ABSTRACT

O'FALLON, S.P. Factors contributing to the development and transition of

sical leisure activities for secondary level individuals with mild to moderate
cognitive. disabilities. ‘MS in Special Physical Education, 1995, 78 pp.
(P. DiRocco)

= 8chool professionals (N = 23) and individuals with mild to moderate cognitive
“disabilities (CD) (N =18) were questioned concerning the leisure curriculum
“taught during secondary education. School professionals surveyed were from
. the fields of special education, adapted physical education, and regular
~physical education. Subjects with CD exited secondary school between 1989-
1991. The survey and interviews gathered information on leisure activities
“taught and what leisure activities the individuals are currently patticipating in.
Percentages summarized the data, and the Fisher exact test was used to asses
" their equahty Community size and availability of leisure facilities affected both

~ what was taught to the Ss with CD-and how professmna;s could teach leisure

-skills; Two factors that appeared to affect leisure activity in postsecondary life
~.were lack of transportation and lack of time. Eighty-three percent of the Ss were
~engaged on a regular basis in 2 or more leisure activities even though in some
_cases they were not the same activities learned in school. While the
- professionals stated that they attempted to follow IEP goals for leisure

education, the actual activities taught were limited by the facilities avaiiable in

~ " schools and communities.  In addition, there appeared to be a lack of frequent

collaborative planning with community personnel. Furiher investigation is
" needed to discover actual reasons for the lack of collaborative planning..
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INTRODUCTION :
Public schools are mandated by Public Law 101-476, The individuals with-
Disabilities Education Act (IDEA), to provide transitional goals in the Individual - B
Education Program (IEP) for each special education student at the sacondary o
level. This mandate states that leisure education and leisure skill goals are to
be included, so students can transition more easily into leisure programs within - -
their communities. Ittenbach, Larson, Spiegel, Abery, and Prouty-(1993) said .
the transitional period, for individuals with cognitive disabilities (CD) Who rhavre
not learned leisure skills, is a crucial time. Individuals with CD need to learn
how to access leisure programs within their communities. lttenbach et al. 7
(1993) stated that family members, professionals, and friends of individuafs with ;
CD need to work together to help them have the obponunities for Iei'saré' O
participation. | A 7
Morreau, Eichstaedt, and Gross (1 980) stated that Ielsure programs help to ‘
provide “meaningful activities” to individuals with disabilities since these ‘
individuals frequently have greater amounts of free:time than nondlsabled: '
persons. Collard (1 981) suggested that appropnate use of Ielsure by 7
individuals with CD can help them 1) develop better soclal skllls 2) work more

proficiently at jobs or improve upon their attentlon span 3) Ieam more

effectively, and 4) become integrated mto spc:,ai/commumty events. s




Bedini, Bullock, and Driscoll (1993) designed a study with the purpose of
‘preparing individuals with CD to make the transition into the community using
the leisure-education tools they were taught. The authors reported that leisure
education programs in the public schools, to a degree, promoted better leisure
knowledge for individuals with CD. The authors’ resuits showed a need for
’pa‘ren'ts and community leaders to support quality leisure programs during the
public school years and to support community based leisure programs once the
individuals exit schools.

Block (1992) recommended that physical education for students with
severe disabilities be age appropriate and conducted in community based
- facilities. Block and Krebs (1992) stated that the goal of special education is to
' prepare. Studehjs for postsecondary life in a community setting. The authors
' eteted that teaohir1g physical education classes in community based'facilitiesr,
wheretﬁe etudentsjin special education will be encouraged to attend once they
. arefmrshed ‘wvithi sohool, will help attain that goal. Certo, Schleien, and Hunter

(1963) ESeerred that persons with CD r\eed to learn life-long leisurs skills that

i g are age appropnate The authors mdzcated that the leisure activities of the

| A‘nondlsabled peers shou!d be taught to mdrvrduais with CD to promote
' fcommunlty |ntegrat|on Browder and Cooper (1994) said that lelsure activities

£ ,vwhlch are commumty based provrde oppoﬂumtres for individuals wuth CD to

; :';jilnteract wnh thelr nondlsabled peers in meamngful ways.




There is a need for school administrators, special services persoﬁnel
(e.g., special education, adapted physical education, and physical education - o
teachers), community recreation specialists, and therapeutic recreation
specialists to look at leisure transition planning in schools and community 5t :
settings for individuals with mild and moderate CD. Dattilo and Schleien (1'9974:) ;
said that the role of community recreation professionals, including thervapeu!'i'q i
recreation specialists, is to provide thorough,leiéure services for individuals Wi'th', .
CD. This is done by alding the other professicnals in the parson’s life td Iearn :
more about leisure skills that strengthen the individual’'s dai'ly,‘life skilis, Dattflo' E
and St. Peter (1991) recommended that professionals in schaols and |
community settings should try to teach individuals with Cu self awareness,
leisure appreciation, decision making on independent leisure activity choices,
how to find and use appropriate Isisure resources, and social/re’cr’eétionéi sl{ills,

The purpose of this study was to determine if the secondary'leisure'

curriculum is sufficiently preparing students with CD to successfully transmon
their leisure skills into postsecondary adult hfe Three subquestlons were also
addressed: 1) What factors determine whlch speciflc leisure skllls are taught toi
each student? 2) Are related skills (e.g., accessmg and ndlng publlc e
transportation, using money, operatmg the teiephone, readmg the newspaber)
being taught to help achieve successful transmon into postsecondary ‘Ilfer

How much and what types of coﬂaboratlon are: occurrmg between commumty

recreation services and the publlc schools concemmg transmon for !eesure life?



METHODS AND PROCEDURES
Subjects
Two groups of subjects participated in the study. One group consisted of
individuals with mild to moderate CD who had been out of school from 3 to 5
yeers. Eighteen individuals with CD, from six school districts, formed this group.
~ The individuals had one or more of the following conditions: cognitive
irhpairment,DoWn syndrome, severe learning disability, of head injury. Table 1

shows their gender and gracuation year.

Table 1. Demographic information for individuals with CD

Tot Co ity Group*

Characteristics % n % & n %5 n

Males 83 15 83 10 8 5

 Females 173 7 2 17 A

-~ Graduation Year

£ 1'939'7‘" , 12 0o 0o 3 2
10 56 10 5 6 67 4

'ﬁf,{egi"; 83 6 50 6 0 o0

6

 Total 100 18 67 12 a3

"Group A communmes had accessnble transportahon, at least four leisure facilities
available to the individuals, and at least three Ielsure activities the individuals-
“-colld participate in during the winter.”

- Group-B comimunities iacked one; two orall of these cntena (See Data AnaIyS|s

= Methodology section below) i )




The second group comprised school professionals responsible for

developing and/or implementing the leisure education transition cufriculum m
the six school districts from which the 18 individuals with CD had exited {(see’
Appendix A). These professionals included- special education teaehers,' o

adapted physical education teachers, and regular physical education teachers.

Twenty-three eligible professionals from six school districts, answered the

questionnaire. Table 2 shows their gender and professional discipline.

Table 2. Demographic information for professionals

Total Community Group*

. A B-
Characteristics % n % n % n
Gender

Male 22 5 29 4 1 1
Female 78 18 71 10 89 .8
Professional Discipline
Special Education 65 15 7110 56 .5
Adapted Physical 317 20 4 33 3
Education ) L
Regular Physical 4 1 0 0 ik B §
Education : S
Total 100 23 61 14 9

',:391

* Group ‘A communities had acceSSible transportatlon at Ieast four Ielsure fac: itie:

available to the individuals, and at Ieast three Ielsure actlvmes the;m wnd

could participate in during the winter:
‘Group B communities lacked one, twe or all of these cntena (See Data AhalySI
Methodology sectlon below) - g = : o




ecruitment Procedurgs
Pupil service directors and research coordinators from 11 schools districts
were contacted by telephone or lstter asking for their assistance in identifying -
¥ students with -mild to moderate CD who had exited from their programs from
1989-1991. To protect the privacy of the students, a paciet of information was
“sent to the pupil servicé director at each schooi which included: letters to the
parents or guardians discussing confidentiality, recruitment letters with stamped
self-addreSsed (to the investigator) return envelopes, response letters, mailing
laiels, director’s letter and/or second diractor's leiter with instructions, and
stamped envelopes (see Appendix B). The school districts mailed the letters lo
all the ihdi\/iduals they: identified as aligible for this study. Packets of
, informétion were initially mailed to 76 individuals with CD or their families. Of
these; five were subsequently-found to be ineligible, Thus, 71 apparently
' "'éligible 'individuals received the first mailing asking for their participation. If
there :Wasino' response from any individual with CD in a specific school district

within 2 weeks' theipUpH service director was asked to mail out a second packet

a o of mform'mon to all the individuals they considered eligible for the study.

' 'Thmy-elght second recruntment letters were mailed: If there were stilt no

iresponses after the second mallmg deadhne passed, the pupil serwce directors

= .‘;were contacted by te!ephone and asked if thoy could personally contact the

:"'lndwlduals to determine lnteres; in pamu,patmg in the study.  If the pupil service




directors did not have the time to make the phone calls, recruiting subjects in
that district stopped.

Individuais who mailed back response letters indicating that they
consented to be involved in the study were promptly contacted by telephone,
and an interview time was arranged. In all, 13 individuals agreed fo participate
following the first mailing, and an additional five agrzed after the second
mailing. Eleven refusals to participate were received, and no responses at-all
were received from 42 individuals,

When an individual with CD consented to participate in the study, the
school's pupil service director was contacted by telephone and asked to
provide the names of the professionals who taught leisure curriculum/transition
to the students with CD. Once the professionals were identified, they were
contacted by telephone to request participation. One.pupil service director
volunteered to distribute the questionnaire to her staff. After the professionals _
were identified and consented to patticipate; a cover letter explaining the study |
and a questionnaire were mailed to each of them with a set of instruetiens anda- {
stamped self-addressed return envelope (see Appendi)A(VC). In the eover Iettel:,' :

confidentiality concerns were addressed, and the professionals VWere,;'given" 2

weeks to return the questionnaire If a qUestionnaire wa's: n'et returned‘Within 2
weeks, the professional or pupil servnce dlrector was contacted by telephone

and asked to return the initial questlonnalre as qwckly as possmle



Interviews
Interview procedures based on the guidelines from a research study on
interviewing individuals with CD were followed (Malik, Ashton-Shaeffer, &
: f;KIeiber, 1991). Interviews were arranged over the telephone, and the
individuals or their parents/guardians were given the choice of where they
" wanted to ndéet. Over 60% of the interviews were conducted in the individuals’
home environment. At the beginning of the interview the researcher described
the ihterview process in order to help the subject feel comfortable. Every effort
‘was made to minimize distractions, although this oould not always be done
corhpletely (e.g., home environment or public facility was noisy with other
people aroUnd). Attempts were made to keep the interviews under 45 minutes
: fn order to hold the-individual’s attention, The parents or guardians of the
i subjects ‘were invited-to stay in-order to check the individuals’ responses for

acouraoy ;

' Y,Daga Collectlon P[ocedure

Intervuew questlons usmg a yes/noldon’t know format (see Appendix D)

: were developed to ask the mdlwduals wnh mild to moderate CD about both the
';—Ielsure actlvmes they were taught in secondary educatlon and those in whlch :
-'::f’they presently pamcnpated The questsons encompassed four areas: thelr

rcurrent mvoivement in: phys1cal actlvmes, the|r current partlmpatlon in other

yswal actnvntles not prewously taught in school certain Ielsure sports

they '\}Qere tayght in physlcalr educahon,;ahd rrelated s;ul_ls they_were taught and




currently use when participating in leisure activities (e.g., using or reading,the :
newspaper and use of public transportation).

A questionnaire was developed for the school professionals using yes/ .
no/don’t know responses. Inquiries were.made about the leisure curriculum )
content for students with CD and how those particular activities were chosen.‘
Questions were also asked about transitional refated skills and how the related
skills were chosen, and about collaboration between the public school and
community recreation specialists in the transitional process for individuals with
CD (see Appendix E). .

Before data collection began, pilot studies were done to test the interview |
questions and the professional questionnaire. The interview questicns urere
administered to four adults with CD who lived in.the La Crosse area. The pilct
study identified a need to expand the first question to include additional

physical activity choices. Questions were also added to elicit information about -

reading ability, community participation, rand cun'ent participation'in‘any
physical activities that they were not taught in secondary physwal educatlon A :
question was incorporated to test rehablllty of the guestionnaire. The pllot studyif';
showed that the individuals with-CD were able to answer the yes and no
questions approprlately Further results showed the subjects at umes became
confused when asked about their current phyS|caI actwaty paruclpatlon and

whether these activities were taught m the'r secondary physncal educauon
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The pilot study also demonstrated that more reliable data were obtained when a
- . ,rsarent/guardian was assisting the subject with the questionnaire.
The professional questionnaire was administered to five teachers who
.v{vere enrolled in a master's degree program in special physical education. This
pilot showed that the questionnaire required between 20 to 30 minutes to
, 'cornplete, and that the transitional questions were appropriate to professionals
in both- urban and rural areas. Each teacher who answered the questionnaire
~thought rhe leisure transitional questions were appropriate for fellow educators
“to answer. - No additions or corrections were made to the questionnaire for the
~ professionals.
L Da;_arAngr lysis Methodology
a Percéntagés were used to summarize the characteristics of the
'profeséionals andthe irr'dividuals with CD and the answers they gave on the
: quést'ionnairé' and interviews. The Fisher exact test (Siegel & Castellan, 1988)

T with significah'cg level = .05 was used to test equality of such percentages. This

" testwas chOsen due to the relatively small sample sizes of both subject groups.

7 Communmes were classified mto two groups based on the availability of

| lersure facllmes to whlch professronals could take their students and.that
j-;md|v1dualswnh CD could attend dunng 'helr Ielsure time.” These leisure
f'~fac||it|es were classmed as elther govemment run (e g, crty, wllage county, or
échool system) or pnvately run (e 9 bowlmg alleys, roller skating rmKs, and golf

"'The"l’rlsure actrvmes that were avallable during the different seasons :




and the community services (e.g., transportation and recreation depén'm'éﬁt) SR
each city had were also examined. Each community classified ih Group A |
satisfied all five of the following requirements; . 1) at least four government or i

privately run leisure locations (e.g., parks, bowling alleys, swimming pools, ete.), 5

2) three or more leisure activities for individuals to participate in independently

or with groups during the winter months, 3) different leisure sports areas

available in the warmer months, 4) a recreation department, and 5) local public

transportation. Each community classified as GroUp B failed to satisfy cneor
more of these five requirements.

The professionals were classified according to their discipline, (e.g.,
Special Education or Adapted Physica‘l Educatibn/Physical Education
[APE/PE]).

RESULTS

The responses to the questionnaires-and interviews were analyzed
according to each of the three subquestions contained in-the purpose
statement,

Factors

Table 3 summarizes the professionals’ responses regarding:the':factfo'r};sf i
that determined which specific leisure skiils were taught to the studen:swnhCD
Seventy-eight percent of the professionralsr : rgpoﬁéd that their schooldlstncts

had a leisure transition curriculum in their special education programs.
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Seventy-eight percent said their students’ IEP needs helped them to plan what
::teteure transitional activities to teach. Eighty-seven percent said they based
o their leisure curriculum on the facilities and equipment they had available at
7'; ;chOOI. Over 80% of the professionals, when planning the leisure curriculum,
= ‘,"'Io'o_ked at wh'eretheir students would be living after they exited secondary
: edtrcation. Stmilar proportions were reported by the professionals in Group A

and B communities.

Table 3. Percentage of professionals who responded positively to questions regarding
leisure skills curriculum factors

TJotal “Comrmupnity Group Discipline
A B Specia) APE/PE
. Education
i N=23 N=14 N= 9 N=15 N=8
~ Factor % n % n % n Y% n % n
LeisuraTransion 78 18 79 11 78 7 80 12 75 6
Currculum:

IEP,needsotstudents 78 18 79 11 78 7 80 12 75 6

Avarlable facilities 87 20 g6 12 89 8 3 12 100 8
: and equtpment :

k Student's future : o1 '21 93 13- 89 8 293 14 88 7 .
.;Irvmg arrangement i o ) : :
Studentsloisire - 52 12 57 .8 44 4 80 9 38 3
;,transntlonal goals s : e o

Flfty-two percent reported that thelr students had leisuse transrt:onal goale 3

n thelr IEP 'of the remammg 48%, , 5% sard havmg Iersua‘e transutlonal goals :
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on the students' IEPs would depend on their functional levels. Four percent |
stated that the students’ parents/guardians were sometimes not interested in
discussing Ieisure transition for their son or daughter.

Regarding leisure transitional goals in the students’ |IEPs, the APE/PE
professionals had substantially smaller percentages (A = 22%) of positive
responses than the special education teachers. Thus, it appears the APE/PE
professionals were not fully aware of this requirement. Interestingly, all the
APE/PE professionals reported having adequate facilities and equipment.

The individuals with CD were asked whether they were taught five
selected sports in secondary physical éducation (PE) (see Table 4). These
sports were chosen because they are cémmonly taught.in secondary VPE units.
Affirmative responses were given by 89% regarding boWIing,r 89%. for
weightlifting, 83% for basketball, 89% for swimming, and 94% for volleyball:

The percentages were quite similar for individuals in Group A and B

communities. However, for those sports thatr required greater mobility, smaller -
percentages of individuals in Group A communiﬁes gave positive responsés.~ '
Notably, all the participants from Group-B communities who were taught thesé
sports were ambulatory, while not all of the patticipants from Group‘.A" -

communities were ambulatory.




Table 4. Percentage of individuals with CD who responded positively to

questions regarding lelsure activities

14

Community Group
A B
S . N=18 N=12 N
Leisure Activities % n % n % n
: _D__Iii_@ughﬂn_ﬁﬁ
: Bowlmﬂ 89 16 83 10 100 6
Welghtlifting 89 16 92 M 83 5
- 'Basl etball 83 15 75 9 100 6
- Swimmin 89 16 92 11 83 5
o ~Volleyba| 94 17 92 1 100 6
r icipatec
' Bowllng‘; ' 61 11 58 7 67 4
~*Weigh ﬂlng , .28 5 25 3 33 2
--Basketball - 44 8 58 7 17 1
- Swimming. 28 5 33 4 17 1
i Volleyba T & 2 17 2 0 0
Ehxsjga.Agﬂxﬁle_s_E@qugnJy_Eam_Jmeg_m
- ;Bowllng B R | B 58 7 67 4
S0 T Walkin 50 9 .60 6 50 3
o+ - '‘Basketball - 44 8 58 7 17 1
. Softball . ' a3 -8 42 5 17 1
. Blkeriding . ‘33 6 33 4 33 2
-~ Weightlifting » 228 5 25 3 33 2
- Swimming 28 5 33 4. 17 1
-~ 2 Running = 2 4 33 4 0 0
SR ‘;Volleyball S H 2 17 2 0 0
S Tennls 1N 2 17 2 -0 0
',‘Soccer 11 2 17 2 0 0
“H 2 Golf : M 2 17 2 -0 0.
S ;,;_RollerSkatmg o R DI 8 1 0 .0
st Football s ; o S 8 1 0 0
" Baseball Ca0e 0 0 0 0. -0
0 0 0 0 0. .0

" Racquetball
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Table 4 summarizes the individuals' responses when asked if they
currently were independently participating in those same leisure sports.
| Sixty-one percent said they currently bowled and 44% were currently playinigr B
bésketball. Fifty-eight percent of the basketball players lived in Group A
communities. Of those 58%, 57% said they participated in basketball by
shooting baskets around their living environment or in their communities w'i\th;,
friends, while 43% played basketball on a team. The only individual from GrQup :
B who currently participated in basketball did so by shooting baskets in th'e‘ |
community. ,

The individuals were asked whether they were invoived on-a regdlar b’asisr
in each of 16 physical activities. The following were most frequently sélecteq:
bowling (61%), walking (50%), basketball (44%), and softball and bike riding o
(33% each) (see Table 4, p. 14). Playing football was defined as playing cétbh : |
or playing in recreational games. Similar proportions were reported by the
individuals in Group A and B communities. ' In addition, 56% (i.e., 10 of 1,8,)  of
the individuals mentioned that they were currently participating in a total of ‘ni:rié: .
leisure sponts that they had not learned:in secondary PE,  Pool playlng (50%) 77
and miniaturs golf (30%) were the top two of these leisure sports mentloned

Many of the different sport activities mentloned were done by only one

individual. The number of different physncal actwmes in WhICh each subject wasi‘
currently-invoived on a regular basns,(e;g., at Ieast once a week) ranged frqm;:;,i -

none at all to a maximum of 11. These are summarized in Ts{bié 5. The number
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-of activftie's the subjects participated in also reflected the availability of seasonal
' spoﬂs. especfally if the individuals were patticipating in Special Olympics or
e pthér'épor{s programs for individuals who are disabled. Interestingly, although -
" Group B édmmunities had fewer leisure facilities and/or programs available, all
o the individuals in these communities were currently involved on a regular basis
in at least two Iéisure physical activities.

Table 5. Number of leisure ph?/smal activities in which the individuals currently
partlclpate on a regular basis (at least one a week)

Total AQ_QmmuanGmn
Number of Physical Activities L\/t= 1811 "’\/i= 12n ‘r’\/i= ° n
01 7 3 25 3 o o
2-4 %9 7 17 2 83
5:8 a3 6 2 5 171
210 1 2 12 0o 0

' Tablé"G‘sh'O'WS the reasons Why the individuals with CD participated in a

V 3 physical actnvnty at Ieast tw:ce a week. Sixty-seven percent reporled belng good
"'rat the actlvny and havmg frlends who pamclpated in the activity as reasons.
jE:ghty-mne percent saxd they enjoyed pamcnpatmg in physncal acnvmes and

o 71:%) sald |t was, the only actwuty(s) in which they knew how to

Bqth: of,those,lndIVIduals, laved ln, Group B communities:



Table 6. Reasons why individuals with CD pammpated in leisure physrcal
activities two times a week or more :

A B
N =18 N=12 N=6

Reasons % n % n % n
Good at activity 67 12 67 8 67 4
Friends participate 67 12 67 8 67 4
in the activity

Enjoys the activity 89 16 - 92 11 . 83

Only activity the 11 2 0 0 33 2

individual knows how
to participate in

Related Skills

Table 7 summarizes the professionals’ responses to questiohs abbut
whether related skills are being taught to help the individuals with'CD make the
transition into the community. Seventy percent reportéd that their students had |
individual leisure transition goals. Ninety-six percent of them said their- o

students’ transitional goals included familiarizing their students with cOmmuhiiy' :

resources such as bowling alleys, parks; SWimming pools, reprgaﬁbh c'en'trér;s,jrdrr{
fitness clubs. Eighty-seven percent reporied theré were facilities withinthé i
community that they used for leisure programs ‘When teachlng their students
with CD. Nearly half (48%) of the professrona%s reported usmg the newspaper ;
to teach their students with CD how to access letsure programs, Seventy-four

percent reported teaching their students how to rlde clty transportatlon to and
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"'f'from eleisurs activity.. Seventy-four percent said their students had the

i kﬁpvrledge to comprehend money while in a leisure setting; however 53% of

,L;-’Jtt;em (i.e., 9 of 17) mentioned that understanding money depended on each

: Stddent's cognitive ability, and 12% (i.e., 2 of 17) said their students needed

- essistertee' to use money at times. Seventy-four percent reported their students
o tobe kdoWledgeable in time skills and could use those skills in a leisure setting;
hewever 1% (i.e., 7 of 17) added that understanding how to tell time depended
. ';orre:ach:smdent’s cognitive abilities, and 12% (i.e., 2 of 17) said their students
5 et ttmes heeded assistance to use the skil
: Alt the professmnals reported teaching appropriate behaviors to their
. f students, flrst in thelr classrooms, and then'in public settings. Forty-eight
. ;percent taught thelr students with CD how to use locker rooms and showers
B appropnately and how to find the gyms, pool, and ﬂtness areas in a community
o facrtlty_ (e.g., YMCAs [Ys], athletic or recreation centers).
' Sirnilar propOrtidns were reported by the professionals in both community
tgroups regardmg all the’ related skills questions except how to use public
'—transportatlon Although, by deflnmon, Group B communities might lack public

. "transportatlon facrhtres, the observed dlfferences on the transportation

rquestlons between Groups A and B were not: srgnlflcant given the small sample
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Table 7. Percentage of professionals who responded positively to questions about
related skills taught to their students with CD

Total Community Groun Discipline -
A B Special APE/PE'f
Education
N=23 N=14 N=9 N=15 N= 8

Related Skills % n % n % n % n %  -.n
Independent leisure 70 16 79 11 86 5§ 73 11 863 5
transition goals
Community resources 96 22 93 {3 100 9 100 15 88 . 7
Community facilities 87 20 79 11 100 9 8 13 88 7
Using the newspaper 48 11 43 6 56 5 53 8 38 3
in class
Teaching how fo use 74 17 86 12 -56 5 80 12 - 63 5
city transportation T .
Studentsmoneyskil 74 17 71 10 78 7 73 11 75 6.
knowledge T
Student’s time skill 74 17 71 10 78 7 73 11 75 6
knowledge 7
Teaching appropriate 100 23 100 14 100 9 100 15 100 8
behaviors :
Teaching finding 48 11 50 7 4 4 40 6 63 5
locker rooms etc. e
75% or more students: et

- time skills 52 12 48 6 67 6 53 8 50 -4

- money skills 57 13 5 7 67 6 67 10 3 8

- bowling alley 83 19 79 11 8 8 73 11 100 8

- telephone skills 48 11 43 6 56 5 47 7 50 4

- transportation 43 10 57 8 22 2 o 50
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When asked if 75% or more of their students could tell time, uss money,

Ie’cete a local bowling alley, use the phone to set up leisure activities, and
queesrpublic transportation on their own once they have exited from secondary
eﬂneetien, affirmative responses were given by 52% regarding time, 57%
:;tegerding money, 83% about finding a bowling alley, 48% about telephone use,
and 43% about accessing public transportation.

» A SUbetantially smaller percentage of professionals in the APE/PE
:diScipIine’ reperted that at least 75% of their students had acquired adequate
money st(tlie Alt the professionals in APiE/PE gave positive responses to the
:que stion: about whether their students-could-find a bowling alley after exiting
"from ‘school, whrle the professnonals in specral education reported somewhat
ﬁismatler percentages These results may have revealed what each discipline
was. responsrble for teachrng to the students.

| Table 8 summanzes answers to the questions about related skills and
itransrtron that were asked to the individuals with GD. Ninety-four perceiit said
lthey knew how to use the telephone Thirty-nine percent said they were taught
Ahowto use a telephone in school tocalla varrety of leisure places.

: ‘wenty-erght percent sard they were taught |n school to read or look at the
newspaper to ttnd Iersure events that they wanted to attend. Forty-four percent
;sard they were taught at school to rrde city transportatron Twenty-elght percent
"said thetr teachers taught them how o ftnd and apprepnatety use the locker

frooms at Ys or recreatton centers Slxty-seven percent said they currently read
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the newspaper; 22% said they currently ride city transportation; and 78% said '
they knew how to find and use the Ys or community recreation center’s locker

rooms, showers, pool, and gym areas.

Table 8. Percentage of individuals with CD who responded positively to related skills- X
questions in the interview

Jotal Community Group
A B
N=18 N=12 N=6: .
Related Skills % n % n % n. -
Can use telephone 94 17 @2 11 100 6
Taught in school: _ :
- telephone 39 7 2. 5 3 2
- newspaper 28 5 - 42 0
- ride city transportation 44 8 - 67 -8 0
Taught to find locker rooms - - 28 . 5 33 4 471
in recreation centers and Ys ' o onEs
Currently reads the newspaper 67 12 67 8 67] 4 e
Currently rides city 22 4 33 4 s '0, o
transportation ' ' : D
Currently knows how-to use locker 78 14 75 9 : 83 j':.: '5 gt

rooms at Ys and recreation centers

Affirmative answers to.most of these questlon were reported by srmllar
proportions of the mdnvrduals in both commumty groups However, S|gmﬁcantl’f :
smaller percentages of mdrvrduals in Group B communmes reported that they

had been taught how to nde crty transportatron by thetr teachers (Flsher
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p =.0128). Recall that by definition, Group B communities might lack public
transportation.
If the individuals indicated they were cutrently not participating in leisure
- activities at least once a week, they were asked .which of the following reasons
explained why (Table 9). Seventeen percent said lack of money, 33% said lack
ef time in their day, 33% said lack of transportation, and 33% said they had
nobody to go with. Again, a majority of individuals in Group B communities

reported lack of transportation as one of their reasons.

Table 9. Reasons given by individuals with CD for not participating in leisure
activities

Total ' Communj u
, A B
Reasons % n % n % n
~ Lackofmoney 17 3 17 2 17 A
Lackoftime 33 6 42 B 17 A
Lack of transportation 33 6 17 2 67 4
Nobody to go with 3 6 33 4 a3 2

§chgg”][ggmmumty Collgborgglou
The professmnals answers to questlons regardmg the types and amount
e of collaboratton oocurrmg between commumty recreation:services and the

e f'publlc schools concemmg transmon mto lelsure I|fe are summanzed in Table

1 Ov Most (70%) of the professmnals reported commumcatmg with parents or-
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guardians about their community program ideas. Forty-three percent feporled'
using area recreation centers or Ys to teach PE in a community setting to their
students with CD. Thirly-five percent reported having: contact with corrihunity ,
- recreation agencies or a Certified Therapeutic Recreation Specialist (CTRS) '
when they had questions about leisure issuss for their students. None of these
differences were significant given the smaliler sample sizes. Twenty-two
percent said they communicated with community recreation specialfsts when
leisure transition goals were important. Seventeen percent said they shared
their assessments of their students’ leisure needs with community recreation -

personnel or CTRSs, while 13% reported being asked by community:recreatior"\“

leaders to provide feedback on what types of leisure rtransitionalrprogr'anis the l'

community could offer for individuals with CD. Only 9% said staff-from l;ocal
fitness clubs or Ys came into their classroorhs to discqsswleisure‘ progréms that 2 i
were available to their students, Four _pe‘rcent said they c_omhpinicated with' |
community recreation personnel or CTRSs on a weekly or monthly basis when S :
discussing leisure transition. None of the profeSsiohals reported i'_nviti,ngj e
community recreation personnel or CTRSs to teaCh_a_class on leisure eduéa'tidn‘ o

to their students with CD.
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Table 10. Percentage of professionals who responded positively to questions regarding
collaboration between the public schools and community

A B Special APE/PE
Education
N =23 N =14 N=9 N=15 N=8
Collaboration % n % n % n % n % n
PE classes taught 43 10 57 8 22 2 40 6 50 4
. In community
‘Contact with communi 35 8 50 7 11 1 33 5 38 3
recreation agency or CTRSs
Communicating with 2 5 2 4 M 1. 20 3 25 2
community. recreation
personnel on leisure
transition goals
- Brought in.community 9 2 14 2 0 0o 7 1 13 1
resource personnel ‘
- Communicating with 4 1 7 A 0 0 0 0 13 1
... community recreation
- ‘personnel or CTRSs
weekly B
" Communicating with 4 1 7 1.0 0 0 0 13 1
_* community recreation
personnel or.CTRSs
- monthly "o
Collaborates with - 70 16 6 . 9 78 7 67 10 75 6
parents/guardians -
Shares their students’- - 17 4 29 4 0 0 20 3 13 1
" leisure assessment needs : :
_Provides informationto 13 3 .21 3 0 0 13 2 13 1
community recreation i i :
.- personnelon:-" .. Lo
.-~ transitional programs . - ,
“Invites community -~ 0% 0 0% 0 0% 0 0% 0 0% O
+ < 'recreation personnel. S : o
““or CTRSs:to-teach: -

-~ leisure education class
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Similar proportions regarding collaboration with community rec;’*eatibn' |
personnel were reported on most questions by the professionais in Gro'upr A |
and B communities and by the disciplines-of special education and APE/PE. :

Much smaller percentages though were reported by the professionals in Group- - .
B communities regarding community involvement and contact with community
recreation personnel.

Table 11 summarizes the individuals’ responses to questions fegarding , .
how much community-basad instruction they had while in Sec(mdary educétion. ,'
Eleven percent said they were taught in school-to ride a bike or walk to a
recreation center or a Y for Ieisure activities. Flghty-nme percent said they
bowled at a local bowling alley while in PE; 61%'reportedrhaving swimming
classes in PE at a local pool; and 17% said ihey attended city or town parks for -~ -
PE classes. All of the individuals said they weré not taught fweightliftihg,‘ ‘
basketball, or volleyball at community leisure 'fécilitiés in secondary PE.

In general, a larger percentage o'f individuals in Group B corhm’unitieé
reported receiving PE instruction in community—based facilities. - If the

individuals indicated they were currently not attending the Y or 'commuriity : ;

recreation center at least once a week, they were asked which of the fdllowihé :
reasons explained why (Table 12). Twenty-eight percent said Iack of money,
50% said lack of time in their day, 39% said fack of transponatlon, 6% sald theref:'
were no activity programs for them to jom, 6% sald there was nobody to go thh

and 17% said their commumty did not haver aY or recreatlon gentet. V:VElerv_ -
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percent of the individuals said they were just not interested in participating in
any leisura physical activities or attending Ys or recreaticn centers during their

leisure time. -

Table 11. Percentage of individuals with CD who responded positively to
community-based instruction questions

,
A B
N=18 N=12 N=6
R Qommunity-Bas‘ed Questions % i] % n % n
- Tau ht to ride a bike or walk 11 2 0 0 a3 2
tca rrecreation center: ‘
. Bowled at a local bowlmg 89 18 83 10 100 6
~ alleyin PE. ,
*Had volleyball, weightiifting o 0 o o o o
and basketball instruction in
oommunity forPE.. .
-Went to local commumty ’ 61 - 11 50 6 83 5
~~pool for PE S i ,
* " Wentto local oommunrty j 17 3 17 2 17 1
o parkfor PE :

Slmliar proportrons of rndlvrduals from both community groups responded

- rafflrmatlveiy to most of the reasons for tack of pertrcrpatron in recreatlon center

i;programs However S|gnmcantly larger percentages of the rndwrduals in Group‘

' B communmes reported that Iack of transportatron (Ftsher exact p 0128) and
: V'Iack of a commumty Iersure faollity (Ftsher exact p 0245\ were reasons why

~they were currently not Involved |n Iersure programs at Ys or recreatron centers R
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By definition, Group B communities may lack-public transpottation or IeiQUre

facilities.

Table 12. Reasons given by individuals with CD for not particlpatlng in Ielsure
programs at Ys or recreation centers

Jotal : Co ity G
A B
N=18 N=12 CN=6.
Reasons % n % n Yo
Lack of money 28 5 33 4 17 1
Lack of time 50 9 42 5 67 4
Lack of transportation 39 7 17 2 83 5
No activity programs 6 1 0 0 17 1
tojoin i
No peers to go with 6 1 8 1 0 0
Community does not 17 3 0 0 50
have a facility _ i
Just not interested 1 2 8 1 17 01
at all in'any leisure '
sports or joining-any
s or recreation
centers
Sum of Secondary Leisure Curriculum

This study revealed some interesting resultrs.f, Large,rrpefeehtages of =
special education profeesio'nals reported'ﬁavihg: Ieis'ure t‘r'ansit'ie'riaii‘ ‘gda{s

their students’ IEPs compared to the APE/PE mstructors The Group ‘

professionals seemed to be teachmg thelr students how to access and nd

public transportation more often, and more of them beheved that thenr student
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could ride public transportation once they exited school. Special educators
reported more positive results regarding their students’ ability to use money
than did the professionals from APE/PE. There seemed to be more

+ collaboration belween the school professionals and community recreation
personnel in Group A communities, although more work could be done in this
area.

Although individuals in Group B communities had fewer leisure activity
options available to them, all 6 of the Group B subjects were involved in 2 to 8
physical activities on a regular basis. In comparison, while the individuals from
Group A commuhities reportéd a wider range of involvement in physicai activity
(e.g., 0 to2 10), all individuals with the fewest activities lived in-Group A
communities. The individuals from'Groub A communities were being taught
how-to read the newspaper and to ride city transportation while in secondary
educatidn more Oﬂeh than the Group B individuals. The individuals in Grodp B
communities said lack of vtranspor,tation was a reason they were not as involved
- in leisure activities. - When they were taught swimming in PE, more Group B

individuals went to cbmr@iuniiy pools than did the Group A individuals. Overall,
" it abpéaféd ;that phy.éic'al gcﬁtiﬁities that'couid bé taught at school were; and -

: fk,o'theriﬁliysicél activities were taught in the ,bommUnity because the school did

S ot havéitha fécilitiesf ‘Lack Of'trahspdrtationand a community leisure facility

e Were“s'ignifica:rjtvrégsbns why Grfoup B individuals were not currently

el par'ti,di;")at'i'ng}riﬁ leisure physical activities.
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DISCUSSION |
Some of the results from the professional questionnaire and intervi'ews‘ -
with the individuals with CD identified potential areas of concern, While IDEA, :
* requires individuals with disabilities to have transitional goals in their IEPs'by :
the age of 14 (United States Statutes at Large, PL 101-476, 1990), just over half‘
of all the professionals who participated in this study said their students wrth cD L
had leisure transitional goals on their IEPs. Differences in percentages werer
noted between the special education and APE/PE disciplines (see Table 3, p. 7
12). Larger percentages of the special educators appeared to be involved in
developing leisure transitional goals. These results may imply that the two
discipline groups are not collaborating as closely es possible \rvhen~it comes to L '
leisure transitional goals. The 38% positive ’respronses from fhe APE/PE '
professionals suggest that many of them may not be aware of their etudenrs’ : 8
leisure transition IEPs or they are not working-on the written IEPgOaL’ but are
developing their own leisure goal for these students. A larger sample needs to; s
be surveyed about the leisure traneitional goals for etudents in okrde'r, to | |
determine whether there is.a real dlfference in the awareness of the -

professionals or-whether the results observed in thls study happened by

chance.

There was considerable variation in the number of physical activities that :

the individuals with CD currently pamcnpate |n ona regular bas:s (see Table 5,

p. 16). All of the individuals from Group B communmes were mvolved m 2 to 8
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activities in their communities. Group B individuals were Involved in 2 to 4 more
leisure sports than Group A individuals. Since the Group B communities had
fewer leisure facilities and resources available to the individuals, this amount of
« participation was encouraging. More individuals from Group A communities
reported being involved in five or more sports, but 25% of this group reported
participating in only one or no leisure sports. The individuals’ leisure choices
may have been limited due to their disability, work schedules, or having no
interest, It appeared that Group B individuals, even though their communities
lacked Ieisure facilities, were finding ways to participate in leisure sports within
their communities. While most of the Group A individuals appeared to be
involved in leisure sports, there were still some who did not seem to want to
participate in Ieieure sports.  The results of this study differ from those of Kregel,
Wehman, Seyfarth, and Mershall (1986}, who found only a few of their subjects
to be active in leisure sports.

- This study shows that the professionals wetfe seriously irying to teach their
stUdents with CD to'learh telated skills (see Table 7 p. 19) to use once they

exned mto the community There were dlfferences between community Groups

_ —A and B on teachmg how to use publlc transportatlon Group A professionals

4,were teachlng more students to access and rlde public transportation. -
. Since Group A compnsed the Iarger commumties that.-had public transportatlon,
o these students could be regularly exposed to local transpoﬁauon The Group B

o ,_;f professmnals were not teachmg thle skull to their students primarily because
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their communities lacked public transportation, or because they were able to
teach the skill only a few times & year when they visited larger communities.
Aithough the results were not significant, a larger sample size could determine 7
whether these results occurred by chance or if there are true differences. |

Differences were noticed between the professional disciplines of special
education and APE/PE regarding the percentages who believed that 75% or
more of their students could use money after they.exited from school. it
appeared that the APE/PE professionals did not directly deal with teaching
money skills to their students while in a PE setting. These percentages were
not surprising since the special education professionals usually are mcire |
responsible for teaching money skilis to the students with CD than aré the
APE/PE professionals. Regarding transition, perhaps the professionais from
special education and APE/PE need to discués how each'discipiing could work
on their students’ IEP money goals during different contentrareas.' A Iai'ger |
sample of professionals heeds to be surveyed about i'heirr peiceptions on théir} ,
students’ ability to use money in a leisure setting once tliey éxit,from ;si:hooi,;in o
order to determine if there is a real difference in the awareness of the 7' i : :
professionals from different disciplines or if the rééiuits observed in this stij‘dy : o
happenad by chance. - -

Al the individuals with GD who said thelr teachers taught them to 150 the- i

newspaper to help them bscome aware of community ie’is'ur'e}spor:ts:ééti\'/itie;éff :

were from Group A communities (see Table 8, p. 2?17)'. Itis iibt ciearjust how s
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community size might affect the opportunities to learn newspaper skills.

Individuals in larger communities may have more exposure to newspapers.

Alternatively, Group B individuals may be more likely to be taught at home by

* their parents to read or look through the newspaper before they go to secondary
education. As Table 8 shows, the individuals’ responses regarding their current
reading of the newspaper suggest thaf some of the them may have learned how
to read the néwspaper since exiting from secondary education.

It seemed likely that thg significant difference between the individuals in
Group A and B communities regarding being taught how to ride city
transportation was related to the size of the community and where they will be
living once they exit from secondary education. In Group B communities without

- public bus service, the individuals’ teachers might chioose not to teach them
how to ride since it is a skill they are not likely to use. For both ga;oups, where
the. individuals would be living in the future might also have been a reason for

: théir teachers not to expose them to public transportation.  When the individuals

: with CD"were éskéd,if they. currently ride city transportation, all the affirmative

| answers came from those in Group A communities. Over half of the Group B

individUalé' sfill liv'e,fn their hometown qomhunities and it appears they would
¥ like to_havé accéés to public iranspp’rtétibn’, but do not have the opportunities.

- Aiso, éomé ihdiYidualé from both groups were using private bus transportation,

~ driving their own Véhicles; or depén,d'ing on others (e.g., parents, friends, and -

» rpe:rsdhnél fr,ofnf group _homes)' for rides b,aék ,énd forth from leisure activities.
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This might explain the lower percentage of individuals. with CD who are
currently riding city transportation (see Table 8, p. 21). These results are
consistent with previous research which found that transportation was a~bérrior~,'—
to leisure activity involvement for individuals with CD (Browder & Cooper, 1994; i
Haynes & Justice, 1988; Kregel et al., 1686; Matthews, 1977; Thurlow,
Bruininks, Wolman, & Steffens, 1989).

One of the reasons frequently chosen by the individuals with CD for not
being involved in leisure activities was lack of transportation (see Table 9, p.-
22). It appears the subjects in Group B communities could have been more
active in leisure sport if they had better access to public transportation. With
public transportation the individuals may have been able to become more :
involved in leisure sport programs further away. - However, even without oublic
transportation, the Group B individuals were finding ,ways to participate’ in k
physical activities around their communities. ‘

On the questions regarding collaboratron the professronals from Group A ; :

communities were able to teach PE classes more: often rn the cqmm_un ty and

had more contact with community recreation agéhdiés and‘GTRSs : ihan the o

Group B professionals (see Table 10, p. 24). Group B communrtles, by s

definition, had fewer community facilities and resources for the professmnais to i

use. They frequently were limited to schoo! facrlmes for program purpos, in
addition, lack of public transponatlon also necessrtated the frequent use of

school district transportatron resources which may have Irmrted the amount of
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community based instruction. How far a leisure facility was away from the
school and how much time each PE class was scheduled for may also have
been factors preventing Group B professionals from going into the community..
* These results support the findings of Krebs and Block (1992) that many PE
classes are taught at the school rather than in the community. In Group B
communities, taking students into the community to familiarize them with leisure
facilities may not be done if it requires the class to bs gone for more than the
allotted class period. ‘
~ Collaboration between school professioné‘is and community recreation

personnel or CTRSs appeors to depend on the size of the community in which
the professionals are working. Eighty-nine percent of the Group B professionals
said their communities did not have any community recreation agencies or a
CTRS avaiable to them asra resource. Interestingly, only half of the Group A
profeSsionaIé had contact with community recreaﬁonpersdnne! or CTRSs. This
percentage suggests that even in communmes wrth CTRSs and recreation
rdepartments, more commumcatron is-needed. It appears that some of the
Group B professronals felt they had résources wathm the schiool! to provide them
wuth mput and ideas on how to teach leisure programs s0 they would not have
e to rely on outside agor\cies. : Aléo:the Group jBT'p‘roféssionals (see Table 10,
7 :7 p 24)'moy ooilaborato'moré with the parehts or goard'iaos on community leisure
o _program ideas in order to overoome the' lack of other resources within their

communmes
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The answers of the individuals with CD surggested' that their schools’
secondary education leisure curriculums had been shaped more by what

leisure facilities their communities had, rather than the students’ Ieisure needs:

(see Table 11, p. 26). Bowling alleys and swimming pools were frequently used g

by secondary PE programs, possibly becausé they were easier to access in the
community. individuals were not taken to a Y or recreation center to learn such
sports as volleyball, weightlifting, or basketball which could be taught at.school.-
By teaching the sports at school, it seems possible that the students failed to
learn how to generalize for participation in these s'p,orts at community fithess
centers or gyms. it appears that individuals who were-a part of & community
sports program learned where Ys or recreation centéfs were and what sports »
they could participate in at those places. On the éiher hand, more individuals
from Group B communities had swimming experienceé,in PE at community
pools than did the individuals from Group A communities. One reason for this
might be that the larger community schools tended to have swimming pools in 7,
the school buildings, while the smaller communﬁy schools did not and therefbre

needed to use community pools,

The major reasons given by the individuals with CD for not participating in" -
community recreation programs were lack of time in the ihdividual’s day dueto - -

work schedules or family occasions, lack of transporation, and lack of money - r

(see Table 12, p. 27). Lack of transportation was mentioned 'by signifidanﬂy
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~ more individuals in Group B communities, where public transportation might not
exist. They either had to depend on-others for rides or stay in their communities.
Moreover, significantly more Group B individuals stated that lack of a Y or
recreation center in their community was a reascn for not participating in
leisure. Nonetheless, Group B individuals participated in many different
activities (see Table 4, p. 14). Thus it seems that lack of a Y or recreation center
in their communities did not prevent them from being involved in leisure sports.
Recommendations for future research resulted from this study. There were
aspects of this study that went well: 1) The questionnaire format appeared to be'
favorably received by the professionals since the response rate (92%) was
' quité high; 2) the individuals with GD who consented to participate in the study
and their parents or guardians were quite helpful when setting up the
interviews; talking personally on-the phone to the individual or family member
worked well; and 3) all the individuals with CD weré able to respond
apprbpriately to the questions with yeslno/don’t know answers in the interviews.
One limitation of this Study waé the 25% response rate. Of the 71
appérently eligible individuals with CD who received a letter asking for their
participation in this study, only 18 (25%) responded positively. This raises the
. -Guestion of how represe‘ntative,thése 18 individuals were of the entire
popdlation of individuals with CD who exited sec@n‘dary education during 1989-
1991, There ,ifslno Wéy to know whether these 18 were more active or

i adventurous, ;for example, than the average individual with CD.
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Changes that could improve future studies are: 1) The profes'sionats’r o
questionnaire should include questions addressing the specnflc sporis: trammg e
that was given to the students with CD. If the interviewer knows the specmc L
sports that the professionals taught in PE to the individuals wnth CD, then the |
interview could contain more specific questions about the-sports that the

individuals were taught in PE and whether those sports were ones:in whlchthe); -

were currently participating. This would addreés the issue of catryouer' betw'é:uh i
the pregraduate to postgraduate secondary leisure 'participattt)n, in a more | '
specific manner. 2) The professionals from each school district should be 7
recruited first in order to identify the specific teis,u‘re:physic':at’ activities theyare
teaching to their students with CD (see number 1 'abot/e). In this'study the .
individuals with CD from each school district were recruited first, and after they - ‘
consented to participate in the study, the profess’iona,lé from the individuals’ |
schools were recruited. It would have been helpful to huve had the list of 7

specific leisure transitional physical activities the,pkofeséionals taught‘to their .
students before starting to develop the individuals’ interview questions. 3) The
eligibility criteria should specifically state that the professnonals who complete

the questionnaire should be active in the Ieisure transition programmmg In thls

study, some of the professionais who answered the questlonnalre were not- -
actively involved in their school's leisure transition program. 4) The appropnateif
professionals who teach the mildly to moderately CcD should be ldentlﬂed by the ,

pupil service directors. In this study, some of the professtonals taught only
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students with severe CD. 5) Include only the individuals with CD who exited
from school in the last three to four years. This researcher found that only two
school districts in the study kept graduates’ records more than four years after.
¢ the individuals graduated.. 6) The pilot interviews with individuals with CD

”srhguld—be observed inconspicuously (preferably behind a one way mirror) by
| an experiencéd interviewer who would provide a critique In order to improve the
intérviewing techniques. 7) In this study, the disability levels of the individuals
with CD should 'Bézzclassified insofar as possible. The individuals who were
interviewed had a wide range of disability levels, and the researcher formed thé
impression that the sports taught in secondary PE were probably influenced by
-a person’s disability level. Unfortunately, since the study was not designed to
daséify disébility levels, the resuits could not be analyzed by this factor. If there
were more subjects ih each group, it might be possible to assess the effect of
tﬁe; drisability level. ,
CONCLUSIONS

: “Results of this étudy suggested that the individuals with CD were

rpartircipaﬁ'ng in‘a number of leisurebhysical activities within their communities,
regardless of ihe size r'of' 'ghe' cOmmunity or-the leisure facilities available.

' ‘Therefore, it appears that the secondary leisure curriculum is sufficiently

T 7, pre:bérirng’ students with CD for transition of leisure skills into postsecondary

adult life. The results also identified several factors that may affect the transition

7 from secondary education to community leisure activities.




- 3’9;: .
This study found evidence of differer{ces between the prdf,es’siqnals: in:
Group A and B communities and between the disciplines régarding the fact@r of o
transitional IEPs for each student. Both the professionals in the larger 7
communities with more leisure facilities and the special education prqfessiOnals 'b
appear to develop more leisure transitional IEPs fbr iheir students. Theréfore, -t .
the way that transitiona‘l IEPs are written may be affected by community size and
the professional discipline of the educator. V‘ E
This study found that lack of transportation is a majbr reason why
individuals with CD are not as active in the leisure activities available in their: '

communities and why they are not involved in-Y or recreation programs, -

Furthermore, the availability of public transportation appears to affect both the .

ways in which the professionals teach this skill and Whether individualslwi'th CD
are taught to use public transporiation in secondary edu’cation. Therefore, lack
of transportation is a significant factor affecting the individuals’ cdrﬁplete
transition into their communities.

This study found evidence of collaboratfori between the school .diétricts,
and community recreation personnel. However, fh,e, cpliaboration, procés's' is-
affected by the size of the community and its Ieisure'faqi'li‘ties. 'l"hrerei:;rre many - ;
opportunities for further collaboration that would strengthen the 'indri'i{ickiualrsﬁ’;r : '7;

leisure transition from secondary education into community living.
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Holmen
LaCrescent
Rochester
Stevens Point
Viroqua

West Salem

Participating Districts
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RECRUITMENT LETTER

Dear

You or your family member have been identified by school records as
being out of school for the past three to five years. | am conducting a study to
discover ways transition in the area of ieisure education-for students with

cognitive disabilities can best be accomplished.: The results of this interview will o
be used by the Special Physical Education staff at the University of Wisconsin-

La Crosse to prepare future teachers to appropnately meet these needs.

| am contacting you to ask if | can interview _ or yourself
about the leisure education expeériences : -~ had at school and what = -
current leisure experiences is havmg now. -Your answers will be = -

kept confidential. Enclosed is a confirmation letter with a self addressed

stamped envelope By marking the enclosed conflrmatlcn letter and retumlng it, e

you will be giving your consent to have . or yourself participate |n
this study unless you have said that you do not want to pammpate The
interview will take bstween 30 to 45 minutes of your time. - :

Please return the self addressed stamped envelope- with: your sugnatures

by , 1994. When | have received the responses | will contact o

you by phone to set up an interview time - Thank you for your cooperatlon Jo
look forward to hearing from you. If you have’ any questions |-can be contacted '
at (608)785-8690 (office) and (608)796-0988 (home).

Sincerely,

Sean P. O'Fallon

Special Physical:Education
University of Wisconsin

La Crosse

Patrick DiRocco
Major Professor
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SECOND RECRUITMENT LETTER

Dear

You or your family member have been identified by school records as
being out of school for the past three to five years. | am conducting a study to
discover ways transition in the area of leisure education for students with
cognitive disabilities can best be accomplished. Tha rssults of this study will be
used by the Special Physical Education staff at the University of Wisconsin-La
Crosse to prepare future teachers to appropriately meet those needs.

Within the last two weeks you received an information packet asking for
you or your family members participation in this current study. | am contacting
you again to ask if | can interview, _____or yourself about the current
leisure experiences, is having now.. Your answers will be kept -
confidential.. Enclosed is a confirmation letter with a self addressed stamped
envelope. By marking the enclesed confirmation letter and returning it, you will
be giving your consent to have or yourself participate in the
study unless you have said that you do not want to participate. The interview
will take between 30 to 45 minutes of your time.

Please return the self addressed stamped envelope with your signatures -
by , 1994. When | have received the responses | will contact
you by phone to set up an interview time. Thank you for your cooperation. |
look forward to hearing from you. - If you have any questions.| can be contacted
at (608)785-8690 (school) and (608)796-0988 (home).

Sincerely,

Sean P. O'Fallon
‘Special Physical Education
- University of Wisconsin-La Crosse



CONFIDENTIALITY LETTER

Dear

| am currently working toward my Master's degree in Special Physical = o

Education at the University of Wisconsin-La Crosse. | am conducting a
research study to discover if secondary leisure curriculum is sufficiently
preparing students with cognitive disabilities to successfully- transmon their
leisure skills into post secondary adult life. -

Your name was identified by school records as exiting from the school
within the last three to five years. The school has not provided me with your -
name, they are helping me contact you for the study, your confidentiality is
protected. Please read over the enclosed information and return the-
confirmation letter as soon as possible. Thank you for your assistance.

Sincerely,
Sean P. O'Falion

Special Physical Education
LWL
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Confidentiality Letter i

Dear

I am currently working toward my Master's degree in Special Physical
‘Education at the University of Wisconsin-La Crosse. | am conducting a
research study to discover if secondary leisure curriculum is sufficiently
preparing students with cognitive disabilities(Mild to Moderate Mentally
- Impaired) to successfully transition their leisure skills into post secondary adult
“life. :

~ ‘Your name was identified hy school district records as exiting from the
school within the last three to-five years. The school district has provided me
with your name, with the approval of the ~ . . School Board. No
other person will see your name so your confidentiality is protected. Once |
" have contacted the necessary people for the study, | will send back the list of
names to school district officials. Please read over the enclosed information
and return the confirmation letter as soon as possible. - Thank you for your
-assistance. ,

- Sincerely,

~ Sean P. O'Fallen
Special Physical Education
* University of Wisconsin-La Crosse




DIRECTOR'S INSTRUCTION LETTER

Qctober, 1994

Dear ,

Thank you for helping me recruit subjects from your school district fer my
research project. Enclosed in the packet are ____ confirmation letters for.the
families to sign, confidentiality letters for them to read, follow up letters that
explains the study, ____ mailing labels, ____ stamped self addressed return
envelopes and _____ stamped envelopes; and a definition of terms information
sheet. S
Please fill in the student's (e.g.,graduate) name onto the sheets, type the
individual names of the graduates onto the mailing labels and put them onto the
stamped envelops and mail them to their families. 'In two weeks after the initial -
mailing has gone out | will call you again and-let you know if a second mailing
will be necessary. '

If I do receive positive responses back from the families 1 will then call you
about sending out the teacher questionnaire to see when that would be
acceptable to do. Once again thanks for your participation, | appreciate it.

Sincerely,

Sean P. O'Fallon
Special Physical Education
UWL
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SECOND DIRECTOR'S LETTER
October, 1994
Dear : )

: Thank you for helping me with a second mailing for my research project.

" Enclosed in the packet is a confirmation letter for the families to sign, a

‘confidentiality letter for them to read, a follow up letter that explains the study,

-maliling labels, stamped self addressed return envelops and stamped

- envelopes, and a definition of terms information sheet.

- Please fill in the names onto the sheets and mail them to the appropriate
families. Once again thanks for your participation, | appreciate it.

Sincerely,

- Sean.P. ,O’Falylcrm
Special Physical Education
SUWL




RESPONSE LETTER

Please mark the appropriate response, sign and return in the enclosed stamped' 7
envelope. Thank You.

| consent to participate in your study. Please callme at __ - e
between the hours of and _ to arrange an interview.

| have questions about the study please contactmeat __-__ .-
. 'am not interested in participating in your study at this time.

Signatures

Individual who has been out of school for past 3 to-5 years.

Parent or guardian




APPENDIX C
COVER LETTERTO SCHOOLPROFES'SIONALS AND INSTRUCTIONS




53 o

Dear

You have been identified by your school officials as a professional
involved in the leisure education of students who are mildly to:moderately = -
cognitively disabled. | am conducting this study to discover ways transition in:

* the area of leisure sducation for secondary students with cognitive disabilities
can best be accomplished. The results of this survey will be used by the
Special Physical Education staff at the University of Wisconsin - La Crosse to -
prepare future teachers to appropriately: meet these needs. | am also askmg
other area High Schocl staffs to participate.

Participation will require approximately 20 to 30 minutes of your time to
answer the enclosed questionnaire. ‘The instructions for completing the
questionnaire are included with this packet “Your answers will be: kept
confidential. The special education services provided by your school is not
being evaluated by this study. Afterthe study is completed I will be happy to
send you the results.

Please take the time from your busy schedule and answer these questions.
Enclosed is a self addressed stamped envelope for your convenience. Thank
you for your time and participation. | 'look forward to hearing from you. If you
have any questions | can be contacted at-(608)785-8690 (office) and (608)796-
0988 (home).

Sincerely,

Sean P. O'Fallon
Special Physical Education
UW-L

Patrick DiRocco
Major Professor
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. QUESTIONNAIRE INSTRUCTIONS

Please answer each question with a yes/no/don’t know response.
' _Sbaceihas'been provided for you to write any comments that you may have.

"-Once the questionnaire is completed please return by November____ in self
-addressed stamped envelope.

* Thank you for taking the time to answer these questions.

| Sincerely,

~ Sean P. O'Falion
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Questionnaire questions for individuals with eognitive disabilities.

1.

10,

Are you involved in on a regular basis (2 or 3 days a week)

howling , sSwimming , weightlifting______, softball______
volleyball " , bicycle riding , basketball , rcller
skating , baseball , runninq , soccer.

tennis , racquetball , golf , walking__ ,
football ?

.Doyou___ . by yourseli?

Yes No Don’t Know,

. If no, do you need help to participate in activities?

Yes_ No Don’t Know

. Why are you doing , is it because
You are good at the activity, game, sport,

Yes No Don't Know,
You have friends that go to the activity.

Yes No Don't Know,
You just enjoy participating in the activity.

Yes No Don't Know
It is the only activity that you know how to do.

Yes ‘No, Don't Know,

. Do.you know how to use a phone?

Yes No__ Don't Know,

. In school were you taught by your teachers on how to use a phone to
call local movie theaters, YMCAs; Boys and Girls Clubs or recreation
centers?

Yes. .No Don't Know.

. Whilein school were you taught how read or look into the newspaper to

find out what local events (e ., movies, dances, concerts, sports
' contests) were gomg on?

“Yesi: ~ ~No Don't Know

ol school were you taught how to rrde crty buses or taxi 's?

Yes_: : -No Don't Know_ -~

Jln school were you taught how to rlde your bike or walk by yourself to

~ the recreatron center, Boys and Gnrls club or YMCA? -
© Yes__ el " No. - Don't-Know
Do you know how to read the newspaper to find movies; sports

‘ 'contests or shopplng sales that you want to be-at?

Yes “No__ : Don’tﬁ Know.
LA cun:ently nde clty busses or taxis? 8

B
i Yee L S No_ Don’t Know__




12.
13.
14.

15.

16.
17.
18.

19.
20.
21,

22.

23.

24,

25,

26.

27.
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Were you taught how to bowl in school?

Yes No Don’t Know,
In school did you bowl at a local bowling alley?

Yes No Don’t Know,
Were you taught weightlifting skills in school?

Yes No Don’t Know

For weightlifting did you go tc the YMCA, Boys and Girls club or a local
health club to learn?

Yes No Don’t Know,
In school were you taught basketball skills?

Yes No Don't Know,
Did you go to the school gym to play basketball? ,
Yes No Don’t Know

For physical education/gym class did you go to the YMCA, Boys and
Girls club or recreation center that-had a gym to play basketball in?

Yes No Don’t Know.
Were you taught swimming in school?

Yes No Don't Know___

In school did you use city or town swimming pools for swimming class?
Yes No Don’t Know

In school were you taught how to play-volleyball?

Yes No Don't Know_______

In physical education/gym class did you play volleyball at the YMCA,
Boys and Girls club or recreation centers?

Yes No Don’t Know
In physical education/gym class were you taught how to lift welghts?
Yes No_ ' Don't Know.__

If you went to the YMCA, Boys and Girls club or recreation center were.
you taught by your teachers where the locker rooms, showers, gyms, =~
and pool were? - 4 S
Yes No Don’t-Know, ;
Do you correctly know how to use the locker rooms, showers, gyms, and
pool in the YMCAs, Boys and:Girls clubs ‘or recreation centers?. -
Yes No - .‘Don't K.,ow
Did you go to city or town parks for any physical educatlon/gym
classes?

Yes No._ , Don't Know
If you are-not gomg to the YMCA, Boys and Girls club or- recreatmn i
center for activity is it because of: c

a. Lack of money . , A R
Yes______ No , Don't: KnOWV L




28.

.29,
) educatlon class?
“Yes: - o No Don't Know_. -
o yes what are the achvmes then repeat queshon 4 to them
- If ng is it because of:
There’ are no actlvnty programs that leando -

o can't afford |t/No Money o
Yes . . No_. . Don't Know.
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b. Lack of time in your day (e.g. due to work, family matters)

Yes No Don’t Know

c. Transportation problems

Yes , No Don't Know,

d. Not being aware of these places

Yes No Don't Know |
e. There are no activity programs for me to join at these places :
Yes No Don't Know, |
f. My friends don’t want to go with.me

Yes__. . No Don't Know,

g. | am notinterested/I don't want to

Yes — No Don’t Know

h. My town/city does not have one

Yes : No Don't Know_____

“If you are not currently participating in leisure activities is it because of:

a. Lack of money

Yes No Don't Know,

b. Lack of time in your day (e.g., due to work, family matters)

Yes : No Don’t Know,

-c. Transportaticn problems/No transportation to go to activity

Yes No_- Don't Know,

d. Not being aware of where to go for leisure activities

Yes: No Don't Know

e. There is. nobody to go with

Yes : No Don’t Know

f.Lam not mterested/l don't want to

Yes__ . No Don’t Know____

Are you domg anyactivities now that you dld not lzarn in physical

Yes No _ Don't Know..
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A. - Questions about leisure curriculum.

1.

Do you have a leisure transition curriculum program in your special
education program?

Yes No : Don’t Know.
Comments:;

Does the student’s IEP needs, help you to decide on what leisure
transitional activities you will be teaching?

Yes_ . No Don't Know.
Commenits:

Do you decide the leisure curriculum based on the facilities and
equipment you have available to you?

Yes No Don’t Know.
Comments:

When developing thelsisure curriculum; do you consider where the
students with cognitive disabilities will be living a few years out of

school?:
Yes , No Don't Know

Comments:-

- B. Questions about community transition and related skills

1.

‘Are leisure transition goals on each student’s IEP?
“Yes_ . ‘No__ Don’t Know.

Comments'

rAre individual leisure transition goals deS|gned for each student wuth
.cognmve disabllltles? ,

-~ Yes:: & No. . : Don’t Know,
. Comments SRR

.. ; As part of your students transmonal goa!s, do you famlllanze them with -

S ,commumty resources: (e g. bowling alleys, park: and recreation centers,

3, ‘Comments

‘in which they can access once they ftntsh school?
R No : .~ Don’t Know.__

No SR ,Don’t Know.




10.

11.

Are the students being taught how to access leisure programs through :
the local newspaper? .

Yes No Don't Know___
Comments:

Are the students taught how to ride city transportation to get to and from :
leisure activities? L
Yes No Don't Know
Comments:

Are the students knowledgeable in money skills so they can use those.
skills in a leisure setting (e.g.; paying for a movie, going shopping, '
going out to eat, playing on a sports team)?

Yes No Don't Know.
Comments:

Are the students knowledgeable in time skills so they can use those
skills in a leisure setting (e.g. knowing how to tell time, knowing: the-
hours malls, gyms, and libraries are open, knowing what time to go.out
and meet public transportation)?

Yes No__ Don’t Know__
Comments: '

Are appropriate behaviors in public settings taught to students before -
going into the community? :

Yes No Don't Know__
Comments:

Do you use the YMCA, Boys and Gitls club or an area recreation center' L
to teach sports such as swimming; basketball, tennis, racquetball,
volleyball, and aerobic fitness to students with cognitive dlsabllmef#?
Yes “ No_ , Don’t Know
CommentS' : ' , S

Do you teach your-students wuth cognitive- d|sab|ht|es how to: flnd d
appropriately use locker rooms, showers,. gyms, or-courts wh
community recreatlon center S; Boys and Girls clubs or: YMC,L
Yes No_ _ Don’t Kn
Comments: :




12.

13.

14.

15.

16.
. public transportation when they exit from school?
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Do you believe 75% or more-of your students with cognitive disabilities
can tell time when they exit from school?

Yes No Don't Know,
Comments:

Do you believe 75% or more of your students know how to use money
when they exit from school?

Yes No Don't Know
Comments:

Do you believe 75% of your students know where a local bowling alley
is-when they exit-from scheol?

Yes No Don'’t Know
Comments:

Do you believe 75% of your students know how to use a phone to set
up activities that they are going to do in their leisure time when they exit
from’ school"

-Yes - No Don't Know
Comments

Do you believe 75% of your students know how to access and ride

Yes No Don't Know,
Comments:

C. Que‘étions about collaboration Bfetween schools and community personnel.

1.

Do you: have contact with Cemfled Therapeutic Recreation Specialists
or commumty recreatlon agenmes when you have questions about

“leisure.i issugs for. students with cogmtnv» disabilities?-

"'»,Yes ' No - Domt-Know__.

. Comments

o ;Do you communlcate wn!h commurlty recreatmn specua!'sts regardlng
Ielsure transmon goals for ‘students with: cognmve dlsabmtles’?

S "_'Yes S ; : No R : Don’t Know
: P]‘Comment‘2 ' : SR '
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Do you use community resources (e.g., people from YMCA's, Boys and
Girls club, fitness clubs, local fine arts groups) to come in and talk to the
students about their programs and how the students can access them?
Yes No Don’t Know, '
Comments:

Do you communicate with-community recreation personnel or Certified
Therapeutic Recreation Specialists on a weekly basis?

Yeg No Don’t Know,
Comments:

Do you communicate with community recreation personnel or Cettified -
The: " sutic Recreation Specialists on-a monthly basis?

Yes No Don’t Know,
Comments:

Do parents or guardians collaborate with.you on community related
programs ideas they would I:ke to see their son or daughter participate
in?

Yes No Don't Know.
Comments: ' ' '

o you share with communlty recreatlon personnel or Centified -
Therapeuuc Recreation Specialists, your students leisure needs that.
you found through your assessment?

Yes No__ -~ - Don't Know__
Comments: , :

Have you heen asked by community recreaiors to provide mformatlon‘
on what type of transitional programs they:could offer to help your'. o -
students become better aware-of commumty leisure programs aroun'd' =
‘them? S . , i
Yes_ - "No_ -

‘Comments: : —

Don’t Know

As part of your students transmonal IEP S, do you mvﬁe communi
‘racreation personnel or Certified Therapeutlc Recreation Specialist
~come-in and teach a leisure educatlon class to help your students

become: more aware of their own' lelsure'7 : .

- Yes : CoNos
Comments: S
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REVIEW OF LITERATURE

A working relationship between education professionals and community ;
recreation specialists is needed to teach lifelong leisure skills to individuals who
have mild or moderate cognitive disabilities (CD). These individuals have the.
same leisure interests as most of society (Matthews, 1982).

O'Morrow and Reynolds (1989) said that leisure helps individuals deal
with positive and negative emotions. Collard (1981) stated that a quality leisure .
education program for the student in secondary special education should
include: 1) teaching the student about the “real world ,” 2} building self-
confidence, 3) improving social skills through leisure, 4) influencing academic :
learning through leisure, 5) teaching motivation through leisure, 6) teaohing'
values through leisure, and}7r) teaching normalization. In a number of receht

publications, four different areas where leisure can be an influential part |n the e

life of an individual with CD have been mentioned: 1) age approprlate hfe-long Gk

skills, 2) choice making, 3) fitness, and 4) social skills (Browder & Cooper, ST

1994; Dattilo, 1987; Kregel, Wehman Seyfarth, & Marshall, 1986)

Several studies have addressed these four areas. Lagomarcrno, Retd
lvancic, and Faw (1984) attempted to teach mdrvuduats wrth severe to profound '
CD how to dance. Dattilo and Barnett»(1 985) drscussed teachlng mdr
with severe CD how to choose what type of te|evrsron (TV) program the'

to watch in their leisure trme Dattrlo (1 987) observed that Iersure
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especially outdoor programs, can help improve the motor performance and/or
physical fitness of individual's with CD. Beasley (1982) conducted a 30 minute
jogging program for young adults with CD. She concluded that the jogging -
program improved the individual’s cardiovascular fitness level and their daily
work level. Dattilo (1987) mentioned that appropriate social interaction can be
taught to individuals with CD when they participate in recreational programs.
How are individuals with CD using their leisure time? Datillo and Hoge
(1994/1995) and Schnorr and Bender (1982) reported that the most popular
leisure activity for individuals with CD was watching TV. Pollingue and Cobb
(1986) said the lack of participation in community recreation programs by
individuals with CD is due to programming problems. Thurlow, Brunininks,
Welman and Steffens (1989) showed a leisure activity list to two groups of
mdlwduals, one with moderate CD the other with severe to profound CD, and
asked them fo: mark the activities they had participated in within a 10 day period.
The Iletjof actlvme_s marked by'the individuals with CD included: watching TV,
Iisténin’é’ trortherradrio‘, geingrshopping; working on hobbies, participating in
 sports, Vatt'e‘ndi:ngr s;;orting Vev'ents',b watching a movie or theatg'iéal play, aitending
a eOneert 'attenciiﬁg'a'paﬂy or a dahce,—visiting a friend, going to a meeting,
»attendlng a religlous service, eating out, gomg to-a park, going for a walk, '
playmg cards or other games, and resting. The three most frequent actwntles of

both groups were watchlng TV or llstemng to the radto gomg shopplng, and
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eating out. The authors noted that passive activities were the activities most
fraquently mentioned by individuals with CD.

GOVERNMENTAL LAWS

There are faderal laws to protect the rights of individuals with CD to receive . -
quality education and patticipate in community programs. Section 504 of the
Rehabilitation Act of 1973 was written to provide greater accessibility to places -
of employment and other services for individuals with disabilities. To prevent
discrimination against individuals with disabilities, Section 504 stated, “No '
otherwise qualified handicapped individual in therunited States shall, so’l’ely,rby 7 -
reason of handicap, be excluded from the panicipatidn in, be dénied the
benefits of, or be subjected to discrimination under any programror activiiy S
receiving federal financial assistance” (United States Statutes at Large, : :
PL 93-112, 1973 p. 394). By Section 504, aII individuals with dlsablhtles were ', ¢
allowed to have vocational rehabilitation services whlch mclud'ed' couns‘?elmg,' , Sl

physician exam, interpreter for mdwlduals with nearmg lmpalrments,

transportation, and others. (Umted States Statutes at Large, PL 93-112, 1973)
In 1975, Congress passed into law the Education of Al Handlcapped

Children Act, better known as Public Law 94-1 .42'(Unitbed States S(atutes a

States Statutes at Large, PL 94-142, 1975). Today the revised Ia

101-476 (Individuals with Disabilities Education Act, IDEA), req
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have special education services available for all students with disabilities. IDEA
also requires that each student with a disability have an Individual Education
Program (IEP) written and that schools start to create transitional objectives in
the IEP by the time the child is 14 years oid (United States Statutes at Large, PL
101-476, 1990; Krebs & Block, 1992). This law requires public school
administrators, teachers, and community recreation specialists to work together
to develop a traneitional plan for students with disabilities.

Another law that protected the rights of people with disabilities was the
Americans with Disabilities Act (ADA) of 1990. ADA was written to strengthen
the Rehabilitation Act of 1973 (Section 504) by providing enforcement for
prevention of employment discrimination for people with disabilities and the
accesslbillty of commercial aircraft, bus; and train transportation access for
individuals with disabilities (United States Statutes-at Large, PL 101-336,
1990). PlJbli‘c Law 101-336 (1:990) covered employment services, public
, service's;‘prlvate.lecilltles—that seNed the public (e.g., motels, hotels, gyms, zoos,
bowling elleye,— etc.), and'telecommuniCations for individuals who are deaf, hava
hearlng |mpa|rments or speech |mpa|rments

“The ADA bullt upon what Section 504 began, but added that federal
~_money would be appropnated |f the prevnously mentnonedservuces were not

S |mplemented Under the employment services sectlon ADA required public

Qre employees to base thelr hmng on -

quallflcatlons not dlsablllty( ,nlted States Statutes at Large, PL 101»336 1990). |
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The ADA prevented discrimination on public transportation by requiring
aircraft, trains, city buses, and school buses to have wheelchair lifts for people
with disabilities and a designated section for them to sit in when utilizing the -
service. The law also required any public transportation buildings, planes,
trains, or buses that were built after the law was passed to be accessible for
individuals with disabilities (United States Statutes at Large, PL 101-336,
1990). Under Section 504, private facilities that served the public were not
responsible for providing accessibility for individuals with disabilities. The ADA',V :
improved uponVSection 504 by requiring all private facilities that served the
public to be accessible to people with disabilities (United States Statutes at
Large, PL 101-336,1990).

Telecommunication services were génerally not provided by the media for:
individuals with hearing and speech impairments, since'Sect'ion 504 did not
require them. When the ADA law required media aﬁd phbne: cémparii'es to;offgar -
telecommunications for the deaf (TDD) and _telecomrﬁuﬁicaxidh rélay ééwiéés, o
for individuals with hearing and speech impairrhénts, these sé'rvices were o e

started. Consequently, such individuals we're;nofldnger disc‘fiminated agai,ﬁéi',' :

in regards to communicating'by: telephones arndfl'eisufer enjoyment'éf ;I'\{:fand £

radio (United States Statutes at Large; PL 101-336, 1990).
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LEISURE TIME FROBLEMS
Dattilo (1991) found that many adults with CD were not experiencing
satisfying leisure activities. Thurlow et al. (1989) reported the following reasons
+ why individuals with CD were not participating in structured or unstructured
leisure time activities: 1) difficulty in finding transporiation, 2) money problems,
3) parks or gyms did not offer activity programs for the disabled, 4) their activity
skill level.was lower than their peers, 5) no time, 8) social or behavior problems,
and 7) health reasons. Schloss, Smith, and Kiehl (1986) said that three areas
limited individuals with mild to moderate CD from participating in community
leisure programs: 1) lack of skills needad to gain access to the community, 2)
Iack of‘re'crea'tidnal skill kriowledge, and 3) limited social skills to set up plans to
participate with friends in a redfeational activity. '
,Ot,he'r reasons why individuals with CD may have problems with their
~ leisure timé may bo due to theirilack; of knowledge about leisure. The
éduc‘étriOnaI'systerm reviSed tner'curricurlum;to encoirage secondary. students to
bernvefit;f’rpjrn a more éctive iiféStyle. : Krébs,and Block (1992) stated three
: réasbnéﬁvhy education prograrns ddnbt contain much recreational or !eisiure :
: 7 'tramlng 1) recreatlon skllls tralmng is not a priority to some school |
' admmlstrators or professnonals 2) classroom teachers are responsnble for }' :

e recreatlonal tramlng, and many Iack recreattonal knowledge since very few

. :therapeutxc recreation specnallsts are m the school system to m-serv:ce the staff i

: at«on and Ie:sure sknlls are not taught frequentl / enough to o
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students with disabilities by adapted physical education teachers or therapeutic
recreation specialists. Krebs and Block (1992) proposed a solution for these
three problems “emphasizing a functional, community-based, lifetime sport, andv' S
fitness skills curriculum in physical education and adapted physical educdition,
particularly at the secondary level where students with disabilities prepare to
transition into employment and independent living in-the community” (p..307).
Matithews (1977) listed five ways to help individuals with CD integrate into the
communily: 1) expose them to recreational activities, 2)'findr accessible
programs in which they can participate, 3) teach them how to use recreational
facilities, 4) teach positive recreational experiences that they can incorporate
throughout their life, and 5) be persistent in challenging community beI'iefs :
regarding what individuals with. CD-can do for their: Iersure Bedrnr, Bultock and:i :
Driscoll (1993) mentioned that leisure education programs for mdrvrduals ‘with
CD are rarely started in the school setting. ' ,
SCHOOL AND COMMUMITY RECREATION SPECIALISTS RELATIONSHIP
Bedini et al. (1993) suggested there is a need for better collaboratlon '

between school officials, community recreation specrahsts and the parents of

individuals with CD. lIttenbach et al. (1993) observed that in- order for social
recreational, and economic mtegratron to occur, young adults wrth CD ne d
integrated communlty-based support servrces Krebs and Block (1 992)"; :

mentioned that teachmg movement exercrses rs good when al nd '

younger, but when the lndlwdual becomes a teenager a'more c
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based cutriculum is needed. Schisien and Ray (1988) described roles and
responsibilities for networking among community recreation professionals,
community educators, and school officials when looking at community leisure
needs for individuals with disabilities. One of the need areas thay identified
was developing a leisure/recreation curriculum for persons with disabilities.
Schleien and Ray (1988) stated that persons with disabilities should have an
opportunity to learn about leisure activities in an after school environment or in
a more natural setting. They recommended that the community recreation
kprofessional should coordinate leisure activities for the individuals with
dlsabllilies so they can have appropriate access to existing leisure programs.
Currently, teachers have emphasrzed the need to prepare their students with ‘
CDh for more work related experlences rather than lifelong leisure skills (Bedini
 etal. 1993).

7 SCHOOLSAND TRANSlTlON

Secondary specral educalron programs are required by PL101-476 to
prowde transrtlonal assistance for lhelr students with disabilities. Wshman
| (1990) recommended the followmg ways to aid in the transition for mdrvlduals
wrth dlsabrlltles 1) incorporate an mdrvrdual transmon plan into either lhe

7 student's IEP or another document where goals are berng developed 2)

opportunmes for students wrth drsa il |es, 3) provrde mstructron m mtegrated

classrcoms where the students wrlh drsabllmes can leam how tc oetter access ;;f :
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their community by their peers’ example, 4) encourage students' parents and

friends to help the students with CD acclimate into a job opportunity, and 5)

encourage all professionals to work together to assist the students with
" disabilities through the transitional stages of acquiring employment. Haynes
and Justice (1988) recommended secondary transitional curriculum models be
based on community awareness, work training skills, independent living
preparations, and appropriate socialization while in the community. Benz and
Halpern (1987) said that secondary special education teachers were
encouraging the need f:;r more parental involvement in their transitional
programs and that the parents wanted increased contact with their child's
teacher when transitional planning was- discussed. :
Haynes and Justice (1988) mentioned barriers in-education that prevented :
transition into the community for individuals with disabilities: 1) lack ol. '
community based programs at the secondary level, 2) the rindi‘vi'duals’, families’
fear of losing federal assistance dueto temporary employmeni,—S)'ilack.of" L
appropriate behaviors of students with severe disabililiee, 4)"leok offunols to - :
community agencies that specnallzed in placement of students wuth dlsabllmes

5) inability to create addltlonal transntlonal programs to meet lhe current

students’ needs, 6) liability. concems ‘on the part of employers when hmng -
individuals with dlsabllmes, 7) rtransportatlon problems, ,.) shortage of quallfled
staff in the communlty, 9) llmlted tlme and 10) negatlve amtudes |n co 1)

of what an mdlvudual with a dlsablllty can do for employment




74

Freeburg, Sendelbaugh, and Bullis (1921) identified barriers to transitional
work programs for individuals who are deaf, hearing impaired, or muitiply
disabled: 1) insufficient preparation by secondary education programs for the.
beginning stages of community involvement, 2) insufficient funding for services
provided by agencies working with individuals with disabilities to acclimate
them into community.employment, and 3) lack of specialized community
programs for individuals with severe hearing impairments to assist them in
acqu,irring employment.

According to Benz and Halpern (1987), in the school system the primary
person responsible for the acclamatib,n of students with disabilities into thev
community is the special education teacher. The physical education teacher's
role in the transition process for students with disabilities is an important one: to
 work with.the trénsition team in providing peers to assist the student who has a
dis,abilritry énd to 'éddcate thé team members regarding the role that physical
- 7 education can play in the fransftiohal,process,(Kr'ebs & Block, 1992). The role

- ofthe adapted physical 'educa'tidn:teaéhér is to write individual transition
prog'ramé '(iTP) fqr_Stude‘hfs. The Yaruthcr;'rs noted that ITPs hrélp, determine the
ékills ;that-éré ne}ede_d"inré bqfnmUni{y baséd 'reéreation program sb the
g lndlylduaIWlthadlsablhtycan SuC‘¢e§sfu]Iy achieve indepeﬁdence. The
! irffbruhda:ti‘qﬁ of the 'l,flr"Pgupboﬁ's Bicjick;s_j (1952) views 'thétéecbndary students
~ should be instructed in skills at community places whers individuals with

~ disabllities will bé working, living, and recreating in postsecondary life.




As Krebs and Block (1992) stated, adapted physical éducation aids

students to make the transition from secondary special ed'ucation to the

community by teaching the students a life skill curriculum.
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