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Abstract
Expecting parents often hear how babies should be read to from birth and even while in the womb.  However, these reading experiences are about more than just reading a book cover-to-cover hoping to create an early love of reading.  Reading with babies can increase language development and establish new brain connections during a time of rapid brain growth.  Parents can play a key role in the brain development of their baby right from the start by providing engaging reading experiences.  What behaviors show engagement in babies 6-12 months old?  What strategies can parents use to increase this reading engagement?  This action research studied the reading experiences of four boys, ages 6-12 months, with their parents in their own homes.  Parents were asked to fill out a survey before and after the six-week study about books and reading.  The boys were videotaped during a typical reading experience with a parent in their own home at the beginning, midpoint, and end of the study.  After the first two videotaped sessions, the boys were placed on the Developmental Continuum for Reading: Pre-Verbal Phase (Engagement) to see what behaviors were already being demonstrated and to see what behaviors should be focused on for continued development.  Following placement on the Developmental Continuum, parents were given two reading strategies to try with their child.  Parents then journaled about the strategies tried and noted the engagement level of their child over three weeks.  All four babies showed increased engagement over the six-week study.  All parents involved in the study noted a change in the way reading times at home looked and sounded as a result of being more aware of strategies to engage their child in reading experiences.
Introduction
As a Title 1 teacher currently servicing children ages 6-9, I know engaging children in literacy is about more than just reading a book cover to cover.  Providing children with engaging books and rich literacy experiences is crucial in developing a love for reading.  However, as a parent of two young children, I have wondered what types of books are engaging for babies and how literacy rich experiences should look and sound with babies.  Are we reading to babies just to spark an early love for reading?  Or is there more to it?  


Literature Review
Brain Development in Babies
Giving babies literacy rich experiences from day one is a key to their development as future readers.  Essentially, babies are learning to read from the day they’re born.  This is because reading is part of language development, and children begin learning language as infants.  Arnold and Colburn (2010, p. 16) state, “Three-quarters of the brain develops after birth.  In the first three years of life, trillions of connections are made between brain cells as the brain grows to 80 percent of its adult size.”  Brain cells are connected through sensory stimulation and experiences.  Seeing, touching, smelling, and tasting aid in establishing these new brain connections.  As a child’s first teacher, parents play a crucial role in providing those experiences for their child.  In fact, a baby’s ability to learn can increase by 25 percent or more depending on how stimulating his/her surrounding environment may be (Arnold & Colburn, 2010).  While genes are very important to reading development, the environments in which children are raised in are also quite influential (Justice & Sofka, 2010).  Incorporating reading into daily routines with babies can have significant impact in the first years of life since it is a time of rapid brain growth (Atkinson, Cooley, Parks, & Sarkis, 2002).  Arnold & Colburn (2010, p. 16) state, “The more actively engaged an adult is with a baby, the more his brain will grow.  Children who receive little attention from adults have smaller brains than their peers.”    
The Language Connection
Reading with babies is a powerful way to increase and enhance early language development.  In fact, Vygotsky’s theory proposes “extended discourse in social interactions” is required for cognitive and linguistic development, and reading books with babies can promote such social discussions (Honig & Shin, 2001).  Reading books to babies provides opportunities for hearing new words in meaningful context.  Over time, larger language skills are acquired.  Language acquisition correlates with literacy development, which, in turn, correlates with reading achievement (Atkinson et al., 2002).  Braungart-Rieker, Karrass, & VanDeventer (2003, p. 134) state, “Recent research has documented the importance of shared reading on language development, emergent literacy skills, and later academic achievement.”  When children are read to regularly from birth by adults in nurturing environments, social skills like listening and interacting appropriately develop (Honig & Shin, 2001).  Parent involvement in reading to babies is the link to increasing language acquisition and future reading achievement.
Parent Involvement in Literacy
A child’s early literacy experiences begin with his/her family (Darling & Lee, 2003).  Straub (2009, p. 352) states, “There is nothing to replace it.  Second only to feeding, reading is a major resource to help raise their babies.”  Even though adult interaction is important, it is even more important that the positive adult interaction comes from a parent.  “Even when young children spend most of their waking hours in child care, parents remain the most influential adults in their lives” (Shonkoff & Phillips, 2000, as cited in Darling & Lee, 2003, p. 382).  While literacy education in the daycare or preschool setting has a large impact on a child’s development, research shows that parents are the most important source of early literacy experiences (Darling & Lee, 2003).  In current times, where television viewing and the amount of activities on families’ schedules have increased, it is important for parents to be aware of the value in reading to their children and the role it plays in the development of language and literacy skills (DeFor, Fisch, Fortman & Phinney, 2003).  Atkinson, Cooley, Parks & Sarkis (2002, p. 10) state, “Reading aloud by parents is the single most critical factor in a child’s reading success later in life.  Children in households where there is little exposure to reading are at risk for reading failure even before entering school.”  Hearing an assortment of words from parents increases the brain development in infants.  Children who are not read to early on, and who don’t hear a variety of words, start school behind their peers who had rich reading experiences.   The gap will just continue to grow, and children who weren’t read to will struggle to keep up.  One way to give all children an equal chance at being successful in school is to get all parents to read with their babies (Straub, 2009).  It is important that adults/parents are engaging children in literacy activities.  Adults can aid in language development by reading aloud stories and poetry and by singing songs and nursery rhymes (Arnold & Colburn, 2010).  
Engagement and Literacy
Engagement, or the affective part of the reading process, is the first key piece in literacy learning (Phinney & Ward, 2002/2009).  DeFor et al. (2003, p. 295) state, “Through language exposure and use, reading is an ideal form of stimulation because it engages visual, auditory, and interactive and attention processes in a pleasurable context.  Educational research has shown that children become literate more easily if their parents read to them.”  Engagement has many components other than just a child’s interest level.  It also encompasses a child’s contribution to and involvement in literacy learning (Kucirkova, Messer & Whitelock, 2012).  Reading experiences with high engagement ratings due to a child’s interest and level of interaction prove to be the most beneficial (Heath, 1982; Wells, 1985, as cited in Hardman, 1999).  Phinney, M.Y. & Ward, G.C. (2002/2009, p. 19) state, “Engagement can be seen when readers imitate, model, and perform the reading act, when they take on the role of reading.”
Strategies to Support Increased Engagement
Phinney, M.Y. & Ward, G.C. (2002/2009, p. 13) state, “Appropriate physical movements and gestures, emotional expressions and comments are behavioral indicators that reflect that a child is listening and engaged in a story.”  Reading engagement is important to the act of reading, and there are many strategies to engage babies in the experience.  Phinney, M.Y. & Ward, G.C. (2002/2009) describe in detail teaching strategies for increasing engagement in babies.  
	What does engaging babies in reading sound like?
Reading Aloud Frequently with babies each and every day is the first and most important strategy in exposing babies to the reading voice.  Stories, nursery rhymes and poems can be read while speaking in Parentese (using elongated vowels, high pitch, and exaggerated facial expressions) to immerse babies in the rhythms of language.  Some silence should be heard during reading experiences while parents use Wait Time to allow for babies to view illustrations or offer sounds.  Parents can also Elaborate on and Acknowledge Contributions of their babies by commenting on sounds and babbling babies make during the reading experience.  Rereading favorite and familiar text of the baby should also be heard (Phinney, M.Y. & Ward, G.C. 2002/2009).  Basically, all of the mentioned strategies can fall into the category of Dialogic Reading.  Blom-Hoffman, Cutting, & O’Neil-Pirozzi (2006, p. 71) state, “Dialogic Reading (DR) involves adults’ use of strategies to actively engage a child during story time.  The goal of DR is for the child to become the storyteller and for the adult to facilitate, expand, and respond to the child’s verbalizations.”
What does engaging babies in reading look like?
Phinney, M.Y. & Ward, G.C. (2002/2009) give strategies about what engaging babies in reading should look like.  Modeling exploring books can be done while including babies to sit on the floor and explore books.  Making Books as Accessible Play Objects is putting books on the floor and other accessible places like on the floor, toy containers, or low shelves that babies could get to by crawling.  A Choice in books is important for babies to capture interest and have input on which book should be read.  Board Books (hard pages that won’t rip) and books with Engaging Illustrations (distinct colors, shapes, patterns) should be available as choices.  Parents can make Eye Contact with their baby while responding to his/her sounds and babbling.  Parents can also Invite Assistance in Page Turning by propping the corner of a page with a finger or thumb so babies can grasp the pages to turn them.  Finally, Pairing Objects around the house to objects that are being read about can help babies make the connection between objects and words.
	What does engaging babies in reading feel like?
The brain gives off a serotonin, a substance that aids in learning and development, when babies feel emotionally safe and loved (Arnold & Colburn, 2010).  “Being held, feeling good, and hearing a familiar, comforting voice are more important than the kind of book or the content of a story,” (Zambo & Hanson, 2007, as cited by Collins & Schickendanz, 2013, p. 21).  Not only is a stimulating environment important, but a loving and nurturing one is as well (Arnold & Colburn, 2010).
Parent Education
While the significance of adult education as it pertains to children’s literacy development is easily and often overlooked (Darling & Lee, 2003), brain research shows us that reading to babies by parents is critical.  It is important that parents are educated on this topic.  Darling & Lee (2003, p. 383) state, “As parents’ reading and basic skills increase, they are better equipped to support their child’s education.  In turn, as they increase their understanding of how their child learns, they often gain new understanding about how they themselves learn.  This can be a powerful motivator for adults to continue working toward their own educational goals while becoming more involved in their child’s literacy development.”  There have been many programs with the targeted goal of increasing parent education about reading to babies.  
Programs such as the Kirklees ‘Babies into Books’ project (Hardman & Jones 1999), Bookstart Project (Wade & Moore, 1993, as cited in Hardman, 1999), Read Together, Talk Together (Pearson Early Learning, as cited in Blom-Hoffman, Cutting, & O’Neil-Pirozzi 2006), Project Read (DeFor et al., 2003), Read to Me! (Coates, Hervas-Malo, McGrath, & Veldhuijzen van Zanten, 2012), and Reach Out and Read (Atkinson et al., 2002) have all focused on increasing parent education in reading with babies.  These programs have proved effective in increasing parent knowledge as well as amount of time parents spend reading to their children.  Ahlgren, Becker, Gardner, High, & LaGasse (2000, p. 928) state, “Parents receiving the intervention were 10 times more likely to read books with their children at least 3 days a week compared with control families, and they were also more likely to report that reading aloud was one of their 3 favorite things to do with their child.”  The intervention families also reported an increase in wanting to read together, the amount of time spent reading aloud, and the number of children’s books available in the home (Ahlgren et al., 2000).  Darling & Lee (2003, p. 384) state, “Using the integrated approach of comprehensive family literacy services helps contextualize learning for both parent and child, making systematic reading instruction that much more meaningful.  When adults begin to understand their ability to positively influence their children’s development, they recognize the importance of their own skill development.”  These programs take advantage of the number of clinic visits babies have during their first year of life to promote literacy.  Atkinson et al. (2002, p. 12) explain this further by stating, “ROR (Reach Out and Read) was developed on the basis of giving new, carefully selected books to children, modeling reading in clinic waiting areas by volunteers, and anticipatory guidance around book sharing at each well-child visit from 6 months through 5 years of age.  ROR takes advantage of the special relationship between parents and their child’s health care provider and, when incorporated into the well-child visit, heightens the significance of making reading aloud part of every day.”  Doctors and clinic staff are in an ideal position to encourage reading to babies and other early literacy experiences since they interact with parents at regular appointments occurring often in a baby’s first year (DeFor et al., 2003).  DeFor et al. (2003, p. 299) add value to that by stating, “The medical clinical environment is an ideal place to initiate the concept of intellectual stimulation; there it is possible to reach many parents at a time when the children are much younger compared with other educational facilities.”  While education throughout a baby’s first year at clinic visits has proved effective, there is also value in parent education on the importance of literacy and reading aloud before a baby is born.  Berkule, Dreyer, Klass, Huberman, Yin, and Mendelsohn (2008, p. 173) state, “Clinicians should consider assessing attitudes beginning in early infancy, and providing early anticipatory guidance for parents without plans for shared reading in infancy.”  The idea of showing parents a video on what early reading experiences can look like, sound like and feel like has proven to be one of the most effective ways in increasing the amount of reading parents do with babies.  DeFor et al. (2003, p. 299) state, “The component of the reading program that had a significant effect on increasing reading was receiving the videotape ‘Food for Thought.”  Giving parents the opportunity to see examples of reading experiences can increase parent confidence.  Hardman & Jones (1999, p. 227) state, “The mothers appeared to need the reassurance and confirmation that it was appropriate and beneficial for their baby to have books and for them to engage in shared book reading at such a young age.”  Talking to parents about reading and literacy before a baby is born can act as an intervention.  Even asking questions about a mother’s plan for shared reading with her baby may have acted as an intervention in some situations.  Just thinking about early literacy plans may have encouraged more shared reading in early infancy.  The level of reading engagement in a baby by six months correlates with a mother’s attitude, education, and resources available on the topic of shared reading with babies.  (Berkule et al., 2008).  
Sharing books during infancy can increase language development and brain growth since the brain is most receptive to stimulation in the area of language development at that time (Arnold & Colburn, 2010).  However, is reading just any book from cover to cover enough to engage a baby during a reading experience?  What behaviors demonstrate engagement in babies 6-12 months?  What strategies support increased engagement?  How can parents provide richer and more engaging reading experiences for their babies?
Research Question
Pre-Literacy 6-12 months: What behaviors demonstrate engagement and what strategies support increased engagement?
Methodology
Participants
This action research project included four male children ranging from 6-12 months.  All children had both parents living at home.  All parents worked full time jobs with the exception of one parent who worked part time.  Two of the four boys had two older siblings, one boy had one older sibling, and one boy was an only child.  After parents verbally agreed to participate in the study, official permission slips (see Appendix A) were signed.  Each parent also filled out a survey (see Appendix B – Survey 1) about the reading experiences taking place in his/her home.  Each child was videotaped (see Appendix C – Videotaped Transcripts) in a natural reading experience with a parent in his own home.  
After viewing the tapes, the researcher placed each child on The Developmental Continuum for Reading (See Appendix D).  All of the children primarily showed developing behaviors in the Pre-Verbal Phase.  The “1” represented where each child was placed on the Continuum after the first videotaping.  The “1” was placed in the Consistent, Developing, or Not Yet column.  The “2” represented where each child was placed on the Continuum after the second videotaping, and finally the “3” represented where each was placed after the third videotaping.  The children may or may not have moved from “Not Yet” to “Developing” to “Consistent” over the three tapings based on what behaviors were seen and noted by the researcher.  After each placement on the Continuum, the researcher gave each parent two strategies to work on with his/her child to increase reading engagement.  Each parent was then given a reading journal (see Appendix E) to record the strategies tried and results for three weeks.
The process then began again.  Each child was videotaped in a natural reading experience with a parent in his own home.  After viewing the tapes, each child was placed on The Developmental Continuum for Reading and developing behaviors in the Pre-Verbal Phase were noted.  From there, each parent was given two strategies to work on with his/her child to increase reading engagement.  Each parent was then given a second reading journal to record the strategies tried and results over the last three weeks of the study.  At the close of the second reading session, a final videotaping was completed of a typical reading session in the child’s home.  The children were placed on the continuum, and parents were given a few more strategies to try.  A final survey (see Appendix B – Survey 2) was given to the parents on their experiences during this research.


Findings and Results
Survey 1 – Key Themes
Parents were given a survey of thirteen questions at the beginning of the study.  As the table shows below, most parents started reading to their child at a young age.  Reading experiences occurred often for a 5-15 minute time frame.
	
	Grayson 
(7 months)
	Brandt 
(7 months)
	Emerson 
(9 months)
	Bryce 
(10 months)

	When did you start reading to your child?
	Birth
	3 months old
	2 months old
	Birth

	How often do you read with your child?
	Every night
	4 times/week
	3 times/week
	At least every other day

	How long do you read to your child?
	5 minutes
	10 minutes
	5 minutes
	10-15 minutes

	How many books are available to your child?
	About 30
	100+
	Lots – 100
	Lots

	Where do you keep your books?
	On bookshelf in bedroom
	Bedroom shelf & living room bin
	Playroom & bedroom bookshelves
	Bookshelf

	How informed do you feel about reading to babies?
	Somewhat informed
	Somewhat informed
	Somewhat informed
	Well informed



All participants noted that both the parent and child enjoyed reading experiences together.  Parents mentioned enjoying the one-on-one time, hearing responses from their child, and seeing his/her child grow as a listener.  Parents noted knowing their children enjoyed reading experiences due to smiling, grabbing at the book, watching parents’ mouths, sitting still, looking at and touching book, cooing, and helping to turn pages.  Puppet books, touch and feel books, and interactive board books were mentioned as favorites of their children.  All parents stated that reading to babies was important.  Reasons included: creates a habit of reading, shows that reading is fun, helps children learn, creates a love of learning, and provides experiences with colors and numbers.  Finally, all parents stated wanting more information on reading to his/her child.
Reading Journal 1 – Key Themes
The amount of reading experiences parent and child participants took part in during the first three weeks ranged from 12 days to 21 days.  Parents rated their child’s engagement on a scale from 1-5.  Parents noted what book was read, strategies that were tried, and the child’s response to the reading.  The table below shows the number of reading sessions the child participated in over the first three weeks and an average engagement rating for those days.  The average rating of all three boys was 3.8.  Parents noted that their children grabbed the book, babbled, laughed, and smiled when their child was given a high engagement rating.  Parents noted that their children crawled or turned away, were fussy, or crying, when given a low engagement rating.
	
	Grayson 
(7 months)
	Brandt 
(7 months)
	Emerson 
(9 months)
	Bryce 
(10 months)

	Number of Reading Experiences
	21
	16
	13
	12

	Average Engagement Rating
	3.5
	3.6
	4.4
	4.1

	Average Engagement Rating of all Participants
	3.8



The table below lists the strategies parents tried and noted during the first journaling session.  The italicized strategies are strategies that I gave parents to try.  “Read the Book,” “Other,” “Invite Assistance in Page Turning,” and “Paired Objects” were strategies parents tried on their own and noted in journaling.  The “Other” category consisted of singing and reading with siblings.
	Strategies Tried
	Amount of Times Tried
	Average Engagement Rating

	Dialogic Reading
	22
	4.1

	Read the Book
	16
	3.3

	Enticing Illustrations
	9
	4.4

	Other
	8
	3.1

	Invite Assistance in Page Turning
	5
	4.6

	Paired Objects
	2
	4.5

	Read Frequently
	1
	5.0

	Wait Time
	1
	5.0



Reading Journal 2 – Key Themes
The amount of reading experiences during the second three weeks ranged from 9 days to 17 days.  Parents again rated their child’s engagement on a scale from 1-5.  Parents noted what book was read, strategies that were tried, and the child’s response to the reading.  The table below shows the number of reading sessions the child participated in over the second three weeks and an average engagement rating for those days.  The average rating of all three boys was 4.4.  Parents noted when children grabbed the book, touched pages, turned pages, “talked”, babbled, laughed, and smiled when their child was given a high engagement rating.  Parents noted that when their children seemed antsy, tired, or not interested a low engagement rating resulted.  
	
	Grayson 
(8 months)
	Brandt 
(8 months)
	Emerson 
(10 months)
	Bryce 
(11 months)

	Number of Reading Experiences
	13
	16
	9
	17

	Average Engagement Rating
	3.8
	4.5
	4.6
	4.6

	Average Engagement Rating of all Participants
	4.4



The table below lists the strategies parents tried and noted during the second journaling session.  The italicized strategies are strategies that I gave parents to try.  “Read the Book,” “Other,” and “Invite Assistance in Page Turning” were strategies parents tried on their own and noted in journaling.  The “Other” category consisted of singing and reading with siblings.

	Strategies Tried
	Amount of Times Tried
	Average Engagement Rating

	Read the Book
	19
	3.1

	Dialogic Reading
	11
	4.1

	Other
	9
	4.6

	Enticing Illustrations
	5
	5.0

	Choice
	4
	5.0

	Wait Time
	4
	4.3

	Read Frequently
	3
	4.3

	Pairing Objects
	3
	4.3

	Invite Assistance in Page Turning
	2
	4.5



Survey 2 – Key Themes
Parents were given a survey of ten questions at the end of the study.  All parents noted reading often their children from a range of 5-15 minutes.  All participants wrote that both the parent and child enjoyed reading experiences together.  Interactive books, books with moving parts, board books, touch and feel books, books with bright colors, and books with few words were mentioned as favorites of the boys.  Parents stated that their child seemed the most engaged with those type of books.
	
	Grayson 
(8 months)
	Brandt 
(8 months)
	Emerson 
(10 months)
	Bryce 
(11 months)

	How often do you read with your child?
	Almost nightly
	5-7 times per week
	Every night
	5-7 days/week

	How often do you read?
	5-10 minutes
	10-15 minutes
	5 minutes max
	5-10 minutes

	How informed do you feel about reading to babies?
	Somewhat informed
	Well informed
	Well informed
	Somewhat informed



All participants wrote that reading experiences have changed due to participating in the study.  One parent wrote, “I realized that reading with him didn’t mean just reading him a book. We could talk about books or read pictures.”  Another parent had a similar comment, “I realized that I can point to things on the pages and not necessarily read all the words in the book.”  Other parents stated that reading views had changed due to participating in the study.  A parent wrote, “I used to think it was okay if we didn’t fit it in each night, but now I try to fit it in wherever we can. Even if it’s only for a couple minutes, I know it’s better than nothing.”  Another parent noted, “I pay more attention to what I’m doing and try different techniques. It’s nice to have/try different things, since he usually prefers the same books over and over!”
Interpretation and Analysis of Findings and Results
Both the qualitative and quantitative data from this study show that certain behaviors show increased engagement in babies being read to and that certain strategies can increase those engagement behaviors.  Parents noted behaviors such as laughing, smiling, grabbing for pages, turning pages, babbling, and “talking” when their child was engaged with books.  Journal entries from parents showed that these behaviors were increased when parents read certain types of books or tried certain reading strategies with their children.  Parents noted higher engagement when books had bright colors, few words, and interactive features like flaps, buttons, and different textures for babies to touch.  Strategies such as Dialogic Reading, Wait Time, Pairing Objects, and giving Choice were strategies parents tried with a high engagement rating as a result.  When comparing Session 1 (the first three weeks) to Session 2 (the second three weeks), the average engagement rating of every child increased.  The overall average of all four children increased from 3.8 to 4.4 from Session 1 to Session 2.  
Implications and Conclusions
This action research showed that babies 6-12 months old show increased engagement when being read books with enticing illustrations and interactive features.  It also showed that babies 6-12 months old show increased engagement when parents include them in regular reading experiences while using strategies to support increased engagement such as Dialogic Reading, Wait Time, and Choice.  As parents are more aware of engaging books and reading strategies, they are better able to engage their children in reading experiences that, according to brain research, will increase language development and brain connections during the first few years of life.  
Limitations
Throughout this research and in the analyzing of data, limitations arose.  During this study, the four babies’ engagement ratings were possibly affected by the books being read and the strategies being used.  One major limitation was parent availability due to work schedules.  Because of this, parents had limited time not only to partake in reading experiences with their child, but also limited time to read about the new strategies to try, journal, videotape reading experiences, and answer survey questions.  Due to busy schedules, correspondence between the researcher and parents was primarily via email.  New strategies to try were explained in emails.  The strategies may have been more effectively conveyed if the researcher could have modeled the strategy for parents.  Participant health was also a limitation during this study.  Over the six weeks, babies’ engagement could have been affected by health issues such as colds, allergies, ear infections, and pneumonia that occurred over the research period in some of the participants.
Reflection
Before I began this research, I thought I was well informed about reading to babies.  I knew they should be read to from the start to familiarize them with books and start an early appreciation for reading.  However, my research led me to the power of language development that comes from reading and how language has a direct correlation to brain research and making early connections for babies during the first years of their lives.  I couldn’t wait to share this information with other parents.  Some of parents I asked to participate in my study were very educated in literacy with young children.  One parent has been a kindergarten or first grade teacher for seven years, another has worked as a special education para educator in an elementary school for eight years, a third has been an elementary special services teacher for three years, and a fourth has been a second grade teacher for three years.  Videotapes, survey answers, and journaling notes indicated that despite all of this knowledge of literacy with elementary age students, parents needed more information and guidance about reading with young babies.  Most parents acknowledged and knew that babies should be read to from the start, but the same parents showed on videotape and noted in their survey answers that their reading experiences consisted of reading a book front to back and word for word.  This action research led me to believe that we need to get this information out to more parents.  The parents in the study work with elementary aged students in literacy on a daily basis and are unaware of much of the brain research and reading strategies available to increase reading engagement in babies.  This research has led me to ask the following questions:
· Would I have similar results with girls, ages 6-12 months?
· What would the average engagement rating of babies 6-12 months be if their parents weren’t given reading strategies to try?
· Where would babies 6-12 months be placed on the Developmental Continuum over six weeks if their parents weren’t given reading strategies to try?
· What is the best way to make the brain research and reading strategies available to parents of babies?
· How do siblings affect the amount of and quality of reading experiences in babies?
Both the review of literature and action research indicate that parents need to be aware of and educated in engaging babies with reading.  It is not enough to just know that babies should be read to; parents need to know why and how babies should be read to.  As a child’s first teachers, parents should be equipped with the necessary knowledge and strategies to provide their child with engaging reading experiences from birth.  Parents can start a love of reading for generations to come.  
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Appendix A
2-11-14

Dear Parent(s):

Thank you for agreeing to participate in my research project about reading with children ages 6-12 months.  My research will be shared in an academic setting this spring as a requirement in earning my Masters Degree in Reading from UW-River Falls.

Participating in this research will involve completing three surveys, journaling about your reading experiences with your child, and videotaping three reading sessions with your child.  The recordings may be used in my research presentation, however, if you would rather not have your recordings used, please state that on the permission form.

I appreciate your help and cooperation with this project.  Please complete the attached permission form and return it to me as soon as possible.

Thanks!
---------------------------------------------------------------------------------------------
Permission Form


I, ____________________________________, give my permission for participation in this research project.  My permission states that I understand:

· Recordings made may be used for the presentation of research findings with other students and educators.
· I may have access to all reports and records put together during the research project.
· I may withdraw from the research at any time.

Signature: __________________________________

Date: _______________________

Appendix B

Survey #1: Before the Study

Child: _____________________    Child’s DOB: _____________________

1. When did you start reading with your child?

2. How often do you engage in these reading experiences?

3. How long do the reading experiences typically last?

4. Does your child enjoy your reading time together?  How do you know?

5. What do you enjoy about these shared reading times?

6. What are your favorite books to read to your child?

7. Does your child seem to enjoy certain books more than others?  How do you know?

8. About how many books are available to your child? 

9. Where do you keep your books?

10. Do you think reading to your child is important?  Why or why not?

11. How do you include your child’s siblings in reading experiences?  (if applicable)

12. How informed do you feel you are about reading to babies?  (circle)

1 – not well informed	2 - somewhat informed	3 – well informed


13. Would you like more information on reading to your child? What kind of information would be helpful?

Survey #2: After the Study

Child: _______________________________
1. How often do you engage in reading experiences with your child?

2. How long do the reading experiences typically last?

3. Does your child enjoy your reading time together? How do you know?

4. What do you enjoy about these shared reading times?

5. What are your favorite books to read to your child?

6. Does your child seem to enjoy certain books more than others? How do you know?

7. Have your views about reading changed as a result of this study?  How so?

8. How have you included your child’s siblings in reading experiences? (if applicable)

9. How informed do you feel you are about reading to babies? (circle)

1 – not informed		2 – somewhat informed		3 – well informed



10.  Has journaling about your reading experiences and/or participating in this study changed how your reading time looks, sounds, and/or feels?  Please explain.


Appendix C
Videotaped Session 1
Grayson (7 months) and Mom
Grayson’s mom asked, “Do you want to read a book?”  Grayson responded with some babbling.  She read Baby Faces by Amy Pixton.  Grayson grabbed and batted at the pages.  He shook the book around when the book was handed to him.  Peek-a-Boo I Love You by Sandra Magsamen was read next.  Grayson looked at the illustrations and grabbed the cover throughout the reading.  Grayson would look at the flaps and then look at his mom.  Each time a flap was opened, Grayson’s attention was drawn back to the illustrations.  He looked in the mirror on the last page for a few seconds.  Grayson’s mom then read The Quiet Book by Deborah Underwood in a whisper voice.  Grayson batted at the pages and flipped the book over to the front cover multiple times while the book was read.  He made cooing sounds often at the beginning of the book.  The reading session lasted around eight minutes.
According to the Developmental Continuum, Grayson seemed to be developing in “attending to the illustrations and reader during read aloud”.  He also seemed to be developing in “responding to the text through movement, sensory exploration, and babbling”.  The researcher gave Grayson’s parents two strategies to try: Choosing Books with Enticing Illustrations and Dialogic Reading.  
Brandt (7 months) and Dad
No video was available, but parent wanted to continue participation in the study.  
Brandt was placed on the Developmental Continuum after talking with his dad about typical reading experiences.  According his dad, Brandt seemed to be developing in “attending to the illustrations during read aloud and responding to the text through movement, sensory exploration, and babbling”.  The researcher gave Brandt’s dad two strategies to try: Reading Frequently and Choosing Books with Enticing Illustrations. 
Emerson (9 months) and Mom
Emerson’s mom read an ABC book during the two-minute session.  She read the labels and pointed to the pictures.  Emerson looked at the book and watched the flaps open on a few pages.  He started to reach for the back cover at the end of the reading experience.
Emerson seemed to be developing in “looking at the illustrations during reading”.  The researcher gave Emerson’s mom two strategies to try: Reading Frequently and Choosing Books with Enticing Illustrations. 
Bryce (10 months) and Mom
Bryce’s mom read Brown Bear, Brown Bear, What Do You See? by Bill Martin Jr. and Eric Carle three times during the ten minute session.  Bryce pointed to a few pages and looked at the illustrations for most of the first reading.  He smiled and squealed at the last page.  Bryce made noises and smiled throughout the second reading.  He also attempted to slide the interactive features on the pages of the book.  During the third reading, Bryce batted at the pages and slid the interactive features.  Bryce laughed and squealed at the last page.  Bryce’s mom then read Polar Bear, Polar Bear, What Do You See? by Bill Martin Jr. and Eric Carle twice.  Bryce looked at the pages and attempted to touch the sound buttons on the side of the book during both readings.  He also batted at pages and made some squeals.
Bryce seemed to be developing in “attending to illustrations and responding to the text through body movement, sensory exploration, and babbling”.  The researcher gave Bryce’s mom two strategies to try: Dialogic Reading and Wait Time.
Videotaped Session 2
Grayson (7 months) and Mom
During this three-minute session, Grayson’s mom read Munch! By Matthew Van Fleet.  Grayson’s mom helped him use the interactive features.  He grabbed at and touched the pages.  He flipped the book over to the cover multiple times.  Grayson looked at the illustrations the entire time.  Grayson’s mom took out his pacifier in the last ten seconds of the reading experience.
Grayson seemed to be consistent in “attending to illustrations, and developing in responding to the text through body movement, sensory exploration, and babbling”.  Since Grayson had a pacifier during the majority of the reading experience, no babbling or cooing was heard.  However, it was heard during the first videotaped session.  The researcher gave Grayson’s parents two new strategies to try: Wait Time and Acknowledging Child’s Contribution.
Brandt (7 months) and Dad
During this ten-minute session, Brandt’s dad read Little Basketball by Brad Herzog.  Brandt batted and grabbed at the pages a few times.  He looked at the pages the majority of the time.  Brandt grabbed at the owl puppet while In My Tree by Sara Gillingham was read.  He bit the corner of the book and tried to bite at the owl.  Another puppet book, In My Pond by Sara Gillingham was read next.  A book of pictures and labels was read next.  Brandt’s dad pointed at the illustrations.  Brandt kicked his legs during parts of the book.  Brandt ignored his sister talking and moving around while his dad read a touch and feel animal book.  His dad made sounds and helped Brandt touch the pages.  Brandt touched some of the pages on his own.  The reading session ended by reading Little Basketball again.  Brandt kicked his legs, looked at the pictures, and touched the pages during the reading.
Brandt seemed to be consistent in “attending to illustrations, and developing in responding to the text through body movement, sensory exploration, and babbling”.  The researcher gave Brandt’s dad two new strategies to try: Dialogic Reading and Wait Time.
Emerson (9 months) and Mom
No video was available, but parent wanted to continue participation in the study.  
Emerson was placed on the continuum after talking with the parent about the latest typical reading experiences.  According to the parent, Emerson seemed to be “developing in attending to the illustrations during read aloud and responding to the text through movement, sensory exploration, and babbling”.  The researcher gave Emerson’s mom two strategies to try: Dialogic Reading and Wait Time. 
Bryce (10 months) and Mom
Bryce’s mom read Brown Bear, Brown Bear, What Do You See? by Bill Martin Jr. and Eric Carle.  Bryce helped turn pages, slid the interactive features of the book, and made sounds during the reading experience.  There were toys on both sides of him, and he reached toward those a few times.  At one point he got up and crawled to one of the toys near him.  Bryce’s mom read Polar Bear, Polar Bear, What Do You See? by Bill Martin Jr. and Eric Carle next.  He grabbed his mom’s finger to have her push the interactive sound buttons on the side of the book.  His mom helped him push the sound buttons too.  On the last page, Bryce’s mom said, “I hear…” and waited.  Bryce responded with a loud noise.  Polar Bear, Polar Bear, What Do You See? was read again.  Bryce batted at pages, turned pages, and made noises.  Bryce’s mom tried to read Brown Bear, Brown Bear, What Do You See? again, but Bryce crawled away toward his toy.  The session lasted around eight minutes. 
Bryce seemed to be consistent in “attending to the illustrations and responding to the text through body movement, sensory exploration, and babbling”.  He seemed to be developing in “page turning and imitating reading through babbling”.  The researcher gave Bryce’s mom two new strategies to try: Book Choice and Pairing Objects to increase engagement.
Videotaped Session 3
Grayson (8 months) and Mom
Grayson’s mom read Baby Faces by Amy Pixton during this seven-minute session.  He looked at the illustrations, grabbed pages, and made noises.  Grayson’s mom let him pick a book off the shelf next.  He reached toward The Quiet Book by Deborah Underwood.  Grayson squealed, made sounds, and flipped toward the cover while his mom flipped through pages and pointed out pictures.  Grayson’s mom then read Munch! by Matthew Van Fleet.  She helped him move the interactive features in the book.  She talked about the illustrations and made noises for the animals.  Grayson looked at the pages and flipped to the back and front covers a few times.
Grayson seemed to be consistent in “attending to illustrations and responding to the text through boy movement, sensory exploration, and babbling”.  He seemed to be developing in “imitating the page turning action and imitating the reading process through babbling”.  The researcher gave Grayson’s parents two new strategies to try: Invite Assistance in Page Turning and Pairing Objects.
Brandt (8 months) and Dad
Brandt’s dad read a puppet book about a cow.  Brandt reached for the cow and batted at the pages multiple times.  There was a pile of books next to Brandt that he reached towards multiple times.  Brandt smiled and wiggled when dad grabbed a book about baths to read next.  He looked at the pages and watched his dad feel the pictures with texture.  Brandt touched some of the pages in a touch and feel book about animals that his dad read next.  Brandt held the puppet book On My Leaf by Sara Gillingham and looked at the cover after his dad finished reading it.  Brandt reached for On My Leaf again after his dad tried reading a different book, but then he quickly threw it to the side.  Brandt reached for the pages, smiled, and laughed when his dad made duck sounds as he read the book about baths again.  His dad said, “Which one of these do you want to read?” and held up two books that were previously read.  Brandt grabbed the touch and feel book about animals.  The book was read again.  Brandt’s attention was drawn back to the illustrations when his dad made animals sounds to go along with the pages.  The reading session lasted around ten minutes.
Brandt seemed to be consistent in “attending to illustrations, and developing in page turning” and “responding to the text through body movement, sensory exploration, and babbling”.  The researcher gave Brandt’s dad two new strategies to try: Acknowledging Child’s Contribution and Inviting Assistance in Page Turning.  
Emerson (10 months) and Mom
During this three-minute reading session, Emerson’s mom read an ABC book.  She pointed to pictures and read the labels.  Emerson pointed to pictures and moved some of the interactive flaps at the beginning of the book.  His mom helped him move some as well.  He looked at the pages throughout the rest of the book.  He reached for a few flaps on the last pages.
Emerson seemed to be consistent in “attending to illustrations and developing in responding to the text through body movement, sensory exploration, and babbling”.  The researcher gave Emerson’s mom two new strategies to try: Choice and Inviting Assistance in Page Turning.
Bryce (11 months) and Mom
During this ten-minute session, Bryce first carried Brown Bear, Brown Bear, What Do You See? by Bill Martin Jr. and Eric Carle over to his mom.  Bryce turned the pages and slid the interactive features in the book primarily on his own while his mom read.  Bryce’s mom asked, “What does the duck say?”  Bryce responded with some sounds.  When asked what a sheep and puppy say, Bryce responded again with some sounds.  Bryce then pointed to another book to read.  When his mom asked him to count the chicks in the new book, Bryce put out his finger and pointed to the chicks on the front of the book.  His mom helped him count all ten of them.  Bryce grabbed his mom’s finger later in the book to count chicks.  When asked what a sheep says, Bryce responded with sounds.  Bryce’s mom put Brown Bear, Brown Bear, What Do You See? and the chick book out in front of Bryce and asked him to pick one.  He grabbed the chick book.  He flipped through pages and made sounds.  Bryce started pointing to his sister and dad, and he waved bye at the end of the reading session.
Bryce seemed consistent in all areas of the Developmental Continuum (Pre-Verbal).  The researcher gave his mom two new strategies to try: Making Eye Contact while reading and Having Books Accessible as Play Objects to increase his engagement with reading even more.      
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Child: __________________________		Rating Scale: 1 = not engaged, 3 = somewhat engaged, 5 = highly engaged
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