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Abstract

It was the purpose of this study: (1) to define reading readiness
as 1t relates to a child's life experiences, or his experiential back-
ground; (2} to review the literature concerning the readiness factors
that influence a child's learning to read, and to review several plcture
instruments which would test the experiential background of the pre-read-
ing child; and (4) to analyze the results, discuss the educational
implications, and give recommendations for future study. Reading readi-
‘ness mist include the child's complate background for learning in terms
of his maturation and experience, The child's background for learning
or his experiential background is his knowledge of common objects gained
"~ through direct concrete experiences, A review was made of axistihg pice

ture instruments, The SRA Test in Reading, the Peabody Picture Vocabu-

lary Test, and the Pre~Reading Skills Program were examined. None of

these instruments were found to have adequate picture material or to
neasure experiential background, The researcher then gathered colorful.
photographs for the construction of a picture instrument to measure ex-
periential background of the learner. The resesrch instrument was given

in the spring and summer of 1978 te 39 pre-readers, The Peabody Plcture

Vocabulary Test was also given for comparative purposes. A comparison

of the means of the raw scores of the two instruments ylelded a differ-
ence of only five, The ressarch instrument was considered to be an
appropriate test for the present research population. Additionsl re-
search should be done in the future to further explore the learner's

experiential background,
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CHAPTER ONE

Qverview of the Study

Readiness in all of its major and minor aspects is the teacher's
first consideration in working with beginners (Hildreth, 1950). The
teacher feels that she should know each chlld's individual needs, skills,
and habits, It is only through learning this information that she can
improve her methods of instruction and provide every child with the
best possible education.

Statement of the problem

It was the purpose of this study: (1) to define reading readiness
as it relates to a child's life experiences, or his experiential back~
ground; (2) to review the literature concerning the readiness factors
that influence a child's learning to read, and to review ssveral pic-
ture instruments of the pre-reading level; (3) to develop and adminis-
ter an instrument which would test the experiential backgreund of the
pre=reading child; and (4) to analyze the results, discuss the educa-
tlonal implications, and give recommendations for future study,

Reading readinsss can be stated as "the background for learning
in terms of maturation and experience” (Hildreth, 1950). The term must
include the total dévelbpment of the child«~his intellectual, physical,
social, and emotional development, One must consider the child's men-
tal maturity--the abllity te think, to reasen, to learn, to observe,
to be curious, to remember, to follow directions, and to deal with the
ideas of his own level of understanding., The child's powers of visual

and auditory discrimination are therefore part of mental maturity,




The child's physical development involves:; vislon; hearing; speech-~
including oral langusge development, listening, vocabulary; and large
and small muscle control, The child's social and emotional development
emorges partly from his self-control and self-reliance as well as from
group participation and interest in learning.

Also to be discussed in the present study is the experiential back-
ground of the child, The child!s background of experience is his know-
ledge of common objects gained through direct or conerete experience with
gituations in his enviromment, The child will only give meaning to words
and sentences when he has this background of experience upon which to draw
the meaning, ¥For example, the child may learn to say and recognize the
word "dog," but unless he has seen a dog, petted it, listened to it bark,
felt its sticky tongue, and romped with it, he can not properly concept-
ualize "dog," It is desirable for the child to have many direct exper-
iences with people, places, and objects. Obviously, a child's background
of experience is interrelated with his physical and mental capabilities,
as well as the socio-economic level of his home environment.

Yes, the social and economic background of the home does affect the
child preparing to learn to read. This is a large complex problem, The
child from a low social and economic background may not have opportuni-
tles or means to have all the life experiences of the average or middle
class youngster, The child may not be able to have a dog or have a book
about dogs or even see a dog on a television set, Yet a child from a
~low social and economic background may have a color television which

provides him with as many passive life experiences as a child from an




above-average family with g yacht, a penthouse apartment in Chicago and
a summer cottage having real life experiences,

The opposite 1s true also of children from high soclo and economlc
backgrounds, These children may not have anyone who will take the time
to give them the life experiences that their wealth can afford, Yet these
chlldren often do have many rich life experiences provided by their so-
clial background.

Therefore soclal and economic backgrounds often’pf;vide the oppor-
tunities and means for children to receive rich and varied life exper~
iences, Children csn receive enough passive life experience through co-
lor television, radio, and stereo and cassette players to give them aver-
age backgrounds for reading. Because of the controversial nature of the
how and why of socio-economic levels of the home, this factor was not
considered in depth in the present study.

Language experlence is closely related to experiential background.
The child draws upon his experience with a new concrete object or sit-
uation to learn new vocabulary words, He expresses in his own oral lan-
guage pattern his reaction, be it delight or dismay with the new exper-
ience, As Paul Diederich (1936) stated:

"In the begimning of a child's life, there can be no

confliet, no 94psration between language and experience, A

child camnot learn a word without hearing it repeatedly in

connection with the object or event to which it relates" (Gray,

1944),

Need for Study

Children enter school when they have had their fifth birthday prior




to December first. Some children progress along the teacher's set of
behavioral objectives for the class and some fall short of the teacher's
minimum requirements, When a lesson is presented, some children are not
able to assimulate the concepts and information because of their lack of
life experiences,

The above problems led this author to sesk answers by investigating
reading readiness - whal constitutes readiness and are there any tests
available to measure the background of experience?
| In order to measure the child's various reading skills, the teacher
most often selects a current commercial reading readiness test, Five of

the major reading readiness tests are: The Metropolitan Readiness Tests,

Murphy-Durrell Reading Readiness Analysis, Clymer-Barrett Pre-reading

Battery, Gates MacGinitie Reading Test - Readiness Skills, and Harrison -

Siround Reading Readiness Profiles., These tests attempt to measure the

following skills: vocabulary development, listeming, letter recognition,
mmbers, visual-motor coordination, rhyming words, phoneme correspondence,
learning rate, auditery discrimination, auditory blending, word recofi~-
tion, and matching., Yot one of the tests measures attention span, cogni~
tive learning style or experientisl background (Rude, 1973).

Why were these skills not measured? Their exclusion does not indi-
cate total unimportance., Cognitive learning étwle and attentlion span ate
part of the thinking processes of the brain, Researchers are still study-
ing just how children learn., An importent factor in children's learning
was found by this researcher to be experiential background. This factor
will be discussed further in the present study.

Commercial materials for language development are available, A




widely used course is the Peabody Language Development Kit. Through the

pictures and questions the child's language development can be accelerated.
There are very few good instruments to diagnosé the child's begin-
ning experiential background, The enterprising teacher, who takes the
necessary time, may design her own instrument to roughly assess the chil-
dren's experiential background. Generally, the teacher will use simple
line drawings in her instrument., The drawings may be confusiﬁg and une
clear, Certain areas of interest or information may be omitted from the
instrument, These tests sre unpublished and virtually unaccessible to |
the vast majority of the teachers of beginning readers,
. The classroom teacher is not trained in the mastery of constructing
ﬁests. ‘The teacher training institutions advise the students to collect
a fils of pictures. The exact use is not always clearly explained, They
ﬁ#j be just colorful bulletin board additions., Whatever the purpose of
the plctures, the complete file takes years to assemble, The enterpris-
ing teacher will notvconstrﬁct-the test the night before she 1nteﬁds to
use it, The painstaking time involved to construct a good test has lim~
ited the number of tests available,

Scope of Study

It waé the purpose of this study to carefully design an instrument
to assess the experiential background of .pre~readers, The instrument
was a set of selected pictures, These pictures were coples of colorful
photographs found in current magazines and publications common to house-
holds, These pictures represented the direct or concrete experiencas of

the pre-readers, Obscure pictures or confusing line drawings were ex-




cluded to permit clafity. The instrument included as many clear sym=
bolic representations of the natural experiences of the children as
possible, The final set of plctures was due to the subjective choice
of this author,

The plctures of the instrument were chosen for another reason be-
sides the natural childhood experiences. The pictures were only those
of pure initial consonant sounds. No vowels, digraphs, or consonant
blends were used.

Children four years of age who did not have formal reading instruc-~
tion were shown the plctures to identify, It was the bellef of this re-
sezriher that children having had many rich experiences would be able to
identify 95 percent of the pictures shown to them, Children having lime
ited experiences would be unable to lidentlfy any more than 50 percent,
Nb.attempt was made to assess the reasons why the children had varied ex~
periences, This decision was based on the assumption that the varied
experiences may or may not be the resultant effect of the soclo-economic
level of the home enviromment,

Methodology

- In construction of this instrument colorful pictures were found and
mounted on cardboard. This facilitated the presentation of the pictures,
These pictures were chosen to represent people, places, and objects, with-
in the realm of the experiences of the children., Among the areas of ex-
perience included were; family and home, playmates and playthings, pets,
comaunity helpers, vehicles and modes of travel, communicatioﬁ, farm, in-

dustry, nature, hobbies and sports, and zoo and circus animsls,




After construetion, the instrument was field tested by a small group
of children not included in the actual research populatlon, Approximate-
1y 30 four-year-old pre-readers comprised the research population, These
children were shown the set of pictures to identify. Small groups of two:
to five children were tested at one time, The subjects were chosen from
pre-kindergarten round-ups and day care classes. The locality of the
children was a comblination of the area surrounding the small rursl vill-
age of Wonewoe, population 835, the rural city of Reedsburg, population
4,585, and the larger city of LaCrosse, population 51,153, For compara-

tive purposes the Peabody Picture Vocabulary Test, (PPVI), was given to

sach child,
Results

The research instrument and the PPYT were given to approximately 30
children, Each test ylelded a raw score which was the percentage of cor-
rect responses, A comparison was made of these raw scores, to determine
if the research instrument was an adequate test of a chlld's experience
and frame of reference,

Esch item of the research instrument was reviewed as to the percen-
~tage correctly lidentified, The data gave this researcher some 1ldea as
to the appropriateness of the choice of pictures.

Definition of Terms

Experiential Background. Background knowledge of common objects

gained through direct or concrete experiences,

Reading Readiness., Child's complete background for learning in

terms of maturation and experience,
Pioctures, Colorful photographs which symbolically represent the

child's experiences,




Pre-readers, Children four years old who have not begun formal
reading classes in kindergarten or first grade,

Limitations -~ Assumptions

1. This study was limited to the experiential background aspect of
reading readiness,

2. It did not measure the obvious interplay of the various readi-
ness skills of oral language and vocabulary growth, seocio-economiec levels,
visual and auditory acuity with experiential background,

3. The results of the research were limited to the population used,
Caution is advised inanyattempt to apply the results to children in gen-~
eral.,

4. The sampling was not random, rather subjects were chosen on
their availagbility and age.

5. It was assumed that each child had had at least passive experi-
ences from radio, television, etc., upon which the researcher would illi-

elt oral language responses to the ressarch instrument,




CHAPTER TWO

- Review of the Literature

Teaching the young child to read has heen the goal of educators
ever since the days of Classical Greece, We can tell how great a con-
cern this has been because of the educational and public conecern with
resding failure,

Reading pedagogy has beoen derived as much from revelation as from
experimentation or observation, The most common remedy for the reading
malaise has been to change teaching programs, In the days of the ploneers,
the Horn Book and the ABC method were used, The teacher would drill the
ABC's by having the children recite: ™A is for apple, B is for baby, C
is for cat." The children also did much spelling of words. This drill
later gave way to the whole word procedure, We may also call them sight
words in the basal programs, The basals were superceded in popularity
by phonics. In more recent days, new and unsubstantiated methods have
been used, ITA, linguisties, Words In Color, programsd readers, machines
and computers, and experiential materlials are some of these methods,
(Venezky, 1970),

Also of great concern has been the nature of the reading process.
Reading research has been done for some seventy years, Beginning with

the publicatlon of Huey's Psychology and Pedagogy of Reading in 1908,

research has been done in spurts of interest or sweeps of the pendulum

on the current trend, Research has been done by psychologists, scientists,
physicians, educational psychologists, and educators., So much has been
written that it was impossible to present all the research on the nature

of the reading process and the proper methods for indueing literacy in
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the young in so brief a space, The important factors in reading readiness

as they relate to the reading process were presented agz they appeared to

this researcher,

Educators have tried to devise ways and means of testing children
to determine their present reading ability. Some have trlied to predict
future reading success, A review of seversl of these plcture instruments
of the pre-reading level was included,

Guiding each young child to learn to read 1s one of the most impor-
tant jobs of the primary teacher, This task requires that the teacher
understand the nature of reading readiness and the interrelationships of
its components,

Donald C. Cushenbery (1969) stated:

The term "“reading readiness" suggests that a child has

reached a level in his educational growth when he is able to

read without obvious discomforts of a physical, psychologi-

cal, or emotional nature,

He has also presented what he feels are the important factors of reading:
« « » Social development, mental capacity, background of ex-
perience, physlical characteristics (such as the ability to
make suditory and visual discrimination), and general lan-
guage development,

Other ideas of reading readiness have been popular through the years,
Mabel Morphett and Carleton Washburne (1931) have concluded;

It seems safe to state that, by postponing the teach-
ing of reading until children reach a mental age level of six

and a half years, teachers can greatly decrease the chances
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of failure and discouragement and can correspondingly in-

crease their efficlency (Venezky, 1970).

This idea of readiness was accepted until men such as Arthur Gates
questioned the mental age theory. Gates (1947) sccepted the practical
view of stages in reading development. He stated:

When we say that a child has rsached a state of "road-

iness" for reading, we mean that he has developed certain

interests, abilities, information to a point suffieient to

guarantee, under normal circumstances, success in actually

learning to read.

The components of reading readiness he feels are:

~e.e o the ability to understand and speak English; the abili-

ty to pronounce words and sentences in acceptable forms; the

ability to pay attention; the acquiring of a wide range of

word concepts and understandings through early language ex-

perience; the ablility to interpret plctures of different

types; the ability to use various common objects, such as

erayons, scissors, books; and the familiarity with words

through books and parents'! interest (Gates, 1947).

Therefore according to Arthur Gates, reading readiness begins in in-
fancy with the learhning of important initial lessons and continues through-
out the child's development. Reading readiness is more than just a spe-
cial form or expression of general maturity, A child's reading readiness
should be appraised according to these criteria: Aintelligence or verbal
aptitade, vision, color blindness, hearing, handedness, speech, health,
vigor, and emotional stability.
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Gates has the following to comment on background of experience and
information:

Children come to school with a great variety of preceed-
ing experlences and a great range of information. Some chil-
dren may have come from homes richly equipped with educative
materials and favorsed by continual and intelligent guidance
and instruction from the parents of other persons, They may
hava besen taken on trips, have besen to stores, to~the country,
to the seashore, the zoo, and many other places where first-
hand experiences have been gained., They may have had exten-
sive opportunity to learn from conversation with many persons,
from picture books, from experiences with concrete materials,
and from reports from many friends, -both young and old, At
the other extreme, one may find a child whose home has provided
little educational opportunity of incentive, whose environ-
ment has been seversly restricted, Two children of equal na-
tive endowment may thus present themselves at school with ve-
ry different amounts of experience in learning and of infor-
mation,

There can be 1little doubt that, other things being equal,
the wider and richer the child's experiences and the greater
his range of information, the better he is equipped to learn
to read. The underprivileged child is not only a less exper-
ienced learner but he may lack the conéepts essentlal for full

and clear understanding of much that he reads, The child, for
axample, who is venj acquainted with the farm and all that goes

on there, has a background of interest and of understanding
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Several of the various picture instruments were examined, Science
Research Associates have published materials for use with young chil-
dren. The University of Wisconsin-Madison Reading Laboratory hass been

active in developing the Pre-Reading Skills materials, commonly kmnown

as PRS. Also available was the Peabody Picture Vocabulary Test. The

last test dealt with children's vocabulary or their language.

Science Research Associates (SRA)

Louis P, Thorpe, D, Welty Lefever, and Robert A.Naslund co=-
authored a partial picture instrument, They have written the 5,R.A.

Achievement Series in Reading and Arithmetic. During the years 1954 to

1964 the test was published for grades one through nine,

The only subtest to present picturss was the verbal-pictorial
association subtest. This was only pressented in the grade 1-2 form of
the test, Because words were presented with piétures, the test was
designed to measure general reading ability, The scores of this sub-
test overlapped vocabulary and comprehension., Average and above-average
readers benefited from this assessment of their reading ability with-
out undue frustration. Poor and below-average readers had difficulty
with the test.

The marmal of the test indicated that the test scores provided a
basis for discovering and correcting the causes of poor achievement,
The vocabulary used was very difficult even for lst grade children.
Geyser and volcano were not familiar to children of this age. The
material seemed to be a challenge even for the best children in the ..

grade, Low scores resulted for a large majority of pupils in the
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below-average soclo~-sconomic areas of the community,
The vocabulary_was hard and challenging even for the best,

Vocabulary was also tested in context by the presentation of story

units, The SRA Acheivement Test in Reading was not found suitable for
any use for pre-readers, This test told this writer what not to
develop in any future studies,

Upon closer examingtion of the author, lLouis P, Thorpe, the
regearcher learned that Thorpe considered meaning, language and the
written word close realities., Thorpe has written on child psychology
and also the growth and development of the child;

Voeal language is the vehicle by which the child
conmunicates his ideas, hié wishes, and his attitudes
to other persons. The capacity to exchangs words and
other symbols of ideas and feelings serves to satisfy a
variety of needs, It is through this averme that children
secure not only information but a great deal of experi-
ence, Language is a means of both personal expression
and seocial communication, It is, indeed, one of the
principsl factors in personality and social development,

This ability to use words in verbal comminication is
dependent for its development upon both envirommental stimm.
lation and physical growth, A child cannot use word symbols --
and words are symbols of experiences -- until he has reached
a stage of maturation which makes possible such an intellectual

activity., (Thorpe, 1962)
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Thorpe has stated by these words that readiness to read is a
resultant of the enviromment supplying experiences and the child's
physical growth in development and language.

Thorpe also reported the nature of children's vocabulary in
terms of the child's experiences:

The child's qualitative use of words also shows

marked development with increasing age, Because of

his experiences with them, the child comes to know

the meaning of events, objects, and to some extent

the behavior of people., Objects take on more and

more meaning as the child manipulates them through

feeling, pulling, striking, 1ifting, throwing, drop-

ping, rolling, or in smelling, testing, or hearing

them. The four-year-old child is likely, for example,

to define chalir as "A chair is to sit on" and car as

np-¢ar 18 to ride in." Such words have meaning for him

in terms of possibilities for action (Thorpe,1962),

In the SRA test, the authors had presented an accelerated
vocabulary, Thorpe had investigated the growth of childrent's
vocabulary. Thorpe found that:

« » o from the ability at age one to use 3 words,

the average child develops to the extent that he can

use 896 words at age three, and 2,562 at age six,

From this point, size of vocabulary continuwes to develop,

at a rate commensurate with the child's home environment,
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educational opportunities, and desire to improve, to

approximately 15,000 .words at the time of graduation

from high school, (Thorpe, 1962),

In keeping with the philosophy of verbal meaning and challenges,
the S5RA.readiness materiil was not found to be essy. The learning to
Think series was published in 1967,

These statements from the teacher's manual presented the reason
for the complex line-drawing pictures in the series:

The SRA Learning to Think series has been designed

to answer a problem facing every teacher of young
children -- to find educational things to do that pupils
consider interesting.

While the books in the series constitute reading
readiness material, they go further and provide direct
intellectual training in primary mental abilities,

Verbal meaning is stressed throughout the series,

The vocabulary level of the series is not limited to the
child!s speaking vocabulary, Rather, it is aimed at
his total "comprehension vocabulary!, Children are like

" adults in their ability to understand a great many more words
than they use in speaking, and recent research has shown that
the number of words they umderstand is much larger than
has previously been supposed,

More than 1,200 different pictures have been used in

each book, many of them presenting complex situations,
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These pictures represent different objects and ideas, so that

the child acquires new vocabulary and new concepts with every

lesson (Thurstone, 1967).

The series consisted of four workbooks. Each one contalned: space
thinking: - pattern copying, completion, mazes, and figure compari-
son; and qualitative thinkings - counting little pictures, The rest of
the pages were similar to the ones presented in Appendix C, The pages
have many line drawings,

 On page 18, (see Appendix C), the pictures are all of equal size,
A bar of soap is the same size as an entire cow, A pair of socks is the
same size as a pony, If the child is to mark: "(3) the duck, the swea-
ter, and the rabbit," he must decide between real and play things and
pictures of varying relative size, The child has these problems to over-
come before he can consider the vocabulary and verbal meaning.

On page 25, line two, the girl who lives where 1t is very cold can
be pleture 3 or 4, On page 33 in the first row, the anchor and key look
too similar for a first glance of the child, In the second row, the first
picture looks like a party hat as well as a stopper. If a child is con-
sidering the hat as his first impression, he will have difficulty with
what it is a part of,

On page 84, the trapeze and the Indian would be hard pictures for
the children, The child must again decipher the part-whole relationships
of the pictures, use classification skills for the tools, and toys, and
at the same time listen for the teacherts goal of auditory discrimination
of the [t/ sound,

The child certainly is challenged, (sometimes to the frustration

S



20

point, or is at best confused), when he looks at the SRA pictures, These
materials could not be considered for all children, Not all children
could meet the extreme challenge of deciphering the pictures and using
in combination many mental skills,

Peabody Picture Vocabulary Test (PPVT)

Another test o picture instrument was the Peabody Picture Vocabu=

lary Test (PPV@). It was published in 1959 by the American Guidance Ser-

vice, Inc,., Lloyd M, Dunn, the author, intended the PPVT to be an indi-
vidual intelligence test which would give an estimste of the subject's
verbal intelligence through measuring his hearing vocabulary, Dunn de-
veloped the test for use with speclal groups, such as peoplse who deﬁonu
strate reading problems, speech problems, emotional problems, handicaps,
and mentally retarded.

The gggg is an untimed test which can be given in fifteen minutes
or leés by an examiner needing no speclal preparation, It consists of
a picture booklet of 3 practices plus 150 test plates, FEach has four
numbered pictures, The examiner reads the stimulus word and the sube
Ject responds by pointing to or giving the number of the picture which
best illustrates the word, The items are arranged in ascending order of
difficulty, The subject responds only to items betueen his "basal" and
his "ceiling® score, (see 22!‘_1‘_ sample response sheet - Appendix D.)

The answer sheet gives the stimulus word, the correct response
number (differs for Form A &”B) and a space for recording the student's
response, Thus scoring is made rapid and objective, The examiner places
& mark over the item number of incorrect responses, The errors are coun-

ted and subtracted from the ceiling score; The student's total score can
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be converted to percentile rank, mental age, or standard score IQ.

In developing the gg!g the author had line drawings made for 2,055
illustratable words (from a population of all illustratable words -
3,885) found in Webster's New Collegiate Edition, Second BEdition 1956.

These drawings are largely nouns and those illustratable actions which
young children consider common to thelr lives,

The level of difficulty (ages 2.5 to 18) and item placement were
determined on a sample of 360 subjects. The standardization was based
entirely on 4,012 white children in and around Nashville, Tenn.,. (This
test has a wide popular use, moderate rellability and largely unestablish-
ed validity,) Lyman (1975) urges caution in interpreting the norms,

Ellen V., Piers (1975) of Penn State University, questioned the use
of the PPVT as an intelligence test, She stated: '

One might question the author's sssumption that recogni-

tion vocabulary mesasures verbal intelligence "in the same way"

that verbal definition vocabulary tests are said to measure it,

and that the demonstrated predictive valve for school success

of the latter is thus automaticslly transferred to a picture

vocabulary test,

She also cautioned the use of this test when she said:
+esbe aware of what Guilford calls the "cognition of fig-
ural units” is only one aspect of the very complex domain of
intelligence,

This researcher examined the picture plates of the PPVT for any ob-
vious visual or perceptive obscurities, (see Appendix D) On plate num-
ber 31, Form B, the stimulus word is sail. The line drawings are: (1)
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a goose in flight, (2) a propellor, (3) a nest, and (4) a sail boat on
water, Frames 1, 2, and 3 are isolated fragments of wholes, whereas frame
4 has the figure (boat) groundsd., It is concelvable that a student could
choose frame 1 or 4 as sail,

On plate number 44, the stimulus word is cash., The line drawings
are: (1) a bowl with a cracked and broken side, (2) a twisted length of
cord or wire, (3) a gift or present, and (#) change or coins., Often this
researcher has had children choose frame 1 (crack) instead of 4 (cash).
This seemed to be more a test of auditory discriminatlon than vocabulary
cholce,

On plate number 48, the stimulus word is argument, The line draw-
ings are:s (1) two men, one scolding the other; (2) a boy tumbling back-
wards down the hill; (3) a dentist examining the patient's mouth; and (4)
a girl taking a bath, The student may know the word argument and ¥3ilXl
choose the wpong frame, The answer could be i, 2, 3, or 4, To a child
each frame may show an argument. (1) The men may be arguing, (2) The
boy may be tumbling down the hill as a result of his argument with ano-
ther person at the tep of the hill., (3) The patient may have had an argu-
ment about seeing the dentist. Most children are not fond of seeing the
dentist after the experience of his drill, (4) Not all children take a
bath without first an argument., The cholice of frames for the child de-
pends upon his background of experience as well as his mental comprehen~
sion of the word, argument.

On plate number 53, the stimulus word is reel., The line drawings
are; (1) a thermostat, (2) a bolt and mut, (3) a slide projector, and

(4) a reel. A child may not know "reel" but may know, "real", its homonym,
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To a child thinking the examiner has sald "real", frames 1, 2, and 3 as
wall as 4 are resl. The most real item may be frame 2, the bolt and mit,
Because of the complexity of the homonyms, this plate can be very confus-
ing sven to the child who knows about the reel on-a rod and reel,

This researcher found many other examples of poor illustrations,
expsclally in the confusion of figure-ground. The vocabulary words of
1959 may be outdated today., For example, bannister, shears, and cobbler
are not common words,

Pre~Reading Skills Program (PRS)

A third test was the Skills Test of the Pre-Reading Skills Program

(PRS). The PRS was developed at the Wisconsin Research and Development
Center of Cognitive Learning (R & D Center) at the University of Wiscon-
sin - Madison., This center is one of the university based educational
research and development centers that are funded by the National Insti-
tute of Education, The R & D Center has had as its goal assistance to
school systems in developing structures, procedurses, and enviromments
designed to help plan and carry out effective instructional programing
for ihdividual students,

In response to the problems of the conventional schools, the R & D
Center developed its system of Individually Guided Education (IGE). This
is a system to formulate and carry out instructional programs aimed at
each child's instrmictional needs, learning style, and rate of learning.
The ‘PRS was developed as a curriculum component of the IGE system,

PRS was a new approach to prevent reading failure by preparing chil.

dren for formal reading instruction, The researchers of PRS &tated:
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It has long been known that children who will require spe-
cial help in learning to read can be identified at an early age,
but this information was not utilized, and no effective proced-
ures for helping these children were developed, Instead, the
common remedy for dealing with reading fallure was to try new
methods of teaching reading, in the hope that the proportion of
reading failures would be greatly reduced as a result. These
methods wers rarely based upon new understandings of reading

or of learning; instead, they were derived mostly from popular

~ discontent with existing procedures, mixed with a desire to find

instant solutiens. FEach method succeeded in teaching reading to
a significant portion of the total school enrollment, but each
failed to improve the educationsl achisvements of those who
needed help the most -~ the underprivileged and the slow lear-
ners.,

PRS 18 based on the conviction that with proper instruce
tion prior to formal reading, a significant number of reading
failures can be avoided. The research behind the program is
based on the rationale that reading is not a single skill but
rather a composite of separate skills, The immediate goal of
the research was therefore to identify speeific skills that are
integral to the reading process and that relate directly to
reading success. The ultimate objective of the investigation
was to apply new knowledge about the component skills involv~
ed in the reading process to the development of more effective
procedures for preparing children for beginning reading (Veneszky,
1974).
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PRS concentrates of five skills which the researchers found spe-
cific to reading and learning to read, The skills are the most impor-
tant for decoding and word recognition, There are three visual skills .
(letter order, letter orisentatlon, and word detail) and two sound skills
(sound matching and sound blending).

The program has a skills test booklet (see Appendix E) designed for
use as pretests and posttests, The test booklet contains all the plates
for the five subtests of skills, The three visual tests consist of let-
ters and words. The plates of the sound matching test show & letter and
three line drawings, Each plate has a drawing for the initial and the
terminal seund of the consonant and a third choice, The examiner always
asks for the initial sound picture., The drawings are not always clear,
but the examiner says the names of sach one for the child,

The plates of the sound blending test show a word and three line
drawings. The line drawings were found to be sometimes unclsar and con-
fusing, Again the examiner says the names of the drawings. Because this
subtest can be used as a pretest, it could measure the vocabulary and
word concept development of the children,

The Pre-Reading Skills Program itself contains games and sound cards,

The large cards for classroom use are colorful line drawings, The games
sometimes have decks of little colored line drawings, The color was found
appealing to young children, The drawings again weze not always clear,

A hen scratching for worms is presented for the /k/ sound, Without the
teacher's identification, the picture can be bird, hen, chicken, or duck,

After carefully examining the Scisnce Research Associstes material,

the Peabody Picture Vocabulary Test and the Pre-Reading Skills Program,
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this researcher discoversd trends in currently published material, The
instruments all contained picture msterials, FEach consisted of line draw~
ings. Only the PRS used color. No actusl photographs were used, Fach
test contained confusing and unclear drawings.

For each test, the child would have to use his learned background
of experience to answer the questions. This would be true of any task
for any learner, However, none of the instruments were designed to meas-
ure experiential background, The instruments were designed to measure
cognitive thinking, vocabulary and the visual and auditory skills neces-
sary for beginning reading,

It was these findings that prompted this researcher to search for
concrete pictures (photographs) which would measure the child!'s backe
ground of experience, It was the assumption of this researcher that ex-
periential baclground must be a very necessary factor of reading readiness,

This factor has not been explored in depth in previous research studies,
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CHAPTER THREE

Original Research

The puppose of this paper was to examine reading readiness and to
develop an instrument which tested the experiential background of the
pre-reading child,

Dr, Emmett A. Betts in his book, Foundstions of Reading Instruc-

tion, (1932), devoted several chapters to reading readiness, He com~
mented en experiential background;

Reading, or interpretation, requires a 2talking to" the
érinted page; hence, a rich background of information is
essential to comprehension, Experiential background, there-
fore, becomes one off the primary factors in reading readiness,
Since the education of the child is not entirely a scheol
affair, it follows that home background msy be a factor in
reasdiness for reading, Home influence ls felt in a number
of ways, including the quality and extent of experiences gained
through travel and family discussions and the gttainment of
emotionsl and social adjustment (Betts, 1932).

Moreover, Dr, Betts stated what experiences he feels children should
have:

A requirsd background includes both broad factual infor-
mation and rich emotional experiences, Harmonious family life,
freedom from unjustified home and school pressures to force
language development, reasonable opportunities for experi-
mentation, normsl experiences wilth story telling, picture

books, and worth-while literature -~ all these contribute to
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the development of a rich emotional 1ife, The child should

become familiar with Mother Goose Rhymes, Christopher Morley!'s

Animal Cracker, and the like,., poetry, verse, and stories

(Betts, 1932).

A8 a guide for teachers providing experiences to fill the gaps cre-
ated by the home background, Dr. Betts gave varicus excursions for the
class., Betts stated these to be typical experiences to bs provided by
the home;

e+ o Walks through the park and countryside, for animals and plants

+eotrips to the library, post office, fire and police stations,

stores, broadcasting stations, express and telegraph offices,

and the like can do much te clarify notions about community

workers, In some communities industrial excursions can be

highlighted. Automobile factories, lime kllns, coal mines,
lumber mills, creameries, sugar beet mills, railroad centeré}
printing plants, tile factories, steel mills, and green houses
are rich and varied sources of experience., Learning should

begin at home (Betts, 1932),

Other experiences stated dealt with arts and crafts, science and social
experiences;

essalrts and erafts activities are valuable for bringing children

into direct contact with things. These activities include

the making of friezes, housing facilities for animals, "erange-

- box™ movies, booklets, puppets, lantern ;slides, tsys, wmusical

instruments, maps, charts, dioramas, panoramas, linoleum-block
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prints, carved objects from socap and wood, pottery and the

like, Carefully selected and directed arts and crafts sctive

ities afford s means for direct experiences and for expressing

experiences within classrooms,

The study of plants and animals ,.,.the care of plants

and properly cared for pets ...capitalization on holidays,

birthdays, entertainments, and dramatic activities (Betts,

1932),

The suggestions of Dr. Betts and Gertrude Hildreth were used by this
researcher to develop areass of interest in experiential backgreund,
Thess suggestions helped to firmly establish in the mind of this author
the belief that experiential background was as important a factor as
any other to be consldered, |

The first list, (see Appendix A), of areas of interest were; house-
hold, furnishings, pelice, siblings, communications, pets, playthings,
and playmates, modes of travel and vehicles, farm-dairy, zoo-clreous
animgls, farm animals, factory and industry, grocery store or super-
market, fishing, tools, cooking, picnics and cookouts, department siores,
park or gardens, travel, concert, music and parades, begch-riverside-
lake, literacy, woods, literature, culture, sports, school, geography,
post office, fire station, city, family and home, community helpers,
and professions and vocations. Under each heading were listed nouns,
that 1s, names of objects or people or places, For example, under the

heading, tools, were listed: pliers, screwdriver, wrench, hammer, saw,

ax, and ladder,
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This activity Baﬁisfied the first criterion of finding the wealth
of information and experiénces with which children should be acquainted.
However, this list, (Appendix A) Was too large to work with considering
the age of the research population., Moreover, the amount of pictures

that were needed to make the instrument was excessive,

To narrow the amount of pictures for the instrument another criterion

was used, Every word beginning with a vowel was omitied, Words such

as airplane, elevator, ax, aisle, and exit were omitted, All digraphs
and two and thres letter consonant blends were omitted, Words such as
pliers, wrench, and screwdriver were omitted, Only words begimming with
simple initial consonants were used (e.g., bus, party, toys, salad),

To further narrow the list, any item with two commenly accepted
names was omitted, For exsmple, words such as; cab or taxi; football
or ball; hatchet or ax; rabbit or bunny; chicken or bird, duck or goose;
mother or woman; cork or bebber; couch, davenport or sofa; were not
included,

With this narrowed working list the researcher chose magazines

such as Time, Quidoor Life, Ladies Home Journal, Wisconsin Agricultura-

1ist, and others common to many households, The researcher wanted pic~
tures to represent the experiences of the children. The full color
photographs found in magazines were felt to appeal to the research
population,

Clarice Widell, in a study conducted at the University of Wisconsin-
LaCrosse (1971), found the following true of the effeef of pictures on
children who are learning to read:

.

:In the area of learning to read, upon which there was more
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agreement betwsen opinions of writers in the field and teachers
surveyed: pictures may miscue and may divert attention from
printed words. That children should be taught to read from
books contalning pictures, that when a student is presented
with a multisensory stimulation, the picture will most easily
elicite the correct response, and the sducators! need te be
sensitive to childrens' visual literacy or ability to read a
picture,

Teachers were of the opinion that books which include
attractive pictures make the task of learning to read more
pleasant and that criteria should be developed to guide illus=-
trators, to help narrow the gap between the reality of the
child?s world and the world he sees pictured in beoks (Widell,
1971),

If children learning to resd need attractive pictures, the pictures
selected for the research instrument should also be appealing and color-
ful, The object to be identified should be clearly shown in the ple-
ture, For example, if the camel is to be identified, then only a cam§1
should be shown, Other objects such as trees, zoo cages, and birds,
sheuld not be included.

After this researcher sorted many possible piqturas, about one-
hundred and fifty pictures were selected for inclusion in the present
study, The aréas of interest of culture and literature and story tel-
ling were large enough in themselves te be a seperate sub-test, there-

fore they were excluded, Music and parades were omitted because it was
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too difficult for this author to find a plcture of a parade or band

which could be identified as only one object., Any pictures which—could —

represent socio-economic status were omitted, For example, dish-
washer, seaweed, waves, records, ramps, and rest areas on freeways
were thought to be more appropriate for middle class children from a
city and were therefors not inecluded.

After this researcher had assembled the initial list of pictures
(see appendix 4), it was narrowed down te the working list (see appen-
dix"B), When many pictures had been gathered and sorted, the research
instrument was constructed. The response sheet listed the pictures
according to category., (For the exact listing - see response sheet
preceding the research instrument in appendix G.) The following cate=-

gories and number of items were included: zoo animals (8), home and

family (12), pets, playthings and playmates (11}, farm animals (4), farm (4),

modes of travel (6), nature (8), hobbies and sports {8), community
workers (12), and communication (10). A total of 83 pictures were
included in these ten categories, One extra picture was chosen as the
example item. The final choice of these pictures was the subjective
Judgment of this author.

Certain pictures were included because they are characteristics of

a certain area, Canoe, barge, dam, and fishing were included because

they are characteristic of the Misslssippi River Valley around lLa Crosse,

Milking, calf, and cow are more common to the small farming community
of Wonewoc, Five pictures, reel, factory, chemist, town and city, were

included as a challenge to the child with a wealth of background
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experience,

The picturss were mounted on cardboard to facilitate the presen-
tation of the pictures in the administration of the test, On the back
of each picture was noted the category title, the response number, the
name of each picture, and any acceptable alternative responses,

The response sheet (see appendix G) was constructed so that the
test administrator could check the 'yeé' column if a child answered
correctly, Ample space was given so that variant answers could be
recordsed in the 'no' column,

The researcher arranged to give this research instrument to 39
four-year-old pre~readers, It was first field tested fqr relliability
on ten pre-readers from day-cars centers in LaCrosse and others in
Wonewoc, These children were not included in the research population.
This research was completed in the spring and summer of 1978.

The ressarcher gave the test to twenty~two children in Wonewoc
and six children in Reedsburg during the pre~kindergarten round-ups
or screenings in April and May. Eleven children from pre-schoels and
day-care centers in LaCrosse were given the test in June and July. These
39 children comprised the research population., They were not chosen
randomiy. Instead, they were chosen on avallability, age, and locale,

Each child was individually administered the Peabody Picture

Vocabulary Test (PPVT). This took approximately ten minutes, FEach

small group of two to four students alse were given the newly designed re-
search instrument. This instrument had a total of 83 items, The time

involved for the second test was fifteen to twenty minutes, The
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researcher used a tape recorder as an ald in scoring the research
instrument,

The researcher had obtained two raw scores for each child, (see
appendix H), one from the PPVT and the other from the research instru-
ment. The median score for each was calculated. The median score of
the research instrument was 60.5, The median of the PPVT was 54.3,

The mean for each was also calculated, The mean of the research instru-
ment was 58.67. The mean of the FPVT was 53.51,

The median scores and the mean scores for the two instruments d4if-
fered only five and six polnts, The closeness of the scores suggests
that the research instrument 1s an appropriate measure of experientizl
background,

The researcher had felt that children having had many rich experi-
ences would be able to identify 95 percent of the pictures, It wss
also felt that children having limited experiences would not be able
to identify any more than 50 percent of them, The range of scores was
28.(33 percent) to 76 (90 percent). No child was able to identify 79
pictures (95 percent). Two children were unable to identify 42 pic-
tures (50 percent),

This information did not indicate a rich educational background, or
a lack of rich educational background, Rather, it indicated an average
amount of experience., No one in the research fleld has explored experi-
ential background to the extent that he can say: average experiential
background equals "x" percent,

Certain test items gave additional information to the classroom
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teacher of beginning reading. Very few children could identify the
'canoe!, 'barge! and 'dam' in those terms. The terms children used
were' 'boats! and 'waterfall', Macaroni was often called noodles. No
one identified item 43 as jet. It was either plane or alrplane, Semi
and truck were found to be interchangable words (item 44)., Colors and
erayons (item 28) were also interchangable words. Less than ten per-
cent identified item 67 as nurse, It was called doctor. Only nine
percent of the children understand the concept of town and city, Other
unfamiliar items were medicine, make-up, lamb, silo, baler, camper,
dam, raccoons, radishes, reel, movers, dentlist, barber, factory, chem-
ist, town and city. The researcher decided to find bettsr pictures for

these litems,

The researcher found that the data gained by recording the childrens!'

responses other than the listed vocabulary was helpful in evaluating

the research instrument., This instrument was not found to be as clear
and decisive as the author intended, However, it seemed te this writer
that the children enjoyed the colorful pictures of her research instru-

ment more than the line drawings of the PPVT,




36

CHAPTER FOUR
Conclusion
"Do you have to read to be smarti" Ken Goodman stated:
You don't have to be smart ﬁo learn 1anguage ...

You don't have to be smart to read. I think we have to

ask ourselves seriously why if children learn to talk with-

out our help, they don't learn to read with our help? ...

We failed to see reading as a process that is contine-

wally trying te get to the meaning: trying to make sense

out of the experience one is having with written language

(Goodman, 1975).

Teachers want to be able to teach their students to learn well, es-
pecially to be able to read. We should teach them to be smart since lan-
guage and learning are interrelated. An axiom to follow would be: no
language without experience and no experience without language.

It was the purpose of this study: (1) to examine reading readiness

as it relates to a child's experiential background; (2) to review the 1it-

erature concerning the readiness factors that influence a child's learning.

to read, and to review several picture instruments of the:pré-reading le-
vel; (3) to develop and administer an instrument to test the eiperiential
background of the pre-reader; and (%) to report the findings and implica-
tions and give recommendations for future study.

Reading readiness was found to be that wealth of information neces-
sary for the learner to attach meaning to spoken and written symbols., &
child gains such information through many direct concrete experiences with

situations in his environment,
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Reading readiness was also found to be a part of the child's natural
development. It relates to the aspects of mental, physical, social, and
emotional development. The child's language development was found to be
inseparable from his total development and environment (Durkin, 1970). A
young child does not even learn a word without concrete experience with
the concept.

Teachers want to be sure of themselves. They want t0 be able to mea
sure each child’s reading skills., This researcher examined several read-
ing readiness tests. The five major tests measured twelve readiness skills,
However not one of them attempted to measure experiential background,

Clarice Widell (1971) researched the effect of pictures on children
who are learning to read. It was found that children react favorably to
the multi-senso;y stimulation of plctures and words. Widell urged the use
of attractive pictures. For this reason the researcher reviewed three in-
struments.

The Science Research Associates Test in Reading, (1954), presented

hard and challenging vocabulary for average and above-average readers.

Other SRA material from the Learning to Think Series contained complex

line drawings., The child must decipher pictures and complete many cogni-
tive thinking exercises,

The Peabody Picture Vocabulary Test was developed to give an estimate

of the subject's verbal intelligence through measuring his hearing vocab-

ulary. Line drawings were again used to present vocabulary.

The Pre-Reading Skills Program made use of colored line drawings to
test and teach five visual and auditory skills. The drawings were appeal-

ing but needed identification before independent use by the reader.
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These three instruments were all designed for purposes other than
the experiential background of the child.

This researcher had found very few good picture instruments. It
therefore became the purpose of the present study to construct a good
pieture instrument (see Appendix A and B). Eighty-three pictures were
found for twelve categories of experience. The pictures were all of ob-
jeets which began with simple initial consonant sounds.

This researcher mounted the pletures on cardboard and constructed a
response sheet. The test (see Appendix G) was field tested and than
shown to the research population of thirty-nine readers.

Findings

The research instrument and the PPVI were each given to thirty-nine
subjects. The raw scores for each were tabulated and compared (see Appen-
dix H). These findings were as folloﬁs:

1. This researcher found that the median and mean score for the two
instruments were only five and six scores different. The median score
for the research instrument was 60.5. The median score for the PPVYT was
54,3, The mean of the research instrument was 58,67. The mean of the
PPVT was 53.51.

2. Several items were identified very infrequently by the research
population. Medicine, make-up, lamb, silo, baler, camper, dam, raccoons,
radishes, reel, movers, dentist, barber, factory, chemist, and town and
e¢lty were found to be items not common to the experience of the research
population.

3. Several items had common alternate responses. For example,
macaroni or noodles, colors or crayons, semi or truck, police car or cop

car, lions or tigers and tigers or lions were the responses recorded,




39

Implications

This researcher found the results of the research instrument helpful
in analyzing the effectiveness of the instrument.as follows:

1. The closeness of the median and mean scores indicated that the
tests were similar measures of oral language, vocabulary and experiential
background. The research instrument was found to be an appropriate test.

2, The items identified infrequently by the ressarch population were
unclear concepts as they were presented in the research pictures. These
pictures were carefully examined and considered. Other pictures should
be_found for these responses,

3. The classroom teacher of beginning readers should be aware that
some words do not present the same concept to the children as they do to
the teacher. When one speaks of a semi, the child may be wondering if a
semd is the same thing as the truck that he knows,

4, The classroom teacher could use this research instrument as a
teaching device in the room after the initial use as a screening agent.
The community workers subsection would be very useful in a social studies
unit. Other sections could also be used as visual aids in social studies
units. The entire set of pictures could be used for the initial consonant
sounds in the phonies class,

Recommendations

This researcher learned many things about constructing tests. If
there is no good picture test in a subject field, the answer may be that
it is hard to construct a good instrument. There is still a great need for
more good picture material on the readiness level. Colerful photographs

should be explored for use instead of plain line drawings.
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This research instrument should be revised for internal clarity and
be presented to a larger research population.

The response sheet should be used with a tape recorder so that the
examiner could use all the data of oral language given by the children.

Future research should be explored in the area of the difference bew
tween active and passive experiences of young children. For example,
would children who only view images on television learn as well as the
children who actively examine real or concrete objects.

A follow-up study should be made on the thirty-nine subjects of the
research population during the next two years. The researcher would want
to give a kindergarten reading readiness testlto the research population
in the spring of 1979, A reading achievement test would be given in the
spring of 1980. The researcher would examine the scores to see if there
would be any correlation between the range of experiential background and

the children's measured reading success,.
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APPENDIX A
Initial List of Pigtures




Household
wall
door
window
ceiling
picture

dusting

vacuum cleaner:

washer-dryer
freezer
dishwasher

Furnishings
lamp

Police
car
Jail
policeman (cop)
nightstick
gun (holstér)
Stblings
toys
playpen
erib
rattle
baby bottle

pacifier

couch~davenport-sofa Communication

table
chairs
carpet-rug

Modes of Travel
Vehicles

airplane/jet
truck/van
car

bus

train

fly

ride

semi

telephone

radio

TV

stereo

8-track player
Farm Animals

cow

horse

pig

lambs

rooster

46

Pets

cat (kitty)
dog (doggy, puppy)
snake
gerbil
hamster
mice
Playthings-Playmates
friend
boy
girl
toys
teddy bear
trucks~cars
dolls
games
puzzles
Farm-Dairy
silo
combine
windmill
Culture
butler
maid

etiquette




Zoo-Circus Animals

zebra
lion
tiger
monkey
bear
giraffe
camel

Factory & Industry

assembly line
manufacture
machines

Grocery Store
Supermarket

grocery cart
cans
check out
aisles
displays
shelves
School.
gynm
classroon
furnace
principal

teacher

Woods

stream, creek, brook
mouse

noss

violets

rabbit

squirrel

deer

skuﬁk

sun, moon, stars
¢louds

chipmunk

Literature

story telling
storybook

books

castle

armor

dragon

Wimnnie the Poch
Donald Duck

Mother Goose

City

minibus

47

Geography
globe

world
cactus
desert
mountain
il well
derrick
Sports
baseball
run /base
hockey

football

goal
ski
wrestling
basketball
bat
Cooking
bowl
scraper
spatula
measuring spoons

egg beater

terminal (railroad, bus)mixer

cab, taxi

mix



48

Post Office Family and Home ~  Tools
mail father pliers
stamp mother screwdriver
cancel brother wrench
postman sister hammer
letters Communi ty Helpers saw
posteards teacher-aide ax
packages policeman ladder
airmail librarian | Picnics-Cookouts
sort fireman basket
Fire Station storekeeper thermos
hose Professions~Vocations salad
hatchet doctor charcoal grill
fireman dentist hamburger
alarm nurse hot dog
siren Fishing barbecue
ladder boat Department Store
Literacy pole (rod & reel) elerk
magazines worm escalator
newspaper fly elevator
dictionary corkebobber Park or Garden
mail-letter hook plants
encyclopedia fish trees
books : frog bush
records crab flower

tape recorder grass




Farp-Dairy

tractor

barn

farmer

calves

parlor milking
bunkfeeder

Travel

maps
rest area
ramp

exit
interstate
freeway
motel
Amtrak

bus (Greyhound
Trailways)

airplane/jet

Beach-Riverside-lake

sand
waves
shells
drifi wood
seaweed

lake

Concert

conductor
misic
soloist
harp
violin
trombone
trumpet
tuba
flute
c¢larinet
piano
saxophone
Parade
float
band

clown

49




APPENDIX B

Working List of Pictures




Household
wall
door
picture
window
dusting
Furnishings
lamp
table
Police
car
Jjail
policenman
gun
Siblings
toys
rattle
baby bottle
pacifier

Communications

radio
telephons

television

Factory-Industry

manmufacture

machines

Playthings-Pla
boy
girl
toys
teddybear
cars
dolls
games
puzzles
Pets
eat
dog
hamster:
wice

Modes of Travel
Vehicles

van
car
bus
ride
semi

Grocery Store
Supermarket

cans
cart

displays

tes

51

Zoo-Circus Animals

zebra
lion
tiger
monkey
bear
camel
Farm-Dairy
silo
combine
windmill
baler
milking

cow
horse
pig
lambs
calf
rooster
Sehool
furnace
teacher
desk




Fire Station
hose
hatchet
fireman
siren
ladder

City
minibus
bus

Community Helpers

policeman
librarian
fireman

Profession-Vocations

doctor
dentist
nurse
Tools
hammer
saw
ladder

Pienics~Cookouts

basket
salad
hamburger
hot dog

barbecue

Post Office
mail
cancel
postman
letters
posteards
packages
sort
Sports
baseball
hockey
football
goal
basketball
ball
bat
Woods
mouse
moss
violets
rabbit
deer

Family and Home

father
mother

sister

52

Beach-Riverside-Lake

sand
waves
lake
Cooking
bowl
nmixer
Fishing
boat
pole
worm
hook
fish
reel
Park-Garden
bush
Iravel
maps
motel
Literacy
magazines
newspaper
dictionary
mail-letter
books

records

e e o




APPENDIX .C .
Samples Fronm
Science Research Associates

Learning To Think Series

¢ 1967, Thelma Gwinn Thurstone



=, In.2ach sow, mark the following pictures. 1, The baby ~ 5. The squirrel,the chair, the. bird, and the skate, . '
. htiggy, te man; and the car. 2. The boy, the hooks, -~ §. The fish, the dress, the famb, and the milk. 7. The |
. and the dog. 3, The dock, the swealer, and the-vabh

‘Fhe bu 6y, the- 50cks

ﬁ a f%@ m
!
s st
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-following pictures. 1.-The toy animal th
e wheels, 2.- The girl who lives where |
2040, The seat thay is wide’ enough
A, The man who is carrying something o
‘The one that hangs in the window at Chirists
The basket with several kinds of fruit

| o

] 19467, Thelma Gwinn Thurstone
1\ S#viesnd s USA Albrights reserved,
H



Mt rinhts reserved.

© 1967, Thelma Gwinn Thurstone

Printed in B.5.4

T mYTwme kL



S
V%

gk LD MR oL




APPENDIX D
Samples From

Peabody Pieture Vocabulary Test

¢ 1959, Lloyd M. Dunn
















Peabody Picture
Vocabulary Test

by Lloyd M. Dunn, Ph.D.

NAME

INDIVIDUAL TEST RECORD

(rast)

SCHOOL:

(first)

e e SEX: MOF GRADE

{initial) (circle) (or phone)

TEACHER

(or agency ar address)

EXAMINER

{or counselor or supervisor)

TIME. s e CODEL L

AGE DATA

Date of testing .

TEST SCORES

(min.) (or race or descent)_—

{year}

Date of birth . . _.._ o i
(year) (month) (day)

Intelligence quotient (LQ.Y .. ... —

Percentile score (%ile)

Age ... ... Mental age (MAAD ... ... ... . -

“lyears)  {months)
CCONVERSION OF MONTHS TO MUMERALS FOR USE IN RECORDING AGE DATA

Month ... Jan. Feb, March April  May  June July  Aug.  Sept.  Oct. Nov. Dec.
iNo. of Month: 1 2 3 A 5 3] 7 8 9 10 11 1z

OTHER TEST DATA

Names of tests Type of score

LANGUAGE BACKGROUND
Language of the home:.

(if other than standard English)

Quality of language: {J good for age 3 fair for age L] poor for age
Quantity of speech: [ talkative 1 average 3 taciturn
Intelligibility of speech: £ good 3 fair O poor

REASON FOR TESTING __.

Published by

AMERICAN GUIDANCE SERVICE, INC.

Publishers' Building, Circle Pines, Minnesota 55014

Copyrizht @ 1959 by

Lloyd M. Dunn/The reproduction
or duplication of this form

in any way is u violation

of the copyright law,




SCORE SHEET Suggested Starting Points (see manual page 8)

FORM Age Category Begin with: Age Category Begin with;

befow 3-3....,... Plate No. 1 Plate No. 60
3-3to 4.2 Plate No, 15 ‘ .. .Plate No. 70
4.3 t05-5 Plate No. 25 13.6 to 15-5 Plate No. &0
5-6to 7.5 Plate No. 40 15-6to 17-5. ., .. Plate No, 90
761095 Plate No. 50 above 17-6 Plate No. 100

BASAL: 8 consecutive correct. responses
CEILING: 6 errors in 8 consecutive responses

Flate Mate Plate .
Nu. Yiord : Key Resp. Frrorst ° No. Word Key Resp. Eccors® No. Ward ey Resp. Errors+ B

26 engineer . ... (3. V 51 locomotive .. . (1)__. LJ
27 peeking . ....(4)—... % 52 AN R
28 53 e ;
29 , 54 insect AR - s
30 i S I 55 gnawing .. ... AT
31 sai - 56 weapon
ambulance . ..(2)._._4° 57 bannister
33 trunk ... ... (2) .V
34 skiing ......(#®._...%% 59
: 35 hook . {60 walrus
climbing .. ... (2)___ %" 36 tweezers . 2. C 61 filing .
37 wasp 62 shears
sitting {(3)._.. 38 barber ......(2)._ 63 horror
jacket . 39 parachute ...(3). 64
pulling . . 40 saddle ......4 .. 65 harvesting
41 temperature .. R 66 canstruction . . (3)_.. .
A 42 captain ... .. R 67 observatory . .(4)__ O
hitting ... ... {(2).—... 0 43 whale . ...... 68 assistance ...(4)_ .V
44 cash ....... o 69 erecting . ... . (2} _ ';f;
ladder 3 45 balancing . ... A 70 thoroughbred (3)..... &
snake ... ... . (1) 46 cobweb ‘ 71 casserole ....(2)... QO
river ..., .. _C 47 pledging 72 ornament . ... (4)_._ i}
ringing .. ... _r 48 argument ... .{1)___ ¥ ° 73 cobbler .....(8)_... 5
baking . .....(4) .../ 49 hydrant......(3). . < 74 autumn
cone ... {2). . 50 binocular ....(@)._._O 75 dissatisfaction (3)..... "/




RAW SCORE CALCULATIONS

Ceiling item .
Less errors ..

Raw score

entical to faciiitate the determination of the basal or ceiling.

Plate Plate . Plate
No. Word Key Resp. Errors* No. Word Key Resp. Errors? Na. Weord Key Resp. Ecrors®

76 scholar ... .. (4)cee Vi ldl incandescent (4)..... A\ 126 edilice
77 O 102 comucopia .. (3)... % 127 scallion
78 soldering ...{3).. . O 103 ascending . .(2)_,_..__9 128 infirm
79 astonishment (3)— ... .} 104 summit ....(1)__. %% 129 emaciate .. (1)._../\
tread A 105 @)..C 130 campult ....(2 T
81 thatched ...(2)..... 7 108 . 131 arable
ar . 107 patriarch ... (3. ... L] 132 orifice
i08 sampler ... . (3).. _4& 133 ronovate .. L (%) ,,AM<>
7 109 ingenicus .. . (3)..... 134 precarious ..(1)._.._0
dwelling ... . (4. ... C 110 repaose 135 dromedary . . (2)._._i]
lubricating . . 111 constrain ... (3) .. 136 pedagogue
pedestrian . .(2)..... 7} 112 tangent .... 137
113 sconce : 138 lethargic
jubilant ... .(3)... . 114 139 deiectation
' 115 pendant ... (1)..... ) 140 embellish ...
pursuit 116 prodigy ... . (... g 141 osculation
117 casement . .{2).. .V 142 cincture
(2. L 118 quiescent ... (1) % 143 barrister . . . .
confiding . . .(3)... ./ 119 talon @ 144 carrion ..
reclining .. . (4)_.___ W 120 chevron ....(1) .. . O 145 lanate
frisking . ... (1) e 121 fefine ......(4)._—.0 146 chirography
(2)___ ¥ 122 cairn ... ... (2). ...\ 147 mendicant
salutation . . .(3)..._... 123 convergence . (4). . .. 4P 148 saltation . ...
barrier . ... . (2).. . 124 apothecary . . (3} . Vi 149 florescence . .
1 125 indigent ... .(2). . 150 culver




TEST BEHAVIOR

Examples needed:
Types of response:

Guessing: ... .. ..
Speed of response:
Attention span:
Perseveration:
Need for praise:
Shynesé: e

PHYSICAL CHARACTERISTICS

Hearing: need to repeat

stimulus words ... .. ...
apparent hearing acuity. . 3

hearing zid

Vision: distance of eyes
from page

apparent visual acuity ... 1]

only 1

S. called numbers
easily attained
guessed when asked
fast

very attentive

none noted

little nesded
friendly

good coffort

never
good
S, did not own one

under 87
good

S, did not
own glasses

hyperactive
none

1 2o0r3

[ Subject pointéd

slowly altained
resisted guessing
average
average
some
some needed
slightiy shy

[ fair effort

seldom

fair

S. owned but did
not wear one
average (8" - 20"}
fair

S. owned but did
not wear glasses

average
slight

over 3

Examiner pointed
poor rapport
prene fo guess
slow

distractible
frequent

much needed
very shy
perfunctory effort

often
poor
S, wore cne

over 20"
pooy
S. wore glasses

hypoactive
‘heavy

PERFORMANCE
EVALUATION

*Dq you helieve that the test
performance of the subject
has fairly represented his
or her ability? 3 Yes [ No.
If not, why?

“TExaminer's signature

Lithe in U.5.A.




APPENDIX E

Samples From

Pre-Reading Skills Program
¢ 1970, Board of Regents of the

University of Wisconsin System
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WORD DETAIL TEST

Word Detail A

: Lotto

47

Word Twins

46

Pick a Pair

48

take-home Octopus Game

Word Detail B

Double Match

49

Word Twins

50

Visual Practice Sheet 9

Visual Practice Sheet 10

Visual Practice Sheet 18

Visual Practice Sheet 19

Visual Practice Sheet 20

W PRACTICE SHEETS

VISUAL REVIE

Visual Practice Sheet 21

Visual Practice Sheet 22

Visual Practice Sheet 23

Visual Practice Shect 24

jrdnd jo aweN

oNoY i5¢

Y IO e

LSAL HIAAO JALLAT

£ DG NI [RNSIAT

oo o ooce/e oo eele

7 190Yg DITORIF |ROSIA

SATHVNIWITIED TVNSIA

[ensiA

11 103US 9211081 puUNog

01 1324S 23028ig punog——

6 100Ug 2ONDBIJ PUNOS

oduig 3utpusig wWoOY-oyeI

AT SaNETY PIOAY DWOY-aYT) |

001 [B2G 18T

28144 J0 (NI} Y] Jo S)RaBay Jo panoy PLAL @

Es
3
<
z
3

%
=
7
2
z
:
%
b
=
2
z
&

ice Sheet 23

aclice

Visual Pr.

SOUND MATCHING TEST

Beginning Position

4: Sound Lotto pictures

5: Sort

6: Sort

7: Sound Lotto

299D

8: Word Matching Card Game @

9: Word Matching Card Game &

4: Sound Lotso lerters

12: Housc Game

11: Lion Crackaloo

tzke-home Sort Game

Extra Help

1: Sort

2: Sort

Sound Practice Sheet 1

Sound Practice Shaet 2

See6e 066

Sound Practice Sheet 3

©
&
&

Sound Practice Sheet 4

Sound Practice Sheet 5

Sound Practice Sheet 6

LLast Position

14: Sort -

@
€
®

15: Picture Gallery

16: Monkey Crackaloo

Sound Practice Sheet 7

9T

o107 Sunusyy

LT

LSHL ONIANTTE ANNOS

sajzzng Juipusig

ys

uk

S20UaPHOdSaII07) PUNOS-INT &

fof 19 [rof

i

fqf

fusi I

fuf

M
fef

Jd/

hl g

faf

12/
fuf

isf

6!

suonisod Sunseuoen

0O[EXIBLD) J8IY 1T
LI1pe0y 2N 10T
QUIRY) MWNOH

SUOTIEIDOSSY 2INID1J-PUNOS
2 139Ug 9311181 pUNog

DWEN) ISNOY MUOY-INE]

IR FULSIRIY PIOAL W02y Bl




APPENDIX F

Letters to Parents of Pre.Readers
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Tos Parents of Future Kindergarien Students

I am a graduate student of the University of Wisconsin-LaCrosse. I
am doing a research study on the experiences of four year olds. I wish
to measure how many experiences the children have already had.

If your child is four years old now, I would like to have permission
to use him or her in my research. The name of the child will not be used
in the study.

However, the information on your child's experiences will be a help
to the kindergarten teacher, I will make sure that she receives this in.

formation.

If you wish to know the results of the study, I will be happy to mail

you a copy of the final results.
If you are willing to help, please £ill out the permission form.
Thank you,

Kindergarten Round-up
Name of child

Birth date

Parents' name

I am willing to permit my child to be a part of Mrs. Schmidt's re-

search on the experience of four year olds.

(Signed by parent)
Do you wish to receive a copy of the final results of the research?

Yes XNo

If yes, address

B —



APPENDIX G

Research Instrument
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Response Sheet

Yes No

Example: hand C: Pels, Playthings, Playmates
Ay Zoo Animals a2l fish

1 tiger 22 dog

2 penguins 23 eat

3 polar bear 24 lamb

4 lion N b25 books

5 monkey 26 toys

6 kangaroo _ 27 seissors

7 gorilla 28 colors

8 camel c2§ doctor
B: HomewFamily 30 cowboy

9 salad 31 birthday

10 hamburger D: Farm Animals

11 macaroni 32 calf

12 coffee 33 pigs

13 pillows 34 horse

1% rugs 35 cows

15 lightbulb E: Farm

16 medicine 36 silo

17 toothpaste a7 corn

18 lawn mower : 38 baler

19 fireplace 39 milking -

20 make-up 40 void




F;

Gs

H:

Modes of Travel

41 canoe

Response Sheet (continued)

I:

42 barge

43 jet
44 semi,

45 camper

46 car

Nature

L7 mountains

43 waterfall

49 sunflowers

50 raccoons

51 lightning

Community Workers

63 cart

6% baker

65 fireman

66 police.car
67 nurse

68 policemen
69 movers

70 const.
worker

71 dentist

72 mailman

| 73 mailmen

52 deer

53 sand

J:

54 dan

Hobbies-Sports

55 camera

56 tent

57 radishes

58 hiker

59 tennis

60 reel

61 bowling

62 fishing

1. o4 barber

Companication
75 town

76 city

77 TV

78 magazines
79 newspaper
80 telephone
81 letter
82 money
83 factory

84 laboratory
or chemist

75
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FRO Mr. <
m . Mre Deniel 2. cowan

Infosearch, Ine

170 Washington

Al et
1buny, New Yor£\rr-$§lo

Miles Kim .
41 w imball ¢o
Oshkosh, wimch Avenus
¢+ Wisconsin u§49
01

v i g

Eba.ni.‘:l[ . Cowan
170 q]’usﬂi:_;gfon e,
Albang, N. Y. 12210

Miles Kimball Company.
41 wWest Elghth Avenuo
Oshkosh, wisconsin 54901

Gentlemen:

vour records will show that we ordered youvr
New York State christmas greeting cards.

You should be pleased Lo xnow that we had ‘an
overwhelmnind nusber of nice comments regarding
these cards. Many took special pains Lo cal
us and tell us now nice they ghought the
cards werc.

We appreciate your ingenuity.ana imagination
and look coxward eagerly to receiving your
offering for next year's Christmas cards.

very £ruly yoursr
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APPENDIX H

Results of' Reéearch
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Test Results

Test Area Child Number Research Raw Score Peabody Raw Score

Wonewoe 1 56 52
2 66 53
3 63 | 60
b 59 55
5 6 st
6 w e
7 e om
8 - =
10 66 . SR
11 73 77
12 hg 43
13 520 6
1% 63 63
15 75 51
16 76 | 73
17 56 | 70
18 65 59
19 60 o
20 68 69
21 69 45
22 69 56




Test Results (continued)
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Peabody Raw Score

Test Area Child Rumber Research Raw Score
Reedsburg 23 66
L 52
25 45
26 68
27 53
28 48
L Crosse 29 61
. f.:3.0 28
51 62
32 60
33 68
3 36
35 52 .
E b9
37 50
3 48
39 u6

54
Ll
51
45
52
50
67
w6
69
Lk
83
55
L b9
59
54
51
55
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