Teachers’ Attitudes toward Shared Reading,
Guided Reading, and Learning Centers
by
Debra M Molzahn
A Research Paper
Submitted in Partial Fulfillment of the
Requirements for the
Master of Science Degree
in

Home Economics

Approx;d/; Semester Credlts
/ﬂ{/ /

Dr. Donald PlatZ

The Graduate School
University of Wisconsin-Stout

May 2005




11

The Graduate School

University of Wisconsin Stout

Menomonie, WI 54751
ABSTRACT
Molzahn Debra M
(Writer) (Last Name) (First Name) (Middle Initial)

Teachers’ Attitudes toward Shared Reading, Guided Reading, and Learning Centers

(Title)
Home Economics Dr. Donald Platz May, 2005 (51)
(Degree Program) (Research Advisor) (Date) # of pages

American Psychological Association, 5™ edition

(Style Manual Used in this Study)

Teachers’ attitudes toward implementing a balanced literacy program at the kindergarten
level are varied. Some teachers believe children are being pushed into academics too early,
others believe children should be taught how to read at the earliest level possible. Does
participation in professional development activities change these attitudes? Does the number of
years teachers teach make a difference in these attitudes? This study compared kindergarten
teachers’ attitudes toward using shared reading, guided reading and literacy centers in their
classrooms before and after attending professional development activities at a Literacy Institute.
Did teachers implement the strategies and ideas provided at the professional development

training?




il

The data analysis showed that there were no statistical differences found for teachers’
attitudes toward shared reading, guided reading and centers before and after participation in-the
Literacy Institute professional development training and the degree to which teachers implement
shared reading, guided reading and learning centers. There was a difference found in the
relationship between the years of teaching experience and teachers’ attitudes toward guided
reading. Teachers with eleven to fifteen years teaching experience felt that guided reading could
be accommodated to use with any class size however, the other groups felt that class size
mattered. Another area that came close was the statement regarding having sufficient training to
implement shared reading in the classroom. All teachers, regardless of the number of years
teaching, felt they had sufficient training to implement shared reading.

One of the concerns mentioned in the comment section of the survey dealt with the

developmentally appropriateness of using guided reading in kindergarten. Another concern
expressed was the difficulty teachers have implementing guided reading in classrooms that have

more than 20 students.
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Chapter!: Introduction

The latest approaches to teaching literacy in elementary education appear to be endless:
balanced literacy, read-alouds, phonics, phonemic awareness, shared reading, guided feading,
learning centers, and independent reading. Educators hear these words and try to make sense of it
all. Conflicting opinions on these approaches are common. Kindergarten should be a time for
socializing and learning to get along, not learning how to read and write. Push them too early and
they will fail. Don’t push them enough and they will fail. Teach the skills in isolation. No,
integrate them. It leaves kindergarten teachers scratching their heads. What are the attitudes
kindergarten teachers have toward these approaches? What affect will professional development
training have on teacher attitudes? Will further professional development be required? The
researcher of this study hopes to find the answers to these questions.

Many studies, such as those conducted by Adams, Snow, Burns and Griffin, Hoffman,
Roser and Battle point out the importance of reading to and with children starting at a very
young age. Adams (1990) reported that children who come from environments that are not
language and print rich are considered at-risk for reading failure. Snow, Burns, and Griffin
(1998, p. 137) wrote, “Literacy acquisition begins prior to entering school and relies on
familiarity with the basic purposes and mechanisms of reading and language ability.” Hoffman,
Roser, and Battle (1993) confirmed that reading to children is the single most important activity
for building the knowledge required for eventual success in learning to read. The importance of
learning to read should not be neglected or glossed over.

There are many opportunities to teach reading, or at least an awareness of the printed

word, to children. Reading words that are in their environment: STOP, McDonalds, Pizza Hut

etc., labeling common objects around the house or classroom, being a positive role model by




reading books, magazines and/or newspapers are some examples. It was previously thought that
children would learn to read when they were ready and therefore early literacy was not strongly
promoted. According to Piaget’s theory (cited in Carlton & Winsler, 1999), learning will take
place when a child is biologically ready. However, the National Reading Panel (2000)
recommended that literacy instruction should begin as early as possible.

There are various approaches being used to teach young children how to read. Routman

(2003) offered some guidelines that indicate the best practices in teaching reading. These
include, but are not limited to:

+1.  Students need caring teachers who bond with their students and use a variety of
approaches, resources and texts. They do not over rely on programs.

2:2. Phonemic awareness is necessary for students to become readers and most
children acquire this awareness through rhyming and word play in rich,
learning/literacy centers.

3.3.  Creating original stories from children’s language and experiences.

44,  Shared Reading. ;

5:5. Repeated Readings.

6-6.  Independent Reading.

%7.  Guided Reading.

8:8.  The use of Learning Centers.

Shared reading, guided reading, and learning centers will be discussed in greater detail in

Chapter Two.
Every kindergarten child is entitled to receive a balanced instructional program that

includes interesting daily read aloud stories, a chance to explore books independently, the ability




to participate in interactive and engaging stories in the form of shared reading as well as
experience with nonﬁction books.

There should be plenty of opportunities for the children to work in small groups for
focused instruction such as in guided reading and in collaboration with other children in litéracy
centers. (The International Reading Association (IRA) and National Association for the
Education of Young Children (NAEYC; 1998, p. 4-19)

This position statement by the IRA/NAEYC emphasized that it is the responsibility of the
classroom teacher to make sure these opportunities are available. Regrettably, outdated and
developmentally inappropriate practices are present in many classrooms. These outdated
practiées include:

+1. Using increments of time to divide the curriculum into separate subjects rather

than integrating the curriculum.

2.2, Requiring students to complete worksheets and do other seatwork rather than

participating in hands on/minds on small group activities.

3.3. Reserving play centers only for those children who complete their seatwork early.

44. Expecting children to work individually and silently on most learning activities.

Current legislation, as part of the No Child Left Behind Act of 2002, specifies that
reading programs must be established in kindergarten through third grade in Reading First
schools. This is to ensure that every student can read at or above grade level by the end of third
grade (Stewart, 2004). One large school district in Northeast Wisconsin is taking this mandate
seriously by implementing action to help ensure their students make the grade. According to

Education Connections (Green Bay Area Public Schools, 2003-2004), this public school district

has made reading development an important component of its kindergarten to twelfth grade




strategic plan. It is implementing a revised balanced literacy curriculum and obtaining the
appropriate materials for use at the elementary level.
Statement of the Problem
Current legislation specifies that children should be reading at or above grade level by the
rend of third grade. Various approaches are being used to teach children, as young as
kindergarten, how to read. These include such programs as phonics, whole language, phonemic
awareness, shared reading, guided reading, and learning centers and the list go on. It is not
certain which programs are perceived to be better for children. Perhaps, by knowing the attitudes
or believes teachers have toward three of the programs currently being used may help.
Purpose of the Proposed Study
The purposes of this study are the following:
+1.  To compare the attitudes of kindergarten teachers toward teaching shared reading,
guided reading and using learning centers before and after professional
development training at the Literacy Institute.
2. To determine the degree to which teachers implement shared reading, guided
reading, and learning centers in their classrooms.
3. To determine the reasons for not implementing shared reading, guided reading,
and learning centers if that is the case.
The data was collected through a survey distributed to more than 80 kindergarten
teachers from a large Northeastern Wisconsin school district by mail prior to an August 9-12,
2004, Literacy Institute. A follow-up survey with stamped addressed envelopes was mailed in

January 2005 after teachers have had an opportunity to implement the strategies presented at the



professional development. There was a deadline date of Nov. 17, 2004 for returning the first
survey and January 11, 2005 for the follow-up survey.
Research Questions

The following research questionsv will be addressed upon completion of the study:

1. Is there a difference in teachers’ attitudes toward shared reading, guided reading,
and learning centers before and after participating in the Literacy Institute
professional development training?

2. Is there a relationship between the years of teaching experience and teachers’
attitudes toward shared reading, guided reading, and learning centers?

3-3. Isthere a difference in the degree to which teachers implement shared reading,
guided reading, and learning centers?

44. What reasons, if any, were given for not implementing the strategies presented at

the Literacy Institute?

Assumptions of the Study

It is assumed that the survey questions were answered honestly and that the same
teachers completed the follow-up survey.
Definition of Terms

For clarity of understanding, Routman (2003) helped to define these four items:

Guided Reading: An oral reading strategy where the teacher provides direct instruction in

phonics and comprehension to small groups of children.

Learning Centers: A literacy center is a focal point in a classroom that is organized for

independent, self-managed student work while the teacher is working with another child

or with a small group.




Phonemic Awareness: An understanding about the structures and patterns of the spoken
language. It means being able to discriminate between different consonants and to
sequence each small unit of sound (phoneme) in a word.
Shared Reading: Utilizes books where the text is enlarged so all readers can see it. Mini
lessons are taught that address concepts of print, punctuation, and other reading strategies
using a fast-paced and interactive style. A single shared reading experience can address
varying developmental levels of the students.

Limitations of the Study
The following limitations of the study were identified;
1. The findings from this study cannot be generalized to all teachers.
2. Teachers may be participating in other professional development programs during

the time between the two surveys that may affect the results.

3. There was only one district involved in the study that means a smaller sample
size.
4. The three hours of professional development training may be a relatively short

period of time for internalizing knowledge in each of the three areas: shared
reading, guided reading, and learning centers.
Summary
This chapter covered the current approaches to teaching balanced literacy at the
kindergarten level. It cited studies that pointed out the importance of reading to and with
children. It presented three specific approaches to teaching literacy: shared reading, guided
reading and learning centers. In addition it defined key vocabulary words, and outlined the

purpose and limitations of the study. The subsequent chapters will address a review of the



literature in Chapter 11, the methodology and data analysis in Chapter III with Chapter IV

discussing results and Chapter V providing discussion and conclusions.



Chapter II: Literature Review

This chapter includes a discussion of research theories that endorse the benefits of early
reading instruction. It will then be followed by research studies supporting the best instructional
practices for early reading success, and conclude with specific studies and theories regarding
shared reading, guided reading, and learning centers. It will conclude with a short summary.
Research Theories Supporting the Benefits of Early Reading Instruction

Much attention has been focused on children’s literacy experiences before they enter
kindergarten. Wood (1988) went into great detail comparing the theories of Piaget and Vygotsky.
Piaget’s theory stated that children have to pass through stages of development before moving
onto the next level. This theory indicated that teaching could only influence the course of
intellectual development if the child is able to assimilate what is said and done. Assimilation, in
turn, is controlled by the child’s stage of development.

Vygotski’s theory placed great emphasis on the role of communication, social interaction,
and instruction to determine the path to development. Children unable to perform tasks, solve
problems, memorize things, or recall experiences when they are left to their own devices often
succeed when someone more knowledgeable and skilled helps them. This is known as the “zone
of proximal development” (Wood, 1988).

Failing to give children literacy experiences until they are school age can severely limit
the reading and writing levels they ultimately attain (IRA/NAEYC, 1998). Trelease (n. d.)
emphasized that reading aloud to children helps them develop and improve skills in speaking,

listening, reading, and writing. Listening to others read stimulates an understanding of

vocabulary and a language pattern, which in turn helps children learn to read.




West and Denton (2002) reported the results of a study involving kindergarten children
that was sponsored by the U.S. Department of Education. This study was called The Early
Childhood Longitudinal Study, Kindergarten Class of 1998-99 (ECLS-K). The full ECLS-K
base-year sample was comprised of approximately 22,000 kindergarteners that attended about
1,000 kindergarten programs during the 1998-1999 school year. To date three reports have been
published on the young children’s early school experiences. The study collected the initial
information directly from the children, their families, teachers and schools in the fall of 1998.
These children were followed through spring 2004 when they would be in fifth gfade. One of the
purposes of the study was to identify reading achievement in kindergarten and first grade. The
findings from the reports thus far found that children who entered kindergarten recognizing their
letters, were read to at least three times a week, had a positive outlook toward learning and were
in very good or excellent health, performed better in reading than those who did not have these
resources. Future reports based on the ECLS-K will explore the possible influences of factors
such as class size, full day or part day kindergarten programs, teacher characteristics, school
environment, parenting style, and parent involvement on children’s scholastic success.

Early intervention research has focused on how to prevent early reading failure by
designing tutoring programs in conjunction with regular classroom instruction as reported by
Leslie and Allen (1999). There are factors that predict early success in an early literacy
intervention program. Studies by Taylor, Frye, Short, and Shearer, (1992) designed a small
group-tutoring program for struggling first grade readers. The goal of the program was to
develop fluency through repeated reading of summarized children’s trade books. Teachers

modeled how to segment and blend individual sounds and how to use cueing systems for
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decoding. This approach did not significantly reduce the reading ability gap for the first grade
students in the program.

The IRA/NAEYC (1998) points out that there is no single method or single combination
of methods that can successfully teach all children to read. Teachers must be knowledgeable
about a wide range of methods for teaching reading and possess a strong knowledge of the
children in their care so they can create the appropriate balance of methods needed for each
child.

Research Studies Supporting the Best Instructional Practices for Early Reading Success

Since studies indicate that there is no “one best” method or program to teach reading,
educators should be familiar with a variety of strategies that are available and how to make them
work. Rog (2001) went into great detail explaining a few of these strategies in her book, Early
Literacy Instruction in Kindergarten. She believed, as did Cunningham and Allington (1997) that
the single most important element in a classroom is a well-informed and effective teacher. The
teacher should understand the developmental nature of learning to read, be able to accept
individual differences and adapt the curriculum to meet the needs of the students. An outstanding
teacher builds on children’s prior knowledge and helps to develop the skills and attitudes
necessary for lifelong learning. Routman (2003) believed that unless teachers reach into
students’ hearts, they have no entry into their minds. Holdaway (1979) believed that the strongest
predictor of reading achievement is the quality of student-teacher relations.

According to Honig (1996), the primary goals of educators should be to enable children
to enjoy books, to learn from literature, to read fluently, to understand grade appropriate
material, to read from a variety of sources and to reach higher levels of cémprehension. To enjoy

books is a start but there is much more to reading. Children must learn the skills necessary to
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read concepts of print, letter and sound identification and their connections, and phonemic
awareness. They must then master sight words, fluency, and comprehension. Ehri, et al. (2001)
pointed out that phonemic awareness instruction helps all types of children learn to read across a
variety of conditions.

Attention has been paid to concerns about teaching skills in isolation and the use of
workbook pages at too young an age. Studies indicate that an isolated drill in the basics approach
hampers low-performing students because they have difficulty learning how to process new
information effectively. On the other hand, when the basics are integrated into challenging
meaningful curriculum, these same students easily learn the basics because the work is
interesting and relevant (Neuman & Roskos; McLane & McNamee; cited in Routman, 2003).

It is important to adjust teaching strategies to meet the needs of children. Just what
programs are developmentally appropriate for kindergarten children? This researcher is going
into detail to describe three programs currently being introduced at the kindergarten level. These
are shared reading, guided reading, and learning centers.

Shared Reading

Shared reading is a program that many teachers routinely use. Routman (2003) believes
shared reading is an integral part of a reading program. In shared reading, a learner or group of
learners, sees the text, observes the teacher reading it with fluency and expression, and is invited
to read along. At the kindergarten level, shared reading focuses primarily on enjoying and
rereading new, familiar, and favorite texts. The teacher progresses word-by-word and line-by-
line with a pointer. Students join in visually and/or orally. These repeated readings build
confidence, fluency, and word familiarity, as well as provide practice in phonemic awareness and

‘phonics. Rog (2001) pointed out some additional features of shared reading instruction. The text
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is enlarged so that all the readers can see it, lessons are fast-paced and interactive, and a single
shared reading experience can address a variety of developmental levels. Ideas were provided for
using the program in the classroom such as utilizing student made books, overhead
transparencies, and language experience charts. Also offered were suggestions for using a variety
of materials to draw attention to the text such as Wikki Stix, highlight tape, reading wands and
word frames.
Guided Reading

Another program used in many classrooms is guided reading. The guided reading
program is introduced to kindergarten students who are developmentally ready. The purpose of
guided reading is to allow students to practice their reading with teacher support and prompting.
In this program students assume more responsibility than they did in shared reading. Swartz, et
al. (2003) described guided reading as a teaching method in which students read orally and thé
teacher provides direct instruction in phonics and comprehension. Groups of four to six students
are each given their own copy of a book that is based on their instructional reading level. A
student’s reading level can be determined when the words can be decoded and comprehended
with 90-95% accuracy. The teacher provides an introduction to the book that should focus on
information specific to the book, unfamiliar vocabulary, unusual language structure, phonics, and
word analysis. The students then read the book orally at their own pace using a soft voice. The
teacher’s role is to listen to the students read and note their reading behavior.

In a study conducted by the Center for the Improvement of Early Reading Achievement
(CIERA, 1998-1999), guided reading proved to be a significant factor in reading success when
the following was utilized: text used was at the correct instructional level, flexible grouping

strategies were used, explicit phonics instruction was given and children were taught the



reading strategies which were used to attack unknown words. Swartz, et al. (2003) describe
guided reading as a teaching method in which students read orally and the teacher provides
direct instruction in phonics and comprehension. They state the benefits of guided reading are
to provide an opportunity to improve fluency, comprehensio‘n, grammar, phonics and word
analysis as well a to provide teachers with a means to evaluate and tailor instruction for
students.

Rog (2001) is concerned when guided reading is required in kindergarten. That

necessitates inordinate amounts of time in which the children are working

independently. Also, increased pressure on teachers to have children reading in
kindergarten has often meant limiting or usurping such crucial activities in playing,
building with blocks, painting, acting out stories, and even reading fiction and

nonfiction aloud. (as cited in Routman, 2003, p.159)

Learning Centers

One approach utilizes in classrooms are learning centers. Learning centers are activities
children work on independently or in small groups to reinforce lessons they have been taught.
Brain research such as the study conducted by Jensen (1998) suggests that teachers should
provide choices to make learning relevant, personal and engaging. By using choices the learning
becomes intrinsic and motivated to keep the children’s attention.

Debbie Diller (2003) an educational consultant and teacher published a book detailing
how to make learning centers work. She believes there should be ninety minutes of literacy
instruction built into every day. That time should be used to develop a gradual release of
responsibility. At the very beginning of the learning to read process, modeling must occur. The

teacher is responsible for modeling the use of materials and methods used through the use of read
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alouds, shared reading and writing, guided reading and writing and the use of mini lessons. The
next part of the scaffolding process was described as “handholding”. The children practiced
using the materials and strategies with the teacher guiding them. Finally the children reach the
stage of independence. The children are able to work without teacher guidance at centers. They
can work alone, with partners or with small groups using the materials and strategies previously
taught.
Summary

This chapter was a review of literature and studies that are currently available regarding
the benefits of early reading instruction and the best instructional practices currently being used.
The single most important element in a classroom is a well-informed and effective teacher. The
teacher must be informed on current research and best instructional practices. Research indicates
that there is no single method or single combination of methods that can successfully teach all
children to read. Teachers must be knowledgeable about a wide range of methods for teaching
reading and possess a strong knowledge of the children in their care so they can create the
appropriate balance of methods needed for each child. Three programs used to guide children
toward independent reading are introduced at the kindergarten level. These are shared reading,

guided reading, and learning centers.
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Chapter III: Methodology
Chapter three will explain the purpose of the proposed study and the methodology used.
It will include a description of who the participants were, how they were selected, and additional
demographic information. A discussion of the instrument used and the data analysis will follow.
Finally, the limitations of the proposed study will be discussed.
Purpose of the Study

The purpose of this study was as follows:

1. To compare the beliefs of kindergarten teachers toward teaching shared reading,
guided reading and using learning centers before and after professional
development training at a Literacy Institute.

2. To determine if there is a relationship between the years of teaching experience
and teachers’ attitudes toward shared reading, guided reading and learning centers.

3. To determine the degree to which teachers implement shared reading, guided
reading, and learning centers in their classrooms.

4, To determine the reasons for not implementing shared reading, guided reading and
learning centers if that is the case.

Participants and Demographics

The participants for this study were 81 kindergarten teachers from a large Northeastern
Wisconsin school district. The participants were selected using a cluster sample taken from all of
the kindergarten teachers in the district. Within that subgroup, 42 teachers who signed up to
attend the Literacy Institute were requested to participate. Thirty-three responded to both of the

surveys.
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The researcher collected data by distributing surveys prior to the Literacy Institute to 81

kindergarten teachers in a large northeastern Wisconsin school district in August 2004. There

were 41 surveys returned indicating they would be attending the professional development

training provided by the district. This was approximately a 50% return rate. In January 2005, a

follow-up survey was mailed to these 41 teachers and 33 surveys were returned. This is a return

rate of 80.5%.

Table 1

Age category of respondents

Age (years) Number Percent
20-30 8 24.2
31-40 4 12.1
41-50 10 30.3
51+ years 11 333
Table 2

Formal education of respondents

Degree Number Frequency
Bachelor’s 7 21.2
Bachelor’s + credits 15 45.5
Master’s 11 33.3
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Table 3

Years of teaching experience

Number of years Number Frequency
01-05 6 18.2
06-10 4 12.1
11-15 6 18.2
16-20 7 21.2
21+ 10 | 30.3
Instrumentation

The instrument used was a survey consisting of twenty-five questions. The selected
teachers were asked to complete the survey that contained the following sections: genefal
information, education, and attitudes regarding early literacy, degree of implementation and a
comments and concerns area. It contained a check off area, a Likert scale, and three short answer
questions. There is no reliability or validity information regarding the survey, since the
researcher designed it. The instrument was constructed with input from experts in research
design and given to five individuals for field-testing before being distributed to the selected
subjects. The surveys were coded in order to allow for comparisons of attitudes and
implementation before and after attendance at the Literacy Institute. A follow-up survey was sent
five months after attending the Literacy Institute. This survey asked if there were any changes
incorporated into their classroom as a result of attending the 2004 Literacy Institute and to

provide any new comments they had concerning literacy at the kindergarten level.



Data Collection and Analysis

Surveys were mailed to all 81-kindergarten teachers in the district. Forty-two teachers

returned the first survey stating they would be attending the professional development training.

Thirty-three of those teachers returned the follow-up survey. The participants were asked to

return by mail, using the United States Postal Service, a completed-coded survey prior to

attending the professional development at the Literacy Institute. Pre-addressed stamped

envelopes were mailed along with the survey for ease in returning. There was a deadline date

identified on the survey. A follow-up survey using the same process took place five months after

attending the Literacy Institute. A reminder was e-mailed to participants who did not respond.

The research questions addressed in this research paper and the answers given in the

research questionnaire to be compared were:

1.

Will there be a difference in teachers’ attitudes toward shared reading, guided
reading and centers before and after participation in the literacy Institute
professional development training? Section three, questions 1-10 of both surveys
were used to compare teachers’ attitudes regarding early literacy.

Is there a relationship between the years of teaching experience and teachers’
attitudes toward shared reading, guided reading and learning centers? Section one;
question six was compared to section three, questions 1-10 to answer that specific
question.

Will there be a difference in the degree to which teachers implement shared
reading, guided reading and learning centers? Comparing the responses in section

four, questions 1-3 in both surveys answered that particular question.

18
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4. The reasons given for not implementing the strategies presented at the Literacy
Institute were addressed in section five under the comments and concerns section.

The answers to the written questions from before and after attending the Literacy Institute
were compared. This comparison determined if teachers implemented shared reading, guided
reading, and learning centers as a result of attending the Literacy Institute and to what degree
they were or were not implemented.

A number of statistical analyses were used in this study. The Statistical Program for
Social Sciences was used to analyze the data and cross-tabulate frequency counts and
percentages. A T-Test was used to compare responses from the first survey to the second survey
to answer question one and question three by using the Likert scale questions. An ANOVA and
Student ~Newman-Keuls Test was used for the multiple comparison questions.

The comments and concerns responses were used to record the responses of teachers not
implementing the strategies presented at the Literacy Institute. The comments were also used to
explain what strategies the teachers did incorporate into their instruction and what concerns they
have for the future.

Limitations

The following limitations were identified:

1. The findings from this study cannot be generalized to all teachers.

2. Teachers may be participating in other professional development programs during

the time between the two surveys which may affect the results.

3. There was only one district involved in the study which means a smaller sample

size.
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4. The three hours of professional development training may be a relatively short
period of time for internalizing knowledge in each of the three areas: shared
reading, guided reading, and learning centers.

Summary

This chapter explained the purpose of the study and the methodology used to distribute

collect and analyze data. It included a description of who the participants were, how they were

selected, and incorporated additional demographic information.
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Chapter IV: Results

This chapter includes a descriptioﬁ of the final participants along with an item analysis
using the statistical data from the survey to answer each of the research questions.

All of the final 33 participants were full-time Caucasian female teachers. They varied in
age from 20 to over 51. The majority have Bachelor’s degrees plus additional credits and have
been teaching 21 years or longer.

Question 1. Is there a difference in teachers’ attitudes toward shared reading, guided reading
and centers before and after participation in the Literacy Institute professional development
training?

Teachers were asked to rate ten statements regarding their attitudes toward early literacy
in section three of the pre and post survey. The ratings were “1” strongly disagree to “5” strongly

agree. These statements were:

1. Teaching concepts of print should be done in kindergarten using shared reading.
2. I am comfortable using shared reading in my classroom.

3. Shared reading is essential to reading instruction in kindergarten.

4. I have had sufficient training to implement shared reading in my classroom.

5. I am comfortable teaching guided reading in my classroom.

6. Guided reading is appropriate to use in kindergarten.

7. Guided reading can be accommodated to use with any class size.

8. I have had sufficient training to implement guided reading in my classroom.

9. Center activities should reinforce read-aloud and shared reading instruction.

10.  Thave had sufficient training to implement literacy centers in my classroom.



A Paired Samples Test indicated there were no statistical significant differences between
the August and January surveys found at a 95% confidence level. Section 3, statement number
four, which stated, “I have had sufficient training to implement shared reading in my classroom
was close to being significance at .071, which came close to the.05 signiﬁcaﬁce that is required.

In regard to teacher attitudes toward shared reading, guided reading and learning centers
after attending a Literacy Institute the valid percentages using frequency counts and percentages

in the post survey for each of the ten statements can be found on the following tables:
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Table 4

Belief: Familiarity with shared reading, guided reading and literacy centers (Section Two)

A little familiar Familiar Very familiar
Shared reading instruction 24.2 %, 75.8%.
Guided reading instruction 3% 27.3% 69.7%
Literacy centers 21.2% 78.8%

Table 5

Belief: Comfortable using and teaching shared reading, guided reading (Section Three)

Disagree Neutral Agree Strongly Agree
Shared reading instruction 3.0% 6.1% 15.2% 75.8%

Guided reading instruction 3.1% 18.8% 40.6% 37.5%
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Table 6

Belief: Sufficient training to use shared reading, guided reading and literacy centers (Section

Three)

Disagree Neutral Agree Strongly Agree
Shared reading instruction 6.1% 18.2% 75.8%
Guided reading instruction 6.1% 27.3% 24.2% 42.4%
Literacy centers 3.0% 9.1% 36.4% 51.5%
Table 7

Belief: Guided reading (Section Three)

Strongly Disagree  Disagree Neutral Agree Strongly Agree

Appropriate to use 6.1% 9.1% 21.2% 36.4% 27.3%
in kindergarten
Can be 15.2% 12.1% 21.2% 30.3% 21.2%

accommuodated to
use with any class

size




24

Table 8

Belief: Concepts of print (Section Three)

Disagree Neutral Agree Strongly agree

Teaching concepts of print 3.0% 9.1% 9.1% 78.8%
using shared reading (Section
Three)
Table 9
Belief: Learning Centers (Section Three)

Strongly disagree  Disagree = Neutral Agree Strongly agree
Using learning 3.0% 3.0% 18.2% 36.4% 39.4%

centers to reinforce
read-alouds and
shared reading

(Section Three)

Findings of Question 1: Was there a difference in teachers’ attitudes toward shared reading,

guided reading and centers before and after participation in the literacy Institute professional

development training?

The research used Paired Samples Test that indicated no statistical significance found in

any of the attitudes regarding the early literacy statements located in section three. Statement
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number four; “I have had sufficient training to implement shared reading in my classroom” came
close to a 95% confidence level. A significance of .071 was found which is very close to .05.

Upon reading the comments there was a teacher who wrote, “I haven’t been formally
trained in balanced literacy. Attending workshops and team teaching have helped”. Another
comment stated that there are discrepancies in literacy instruction between kindergarten
classrooms. Some teachers are well trained and use the knowledge while others are not. The
comments and concerns portion of the survey indicated that some teachers made the following
changes in their classrooms as a result of attending the Literacy Institute:

e Incorporated many of the ideas presented such as reading the room, playing

. phonemic awareness games, providing literacy baskets, book nooks, and word
walls. They scaffold instruction to meet the individual needs of students.

. Increased the number of centers in the room and decreased the number of
students at each center at any given time. Rearranged and restructured the
classroom to accommodate centers.

Although there wasn’t a statistical difference between the surveys, the comments section
of the survey showed that teachers implemented what they learned at the training in their
classrooms.

Question 2: Was there a relationship between the years of teaching experience and teachers’
belief’s toward shared reading, guided reading and learning centers?

Teachers were asked to check the number of years teaching experience they had in
section one, question six. These results were compared to section three, questions 1-10 to answer

that specific question. Using cross tabulation of frequency counts and percentages the following



tables show the results of comparing years teaching experience and teacher attitudes regarding

early literacy:
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Table 10

Belief: Teaching concepts of print using shared reading

Number of years teaching Number of participants Mean score
01-05 6 | 4.83
06-10 4 4.75
11-15 6 4.33
16-20 7 4.86
21+ years 10 4.50
Total 33 4.64
Table 11

Belief: Comfortable using shared reading

Number of years teaching Number of participants Mean score
01-05 6 4.83
06-10 4 4.25
11-15 6 4.50
16-20 7 4.86
21+ years ' 10 4.60
Total 33 4.64
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Table 12

Belief: Shared reading is essential to reading instruction

Number of years teaching Number of participants Mean score
01-05 6 4.67
06-10 4 425
11-15 6 4.50
16-20 7 4.86
21+ years 10 4.90
Total 33 4.70
Table 13

Belief: Sufficient training to implement shared reading

Number of years teaching Number of participants Mean score
01-05 6 4.67
06-10 4 4.50
11-15 6 4.50
16-20 7 4.86
21+ years 10 4.80
Total 33 4.70




28

Table 14

Belief: Comfortable teaching guided reading

Number of years teaching Number of participants Mean score
01-05 6 4.17
06-10 4 4.50
11-15 6 4.60
16-20 7 4.14
21+ years 10 3.70

~ Total 33 4.13
Table 15
Belief: Guided reading is appropriate to use in kindergarten
Number of years teaching Number of participants Mean score
01-05 6 4.00
06-10 4 4.00
11-15 , 6 3.33
16-20 7 4.00
21+ years 10 3.40
Total 33 3.70




Table 16

Belief: Guided reading can be accommodated to use with any class size

Number of years teaching Number of participants Mean score
01-05 6 3.83
06-10 4 4.25
11-15 6 2.17
16-20 7 3.43
21+ years 10 3.20
Total 33 3.30
Table 17

Belief: Sufficient training to implement guided reading

Number of years teaching Number of participants Mean score
01-05 6 4.17
06-10 4 4.25
11-15 6 3.50
16-20 7 4.57
21+ years 10 3.80

Total 33 4.03
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Table 18

Belief: Center activities should reinforce read-alouds and shared reading

Number of years teaching Number of participants Mean score
01-05 6 4.50
06-10 4 3.75
11-15 6 3.50
16-20 7 4.29
21+ years 10 4.10
Total 33 4.06
Table 19

Belief: Sufficient training to implement literacy centers

Number of years teaching Number of participants Mean score
01-05 6 4.33
06-10 4 425
11-15 6 4.17
16-20 7 4.86
21+ years 10 4.20
Total 33 4.36

Using a One Way Analysis of Variance (ANOVA) Test with a Student-Newman-Keuls
Multiple Range Test, no statistical differences were found comparing the statements in section

three regarding shared reading and learning centers with the years of teaching experience.
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Significance was almost found when the number of years of teaching was compared with
statement number seven, “Guided reading can be accommodated to use with any class size”. The
.051 score is very close to the required .05 significance. Table 20 presents the posttest results

using the ANOVA with the Student Newman Keuls test.

Table 20

Guided Reading Can be Accommodated to Use with Any Class Size

Group Years Number Subset for Alpha = .05
number  teaching of teachers 1 2
3 11-15 ' 6 2.50

5 21+ 10 3.40 3.40
1 01-05 6 3.67 3.67
2 06-10 4 4.00
4 16-20 7 4.00
Significance .053 .596

Even though there was no other statistical significant results found comparing the years
of teaching experience with the other nine statethents, it was interesting to look at the mean
scores on the post survey indicated by the tables. By applying the Likert scale ratings of 1 to 5; 1
being strongly disagree, 3 being neutral and 5 indicating strongly agree, there were some
interesting scores regarding years teaching experience and the ten statements found in section
three. The total mean scores shown on all the statements, except those regarding guided reading
had a rating of over 4.0, which means, “agree”. In general, the teachers, regardiess of the number

of years they have been teaching, agree with all the statements presented in the survey except for



32

those regarding guided reading. The statement “Guided reading is appropriate to use in
kindergarten” had a total mean score of 3.70 and “Guided reading can be accommodated to use
with any class size” had a total mean score of 3.30. This may indicate that it is easier and more
comfortable for teachers to find time for guided reading when there are fewer children in the
classroom.

Findings of Question 2: Is there a relationship between the years of teaching experience and
teachers’ belief’s toward shared reading, guided reading and learning centers?

Given the information provided in the statistical analysis, the number of years of teaching
experience does not appear to have a significant impact on teacher’s beliefs toward shared
reading and learning centers. Tables10 through 19 show the mean scores on the statements in
section three. The beliefs dealing with shared reading; the comfort level, sufficient training and
the need for using this strategy, scored strongly agree across all levels of teaching experience.
However, in regard to guided reading there was significance found with the statement that
guided reading could be accommodated to use with any class size. Group 3 is statistically
different than groups 4 and 5 as is shown in table 20 above. Teachers with 11-15 years of |
experience differ in their beliefs than teachers with 6-10 years and 16-20 years experience.

By looking at the individual mean scores in tables 14, 15 and 16, teachers with 21 years
or more years of teaching experience scored their comfort level with teaching guided reading, the
appropriateness of using guided reading in kindergarten and having sufficient training to
implement guided reading between neutral and agree. Teachers with 11 to 15 years experience
rated the appropriateness of guided reading in kindergarten at 3.33 and having sufficient training
at 3.50, which is closer to the neutral score. Perhaps these teachers believe that guided reading is

not appropriate and would possibly change their beliefs if they were given more training.
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Tables 18 and 19 dealt with literacy centers. Teachers across the board agreed that they
have had sufficient training to implement literacy centers in their classrooms with mean scores
ranging from 4.17 to 4.86. The belief that center activities should reinforce read-alouds and
shared reading showed a slight variance. The mean scores for teachers with 6 to 15 years
teaching experience were around 3.50 and the mean scores for the other groups were above 4.0.
This could indicate that teachers in the 6 to 15 years experience feel that literacy centers do not
necessarily have to reinforce a read-aloud or shared reading book but could be used to reinforce
some other literacy skill or introduce a new skill.

Question 3: Is there a difference in the degree to which teachers implement shared reading,
guided reading and learning centers?

The responses in section four, degree of implementation, statements 1-3 were compared
using the pre and post surveys. The three statements were compared using the scores on a Likert
scale. “I use shared reading in my classroom”, “I use guided reading in my classroom” and “I use
literacy centers in my classroom”. There were no significant statistical differences between the
August and January surveys found at the 95% confidence level. By using Paired Samples Test,
an area that came close to the required statistical significance of .05 was section four, statement
1. “I use shared reading in my classroom” which had a significance of .083.

However, even though the question of years experience was not a part of the researchers
original question, there was a statistical difference of .05 found using the Student-Newman-
Keuls Test comparing the years of teaching experience with the question of using guided reading
in the classroom. Tegachers in group 3 differed significantly from those in groups 1 and 2.

Teachers with 11-15 years teaching experience use guided reading in their classrooms sometimes



as compared to those with 1 to 10 years using them always. The following table illustrates these

results.
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Table 2

1

Posttest years of teaching experience using guided reading

Group Years  Number of teachers Subset for Alpha = .05
number teaching 1 2
3 11-15 6 3.00

5 21+ 9 3.56 3.56
4 16-20 7 3.86 3.86
1 01-05 6 4.50
2 06-10 4 4.75
Significance 266 143

Question 4. What reasons and concerns, if any, were given for not implementing the strategies

presented at the Literacy Institute?

The reasons given for not implementing the strategies presented at a Literacy Institute

were addressed in section five under the comments and concerns section. The main ideas were

condensed into five major concerns: time, parents, child development, class size and instruction.

—Time: The preparation for this style of teaching is crushing. Literacy was taking up too
much time. Children were getting disruptive. I needed to add more time for free choice,
art, games and read-alouds for my particular class. Can’t seem to have enough time to fit

everything in.
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L Parents: Complaining that we are expecting too much. We are pushing kids too much.

Social skills and play need to be a strong focus.

HChild development: Guided reading is not developmentally appropriate. Not all

children are developmentally ready for independent work. Mastery is required in so many

areas that there isn’t a solid foundation on which to build.

=Large class size: Frustrated trying to incorporate all the components presented at the

institute. Interruptions and management of a large class doesn’t foster the flow of

teaching literécy in the manner presented.

Instruction: There are discrepancies in literacy instruction between kindergarten

classrooms. Some teachers are well trained and use the knowledge others are not.
Findings of Question 4

The “comments and concerns section” of the survey addressed concerns expressed by
NAEYC, Rog.and Routman and Holdaway. The NAEYC (1998) stated that there should be
plenty of opportunities for the children to work in small groups for focused instruction such as in
guided reading and in collaboration with other children in literacy centers. The teachers in this
survey indicated that class size and the varying developmental levels of children prevented them
from implementing guided reading in the manner presented at a Literacy Institute.

Rog (2001) mentioned the increased pressure on teachers to have children reading in
kindergarten often meant limiting crucial activities such as playing, building with blocks, acting
out stories and reading ﬁétion and nonfiction aloud. This was a concern listed by some teachers
and expressed by some parents to the teachers.

Routman (2003) believed that unless teachers reach into students’ hearts, they have no

entry into their minds. Holdaway (1979) believed that the strongest predictor of reading
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achievement is the quality of student-teacher relations. There are strong indications that the
teachers involved in this study care deeply for their students. Not only did they participate in the
in-service training in the summer on their personal time but they also participated in this study to
voice their opinions in the area of child development and early literacy.
Summary of Chapter Four

This chapter included demographic information along with an item analysis using the
statistical data from the survey to answer the research questions. There were a variety of tables
presented which broke down the information to help make the results easier to visualize. The
results of this study indicate that there are many ways to teach early literacy to children. Since
studies indicate that there is no “one best” method or program to teach reading, educators should
be familiar with a variety of strategies that are available and learn how to make them work for

their particular class.
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Chapter V: Discussion

Teachers’ attitudes and opinions toward implementing a balanced literacy program at the
kindergarten level are varied. Some teachers believe children are being pushed into academics
too early, others believe children should be taught how to read at the earliest level possible. The
emphasis on how to teach early literacy in kindergarten continues to evoke a variety of opinions
and emotions in educators. School districts could use this s;tudy to examine how teachers respond
to these changes, evaluate the effectiveness of their literacy training and determine what changes
could be incorporated into the curriculum and classroom.

This chapter will include limitations of the study, conclusions of each of the research
questions and finally implications for further study.
Limitations

There are limitations in this study. The questions or statements on the survey instrument
were not balanced. In section 3, attitudes regarding early literacy, four statements addressed
shared reading, four questions addressed guided reading and only two addressed literacy centers.

The terminology “attitudes” and “beliefs” used in section three could have been
confusing. The headline stated “Attitudes Regarding Early Literacy” and the directive statement
read, “Please rate these statements on the scale of 1-5 regarding your beliefs toward teaching
balanced literacy...”
Conclusions

Question 1: Will there be a difference in teachers’ attitudes toward shared reading, guided
reading and centers before and after participation in the literacy Institute professional

development training?
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According to this study, no statistical differences were found after comparing the pre and
post surveys regarding this question. Perhaps the Literacy Institute did not offer any new
information that would cause teachers to alter or change their beliefs. Another reason could be
that the teachers need more than the few hours of training that was provided at the Literacy
Institute. Possible more in depth training over an extended period of time would produce a
change in attitude.

Question 2: Is there a relationship between the years of teaching experience and teachers’
attitudes or beliefs toward shared reading, guided reading and learning centers?

There was a statistical difference found regarding one area of guided reading. This area .
was that guided reading could be accommodated to use with any class size. This study shows
that teachers with eleven to fifteen years of experience differ significantly than teachers with
either six to ten years or sixteen to twenty years experience in their belief that guided reading can
be accommodated to use with any class size. Perhaps the teachers with eleven to fifteen years
teaching experience completed college courses that emphasized a different curriculum. Since the
group is limited in size, these teachers may not accurately represent this group. Finally, there
were no differences found among the various groups in shared reading and learning centers.

Question 3: Will there be a difference in the degree to which teachers implement shared
reading, guided reading and learning centers?

There were no statistical differences in the degree to which teachers implement shared
reading, guided reading and learning centers in their classrooms. A possible explanation could be
that the teachers were already using guided reading and learning centers at a level they felt
comfortable with and felt no changes were necessary. This could also mean that the teachers had

already implemented all the Literacy Institute ideas from earlier training. The one area that came



close was the use of shared reading in the classroom. More teachers started using shared reading
in their classrooms as a result of attending the Literacy Institute. This could be due to the fact
that more resources became available during the period after the Literacy Institute.

Question 4: What reasons, if any, were given for not implementing the strategies
presented at the Literacy Institute?

The five major reasons provided in the comment and concerns section were; time, parent
input, child development, class size and instruction. Teachers are not given adequate time to
prepare and carry out the strategies and there is not enough time in a day to implement these
strategies without sacrificing the other required teaching curriculum. One must also remember

that five and six year olds need to time to socialize, play and have free choice time. Parents have

expressed concerns about expecting too much too soon from their children in the area of reading.

Not all kindergarten children are developmentally ready for independent work and many don’t
have a solid reading foundation on which to build. To effectively teach the manner presented at
the Literacy Institute, smaller class sizes are necessary. Finally, additional instruction would be
beneficial in order to become more comfortable with teaching these strategies.

In conclusion, perhaps the age and number of years teaching is not significant when it
comes to teaching reading to kindergarten children. What appears to be important from the
literature review is to continue to educate teachers on the most current research involving
educating young children. The study indicates that teachers realize the importance of learning to
read however, it must be done in a developmentally appropriate manner. Furthermore, the study
concluded that adequate time during the day and small class sizes are essential to successfully

‘implementing these strategies.
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Educators have to always keep in mind the most important aspect of reading and that is
the individual child. Every child is unique and learns in his or her own way. Teachers must be up
to that challenge and districts must do everything they can to support the teachers. That should
include providing the training, the materials, the smaller class size and the necessary resources.
Teachers have to love what they are doing, instill a love of learning in their students and keep
themselves abreast of the changes going on in education.

Implications for Further Study

This survey and analysis were distributed to just one districts’ kindergarten teacher
population. A larger sampling would prove more beneficial since it would reduce statistical
error, provide greater teacher input and potentially increase teacher diversity.

The demographics of the groups were almost identical. The teachers were all fulltime,
female Caucasians. A more diverse sampling regarding gender and race could be made if the
research were conducted in an area that hired more male teachers in the early childhood field and
if more teachers were of a different race.

Another area to possibly explore is to compare the degree of education the teachers have
with the statements to see if there is significance. Another avenue to explore could be to see how

many teachers are continuing their education in the field of early reading/literacy.
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Research Questionnaire

KINDERGARTEN LITERACY SURVEY

The purpose of this survey is to make a comparison between kindergarten teachers’ attitudes before and after in-service
training. The results will be used to complete a Master’s Thesis paper. Your responses will be coded in order to compare
your responses before and after participation in the in-service training. A follow-up survey will be sent to you in January
2005. Please understand that by returning this survey and signing the attached sheet you are giving informed consent and
agreeing to allow your responses to be used in completing the thesis paper. You have the right to withdraw your
participation at any time. Your identity will be kept confidential. Please return the survey using the provided stamped
addressed envelopes before August 8, 2004.

SECTION ONE GENERAL INFORMATION

Please tell me about yourself by checking the appropriate boxes.

1. Gender: O male o female
2. Your Age:
o 20-30 o 41-50
o 31-40 o over 51
3. Race:
0 Asian ' 0 American Indian o Black o Other
o Caucasian o Hispanic 0 Multi-racial Please list

4. How much formal education do you have?
o Bachelor’s 0 Master’s Degree O Specialty Area(s)
oBachelor’s + Graduate Credits o Doctorate Degree

5. Employment:
o Student Teacher o Part Time Teacher 0 Full Time Teacher

6. Years of teaching experience:

o 1-5 years 0 11-15 years 0 More than 20 years
0 6-10 years g 16-20 years

SECTION TWO  EDUCATION

Please rate these statements regarding familiarity with literacy on a scale of 1-4. If you are not familiar at all

circle the 1, if you are very familiar circle the 4. Not familiar _ Very familiar
1. Are you familiar with shared reading instruction? 1 2 3 4
2. Are you familiar with guided reading instruction? 1 2 3 4

3. Are you familiar with literacy centers? 1 2 3 4
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Research Questionnaire
SECTION THREE ATTITUDES REGARDING EARLY LITERACY

Please rate these statements on the scale of 1-5 regarding your beliefs toward teaching balanced literacy in a
kindergarten classroom. If you strongly disagree with the statement, circle the 1. If you strongly agree with the
statement, circle the 5.

\ 2 3 4 5
Strongly Strongly
Disagree Agree
1.  Teaching concepts of print should be done in kindergarten using shared reading 1 2 3 4 5
2. I am comfortable using shared reading in my classroom 1 2 3 4 5
3. Shared reading is essential to reading instruction in kindergarten. 1 2 3 4 5
4. ‘I have had sufficient training to implement shared reading in my classroom. 1 2 3 4 5
5. lam comfortable teaching guided reading in my classroom 1 2 3 4 5
6. Guided reading is appropriate to use in kindergarten 1 2 3 4 5
7. Guided reading can be accommodated to use with any class size. 1 2 3 4 5
8. Ihave had sufficient training to implement guided reading in my classroom. 1 2 3 4 5
9. Center activities should reinforce read-alouds and shared reading instruction. 1 2 3 4 5
10. TIhave had sufficient training to implement literacy centers in my classroom. 1 2 3 4 5

SECTION FOUR DEGREE OF IMPLEMENTATION

This section is to determine the degree to which you currently implement these strategies in your classroom.
Please rate these areas on a scale of 1-5.

1 2 3 4 5
never seldom sometimes almost always always
1. I use shared reading in my classroom. 1 2 3 4 5
2. Il use guided reading in my classroom. 1 2 3 4 5

3. T use literacy centers in my classroom. 1 2 3 4 5
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Research Questionnaire

SECTION FIVE: COMMENTS AND CONCERNS
This area gives you the opportunity to share what worked and what didn’t work in learning about literacy.

List the sessions, if any, that you will be attending during the 2004 Literacy Institute.

List or explain ways in which you incorporate Balanced Literacy Ideas and Centers in your classroom.

Any additional comments or concerns you have concerning literacy at the kindergarten level. (Use the back of
this paper if necessary). ‘

Thank you for sharing your valuable time. A follow-up survey will be mailed to you in January 2005. A copy of
the results will be sent to anyone who is interested in the spring of 2005 by contacting me at
dmolzahn@new.rr.com

I understand that by returning the kindergarten literacy survey and signing this paper I am giving my informed
consent and agreeing to allow my responses to be used in completing a thesis paper. I understand that my
identity will be kept confidential, this paper will be kept in a secure place separate from the completed survey
and that I have the right to withdraw my participation at any time.

Signature Date
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Appendix B: Post Survey
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Research Questionnaire

KINDERGARTEN LITERACY SURVEY

The purpose of this follow-up survey is to complete the comparison study between kindergarten
teachers’ attitudes before and after in-service training. The results will be used to finish a Master’s Thesis paper.
Your responses will be coded in order to compare your responses before and after participation in the in-service
training. Please understand that by returning this survey and signing the attached sheet you are giving informed
consent and agreeing to allow your responses to be used in completing the thesis paper. You have the right to
withdraw your participation at any time. Your identity will be kept confidential. Please return the survey using
the provided stamped addressed envelopes before January 11, 2005.

SECTION ONE GENERAL INFORMATION

Please tell me about yourself by checking the appropriate boxes.

1. Gender: o male o female
2. Your Age:
o 20-30 0 41-50
0 31-40 o over 51
3. Race:
O Asian 0O American Indian o Black o Other
o Caucasian o Hispanic o0 Multi-racial Please list

4. How much formal education do you have?
o Bachelor’s 0 Master’s Degree D Specialty Area(s)
oBachelor’s + Graduate Credits o Doctorate Degree

5. Employment:
o Student Teacher o Part Time Teacher o Full Time Teacher

6. Years of teaching experience:
o 1-5 years o 11-15 years 0 More than 20 years
0 6-10 years o 16-20 years

SECTIONTWO  EDUCATION

Please rate these statements regarding familiarity with literacy on a scale of 1-4. If you are not familiar at all

circle the 1, if you are very familiar circle the 4. Not familiar Very familiar
1. Are you familiar with shared reading instruction? 1 2 3 4
2. Are you familiar with guided reading instruction? 1 2 3 4

3. Are you familiar with literacy centers? 1 2 3 4
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SECTION THREE ATTITUDES REGARDING EARLY LITERACY

Please rate these statements on the scale of 1-5 regarding your beliefs toward teaching balanced literacy in a
kindergarten classroom. If you strongly disagree with the statement, circle the 1. If you strongly agree with the
statement, circle the 5.

1 2 3 4 5

Strongly Strongly

Agree Disagree
1.  Teaching concepts of print should be done in kindergarten using shared reading 1 2 3 4 5
2. Iam comfortable using shared reading in my classroom 1 2 3 4 5
3. Shared reading is essential to reading instruction in kindergarten. 1 2 3 4 5
4. Thave had sufficient training to implement shared reading in my classroom. 1 2 3 4 5
5. Tam comfortable teaching guided reading in my classroom 1 2 3 4 5
6. Guided reading is appropriate to use in kindergarten 1 2 3 4 5
7. Guided reading can be accommodated to use with any class size. 1 2 3 4 5
8. Ihave had sufficient training to implement guided reading in my classroom. 1 2 3 4 5
9.  Center activities should reinforce read-alouds and shared reading instruction. 1 2 3 4 5
10. Thave had sufficient training to implement literacy centers in my classroom. 1 2 3 4 5

SECTION FOUR DEGREE OF IMPLEMENTATION

This section is to determine the degree to which you currently implement these strategies in your classroom.
Please rate these areas on a scale of 1-5.

1 2 3 4 5
never seldom sometimes almost always always
1. I use shared reading in my classroom. 1 2 3 4 5
2. I use guided reading in my classroom. 1 2 3 4 5

3. luse literacy centers in my classroom. 1 2 3 4 5
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SECTION FIVE: COMMENTS AND CONCERNS
This area gives you the opportunity to share what worked and what didn’t work in learning about literacy.

List or explain changes that you have incorporated into your classroom as a result of attending the 2004
Literacy Institute training on Balanced Literacy Ideas and Centers.

Provide any new comments you have concerning literacy at the kindergarten level. (Use the back of this paper if
necessary).

Thank you for sharing your valuable time. A copy of the results will be sent to anyone who is interested in the
spring of 2005 by contacting me at dmolzahn@new.rr.com

I understand that by returning the kindergarten literacy survey and signing this paper I am giving my informed
consent and agreeing to allow my responses to be used in completing a thesis paper. I understand that my
identity will be kept confidential, this paper will be kept in a secure place separate from the completed survey
and that I have the right to withdraw my participation at any time.

Signature Date






