthat'they knew the‘membéfs‘
of their group better than the fraternity advisors felt they know the members

of their group.

5. All but ome sorority advisor felt that she had a great amount of

authority over the group, but realized she must be vefy CéfefﬁiWWiEhﬁﬁhis“'

power of authority. The greater majority'df fraternity adVisérsfﬁéféfé

thisﬂi@eavdf“héﬁiﬁg"éuthdrity over the groupkand felt they had none, per se.

The sorority advisors felt responsible for their groups and felt they have

the final say.: The fraternity advisors felt that the group has theﬁfinal k_ 

responsibility and authority and that he, the adVisor, was there oﬁl§‘t6x

provide advice and only if the group asked for it.

6. The‘majority of advisors did not work very closely with‘thewpiédgé
classes or the pledgé trainer. | | |
7. Half of the advisors felt they ﬁad the responsibility'tq'éﬂltiVéf&f{
potential leaders in the Chapter, and half felt they had no‘réébgﬁéibiiiﬁyiin

this area.

8. The majority of advisors did not conduct any leadership training

and/or development workshops for the group..v
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9. The majority of advisors seldom had private meetings with their  .

officers/executive board.
10. The ma1ority of advisore felt that the phxlosonhy of al]ow1ng

mistakes for learning's sake 1s qulte acceptable. Seve*aL ddded the &

stlpulation that they agreed but that it depended upon the mistake about
to be made, whether they would allow it to happen.
CONCLUSIONS

On the basis’of the data in this study, the following conclusions

were drawn:

1. The majority of sorority advisors felt they received adequate

training for the positioﬁ, whereas the majority of fraternityladvisers

felt they had not recelved adequate training.

2, The magority of sorority adv1sors did not feel fhey are aware
of their legal responsibilities, as advisor to an organization, whereas the

majority of fraternity advisors did feel this awareness.

3. The sovrority advisors saw their role as a student group advisor

being a very active participant and involved with what's happening in '

- the group; whereas the fraternity advisors appeared to be murh more pa sive,

to the point of being overly concerned about "getting in the way and ”being

too directive'.

4. The majority of the advisors felt that as advisors they were also

educators and hed educational responsibilities,
5. Sorérity advisors felt wmuch more in contrél and.had_more euthoritYV?

than fraternityredvisefée | | TR
6,vVSQroritykaavisors accepted more of the responsibilities listed

in the questionnaire as being imﬁortant for their role, than did the ffaternitvam

advisors.




108

7. Fraternity advisors had a much greater need to know their iegal‘b

responsibilities, than the sorority advisors.

8. The sorority advisors saw their role as being much more active

and involved, than the fraternity adv1sors.

9. " The sor011ty adv1sors had more of a need for authorlty over - the~7
group than had the fraternlty advisors.

10. Generally, the adv1sors did not feel a need to develop 1eaders

and leadership w1th1n the group.

11. vThé advisors generally did not feel the need‘torwork with the
members of the group from their very beginniﬁg as pledgas;V | |

12. The majority ofvadvisors did not feel the need to meet fegqlarlyv
with thelr offlcers/ewecutlve board. o L

RFCOWMEVDATIONS

This study descrlbes the personal perceptlons of the soolal Greek adv1sors, ol

asto- thcir“TOleS”ﬂnd respon31b11 ties-as- advisors of a studentuorganization“

3

An important result of the study is the vast dlfference between therviews -

of the sorcrity advisors and the views of the frarernity advisors towaros

what they feel is their position as advisor to a student organization

Based upon the information gained while conducting the study and analysis

of the data, the following are recommended:

1. That National Fraternities be more instrumental in the choosing :

of their chapter advisors.

| 2. That National Organizations provide more training for thairj¢hapter 

advisors. |
3. That the Unlverqnty, gspecifically the Student Activities Office,

conduct some classes, seminars, and/or workshops for student organization




advisors. These would better prepare new adVisors for the poéition a d'

keep older adv1sors up to date and informed of currenr changes jn thelr area.

4, That the National Organization and/or the Un1vpr51ty advise tne

’indiv1duals of thelr 1°gal responstbilitles as adVlSOLS to-a student organ—'

ization, by holdlng a workshop or simlnar on the legal responsib1]~ ’kv,i

of student group advisors.
5. That the Universxty keep the advxsors 1nformed and aware of certain

polic1es of the univer31ty which the adv1sor may bp expgcted to 1nterpret ,

to the group.

6. That tbe advisors take more of a respon51b111ty in the training of

officers.

7. That the advisors take more of a responsibility for ccndUCﬁiﬂg:"

leadership training'and/or,development,in'theygroups, or make sure it dsoo o
done by someone qualified.

8. That the University educate the advisors in the area of leadership,

cultivation, development, and training.

9. That the advisors work more closely with pledge classes and pledge

trainers.

10. That the advisors hold more meetings with their executive hoards.

11. That more research and study be done in the area of student gfoﬁp

advising today.

12, That more research be done in the area of the legal responsibilities
and liabilities of student group advisors today.

13. That if this study is replicated at some future time, that some

of the terms be more clearly defined for the advisors (i.e., training, -

counseling, etc.)



‘14. That if a study similar to this one is done at a ruture‘date;'thet‘,

the National organizations along with the members of ‘the organizations also

be surveyed. Discovering their opinions and contrasting'them with'the

advisors' oplnions may prove to be' an- 1nteresting study.

15. Although thlS study did not attempt to evaeuatc the advih rs

responses from the viewp01nt of the members of the organlzatlcns themselves,

the student's~investigatioﬂ into this area may reveal some discrepancies

between what the advisorjclaims'to do~and what he/she aetualldeOes, By

obtaining‘student'memberiopinibns, one: might obtaln a truer picture of

the roles,andwresponSibilitieswactually carried;out»by the advisoxr. -~

it is

Therefore, in addltlon to the recommendatlons 1lsted prev1ouslv,

suggested that A study be conducted investlgatlng student member perceptlons"

of what they see as their advisors' roles and responsibilities and what

they would like to see in an advisor.




BIBLIOGRAPHY -

Books:

I Bloland;y Paul-A—Student Group'Advisiﬁ? in Higher Eduéatioﬁ;;The:f,
American College Personnel A99001af10n ‘Student Personnel
Serles No. 8 1967.» ~ ; ¢

2. avely, Franqu E., Student Partlclpatlon in Collegg AdmL
"New York Teachers Colloge Columbia Unlver31ty 1%5?.f“

3. Johnson, Clyde Sanfred Fratevnities In Our Colleges, New York
Natlonal Interfraternlty Foundation 1972

be B Wueller, Kate Hevner Studont Perscnnel Work in Hv , el
Boston: Houghton Mifflin Company, 1961,

5. Williamson, E.G., Student Personnel Services in Colleges and Univ—
sltles, New York: McGraw : -~ ‘Hi1l;:1961.

6.“Willxamson,'€ G., and Donald A.'Biggs, Student Pérsonnél chk4’
- A Program-of:Developmental Relatianshlpa, New York: John
Wiley & Sons; Incev, 1975+ ESTIIE

Periodicals::

1. 'Blolan&;~?auL~ATTwﬂ$hemPersonnelmworkef as a Student Group Advisor,"
The Journal of College Student Personnel, 2:43:-47, 1961.

2, 'Bloland P.A., ""The Role of the Student Organizaticn Advisor,"
The Personnel and Guidance Journal, 41:44-49, 1962,

3. Bryant, A.L., "The Fraternity Advisor," The Egrsogggl and Guldﬁncc e
Journal, 36:203-206, 1957. e

4. Colladay, Stephen, 'Reactionary Fraternity Leaders,'

Colleve Student Personnel, 12:214, 1971.

Journal of

5. Crafts, W., "The Student Press: Re-examination and Reconciliatiom,"
The Journal of College Student Persomnel, 7:67-72, 1966,

6. Cummins E., "Thc Role of the University in Shaoxng Student Valuea,'

7. Elton; Charles F. and John C. Swmart, ”Many Are Rushed, But. Who W111
Pled-e?” qurna1 of College SLudPnt Pereonnpl 12:204~ ZO7 1971

3. TFitzgerald, Laurine E., "Faculty Perceptions of Student Personnel
1unctlonq,' The Journal of College Student Personnel, 3:169-179,
1962,




10.

11.

12.

13.

14,

15.

16.

17.

18.

French, A.O., "Student Activities and Faculry Relatlonshlps,
NASPA 2:9-14, 1965.

Gaw, Esther Allen, “Advising Means Administration,'
Higher-Education; Vol 441933,

Journal of 'v“

Gordon, Suzanne, "An Instrument to Measure Attitudes Toward Selected
 Fraternity Attitudes," Journal of College Studeént Personnel, -
13:229-232, 1972, . L o

Kamm, R.B., "The Faculty and Guidance," The Journal of College
Student Personnel, 5:220-225, 1964. :

Klopf, Gordon, '"The Roles of the College Faculty Advisor with the
.Student Group,'" The Journal of College Student Personnel,
2:38-42, 1961, SR

Letcworth, G.E., "Fraternities: Now and In the Future;" Journal of

College Student Personnel, 10:118-122, 1969.

Packwood, William T., Robert M. Gassé, Jr., Barry J. Lyerly, and
Joe Moklebust, 'Greek Individualism and Activism: A New Study,"
Journal of College Student Personnel, 13:224--228, 1972.

Prichard, Keith W. and Thomas H. Bukton,'"The Social Fraternity
System: It's Increasing Problems," Journal of College Student
Personnel, 13:218-223, 1972.

Ptacek, P.H., "A University' Attempt to Couvcel Student Leadexe
Journal of Higher Education, Vol., 28, 1957.

Smith, F.W., "Student Personnel Deantc: Faculty Pprspertlves,
NASPA, 2:14~17, 1965, o




APPENDIX A




QUESTIONNATIRE FOR SORORITY AND FRATERNITY ADVISORS:

A. BIOGRAPHICAL DATA:

1.) Your name --

2.) Sex -~ .. . ‘,~,‘~vfeméle‘, Vﬂ~ ;;‘w~ r . -,'maie

3.) Your age -

4.) What is your profession?

Is-its- ‘wfull time,for : part time?

(2]
.
N

Name of the group you are advising -

6.)  How-many years. have you been the. advisor to this group?

7.) How were you chosen to be their advisor? Please.explain.

! 1.) Do.you feel you received adequate training for your position as advisor

to vour group when you began?  Please explain.

2.) Did you receive any\speciél.materials, such as guidelines, booklets, etc...

to get you started? Please explain.

"

3.) Does your National furnish you with any "How to..." guidelines for advising?

Please. explain. ...
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C. OUTSIDE ASSISTANCE:

1.) Do you have a supervisor from your National? ves } no

2.) 1If yes, to the above question, in what ways is this individual helpful

to you? (i.e., assistance with training officers, in clarifyihg‘National

rules and regulations, in providing information in regard to questions you

may have, providing materials when you request them...) Please explain.

3.) Do you feel you receive adequate information and assistance from your
“National Organization? - (i.e., literature, guidelines, bulletins, advice,

SUPDOYE. o) oo o yes . no

£~
S’

If no, to the above questioﬁ, what kind of additional help/assistance would

you like? Explain.

D. ROLES AND RESPONSIBILITIES:

1.) Would wvou vlease expound on what you feel your responsibilities are, as

advisor to your group, in regard to the following areas:

a. weekly meetings -

b. providing advice (i.e., in regard to different functions, programs,

sponsored bv the group) -
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¢. providing cbntinuity,within thekgroup (i.e., traditions,khistorv,

ﬂlumni s ) -

d. personal counseling of individual members -

e. interpretation of University policies -

£. interpretation of National's policies -

g. supervision of finan¢ial;affairs -

h. attending other planned functions of the group (i.e., fund raising,

social functions, philanthropic, trips, pledge activities, on-campus,

and off-campus...) -

; i. assuring scholastic standards -~

maintaining the organization's records ~

de
.
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k. organizationS'House/apt.kmanagémént and»supervision -

i

1. attending to behavioral problems of individuals in the group -

m. the groups reputation with the University and community -

n. the training of officers -

0. membership (rushing) -

E. OTHER QUESTIONS IN REGARD TO YOUR ROLES & RESPONSIBILITIES:

1.) Do vou know what your legal responsibilities are, as an advisor to an'.

organization? ves no

Please explain.

2.) What do you see your role as advisor to this organization as being? Please

explain as thofoughly as possible.
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3.)

4.y

5.)

6.)

8.)

9.)

10.)

11

F. MAINTENANCE[SUPERVISOR vs. EDUCATOR:

Advisor Questionnaire

Do you attend every weekly meeting? s yes T iae

e L o e [

In your opinion, what characteristics make for an effective advisor? .

Please explain.

How well do you know all of the members of your group?

Do you feel that they feel free to come and see you when they need to?

yes , no

Do you make your address, phone number, and hours when you are available,. .

known to them? - yes ‘ nec

How much authority do you feel you have? Please explain.

Do you use it in regard to the grou's policy making? _yes . mo
f P Yy

Would you ever restrict the group from doing something because you feel

it may have negative repercussions? yes no

Do you have any other comments to make in regard to this question of

authority?

1.)

2.) Do you feel you have educational responsibilities?

Do you see your-role. as-being more of an-educator or supervisor

Tredueat super\?isor‘v o

A e s
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6.)

7.)

8.)

11.)

13.)

14.)

Advisor Questionnaire

1f yes, to the above question, what do you feel they are? Explain, ’

Do vou - ever initiate educational programs? ves no -

If yes, to the above question, could you give examples?

Do you ever conduct leadership training and/or development workshops for

your group? yes o

If yes to the above question.,.. please expain and give some examples.

How ciosely do you work with the pledge trainer and the pledge class? Eiplain.

Do you ever conduct any classes/sessions for the pledge class? yes

Do vou feel it is one of your responsibilities to help identify and

cultivate potential leaders in your Chapter? _yes no

PP S

If yes, to the abova quastion, could yvou explain how vou do this?

How often do you have private confarences/mestings with your officers?

Da you meet with your Executive Board regulavrly? ves - : no-

Do you have a specific-time during every-meeting when it is-your-turn to-

speak? ves no
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15.) 1If yes, to the above question, do you feel you use this time to make

constructive suggestions and advice? _yes no
16.) Every teacher knows that students are going to make mistakes nad that it

is part of the teaching function to correct and eliminate those errors.

But, sometimes the advisor should permit mistakes, not only because they
are -impossible to avoid, but also because they may in certain circumstances

be the best or most lasting learning experience.

How do you feel about this statement?

17.) Do you ever permit mistakes on purpose for learning's sake? yes

G. DO YOU HAVE ANY FURTHER COMMENTS OR QUESTIONS WHICH YOU WOULD LIKE TO ADD TO MY

STUDY OR MAKE-IN-BEHALF OF THIS QUESTIONNAIRE? .=




