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Abstract

The purpose of this Capstone project was to deterimow reading aloud to primary-
aged students influenced their motivation to ré&ekearch was completed in the form of action
research involving reading aloud to five intacssl@oms of students in first and second grade
and student participation in a follow up activigtated to the book. The subjects of this case
study were 105 first and second grade studentdMidaestern town, all of whom patrticipated
in the read alouds and activities in the Librarydi#eCenter. All students completed a pre- and
post-survey about their motivation to read andaaugrof 20 students were interviewed in more
depth. Throughout the study, in-class observatidata was collected as well. From this data,
the results of this study suggest that primary-agadents’ reading motivation was positively
influenced after the five month case study period.
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Chapter One
Introduction

The purpose of this project was to explore howdiregaloud to primary school children
influences their motivation to read. The projegblered the connection between reading aloud
that the library media specialist does, includioldpfv up activities, and the effect it had on
children’s motivation to read. Primary-age childege at a time in their lives where they are
learning to read and it is important to foster tlbae of reading. A library media specialist, such
as myself, does everything within their power téptahildren love to read and love books. Much
of a library media specialist’s time spent wittsfiand second grade students includes reading
aloud to them. This project explored if the timersjpreading books aloud to primary age
children has an effect on their reading motivatamg therefore is worth the time spent doing so.

Action research was conducted using my own libpgogram in one of the elementary
schools | service. | worked with the first and@et grades, which total 113 students in five
intact classroom situations. Over a period of fivenths, January 2013 to May 2013, | met with
each classroom weekly for one thirty minute sestaio a read aloud and associated follow up
activity. Read alouds were chosen by me, the §bmaedia specialist, and covered a variety of
subjects. The books chosen were both fiction amdfiction. Follow up activities may have
included a craft, writing prompt, role playing,amy other number of things. The reading and
activities conducted by me took place in the Liprsiedia Center. During this same time period,
students also received regular reading instrudtidheir classrooms. While each classroom
teacher had a chapter book read aloud during & lpedion of the day, direct reading

instruction may or may not have included readiroydlto their classrooms.
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Prior to the read aloud class lessons, a pre-swasytaken by students in each
classroom on their reading attitudes. 105 studamspleted both the pre- and post-surveys and
were included in this study. Reading attitude easured by looking at how a student appraises
themselves in relation to their reading skills &elings about reading. Reading motivation can
be measured through the value a reader placesadimge After considering both the Motivation
to Read Profile (MRP) developed by Gambrell, Caglliemd Mazzoni (1996) and the Garfield
Attitude Survey developed by McKenna and Kear (39B6hose to use the MRP as the tool
with which to survey. The MRP consists of both riplét choice questions and interview
guestions suitable to first and second grade learnEhe multiple choice section of the MRP
was given to all students and to gain further insigto the reading motivation of primary
children, | selected a few children from each class with whom to conduct the interview
portion. Near the end of the five month perioohtérviewed that same subset of children again
to find any changes in their reading motivatiorfteAthe five months of read alouds and follow
up activities, | conducted a post-survey usingNti&P survey instrument to gauge any change in
the students’ motivation to read and reading aétuAfter the research was completed, all of
the survey and interview results were compiled@amalyzed. In comparing the pre- and post-
survey data, | hoped to find that children are moagivated to read, after having been read to.

| chose this topic because it is something tluat in my profession but | was not certain
how much reading aloud to children enhances thveir imotivation to want to read. In 1985, the
U.S. Department of Education Commission on Readammittee published a study called
Becoming a Nation of Readers. In that study, they stated, “the single most imaotractivity for

building the knowledge required for eventual suséageading is reading aloud to children” (as
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cited in Feldt, 2010). Both before and after #tatly, other researchers have been investigating
the benefits of reading aloud to children.

Motivation is another hot topic that has beenaeg®ed by many. Motivation is what
causes a person to do something. Researchersrgrategested in the topic of motivation as it
relates to many things. For this project, motivatieas studied in relation to reading and what
makes a child want to read for themselves. Peritapthe storytelling factor, in which a child is
able to hear the story being read aloud by an achdtdoes not stumble over words so they are
able to enjoy the story without having to stop dedode for themselves. Or perhaps it is the
enjoyment an adult models and conveys through mgaaloud that makes a child want to be able
to read that way as well.

This project looked into how the library media gpést fits within the role of motivating
primary children to want to read and be readengplémenting this case study was extremely
beneficial to my understanding of ways to teachstaglents and help them become motivated to
be readers. The more you read, the better yoatasading and the more you enjoy it. Much of
the literature | read discussed the positive oueof reading aloud to children. This study is

an important topic in the education field todaydese reading is the foundation of learning.
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Chapter Two
Review of Literature

Reading stories aloud to elementary age studesismething that is intertwined in an
elementary library media specialists’ job. Reauldk are part of library skills classes, book
check out, library promotions and more. Often 8nread alouds are followed by activities
related to the book. For the purpose of this reyread alouds are described as the:

planned oral reading of a book or print excerptially related to a theme or topic of

study. The read aloud can be used to engage ttlenttlistener while developing

background knowledge, increasing comprehensiofsskihd fostering critical thinking.

A read aloud can be used to model the use of rgadiategies that aid in comprehension.

(Saul, retrieved 2011).

The 1996 report of the National Assessment of Etlucal Progress indicated that 40
percent of fourth graders, 30 percent of eightligrs, an®5 percent of twelfth graders were
reading below a basic reading level. This is aifitant amount of American children who are
not performing well in the area of reading. Peshagading aloud to children may make them
more motivated to pick up a book on their own @drevhich can improve comprehension skills.

This chapter includes a review of literature oniraiton to read and reading aloud.
Various articles, books, and research literatueer@viewed and referenced as a means to discuss
what benefits reading aloud provide and what megw&lementary age children to read. The
research available that relates to the questiavhether or not reading aloud followed by related
activities affects student motivation falls intodtwategories: research on reading aloud and
research on student motivation to read. Researcharling aloud to students has been studied

for many decades by many educational researciessudent’s motivation to read has also been
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studied in many ways and related to many prograhiss chapter also includes a brief historical
view of the theory of motivation itself.
Theories of Motivation

Motivation can be generally defined as the protiessbegins, guides, and maintains
goal-oriented behaviors. Motivation is what caus@®rson to do something. If a person is
hungry, they will find something to eat. If a pemsvants a new possession, they are motivated
to go to work to earn the money to buy that newitel'here are many factors that influence
motivation including, but not limited to, the irdgtidesire for something, the persistence to get it,
and the continued action of pursuing the goal. Mastent motivation theorists conceive of
motivation as a multifaceted set of goals and Eetigat guide behavior (Guthrie & Wigfield,
1999).

Several experimental motivation psychologists daeid their lives to “identifying the
determinants of action and specifying their mathezaband/or sequential (temporal) relations”
(Weiner, 2010), or in simpler terms: discovering #guation that equals motivation. Weiner
explains several theories on motivation. One eséhwas drive theory developed by Clark Hull
and Kenneth Spence. Drive theory indicates thiadwier is determined by Drive x Habitat, as
well as a variety of other factors such as incastivThis means that people are motivated
essentially by what their needs are multipliedhsy $pace around them and its abilities to help
them get what they need. A second theory expldayed/einer was linked to John W. Atkinson,
Edward Tolman, and Julian Rotter. That theory gsectancy x Value and is referred to as the
expectancy/value theory. Atkinson, working in ff#50’s, took it one step further and added the
element of motive. His equation for motivation vilasrefore Motive x Expectancy x Value.

This meant a person was motivated by their needdbievement multiplied by the likelihood
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that they were going to get it, further multiplieg the value that object holds to the person
desiring it.
Through his own research of testing expectancyévtdiaory, Weiner (2010) states,
“Most encouraging concerning the applicability o€ theory is that changes in casual beliefs
alter achievement-related performance.” This aaoe particularly important in the arena of
children’s motivation. Children receive many ditfat experiences at home before they begin
school. Some children have parents who are vazgweaging, thus building the child’s sense of
competence and confidence in themselves. Othklrehihave parents who are condescending
or overly critical, thus damaging or weakening théd’s sense of competence and confidence.
When children begin school, two important thingpgen according to Wigfield, Tonks, &
Klauda (2009):
First, they are evaluated more systematically, &dlynand frequently than they are at
home, and these evaluations become more prevaidntgortant as children go through
school. Receiving clear evaluations in differemaar helps children develop distinct ideas
about their competencies in these areas, and@lsave a better understanding of their
strengths and weaknesses in each area... Secondheydeegin school children engage
more systematically in social comparison with oth&s a way to judge their own abilities
(Ruble, 1983, as cited in Widfield et al., 20096/). Being placed in a classroom with a
group of same-age peers makes such comparisonsoedgyand they can alter the sense
of competence children have based on their ownenaskperience in important ways.
(p. 61-62)
These two factors are determinate in how childrretbp beliefs of different competence areas.

Children must also develop task values to dischegr much meaning a task has for them.
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Many of the same factors of developing competeneasaare used to develop task values.
Children will compare themselves to other childrake into account cultural norms and
expectancies, and value what teachers or othetsaduheir lives find important (Wigfield et al.,
2009). Wigfield (2009) ascertains that the compdsmehntask value are not clearly differentiated
until middle childhood. In early childhood, intsten different activities will be what a child
uses as task value. As that same child enterslenithiildhood and adolescence, he will begin to
develop usefulness traits of an activity and imgioce will become more defined in relation to
an individual's sense of self. “As a child moreaslg understands who she is and which kinds of
activities relate to that emerging sense of sk ,ilmportance component of task value will
become more clearly defined, and children will haweearer sense of the importance of
different task and activities to them” (Wigfield at, 2009).
Motivation to Read

There are studies correlating the relationshiprbeh motivation and a variety of
different subject areas. For example, Gottfriefinds academic motivation as “enjoyment of
school learning characterized by a mastery origmtacuriosity; persistence; task-endogeny; and
the learning of challenging, difficult, and novatks” (1990, p. 525). To further this idea, the
available research on motivation to read has beeducted in many ways. Guthrie & Wigfield
(1999) define reading motivation as “the individaaoals and beliefs with regard to reading.
Reading motivation then influences the individualttivities, interactions, and learning with
text” (p. 199). Overall, the research indicatest tihotivation to read serves the student better
when it is of intrinsic value, as opposed to exigrnvalue. When a student reads because they

want to, they are much more engaged in the process.
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Those working in the field of motivation arguettita importance as an educational
outcome stems from its relationship to achieveraadtperformance in a variety of domains
(Lai, 2011). Researchers argue that encouragotoation in children is critical because it
predicts motivation later in life (Gottfried, 199@ottfried (1990) found that academic intrinsic
motivation at ages seven and eight predicts sulesgguotivation, even after controlling for 1Q,
achievement, and socioeconomic status. Furthestéimlity of this relationship increases from
ages eight to nine. Thus, highly motivated sevewlaght-year-olds tend to grow into highly
motivated nine-year-olds.

In researching the specifics of motivation to réatlyfield & Guthrie (1997) devised
eleven different dimensions of reading motivatibhese areas are reading efficacy, challenge,
work avoidance, curiosity, involvement, importan@sognition, grades, competition, social,
and compliance. From these eleven dimensionsadliimg, the Motivation to Read
Questionnaire was developed by Wigfield & Guthritnhe MRQ was designed to assess the
eleven dimensions of reading motivation by collegtilata through the answering of 54
guestionnaire items.

In the research article titled “From spark to:fi@an situational reading interest lead to
long-term reading motivation?”, Guthrie et al. (B)@onducted a study which looked at the
process of change in a student’s motivation to.reite MRQ was used as the survey
instrument. 120 third grade students at two scheelg used in the study. Students in the study
were using Concept-Oriented Reading InstructionRQ@ their classrooms. This is a program
that merges reading strategy instruction and mtitinal practices to increase student’s intrinsic
motivation. Students were provided reading matemathe classroom that went along with the

curriculum they were studying. Children complegectading log which assessed their interest
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in the books they read, along with their reasongdonpleting the readings. Over the course of
their study, children’s responses in their readags indicated that intrinsic reasons, such as
being able to choose the book and it addressedtbomehey were interested in were why they
enjoyed a particular book. Extrinsic reasons aghetting the best grade or making the teacher
happy were checked much less often in the secomih&dration of the survey.

Guthrie et al.’s research (2006) contained bo#mgjtative and qualitative analysis of the
change in children’s reading motivation, as an abiated version of the Motivation to Read
Questionnaire was used to collect student data r@&sults of the survey indicated that the
situational motivation of being in the CORI classroprovided the students with the knowledge
of what sorts of books to choose, but also charigeid attitudes in relation to intrinsic versus
extrinsic motivators. This is important because:

situational motivation by definition is transitoryhowever, general intrinsic motivation

predicts wide reading and reading achievementdesits with highly developed intrinsic

motivation for reading report high levels of curtggo read, involvement in a range of
reading activities, preference for challenging matg, and extended amounts of time in

reading activities. (p.108)

Beyond the MRQ survey, Gambrell, Palmer, Codlarg] Mazzoni (1996) developed a
way to assess “reading motivation by evaluatingestts’ self-concept as readers and the value
they place on reading”. The Motivation to Readfi’dMRP) was adapted from the MRQ
discussed earlier in this chapter with the intbat it would be used with elementary students. It
“provides both quantitative and qualitative infotioa by combining the use of a survey
instrument and an individual interview.” The suvetained the original focus on the

motivational constructs of self concept and tadkera Students who take the MRP begin by
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filling out a twenty question multiple choice supweith questions that relate to themselves as
readers. An example is the question, “When | @adoud | am a . The answer
choices are poor reader, OK reader, good readesrgrgood reader. The second portion of the
MRP is a conversational interview between the teaahd the student. The teacher asks
probing questions such as “Tell me the most intergstory or book you have read this week”
and “How do you think you have to learn to be ddyaeader?” By combining the answers to
both portions of the MRP, the teacher can gairearainderstanding of his or her students and
plan teaching activities that support reading dgwelent in the classroom. It is important to
note that this is a self-reporting tool so it maydkewed to a child’s thinking and all surveys
may not follow the same curve.

A study by Applegate and Applegate (2010) usedMR® scale in determining the
effects of “thoughtful literacy” and reading motiian. They were looking to investigate the
relationship between the inclination to responditiidgfully to literature and the motivation to
read. In their study they also looked at theedédhces in reading motivation between genders
and then genders and thoughtful responses totliteraOver 440 students from grade 2 through
grade 6 were participants in the study. Throughstindy, they found a clear connection between
the inclination to respond thoughtfully to text atglpositive effect on student’s motivation to
read. Furthermore, the results showed that fenvedes significantly more motivated to read
overall and gave a higher value to reading but there not significantly different from males in
their self-efficacy as a reader. Applegate andléggie take time to mention that the “study has
not established that the inclination to respondigindfully to text will have an effect on

motivation, but only that the two factors appeabéarelated” (p. 230).
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Being motivated to read comes in many forms. Alsiti may be motivated to read
overall, motivated to read only non-fiction titles, motivated to get through a particular book
series for instance. According to the results stfualy done by Koskinen, there are four aspects
of literacy learning that emerged as important wational factors: prior experiences with books,
social interactions about books, book access, anl bhoice. The qualitative data collected
from this study consistently indicated that “chéddrplace a high priority on reading books they
hear about from others” (1994, p. 177).

There are numerous ways of motivating childreretadr not all of which can possibly be
mentioned here. Researchers have identified metgrk involving self-efficacy which are
important to reading motivation. Students’ selficepts and the value they place on reading are
critical to their success (Gambrell et al., 1996¢gfi#ld et al., 2009). Teachers fostering positive
self concept in students will further student mation to read. Acknowledging and encouraging
self choice, providing book collections that sparadequate variety of topics, and using rewards
programs are all widely touted ways to increaseirgamotivation (Gambrell & Marinak, 2009).
Another reading motivation factor is so simplasialmost easily forgotten. “Reading books you
want to read motivates you to read more” (Cunningh2005). Guthrie et al.’s study resulted in
79% of students indicating that personal interes the number one reason for reading more
books (2006, p. 101). Also students sharing winey aire reading can be a great motivator,
particularly if the person they are sharing with ¢auly be happy for the reader and the choices
they are making. One of the most researched fatanotivation to read, however, is reading
aloud to children. “Read-aloud is the single lzehtertisement for reading” (Trelease, 2007, p.

39).



Reading Motivation
17

Reading Aloud

In the words of Mem Fox, “If every parent understdbe huge educational benefits and
intense happiness brought about by reading alotitkiochildren, and if every parent — and
every adult caring for a child — read aloud a mimmof three stories a day to the children in
their lives, we could probably wipe out illiteraggthin one generation” (2008, p. 12). Reading
aloud to a child has importance throughout the nstages of child development. Beginning
with infancy, reading aloud to a child will helpdim development and speaking skills. Children
who are read to very early on and regularly quiadguire the skill of listening and the desire to
hear stories. They understand the immense pleas@i¢éing for them in books and develop the
ability to concentrate and relax (Fox, 2008). Tgioout the physical changes of moving from
childhood to adolescence, children are experieneiagtal changes related to cognitive and
academic development. Young people are develgiiiigdes and beliefs about reading that
can be positively encouraged through the act afinggaloud. Reading aloud is no longer
considered the domain of just elementary studentstead it is a desirable activity for older
more independent readers as well (Anderson eB8h;1lLesesne, 2006).

According to Trelease (2007), there are two basading facts of life”: first, human
beings are pleasure centered; second, readingascaned skill. Continued reading aloud
throughout the ages will associate reading withmyaaleasant feelings (Fox, 2008; Koralek,
2003; Trelease, 2007). Human beings will voluihtado over and over that which brings them
pleasure. Every time we read to a child, a pleamgssage is sent to the brain, conditioning the
child to associate books with pleasure (Trelea@872 The second reading fact of life pertains

to the idea that to get better at something, yostrda it often. The more you read, the better
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you get at it. Trelease goes on to cite many stuigh which the more a country’s students read,
the higher it's reading achievement levels are.
Reading Aloud to Elementary Children

There is much in the way of research focused 8palty on reading aloud to children.
In 1985, the U.S. Department of Education Commissio Reading committee published a
study calledBecoming a Nation of Readers. In that study, they stated, “the single most imaatrt
activity for building the knowledge required foremtual success in reading is reading aloud to
children” (p. 23). Both before and since that giuather researchers have been investigating the
benefits of reading aloud to children. Readinthesfoundation of many skills in life. To be
able to read a map, perform an experiment, or dal,@ person must be able to read. How
then, can reading aloud help elementary childramléo read?

One way reading aloud to children benefits thethas it provides a model of fluent
reading. “Children cahear andunderstand stories that are more complicated and more
interesting than anything they could read on tbein” (Trelease, 2007, p.37). A child may be
reading on grade level, but their listening skalls at a much higher level. Children are able to
listen to a much more complicated story than thmyctever read themselves. Reading aloud
makes complex ideas more accessible and exposkEnsiuo vocabulary and language patterns
not normally heard in daily conversation (Koral2R03; McQuillan, 2009). Teachers are able
to model reading and comprehension strategies gitlaread aloud so that children are able to
follow the teacher’s train of thought. These awsiduring the read aloud help children become
better analysts of the text they are reading orihga Students can see why the teacher was

using a particular strategy and can put it to usemthey are reading on their own at a later time.
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Through listening to their teacher read, studergsnatnessing a model of fluent, independent
reading (McQuillan, 2009).

Not only do children acquire language and literskijls, but they also experience
vocabulary growth, knowledge of handling books, avahy other skills (Snow, 1983, as cited in
Isbell et al., 2004, p. 158). Children who areyfrently exposed to reading aloud are more likely
to use complex sentences, have increased litedahéerential comprehension skills, gain
greater story concept development, increase latteérsymbol recognition, and develop positive
attitudes about reading (Silvern, 1985, as citeldlell et al., 2004, p. 158). The U.S.
Department of Education’s 1999 Early Childhood Litundjnal Study found that children who
were read to at least three times a week had Hisagrtly greater phonemic awareness when
they entered kindergarten than did children whoawead to less often, and that they were
almost twice as likely to score in the top 25 petde reading (as cited in Trelease, 2007).

Reading aloud also provides conversation througik$o Children are able to interact
with adults in meaningful conversations about tegi@at interest them (Beck & McKeown, 2001;
Fox, 2008; Koralek, 2003; Trelease, 2007). Thikingl supports the development of reading and
writing skills. Conversations happening during reéalids should go beyond general yes or no
guestions. Teachers should provide opportunitiesliscussions that encourage personal
responses and making connections between the staigéhe read aloud text (Hoffman, Roser,
& Battle, 1993; Beck & McKeown, 2001). Beck & McKen (2001) developed a program
called Text Talk which addresses this conceptl&irtg about reading. Text Talk is an approach
to read alouds that is designed to enhance youidyeis ability to construct meaning from
decontextualized language. The focus of the Teakt @pproach is on kindergarten and first

grade students. Text Talk interactions are basespen questions that the teacher poses during
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reading that ask children to consider the idedberstory and to talk about them as the story
moves along. One special adaptation within Text &athat the pictures are generally shown to
students after the reading and conversation haadrhappened. This is because children tend
to rely heavily on pictures for information gathegj when they should be relying on the
information given in the text, as illustrations wiat always catch the full meaning of the written
word. Having children respond to the text firdowais time for children to think about what they
have heard and the facts it gives them or the adiumes they can make. Three main benefits of
the Text Talk approach are building comprehensatioiting greater language production, and
vocabulary expansion (Beck & McKeown, 2001).

In a 1999 formative experiment done by Susan Neuthanimpact of early access to
books was studied. Neuman flooded over 330 claitd centers with high quality children’s
books and provided training called Books Aloudtfe caregivers there. She followed the
children’s reading progress over an eight montlioperAfter the post-test she conducted a
series of ANOVA tests that determined the diffeembetween the treatment and control groups
to be statistically significant in four of the sixeasures related to read alouds. “Books Aloud
children showed greater gains than the controlgrinwoncepts of print, letter name knowledge,
concepts of writing, and concepts of narrative”lp). Neuman continued to follow these
children into Kindergarten. Another assessmentgiren to determine children’s growth in
reading and language skills. On every measureBtloé&s Aloud group outperformed the
control group. Neuman summarizes that:

regular book reading influenced not just one bunyrekills related to reading success.

Through engagement in storybook reading, childeanned more about written forms,
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about how the abstract symbolization worked, abowt stories are told and retold, and

even about letters apart from their context. (1$0989)
The combination of access to books and having dloésread aloud to them, afforded the
children more growth in reading success. Booksgeean important point mentioned in many
readings about building reading skills in childreffox (2008), for example, suggests keeping a
book nearby at all times — a book in the car, enliackpack, at the dentist, at the park, in an
airplane, anywhere!

Another benefit of reading aloud to students i$ thiatroduces them to new things.
When teachers are choosing what to read to thesscbver 80% of teachers will choose
something that is related to the theme or topig Hre currently teaching (Lacedonia, 1999).
This gives students added exposure to topics tfeelearning about in the classroom but perhaps
in another context. For instance, if children lagening about Antarctica in the science
curriculum, a teacher may choose to read them dioon text about penguins during read
aloud. A student may latch on to that topic angifmbeeading on their own to discover as much
as they can about penguins. Another student magsehto look for fiction stories about
penguins the next time they visit their schooldityr By being exposed to a variety of texts,
students learn that reading has a practical purasseell as an enjoyable one (McQuillan, 2009).
Selecting a variety of texts allows students to@epinterrelationships between books, to
discover patterns, to think more deeply about gestiband to respond more fully to text
(Hoffman et al., 1993).

Teachers also introduce new genres to students thiegread aloud in the classroom or
library. In a study done by Koskinen, over 25%tfdents indicated that they had chosen a

book because a teacher had told them about it (12947). A student may never have heard a



Reading Motivation
22

mystery story until a teacher reads one out loutiéo class. A student may become intrigued
by poetry after hearing the humorous works of Shekerstein, when they had previously
thought poetry could only be serious or romanticseveral studies, children have indicated that
they often choose to read a book independentlyuseci is something that a teacher has read
aloud to them in the past (Guthrie et al., 2006).

The pure excitement of reading can be conveyedigdead aloud with groups of
children. As Lacedonia (1999) says, “During re&ulsd, we share the excitement, the suspense,
the emotion, and the sheer fun of a new book anidtitiguing or annoying characters.” A
student who is a struggling reader is often foqgeintirely on reading the words on the page and
is not able to comprehend the story as they adimgalong. When they are listening to
someone else read they are allowed to focus on iwhaippening in the story, rather than the
words they are trying to form out of the letterstba page. They are better able to laugh along
with the jokes, find the missing clue in a storgahthe rhythm of poem, and/or simply enjoy the
story. Trelease (2007) likens it to a televisiomenercial. The read aloud shows students the
pleasures of reading and gets them interested.

Summary

Research findings related to motivation show #sastudents grow, their motivation
grows as well. As a young child, their interests\&hat drive them. As they begin elementary
school, they are introduced to an environment whérat other children like to do also
influences their likes and dislikes, thereforeumefhicing their motivation to do things.
Furthermore, as children grow in the later elemgnyaars, they are also developing a sense of
self, which allows them to make decisions aboutiedves and what kind of activities are best

for them. The primary age of first and second griadan important time to develop a positive
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attitude toward reading. As their self conceptwgoso does the value they place on reading. If
children as shown in the primary grades that reagim fun and enjoyable thing to do, their
motivation to do so will be greatly improved.

The research findings related to reading alouccatdithat reading aloud is a positive
experience for children. The more reading alostudent hears, the greater their reading and
comprehension skills will become. They will alsodéden their personal book selection and
typically will choose something that another per@eacher, friend, etc.) has talked about with
them. Activities that are done after a read alalsd benefit students. When a student can attach
a hands-on experience to a text that was reaceto,tthey internalize more of the information
they were given. If a student can also preterigeta flower coming out of its seed in the spring,
they will remember the life cycle of a plant moteasly than if they were simply presented with
that information.

A conclusion that can be drawn after reading tiseaech on both reading aloud and
reading motivation is that reading aloud contrisuteincreased reading motivation. Almost
every reading motivation research article menticseolve included a reference to the
importance of reading aloud to students. The Aggtle study (2010) in particular indicates that
teaching and encouraging children to think deeptyuadwhat they are reading is related to
higher levels of reading motivation in elementarydents. Teachers, library media specialists,
and administrators should all be cognizant of teisnection and use reading aloud as a strategy
to increase reading motivation in students.

This project was constructed to investigate thati@hship between reading aloud and the
increase it may cause in primary age students @aundiv to read. The specifics of the project

may be found in chapter three of this report.
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Chapter Three
Project Description

The purpose of my action research project wasuyshe relationship between reading
aloud to primary age elementary children and thwtivation to read. A variety of data was
collected and compared throughout the duratiom@fiction research to show the effect reading
aloud has on primary age children’s motivationdad. | used surveys and kept an observation
journal in order to document my findings of thedstu

Participants

The patrticipants in this study were 113 first aedond grade students from five intact
classroom situations. These 113 students attertearentary school in a small town in
Wisconsin. 105 first and second grade studentgtzied both the pre- and post-surveys and
were included in this research. The school ho@88sstudents total, in grades pre-kindergarten
through fourth. The larger School District is camapd of approximately 2400 students. The
primary race in this community is Caucasian, wité kargest minority group being Hispanic, at
about 7 percent for the District. There is lesmtbne percent each of Native American, Asian,
and Black students. Approximately 25 percent ef$lchool District is eligible for free and
reduced lunch services and about 13 percent oéstadhave special needs, with the largest
category being specific learning disabilities. Hhedy was conducted in the school’s Library
Media Center from January 2013 to May 2013.

Procedures

This action research study was conducted overiadef five months. Beginning in

January, all 105 participants were administeredoéivdtion to Read Profile (MRP) survey.

This survey, as mentioned in chapter two, was agesl by Gambrell et al. (1996) and was
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adapted from the Motivation to Read Questionnaieetbped by Wigfield and Guthrie (1997).
The MRP was chosen because of its two-part assaegsmiach both “quantitatively and
gualitatively assess[es] reading motivation by esahg students’ self-concept as readers and
the value they place on reading” (Gambrell etl896). It is also a public-domain instrument
available for use. The January MRP created thelinesdata against which the final post-survey
will be compared. The MRP assesses students reattingles and their reading motivation at
the beginning of the research study. The MRP etsisif two segments: the Reading Survey
and the Conversational Interview. All 105 partaoips were administered the Reading Survey
portion. To gain further insight into the readmgtivation of primary age children, 20 students
were chosen to be further interviewed using thev@wmsational Interview portion of the MRP.
The 20 students were chosen from a range of readility levels. Classroom teachers shared
Rigby reading levels, from which two students ia thid-low and two students in the mid-high
grade level reading range were selected from elasBroom. All students were surveyed and
interviewed in the Library Media Center. The MR de found in Appendix A.

The participants came to the Library Media Centi¢h their intact classrooms once per
week for one thirty minute session to hear a réaddabook and participate in a follow up
activity related to the read aloud book. Readdsonere chosen by the library media specialist
for their high quality literature characteristiasdéor their curricular tie-ins. The five classroom
teachers of the participants did not chose or sstggeoks for the study. The books read
sometimes linked to classroom instruction but wéswas not always the case. The books
chosen were a variety of fiction and non-fictidfollow up activities included a number of
things, such as a craft, writing prompt, role ptayyiand more. These activities were included in

the half hour time slot to engage students in theysBy providing an extension of the story,
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children were able to immerse themselves in the &tp becoming part of it or by using a
portion of the story to create a craft, poem, ¥thile the book was selected by the library media
specialist, often there was a variety of activioéfered after the story. In some cases, students
were able to choose what follow up activity theyablike to complete. In others, all students
completed the same project but were able to purt ol spin on it to make it their own. In no
case were students expected to create a cooker putiject identical to all other children in the
room.

Throughout the duration of the research studguanal was kept by the library media
specialist. This journal was used to record olet@ns of students during the read aloud session.
The journal focused on student attitudes, anecdatebsparticipation levels.

After the conclusion of the read aloud times, dgyitime middle of May, the full set of
participants was again surveyed using the MRP Regg8lurvey. The same group of 20 students
was again interviewed with the Conversational htav piece of the MRP to gather more
gualitative data. Both qualitative and quantitatilata were gained from the MRP.

I nstrumentation

The research study created several types of daaalyze, including MRP Reading
Surveys and the Conversational Interviews with etis] as well as anecdotal journals. The
Reading Survey consists of 20 items and uses atli&gponse scale. Ten items in the survey
assess self-concept as a reader and 10 items #ss@esception of the value of reading. Each
guestion has four answer options. The most desit@idwer has a value of four, while the least
desirable answer has a value of one. The admitistraf the Reading Survey took 15-20
minutes depending on the class. It was givenlange group setting. The survey was read

aloud to students. The Conversational Interviemasle up of 14 questions in three sections:
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three questions about motivational factors relédeitie reading of narrative text, three questions
gathering information about informational readiagd eight questions related to general reading
motivation. Gambrell et al. noted that teachery deviate from the script of the interview in
order to glean information that might otherwisenfissed, as “the primary purpose of the
conversational interview is to generate informatioat will provide authentic insights into
students’ reading experiences” (1996, p. 525).e ddnversational interviews were given on an
individual basis and took between six and 18 misutepending on the student being
interviewed.

Data Analysis

The MRP’s Reading Survey provided data in two sirealf-concept as a reader and
value of reading. The scores from the Reading&uwere looked at in the separate sections as
well as together as a whole. The survey is abletanalyzed using a Likert scale assigning
values of one to four, making the highest possbtae value 80. The MRP includes scoring
directions, which are included in Appendix A. Thenversational Interview piece of the MRP
provides qualitative data about a student’s matwveto read. These items provide insight into
what motivates the student to engage in reading.

Data from both portions of the MRP are includedhapter four as comparative data.
Commonalities and patterns in the data will beldiggd in charts and graphs. All of the data
was then compiled to answer the study questioAr& primary age students more or less
motivated to read after read alouds and follow ctpvities are done with the library media
specialist? The results based on the data calleateng with journaling about the process, may

be found in chapter four of this project report.
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Chapter Four
Results and Discussion

The data presented in this chapter is in chroncébg@rder and begins with surveying the
students prior to any read alouds. Results fronstireey (pre and post) are presented, as well as
portions of Conversational Interviews and journgties. The data was then analyzed in order to
help determine the relationship between read alandseading motivation in first and second
grade students.

During our first half hour meeting in the librastudents were administered the MRP
reading survey. Students were seated at libratgdand were instructed to fill out the survey as
it was read to them, following the instructionsagiministering the MRP found in the Gambrell
et al article (1996). Table 4.1 includes the rsstd the survey, which contained 20 multiple
choice questions. Students responded to each guéstichecking the answer that filled in the
rest of the given sentence, for example, “| am " a poor reader, an OK reader, a good reader,
or a very good reader. In this example questianLikert scale is used to assign a value of four
to “a very good reader” and one to “a poor read&ne more desirable answer in this question is
the self-reporting of the student as a skilled eeaResults are reported as averages from the two
sections of the survey, as well as an overallduivey average. From this point forward, the

guestion values will be referred to@snts.
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Table 4.1

Motivation to Read Pre-Survey Results

Pre-Survey MRP Results

M seifiC...
W value of
Feadi...
28.97/40 Full
Survey
29.13/4( Score
58.38/8(
0 10 20 30 40 a0 G0 70

Average Score

Ten of the 20 questions on the MRP survey focuthemeader’s self-concept of reading
and ten focus on the value they place on readiage® on the results from this survey, students
rated themselves nearly equal in the areas ofGailicept as a Reader (28.97 average score out
of 40 possible points) and the Value of Readingl2%verage score out of 40 possible points).
Students who scored lower on one section of theegualso scored lower on the other portion of
the survey. Scores correlated with one anothdrahif one score was high or low, so was the
other high or low. In only three of the 105 prexsays completed was the difference between the
Self-Concept as a Reader and Value of Reading thareten points apart.

Table 4.2 further breaks down the range of preeyufull scores found in the group of
105 students. This table proves useful in illugigathe confidence level of first and second

graders in their self-perception as readers. Stsdeho self-report with high survey scores are
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more confident in their reading and place a higladue on the importance of reading than

students with lower survey scores.

Table 4.2

Motivation to Read Full Pre-Survey scores by range

Srore Range

Full Survey Score, divided by score

range

— 8 mn rI;qumber
Stude...
g0-69 43
50-59 36
40-49 14
30-39 3
Below 20 | O
5 1¢ M5 20 25 30 35 40 45 50

Mumber of Studernts

After conducting the pre-survey, students spemtémainder of the time listening to a

read aloud. On this first meeting, because of tkesprvey administration, there was not a

follow up activity. After the pre-survey, | askeldgsroom teachers for four students from their

class to participate in the Conversational Intemgie Each teacher selected two children who fell

in the middle to low range of Rigby scores and thiddren who fell in the middle to high range

of Rigby scores. On-grade-level Rigby scores ia 8thool District for first grade are expected

to be level 7 or above in September at the stditsifgrade and progress to level 17-21 by the

end of the school year. The second grade Rigldinrgdevel range runs from 17 at the
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beginning of the school year to 23-26 for the ehthe school year. The specific Rigby score
was not collected for each student as an idengfféctor. It was simply used as a means to
generate a multi-reading level group of studerdmfwhich to gather qualitative evidence.
Twelve students were from first grade and eightesiesm second grade.

In the weeks following the pre-survey, | met watdch of the 20 identified students
individually to administer the Conversational Iview (found in Appendix A). The interviews
were conducted at a desk or table in the hallwaside of the student’s classroom. This desk or
table is often used for pull outs from the classndor various reasons so most students are
comfortable there. The interviews ranged from si8 minutes. The time depended on the
individual student and their willingness to talkoabthe questions being asked.

While | conducted the student interviews, | toakes of what they are saying but did not
transcribe the interviews. In section A, which agksut narrative text, students were asked to
tell about an interesting story or book they haaeently read. All students were able to tell me
about a book and recount why this story was interg$o them. Many students reported or
conveyed positive emotions in relation to theirative reading such as joy, pride, surprise, and
curiosity. Through these interviews, | was ablagoertain that students in first and second grade
greatly enjoy reading narrative texts.

In section B, students were asked about informatitext. Five of the 12 first grade
students struggled to think of an informationak tévey had read lately. Only one of the second
grade students was unable to think of an example.rémaining 14 students interviewed were
able to recall an informational text. Six of thestddents found out about that informational text
as a result of their teacher assigning it to thiés@;remaining eight told about a book they chose

from the library during their weekly check out tim#/ith the implementation of Common Core
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State Standards in Wisconsin, | foresee the avhiiadnd incorporation of informational texts
into the curriculum and therefore this would inae#he amount of students who are able to
recall informational text they have experiencecengly.

Section C of the MRP Conversational Interview &esion general reading questions.
This portion of the interview was perceived by mdd& much more comfortable for students to
open up and talk about their reading likes andkdis| Students were eager to share information
about what types of books they prefer to read, bab&y have read recently, and books they are
looking forward to reading. One question asks abow many books they have in their desk or
backpack at the moment and when a student hagataimber of books, they were very proud
and wanted the number to impress me. They weoenadst excited to tell about those books
that they had chosen themselves and were excitezhtbor had already read and loved. The last
guestion in the interview asks students who getsitbxcited about books. Four of the 20
students reported that the library media specidbss, 16 of the students reported that the
library media aide gets them excited (in this s¢hadding, the library media aide conducts
book check out times), and 11 students reportdad ¢lassroom teacher. These responses point
toward the school having a strong library mediggpaon and teachers who encourage reading in
the classroom. Only three students included theients or other non-school personnel as the
people who get them excited about books which mmphyi that a majority of students in first
and second grade are not having positive expesenicamily members who encourage their
reading at home.

During the next five months after the pre-sunatydents came with their intact
classrooms to the Library Media Center for a thiniywute period once per week. The majority

of the 105 study participants were in attendanch @geek. A standard amount of absence due to
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sickness, family vacation, other pull outs, etcswaperienced. Each week a book was read
aloud to the class by me, the library media spistidlhe read aloud happened on a large carpet
in the library with the library media specialisaged on a chair in front of the group. During the
natural course of the read aloud, | asked questibtie students to check their understanding,
clarify what was happening in the story line, ds&nh to make or predictions or inferences, etc.
These questions and/or resulting discussions venetaneous in nature.

After the reading of the story, students were erdag a follow-up activity. The activity
took place in the Library Media Center in an aréth wables. Materials to complete the activity
were provided by both the library and the studémsnselves as they brought art boxes which
contained school supplies with them each weekviigs covered a range of projects, some of
which included writing a poem, creating a maskgsitating a wordless story, making hats, and
creating robots. During this time, the library nmedpecialist and classroom teacher walked
around the library helping students with their pabjand engaging them in conversation about
the book that was read. During these informal eosations, students often shared what they
liked or disliked about a story, what they woulcnge, how it related to other books they know
of or more. The library media specialist and teach not take notes of what was said during
this time but rather used it as a time to urgeettslto think about what they had heard and to
explore the reasons why they personally connectedi@ not connect) to the book.

During the second to last week of May, the MRP sosvey was administered to
students. The administration of the post-surveyvald for comparison of student self-reporting
on reading motivation, encompassed by both th#iceacept as a reader and the value they
place on reading. Before the post-survey was givesas not sure what the results of the second

MRP would be. The pre-survey scores were genehnaily, being more than 50% in self-concept
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as a reader and in the value of reading, leadiragttdal survey average score of over 50% as
well. Starting with a high percentage made me wnstiwhether or not student perceptions of
self would increase over a five month period. THeRwas identical to the pre-survey both in
guestions and administration of the survey. TalBallistrates the results of the post-survey.

Table 4.3

Motivation to Read Post-Survey Results

Post-Survey MRP Results

W Selif-C..
B8 Value of
Feadi...
30.4/40 7 Eull
Survey
30.63/40 PG
61.04/80
0 10 20 30 40 50 a0 70

Average Score

When comparing the data from the pre-survey t@tst-survey, as illustrated in Table
4.4, all average scores went up, meaning that ste@dee self-reporting as better readers and as
having a higher value placed on reading. The aeethgnge in the self-concept as a reader
portion of the MRP was +1.43. The average changalue of reading was +1.5, with the
overall change of the MRP final score being +2.65.

A majority of students increased their final surgepres. Four students had the same

final score in both the pre- and post-surveys. Eddhose four students did report change in the
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two portions of the survey however, for examplengag two points in self-concept as a reader
but losing two points in value of reading, resugtin no change to their final score. Fourteen
students’ total scores went down from pre-surveyast-survey. Of these students, four of them
had a decline of six or more points in their pesttscore when compared to their pre-test score.
These four outliers decrease the average chartpe ofrerall MRP score.

| gathered from these numbers that the overatldtiof first and second grade students
towards themselves as readers and the value ahgeladd improved. Students were becoming
more motivated to read through their exposure ad edouds in the Library Media Center. The
results of the post-survey echo the informal cosatons that happened during the activity time
in the Library Media Center. As the five month pérprogressed, students were better able to
converse about what elements of a book they ligsdyell as share with their classmates their
opinions about a read aloud. This showed in thalteesf the post-survey by an increase in

Sscores.
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Table 4.4

MRP Survey: Pre- and Post-Survey Score Comparison

Pre- and Post-Survey Score Comparision

B Fre-Survey
28.97/40 B Fost-Survey

30.4/40

Self-Concept as .

29.13/4(
30.63/40

Value of Reading

58.38/8(
Full Survey Scare
61.04/80
{ 10 20 a0 40 50 G0 70
Score

Table 4.5

Motivation to Read Full Post-Survey scores by range

Full Survey 3core, divided by score range
B tumber of
70-50 14 Students
0-69 55
&
= 50-50 27
|3
Iy
5 40-49 7
e
[
30-39 1
Below 30 0
0 10 20 30 40 50 &0 70
Mumber of sfudenis
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Table 4.5 illustrates the number of students wdwed in a particular range on the MRP.
Table 4.6 shows the comparison of the pre- andqoseys, indicating that more students
scored in the higher ranges for the post-survery tha pre-survey. This follows suit with the
scoring displayed in Table 4.4. As individual stadecores rise, so do the number of student
scoring in a higher range for the full survey scdireeems there is a positive correlation between
the increase in student scores on the MRP and lbs&rdent opinion of themselves as readers.
Students were gaining confidence in themselvesaders, as well as beginning to place added
value to their conception of reading. For examgledents were reporting themselves as better
readers and seeing themselves as being more capabkrs when faced with words they do not

know or answering questions about their readingnndheeacher asks.

Table 4.6

Score Ranges: Pre- and Post-Survey Comparison

Pre- and Post-Survey Score Range Comparison

B Fre-Survey
B Fost-Survey

50-59

40-49

Srore Rlange

30-39

Below 20

4 12 20 28 36 60

iy
.
(]
P2

Mumber of Studenis
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In the final two weeks of May, | met with the 2@lividual students with whom | had
Conversational Interviews previously. These stuslgrmre again interviewed in the same
manner and with an identical set of questions. &ttedanswered the questions much the same as
the first time in January. A notable differencewted in section B, regarding Informational
Text. In May, two of the 12 first grade studentd ane of the eight second grade students had
trouble recalling an informational text they hademstly read. After additional prompting from
me, all students were able to call to mind a text speak about it with me. This is an increase in
the number of students who were able to speak abfmutnational text and why it was
important to them as a learner.

In section C, again students were excited taatadlut their most recent reads and what
they were interested in reading in the future elsponse to the last question regarding who gets
them interested in books, 13 of the 20 studentsrteg@ the library media specialist, up from the
original four who included the library media spdisiain January. This showed me that through
five months of read alouds, activities, and infore@nversation about books, students came to
trust my opinion and recommendations as well agevtie service | can provide for them in
relation to finding new books to read. In Januanjly three students included non-school people
as recommending books to them. That increasedécsfudents in May. This is a consistently
low number reported through these interviews.

Research Analysis

Once the complete participant group of studentsessfully completed the five months
of read alouds and follow up activities conductgdhe library media specialist and took the
MRP two times, as well as the smaller group oft2@ents completed two conversational

interviews, | fully analyzed the data and answehsdmajor research question addressed in this
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Capstone project. The answers were based on camgphe tables of data from both MRP
surveys, the conversational interviews, and therimél observations during read aloud and their
follow up activities.

The question addressed in this Capstone projextM@v does reading aloud to primary
school children influence their motivation to reAfdien comparing the data, the overall answer
is reading aloud to primary aged children seentgie a positive correlation in regards to their
motivation to read. The post-survey scores of tiPMhdicate that students are on average self-
reporting that they are better readers in May thay were in January and they also place more
value on reading in May than they did in Januatyv8y results may also have been influenced
by typical maturation experienced in beginning exadluring the first and second grade years.
Students make great gains in reading during thasedftive years and may have a drastically
different reading level by the end of the scho@ryeBased on the self-reporting of students, |
concluded that first and second grade studentsare motivated to read by the end of their
school year, whether this was in part influenceddad alouds or due to history and maturation.

From the conversational interviews, | assumedshatents were more involved with
their reading by the end of the school year in Mag were better able to articulate what they are
feeling about reading. This may also carry over the completion of the MRP post-survey,
especially for first grade students. Perhaps tiheyatter able to understand what is being asked
of them and so they can give a more accurate armwire survey as to how they feel about
themselves and reading.

Student attitudes toward reading seemed to hageowad throughout the five month
period. This was determined by analyzing both theversational interviews and the informal

observations during the follow up activities aféeread aloud. Students were progressing in their
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abilities to speak about the read aloud they hadligtened to. Students were conversing with
both adults and other classmates about elemetite story in May that they would not have
addressed in January. This also may have to dotkgihclassroom curriculum and when
particular elements of story and/or literatureaaldressed. Perhaps second grade classrooms
studied cause and effect in March and thereforewable to discuss that in the library during
April read alouds. The amount and manner of reautisiguction in the classroom could have
great impact on the attitudes and motivation ofistds in this study.
Summary

Throughout this Capstone project, | have gatharetlanalyzed data by conducting two
MRP surveys, a small group of conversational inésvg, and collecting informal observation
data. Based on the analysis of all the data, hcananswer the overall case question for this
Capstone project which was: How does reading aloymtimary school children influence their
motivation to read? Based on the data | have gadhend analyzed, | concluded that reading
aloud to primary school children positively cortelwith their motivation to read. After
comparing all of the data from the five month pdraj this project, students on average self-
reported higher self-concept as readers and ahigihee placed on reading. Students answered
more positively in the conversational interviewdMay than in January. Also, students spoke
more openly about the books and their opinions ateading during the read aloud follow up
activities. The overall motivation of primary schatildren to read may also have been affected
by other outside factors, more than just the réawdlds and activities conducted in this research,
resulting in positive change for the majority offp@pants. The next chapter provides further

insight and afterthoughts on this Capstone pr@adtthe conclusion | gathered.
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Chapter Five
Recommendations and Conclusions

After completing this case study, | can now sea Bisrary media specialist how much
reading aloud to primary aged children positivedyrelates with their motivation to read. The
case study was successful and it was not difftouttompare the data gathered in order to come
to an overall answer to my case question.

If I were to do this study again, | would mos#lik incorporate additional questions in to
the survey that directly address the topic of naiton such as, “Do you want to read?” and
“How much do you want to read each day?” This wagilee me an additional way to directly
survey student motivation rather than derive ibfrother questions which may or may not
directly address a student’s desire to read. Amotlag | could see more data to compare would
be to do this over a longer period of time. Pertsapdying the same group of students over a
period of two school years would give a better vidtheir reading motivation and what in
particular motivates them to want to read. | miglsb change the Conversational Interview
portion of the MRP to something that is shorter arade directly to the point of motivation. If
the interview portion was shortened, | may alsoehidne time to interview more students to
gather a more complete view of the study population

If this study were to be repeated, attaining arobdigroup would allow for a quasi-
experimental design in which you could comparegitosvth between a control group of students
who proceed through the school year as normal arekperimental group which receives the
read aloud and follow up activity instruction. Asearcher could then draw stronger cause and

effect conclusions than are able to be drawn imptlesent research.
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A major portion of this case study that was unaalable by me was what happened in
the classroom environment. Undoubtedly, a studeesisher can influence their feelings about
reading. If a student is not benefiting from a teats classroom reading instruction or style of
teaching, that student’s motivation to read is gdmfalter. While my instruction in the library
may combat that negative classroom experienceayiRé survey and information | have
gathered has no way of indicating what exactlyiheseased or decreased a student’s self-
perception as a reader. In a future case studguldieither include the classroom teacher and
the goings-on of that classroom or find an entidifferent way to evaluate motivation to read.

In conclusion, an observation | have made throughus process is: the library media
specialist does influence a student’s motivatioretd in multiple ways: by modeling successful
reading, by connecting books to readers througbviolip activities, and by listening to readers
when they want to discuss a book. The first ands@grade students who participated in this
case study were an excellent group to work with@melthat | look forward to seeing in the
library in coming years. Now that | know the reswif this study and that students are positively
motivated to read through read alouds, | plan ¢torporate more read alouds whenever | can to

ensure even more student success.
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as found in
Gambrell, L. B., Palmer, B. M., Codling, R. M., &ad4zoni, S. A. (1996). Assessing motivation
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Teacher directions: MRP Reading Survey

Distribute copies of the Reading Survery. Ask SIUCENS 10 write hidr Names on the SOACH Provided.

s.rthuummum.lmumm;wﬂm roading. Tham
nmmummmﬁmummmwhﬂmm

| will read aach sertence twice. Do not mark your answerd wntil | 1ell you 10. The first time | read the
seritence | want you to think about the bes! answer for you. The second time | read the sentence |
want you 1o fill in the space beside your best answer, only ong snswor. Remember: Do not mank
your angwer until | 18l you 1o, OK, let’s bagin.

Sample 1: 1 am in (pauss) first grade, (pause) second grade, (pauss) third grade, (pause) fourth
grade, (pause) fifth grade, (pauss) sixth grade.

Read the first sample again, Say:
This time as | read the sentence, mark the answer that is right lor you. | am in (pausa) first grade,
ipause) second grada, (pause) third grade, (pause) fourth grade, (pause) fifth grade, (pause) sixth

Read the second sample ilem, Say:
Sampie 2: | am a (pause) boy, (pause) girl.

Say:
Mow, get ready 1o Mark your answer.
| am a (pause) boy, (pause) girl.

Read the remaining lems in the same way (e.g9., number ____ sentence stem followed by a pause,
each opticon followed by & pause, and then give specific dinections for students 1o mark their answers
while you repeat the entite item).

Teacher directions: MAP Conversational Interview

1. Duplicais ihe Comarsational Infenrdiw 20 thal you hived & Tonm fof each child.

2 Chooss in advancn tha sactionis) o specilic quaations you want to ask from the Conversational
[T T the information on sludents’ Reading Sunsiyl may provide information about
addifional guestions thal could be addad b [ha nlarvis,

3. Familinrize yoursell with tho bass: quasstions peovicded in tha interviaw prior to the interiew session
in order to establish a more conversational sMting.

4, Select a quiel cormer of the room and & calm period of the day for the interview,

&, Alkow armiple tirmss 1or conducting the Commnational Intendew,

&, Follow up on eresting Commants and rnesponsss o gain a fullsr understanding of students’ remd -
ing BxpEriences.

7. Record students’ responses in as much detall s possible. If tima and resources permit you may
wnt 1o audictaps answers to A1 and B1 1o be transcribad after the intendew for more in-depth
analyss,

B. Enjoy this special lime with sach student!
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Harmm

Sample 1:lamin____ ;
L] Second grade [] Fifth grade
U] Thirdgrade ] Shth grade
[] Fouwrh grade

Sample 2: | am a .
L] boy
L] girt

1. My irignds think | am
[ a vary good raader
L] & good reader
L) an OK reader
L] a poor reader

2. Reading a book is somathing | like 1o do,
] Never
L] Not very often
[] Somatimes
[ Often

3. | read :
1 not as well as my friends
] about the same &s my Iriends
[ a liethe better than my friends
[ & lot betier than my frisnds

-I.H'rmmuﬁuuﬂngn
[ readly fun
[0 fun
[ OK 1o da
[ ma fuim af al

5. When | come to a word | don't know, | can
U] almost atways figure i out
L] somatimas ligurs it out
L] aimost revar figure it out
L] v figuee it out

8. 1 tell my iriends about good books | read.
[ 1 never do this.
[ 1 mimost never do this,
[ 1 g0 this some of the time.
] | dios this a kot




Mativation to Read Profile (cont’d.)

Reading Motivation
49

7. Whan | am reading by mysel!, | understand
I abmost evanything | read
] sy of wrhhat | read
] almoat nona of what | read
[ mepne of wihal | read

8. Paopia who read a kot are
[] wary intsrasting
] not very intenesting
] boring

Olam___ .
[ m poor reader
L an OK reader
[ agood reader
[ a very good reader
10 | henid B ks ane :
U] & great place to spond time
C] an interasting place 1o spand tma
1 an DK place o spend tima
[ a boring place to spend time

11, I worry about what other kids think about my reading _______.
] ot avery diry
[ once in a while
T Pl

12. Knowing how to road well is
[ not very important
{1 sont of important
[ imponant
L] wery important

13. Whan my teachor asks me a question about what | have read. | .

[ can rvor think of an answes

] havn troubla thinking of an answer
[ somatimas think of &n answer

[ mbararys think of &n sngwar

14, | think reading s i
[ & boring wary 10 spand time
[ an OF way to apand time
[ an interesting way 1o spend time
[ & groat way to spand time
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15, Reading is "
[ wery easy for me
[ kind of sasy for me
[ Wind of hard for ma
[ vy hard for ma

16. When | grow up | will spend
L] moné of my time reading
L] wary litthe of my tima reading
L) some of my time reading
L] & ot of my time reading

17. When | am in a group lalking about stories, | '
- almost never lalk about my ideas
|| sometimes talk about my ideas
L] almost atways talk about my ideas
L] always talk about my ideas

18. | would like for my laacher to read books out loud 1o the class ,
L] ewery day
[ almost every day
. once in & whils
1 newver

18. When | read out loud | am a
[ poor reader
[ OK reader
[ oo reader
[ wery good reader

20. When someone gives me a book for a present, | feel
L wery happy
1 sort of happy
[] sort of unhapgy

L unhapgy
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Mativation to Read Profile
Conversational Interyiew
Narme Date
A. Emphasis: Narrative text
Hﬂmfmm?&w d shries S ok thel
reading. Today I'd like to hear about what you have beon .

1. Tell me about the most story or book you hanve read this week (or even last week). Take
a fow minutes to think about if, tirma,) Mow, tell me about the book or story,

Probes: What else can you tell me? s there anything else?

2. How did you know or find out about this story?

[ nssignad L] ini school
[ chosan [ out of school
3. Wiy was this stony interesting 1o you?

B. Emphasis: informational text

Suggested prompd (designed o engage studant in & natural conversation). Ofien we read 1o find out
aboul something or 10 kearn aboul somathing. We read for information. For example, | remember a
student of mine . who read a iof of books about. . 1o find oul &5 much &8 he/she could about .., Now,
I"d Il 80 e aboul some ol hi informational reading vou hive besn doing.

1. Think about something iImportant that you learmad récently, nol from your sacher and not from
tebavisacn, Bul from a book oF sorme other readeng malenial, Whal did you resd about? (Wal time.)
Tl map albowt wihial you ledamisd,

Probes: What else could you tell me? |s there anything elss?

2. How did you know or find out about this book/article?

assigned [ i schoal
chogan [ ouf of school jcontieved)

ac
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Motivation to Read Profile (cont'd.)

3. Why was this book (or article) imporant to you?

C. Emphasis: General reading
1. Did you read anything al home yesterday? What?

2. Do you have any books at school
Lot (in your desk/storage area/lockes/book bag) today that you are

3. Tell me about your favorie author,

4. What do you think you have 1o leam 10 be a befter reader?

5. Do you know about any books right now that you'd ke 1o read? Tell ma about them.

6. How did you find out about these books?

7. What are some things that gel you really excited about reading books?

Tl me about...

8. 'Who gets you really interested and excited aboul reading books?

Tell me more about what they do.
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Scoring directions: MRP Reading Survey

The sunvery has 20 items based on a 4 - point scale. Tha haghest tolal score possible is B0 posnts. On
SOME ilems [he Neeponse options ane ondeded wast posstive o most posithno (300 Bom 2 bokow]), with
thie loast positive response option having a value of 1 point and the most posstive option having a
point value of 4. On other items, however, the response options are reversad (see item 1 below). In
those cases i will bo necessary 10 recode the reponse options. tems whane recoding is required are
EtATed On thi SO0CING Al

Exampis; Here is how Masia comploted tems 1 and 2 on the Reading Survey.

1. My frignds think | am

[ & vabry GoOd reador
W & good render
[ e O rosdier
[l & poor réader

2. Reading a book is something | like 1o do.
[ Havad

Toscore Rem 1 & i first NeCHSSAry 10 Necods th responss oplions $o thal
B pOor reader quals 1 podnt,
an DK reader equals 2 points,
& Qoo readsr equals 3 points, and
a very good reader equals 4 points.

Since Maria answaned that she & 8 good reader the point value for that item, 3, is entonsd on the first
line of tha Self - Concept columin on the scoring sheet. See balow,

The response options fior item 2 are ordered least positive (1 point) to most positive (4 poinds), 3o
scofing Rem 2 is easy. Simply enter the point value associated with Maria's response. Because Maria
salacted the fouwrth option, & 4 is entered for Bem 2 undar the Value of Reading column on the seoring
sheet. Sea balow.

Scoring sheet
Solf - Concopt as a Roader Value of Reading
*recode 1.3 2.4

To calculabe this Self - Concapt rany ston and Value rw scons add all student responses in tha ra-
epactive column. The Full Survey raw score is oblained by combining the column re scones. To
convart the raw scones o pencentage scores, divide student rew scones by the tolal possible scora
(40 for each subscale, B for the full suneey).
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MRP Reading Survey scoring sheet
Sluden name
Grade Teachar
Achmiinigirateon date
Recoding scale
1=4
2=3
w2
dm
Sell-Concept as a Reader Value of Reading
*recode | P - R
- *recode 4
*recode . 6
*recode P * Cods .
. "recode 0.
“recode 11, -
| - N 4,
‘recode 15 [ S
) | *bode 18 __
0 *recode i
SC raw score: 140 ¥ raw score: 140
Full survey raw score (Self-Concept & Valua): L))
Value 1

Full Survey 1




