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Goals of this session:

· Discuss the value of using rubrics to assess learning 

· Identify common elements of rubrics

· Review example rubrics
· Co-create rubric to assess learning in student reflections
Resources:
Rubric to Assess Service Learning Reflection Papers

www.compact.org/wp-content/uploads/resources/downloads/SL_Reflect_Form2.pdf

Critical Thinking Rubric

www.criticalthinking.net.au/Resources/CIT Rubric 2006.pdf

Huba, M.E., & Freed, J. (2000). Learner-centered assessment on college campuses: Shifting the focus from teaching to learning. Boston: Allyn and Bacon.
Elements of a Useful Rubric, pp. 166-169

· Levels of Mastery

· Dimensions of Quality

· Organizational Groupings

· Commentaries

· Descriptions of Consequences
Six Questions to Ask When Constructing a Rubric, pp. 178-186
1. What criteria or essential elements must be present in the student’s work to ensure that it is high in quality?

2. How many levels of achievement do I wish to illustrate for students?

3. For each criterion or essential element of quality, what is a clear description of performance at each achievement level?

4. What are the consequences of performing at each level of quality?

5. What rating scheme will I use in the rubric?
6. When I use the rubric, what aspects work well and what aspects need improvement?

Christine Maidl Pribbenow

cmpribbenow@wisc.edu, 263-4256
Rubric for Evaluating Scientific Teaching 
Philosophy Statements

Christine Maidl Pribbenow, January 2007

	Definitions of Teaching and Learning

	3 - Superior:  The writer clearly and personally defines and discusses the terms teaching and learning and their relationship. Extensive and appropriate examples and reflection on experiences with others are discussed.

2 - Average:  The writer defines and discusses the terms teaching and learning and their relationship at a minimal level. Some appropriate examples and reflection on experiences with others are discussed.

1 - Poor:  The writer neither defines nor discusses the terms teaching and learning and their relationship. The examples and reflection on experiences with others are missing.


	View of the Learner

	3 - Superior:  The writer clearly articulates his or her view of the learner within the classroom or other learning environment. The writer demonstrates superior understanding of the learner’s characteristics and their influence on his or her success in the learning environment.

2 - Average:  The writer minimally articulates his or her view of the learner within the classroom or other learning environment. The writer demonstrates some understanding of the learners’ characteristics and their influence on his or her success in the learning environment.

1 - Poor:  The writer fails to articulate his or her view of the learner within the classroom or other learning environment. The writer describes little or no understanding of the learners’ characteristics and their influence on his or her success in the learning environment.


	View of the Teacher

	3 - Superior: The writer clearly articulates his or her view of the role of the teacher within the classroom or other learning environment. The writer demonstrates superior understanding of an effective teacher’s characteristics and their influence on student’s success in the learning environment.

2 - Average: The writer minimally articulates his or her view of the role of the teacher within the classroom or other learning environment. The writer demonstrates some understanding of an effective teacher’s characteristics and their influence on student’s success in the learning environment.
1 - Poor: The writer fails to articulate his or her view of the role of the teacher within the classroom or other learning environment. The writer demonstrates little or no understanding of an effective teacher’s characteristics and their influence on student’s success in the learning environment.


	The Student-Teacher Relationship

	3 - Superior:  The discussion of this relationship is congruent with the writer’s definitions of teaching and learning and with his or her view of the learner. Examples and reflections strongly illustrate both the nature of the student-teacher interactions as well as the identified critical elements of the relationship.

2 - Average:  The discussion of this relationship shows some congruence with the writer’s definitions of teaching and learning and with his or her view of the learner. Examples and reflections minimally illustrate either or both the nature of the student-teacher interactions and the identified critical elements of the relationship.

1 - Poor:  The discussion of this relationship shows little or no congruence with the writer’s definitions of teaching and learning and with his or her view of the learner. Examples and reflections illustrate neither the nature of the student-teacher interactions nor the critical elements of the relationship. 


	Teaching Methods

	3 - Superior:  Grounded within an extensive knowledge of discipline-specific expectations and learner characteristics, the writer clearly demonstrates evidence of his or her superior ability to use a wide variety of teaching strategies. Selection of specific strategies is congruent with the writer’s definitions of teaching and learning, views multiple learners and understanding of the student-teacher relationship.

2 - Average:  Grounded within some knowledge of discipline-specific expectations and learner characteristics, the writer describes minimal evidence of his or her ability to use a variety of teaching strategies. Selection of specific strategies is somewhat congruent with the writer’s definitions of teaching and learning, views of the learner and understanding of the student-teacher relationship.

1 - Poor:  Grounded within little or no knowledge of discipline-specific expectations and learner characteristics, the writer fails to demonstrate evidence of his or her ability to use a variety of teaching strategies. Selection of specific strategies is incongruent with the writer’s definitions of teaching and learning, views of the learner and understanding of the student-teacher relationship.


	Learning Assessment

	3 - Superior:  Grounded within the three tenets of scientific teaching, the writer clearly demonstrates evidence of his or her superior ability to use a wide variety of assessment strategies. Selection of specific strategies is reflected in critical thinking, rigor, creativity, and research experimentation of his or her teaching.

2 - Average:  Grounded within one or two tenets of scientific teaching, the writer demonstrates evidence of his or her ability to use assessment strategies. Selection of specific strategies is somewhat reflected in critical thinking, rigor, creativity, and research experimentation of his or her teaching.
1 - Poor:  Grounded within none of the tenets of scientific teaching, the writer fails to demonstrate evidence of an ability to use assessment strategies. The statement does not show evidence of critical thinking, rigor, creativity, or research experimentation of his or her teaching.


	Need for Professional Development

	3 - Superior: The writer demonstrates an understanding of his her own development by identifying the need for at least two of the following: continuing education and/or life-long learning experiences, ongoing reflection of teaching practices, or the application of “scientific teaching” methods (i.e., teaching as research, assessing teaching practices).

2 - Average: The writer demonstrates an understanding of his her own development by identifying the need for one of the following: continuing education and/or life-long learning experiences, ongoing reflection of teaching practices, or the application of “scientific teaching” methods (i.e., teaching as research, assessing teaching practices).

1 - Poor: The writer fails to demonstrate an understanding of his her own growth as a teacher by not identifying any examples of continued professional development. 


	Organization of Statement

	3 - Superior:  The writer has framed the TPS within a highly illustrative metaphor or critical incident that demonstrates many links to the various components of scientific teaching. Critical and reflective thinking, as well as specific examples, are in evidence in the writer’s articulation of his or her beliefs, teaching practices, and goals.

2 - Average:  The writer has framed the TPS within a metaphor or critical incident that demonstrates some links to the various components of scientific teaching. Critical and reflective thinking, as well as examples, is in evidence in the writer’s articulation of his or her beliefs, teaching practices, and goals.

1 - Poor:  The writer has not framed the TPS within a metaphor or critical incident that demonstrates links to the various components of scientific teaching. Critical and reflective thinking is lacking in the writer’s articulation of his or her beliefs, teaching practices, and goals.
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� Rubric adapted from: Schonwetter, D.J., Sokal, L., Friesen, M., & Taylor, K.L (2002). Teaching philosophies reconsidered: A conceptual model for the development and evaluation of teaching philosophy statements. The International Journal for Academic Development (7)1.








