
ABSTRACT 

OFALLON, S.P. Factors contributina to the development and transition of 
phvsical leisure activities for secondarv level individuals with mild to moderate 
coanitive disabilities. MS in Special Physical Education, 1995, 78 pp. 
(P. DiRocco) 

School professionals (N = 23) and individuals with mild to moderate cognitive 
disabilities (CD) (N = 18) were questioned concerning the loisure curriculum 
taught during secondary education. School professionals surveyed were from 
the fields of special education, adapted physical education, and regular 
physical education. Subjects with CB exited second,ary school between 1989- 
1991. 'The survey and interviews gathered information on leisure activities 
taught and what leisure activities the individuals are currently participating in. 
Percentages summarized the data, and the Fisher exact test was used to asses 
their equality. Community size and availability of leisure facilities affected both , 
what was taught to the Ss with CD and how professionais could teach leisure 
skills. Two factors that appeared to affect leisure activity in postsecondary life 
were lack of transportation and lack of time. Eighty-three percent of the Ss were 
engaged on a regular basis in 2 or more leisure activities even though in some 
cases they were not the same activities learned in school. While the 
professionals stated that they attempted to follow IEP goals for leisure 
education, the actual activities taught were limited by the facilities available in 
schools and communities. In addition, there appeared to be a lack of frequent 
collaborative planning with community personnel. Further investigation is 
needed to discover actual reasons for the lack of collaborative planning. 
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INTRODUCTION 

Public schools are mandated by Public Law 101 -476, The individuals with 

Disabilities Education Act (IDEA), to provide transitional goals in the Individual 

Education Program (IEP) for each special education student at the secondary 

level. This mandate states that leisure education and leisure skill goals are to 

be included, so students can transition more easily into leisure programs within 

their communities. Ittenhach, Larson, Sgiegel, Abery, and Prouty (1993) said . 

the transitional period, for individuals with cognitive disabilities (CD) who have 

not learned leisure skills, is a crucial time. Individuals with CD need to lea 

how to access leisure programs within their communities. lttenbach et al. 

(1993) stated that family members, professionals, and fri 

CD need to work together to help them have the opportuni 

participation. 

Morreau, Eichstaedt, and Cross 

provide "meaningful activities" to indi 

individuals frequently have great 

persons. Collard (1 981) suggest 

individuals with CD can help th 

proficiently at jobs or improve u 

effectively, and 4) become integra 



Bedini, Bullock, and Driscoll (1993) designed a study with the purpose of 

preparing individuals with CB to make the transition into the community using 

the leisure education tools they were taught. The authors reported that leisure 

education programs in the public schools, to a degree, promoted better leisure 

knowledge for individuals with CD. The authors' results showed a need for 

parents and community leaders to support quality leisure programs during the 

public school years and to support cornmuni\rr based leisure programs once the 

individuals exit schools. 

Block (1992) recommended that physical education for students with 

severe disabilities be age appropriate and conducted in community based 

acilities. Block and Krebs (1992) stated that the goal of special education is to 

ommunily based facilities, 

n life-long leisurrj skills that 

diviauals with CB to 



There is a need for school administrators, special services person 

(e.g., special education, adapted physical education, and physical ed 

teachers), cammunity recreation specialists, and therapeutic recreation 

specialists to look at leisure transition planning in schools and community 

settings for individuals with mild and moderate CD. Dattilo and Schleien (1994) 

said that the role of community recreation professionals, including ther 

recreation specialists, is to provide thorough leisure services for individual 

CD. This is done by aiding the other professionals in the person's life t 

more about leisure skills that strengthen the individual's daily life skills. 

and St. Peter (1991) recommended that professionals in schools 

community settings should try to teach individuals with UL, self a 

leisure appreciation, decision making on independent leisure ac 

how to find and use appropriate leisure resources, a 

The purpose of this study was to determine if th 

curriculum is sufficiently preparing 

their leisure skills into postsecon 

addressed: 1) What factors deter 

each student? 2) Are relate 

transportation, using money, o 

being taught to help achie 

How much and what types o 

recreation services and the 



METHODS AND PROCEDURES 

Subiects 

Two groups of subjects participated in the study. One group consisted of 

individuals with mild to moderate CD who had been out of school from 3 to 5 

years. Eighteen individuals with CD, from six school districts, formed this group. 

The individuals had one or more of the foII~wir7g conditions: cognitive 

impairment, Down syndrome, severe learning disshility, or head injury. Table 1 

shows their gender and graduation year. 

Table 1, Demographic information for individuals with CB 

Comtnunitv Grou~* 



The second group comprised school professionals responsible 

developing and/or implementing the leisure education transitio 

the six school districts from which the 18 individuals with CD h 

Appendix A). These professionals included special education teache 

adapted physical education teachers, and regular physical educati 

Twenty-three eligible professionals from six school districts, answere 

questionnaire. Table 2 shows their gender and professional discipline. 

Table 2. Demographic information for professionals 

Characteristics 

Gender 

Male 22 5 

Female 78 18 

Professional Disci~line 

Special Education 65 15 

Adapted Physical 31 7 
Education 

Regular Physical 
Education 



6 

Recruitment Procedures 

Pupil service directors and research coordinators fronl 11 schools districts 

were contacted by telephone or letter asking for their assistance in identifying 

students with mild to moderato CB who had exited from their programs froni 

Z989-1991. To protect the privacy of the students, a pac;i;et G! information was 

sent to the pupil service director at each school which included: letters to the 

parents or guardians discussing confidentiality, recruitment letters with stamped 

self-addressed (to the investigator) return envelopes, response letters, mailing 

IsSsls, director's letter and/or second director's letter with instructions, and 

they identified as eligible for this study. Packets of 

initially mailed to 76 individuals with CD or their families. Of 

quently found to be ineligible, Thus, 71 apparently 

rom any individual with CD in a specific school district 

d eligible for the study. 

sed, the pupil service directors 



directors did not have the time to make the phone calls, recruiting subjects in 

that district stopped. 

Individuals who mailed back response letters indicating that they 

consented to be involved in the study were promptly contacted by telbphone, 

and an interview time was arranged. In all, 13 individuals agreed to participate 

following the first mailing, and an additional five agrssd after the second 

mailing. Eleven refusals to participate were received, and no responses at all 

were received from 42 individuals. 

Vllhen an individual with CD consented to participate in the study, the 

school's pupil service director was contacted by telephone and asked to 

provide the names of the professionals who taught leisure curriculum/transitior! 

to the students with CD. Once the professionals were identified, they were 

contacted by telephone to request participation. One pupil service director 

volunteered to distribute the questionnaire to her staff. After the professionals 

were identified and consented to participate, a cover lett 

and a questionnaire were mailed to each of them with a set of ins 

stamped self-addressed return envel 

confidentiality concerns were ad 

weeks to return the questionnair 

weeks, the professional or pu 

and asked to re& 



Interviews 

Interview procedures based on the guidelines from a research study on 

interviewing individuals with CD were followed (Malik, Ashton-Shaeffer, & 

'Kleiber, 1991). lnterviews were arranged over the telephone, and the 

individuals or their parents/guardiatls were given the choice of where they 

wanted to meet. Over 60% of the interviews were conducted in the individuals' 

home environment. At the beginning of the interview the researcher described 

the interview process in order to help the subject feel comfortable. Every effort 

was made to minimize distractions, although this could not always be done 

completely (e.g., home environment or public facility was noisy with other 

people around). Attempts were made to keep the interviews under 45 minutes 

in order to hold the individual's attention, The parents or guardians of the 

subjects were invited to stay in order to check the individuals' responses for 



newspaper and use of public transportation). 

A questionnaire was developed for the school professionals using yes/ 

notdon't know responses. Inquiries were made about the leisure curriculum 

content for students with CD and how those particular activities were chosen. 

Questions were also asked about transitional related skills and how the related 

skills were chosen, and about collaboration between the public school and 

community recreation specialists in the transitional process for individuals with 

CD (see Appendix E). 

Before data collection began, pilot studies were done to test the intervi 

questions and the professional questionnaire. The interview questions wer 

administered to four adults with CD who lived in the ha Crosse area. The PI 
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he pilot study also demonstrated that more reliable data were obtained when a 

parentlguardian was assisting the subject with the questionnaire. 

The professional questionnaire was administered to five teachers who 

I were enrolled in a masteh degree program in special physical education. This 

pilot showed that the questionnaire required between 20 to 30 minutes to 

complete, and that the transitional questions were appropriate to professionals 

ural areas. Each teacher who answered the questionnaire 

transitional questions were appropriate for fellow educators 

ditions or corrections were made to the questionnaire for the 

used to summarize the characteristics of the 

sed to test equality of such percentages. This 

sizes of both subject groups. 



and the community services (e.g., transportation and recreation 

each city had were also examined. Each community classified in Gr 

satisfied all five of the following requirements: 1) at least four gov 

privately run leisure locations (e.g., parks, bowling alleys, swimmi 

2) three or more leisure activities for indi\/iduals to participate in in 

or with groups during the winter months, 3) different leisure sports area 

available in the warmer months, 4) a recreation department, and 5) local 

transportation. Each community classified as Group B failed to satisfy 'Jn 

more of these five requirements. 

The professionals were classified according to their discipline, (e.g., 

Special Education or Adapted Physical Education/Physical Education 

[APOPE]). 

RESULTS 

The responses to the questionnaires and interviews were a 

according to each of the three subquestions contained in the p 

statement. 

Factors 

Table 3 summarizes the profes 

that determined which specific leisu 

Seventy-eight percent of the prof 

had a leisure transition curriculum i 
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-eight percent said their students' IEP needs helped them to plan what 

nal activities to teach. Eighty-seven percent said they based 

their leisure curriculum on the facilities and equipment they had available at 

Over 90% of the professionals, when planning the !eisure curriculum, 

at where their students would be living after they exited secondary 

education. Similar proportions were reported by the professionals in Group A 

and B communities. 

le 3. Percenta e of professionals who responded positively to questions regarding 
leisure sdls curriculum factors 

5 - I3 Special APEIPE 
Mucation 

N=23 N=14  N - 9  N=15 N = 8 
r % n % n % n  % n  % n  



on the students' IEPs would depend on their functional levels. Four percent 

stated that the students' parentslguardiarrs were sometimes not interested in 

discussing leisure transition for their son or daughter. 

Regarding leisure transitional goals in the students' IEPs, the APEIPE 

professionals had substantially smaller percentages (A = 22%) of positive 

responses than the special education teachers. Thus, it appears the APWQE 

professionals were not fully aware of this requirement. Interestingly, all the 

APEIPE professionals reported having adequate facilities and equipment. 

The individuals with CD were asked whether they were taught five 

selected sports in secondary physical education (PE) (see Table 4). These 

sports were chosen because they are commonly taught in secondary PE units. 

Affirmative responses were given by 89% regarding bowling, 89% for 

weightlifting, 83% for basketball, 89% for swimming, and 94% for volleyball. 

The percentages were quite similar for individuals in Group A and B 

communities. However, for those sports that required greater mobility, smaller 

percentages of individuals in Group A communities gave positive r 

Notably, all the participants from Group B communities who 

sports were ambulatory, while not all of the participants from 

communities were ambulatory. 



Table 4. Percentage of individuals with CD who responded positively to 
questions regarding leisure activities 

E!kd w v  Groug 



Table 4 summarizes the individuals' responses when asked if 

currently were independently participating in those same leisure sports. 

Sixty-one percent said they currently bowled and 44% were currently 

basketball. Fifty-eight percent of the basketball players lived in Group A 

communities. Of those 58%, 57% said they participated in basketball b 

shooting baskets around their living environment or in their communities 

friends, while 43% played basketball on a team. The only individual 

B who currently participated in basketball did so by shooting baskets in t 

community. 

The individuals were aske 

in each of 16 physical activities 

bowling (61%), walking (50%), basketball (44%), and softball a 

(33% each) (see Table 4, p. 14). Playing football was defined 

or playing in recreational game 

individuals in Group A and 6 communities. In addition, 56% (i. 

the individuals mentioned that they were currently pa 

leisure sports that they had not 

and miniature golf (30%) were the 

Many of the different sport acti 

individual. The number of differ 

currently involved on a regular b 

none at all to a maximum of 11. 



tivities the subjects participated in also reflected the availability of seasonal 

sports, especially if the individuals were participating in Special Olympics or 

other sports programs for individ~~als who are disabled. Interestingly, although 

Group B communities had fewer leisure facilities and/or programs available, all 

the individuals in these communities were currently involved on a regular basis 

in at least two leisure physical activities. 

Table 5. Number of leisure ph sical activities in which the individuals currently 
participate on a regu Y ar basis (at least one a week) 



Table 6. Reasons why individuals with CiY participated in leisu 
activities two times a week or more 

Total Communitv Grou~ 

N =18 
A 

N=12 
'B 

N = 6  
Reasons % n % n % n 

- 
Good at activity 67 12 67 8 67 4 

Friends participate 67 12 67 8 67 4 
in the activity 

Enjoys the activity 89 16 92 11 83 5 

Only activity the 11 2 0 0 33 2 
individual knows how 
to participate in 

Related Skills 

Table 7 summarizes the professionals' responses to que 

whether related skills are being taught to help the individua 

transition into the community. Seventy percent reported that the 

individual leisure transition goals. Ninety-six percent of them 

students' transitional goals included fami 

resources such as bowling alleys, parks 

fitness clubs. Eighty-seven percent rep 

community that they used for leisur 

with CD. Nearly half (48%) of the 

to teach their students with CD how 

percent reported teaching their stu 
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ty-four percent said their students had the 

d money while in a leisure setting; however 53% of 

ioned that understanding money depended on each 

lity, anal 12% (i.e., 2 of 17) said their students needed 

reported their students 

skills and could use those skills in a leisure setting; 

added that understanding how to tell time depended 

17) said their students 

d teaching appropriate behaviors to their 

CD how to use lacker rooms and showers 

areas in a community 

tic or recreation centers). 

d by the professionals in both community 

stions except how to use public 

oup B communities might lack public 

es on the transportation 

significant given the small sample 



Table 7. Percentage of professionals who responded positively to questions about 
related skills taught to their students with CD 

Total Community Group Discipline 

A B Special APEIPE 
Mucation 

N=23 N=14 N - 9  N = 15 N = 8  
Related Skills % n % n %  n % n % n  

Independent leisure 70 16 79 11 56 5 73 11 63 5 
transition goals 

Community resources 96 22 93 13 100 9 100 15 88 7 

Community facilities 87 20 79 11 100 9 87 13 88 7 

Using the newspaper 48 11 43 6 56 5 53 8 38 3 
in class 

Teaching howto use 74 17 86 12 56 5 80 12 63 5 
city transportation 

Student's money skill 74 17 71 10 78 7 73 1 
knowledge 

Student's time skill 74 17 71 10 78 7 73 11 
knowledge 

Teaching appropriate 100 23 100 14 100 9 100 15 100 
behaviors 

Teaching finding 48 11 50 7 44 4 4Q 
locker rooms etc. 

75% or more students: 

- time skills 52 12 43 6 67 6 53 

- money skills 

- bowling alley 83 19 79 11 89 8 

- telephone skills 48 11 43 

- transportation 43 10 57 
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owling alley, use the phone to set up leisure activities, and 

oney, 83% about finding a bowling alley, 48% about telephone use, 

aller percentage of professionals in the APWPE 

at least 75% of their students had acquired adequate 

ay have revealed what each discipline 

ha questions about related skills and 

ith CD. Ninety-four perceiaf said 

read or look at the 

t said they currently read 



the newspaper; 22% said they currently ride city transportation; and 78% said 

they knew how to find and use the Ys or community recreation center's locker 

rooms, showers, pool, and gym areas. 

Table 8. Percentage of individuals with CD who responded positively to related ski 
questions In the interview 

Related Skills 

Can use telephone 94 17 

Taught in school: 

- telephone 39 7 

- newspaper 28 5 

- ride city transportation 44 8 

Taught to find locker rooms 
in recreation centers and Ys 

Currently reads the newspaper 67 12 

Currently rides city 
transportation 

Currently knows how to use locker 78 
rooms at Ys and recreation centers 



p = .0128). Recall that by definition, Group B communities might iack public 

transportation. 

If the individuals indicated they were currently not participating in leisure 

activities at least once a week, they were asked which of the following reasons 

explained why (Table 9). Seventeen percent said lack of money, 33% said lack 

of time in their day, 33% said iack of transportation, and 33% said they had 

nobody to go with. Again, a majority of individuals in Group 6 communities 

reported lack of transportation as one of their reasons. 

Table 9. Reasons given by individuals with CD for not participating in leisure 
actlvitles 

Total Community Group 



guardians about their community program ideas. Forty-three percent reported 

using area recreation centers or Ys to teach PE in a community setting to their 

students with CD. Thirty-five percent reported having contact with community 

recreation agencies or a Certified Therapeutic Recreation Specialist (CTRS) 

when they had questions about leisure issues for their students. None of these 

differences were significant given the smaller sample sizes. Twenty-two 

percent said they communicated with community recreation specialists when 

leisure transition goals were important. Seventeen percent said they shared 

their assessments of their students' leisure needs with community recreation 

personnel or CTRSs, while 13% reported being asked by community recreation 

leaders to provide feedback on what types of leisure transitional programs the 

community could offer far individuals with CD. Only 9% said staff from local 

fitness clubs or Ys came into their classrooms to discuss leisure programs that 

were available to their students. Four percent said they communicated with 

community recreation personnel or CTRSs on a weokly or monthly basis when 

discussing leisure transition. None of the professionals reported inviting 

community recreation personnel or CTRSs to teach a class on leisure education 

to their students with CD. 



Table 10. Percentage of professionals who responded positively to questions regarding 
collaborntion between the public schools and community 

M Community Groug !2Lsblh 

Collaboration 

A B Special A P W E  
Education 

N=23 N=14 N = 9  N=15 N = 8  
% 0 %  n % n %  n % n  



Similar proportions regarding collaboration with community recrsat 

personnel were reported on most questions by the professionals i 

and 6 communities and by the disciplines of special education an 

Much smaller percentages though were reported by the professionals i 

B communities regarding community involvement and contact with comm 

recreation personnel. 

Table 11 summarizes the individuals' responses to questions regardi 

how much community-based instruction they had while in secondary education. 

Eleven percent said they were taught in school to ride a bike or walk to a 

recreation center or a Y for leisure activities. Eighty-nine percent said they 

bowled at a local bowling alley while in PE; 61% reported havi 

classes in PE at a local pool; and 17% said they attended cit 

PE classes. All of the individuals said they were not taught w 

basketball, or volleyball at community leisure facilities in s 

In general, a larger percentage of individuals in Group 6 co 

reported receiving PE instruction in co 

individuals indicated they were current 

recreation center at least once a wee 

reasons explained why (Table 12). 

50% said lack of time in their day, 3 

were no activity programs fo 

and 17% said their comm 
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percont of the individuals said they were just not interested in participating in 

any leisure physical activities or attending Ys or recreatio I centers during their 

leisure time. 

Table 11. Percentage of individuals with CR who responded positively to 
community-based instruction questions 



By definition, Group B communities may lack public transportation 

facilities. 

Table 12. Reasons given by individuals with CD for n 
programs at Ys or recreation centers 

Reasons 

Lack of money 

Lack of time 50 9 42 5 67 4 ' 

Lack of transportation 39 7 17 2 83 5 

No activity programs 
to join 

No pesrs to go with 

Community does not 17 3 
have a facility 

Just not interested 11 2 
at all in any leisure 
s orts or joining any 

s or recreation 4' 
centers 

This study revealed 



could ride public transportation once they exited school. Special educators 

reported more positive results regarding their students' ability to use money 

than did the professionals from APEIPE. There seemed to be more 

collaboration between the school professionals and community recreation 

personnel in Group A communlties, although more work could be done in this 

area. 

Although individuals in Group B communities had fewer leisure activity 

options available to them, all 6 of the Group 13 subjects were involved in 2 to 8 

physical activities: on a regular basis. In comparison, while the individuals from 

Group A communities reported a wider range of involvement in physical activity 

s. The individuals from Group A communities were being taught 

Group €3 individuals. The individuals in Group B 

was a reason they were not as involved 

g in PE, more Group B 

t at school were, and 

ause the school did 



DISCUSSION 

Some of the results from the professional questionnaire and inte 

requires individuals with disabilities to have transitional goals in their 

of all the professionals who participated in this study said their stu 

had leisure transitional goals on their IEPs. Differences in percentag 

noted between the special education and APEIPE disciplines (see Table 3, 

discipline groups are not collaborating as closely as pos 

leisure transitional goals. The 38% positive responses f 

professionals suggest that many of them may not be awar 

developing their own leisure goal for these students. A 

be surveyed about the leisure transitional goals for st 

professionals or whether the results o 

chance. 

There was considerable variati 

the individuals with CD currently 

p. 16). All of the individuals fro 



activities in their eommunities. Group B individuals were involved in 2 to 4 mare 

leisure sports than Qroup A individuals. Since the Group €3 communities had 

fewer leisure facilities and resources available to the individuals, this amount of 

. participation was encouraging. More individuals from Group A communities 

reported being involved in five or more sports, but 25% of this group reported 

participating in only one or no leisure sports. The individuals' leisure choices 

may have been limited due to their disability, work schedules, or having no 

interest. It appeared that Group I3 individuals, even though their communities 

lacked leisure facilities, were finding ways to participate in leisure sports within 

their communities. While most of the Group A individuals appeared to be 

involved in leisure sports, there were still some who did not seem to want to 

participate in leisure sports. The results sf this study differ from those of Kregel, 

Wehman, Seyfarth, and Marshall (1986), who found only a few of their subjects 

riously trying to teach their 

en community Groups 



their communities lacked public transportation, or because they wer 

teach the skill only a few times E year when they visited larger comm 

Although the results ware not significant, a larger sample size could 

whether these results occurred by chance or if there are true differences. 

Differences were noticed between the professional disciplines of speci 

education and APEIPE regarding the percentages who believed that 75% or 

more of their students could use money after they exited from school. It 

appeared that the APEIPE professionals did not directly deal with teaching 

money skills to their students while in a PE setting. These percentages were 

not surprising since the special education professionals usually are more 

responsible for teaching money skills to the students with CD than are th 

APEIPE professionals. Regarding transition, perhaps the 

special education and APE/PE need to discuss how each 

on their students' IEP money goals during d 

sample of professionals needs to be survey 

students' ability to use money in a leisure 

order to determine if there is a real differ 

professionals from different disciplines or I 

happened by chance. 

A11 the individuals with GI3 who ' 

newspapsr to help them becom 

were from Group A communities 



community size might affect the opportunities to learn newspaper skills. 

Individuals in larger communities may have more exposure to newspapers. 

Alternatively, Group B individuals may be more likely to be taught at home by 

their parents to read or look through the newspaper before they go to secondary 

education. As Table 8 shows, the individuals' responses regarding their current 

reading of the newspaper suggest that some of the them may have learned how 

to read the newspaper since exiting from secondary education. 

It seemed likely that the significant difference between the individuals in 

Group A and B communities regarding being taught how to ride city 

transportation was related to the size of the community and where they will be 

ublic bus service, the individuals' teachers might choose not to teach them 

d be living in the future might also have been a reason for 

se them to public transportation. When the individuals 

sportation, all the affirmative 

es. Qver half of the Group 6 

s and it appears they would 

t have the opportunities. 

isure activities. 



This might explain the lower percentage of individuals with CD who are 

currently riding city transportation (see Table 8, p. 21). These results are 

consistent with previous research which found that transportation was a barrier 

to leisure activity involvement for individuals with CD (Browder & Cooper, 1994; 

Haynes & Justice, 1988; Kregel et a!., 1986; Matthews, 1977; Thurlow, 

Bruininks, Wolman, & Steffens, 1989). 

One of the reasons frequently chosen by the individuals with CD for not 

being involved in leisure activities was lack of transportation (see Table 9, p. 

22). It appears the subjects in Group 5 communities could have been more 

active in leisure sport if they had better access to publie transportation. With 

public transportation the individuals may have been able to become more 

involved in leisure sport programs further away. However, even without public 

transportation, the Graup B individuals were finding ways to participate in 

physical activities around their communities. 

On the questions regarding collaboratio 

communilies were able to teach PE classes 

had more contact with community recreati 

Group B professionals (see Table 10, p. 24) 

definition, had fewer community facili 

use. They frequently w 

addition, lack of public tr 

school district transporta 



community based instruction. How far a leisure facility was away from the 

school and how much time each PE class was scheduled for may also have 

been factors preventing Group B professionals from going into the community. 

' These results support the findings of Krebs and Block (1992) that many PE 

classes are taught at the school rather than in the community, In G ~ G u ~  6 

communities, taking students into the community to familiarize them with leisure 

facilities may not be done if it rt\quiroa tlie class to bs 30110 for more than the 

allotted class period. 

Collaboration between school professionals and community recreation 

personnel or CTRSs appears to depond on the size of the community in which 

the professionals are working. Eighty-nine percent of the Group B professionals 

said their cornmunitiss did not have any community recreation agencies or a 

CTRS avaliable to them as a resource. Interestingly, only half of the Group A 

professionals had contact with community recreation personnel or CTRSs. This 

percentage suggests that even in communities with CTRSs and recreation 

departments, more communication is needed. It appears that some of the 

Group B professionals felt they had resources within the school to provide them 

with input and ideas on how to teach leisure programs so they would not have 

to rely on outside agencies. Also the Group B professionals (sea Table 10, 

p. 24) may collaborate more with the parents or guardians on community leisure 

program ideas in order to overcome the lack of other resources within their 

communities. 



The answers of the individuals with CB suggested that their schools' 
35 I 

secondary education leisure curriculums had been shaped more by what 

leisure facilities their communities had, rather than the students' leisure needs 

(see Table 11, p. 26). Bowling alleys and swimming pools were frequent1 

by secondary PE programs, possibly because they were easier to access I 

community. Individuals were not taken to a Y or recreation center to learn such 

sports as volleyball, weightlifting, or basketball which could be taught at school. 

By teaching the sports at scnool, it seems possible that the students failed to 

learn how to generalize for participation in these sports at community fitness 

centers or gyms. it appears that individuals who were a part of a community 

sports program learned where Ys or recreation centers were and what sports 

they could participate in at those places. On the other hand, more individuals 

from Group B communities had swimming experiences in PE at community 

pools than did the individuals from Group A communities. One reason for this 

might be that the larger corilmunity schools tended to have swimm 

the school buildings, while the smaller community schools did not 

needed to use community pools. 

The major reasons given by the individu 

community recreation programs were lac 

work schedules or family occasions, I 

(see Table 12, p. 27). Lack of transpo 
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more individuals in Group 6 communities, where public transportation might not 

exist. They either had to depend on others for rides or stay in their communitiss. 

Moreover, significantly more Group B individuals stated that lack of a Y ar 

recreation center in their community was a reason for not participating in 

leisure, Nonetheless, Group B individuals participated in many different 

activities (see Table 4, p. 14). Thus it seems that lack of a Y or recreation centor 

in their communities did not prevent them from being involved in leisure sports. 

Recommendations for future research resulted from this study. There were 

aspects of this study that went well: 1) The questionnaire format appeared to be 

favorably received by the prsfessienals sinco the response rate (92%) was 

quite high; 2) the individuals with CD who consented to participate in the study 

and their parents or guardians were quite helpful when setting up the 

interviews; talking personally on the phone to the individual or family member 

worked well; and 3) all the individuals with CD were able to respond 

appropriately to the questions with yeslnoldon't know answers in the interviews. 

One limitation of this study was the 25% response rate. Of the 71 

apparently eligible individuals with CD who received a letter asking for their 

participation in this study, only 18 (25%) responded positively. This raises the 

question of how representative these 18 individuals were of the entire 

population of individuals with CD who exited secondaty education during 1989- 

1991. There is no way to know whether these 18 were more active or 

adventurous, far example, than the average individual with CD. 



Changes that could improv 

questionnaire should include qu 

that was given to the students with CD. If the intewiewe 

sports that the professionals taught in PE to the individuals with 

interview could contain more specific questions about the sports t 

individuals were taught in PE and whether tho 

were currently participating. This woulcl addr 

the pregraduate to postgraduate secondary I 

specific manner. 2) The profoss 

recruited first in order to identify the specifi 

teaching to their students with CD (see n 

individuals with CD from each school district 

consented to participate in the study, the p 

schools were recruited. It would have been 

specific leisure transitional physical activities 

students before starting to devel 

eligibility criteria should specifically state th 

the questionnaire should be active in the le 

study, some of the professionals who ans 

actively involved in their school's leisure t 

professionals who teach the mildly to mod 

pupil service directors. In this study, s 



students with severe CD. 5) Include only the individuals with CD who exited 

from school in the last three to four years. This researcher found that only two 

school districts in the study kept graduates' records more than four years after 

: the individuals graduated. 6) The pilot interviews with individuals with CD 

should be obsewed inc~nspicuously (preferably behind a one way mirror) by 

an experienced interviewer who would provide a critique in order to improve the 

interviewing techniques. 7) In this study, the disability ltjvels sf the individuals 

with CD should be classified insofar as possible. The individuals who were 

interviewed had a wide range of disability levels, and the researcher formed the 

impression that the sports taught in secondary PE were probably influenced by 

a person's disability level. Unfortunately, since the study was not designod to 

ere more subjects in each group, it might be possible to assess the effect of 

CONCLUSIONS 

d that the individuals with CD were 

rriculum is sufficiently 

y affect the transition 



This study found evidence of differences between the professio 

Group A and B communities and between the disciplines regarding th 

transitional lEPs for each student. Both the professionals in 

cotnmunities with more leisure facilities and the special educ 

appear to develop more leisure transitional lEPs for their students. 

the way that transitional lEPs are written may be affected by com 

!he professional discipline of the educator. 

This study found that lack of transportation is a major reason why 

individuals with CD are not as active in the leisure activities available in their 

communities and why they are not involved in Y or recreation programs. 

Furthermore, the availability of public transportation appears to affect both the 

ways in which the professionals teach this skill and whether individuals with CD 

are taught to use public transportation in secondary education. Therefore, lack 

of transportation is a significant factor affecting the individuals' complete 

transition into their communities. 

This study found evidence of collaboratio 

and community recreation personnel. How 

affected by the size of the community and it 

opportunities for further collaboration that 

leisure transition from secondary educatio 
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RECRUITMENT LETTER 

Bear I 

You or your family member have been identified by school records as . 
, being out of school for the past three to five years. I am conducting a study to 

discover ways transition in the area of leisure education for students with 
cognitive disabilities can best be accomplished. The results of this interview will 
be used by the Special Physical Education staff at the University of Wisconsin- 
La Crosse to prepare future teachers to appropriately meet these needs. 

I am contacting you to ask if I can interview or yourself 
about the leisure education experiences had at school and what 
current leisure experiences is having now. Your answers will be 
kept confidential. Enclosed is a confirmation letter with a self addressed 
stamped envelope. By marking the enclosed confirmation letter and returning it, 
you will be giving your consent to have or yourself participate in 
this study unless you have said that you do not want to participate. The 
interview will take between 30 to 45 minutes of your time. 

Please return the self addressed stamped envelope with your signatures 
by , 1994. When I have received the responses I will contact 
you by phone to set up an interview time Tnank you for your cooperation. I 
look forward to hearing from you. If you have any questions I can be contacted 
at (608)785-8690 (office) and (608)796-0988 (home). 

Sincerely, 

Sean P. O'Fallon 
Special Physical Education 
University of Wisconsin 
La Crosse 

Patrick DiRocco 
Major Professor 



SECOND RECRUITMENT LETTER 

Dear I 

j You or your family member have been identified by school records as 
being out of school for the past three to five years. I am conducting a study to 
discover ways transition in the area of leisure education for students with 
cognitive disabilities can best be accomplished. The r33ulfs of this study will be 
used by the Special Physical Education staff at the University of Wisconsin-La 
Crossa to prepare future teachers to appropriately meet those needs. 

Within the last two weeks you received an information packet asking for 
you or your family members participation in this current study. I am contacting 
you again to ask if I can interview - or yourself about the current 
leisure experiences is having now. Your answers will be kept . 

confidential. Enclosed is a confirmation letter with a self addressed stamped 
envelope. By marking the enclosed confirmation letter and returning it, you will 
be giving your consent to have or yourself participate in the 
study unless you have said that you do not want to participate. The interview 
will fake between 30 to 45 minutes of your time. 

Please return the self addressed stamped envelope with your signatures 
by , 1994. When I have received the responses 1 will contact 
you by phone to set up an interview time. Thank you for your cooperation. I 
look forward to hearing from you. If you have any questions I can be contacted 
at (608)785-8690 (school) and (608)796-0988 (home). 

Sincerely, 

Sean P. OIFallon 
Special Physical Education 
University of Wisconsin-La Crosse 



Dear I 

I am currently working toward my Master's degree in Special Physical 
' 

Education at the University of Wisconsin-La Crosse. I am conducting a 
research study to discover if secondary leisure curriculum is sufficiently 
preparing students with cognitive disabilities to successfully transition their 
leisure skills into post secondary adult life. 

Your name was identified by school records as exiting from the school 
within the last three to five years. The school has not provided me with your 
name, they are helping me contact you for the study, your confidentiality is 
protected. Please read over the enclosed information and return the 
confirmation letter as soon as possible. Thank you for your assistance. 

Sincerely, 

Sean P. O'Fallon 
Special Physical 
f.lWL 



Confidentiality Letter I1 

Dear I 

I am currently working toward my Master's degree in Special Physical 
, Education at the University of Wisconsin-La Crosse. I am conducting a 

research study to discover if secondary leisure curriculum is sufficiently 
preparing students with cognitive disabilities(Mi1d to Moderate Mentally 
Impaired) to successfully transition their leisure skills into post secondary adult 
life. 

Your name was identified by school district records as exiting from the 
school within the last three to five years. The school district has provided ma 
with your name, with the approval of the .- School Board. No 
other person will see your name so your confidentiality is protected. Once I . 
have contacted the necessaty people for the study, I will send back the list of 
names to school district officials. Please read over the enclosed information 
and return the confirmation letter as soon as possible. Thank you for your 
assistance. 

Sincerely, 



DIRECTOR'S IhSTRUCTION LElTER I 
October, 1994 1 

Dear I 1 ? 

Thank you for helping me recruit subjects from your school district fcr my 
research project. Enclosed in the packet are - confirmation letters for the 
families to sign, confidentiality letters for them to read, follow up letters that 
explains the study, -- mailing labels, - stamped self addressed return 
envelopes and stamped envelopes, and a definition of terms information 
sheet. 

Please fill in the student's (e.g.,graduate) name onto the sheets, type the 
individual names of the graduates onto the mailing labels and put them onto the 
stamped envelops and mail them to their farnilies. In two weeks after the initial , 
mailing has gone out I will call you again and let you know if a second mailing 
will be necessary. 

If I do receive positive responses back froin the families I will then call you 
about sending out the teacher questionnaire to see when that would be 
acceptable to do. Once again thanks for your participation, I appreciate it. 

Sincerely, 

Sean P. O'Fallon 
Special Physical Education 
UWL 



SECOND DIRECTOR'S LElTER 

October, 1994 

Dear I 

I 

Thank yorr for helping me with a second mailing for my research project. 
Enclosed in the packet is a confirmation letter for the families to sign, a 
confidentiality letter for them to read, a follow up letter that explains the study, 
mailing labels, stamped self addressed return envelops and stamped 
envelopes, and a definition of terms information sheet. 

Please fill in the names onto the sheets and mail them to the appropriate 
families. Once again thanks for your participation, I appreciate it. 

Sincerely, 



RESPONSE LETTER 

Please mark the appropriate response, sign and return in the enclose 
envelope. Thank You. 

I consent to participate in your study. Please call me at - 
between the hours of and to arrange an interview. 

I have questions about the study please contact me at - 

. I am not interested in participating in your study at this time. 

Signatures 

Parent or guardian 



APPENDIX C 

COVER LETTER TO SCHOOL PROFESSIONALS AND INSTRUCTIONS 



Dear 1 

You have been identified by your school officials as a professional 
involved in the leisure education of students who are mildly to moderately 
cognitively disabled. I am conducting this study to discover ways transition in 

' the area of leisure edlrcation for secondary students with cognitive disabilities 
can best be accomplished. The results of this survey will be used by the 
Special Physical Education staff at the University of Wisconsin - La Crosse to 
prepare future teachers to appropriately meet these needs. I am also asking 
other area High School staffs to participate. 

Participation will require approximately 20 to 30 minutes of your time to 
answer the enclosed questionnaire. The instructions for completing the 
questionnaire are included with this packet. Your answers will be kept 
confidential. The special education services provided by your school is not 
being evaluated by this study. After the study is completed I will be happy to . 

send you the results. 
Please take the time from your busy schedule and answer these questions. 

Enclosed is a self addressed stamped envelope for your convenience. Thank 
you for your time and participation. I look forward to hearing from you. If you 
have any questions I can be contacted at (608)785-8690 (office) and (608)796- 
0988 (home). 

Sincerely, 

Sean P. O'Fallon 
Special Physical Education 
UW-L 

Patrick DiRocco 
Major Professor 
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QUESTIONNAIRE INSTRUCTIONS 

Please answer each question with a yes/no/don't know response. 

Space has been provided for you to write any c~mments that you may have. 

Once the questionnaire is completed please return by N o v e m b e r  in self 
addressed stamped envelope. 

Thank you for taking the time to answer these questions. 

Sincerely, 

Sean P. O'Fallon 



APPENDIX D 

INTERVIEW QUESTiONS 



Questionnaire questions for individuals with cognitive disabilities. 

1. Are you involved in on a regular basis (2 or 3 days a week) . . 
bowling , swlmmlng , weightlifting , softball , 
volleyball ' , bicycle riding.-, basketball , rcller 

I skating , baseball , running , soccer 
tennis , racquetball , g o l f ,  walking,-, 
football ? 

2. Do you by yourself? 
Y es No- Don't Know 

3. If no, do you need help to participate in activities? 
Yes No- Don't Know 

4. Why are you doing , is it because 
You are good at the activity, game, sport. 
Yes No- Don't Know ' 

You have friends that go to the activity. 
Yes N o Don't Know 
You just enjoy participating in the activity. 
Yes No- Don't Know 
It is the only activity that you know how to do. 
Yes NO___ Don't Know 

5. Do you know how to use a phone? 
Yes No-- Don't Know 

6. In school were you taught by your teachers on how to use a phone to 
call local movie theaters, YMCAs, Boys and Girls Clubs or recreation 
centers? 
Yes NO- Don't Know 

7. While in school were you taught how read or look into the newspaper to 
find out what local events (a d., movies, dances, concerts, sports 
contests) were going on? 
Yes No- Don't Know 

8. In school were you taught how to ride city buses or taxi's? 
Yes No- Don't Know 

9. In school were you taught how to ride your bike or walk by yourself to 
the recreation center, Boys and Girls club or YMCA? 
Y es No- Don't Know 

18. Do you know how to read the newspaper to find movies, spolfs 
contests, or shopping sales that you want to be at? 
Yes No- Don't Know 

11. ,A currently ride city busses or taxis? 
Y b, No- Don't Know 



Were y ~ u  taught how to bowl in school? 
Yes No- 
In school did you bowl at a local bowling alley? 
Y es No- 
Were you taught weightlifting skills in school? 
Yes No- 
For weightlifting did you go to the YMCA, Boys and Girls club or a I 
health club to learn? 
Yes No- Don't Know 
In school were you taught basketball skills? 
Yes No- 
Did you go to the school gym to play basketball? 
Yes No- 
For physical educationlgym class did you go to the YMCA, Boys an 
Girls club or recreation center that had a gym to play basketball in? 
Yes No- Don't Know 
Were you taught swimming in school? 
Yes 

In physical educatianlgym class did you play volle 
Boys and Girls club or recreation centers? 

and pool were? 
Yes 
Do you correctly know h 



b. Lack of time in your day (6.g. due to work, family matters) 
Yes No- Don't Know 
c. Transportation problems 
Yes No- Don't Know 
d. Not being aware of these places 

I 

Yes No- Don't Know 
e. There are no activity programs for me to join at these places 
Yes No___ Don't Know 
f. My friends don't want to go with me 
Yes No- Don't Know 
g. I am not interested11 don't want to 
Yes No- Don't Know 
h. My townlcity does not have one 
Yes No- Don't Know , 

28. If you are not currently participating in leisure activities is it because of: 
a. Lack of money 
Yes No- Don't Know 
b. Lack of time in your day (e.g., due to work, family matters) 
Yes No- Don't Know 
c. Transportatio3 problemslNo transportation to go to activity 
Yes No- Don't Know 
d. Not being aware of where to go for leisure activities 
Yes No- Don't Know 
0. There is nobody to go with 
Yes No- Don't Know 
f. I am not interestedll don't want to 
Yes No- Don't Know 

29. Are you doing any activities now that yau did not laam in physical 
education class? 
Yes No- Don't Know 
If ye~s - what are the activities then repeat question 4 to them 
If nc, is it because of: 
There are no activity programs that I can do 
Yes No 
I can't afford itlNo Money 
Yes No 





A. Quostions about leisure curriculum. 
1. Do you have a leisure transition curriculum program in your special 

education program? 
Yes No- Don't Know 
Comments: 

I 

2. Does the student's IEP needs, help you to decide on what leisure 
transitional activities you will be teaching? 
Yes- NQ- Don't Know 
Comments: 

3. Do you decide the leisure curriculum based on the facilities and 
equipment you have available to you? 
Yes No- Don't Know 
Comments: 

4, When developing the leisure curriculum, do you consider where the 
students with cognitive disabilities will be living a few years out of 
school? 
Yes No- Don't Know 
Comments: 

Don't Know 

designed for each student with 



Are the students being taught how to access leisure programs through 
the local newspaper? 
Yes No- Don't Know 
Comments: 

Are the students taught how to ride city transportation to get to and from 
leisure activities? 
Yes No- Don't Know 
Comments: 

Are the students knowledgeable in money skills so they can use those 
skills in a leisure setting (e.g., paying for a movie, going shopping, 
going out to eat, playing on a sports team)? 
Yes No- Don't Know 
Comments: 

Are the students knowledgeable in time skills so they can use those 
skills in a leisura setting (e.g. knowing how to tell time, knowing the 
hours malls, gyms, and libraries are open, knowing what time to go out 
and meet public transportation)? 
Yes NO- Don't Know 
Comments: 

Are appropriate behaviors in public settings taught to students before 
going into the community? 
Yes No- Don't Know 
Comments: 

Comments: 

Comments: 



12. Do you believe 75% or more of your students with cognitive disabilities 
can tell time when they exit from school? 
Yes No- Don't Know 
Comments: 

13. Do you believe 75% or more of your students know how to use money 
when they exit from school? 
Yes N o - - . . -  Don't Know 
Comments: 

14. Do you believe 75% of your students know where a local bowling alley 
is when they exit from school? 
Yes No- Don't Know 
Comments: 

15. Do you believe 75% of your students know how to use a phone to set 
up activities that they are going to do in their leisure time when they exit 
from school? 
Yes NO- Don't Know 
Comments: 

16. Do you believe 75% of your students know how to access and ride 
public transportation when they 6xit from school? 
Yes No- Don't Know 
Comments: 

d community personnel, 



3. Do you use community resources (e.g., people from YMCA's, Boys and 
Girls club, fitness clubs, local fine arts groups) to come in and talk to the 
students about their programs and how the students can access them? 
Yes No____ Don't Know 
Comments: 

4. Do you communicate with community recreation personnel or Certified 
Therapeutic Recreation Specialists on a weekly basis? 
Yes No- Don't Know 
Comments: 

5. Do you communicate with community recreation personnel or Certified 
The:-. ~ u t i c  Recreation Specialists on a monthly basis? 
Yes No- Don't Know 
Comments: 

6. Do parents or guardians collaborate with you on community related 
programs ideas they would like to see their son or daughter participate 
in? 
Yes No- Don't Know 
Comments: 

7. Co yt:u share with community recreation personnel or Certified 
Therapeutic Recreation Specialists, your students leisure needs that 
you found through your assessment? 
Yes No- Don't Know 
Comments: 





REVIEW OF LITERATURE 

A working relationship between education professionals and community 

recreation specialists is needed to teach lifelong leisure skills to individuals who 

have mild or moderate cognitive disabilities (CD). These individuals have the 

same leisure interests as most of society (Matthews, 1982). 

O'Morrow and Reynolds (1989) said that leisure helps individuals deal 

with positive and negative emotions. Collard (1981) stated that a quality leisure 

education program for the student in secondary special education should 

include: 1) teaching the student about the "real world ," 2) building self- 

values through leisure, and 7) teaching normalization. 

publications, four different areas where leisure can be 

1994; Dattilo, 1987; Krege 

Ivanclc, and Faw 

CD how to dancs. 

with severe CD ho 

to watch in their le 



physical fitness of individual's with CD. Beasley (1982) conducted a 30 minute I 
jogging program for young adults with CD. She concluded that the jogging 

I 

program improved the individual's cardiovascular fitness level and their daily 

work level. Battilo (1 987) mentioned that appropriate social interaction can be I 
taught to indivjduals with CD when they participate in recreational programs. I 

How are individuals with CD using their leisure time? Datillo and Hoge 

(199411995) and Schnorr and Bender (1982) reported that the most popular 
' 

leisure activity for individuals with CD was watching TV. Pollingue and Cobb I 
(1986) said the lack of participation in community recreation programs by I 

ndividuals with CD is due to programming problems. Thurlow, Brunininks, 

Wolman, and Steffens (1989) showed a leisure activity list to two groups of 

the other with severe to profound CD, and 

participated in within a 10 day period. 

Is with CD included: watching TV, 

ing on hobbies, part 



eating out. The authors noted that passive activities were the activities most 

frequently mentioned by individuals with CD. 

GOVERNMENTAL LAWS 

There are federal laws to protect the rights of individuals with CD to receiv 

quality education and participate in community programs. Section 504 of th 

Rehabilitation Act of 1973 was written to provide greater accessibility to pl 

reason of handicap, be excluded from the participation i 

receiving federal financial assistance" (United S 

PL 93-1 12, 1973 p. 394). By Section 504, 

allowed to have vocational rehabilitation s 

physician exam, interpreter for individual 

Children Act, better known 

Large, PL 94-1 42), 
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have special education services available for all students with disabilities. IDEA 

also requires that each student with a disability have an Individual Education 

Program (IEP) written and that schools start to create transitional objectives in 
I 

the IEP by the time the child is 14 years old (United States Statutes at Large, PL 

101-476, 1990; Krebs & Block, 1992). This law requires public school 

administrators, teachers, and community recreation specialists to work together 

to develop a tranclritional plan for students with disabilities. 

Another law that protected the rights ~f people with disabilities was the . 

Americans with Disabilities Act (ADA) of 1996. ADA was written to strengthen 

the Rehabilitation Act of 1973 (Section 504) by providing erlforcement for 

prevention of employment discrimination for people with disabilities and the 

d employment services, public 

lie (e.g., motels, hotels, gyms, zo 

for individuals who are deaf, h 



The ADA prevented discrimination on public transportation by requiring 

aircraft, trains, city buses, and school buses to have wheelchair lifts for people 

with disabilities and a designated section for them to sit in when utilizing the . 

service. The law also required any public transportation buildings, planes, 

trains, or buses that were built after the law was passed to be accessible for 

individuals with disabilities (United States Statutes at Large, PL 101-336, 

1990). Under Section 504, private facilities that served the public were not 

responsible for providing accessibility for individuals with disabilities. The A 

improved upon Section 504 by requiring all private facilities that served the 

public to be accessible to people with disabilities (United States Statutes at 

Large, PL 101-336,1990). 

Telecommunication services were generally not 

individuals with hearing and speech impair 

require them. When the ADA la 

telecommunications for the dea 

for individuals with hearing 

started. Consequently, su 

in regards to communicat 

radio (United States Statute 
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LEISURE TIME PROBLEMS 

Dattilo (1991) found that many adults with CD were not experiencing 

satisfying leisure activities. Thurlow et al. (1989) reported the following reasons 

why individuals with CD were not participating in structrrred or unstructured 

leisure time activities: 1) difficulty in finding transpor-iation, 2) money probletns, 

3) parks or gyms did not offer activity programs for the disabled, 4) their activity 

CD from participating in community 

imited social skills to set up plans to 

may have problems with their 

condary students to 

(1 992) stated three 



students with disabilities by adapted physical education teachers or therapeutic 

recreation specialists. Krebs and Block (1592) proposed a solution for these 

three problems "emphasizing a functional, conimunity-based, lifetime sport, an 

fitness skills curriculum in physical education and adapted physical education 

particularly at the secondary level where students with disabilities prepare Po 

transition into employment and independent living in the community" (p. 30 

Matthews (1977) listed five ways to help individuals with CD integrate into t 

community: 1) expose them to recreational activities, 2) find accessible 

programs in which they can participate, 3) teach the 

regarding what individuals with CD can do forth 

Driscoll (1993) mentioned that leisure educati 

CD are rarely started in the school setting. 

SCHQOL AND COMMUNIW RECREATION 

Bedini et al. (1993) suggeste 

between school officials, corn 

individuals with CD. lttenbach 



responsibilities for networking among community recreation professionals, I 
community educators, and school officials when looking at community leisure 

needs for individuals with disabilities. One of the need areas they idontified 

was developing a leisureirecreation curriculum for persons with disabilities. I 
Schleien and Ray (1988) stated that persons with disabilities should have an 1 
opportunity to learn about leisure activities in an after school environment or in 

a more natural setting. They recommended that the community recreation 

ure activities for the individiials with 

access to existing leisure programs. 

ed to prepare their students with 

er than lifelong leisure skills (Bedin 

ND TRANSITION 



their community by their peers' example, 4) encourage students' parents and 

friends to help the students with CD acclimate into a job opportunity, and 5) 

encourage all professionals to work together to assist the students with 

disabilities through the transitional stages of acquiring employment. Haynes 

and Justice (1988) recommended secondary transitional curriculum models be 

based on community awareness, work training skills, independent living 

preparations, and appropriate socialization while in the community. Benz and 

Halpern (1987) said that secondary special education teachers were 

encouraging the need br more parental involvement in their transitional 

programs and that the parents wanted increased contact with their child's 

teacher when transitional planning was discussed. 

community based programs at the secondary le 

fear of losing federal assist 

students' needs, 

individuals with 



Freeburg, Sendelbaugh, and Bullis (1991) identified barriers to transitional 

work programs for individuals who are deaf, hearing impaired, or multiply 

disabled: 1) insufficient preparation by secondary education programs for the 

' beginning stages of community involvement, 2) insufficient funding for services 

provided by agencies worlting with individuals with disabilities to acclimate 

them into community employment, and 3) lack of specialized community 

programs for individuals with severe hearing impairments to assist them in 

acquiring employment. 

According to Benz and Halpern (1987), in the school system the primary 

person responsible for the acclamation of students with disabilities into the 

community is the special education teacher. The physical education teacher's 

with disabilities is an important one: to 

assist the student who has a 

g the role that physical 
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