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This project E deslgned to Integrate performance-based educatlon Into middle
- school health education curriculum at Caledonla High School. The outcomes
~are aligned with the Minnesota State Department of Educatlon’s proposed
Graduation Standards profile of learriing. Course and lesson outcomes along

with authentlc assessments are Included as they relate to mentai and emotional

“health, safety, substance abuse, personal health, prevention and control of
diseases, nutrition, family life, and body systems. The focus is to assist middle
~school students in making sound declslons for healthy lifelong living. The main
purpose for health education is to understand and practice healthy behaviors,
demonstrate healtihy decision making processes, and learn how to galn access
to health information resources which will be used for a lifetime. The Minnesota
Graduation Standards challenge teachers to incorporate many additional action
oriented strategies, where learners become active participants, Utilizing a
varlety of teaching strategles, students become actively involved in their
learning experlences. These strategies allow for performance-based
assessments with the goal of Improvmg student learning and classroom
.instruotlon ' -
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' SECTION |
INTRODUCTION AND OVERVIEW
_acﬁg round IntngtI_on_ '
Parents educators business Ieadsrs and poiltlolans have been
compelled to take a serlous look at the national education system As a resuit of
' this scrutiny, American educatlon has undergone an unprecedented reform In
an effort to prepare high school graduates _with the skllls to live, work, and
compete In a changlng wotld. '

School districts everywhere are sseklng to improve education by

. p'rovidino students with Opportunltles to achleve at their fullest potential

' regardless of their learning rates and styles In additlon, few educators would
. dispute that the tradltional methods of eduoatlon no longer address the divsrse
nseds of students throughout theUnited States. In an effort to address this '
growing concern, national education goals were formed and content-specific
standards were created in many areas, with health education being one of the
specific areas of concern. The movement from the traditional facts and skills to
dsmonstratIOn of competence has created a major paradigm shl'ft in education.
‘The Minnesota Graduatlon Standards seeks to address the needs of the
learner, whlis assuring mastery ot the material by allowing students the tlme -
and resources to acquire a pertormance based education (Brothen & Endersbe '

1999) Standards-based education sesks to address the needs of the.learner,

while assuring mastery of the material by allowing students the time and




2
resources to acqulre a performance orlented eduoatlon Mlnnesota s one state
that has taken an aggressive approach to thls lnnovatlve program

anl
Ths purpose of this project was to develop a oomprshanslva school
health eduoatlon curriculum, allgned with the Minnesota Graduatlon Standards
a 'rproflle of Iearning for grades SIX, sevsn, and elght (mlddle level grades) at _
Caledonia High (Middle) School, The health standard In Minnesota s referred '
to as the "decision making” area of learning. The focus is for the studentto '
develop and become skilled in making sound decisions for healthy lifelong
iving. The main emphasis for health education Is to understand and practice '
| _: healthy 'behavlorsa dermnonstrate hoalthy dooislon making processes, and learn
how to gain access to resources WhICh will be used for a lifetime. The
ourrloulum dsveloped here lnoludes course goals learner outoomss and a '
soops and sequenoe of thoss outoomes
' ' Flatlonal _
Curriculum lmprovemsnt s always a work ln progress but IS gsnerally
shiftsd into high gear when a new initiative is mandatsd or adooted It Is the
.responslblllty of each school district to revlew revise, monltor and adlust
adopted currlculum This task along with the communltles Involvement of the
passlng of a referendum to build a new high/middle sohool was the driving force
for thls projeot. Currently, Caledonlia school district is kinde_rgarten through Six
grade in one building and seven through twelve in another building. The new
school complex will consist of a separate middle school (six, seven, and eighth
grade) and high school nine through twelve. The separate middle school will
allow for the implementation of health education from a spectalized health

instructor verses the classroom teacher, who each year gains more and more
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3
For students to perform at thelr maximum potential, they need to be given
the opportunity to express themselves, thelr emotions, and enhance thetrself-
- esteem. According to Brothen and Endersbe _(1999). "In the elementary school,
' ~ the schedules are compacted with so many surricular subjects that chiliren
have little or no time to think about experiances relating to thsmsslves There s
‘a need for puptls to have time during the regular school day to reﬂsot upon thslr

emotlons feellngs and to see themselvss as dsvsloptng human belngs And
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the tndlvldualtzed health educatton olass tlme s designed to accomplish thls
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Minnesota Department of Educatlon (Brothen & Endersbe, _1999) ,
- gsssssm m the gathering of Information based on sstabllshed crtterta for the

.- - - a ., . .
M T e e
-, pil et __"'_..."."_-‘- J LWM

- purpose of evaluratlng student Isarnlng
- Bastc Standa rds - the rudimentary skill tests In reading, mathematics, and _
wrtting The basic standards are considered the safety net which will ensure no
student graduates without Iearning fundamental skilts needed to live and work
B In soclety. _ '
' ent Standard - a set of state- prescrtbed specifications in a learning area.

Qraduation Ftegutrsmente the number and dtstrlbutton of high school content

standards a district must offer and certtfy a student has completed to be eligible
. for a high school diploma. _ .
tandards - the statewide K-12 expectations for
learning and system of assessments nurturing a student's development in the
areas of learning. ' ' '

Eer_formance Task - a structured sltuatlon requiring a student to demonstrate

h‘_is/her knowle_dge of a content standard or part of a standard.




Profile of | Learnlng - ten broad areas of learning ln'Mlnnsstjta's Graduation

Standards representlng aoadernlo progress The health educatlon standard E -

?referred to as the "dsclslon making” area of learning
ﬂajgmgiﬁ_an_d_a_rds statement of what a stuosnt should know and

| be able to dot This s concerned with the knowledge a student should aoqulre

‘and ths concepts and processes a student should master
' jlew of Literature _

In 1995 ths Amerlcan Canoer Soolety sponsored the relaase of Natlonal
Health Educatlon Standards: Achlevlng Health Literacy. Thls recommendatlon
' was developsd by a joint commlttee consisting of representatlves from the
American Assoolatlon of Health Educatlon the Amsrlcan School Health
Assocliation, the Amerlcan Public Hsalth Assooiatlon, and the Soolety of State
'-..Dlreotors of Health, Physical Educatlon, and Fteoreation (Amerloan Cancer '
Soclety, 1997) ' _

Seven national health educatlon standards wers developed and
'summarlze what students K 12 should know and do in order to be health literate
* (Allensworth Symons, & Olds, 1999) Health Ilteraoy is defined as the capacity
of an individual to obtain, lnterprst and understand basic health lnformatlon

and servlces and competence to use such lnformatlon and services ln ways that
are health-enhanclng (Brothen & Endsrsbs 1999)- This in turn allows the

learnsr to meet the orlterla of the Mn.nesota Graduation Standards area of

learnlng, making hsalthy decisions.
tig nal Health Educatic
1, Students will comprehend concepts related to health '
promotion and disease prevention. _
2. Students will dernonstrats the ability to access valid health

information and health-promoting products and services.




3, Students wlll demonstrate the ablllty {0 practloe health

_ enhanolng behavlors and reduce health risks.
4 Students will analyze the influence of oulture medla.
technology, and other factors or heaith. o
5. Students wlll demonstrate the abillty to use lnterpersonal skills
‘to enhance health, . o
6. StUdents will demonstrate the abllity to use goal setting and
- declslon-making skills which enhance health.
7. Studehts will demonstrate the _ablllty.to advocate for
. - personal, family, and community heaith (U.S. Department of Health
and Human Services, [U.S.DHHS], 1995). '
_ ' In addition to the National Health Eduoatlon Standards the
Centers for Disease Control and Preventlon (CDC), a national agency which
monitors health Informatlon, has ldentlfled siX risk behavlors of adolescents that
“contribute to health problems (Joint Commlttee on Natlonal Health Educatlon
Standards. 1989) The slx rtsk behavlors provide a oommon set of goals for
schools and agencies {0 halp focus health eduoatron efforts It ldentrfles the
most slgnlficant health risks among youth monltors the Incldenoe and
' prevalence of those risks, sustams programs to prevent those risks, and through
colleotlon of data provldes evaluation for risk prevention programs (Brothen &
Endersbe 1999) ' ' '
The Six Adolesoent_ Risk Behaviors are
' 1. Behaviors that result in unintentional and intentional injuries.
2, Drug and alcohol use. '
3. Sexual behaviors that result in HIV infection, other sexually

transmitted diseases, and unlhtanded pregnancy.




4, Tobacco use.

b. Dletary behavlors,

6. Physioal aotivity,

Ths healthy development of chlldren and youth must bsccms one of our

naticns top prlcrltles One Important reason for promotlng school health -

education is to help our chlldren cops wlth challenges to their health and wetl

being (Satchsr 1999), Satcher alsu claims that our youth of today face many

~ public health, sducattonal and scclal challenges not exporienced at such .

N epidemic levels by prevlous generations of young people. Thess challenges

include violence, drug abuse sexually transmitted diseases including HIV
'tnfsctlon unintended pregnancy, school drop out, low literacy, and dlsrupted

. family and home sltuations SUpportsd by all segments of soctety _

Whrls schools are not the only Instltutton which attempts to addre 58 these
behavlors, they do have a special role in helping to prevent and redu...e them.
~In addition to dealing with the health issues that confront today's student,_.
comprehensive school heaith education curriculum Is essential for a sacond
~very lmportant reason, facilitatln'q academic succsss Healthy students make
better learners ,(Coordlnated School Health MN Department of Children,
Famllles and Learning, 1999)




SECTION Il
METHODS
This project developed a comprehensive health education curriculum
~ with an interrelationship among the six CDC risk behaviors, the National Health
Education Standards, and the Minnesota Graduation Standards. The
Minnesota Department of Education developed proposed graduation standards
‘Including comprehensive and content outcomes. After careful examination of
_ thsseoutcomes, the course and grade outcomes and lesson outcomes were
"developsd _ . '
The heaith standards n Minnesota are focused on healthy dscision
| making 'Ths main cmphasia s to understand and practice healthy behaviors
,and demonstrate hsalthy decislon making processes (Brothen & Endsrsba
1999) At the middle level, ths health oducatlon content area of Isarning Is
.dsmonstrated by the studsnt being able to: .
1, Analyzs the rslationshlp of physical social and mental health
£, Apply a declslon making process to analyzs hsalth issues and attain
netsonal goals. '

3. Analyze how health-related decisions are influenced by

Internal and external factors.
4. Demonstrate communicatlon skills to express neads and
 enhance health. '
5. Create and implement a nutritional health plan using a declsion
 making process that Inoludes dietary recommendatlions.
7




. In middts school health education at Caledonia High/Mtddte school
_the content areas of maln focus and learning are in mental and emotional
' health, Injury preventton and safety, personal health, famtty Itte. prevention and
control of disease, substance use and abuse, nutrition, and body sy'Ste'rns and
._ how they work The Iessons presented to the students wil! be performance-
based and will Include knowledge and skllls comblned with attitudes to create -
a healthy Iearning_ environment for all students (Lochnsr. 1,994). _
Effective teachers use a 'w'lde variety of teaching strategies to encompass
a dlverslty of Isarnlng styles Whereas lecture and direct teaching have beaen '

- predomlnant methods in the past, the Minnesota Graduatton Standards

challengs teachers to insorporate many addltlonal actlon oriented strateglss.

where Iearnsrs are acttve partlcipants (Brothen & Endsrsbe 1999)
By utllizing a variety of tsachtng strategies, students become more
~ actively Involved In thelr learning experiences (Klein, 1992). These strategles
allow for more performance-based assessments. The following list of different
health education teaching strategles illustrates examples of how teachers can
shift teaching strategles from traditional towards performance-based education,
Role playing o
 Cooperative learning
Class discussion
Simulation activities
Work at stations
Portfolios
Small group work
Fleld trips _
Family/community activities




_ ' Evidence file cards '

Trtal by ]ury

TV game/talk show
Debate

'_ Health/wetlnees fatrs

' Student self- evaluatton
Intervlews

Surveys

Newslettors _

Video presentations

Case studies
Students logs/journals
Group processing
- Student dsmonatratlohs
“Inquiry/investigation
Student observation/analysis
‘Teacher observation/analysis
Learnlng actlvlttes for students provlds Ideas for performance whicha
student can use to address both the areas of healthy decision making and apply
to spsctflo risk behavters (Ames Trucano. Wan, & Harrls 1995),
The primary goal of assessment Is to Imptove student Isarntng and
' fclassroom tnstructton. The ABCs of agsessment should be the teachers
' gutde (Brothsn & Endersba1 1999)
Authsntlc Do psopla use this information or these akills In the raal world
ths way | am asking my studsnts to uge them? '
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Bias free - Do all students have an opportunlty to be successful dotng

this task?
. -Oonstruotlvlst Are students maklng the decisions and doing the thlnking _
in this work, or are they slmply following my directions?
. Devolopmentally Approprlate - Does thls work reflect the lntellectual
' physlcal and/or psychologlcal development of my students..
~ Embedded - Is this task a part of the natural flow of classroom
a’ctlvltles r’ather than separate and ISOIated from the learning?
~ Focused - Does thls task reflect the content studied as well as
'my Instructlon? Do the content the lnstructlon and the
assessment tasks ask my studsnts to demonstrate the learnlng
required In the lesson? ' _
 Generalizable - If my students can do these tasks, can | be reasonably
certain they possesc the knowledge and skills cailed for in the whole
' Iearnlng ob]ectlve? _ o ' _ '
High In Rigor - Does this task require my students to think and
_ demonstrate a challsnglng Ievel of knowledgs and sklll?
Interestlng WIII thls task engage my sludents and me?
The assessment of a student 8 knowledge and skllls related to the
standard s an on- golng Process of Instruction, The teacher as the assessor ls
' obllgated to go the extra mlla to find a student's strengths and weaknassss. '
Assessmsnts that are golng to be used to evaluate studsnt achtevement cf
speclflo oblectlves will be an assessment of a studsnt‘c knowledge and skillg
related to the performance or dsmonstrallon of & student’ 8 acquired learning
| .(ngglns. 1997). Assessment ol acquired Iearnlng s organlzod into ascessment
packages wlth one of more tasks to be ccmplstsd by ths student and svaluated .




1 1

o by both the teaoher and student Students oan rework tasks if they want to maks .

tmprovsments Tasks wil be tests of performance tasks (demonstrations) to
! -'show evidence of mastsry in a real or simulated situatton ' '
' Ths heart of tho performanos task [ the product a student creatively
_ produoss either alons with a partner or in oooperatlvs groups The learning
occurs as the student oomplstss prsestabllshed criteria on a ohsokttst and is
evaluated by htm/hersslf or another studsnt and the teaohsr. The teacher then
' svaluates ths quallty of the studsnt s work using a prsdstsrmtned set of critetia.
A list of quatitlss used to desonoe tudsnt tsarntng at vartous Ievels of '
_aohtovsmsnt s described below. Tsaohers oonsldsr specific criterla to maks
.fooused holtstto judgments about student work. A four polnt scoring soals s
-used to evaluate student work, A score of four Is outstandlng work for studants.
a score of one stgnlftss work that is well below what Is sxpeotsd When a
"student has dsmonstratsd all parts of the Issson the orlteria Is used to svaluate -
“how well the student has performed on multiple tasks over a period of ttms
' '(Mlnnssots Departmsnt of Chlldren Famlltes and Lsarnlng. 1999)
Al criteria In a level must be met for that score to be glven:
Level 1 Crlterla S
In understanding and applying decision making processes, the student
- demonstrates that the understanding of concepts s superficial or
‘Inconsistent, - o
- demonstrates that declslon making Is not clearly understood.
- demonstrales some evidence of ability to analyze Issues or use
. ' Processes lndspsndsntly ot consistently, '

- displays some Insight Into issues or decision making




lovel2Cttora

~In understandrng and applylng declsion making processes the student

- demonstrates adequate grasp of essentlal declslon making

concepts. ' _

- shows adequate abllity to analyze and communicate using_
appropriate concepts, processes, and vocabulary. .

- applies decision making processes to issues and makes decisions.
In understandlng anc applylng dsolslon making prooesses the student .

' demonstrates strong grasp of ssssntlal information and '

- concepts. '

' demonstrates comprehenslon of deolsion making processes.

- analyzes Issues and oommunlcstes choioes us|ng oonospts. '
processes, vooabulary, and research skllls oorreotly

. applies decision making processes to make dsclsions

- according to criterla and to defend cholces adequately,

L ovel 4 Griterie

In understanding and applying decislon maklng processes, the student

- demonstraies strong grasp of essential and advanced '
'Inforrnatlon and concepts and the connection among them.
demonstrates advanoed comprehenslon of decision maklng

OrOCess.

- analyzes issues effectively and communicates choices using

-advancsd concepts, processos, vooabulary. and research skills.
- applles dsclslon msking prooessos to make declslons based on
establtshed oriterla and to defend choioes effectlvely
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T_imm _
- The tlmelins for completion of this terminal project will be thrse school
' ysars The first year of the pro]ect conslsted of passlng the referendum to burld
the new mtddle sohool In the community of Caledonia. Throughout that year
. "comrnlttss of concerned and lntersstsd personnsl were formed and met

mcnthly to bralnstorm and share ldsas about the concept of the new rnlddls

school, it's phuosophyt how it would be set up, and how it would run. Along with @

the mlddls school concept underway, health eduoatlon unlts from this pro]eot
have been implemantsd and used at the seventh and siqhth grads level, wlth
approval from ths currlculum coordinator.
' ' By May of 2000 It Is antlclpated thst the architecturs for the new bullding _' '
will be out Into place. The completion date for the structural building would then
bs Introduced The mlddle school oommlttae will contlnus to msst and carry on
' -wlth the process they have started of the mlssion and purpose of thslr sxlstsncs. --
~In January of 2001, the spsclallzsd health sducation classroom teacher will
.' ]prsssnt to the administration and board membsts of the school district the Intent
and ratlonsls to Integrate a comprehensive school health education currlculum

~ This currlculum will Include a scOps and sequence of healthy decision making

" and thc importance of llvlng healthy livss for sixth, seventh, and slghth graders.

-Bsglnnlng’ In the 2002 school year, the hsalth education curriculum wlll
be lmplsmontsd and lntsgrated throughout the school year to students n
grades slx, seven, and slght by the spsclallzsd health sducatton teacher of that
school distriot. - '
Conclusion of the school ysar 2002 2003 will warrant an evalualion of
the effectiveness and assessment of the outcome of the curricula. In addition, a

. plan to contlnue dsvsloptng, Implsmsntlng, and disseminating relsvant hsalth

- lntormatlcn to ths mlddle schoot students will bs opsratlonat




~ SECTION Il
RESULTS AND CONCLUSIONS
' The majority of effort in destgntng this project conslsted of reevaluating
~ the existing curriculum and developlng new currlculum to best serve tho

studants In dellvertng relevant information. This process involved starting wlth

the proposed new qraduatlon standards outcomes developed by the Mtnnesota

' Department of Education. The comprshenstve and content outoomes were

written by the Mlnnesota Department of Education, s0 this step was already
'oompletod The educators’ role involved using these preextsttng guldelinss to

- allgn the course or grade outcomes and the Iesson outcomes to the

L. >mprehehsive and content standards In addttlon assessments were

dovalopad to assure that students wil be asssssad In aooordancs wlth the

atorementloned crlterla. _ . .

Because the graduatlon standards are a relatlvety new conoept to '
toaohers In Mlnnesota. It was tmportant to utllize as many rasources as possible
- _when tntegratlng it into the ourrlou!um. Educators should seek a varlety of '

- Informatton tncludlng semlnars and workshops litaraturs, Departmont of
_ t:ducatlon offerlngs and shared sxperlonoes {Link, 1994), _
' Ths Minnesota Departmont of Eduoatlon provides a myrlad of Infcrrnatlon
pertalnlng to the graduation standards. At the onsot of this project, the wrtter had

B the tortunate Opportunlty to be involved In course offertngs from tha state of

~ Minnesota aboult Graduatlon Standards and thelr Implementatton Into tho
' 14




classroom The summer courses offered by the Mlnnesota Department of i |

. 'Eduoatlon synthesized all of the aSpacts of the graduation standards Models of
. -decrsion maklng werea provided to assure a network of cooperatron with

| _teachers in the same discipline when lnoorporatlng the graduation standards
into their program . _ _ '

- The methods used in development of this project started with obtalnlng
as much informstlon as posslbie to galn a clear understanding ot the
,phrlosophy behlnd the graduation standards. Onoe sufficient ressarch was
studiad outcomes were written for middle Ieyel health education classes.

The Minnesota Department of Educatlon developed proposed _
o graduation outcomes including comprehensive and ccntsnt standards. Lesson
ob]sctives were dsveloped N praparation for the proposed new graduatlon rule

- of 2000 that has been recommended by the Minnesota Department of

o Educstlon In spite of the state's adoption or rejection of the graduation

standards educators do benefit from the prtnclples supporting graduation

_ standards The philosophy of the graduatlon standards states that every student
can Iaarn 1 glven the time and opportunity (Brothsn & Endersbs 1999). Thls
performance based Isarner-centcrcd approach focusss on what is belng

~ learned as opposed to what Is being taught. , _ _

The materlal was dsslgnsd for mlddle lovel studsnts at Caladonla High

'School. The objsctlves Wwere aligned to dovetall with the proposed cutcomes of

' the Minnesota Department of Eduoatlon whlle addrosslng the needs of

teenagers.
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. Concluslons |
_ By foIIowmg the procedures dsveloped for this project, ssverai
' 'obssrvations have been made. Ths Process has encouraged the writer to
reevaluate the prevlous curriculum and to deslgn new units to produce the most -
benefit to the students. Using the combination of the old curriculum mixed with
- the new ailgnsd standards the writer was allowed the opportunity to dstermlns
what the students shouid acqulre from the presented materlal.
Most educators take a backward approach to deciding what will be
taught. Admittedly, teachers elther "teach to the test” that has been ordered from' :
textbook company of another test manufacturer or they teach according to
what thsy find to be most retevant and give a test to students that contains
. _informstion not covered In class (Link 1994 n. 12), Using the heatth education '
standards model only curricuium that was considersd relevant or necessary to
the process of healthy dsclslon making was laught.
We need to motivate children to manage thelr own ilvss instsad of trylng
to paok as muoh knowiedge, skilis and values Into their heads ss posslbie

~Limiting the material to be included N the currlculum would be most ussful It is

_ staggering to reallzs the muititude of information that is dellversd to students

“that is quickly torgottsn. because it lacks signlficancs (Pollock _& Middlston. '
~1994), Students like to learn material that Is relevant to thelr lives, It does take
time to design and aiign standards using the hands on approach to learning "
verses the traditional msthods however, thess methods allow students the
oppcrrtunlty to be more Involved in the Iearnlng Process. '
- Atter the course and lesson outcomes have been aligned, ssssssmsnts
should bs prepared to dstermlne If the ob]ectlves are met, Students would be
Informed about asssssments, so there would be no "surprisss"_ or questions
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' "that were not covered in class This method of assessment woutd hopefully o
'reduce test anxlety, SO students would not feel undue pressure when the time I
' cams for assessment ' '
The shift to gradlng a dlfferent form of as sossment or skllt alonq with the '
..nsw sccrlng cnterla would involve adaptations by both student and teacher. An
'open-minded attitude woutd be recommsnded wuth the Use of this project, along
~ with the teacher utllizing Instructionat materlals to enhance the hands on
} '!sarntng style. In the end, Iooklng for the same resutt did the student

- dsmonstrate knowtedge ot the destred outooms and If so, to what degree?
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SECTION IV .
DISCUSSION AND RECOMMENDATIONS

A coordinated approach to school health Improves children’s health and

thelr capaolty to learn through the support of tamilies, schools, and oommunitlss o

' working together (MN Department of Chlldren Famllles and Learning. 1999)

~ Comprehensive school health ourrlculum Is about keeplng students healthy

over time, reinforcing positive healthy hehaviors throughout the sohool day, and -

maklng it clear that good health and learnlng go hand In hand (Mesks & Helt
1992) The new Minnesota Graduation Standards offer students the Information -
_'and skills they will nsed to make good healthy deoislons In thelr life, '
' The standards devsloped by the Mlnnesota Departmsnt of Educatlon
~allow for flexlbtllty and avatlablllty ot lnstruotlon to lntegrate lnto a ourrloulurn ln .
taot thsse comprehensive and pertormanos outoomes should havs boen
included in teachers lessons for many years Many teachers already have used
~ these skllls set forth by the comprshsnslve and pertormanos outoomest On the
other hand for the sake of expsdiency, educators may tlnd it demandlng to
create l6ssons In which students take a more active role In the educational

' prooess The hands on approach may take more organlzatlon but with hopes '
' that studsnts are more rnotlyated and retentlon Is greater.
Sohools can do more than any other lnstltutlon to Improye the well- -belng

of ohlldrsn and youth, Eduoators alone cannot aohleve what a sohool and

community can achieve togsthert When or If human needs are not being met al

home, It becomes cruslal to Include these teachings in the schools. The difficulty
L _ , _




oxists In assessing if these nee’ds are respected outetde of the classroom.

Mommandation

1 It is recommended that one does extensive iitorature review before
writing performance baeed objectives, .
2. Beoause ohangee are being made oonetantly-, it Is imperative |
to keep informed about the latest health curriculum deveiopments.
3. It is benefloial to start impiementing of graduation standards

in the eariy grades so students are famlllar wath them when
they get to the high school,

4. Once outcomes have been developed and aiigned enriohment

and retesting opportunitles shouid be integrated to make the procese '
complete. '

5. Fteady accoss ot performance based health Iessons eltouid

be appiioabie for other oiassroom teaohers.
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~ Scope and Sequence of Middle School Health Education Curriculum

Mental
: Health

 Safety
tducation

~ Famlly Life

Se_x _ duo’a’tio'n'

~ Communicable
Diseases

: Dr'ug '
Use

Body

Systems

Nutrition

Grade 6

“-Achieving weliness

and % d mental
health '

Strengthening self-

“concept

ald
-Performing the
h.e'lmllch maneuver

-Responsibllities In
relationships

-Progression of

- sexual feelings
and affection

-Classlfl_catlons of
diseases N
-HIV transmission

-Refusal skills usad to

stop drug use
-Dangers of drugs

-Healthful decisions

- thatinfluence body

systems

-Analyzing dietary
' I3uldel!nes
-Healthy ways to gain
and losg weight

-Rules for givlng first

Grade 7

-Good mental heallh
-Making responsible

decislons
-Peer pressure

-Satety guldelines
and safety

- grocedures
-Performing the
heimlich maneuver

-Understanding
sexual feelings
and body changes

-Skllis for -
relationships

~-Slgns, symptoms,

treatmentand
prevention of
diseases

-Dru free Iifestyies_
-Resistin Fressures
to use of illegal

-Effects of drugs

~ drugs

-Care of body

- gystems

-Structure and .
function of body
systems

-Nutrient functions
-Six classes of

 nutrients
-Decision making

 Grades
-Evaluating guldelines 8
- for responslble R
decision making

-Leading causes of
- Injurles and acclidents
-First Aid procedures
-CPR performance

-Advantages of sexual &

~abstinence j ok

-Dating and sexual
behavior

- -Pathogens transmitted
and cause of disease
-Transmission of
HIV/AIDS

-Promoting a drug free
society
-Refusal skills and
resistance strategies

- «Health behaviors -jthﬂ_t |

influence the structure
of body systems

-Planning meals to

follow dietary ,
Euidellnes o B
-Analyzing food labels |
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ACKade on vecision Makina

§ .
OIMANCE

Uit Tople and Learner Outcome

“Making healthy declislons to be able to live in a responsible and disciplined
manner. - -_ R -

~ Teacher Notes:

Giving students multiple opportunities to practice using decision making skills
- through role playing activities, Is an essential part of responsible deciston
making strategies. Providing classroom experiences such as role playing,
discusslons, lectures, guest speakers and readings that give students real-life

- examples of having to face problems and making good sound decisions when

problems or choices arlse,

Provida real-world situations where decisions have to be made. include a

- variety of individuals from different age groups and backgrounds and how they

face thelr probiems. Discuss different kinds of situations that students face on a
dally basis where decisions have to be made.

~ Model decision making steps, identifying the steps and consequences, o
evaluating options and making recommendations along the way. Help set the

scene for writing a journal or daily entry where decisions have to be made and

then recorded,

Prepare students for the role playing by demonstrating and discussing effective
“communication skills and refusal techniques. Brainstorm with students

situations and behaviors that can be harmful if a bad decision is made. Provide

~ class time for students to work together to write situations and practice role

- playing.




MMHMW
Grade Level: Middle School
* Toplc: Responsible Decision Making
‘Promote: Good mental health by being able to make responsible decisions

Learner Outcomes: What students should know

- how decislons may effect my heaith
- how to make wise decisions - - -
- identify the advantage of handllng perscnal problems one

stepatatime
- the steps In declston maklng .
. the effeclive use of resistance skills
- the effective use of sharing feelings by ]curnatlng

' Task Descrlpttcn.
~The students will develop a ]ournal ccntatnlng datly entrles of feelings and
“thoughts that take place Iin their daily lives along with decision making situations

that they encounter. Students will conduct an interview and share resutts in
journal entries.

~ Product:
A journal booklet containing:
1, Feelings
2. Thoughts
Central Learning:

Living life in a responsible manner contributes to mental-emotional health




Responsible Decision Making

- The students will brainstorm a real-life sltuation where a serious problem or an
- important choice has to be made. Be sure to review the decision making o
process and then apply the decision making process to the situation. Describe

each of the following: : . ' . -

" the problem - define exactly the problem you face in the situation
" cholces - describe at least two different cholces you have in
responding to the situation - _ I
" the consequences of each cholce - describe the consequences that
could result from each different choice and what is the right choice
" make a recommendation - based on this process considering your
cholces and their consequences, recommend a responsible choice

- that would be the best choice

- A, With a partner or team of classmates students will write up a scenario of their
~real life problem/cholce that has to be made. Declde together on a realistic
situation and setting for the scene. In writing, describe the situation, characters,
~ and the Influences that impact the characters and the scene. Turn It in to the
~teacher to be looked over and approved, . A

B. Students will ther role play situation using the decision making
~ process as part of their role play activity,. -

C. Class discussion will oceur after role play to share thoughts about
result of decision made. Healthy or not healthy? :

Students will begin a journal booklet with recording dally thoughts and feelings.
Journal entries will include sharing emotions and thoughts of daily class

- activlt'les. _inte_'ractions' with others, friends and peers, family encounters and any
“Interactions that would want to be shared on paper. -
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Teacher will discuss that the stressors young people experlence diractly affect
their heaith and well-being. Students and teacher will brainstorm a list of these
stressors and write them on the chalkboard, Some of these stressors might be:

" difficult peer relationships
* difficulty In school
* poor self-esteem
* moving -

“ death In the family

" divorce in the family

* worrying about an event

Taskd

Students will write a paper about a real life or macde up scenarlo of a serious
problem or cholce they have had to make or encounter in their life and the |
results of the situation using the decision making steps to record problem,
choices, consequences, recommendations and evaluation of choice made.

- Students will conduct and oral pre'sentatlon with class, sharing problem solving

paper and the results and than record feelings in journal about class
presentation. I - . D .

_ ‘Students will conduct an interview asking someone in the community about a
grave decision, problem, choice that they have had to make in their life.
Students will record interview on paper to be turned in and also énter into their

journal their feelings of how the oral interview went.

" Interview has to be made with an adult ither face to face or over the phone.




Teacher

Task 1
~ Scenarlo of declslon maklng process
| wrltton up.

Role play doclslon maklng stops to
resolve sltuation. '

- Task 2
Journat entries recorded daily, .
~including feelings, interactions with
others and stressors In er |

Task 3
__Deolsion making paper including
- steps to help resolve situation.

Oral prosentatlon to class about
' -deolslon making process,

Task 4
Conducted interview with a
community member and turned
~ written results In,

Journal 'entry of Intewiew rooordod. '

Completed ]ournal booklet of dally
entries handed in. ' -
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(The Middle Level)

' Scores are ranked 4 - 1 wlth 4 balng hlghest score and 1 belng lowest

- Sc.ores reflect a professlonal ]udgment based on multiple evidence of sustalnsd

student work over tlme.

E&EMELABX -To recelve a score of 4 a student

Demonstrates use of content knowledgs wlth thorough integration of
~ advanced knowledge and skills. -
Analyzes Issues, skills and Inlormatlon by connecting all essentlals plus '
‘some advanced components, illustrating a range of interactions and
using a broad speclallzed vocabulary with precision.
- Applies process and concepts of decision- making that are tallored to
situations, evaluates and defends on the basls of valld, well-considered
~ criterla, and conslders a broad range of Impacts on the lndlvldual and
Interests beyond the Individual. ' '

' EBQ.E]QLEM *To 'rQCeIVe a score of 3, a student:

Demonstrates use of content knowtedge through an lntegratlon of
essentlat knowledge and skllls. '

Analyzes lssues skills and information by connsctrng all essentlal
components Itlustratrng key Interactlons and using speciallzed
vocabulary approprtatsly - ' ' _
- Applies processes and concepts of decision- maklng appropriate o
situations, evaluates and defends bassd on valid criteria, and
considers impacts on the individual and interests beyond the Indtvldual -




"~ NOVICE -To recelve a score of 2, a student;

- Demonstrates use of content knowledge through a llmlted Integratlon of
‘essential knowledge and skllls, _

- Analyzes issues, skills and Information by oonneotlng only the most
~ obvlous, essential components, lIlustratlng only ths most obvious
“interactions and using appropriate vocabulary.
Applles processes and concepts of declsion- maklng machanlcally, with

~ attempts at some consideration of the speclfics of situations, evaluates
and defends based on limited and questlonable criteria, and attempts

consideration of impacts on the individual and on interests beyond the
lndlvldual
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EMERGIN G -To receive a score of 1, a Student' '

Demonstrates use of content knowledge through a limited lntegratlon of
~ some of the essential knowledge and skills,

- Analyzes Issues, skills and information by oonnecting a few of the
essential components llustrating with limited awareness of only the
most obvlous interactions, and using general vocabulary.
Applles processes and concepts of declsion- -making mechanlcally, wlth
no regard for the speolflos of situations, evaluates and defends based

- on missing or faulty criteria, and has limited awareness of lmpacts

‘Teachers Score

Comments:




~ APPENDIX C
FAMILY LIFE/SEXUAL RESPONSIBILITY UNIT
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EE. Olnl o k". on Farr L.'
~ Uni Topic and Learner Outcome:

IUnderstanding s'exual r'espOnSEblllity and the relationship of physical, sdoial and
mental health during adolescence. . _- -

Teacher Notes:

Discuss with the students the kinds of sltuations students In the community face

related to sexual responsibility. Lead students through a mock decision-making

- situation. Model defining the problem, Identifying the options, determining
consequences, evaluating options, and making recommendations. '

Provide classroom experiences such as readings and discusslons that provide
students with Information about abusive and harassing behaviors. Explain how
sexual advances or other visual, verbal or physical conduct constitutes sexual
harassment. Describe how both young women and young men can both be

- victims of unwanted sexual advances.

Provide materials and methods for oreati'ng public service announcements,

Prepare students for role plays, demonstrate and discuss effective
communication skills and refusal techniques, Brainstorm with students
~ situations and sexual behaviors that are harmful. Provide class time for students

to work together to write their situations and practice role plays.

Discuss life goals and goal setting with students, Diagram a model! life timeline

for students. Discuss events and milestones they may want to include in their
- timelines, Provoke discussions about what it might take to reach their goals.
~ Also, Include the time span and increments the students should include.




- Famlly Life/Sexual Respon pility Perfo l-::' '
Grade Level: Middle School '

Toplc: Sexual Responsibllity

Promote: Healthy understanding of body changes and sexual responsibility .
during adolescence, - - - ' o

‘Learner Outcomes: What students should know and do

- understanding of puberty changes
- how to prevent communicable diseases
- how to prevent HIV/STD Infection
- understanding of preventative and non-preventalive birth
controls S o R .
~ how to avoid pregnancy -
- sexual responsibllity decision making -
- understand the relationship between physical, soclal, and
~mental health during adolescence . -
- how to apply decislon making skills to analyze health issues
- demonstrate communication skills to express needs and
enhance health : S - _
- understand how health related decisions are Influenced by
internal and external factors (abllity, family, peers, risk)
Task Description:
The students will create a public service announcement describing how to
recognize and respond to harassing or abusive behaviors, Develop two
alternative timelines for their life, Compare the time lines in a summary
- statement. Design and take part in a role play demonstrating sexually
responsible behavior., o - -
Product:
1. Public service announcement.
2. Two timelines for life. -
3. Role play.
Central Learning:

Use evidence and r’ea‘s_o'nlng to explain and support idea.




; Lite/ . “ ealsie :

‘The students will create a public service announcement describlng how to
recognize and respond to harassing or abusive behaviors, Student s N
responsible for communicating to a another group of students how tc reccgniza
and respond to harassing or abusive behavlors .

_ Declde on the klnds of behaviors you want to address in your message. Use
~ resources, class discussions and reference materials to gather background
~ information, facts and examples of abusive and harasslng behavlcrs. _

Gather the following infcrmatlcn.

‘ 8 defmltlcn of harassment or abuse -
examples of behavlors that are abusive or harassing
ways to recognize these behaviors -
. *ways to respond to these behaviors
* the legal and soclal consequences of the behavlcrs
* hcw to rapcﬁ harassment or abuse

Then create a publlc servlce anncuncement fcr students |ncludlng the
precedlng Information,

A possiblo format would be:

* Start with a strong examiple. _
* Deflne the behavior in the example.
* Explain how you know what kind of behavlor it s
- * Explain ways to respond to the behavlor.
* Explain what the best response may be and why.
* Include both the Iegal and social ccnsequences of the bahavicr. _

Make your publlc service anncuncement powerful and persuasive. It should
convince students to recognize these negative behaviors. It should help _
students know how to respond if lhey are the reclplent of abuslve ot harassing
-_,behavlcrs -




| |

_ lmagtne someone 'S Iife from btrth to death. Develop two alternative tlmeltnes for .
- this person’s life. -

A. First develop a tlmeltne for what you vlew as a very desirable future for that

person. Start with their birth, Mark milestones like learning to walk, the arrival of

younger siblings, the first day of school, and special events. Include meaningful
“experiences like trips, vacations, schoot memorles, moving and family changes.
Use symbols, drawings or plotures to represent specific events.

B. Oomplete the tlmellne up 1o the present including high sohool graduatlon,
~ career goals, promotions, Also include other milestones such as marriagse,
“children, purchasing a home and trips. tnctude any other stgmflcant Items that
'--you would constder tmportant '

- C. Develop a second timeline for the person’s life that Includes the same past
“but a different future. For the second timeline, assume that they became a teen
parent. Mark the birth of their child. Make note of the significant events in the
~ child’s life that will Impact the teen parent, Imagine how thelr goals might turn
out differently with the responsibilities of a child to care for. Make sure the
.ttmeltne s a reeltetlc one glven the Impact of early parenthood

‘ Im.a
The students will wrlte a paper about outlines demonstratlng the declslon
-maklng approach to sexual reeponelbltlty

~ Include in the paper:-

* dlfferences In the timelines

* the changos that ocourred as a result of the early parentheed
* possible internal/external Influences affecting sexual declsions
phyeloal soclal and emotlonal factore atfeottng sexual decistons




:App'ly the decision making process to the sItUatlon. _

Describe each of the following:

*the problem define exactly the problem you face in the situation

* choices - list at least two different cholces you have In responding
‘to the situation

e ' the consequencesof each cholce - describe the klnd of
consequences that could result from each different choice
* make a recommendation - based on this process and consldering

‘your choices and their consequenceb, recommend a responslble ;
response -

Task 4
Design and take part n a role play demonslratlng sexual responslble behavlor.

A, Work wlth partner or team of classmates to write role play demonstratlng
“sexually responsible behavior. Decide together on a realistic situation and

- setling for the scene. In writing, describe the situation, the characters, the

~ Influences that impaot the characters and the scene. Include the klnds of

pressures that young people face in thelr relatlonshlps with others

B, With pariners take turns praoticing refusa! technlques In your role play

situation. Present role play in class, Take turns playing the roles so that you
have a chance to be the one who says, “no” at least once.

-Durlng the role play when you use refusal technlques* '

* uce the word “no" at least once -
* use an alternative form of refusal message
* Include a reason in your refusal meqaage
- * repeat the refusal .
- * suggest an alternative
*send “I' messages




Task 1 -
Publlc service announcement effectlvely
_-conveys accurate Informatlon.

Examples of abuse and harassment are
- realletlc.

Public: service announcement adequately
addresses all the required elements:

definition of abuse, examples of abusive .
behaviors, ways to recognize and respond to

~ these behaviors, legal and soclal consequences,

'and how to report harassment

- Task 2
Tlmellnes represent reallsiic mllestonee

Reallstlc changos ocour as a result of the
~ early parentheod

| Task 3
Differences in time Ilne descrlbed clearly In
paper,

Included in summary paper; Internal and
extornal influences, options, physical, soclal,
and emotional lnfluenc.es consequences of the
options, and declision making process are all
clear, realistlc and understanding of sexual
'responelbllity - -

o Task4
Role play sltuation described Is reallstio for
adolescents, and refusal messages
communicatesi. -




(The Middle Level)
" scores*are 'ranked 4"-' 1 with 4 being highest score and 1 being IoWest'
Soores reflect a professlonal ludgment based on mulllple evidence of sustalned

sludent work over time

E}SEMELABX -To recelve 'a score of 4, a student:

Demonstraies use ol content knowledge wlth thorough lntegratlon of
advanced knowledge and skills. o
Analyzes Issues, skllls and lnformatlon by connectlng all essentials plus '
~ some advanced componenis Illustreung a range of Intoraotlons and -
- using a broad spaclalizad vocahulary with precision. _
- Applies prooess and concepts of declston- maklng that are tallored to -
situations, evaluates and delends on lhe basls of valid, well- considered

criteria, and conslders a broad range of lmpaots on the Individual and
“interests beyond lhe lndivldual '

EBQ_E@E_NI To recelve a $core of 3 a student:

Demonstratee use of contont knowledge through an lntogratlon of
‘essontlal knowledge and skills, _ - '
- Analyzes Issues, skills and information by connecting all essentlal
oomponents Illustratlng key lnlerectlons and using spoolallzed
- Vocabulary approprlatoly _
- Applies proceoses and concopto of decislon- maklng epproprlate to
situations, evaluates and defends based on valld criterla, and

~ conslders Impaots on the Individual and Interests beyond the Indlvloual.




_ M;MD_E To receive a scole ol 2 a student

' Demonstrates use ol content knowledge through a Ilmltsd lntegratlon ot

- essential knowledge and skills, o '
Analyzes issues, skills and intormatlon by connecting only the most

~ obvious, essentlal oompononts llustrating only the most obvlous
“interactions and using appropriete vooabulary _
Applles processos and concepts of deoision-making mechanically, with

_ ettempts at some conslderatlon of the specifics of situations, evaluates
and defends based on limited and questionable orltorla and attompts
oonsideratlon of Impacts on the indlvldual and on interests boyond the _
individual ' -

EM:LQ .To receive a score of1,a student:

Demonstrates use of content knowledge through a limited lntegratlon of

- some of the essential knowledge and skills.
Analyzes lssuos, skills and lnformatlon by oonnecllng a few of the
essantial components, lllustrating with limited awareness of only the
most obvious Interactions, and using genoral vocabulary. _
Applles processes and concepts of declslon-making mechanically, with
nNO rsgard for the spoclflos of situations, evaluates and defends based
on mlsslng or faully orltorla and has limited awareness of impaots.

Teachers Score

-~ Comments:
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‘Unit Tople and Learner Outcome:

Preventing and réspnnding to accidents, llinesses and Injuries.

- Teacher Notes:

Lead classroom discussions and assign readings to students that help them -
examine behavlors that lead to unintentional injuries. Have the class brainstorm
a list of unsafe behaviors that are typical of adolescents in the community,
Discuss the factors that Influence young people's chances of taking part in
insafe behaviors, Have students generate a list of unsafe behaviors. _

Introduce students to the acoident chalin by modeling It in class using an
example of accidents from the newspaper, television, or your own knowledge.

Create a diagram of the accident chain on the board with each of the five factors
- as part of the accident chain, Introduce the concept of breaking the accident
chain by changing the situation, the unsafe habit or the unsafe action. Guide
students to develop thair own accldent chains by using their imagination and

knowledge of risks young people face.

Lead a discussion on the factors that Influence young people to get involved In
unsafe situations. Help students analyze how the physical, soclal, and mental
pressures of adolescence can lead to poor decisions. Violent situations are

_those that can be of most danger to students, N

Provide Instruction and readings about how to handle emergency situations
and applying first ald procedures, Teach students how to handle and respond to
specific common injuries In an approved manner. Help them understand

~ procedures for dealing with burns, sprains, and brulses, broken bones, bites

~ and stings, heat exhaustlon, fainting and nosebleeds.

- Teach students to recognize situations that require first aid for choking,
understand the steps to take if a chlid or adult is choking, understand what
cardlopulmonary resuscitation (CPR) Is and how 1o recognize when someons

needs It and how to get help, - ' o

~ Determine whether you want to Include an written test on students' acquisition

of knowledge on emergency responses.




o Provide students access to basic first ald books and resources. Provlde'
- guidelines for developing their own first aid handbook. Develop a list of
emaeargency situations as toplcs for the handbook Iike the following

- poison Ingestlon
- drug overdose
- external bleeding
- heart attack
- sprained ankle
- choking on food
- burns all degrees
- broken bones
- frostbite
- hypothermia
- stroke
- shock
- obstructed breathing
- head Injurles .
~ ~ heat stroke, exhaustlon
N 4 [o1:]:] bleeds
falntlng
bee sting and bltes

Provide guldellnes for olassroom demonstration. Discuss and demonstrate the
- use of props and or medical supplles. Gulde students as they practice response
technlques. - o




 Grade Level: Middle School
Tople: Preventing and Responding to Accldents, linesses and Injuries

Promote: Knowledye and awareness of strategles ta prevent accidents and
What to do In case of sudden injury or llness.

Learner Outcome: What students should know

- strategies for preventing accidents and environmentat
‘hazards o o '

- what to co in case of sudden iliness and Injury

- how to apply a decision making process to analyze health _
issues and attain personal goals S

- how health related issues are influenced by Internal and
oxternal factors | S

Task Description:

The students will complete an accldent chaln for an unintentional Iinjury or _
aceident and explain how to break the chain. The students will design a section

~of a first ald handbook. Demonstrate a first ald response.
 Product:

", Accldent chain worksheet,

& Section of a first ald handbook,

3, Demonstration of a first aid response.

Central Learning:

Identify and explain the components of a task or Idea. (dontify and apply criterla
to make judgments about a product, situation ot idea,




 Safely and First Ald

Task |

- Complete an accident chain for an unintentional Injury. Use your experience,
- knowledge and imagination to create a situation that is a realistic one for young
- people of your age. Using an unsafe behavior that has actually occurred or one
- from the newspaper, from the television, or one brain-stormed by the student,
~ Write a scenarlo for the situation. Describe the events leading up to the

situation using the steps to the accident chain:

* the situation |
" the unsafe habit
* the unsafe act
“ the acslident .
* the results of the accident

Describe the accident itself and the injurles resulted from the accldent. Explain
‘how to break the chain. o - _ .

Reflect on the decisions and choices related to the situation and the unsafe -
actlon. Explain how the accident could have been prevented by conslidering ali
the elements for alternatives that would break the accident chain, -
* change the situation o
" change the events leading up to the accident
* change the unsafe action
Using decision making process of consldering alternatives, indicates how each
of theses changes could have prevented the accldent from happening.

~ Design a section of a flrst aid handbook. .
The students are responsible for creating a first ald handbook that Is conclse
and accurate and can be used to train another group of students In first aid

techniques. Students will select or be assigned a specific Injury or liness to
rese'archﬁand write about. ' . . . .




46

- Each student will design a section of the first aid handbook describing the exact
steps to take to respond to the iliness or injury. Conduct research on the topic
~assigned or selected. Use at least two sources in addition to health textbook to

research the correct response to accident or injury. Make sure sources are

~valid, reliable and up-to-date.

Design a section that accurately and effectively describes all the steps fo be

taken in the emergency situation. Include a short description of the symptoms of

the injury or emergency. Describe the appropriate response, List all the

~emergency steps to be taken in the correct order. Make sure directions are Clear

‘and easy to understand. Include illustrations or diagrams to clarify the
~ Information. Include the following Information for section. |

* Topic

- " Injury or emergency situation and its symptoms
' Step-by-step response procedure |

* Wlustration of procedure

* Identify sources

Students completed section will be added to those of the other students to make
a first ald booklet and duplicated for each class member. -

Task 3

Demonstrate a first ald response.

‘Each student will demonstrate the emergency situation researched,
- Demonstrate the approved techniques for providing immediate care for the

injury or illness until medical care can be supplied,

- Prepare and practice demonstration. In the demonstration describe the injury or
~ sltuatlon, explain the symptoms, demonstrate the procedute that should be -
‘used to respond to the emergency sltuation, mode! appropriate response

behavliors, and explain the procedures as they are demonstrated.




FOR SAFETY

o | Taskt -
- Sltuation described is realistic for age group

' Situatlon effactively demonstrates the
' _accldent chain,

Used steps to describe the accident chaln.
- Explained how to prevent/break the chain.

Task 2

Symptoms described In handbook ssctlon '
are accurate.

Inoludes approprlate steps tn handbook
~ for the condltlon..

Steps outltned are complete and In correot
~order, o

Task 3

First ald demonstration accurately descrtbes
~ the oondttlon. . .

‘Demonstration response Is apprOprlateto the
- condition modeling. o .

Steps demonstrstsd to the class are acourste
and In the correct order.

Overall demonstratlon of first ald sttuatlon Is
eftectively done.




'(The Middle Level)
_ Scores are ranked 4 - 1 with 4 being hlghest SCOre and 1 betng lowest.

. Scores reflect a professlcnal ]udgment deGd on multiple evldence of sustained

student work over tlme

o EXEMPLAB Y '-To receive a score of 4, & stu'dent'

- Demonstrates use of content knowledge wlth thorcugh mtegrattcn of
~ advanced knowledge and skills. .
Anatyzes Issues, skills and infcrmancn by connecting all essentlals ptus _
scme advanced ccmponents, Itlustratlng a range of interactions and
' uslng a broad speclalized vocabulary with preclsicn
Applies prccess and concepts of decision- maklng that are tatlcred to
 sltuations, evaluates and defends on the basis of valid, well- ccnstdered
crlterla and conslders a broad range of 1mpacts on the individual and
interests beycnd the indlvidual, '

- EBQEIQIENI .To receive a scoro of 3 8 student:

Demcnstrates use of ccntent knowledge through an Iintegration of
essentlal knowledge and skills, _ ' .
- Analyzes Issues, skills and Information by ccnnectlng atl essentlal
components, illustrating key Interactions and using speciallzed

~ vocabulary appropriately. '
- Applies processes and ccncepts of decislon- maklng apprcprlats to
situations, evatuates and dofends based on valld criteria, and
considers lmpacts on ths Indlvldual and Interests beyond the individual.
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. Demonsttates use of content knowledge through a limited integratlon of
essentlal knowledge and skills.
Analyzes tssues skills and information by oonnsotlng only the most

: obvlous essentlal components Illustraling only the most obvlous
mteractions and uslng approprtate vocabulary. ' o
- Applies prooesses and concepts of declston maktng mechanloally, wlth -
attempts at some consideration of the SpBCIflCJ of sltuatlons evaluates
‘and defends based on limited and questlonable orlterla and attempts

conslderatlon of lmpacts on the lndivldual and on tntorests beyond the
tndlvldual
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. 'EMEHQ INQ -To receive a score of 1, & student:

- Demonstrates use of content knowtsdge through a limlted Integratlon of
some of the essentlal knowledge and skills.

Analyzes Issues, skills and Informatlon by connecting a few of the
essential oomponents ltlustrattng with llmlted awareness of only the
most obvious lnteraotlons and uslng general vocabuiary.

- Applies processes and conoepts of declslonﬂmaklng msohantoally, with
no regard for the speotfios of sutuatlons evaluates and defsnds based
on missing or faulty orlterla, and has limited awareness of lmpactsi'

Teachers Soore' _

‘Comments:
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Ceriormance Package on Preventing Diseases

- Unit Toplc Learner Outcome:
Making healthy decisions to prevent contracting communicable diseases.
" Teacher Notes:

Present classroom eXperIenoos for students such as demonstrations videos,
lectures, guest speakers, readings that provide relevant information about

'communioabls diseases HIV, and STDs.

Provides students with information and/or Instruction about pathogens the
Immune system, the body structures and systems related to oommunioabie

diseases and ths transmission and provention of dissase

' Studsnts shouid know and undsrstand the followlng

. the varlsty of ways that oommunloable Illnesses are caused and

passed on to people -
- the pathogens (specific cause of a disease such as a bacteria or vlrus)

- how the body responds to infeotions and how the immune system

- works -
- the best ways to prevent oommunioable dlseases

- sexually transmitted diseases and the best way to prevent their

spread _
- what HIV is. how It affects the body and how It Is and Is not spread

“Provide studsnts wath Index cards for their card file..,. Dsoide on the number of _
cards to be rsquired Demonstrate completion of a card. Remind students to
‘complete cards based on classroom prssentations, readings research, and

other students inforrnation prssented
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Communicable

Grade Level: Middle School

TOpIC. I'-"rsventing Communlcable Diseases

-Promota* Healthy understanding and awareness of how disea-se are/are not
spread mode of transmlsslon pathogen that caussd diseass .

Learner Out'comes: What students should knew and do

how to prevent communicab!e diseases
- how to prevent HIV/STD Infections
- how to prevent pregnancy

- the signs and symptoms of health problems that affect
“adolescents

- understand sexual responslbtllty _
- the basic structures and systems of the human hody

- undoerstand the relationship between the physical, soclal and

mental health durtng adolsscsnce '

| '_TaSR 'DesCrlptton'

The students will create a visual dlsplay that diagrams a communicable _
disease, its cause and the body's response to the disease. The students will
complle a communicable disease card file with Information to aid with their .

visual display.

Product;

1. Vlsual display

2. Communicable disease card flle
3. Communtoable dtseass story and model of a pathogen

~Central Learntng:

Reprasent abstract deas through a written :prodUCt, visual model, or other

“means of communication,




Preventing Con

‘The students will create a yisual display that presents information about a
-~ communicable disease. Students should be creative with thelr visual display.

Create a display that s unique and different and allows for easy understanding
of the Information about the disease. . |

Information about the following:

" The student will select and research one communicable disease and gather

" pathogen -

" method transmission

"symptoms _ -

* long-term effects on on the body systems
*treatments = -

¥ prevention methods

All information needs to be Included ih display.

Task2

~ Prepare for presentation.

- The students will present their vlsIUaI display of findings to the rest of their
classmates and teacher. -
Task 3

The student will compile a communicable disease card file. Compile a card file

of communicable diseases based on readings, other students’ presentations,
diagrams and classroom activities and instruction,




For each disease the students will record the followlng Information:

* pathogen

* method of transmission
*symptoms |
* long-term effects on the body
*treatments

* prevention methods

- Students card file should represent a variety of diseases including common
~ diseases, sexnally transmitted diseasss, HIV, and diseasas that are of interest
 to student to research. Teacher will inform students of the number of card file
entries they are required to complete to accomplish this task. -
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Make sure that all the Information included Is accurate. _




_ Taski -
Vis ual dlsplay of disease Is complste

_ Pathogen of dlsease s accurately identltled.

Methcd of transmlsslcn Is accurateiy
' |dentlfled

Symptoms are described accurately,
Long-term effects are _describsd accurately.
Treatments ére dsscribed aCcurately.

Prevention methods are accurately connected
to the method of transmission.

. Task2
Presentaticn to classmates is effectively dcne

~ Task3
The card file demonstrates knowledge of a
variety of communicable diseases.

Infcrmatlcn on cards f: accurate and includes
all of the following:

* pathogen

* method of transmissicn

* symptoms '

~* long-term effects
* treatments
preventlon methods




(The Middle Level)

Scores are ranked 4 -1 with 4 bslng hlghest soore and 1 belng Iowest
Scores refiect a professional ]udgment based on multiple evidence of sustalned

student work over time.

E&EMELABX To rscelvs a score oi 4,as tudent:

- Demonstrates use oi content kinowledge with thorough lntegratlon of

~advanced knowledge and skills, , _
Analyzes issues, skills and informatlon by connecting all esssntlals plus
some advanced components, illustrating a range of interactions and
uslng a broad specialized vooabulary with precision. '

- Applies procer;s and concepts of declsion -making that are tallored to

sltuations, evaluates and defends on the basls of valid, well-considered
criteria, and considers a broad range of nnpacts on the individual and
interests beyond the individual. '

P_ﬂQEIQ_IENI -To recelve a SCOrs of 3, a student:

Demonstrates use of content knowledqe through an Integration of

essential knowledge and skifls. _
Analyzes issues, skills and Information by connecting all essentlai

cornponents, Iliustrating key Interactions and uslng spscrallzed
vocabulary appropriately '
r-\pplles processes and concepts of decislon-making appropriate to _

situations, evaluates and defends based on valld criteria, and .
- considers impacts on the individual and Interests beyond the individual.




NOVICE -To recelve a soore of 2, a student

Domonslrates use of content knowlodge through a limited lntogratlon of
essential knowledge and skills, o
Analyzes issues, skills and information by connecting only the most
obvious essential components, illustrating only the most obvious
Intaraotions and using appropriate vocabulary

Applles processes and conceplts of deotslon-maklng moohanioally. wlth -
attempts at some oonsldsratlon of the Spaolllos of sltisations, evaluates
and defends based on limlted and quastlonable criterla, and attempts
conslderation of impacts on the Indlvidual and on Interests beyond the

Individual.

EMEBG NG -To rooaivo ascoreof1,a student

Demonstrates use of content knowledge through a limited intagratlon of
some of the essential knowledge and skills.

Analyzes Issues, skllls ard Information by connectlng a few of the
gssentlal components ilustrating with limited awareness of only the

most obvlous lntaraotlon..t and usmg general vooabulary

Applles prooasses and oonoepts of deolslon -making msohanioally, with
no regard for the specifics of situations, avaluates and defends based
on missing or faulty criterla, and has limited awareness of impacts,

Teachers Score

- Comments;




DRUG UNIT
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~ Unit Toplc Learher OUtoome:
Maklng healthy deolslons about tobaooo, alcohol and drugs.

- Teaoher Notes:

Provide students with examples of evldenco file entrlea Show them how to
“record the source, Discuss the credibility of the source. Explain what Is meant
by the physical, mental, or soclal effects of substance use. Describe how
students should record and note effects/consequences in these different areas.
Define your expectations for the number of evidence flle entrles you expeot for
eaoh area phyeloal mental and social.

Prosent classroom experlonces such as demonstrations, videos lectures, guest
speakers, readings that provide relevant information about the effacts of all of
these substances. Studsnts should complete evidence tlle entries for those
presentations that are relevant to their selected topic.

Provide students with guldellnes for srnall group lessons. Monitor the progress

- of groups and provide support as needed. After students have presented their
“lesson in class, meet with each student group to provide feedback on their

presentation and ts approprtateness for presentatlon to the target audience.

Demonstrate how to complete a consequance report based on the first small
‘group presentation lesson. Provide students with examples of the types of
consequences describes in the lesson. Work through the analysis of the

f oonsequenoes with the group. - -

Arrange for small group role plays in class. Glve examples of internal and
‘external Influences on young people. Provide demonstratlon and practice in

“various communication teohniques and strategles

Provlde index oards to students for reoordrng entries of drug oonsequenoas. _
Model a completion of a card for students to see what is expeoted of them on

their cards.




Dﬂdﬂmmu_gmgeﬂedommﬁsome
Grads Level: Mlddle School

Toplc Maktng Dscrsions About Tobacco Alcohol and Drugs

' Promots Healthy understanding and awareness of the consequences of Iong
term and short term effsots of tobacco alcohol and drug use.,

' Learner Outcomss* What students shoutd know and do

ths conssquences of using tobacco, alcohol and drugs

- slgns and symptoms of heaith probtems that affect
~ adolescents from the use of chemicals
- basle structures and systems of the human body

- analyze the relationship of physical, soclal and mental health
- apply a declsion making process to analyzs health lssuss and

attain personal goals

- analyze how health related declsions are intluencsd by
“internal and external factors
- demonstrate communication skills

TaSk Description:

" The student will gather tnformation and evidence on the effects and
consequences of the use of tobacco, alcohol, or drugs. Prepare a visual display.
Prepare and present a lesson on the consequences in class. Complete
consequences reports on the use of alcohol, tobacco, and a selected drug.
Analyze a dsclslon making situatton related to use of atcohol or drugs.

' Product:
1, Visual display

| 2 Evidence file cards
: Conssqusnce reports for alcohol tobacco, and adrug

- Central Learning:

~ Using evidence and reasoning to explain and support an idea. Identify and

~ apply criterla to make judgments about a product, situation, or idea. Represent

abstract ideas through a written product, visual model, formula, or anothsr
~ accepted means of communtcation




Task1

The students wili gather evidence and information on the effacts/ccnsaquences

‘of the use of tobacco, alcohol and or different drug categories. The students will
~ begin to compile an evidence flle about the drug tobacco speclflcally They will
~ complle Informatlon from a varlety of sources.

In each students evidence file, they wilt ccmptete an entty or file card for each
bit of informatlon that they discover about the consequences and effects to the
‘body from using the drug tobacco. Cite your source on the card. Evaluate how
“credible (believable) the source is by checking to see how up to date It is,
whether the author or source s an expert in the field and whether you think the
source Is blased or unblased. For example a cligarette ad would be a biased
- source since the manufaciure benefits from the sale of clgarettes. Note on the
file card whether each source s credtble or nct credible, -

Sources should include health texts, Iibrary references, news articles and
health department statistics as well as classroom presentations and
assignments such as text readings, videos, teacher lectures, demonstrattcns
and guest speakers. Interview people to gathar evldence on the effect of
substance use also. -

As students record the effects of the substance the fcllcwtng should ba
considered: -

* physical effects on body systems
* mental effects such as changes in thought prccessas or
psychologica! addiction
* social effects, both positive and negative such as belng
included in a grcup or becoming allenated from family
members -

* Include pcssibte legal offects

Use a mlnimum of ten different sources to gathsr Intormatlcn from, to complete
“cards. Each student will complete 40 pteces of evidence to be sourced on their
flle cards. With ten cards filed on tobacco, ten cards filed on alcohol, and the
remaining 20 cards are researched from the areas cf stimulants, depressants
inhalants, and haltuclncgens. , |




- Ptspare a V'lsuat dlspl'ay about a specific drug and tts consequences -

- Uslng evldencs file cards to prepare a visual dlsplay of tlndings that studsnt wIII
use in ths prssentattcn of their vlsual display. _ -

~ The vlsual displsycculd be, but ts not limited to:

* poster
* transparency
* diorama
- * brochure -
_* bulletin board
* chart -
* detailed lllustratlon
* graph
“model
* photo display
* news item

' Students display should be based on factual Infcrmatlcn It should be clear and
easy to understand. It should describe and highlight short term and long term
~consequences of the substance on the body. . -

Task3

Prepare and present the lesson In class.

Students presentaticn should describe both short term and long term effects of

using the substance. For example, presentation might Inform listeners of the
 monetary cost of the substance and its impact on family members as short term

consequences. Descrtblng possibte consequences on educattcn employment

and health as long term consequences.




Task4

o Cempiete consequencee reports on the use of alcohol tobacco and a selected
- drug.

The students will be responsible for understanding the Information provided In
the other student-presented lessons In class. During the lessons, take notes on

- consequence report forms. Be sure to note the physloal mental and social
consequences of substance use. - o

Following sach presentatlon glve feedback to the other students and ask
- queetlons f needed

Students wlll use notes taken during the lesson presentatlons to complete three
“detalled consequences reports. One for tobacco, one for alcohel and one for a
“selected drug from the differant drug categorles, - - '




Task 1 _
Flle ccntalns relevant Infcrmatlcn about the
substance and its effects
Entrles accurately record physical mental
and soclal effects _
Entries are credible and up to data.

Task 2
Display tncludes relevant infcrmatlon. _
Both short and long term consequences are
accurate. '

_ Task3
Information presentsd ls acourate and under-
standable, ' '

_ _ Task 4
Reports accurately portray the ccnsequencas
“of substance use, '
' Reports convey thorcugh understandlng of
the complex consequences of use.

D et M it st




“her & Crite
(Tho Middle Level)

Scores are ranked 4 - 1 with 4 being highest score and 1 belng Iowest

~ Scores refleot o professlonal ]udgmont based on multlple evldence of sustalned -

~ student work over time -

XEME 68! -TO reoelve a score of 4, a student

Demonstrates use of content knowledge with thorough lntegratlon of
advanced knowledge and skills. '
Anolyzzes ssues, skills and information by oonneotlng all essentlals plus
some advanoed components, Illustratlng a range of interaotlons and

‘using & broad specialized vocabulary with precision.

Applles process and conoepto of decislon- -making that are tallored to
situations, evaluates and defends on the basis of valid, well-considered
orltorla, and conslders a broad range of impacts on the individual and

Interests beyond the !ndlvldual

EBQEIQLENI To reoelve a qroore of 3, a student:

N Demonatratea use of oontent knowledgo through an Integratlon of

“essentlal knowledge and akills. . _

- Ahalyzes ls’sues. skills and information by o‘onneotlng all essentlal
components, llustrating key Interaotlons ond uslng spaclalized
vocabulary approprlately. .

- Applles processes and concepts of deolslor f-maklng appropriate to

“sltuations, evaluales and defends based on valld ctiteria, and _
consldars Impacts on the individual and Interests beyond the lnleldual.




N.OMC_E. -To reoelve'a score of 2, a s"tudent"‘

Demonstrates use of content knowledge through a Ilmitad Integratlon of
essantlal knowledge and skllls,
Analyzes lssues, skills and informatlon by connecting only the most
- obvious, essentlal components, Illustratlng only the most obvious
Interactions and using appropriate vocabulary.
Applles prooasses and concepts of declsion-making meohanloally. with
attampte at some conslderation of the specifics of sltuationa ovaiuates
and defends based on limited and questlonable ctiterla, and attempts
~ conslderation of Impacts on the Indlvldual and on Interasts beyond tha
' Indlvldual

EMEMLNQ -To recelve a score of 1, a student:

Demonetratas use of oontant knowledge ihroUQh 2 limited Integratlon of
'some of the eseoniial knowledge and skills. '

- Analvzes Issues, skills and Information by connemlng & rew of the
essentlal components, illustratlng wlth limited awareness of only the
most obvious intaraotions, and using general vooabulary

. Applles processes and concepts of declslon-making mechanloally, with
no regard for the speclfics of situations, evaluatoo and defends baaed
on mlaslng or faully orlteria and has llmlted awareness of Impacts.

Teachers Score

~ Comments:
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BODY SYSTEMS UNIT




corormance rPackage Qn Boc
~ Unit Toplc and Learner Outcome;

~ Making health'y decisions about taking care of your body and having a
understanding about how the _body Works, a :

Toeacher Notes!

Introduce students to the systems of the human body, Provide students with
Information and instruction about the eight major body systems and explaln the
function of each. Identify the parts and tasks of the sight major body systoms.
Explain how to care for the elght major body systems. ldentify problems that

- affect the eight major body systems and explain how they are treated.

‘Presant classroom expetlences for students such as leclures, videos,

' demonstrations, guest speakers, and readings that provide relevant information
~about body systems and how they work. ' -

Provide students with the Information needed to make healthy cholces and
decisions In thelr lifetime to care for each of thelr body systems. Provide them
with the Information that focuses on the care given ic the body systems Is an

essentlal link to enjoying good health.

Slu'déhts s'h'cj'w know and understand the followlng:

- hame the parts of the nervous system
- tell what each part of the nervous system doas
- = tell how to care for the nervous system .
- list some probloms that affect the nervous system
- name the main parts and jobs of the resplratory sysiom
- list ways to care for the respiratory system
- - talk about common diseasé of the lungs
- list the parts and jobs of the circulatory system
- tell how to care for the heart and blood
- hame some common problems that affect the heart and blood
- hame the job the bones do
~ ~tell how to care for the bones
- tell about some problems that affect the bones
- tell how to care for the muscles N
- - explain how exerclse affeots the muscles
« list problems that can occur with muscles and how to treat thom

- name the parts of the digestive system




- tell what Jobs the parts of the digestive system do
- tell what you can do to have a healthy digestive system
- list some problems that can affect the digestive system

- - name the main parts of the endocrine system and tell what they |

a0 - .
- tell how to have a healthy endocrine system o
- name some problems that can affect the endocrine system
- name the parts of the male and female reproductive system
- tell how to care for the reproductive system o
- name some problems that can affect both the male and female
systems " - o o ' |

Students will understand that basic good health practices are necessary to care
for the body systems. Making healthy dacislons Is an important component ta
having & heaithy body and living a healthy life. This Includes aating a balanced
- diet, getling plenty of rest, exercising, avolding tobacco, aicohol, and other
drugs, and making safe choices In life. o




Gr'a_de Level:' Mitddie School' '

 Tople: Understanding Body Systems

Promote: Knowledge and understanding of how body systems WOrk and what |

~ cholces and decisions we make to keep our body systems heaithy.
Learner Outcomes: What students should know and do N

- the baslc structures and systems of the bodly
- how all the body systems work '
- how all body systems are interrelated
- how to care for the bodles systems
« what are the Jobs of the hody systems S
=~ what are some problems that may occur with body systems
= understand the relationship between all of the body's systems
- Understand how making healthy decislons has a dirsct affect on
“the body's systems o I -
- how to apply decislon making skills to enhance a healthy body
- demonstrate skilis to explain how a body system functions

“Task Desoription:

The student will gather information and knowledge on the basic structures and
~ systoms of the body. Prepare and present a lesson on how the body's systems
work, Prepare a visual presantation on the interrelated relationship of all eight
body systems, Complete a decision making process on how to apply skilis to
~enhance a healthy body. Present problems and care Instructions on the body's
systems, - S h i

Produdl:
1. Lesson plan presentatlion.
2, Visual display, o
3. Lesson on problems and care for systems.
Central Loarning: N
~ Using information and understanding to explain and support presentation.

identify and apply criterla to make declsions about staying and keeping healthy,
Present information to others, - . -




_ The stuclonts wlll gather lnformatlon on the structure and tunotlon of aII stght

‘body systems, The students will compile Intormatlon to have a stronq
" understanding of the elght body systsms. '

~ Student wiil prepare a lesson on a speolflc body system Student wllf present
~how all eight body systems are directly related to how this one body system
functions. Lesson presentation wlll include cars, problems and declsion making
process that occurs to keep and maintain a healthy body ' -

' Student will submit Information gathered to teacher to look over. Student wlll
prasent lntormatlon to rest of students In class. o

Student wil bs oreatlve and plan and prepare a unlque Iesson to prssent to
students lrt class, . .

" Student will prepare a visual dlsplay of spacific body system and lemonstrate
how all othet systsms ars lntsrrelated in the dlagram. -

_ Studsnt Wi present visual display to othsr students in class.

“Include In presentation how to care for body systems problems that can occur
- with body systems and how making good declslons wlll enhance the healthy
_struoture of the body and it's systems,

' Students wllla‘nswer any _questlons presented on visual display.




b

3.
; ;
1
N
335
- | !
".': s
g !
.Ff\ th )
#1
f':'i
Y
.*:’.*.;'-"
}.P

ke
b3, 2]
1‘:1 ’|
H 1,."'::

.

% HE
£

I. l.J‘.

Wy K

oV a

f_;.-'-. ' .!
I. ‘| . :I -

1

)

I-I N Lk

A

i T S r
- .l."‘_...‘:"'_‘ IR )
; = ;
4 AR
- - ._;Ew w,‘
! - Y %’h . '} -
. Y T -+ [ B -1- 4 =]

gy T e
=ttt
- #ﬂ- . TR " =
ﬁll‘* -:"

Students will demonstrate and present an example of the decision making
process and how It has a direct effect on the consequences of the structure of

the body systems.

Student will brainstorm a decision making process about body systems. Present |

actual scenario of the process and the consequence to decision made.




‘Task1

Note taking on structure of body systems
Ino!udes_lnformatlen on all systems,

~ Lesson plan on body systems, creative,
_ thorough and understandable.

Prasentation of lesson on body systems to
rest of students ln class. - -

~ Task 2
- Visual display Includes Interrelated functions
- of aII hody systems.,

Informatlon presented is accurate and under- _
“ standable. - .

Care for complications and keeplng body
- systems healthy are all included In
~ presentation of dlsplay
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Task 3
Presentatlon of declslon maklng process,
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- Declslon making process s accurate and
heanhy
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(The Mtddle Level)

', Scores are ranked 4-1 with 4 belng htghest score and 1 belng Iowest

SCOI‘BS refleot a professlonal judgment based on multlple evldenoe of sustained

j etudent work over time,

EXEM PL ARY -To reoeIVe a soore of 4, a student"

~ « Demonstrates use of content knowledge wlth thorough Integration of
advanced knowledge and skills. _ '
Analyzes ssues, skills and Information by connecting all essentlals plus
some advanced components, lllustratlng a range of interactions and
uslng a broad speclalized vooabutary with precision, '
- Applles process and concepts of declsion-making that are tallored to
sltuetlons, evaluates and defends on the basls of valld, well-consldered
ctiterla, and consldors a broad range of tmpaots on the indlvidual and
Interests beyond the tndlvldual

EBQEjQLE_NI -To recelve a SCOr6 of 3, a student:

Demonstrates use of content knowledge through an Integratlon of
~ essentlal knowledge and skllls,

- Analyzes Issues, skills and Information by connecting all essential
components, lllustrating key interactions and using speclalized
vocabulary appropriately. '

Applloe processes and oonoopts of deolsion-mektng appropriate to
sltuations, evaluates and defends based on valld criterla, and
‘conslders Impacts on the Individual and Interests beyond the Indlvidual,




NQ !Q To recelve a sccre of 2, a student

Demonstrates use of content knowledge through a Iimited tntegratlon of

‘essential knowledge and skills.
Analyzes Issues, skills and Iinformation by connecting only the moet

~obvious, essential compcnents Illustratlng only the most obvlous

interactions and using appropriate vocabulary.
Applleo Processes and concepts of decision-making mechanlcally. with

attempts at some constderatlcn of the speclfics of situations, evaluates
and defends based on limited and questlonabte crlteria and attempts
“consideratlon of impacts on the individual and on Interests beyond the

individual.

EMEBQ_IN_Q -To recelve a score of 1, aetudent:

. Demonstrates use of content knowledqe through a llmlted Integration of

“some of the essentlal knowledge and skills,
- Analyzes Issues, skills and information by connectlng a few of the

essential components illuetrating with limited awareness of only the
most obvious Interactions, and using general vocabulary.

- Applies processes and concepts of declislon-making mechanically, with
no regard for the speclfics of sltuations, evaluates and defends based
on missing ot faulty criterla, and has limited awareness of impacts,

Teachers Score |

Comments:
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_-_Unrt Tcptc and Learner Outcome

Maktng heatthy decisions. about nutntron by creatrng a nutrttlcnal diet plan and
- kncwmg the dietary guldetines

' Teacher Notes:

. Inherent n the study of each topic and ccntent area is the need for the
student(s) to build knowledge about the body structures and systems that are
affected or impacted, Therefore, the teacher will heed to provide students with
Information about the body systems and accompanying structures as they
approach tasks to be preformed In thts package .

' 'Present ctassrccm experlences such as demonstrations, vtdeos, lectures, guest- '
- speakers, readings that prcvlde relevant Informatlcn about nutrition, -

_Studente ehculd kncw and understand the fcllcwmg

- the baslc food grOUpe '
. nutrients found in food groups

- what It means to eat a balanced diet

- the Impact of nutrition on health

- the role that carbohydrates, proteins, vitamins, mlnerals, fats, and
water play in bodily functions and growth and development

. what Is meant by the terra recommended datly allowances (RDA)
- the importance of fiber in diets
- the effects of too much fat, salt, sugar and chclesterct
- how Internal and external factors like personal preferences, family
~ and cultural eating habits, friends and the medla and adverttslng
influence eating habits - -
- the role of caloriss In metabollsm
- how to detarmine the number of calories and the nutrients that are
appropriate for a person of thelr age, gender and activity level

. related the role of exerclce in malntalntng welght and health




' '.Grade Level Mlddle Sohool
 Tople: Maklng Declslons About Nutrltlon
Promote Healthy nutrltlon and healthy dletary practlces

Learner,Outcomes' What students should know and-do

- the Impact of nutrition, food selectlon safety and eatlng

patterns on health
- the baslc structures of the human body

- how to create and Implement a nutrltlonal health plan using a

declsion-making process
« how to determine dletary recommendatlons with respeot to

age, gender and actlvity level for a specific person
- the seven dietary guidelines and will eXptain ways that you

can meet the guidelines
Tas‘k De‘scrlptlon:

The students will develop a booklet containing an information sectlon on dletary

- recommendations and how the human body uses food; a nutritional chart; a
menu pian for three days; and a menu for a meal. Students will be able to
identify the seven dletary guidellnes and explain ways that they can meet these

guldetines in thelr dally diet
Product:
A booklet containing:
1. Information section
2. Nutritlonal chart
3. Three-day menu
4. Moal plan

Cenlral Learnlng*

ldentlfy and apply crlterla to make judgments about a preduct siluatlort or Idea.




 Making Declslons About Nutrition

* Task 1

 The students wil begln their booklet by completlng an Information section
consisting of two parts .

A. The first part ef your Informatlon section should IIIustrate how your body
‘processes the food you eat Do thts by creating a drawtng of the human body
and diagraming: -

* Ingestion system
* digestion system
excretory systom

- B, For the naxt part of the information sectlon identify the dietary

- recommendations and amounts of food suggested by the daily food guide for
your specific age, gender and activity level, Also list foods that are good sources
- of vitamins A, B, and G, as well as good sources of tron and calclum.

Task2
In preparatlon tor developtng a nutrltlonally balanced three- day menu, the
student will review baslc nutritlonal requirements and then develop & nutrltlonal'

chart for speclfic servings of dlfferent types of tood. Student will get a speoltic
amount of food to record tntormation on, . -

The nutrltlonal chart should include the followlng Informatlon on a variety of

"',foods.

* type of food
* proteins
- * food group
* carbohydrates
* gorving size
* vitamins
* fats
* minerals
- * calorles




Tack :
Students will deslgn a three day menu plan,

A, Uslng dietary recommendatlons and nutritional chart the student will plan
“three days worth of menus that meet good nutritional standards. Student will

Include foods served at home foods which they ehjoy and: food with which they
are famillar with,

B. Students menu for three days should Include a varlety of foods and meet the
daily requirements for nutrlents and balance. For each serving of feod, Include
Information for each category you used in step two. Add up all the dally totals for

calorles, fats, carbohydrates, proteins, vitamins, and minerais They should be
close to the dally dietary recommendations. _
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_ Students will ldentify the seven dietary guidelines and wlil explaln ways that
‘they can meet theee guidelines
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A, Fiev_le'w _the dietery g"uldelinee with students. They are:

* eat a varloty of foods
* malntain a healthy welght
* choose a diet low in fat, saturated fat and oholesterol -
* choose a diet with plenty of vegetebies frulte and graln proclucis- -
* use sugar In moderation -
* use salt and sodium only In moderatlon
* drink only in modaeration as an adult

B. Discuss ways to me‘et.the dietary guideiines; '

eai foods from each of the food groups each day

* eat fewer foud and exerclse to lose welght

* eat more healthful foods to gain welght

* cut down on fatly foods and foods that are friad
* aat more foods that are vegetables, frults and grains
* limit sugar intake and avold adding sugar to foods

* avold salling foods or eating foods with lots of ealt
“ It an adull, drink very ittle alcohoi '




m . I

Ir| I'a*sho.rt’_ paper, the students will explain their choices and how they fit Into the
- dietary recommendations for your age, gender, and activity level, Include ways
- tomeet the dietary guldelines to stay heaithy. S
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CHECKLIST FOR MAKING DECISIONS ABQUT NUTRITION

i Task L
Dtagram accurately llustrates the following

“body systema* Ingastion, dtgestlcn excretion, T

Dietary recommandatlcns are complete, _
accurate and based on a spaclﬂc age, gender
and activity lavel,

Foods are accurately Idantifted that supply
_ vitamlns A, B, C, Iron and calclum., -

Task 2
Chart tncludes a varlety of foods from each

_focd group.

Chart accurately |dentifies: -

food type, food group, serving size, calories,
fats, carbohydrates, proteins, vttamlns and
mtnerals -

Task 3 .
Menu meets the dally recommendations for
nutrlents and balance.

' Paper effectlvely Justifies food cholces with
accurate information on n‘utrttlcn.
Task 4

_ Llct of seven diatary guldellnaa [ Includcd
n bocklet

Ways to meet the guidelines Is listed.
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(The Mlddle Level)

, _Soores are ranked 4 - 1 wlth 4 being highest score and 1 belng Iowost

Scores reflect a profasslonal Judgment based on multlple ewdenoe of sustalnad

' student work over tlma

EX EM PLARY -TO recelve a'eoore of '4 a student:
- Demonstrates use of content knowledge with thorough lntegratlon of

. advanoad knowledge and sklll _
Analyzes lssues, skllls and information by connecting all essentlals plus
- some advanced components Illustratlng a range of interactions and

using a broad apoclallzad vocabulary with preolslon.

- Applies process and concepts ol declslon-making that are tallored to
sltuatlons evaluates and defonds on the basis of valld well-consldered
ctiterla, and oonslders a broad range of Impaots on the lndividual and

lnterests beyond the indlvldual

EQELQLENI To reoewe a score of 3, a student:

Demonstrates use of oontent knowladge through an lntegration of

‘essential knowladga and skills. _ .

. Analyzes Issues, skills and Information by connecting all esaentlal
components lllustratlng ey Interactions and using speotallzad
vocabulary approprlataly ' '

. Applies Processes and concepts of declslon maklng approprlate to
eltuallons, svaluates and defends based on valld criterla, and
consliders Impacts on the Individual and Interests beyond the Individual,




. NQVIQE To raceive a soore of 2 a student:

Demonstrates use of oontent knowledge thrOUQh a I[mtted Integratlon of
essential knowledge and skills. '
- Analyzes Issues, skills and informatton by connecting only the most

- obvious, essential oomponents llustrating only the most obvfous __
Interactlons and using appropriate vocabulary. "
- Applies Drocesses and concepts of deotsion-making meohanloally, with
attempts at some conslderatton of the specifics of situations, evaluates
and defends based on ttmlted and questionable criteria, and attempts _
conslderation of Impaots on the indlvldual and on Interests beyond the
individual. ' '

: EN@QH}_IQ To receive a 5COre of 1 a student

Demonstrates use of content knowledge through a limited integration of
“some of the esseontlal knowledge and skills. _

- Analyzes 155U8S, skills and Information by oonneotlng a few of the
essentlal components Illustratlng with limited awareness of only the
most obvlous Interaotlon and uslng general vocabutary

Appties processes and concepts of declslon-making mechanically, with
no regard for the specifios of situations, evaluates and defends based

on missing or faulty criterla, and has limited awareness of impacts.

Teachers Score

Comments:






