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ABSTRACT

To continue to receive state and federal funding for services offered relating to
instructional media and technology, the School District of Gilman is required to
demonstrate that all students are proficient in tasks related to Wisconsin’s Model
Academic Standards for Information & Technology Literacy (WITLS) by the end of
Grade 8. At the beginning of the 2004-2005 school year, the School District of Gilman
implemented an information and technology curriculum to formally begin at Grade 4 and
to continue through Grades 5, 6, and 7. A final district requirement for graduation is that
all students pass a one-semester computer applications course offered and taken by most
students in Grade 9. The School District of Gilman has chosen to provide technology-rich
instructional units and project-based or performance-based assessments to satisfy the

collecting and reporting requirement for the state. For the present analysis, literature



iii
examining the contribution library media and technology programs have on student
success in learning 21% Century skills was reviewed along with data that examines
national and state levels of technology use by students. In addition, technology literacy
assessment tools were reviewed to compare with instructional implementation as an
alternative in meeting the state’s reporting requirement. For this study, teachers and
students were surveyed to gather data to determine the difference in their perceived level
of competency in meeting the WITLS standards and their corresponding performance
indicators. Composite scores were determined for all four standards to compare teacher
and students perceived level of student ability. All data collected will be used by the
district technology committee and the administration in determining program support and

curricular changes.
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Chapter I: Introduction

The School District of Gilman is a rural PreK-12 school district located in west
central Wisconsin. Currently, the district enrolls 489 students and, after a period of
declining enrollments, is now experiencing a time where enrollments are predicted to
remain static for the next five years. The district has a large home-schooled population
with 72 students currently living within the district but not attending formal educational
programs provided by the district. Fifty-one percent of the district families qualify for
free or reduced lunch. District funding is dependent upon continued enrollment for state
reimbursement and for qualifying for grants under federal acts Title II-D, E-Rate, and
other funding sources for districts in low socioeconomic areas.

For the past ten years, the district placed an emphasis on its technology programs
and integrating technology into all curricular area activities. In 2002, the district approved
an information technology program to provide formal training with a structured
curriculum aligned to the Information and Technology Literacy Standards (Appendix A)
set forth by the Wisconsin Department of Public Instruction (DPI) with benchmark years
at the end of 4™, 8", and 12™ grades. As this program moved forward by integrating
technology into the curriculum, teaching staff received training on use of networked
systems, on use of an office productivity program, and in integrating technology into
curricular activities and projects.

In 2004, the district underwent an evaluation coordinated by the Cooperative
Educational Services Agency 10 (CESA 10) in which Gilman is a district member within
its service area. CESA 10 staff provided training to staff on enGauge assessment

strategies for the 21% Century developed by the Metri Group to assess the level of



integration of technology into curricular areas. The Gilman enGauge team traveled to its
chosen sister school and performed a complete program evaluation on technology
integration. In return, the sister school’s enGauge team came to the district and provided
a reciprocal service in assessing Gilman’s level of integration.

According to the on-site executive summary resulting from the program
evaluation using enGauge performance identifiers, the School District of Gilman
demonstrated strengths in the areas of educator proficiency with effective teaching and
learning practices, in robust access, anywhere, anytime, and in digital age equity by
moving beyond the awareness stage to the more advanced stages of exploration and
transformation. The district was less proficient in systems and leadership, shared vision,
and effective teaching and learning practices even though one area of effective teaching
and learning practices, environment, was found to be moving into the exploration level,
the third level of four for measuring implementation. At the time the program evaluation
indicated that research and alignment with standards was at the level of awareness, the
first level of integration. Based upon the results of the enGauge program evaluation, the
School District of Gilman moved forward in developing the district’s technology plan
needed for state and federal funding of technology services to include teacher training on
incorporating 21* Century skills into curricular activities.

In 2006, the School District of Gilman received approval of its technology plan
from the state to cover the timeframe 2006-2009, and hence proceeded to implement the
action plan developed to achieve the five goals selected. The five goals covered
improving student achievement, mapping the curriculum, setting teacher competency

standards, and improving administrative systems and lifelong learning. Since, teachers



and staff have received additional training on network usage and productivity software.
Key staff also attended workshops provided by CESA 10 to learn more about mapping,
aligning, integrating, and assessing technology for 8™ Grade literacy as directed by the
ESEA Title II-D initiative, Enhancing Education through Technology. Teacher training
was given within the district to provide staff wifh additional information on WITLS, on
mapping curriculum, in documenting standards, and to offer ideas and suggestions for
integrating technology into the curriculum.

Before school began in the fall of 2008, staff members were surveyed using a tool
developed by LoTi Connection, Inc. (2005). The survey is titled Level of Technology
Implementation (LoTi) and it was taken by 74% of the district’s teaching staff members.
One of the findings drawn from the LoTi survey approximates the degree to which each
participant is either supporting or implementing instructional uses of technology in a
classroom setting. Based upon teacher responses, the median LoTi Level for Gilman
School District corresponded with a Level 2 (Exploration). At Level 2, the instructional
focus emphasizes content understanding and supports mastery learning and direct
instruction.

Other findings from the LoTi survey indicated that teaching staff feel comfortable
supporting or implementing either a subject-matter or learning-based approach to
instruction. In a subject-matter based approach, learning activities tend to be sequential,
student projects tend to be uniform for all students, the use of lectures and/or teacher-
directed presentations are the norm as well as traditional evaluation strategies. In a
learner-based approach, learning activities are diversified and based mostly on student

questions, the teacher serves more as a co-learner or facilitator in the classroom, student



projects are primarily student-directed, and the use of alternative assessment strategies
including performance-based assessments, peer reviews, and student reflections are the
norm. The findings demonstrated growth in the use of technology for various activities in
all curricular areas to include elementary, core subjects, and elective courses, but that the
majority of the teachers were not outstanding in the area of implementing technology into
the curriculum PreK-12. At this point, the district was challenged to determine why
WITLS implementation seemed lacking.

In January, 2009, the district technology team continued its efforts to establish
district goals in information and technology that provided students with skills needed for
21% Century learning, met state initiatives, and created an information and technology
plan that will qualify the district for state and federal funding. The technology committee
went back to work to develop its current three-year plan for 2009-2012 which was now
required by the Wisconsin DPI to be a combined plan for both library media and
technology (2003). The four main goals developed were to (1) promote 21% Century
skills, (2) maintain and upgrade technology and media systems, (3) continue current
programs and implement new initiatives to provide learning opportunities for work, for
home, or for leisure, and (4) create a better information exchange between the school,
students, staff, and community. Goal one was deemed a priority in part to meet the
national mandate to districts “to assist every student in crossing the digital divide by
ensuring that every student is technologically literate by the time the student finishes the
eighth grade” (No Child Left Behind, Part D, 2001).

School districts needed to be able to prove if audited by the Wisconsin DPI that

this is in fact the case or face non-approval of its technology plan and subsequently a loss



of funding because an information and technology plan is not in place. It was the belief of
the district, with all the training provided for both students and teachers, that
implementation of technology-rich units of instruction were well underway without
having to reteach the technology skills but only apply the technology skills in curricular
activities. The district fully expected documentation of skill attainment and information
and technology applications for funding requirements to be in place. The survey given to
teachers in the fall of 2008 indicated that implementation of information and technology
literacy skills was at the Exploration stage—a second stage out of four stages of
implementation. Because of the extensive training provided to both students and teachers,
the School District of Gilman sought data on the difference in perceptions of teachers and
students in the ability to perform information and technology literacy skills by the end of
the 8™ Grade.
Statement of the Problem

This study is to help address the first of the four goals in the School District of
Gilman’s technology plan—promote 21* Century skills. Objectives set for the goal
include meeting the WITL standards and integrating 21* Century skills into the
curriculum so that students learn to research, analyze, interpret, and communicate
effectively. The district selected to use representative information and technology-rich
instructional units and project-based assessments to satisfy DPI reporting requirements.
The district has annually invested in teacher training, equipment, and a networked
infrastructure to provide an environment conducive to learning using technology as a
tool. At this point in the district’s technological growth, it was the opinion of the

administration and the technology committee that our students have access to a wide



variety of technology and that they should be able to adequately demonstrate a level of
proficiency that is a strong basis for future educational needs, workplace skills, and
personal growth in a rapidly changing society. However, LoTi survey results indicate that
the district teachers have not moved into an advanced implementation stage but were still
at an exploration stage. The district wanted to know if other factors may be keeping
teachers from implementing information and technology skills into curricular activities.
Purpose of the Study

The main purpose of this study was to determine the difference between teacher
and student perceptions of student proficiency in demonstrating 21% Century skills as
they pertain to WITLS. Teacher perceptions may be an indicator for lack of
implementation in curricular activities and in lower student expectations. Skills identified
as having a greater difference in perception than 10% will be reviewed for improvement
through teacher training and curriculum modifications. It is the responsibility of the
district to continually assess its educational programs and extracurricular activities to
determine if students are receiving instruction and experiences that will benefit them in
learning now and for future educational and professional endeavors. The School District
of Gilman provides structured information and technology curriculum to students
beginning in Grade 4, and students continue receiving instruction with integrated
activities in core classes through Grade 7. Classes offered in Grades 7-8 through the
Technology Education department also provide training and integrated projects in the use
of digital cameras, scanners, as well as in the use of software programs for graphic and
video editing. Prior to Grade 4, students are developing information and technology skills

in school through regular classroom instruction and are dependent upon the level of skill



and integration provided by the individual teacher, access to instructional materials, and
time allocated in the elementary computer lab. All teachers in Grades PreK-12 have
received information on WITL standards and are expected to refer to the standards when
developing curricular activities. In addition, the district modified its teacher evaluation
rubric in 2008 to address teacher proficiency in using technology as a tool in instructing
and in developing curricular activities. By the end of Grade 8, students are expected to
have the 21* Century information and technology skills needed to meet the benchmark
set forth by the DPI and NCLB, and teachers are expected to have students apply those
skills in learning.
Definition of Terms
Wisconsin Information & Technology Literacy Standards. The Information and
Technology Literacy Standards identify and define the knowledge and skills
required for all Wisconsin students, by the end of grades four, eight, and twelve to
access, evaluate, and use information and technology. A complete listing of the
WITL Grade 8 standards is in Appendix A.
2I°" Century Skills. As defined by the Partnership for 21* Century Skills, 21
Century skills include life and career skills, learning and innovation skills, and
information, media, and technology skills. The complete framework for 21°
Century learning is given in Appendix B.
Technology Committee. The Gilman School District technology committee meets
to assess the district’s needs and to develop a plan for implementing technology
district-wide. Stakeholders include the district principal, an administrative staff

member, a school board member, a parent, two students, core curricular teachers



in elementary and high school, the information and technology educator, the
technology coordinator, a local business person, and the community education
director.

Information and Technology Plan. A district information and technology plan
defines clear, measurable goals for district improvement related to the use of
library media and technology. The plan is supported by research, best practice,
and includes a rationale for each improvement goal developed. The plan is
implemented over a three-year timeframe. An excerpt from the School District of
Gilman’s information and technology plan is given in Appendix C.

Technology Literacy. The International Society for Technology in Education
(ISTE) defines technology literacy as standards for all students broadly divided
into six categories: basic operations and concepts; social, ethical, and human
issues; technology productivity tools; technology communications tools;
technology research tools; and technology problem-éolving and decision-making
tools (2007).

Educator Proficiency with Effective Teaching and Learning Practices. An
enGauge assessment item that ranked educators proficiency in implementing,
assessing, and supporting a variety of effective practices for teaching and
learning,.

Robust Access, Anywhere, Anytime. An enGauge assessment item that ranked
access to technology—anytime, anywhere—to support effective designs for

teaching and learning.



Digital Age Equity. An enGauge assessment item that ranked the district’s ability

to provide resources and strategies that ensure a// students are engaging in an

educational program aligned with the vision.

Systems and Leadership. An enGauge assessment item that ranked the district’s

progress in reengineering itself into a high-performance organization.

Shared Vision. An enGauge assessment item that ranked the district’s progress in

building a shared, community-based vision that prepares students to learn, work,

and live successfully in a knowledge-based, global society.

Effective Teaching and Learning Practices. An enGauge assessment item that

ranked the district’s progress in translating the district’s vision into practice

through learning environments characterized by powerful, research-based

strategies that effectively use technologies.
Limitations of the Study

A limitation of the study is inherent in the use of student perceptions at Grade 8. It
is possible that students did not understand the standard identified and chose to give any
response in an effort to complete the survey. Another limitation is the knowledge and
capacity of the individual teacher to implement information and technology skills into
curriculum, It is also possible that some curricular areas lend themselves to more ﬁse of
specific technologies than other areas. Since this is the first study of perceived student
proficiency for each information and technology skill, no prior information exists for

comparison.
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Methodology

A literature review was completed to determine the effectiveness of technology-
rich instructional units and project-based assessments as a means for measuring 21%
Century skills used in student learning as mandated by federal and state laws. A survey
tool was designed to address each of the WITL Standards to be accomplished by district
students by the end of Grade 8. Survey data was collected from students and educators to
determine a perceived level of student proficiency in completing tasks incorporating 21°*
Century skills. Survey data collected was evaluated to compare students’ perceived level
of proficiency to teacher perceptions of students’ level of proficiency. Standards that
included tasks in which an unacceptable difference in perception occurred were identified
for improvement in program, instructional, and curricular changes. Tasks not observed by
teachers will be reviewed as technology skills possibly not implemented fully into

curricular areas.
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Chapter II: Literature Review

“Where Student Achievement Comes First” This is the vision statement that the
School District of Gilman used in developing improvement plans and curriculum to serve
the needs of its students. The district is a rural PreK-12 school located in west central
Wisconsin and currently enrolls 489 students. The district is in a low socio-economic part
of the state with 51% of the district families qualifying for free or reduced lunch. District
technology leaders are motivated to provide an educational environment where students
have the same learning opportunities as other students throughout the state.

One of the school improvement plans reviewed annually and rewritten every three
years was the district technology plan which identifies the district’s information and
technology goals and objectives. (Appendix D) One of the main goals of the 2009-2012
plan was to integrate 21% Century skills into the curriculum to increase student
achievement. To provide accountability to the Wisconsin DPI and allow for a
measurement of attainment for the technology goal, the School District of Gilman looked
to provide evidence that students were meeting the Wisconsin Information and
Technology Literacy Standards (WITLS) by the end of Grade 8 and to determine if the
means chosen to meet the state reporting requirements were fully implemented.

Other national and state initiatives also focused on information and technology
literacy as a main goal to be attained through education. Chapter PI 26: Education for
Employment Plans and Program stated that every board shall provide access to an
education for employment program with the purpose to prepare elementary and
secondary pupils for future employment, to ensure technological literacy, and to promote

lifelong learning (2004). No longer could school districts be inflexible to integrating
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technology into curricular activities. Teachers and students needed to be trained on how
to use technology creatively and on instructional methods most beneficial to students. A
study done in 2009 by Project Tomorrow recommended that policy makers listen to the
main stakeholder when investing in technology—the students themselves. To listen,
observe and learn about how they are approaching learning and living every day...the
challenges they face in learning in the 21 Century and their aspirations for how schools
can be improved so all students will be successful (2009). Other findings in the study
indicated that nationally students use technology for education in communicating with
others about school projects. Of the participants in the study, about one-half of middle
and high school students communicated with others for schoolwork using e-mail. When
asked if students use technology to collaborate with others for school, more than 50% of
middle school and high school students reported they collaborate with their classmates
through their social networking site. Respondents also indicated that they are beginning
to use technology to get help from online tutors (10%), use online textbooks or other
online curricula (20%), and listen to podcasts from class (9%). Nationally, students were
increasingly using technology for educational purposes, and all Gilman students were to
demonstrate skills needed to take advantage of technology used in collaboration and other
learning activities in the 21* Century.
State and National Standards

The School District of Gilman continues to document and report that the district is
complying with initiatives to implement curriculum that aligns with state standards and
national initiatives. To assist with meeting state information and technology

requirements, the district must use the standards set forth in Wisconsin’s Model
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Academic Standards for Information & Technology Literacy to develop its information
and technology curriculum and to assist teachers in developing curricular activities that
include the use of information and technology skills. Within the standards, the Wisconsin
DPI notes “our state assessments are aligned with these standards and school districts
adopt, adapt, or develop their own standards and multiple measures for determining
proficiencies of students” (WITLS, 1998) .

The School District of Gilman sought to keep its status as a school making
Annual Yearly Progress (AYP) as defined in the No Child Left Behind (NCLB) Act of
2001 by implementing technology and literacy standards. The Wisconsin DPI studied the
affect library media programs have on Wisconsin Knowledge and Concepts Examination
(WKCE) scores. Findings indicated while socioeconomic and school variables explain a
large portion of the variance in WKCE performance at all educational levels...at the high
school level, the impact of a quality library media program was almost 7 percentage
points greater than the impact of socioeconomic variables (DPI, 2006). In addition,
findings concluded that at the middle/junior high school level, information and
technology and media programs explained 9.2% of the variance in WKCE reading
performance. By adhering to and fully implementing the state information and
technology literacy standards while developing course curriculum, thé School District of
Gilman may show increased student performance on the WKCE and continue to be a
school with AYP status.

Federal and State Laws Requiring an Approved Information and Technology Plan
The Wisconsin Department of Public Instruction prepared plans at the state level

to meet requirements for federal funding to be dispersed to school districts that have
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approved information and technology plans. The Telecommunications Act of 1996
(E-Rate) provided funding for telecommunications and required that a district establish
clear goals and a realistic strategy for using telecommunications and information
technology to improve education or library services (1996). NCLB required that in order
to be eligible to receive a subgrant from a state educational agency an eligible local entity
or agency shall:
submit to the State educational agency an application containing a new or
updated local long-range strategic educational technology plan that is consistent
with the objectives of the statewide educational technology plan...the local plan
shall include the following: a description of how the applicant will use Federal
funds to improve student academic achievement, including technology literacy, of
all students attending schools served by the local educational agency and to
improve the capacity of all teachers teaching in schools served by the local
educational agency to integrate technology effectively into curricula and

instruction. (NCLB, 2001)

The State of Wisconsin required in statute 121.02(1)(h) and (k) that a district must
have a board approved long range library media plan that includes a scope and sequence
for PreK-12 information and technology literacy integrated into the regular curriculum
(DPI, 2003). In addition, the district needed to report the status of information and
technology use by students, staff, and community. The Technology and Copyright
Harmonization (TEACH) Act of 2001 provided funding for improving technology
infrastructure within buildings but required school districts to “create or update copyright

policies and implement technology that prevents students from copying and distributing
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material” (TEACH, 2001). The School District of Gilman worked diligently to meet state
and federal mandates to maintain eligibility for funding from these sources. All of the
rules and regulations required through the acts researched were addressed through the
state guidelines in preparing an information and technology plan. The School District of
Gilman technology committee carefully referred to each of the directives given by the
Wisconsin DPI in plan preparation and finalized its plan for approval in 20009.
Implications on Teaching and Learning

The School District of Gilman demonstrated its support and understanding of the
importance of implementing WITLS into its curriculum and annually funded updates and
training for software programs, instructional materials, teacher workshops, equipment,
and network infrastructure. The foundation for teaching and learning using information
and technology skills was in place. It was now the responsibility of the district teachers
and students to move forward with integrating and using technology in ways that
reinforce education and employment in the 21* Century. Dede, Kort, Nelson, Valdez,
Ward (2005) stated it is the challenge in education is to transform children’s learning
processes in and out of school and to engage student interest in 21% Century skills.
Economic development, educational evolution, workforce development, and strengthened
social services are dependent upon meeting this challenge (p. 3). A change in the U.S.
economy has spurred a shift in workplace skills. Workers today face job losses in
manufacturing and industrial businesses and a surge in job openings in health care,
services, and technology. (p. 2). Information and technology skills are needed to obtain
highly skilled, high paying, and high demand jobs. The Task Force on the Future of

American Innovation (2005) stated that markets in our nation’s economy are rewarding
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workers who have high educational achievement and technical skill. Today’s workers
need to be competitive in the workplace with an all-encompassing set of knowledge and
skills. The worker of the 21* Century must have science and mathematics skills,
creativity, information and communication technologies (ICT) skills, and the ability to
solve complex problems (Business-Higher Education Forum, 2005).

To ensure that students learn 21% Century skills, teachers need to engage in expert
thinking and complex communication related to instruction (Dede, et. al, 2005). Teachers
need to understand workplace expectations and model skills of adult thinking and
communication that are student-level appropriate. In addition, teachers need to recognize
the need to address different learning styles as they change with the integration of
information and technology skills. Information is readily available through the use of the
internet and teachers need to focus learning on seeking, retrieving, synthesizing, and
communicating information. Being able to locate, process, and summarize information
using critical evaluation and interpretation is crucial in teaching and learning. Dede
(2005) found that research on sophisticated interactive media suggests that the following
may emerge as cross-age learning styles:

Fluency in multiple media, valuing each for the types of communication,
activities, experiences, and expressions it empowers

Learning based on collective seeking, sieving, and synthesizing experiences
rather than individually locating and absorbing information from some single
best source

Active learning based on experience (real and simulated) that includes

frequent opportunities for reflection
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Expression through nonlinear, associational webs of representations rather
than linear “stories” (e.g., authoring a simulation and a web page to express
understanding rather than a paper)

Codesign of learning experiences personalized to individual needs and
preferences (p. 1)

As the School District of Gilman continues to assess its level of implementing
WITLS into its curriculum by the end of Grade 8, teachers and students will need to be
actively involved in developing programs that reflect and encourage critical thinking, the
use of media, active learning, and differentiated instruction based upon students’ prior
knowledge.

Technology Literacy Assessments

Local districts in the state of Wisconsin were given the choice on how to
demonstrate that 100% of its students are technologically literate by the end of Grade 8.
The only directive given was that districts must have documentation to support reporting
requirements. The State Educational Technology Directors Association (SETDA) (2007)
found that 84% of the nation’s states assess 8" grade technology literacy at the local level
while the remainder provide a state assessment tool. SEDTA was able to determine that
10% of states use a content-based approach, 8% use a performance test (web-based), 2%
use a knowledge test (non-web-based), 8% use a knowledge test (web-based), 8% use a
technology course, 8% believe that technology literacy is embedded in current state test,
and 59% of the states reported using a different method (p. 6).

Other assessment tools are available online such as Tech Points, Learning.com,

ISTE NETS,' Office Proficiency and Certification (OPAC) Assessment for example. Each
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of these technology literacy assessment tools varied in what was measured, format, grade
level and readability, cost, and content as the assessment tool may or may not relate to
WITLS. Tech Points was a multiple choice test that measured NCLB standards with an
associated cost per student. Learning.com seemed to correlate to WITLS, was online, but
had a $1,500 one time set up fee plus a $5 per student fee. ISTE NETS measured NETS
standards, was online, and was free; however, the test was lengthy and involved intensive
reading. OPAC was based on the specific skills needed to be proficient in using office
productivity software and had an associated fee of $2,300 for licensure.

Since Wisconsin allowed districts to determine locally how to assess student
achievement in information and technology, the School District of Gilman selected
representative information and technology-rich instructional units as its indicators for
meeting DPI requirements. This selection was made by administration in that the district
provides instruction in information and technology beginning in Grade 4 and many of the
state standards performance indicators were included in documented curricular

instructional units in which students were required to demonstrate proficiency.
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Chapter I1I: Methodology

For this study state and federal mandates were analyzed and used to determine the
importance of establishing a level of proficiency for School District of Gilman students in
completing tasks related to the Wisconsin Information and Technology Literacy
Standards by the end of Grade 8. The Wisconsin Department of Public Instruction
requires that all students demonstrate proficiency and that documentation exists to
support district claims. This study compared students’ perceptions of their skill level in
information and technology and teacher perceptions of student skill levels when asked to
apply information and technology skills. Comparison data obtained was used to identify
standards and related performance tasks in need of review for possible curricular changes
or staff development.
Subject Selection and Description

This study was completed with a management-oriented evaluation approach. It
focused on the perceived differences of student performance in using 21* Century skills
as defined in WITLS. Quantitative data was collected and analyzed from a student survey
and a teacher survey. There were thirty-eight (38) students in the School District of
Gilman 2008-2009 Grade 8 class of which thirty-six (36) participated in the survey.
Transfer students were not included as part of the study. Seventeen (17) teachers who
instruct students at this grade level were also surveyed. New teaching staff for the 2009-
2010 school year were not included as part of the study.
Instrumentation

A survey tool (Appendix D) was designed for this program evaluation and piloted

by a student who completed Grade 8. The survey was given to thirty-six (36) students
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who completed Grade 8 at the School District of Gilman at the end of the 2008-2009
school year. The tool was developed to collect data on students’ perceived skill level for
each technology skill performance indicator given in the WITL standards.

The table shown below was the response category key that students used to make a
choice on perceived skill level.

Table 1 Category Key of Student Responses to Survey

You can include this task in your daily use of the

Can do this task easily
computer.
You need someone to remind you how to do the task but
Can do this task with help are generally able to continue on your own without much
assistance.
Unable to do this task You remember learning something about this task, but

you need a lot of assistance to continue with the task.

You cannot remember learning about this task in any of
your courses.

No idea what this task means

A similar tool (Appendix E) was given to teachers of students in Grade 8 to
provide feedback on perceptions of student ability when asked to complete tasks related
to information and technology skills. Table 2 illustrates the response categories teachers
chose from for the study. These categories related closely to the corresponding student
categories.

Table 2 Category Key of Teacher Responses to Survey

You can include the task in an assignment and most can

Most can do this task easily do the task without asking for help.

You need to give a simple, short, general overview so
Most can do this task with help most students are reminded of the task and how to
proceed without a lot of assistance.

You have included the task in a class assignment, and

Unable to do this task most students cannot remember how to continue with the
task without a lot of reteaching and assistance.
Not observed This task is not included in curricular activities.

Additional questions related to knowledge of standards and WITLS

documentation were included in the teacher survey tool.
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Data Collection Procedures

A twenty-two (22) question survey with subtasks (Appendix D) was administered
at the beginning of the 2009-2010 school year to those students who attended the School
District of Gilman through the end of the 2008-2009 school year in Grade 8. Students
granted permission by their parent or guardian reported to a high school computer lab to
take the student survey electronically. Students were told the purpose of the survey and
the response category key was read and explained before starting the survey. Students
were monitored while taking the survey.

A twenty-eight (28) question survey with subtasks (Appendix E) was
administered to teachers of students in Grade 8 through an online electronic survey
during the first day back for the 2009-2010 school year. The purpose of the survey was
explained to staff and the response category key clarified as needed.

Data Analysis

The percentage of Grade 8 students that find they are able to do tasks easily, can
do tasks with help, or unable to do the tasks related to each WITLS performance indicator
was directly compared to the percentage of Grade 8 teachers that perceive student ability
as able to do the task easily, can do tasks with help, or unable to do the task. Students
being able to do the task easily was the category needing to be achieved according to the
Department of Public Instruction. A percentage difference between the perceptions
students have of their skill level related to each WITLS and their corresponding
performance indicators and the perceptions teachers have of student ability was

determined.
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District administrators, technology teachers, and technology committee members
were interviewed to determine an acceptable difference in teacher and student perception
of skill. The district technology leaders for the School District of Gilman determined that
a 10% difference in perceptions was acceptable and that percentage differences in
perception greater than 10% would be considered as standards and performance tasks in
need of review for curricular changes or staff development.

Limitations

A limitation of the study was inherent in the use of student perceptions at Grade 8.
It was possible that students did not understand the standard identified and chose to give
any response in an effort to complete the survey. Another limitation was the knowledge
and capacity of the individual teacher to implement information and technology skills
into curriculum. It was also possible that some curricular areas lend themselves to more
use of specific technologies than other areas. Since this was the first assessment of
student proficiency using information and technology skills, no prior information existed

for comparison.
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Chapter I[V: Results

The School District of Gilman is located in a low socioeconomic area of west
central Wisconsin. It is a high priority of the district to receive as much state and federal
funding as possible to support its educational and co-curricular programs. In doing so,
area residents are less burdened with tax increases related to funding district educational
programs. To fulfill its responsibility to students, parents, and community members, and
state agencies, the school board implemented an information and technology program
that students begin in Grade 4 and are required to participate in through Grade 7. The
district chose to provide technology-rich curriculum in which all students must
demonstrate proficiency to help meet state standards in information and technology
literacy. In addition, teachers were provided training to incorporate the use of 21°
Century skills in curricular activities to improve information and technology literacy.

The purpose of this program evaluation was to determine the difference between
the teachers and students in perceived level of student proficiency in the WITLS by the
end of Grade 8. The data provided will be used in making decisions on curricular changes
and staff training.

Parental or legal guardian permission was received from each student who
participated in the survey. The student survey consisted of 22 main statements identifying
performance tasks for each of the standards. Students were asked to read the task and
select what they perceived their level of performance to be. The choices were can do the
task easily, can do the task with help, unable to do the task, ot no idea what this task
means. Thirty-six of 38 possible students responded to the survey for a 95% response

rate.
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Seventeen teachers were invited to take a similar survey (Appendix E) at the
opening meeting for the 2009-2010 school year. The teacher survey consisted of 22
statements related to WITLS upon which the teachers could select if they perceived that
most can do the task easily without help, most can do the task with help, most afe unable
to do the task, or not observed. Five other statements about state standards and WITLS
documentation were also included in which teachers were asked to select a response
dependent upon the statement of most often, sometimes, seldom, or never, or strongly
agree, agree, neither agree or disagree, disagree, or strongly disagree. All 17 teachers of
core and elective classes for students in Grade 8 participated for a 100% response rate.
Item Analysis

The survey results for both teachers and students (Appendix F) were converted to
the percentage of responses given for each perception, do task easily, do task with help,
unable to do the task, along with an additional choice for teachers in which they could
select did not observe the task. An additional choice for students included no idea what
the task means. These results were included in each item analysis. A comparison of data
for each standard performance indicator (Appendix G) was done to determine tasks that
indicate a difference in perceptions of student performance. Differences that were 10% or
less were considered to be an acceptable difference between student and teacher
perceptions of do task easily, do task with help, and unable to do the task and were not
included for program changes and professional development. Differences greater than
10% for each category compared were used to determine if curriculum needs be
addressed or if teacher training is needed or both. The additional survey choices not

compared between teacher and student responses were used to provide additional
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development.
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Standard A Media and Technology. The following analysis pertains to Standard A

Media and Technology. The content standard is students in Wisconsin will select and use

media and technology to access, organize, create, and communicate information for

solving problems and constructing new knowledge, products, and systems. Each

performance standard for Standard A was analyzed separately and the results are given in

the table included with the analysis.

Performance Standard A Media and Technology A.8.1 By the end of Grade 8

students will use common media and technology terminology and equipment. The

performance indicators for Standard A.8.1 are shown in Table 3. Teacher and student

responses were compared to determine a difference in perception of student ability.

Table 3—Data Comparison for Performance Standard A Media and Technology A.8.1

Do task easily Do task with help Unable to do task
WITLS Performance Indicator
Teachers Students % Teachers | Students % Teachers | Students %
Difference Difference Difference
Identify and define computer and
networking terms 1% 25% 16% 35% 67% 32% 0% 3% 3%
Demonstrate the correct operation of a
computer 65% 47% 18% 29% 36% 7% 0% 6% 6%
Demonstrate touch keyboarding skills at
acceptable speed and accuracy levels (20-
25 wpm) 47% 83% 36% 35% 11% 24% 0% 6% 6%
Organize and backup files on a computer
disk, drive, server, or other storage device 65% 50% 15% 12% 39% 27% 12% 11% 1%
Recognize and solve routine computer
hardware and software problems 0% 20% 20% 59% 51% 8% 18% 23% 5%
Use basic content-specific tools to provide
evidence/support in a class project 12% 36% 24% 29% 42% 13% 0% 3% 3%
Scan, crop, and save a graphic using a
scanner, digital camera, or other digitizing
equipment 35% 68% 33% 35% 26% 9% 0% 3% 3%
Use simple graphing calculator functions
to solve a problem 24% 81% 57% 29% 16% 13% 6% 3% 3%
Capture, edit, and combine video segments
using a multimedia computer with editing
software or a video editing system 12% 17% 5% 47% 67% 20% 6% 11% 5%
Composite Score 33% 47% 14% 34% 39% 5% 5% 8% 3%
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Task One: Identify and define computer and networking terms. Students
responded with 25% perceiving they are able to do the task easily, 67% can do the task
with help, 3% were unable to do the task, and 5% had no idea what this task means.
Teachers perceived 41% of students able to do the task easily, 35% can do the task with
help, 0% were unable to do the task, and 24% indicated they did not observe the task.

The data comparison for the performance task indicated a 16% difference in
teacher and student perceptions in students’ ability to do the task easily, a 32% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Demonstrate the correct operation of a computer system on a network.
Students responded with 47% perceiving they are able to do the task easily, 36% can do
the task with help, 6% were unable to do the task, and 11% had no idea what this task
means. Teachers perceived 65% of students able to do the task easily, 29% can do the
task with help, 0% were unable to do the task, and 6% indicated they did not observe the
task,

The data comparison for the performance task indicated an 18% difference in
teacher and student perceptions in students’ ability to do the task easily, a 7% difference
in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Demonstrate touch keyboarding skills at acceptable speed and

accuracy levels (20-25 wpm). Students responded with 83% perceiving they are able to
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do the task easily, 11% can do the task with help, 6% were unable to do the task, aﬁd 0%
had no idea what this task means. Teachers perceived 47% of students able to do the task
easily, 35% can do the task with help, 0% were unable to do the task, and 18% indicated
they did not observe the task.

The data comparison for the performance task indicated a 36% difference in
teacher and student perceptions in students’ ability to do the task easily, a 24% difference
in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Organize and backup files on a computer disk, drive, server, or other
storage device. Students responded with 50% perceiving they are able to do the task
easily, 39% can do the task with help, 11% were unable to do the task, and 0% had no
idea what this task means. Teachers perceived 65% of students able to do the task easily,
12% can do the task with help, 12% were unable to do the task, and 11% indicated they
did not observe the task.

The data comparison for the performance task indicated a 15% difference in
teacher and student perceptions in students’ ability to do the task easily, a 27% difference
in the perception that students can do the task with help, and a 1% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for possible curricular changes and professional development.

Task Five: Recognize and solve routine computer hardware and software
problems. Students responded with 20% perceiving they are able to do the task easily,

51% can do the task with help, 23% were unable to do the task, and 6% had no idea what
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this task means. Teachers perceived 0% of students able to do the task easily, 59% can do
the task with help, 18% were unable to do the task, and 23% indicated they did not
observe the task.

The data comparison for the performance task indicated an 18% difference in
teacher and student perceptions in students’ ability to do the task easily, a 7% difference
in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Six: Use basic content-specific tools to provide evidence/support in a class
project. Students responded with 36% perceiving they are able to do the task easily, 42%
can do the task with help, 3% were unable to do the task, and 19% had no idea what this
task means. Teachers perceived 12% of students able to do the task easily, 29% can do
the task with help, 0% weré unable to do the task, and 59% indicated they did not observe
the task.

The data comparison for the performance task indicated a 20% difference in
teacher and student perceptions in students’ ability to do the task easily, an 8% difference
in the perception that students can do the task with help, and a 5% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Seven: Scan, crop, and save a graphic using a scanner, digital camera, or
other digitizing equipment. Students responded with 68% perceiving they are able to do
the task easily, 26% can do the task with help, 3% were unable to do the task, and 3% had

no idea what this task means. Teachers perceived 35% of students able to do the task
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easily, 35% can do the task with help, 0% were unable to do the task, and 30% indicated
they did nof observe the task.

The data comparison for the performance task indicated a 24% difference in
teacher and student perceptions in students’ ability to do the task easily, a 13% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Eight: Use simple graphing calculator functions to solve a problem. Students
responded with 81% perceiving they are able to do the task easily, 16% can do the task
with help, 3% were unable to do the task, and 0% had no idea what this task means.
Teachers perceived 24% of students able to do the task easily, 29% can do the task with
help, 6% were unable to do the task, and 41% indicated they did not observe the task.

The data comparison for the performance task indicated a 57% difference in
teacher and student perceptions in students’ ability to do the task easily, a 13% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Nine: Capture, edit, and combine video segments using a multimedia
computer with editing software or a video editing system. Students responded with 17%
perceiving they are able to do the task easily, 67% can do the task with help, 11% were
unable to do the task, and 5% had no idea what this task means. Teachers perceived 12%
of students able to do the task easily, 47% can do the task with help, 6% were unable to

do the task, and 35% indicated they did not observe the task.



30

The data comparison for the performance task indicated a 5% difference in
teacher and student perceptions in students’ ability to do the task easily, a 20% difference
in the perception that students can do the task with help, and a 5% difference in
perceiving that students are unable to do the task. The performance standard should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPL, 33% of the teachers and 47% of the students reported that they could
do Performance Standard A.8.1 tasks easily. Thus, a discrepancy between the two was
14% which illustrated a need for work on this standard.

Performance Standard A Media and Technology A.8.2 By the end of Grade 8
students will identify and use common media formats. The performance indicators for
Standard A.8.2 are shown in Table 4. Teacher and student responses were compared to

determine a difference in perception of student ability.
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Do task easily Do task with help Unable to do task
WITLS Performance Indicators % y %
0 (] 0
Teachers | Students Difference Teachers | Students Difference Teachers | Students Difference
Define the operating and file management
software of a computer 71% 63% 8% 17% 28% 11% 0% 6% 6%
Identify the various organizational patterns
used in different kinds o reference books 0% 43% 43% 47% 37% 10% 0% 20% 20%
Define the basic types of learning software 12% 51% 39% 47% 37% 10% 6% 3% 3%
Use electronic encyclopedias, almanacs,
indexes, and catalogs to retrieve and select
information 1% 74% 3% 17% 20% 3% 0% 6% 6%
Describe the various applications of
productivity software programs 59% 7% 18% 23% 20% 3% 0% 0% 0%
Identify common integrated software
packages or application suites 59% 49% 10% 12% 40% 28% 6% 5% 1%
Use a common graphics program to create
or modify detail to an image or picture 35% 89% 54% 41% 8% 33% 0% 3% 3%
Define the operating and file management
software of a computer 1% 63% 8% 17% 28% 11% 0% 6% 6%
Identify the various organizational patterns
used in different kinds of reference books 0% 43% 43% 47% 37% 10% 0% 20% 20%
Define the basic types of learning software 12% 51% 39% 47% 37% 10% 6% 3% 3%
Use electronic encyclopedias, almanacs,
indexes, and catalogs to retrieve and select
information 1% 74% 3% 17% 20% 3% 0% 6% 6%
Describe the various applications of
productivity software programs 59% 77% 18% 23% 20% 3% 0% 0% 0%
Identify common integrated software
packages or application suites 59% 49% 10% 12% 40% 28% 6% 5% 1%
Use a common graphics program to create
or modify detail to an image or picture 35% 89% 54% 41% 8% 33% 0% 3% 3%
Composite Score 44% 64% 20% 29% 27% 2% 2% 6% 4%

Task One: Define the operating and file management software of a computer.

Students responded with 63% perceiving they are able to do the task easily, 28% can do

the task with help, 6% were unable to do the task, and 3% had no idea what this task

means. Teachers perceived 71% of students able to do the task easily, 17% can do the

task with help, 0% were unable to do the task, and 12% indicated they did not observe the

task.

The data comparison for the performance task indicated an 8% difference in

teacher and student perceptions in students’ ability to do the task easily, an 11%

difference in the perception that students can do the task with help, and a 6% difference
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in perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Identify the various organizational patterns used in different kinds of
reference books. Students responded with 43% perceiving they are able to do the task
easily, 37% can do the task with help, 20% were unable to do the task, and 0% had no
idea what this task means. Teachers perceived 0% of students able to do the task easily,
47% can do the task with help, 0% were unable to do the task, and 53% indicated they
did not observe the task.

The data comparison for the performance task indicated a 43% difference in
teacher and student perceptions in students’ ability to do the task easily, a 10% difference
in the perception that students can do the task with help, and a 20% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Define the basic types of learning software. Students responded with
51% perceiving they are able to do the task easily, 37% can do the task with help, 3%
were unable to do the task, and 9% had no idea what this task means. Teachers perceived
12% of students able to do the task easily, 47% can do the task with help, 6% were
unable to do the task, and 35% indicated they did not observe the task.

The data comparison for the performance task indicated a 39% difference in
teacher and student perceptions in students’ ability to do the task easily, a 10% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.



33

Task Four: Use electronic encyclopedias, almanacs, indexes, and catalogs to
retrieve and select information. Students responded with 74% perceiving they are able to
do the task easily, 20% can do the task with help, 6% were unable to do the task, and 0%
had no idea what this task means. Teachers perceived 71% of students able to do the task
easily, 17% can do the task with help, 0% were unable to do the task, and 12% indicated
they did not observe the task.

The data comparison for the performance task indicated a 3% difference in
teacher and student perceptions in students’ ability to do the task easily, a 3% difference
in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Describe the various applications of productivity software programs.
Students responded with 77% perceiving they are able to do the task easily, 20% can do
the task with help, 0% were unable to do the task, and 3% had no idea what this task
means. Teachers perceived 59% of students able to do the task easily, 23% can do the
task with help, 0% were unable to do the task, and 18% indicated they did not observe the
task.

The data comparison for the performance task indicated a 18% difference in
teacher and student perceptions in students’ ability to do the task easily, a 3% difference
in the perception that students can dd the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.



34

Task Six: Identify common integrated software packages or application suites.
Students responded with 49% perceiving they are able to do the task easily, 40% can do
the task with help, 5% were unable to do the task, and 6% had no idea what this task
means. Teachers perceived 59% of students able to do the task easily, 12% can do the
task with help, 6% were unable to do the task, and 23% indicated they did not observe the
task.

The data comparison for the performance task indicated a 10% difference in
teacher and student perceptions in students’ ability to do the task easily, a 28% difference
in the perception that students can do the task with help, and a 1% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Seven: Use a common graphics program to create or modify detail to an
image or picture. Students responded with 89% perceiving they are able to do the task
easily, 8% can do the task with help, 3% were unable to do the task, and 0% had no idea
what this task means. Teachers perceived 35% of students able to do the task easily, 41%
can do the task with help, 0% were unable to do the task, and 24% indicated they did not
observe the task.

The data comparison for the performance task indicated a 54% difference in
teacher and student perceptions in students’ ability to do the task easily, a 33% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.
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In reviewing the category of being able to do the task easily as required by the

district and the DPI, 44% of the teachers and 64% of the students reported that they could

do Performance Standard A.8.2 tasks easily. Thus, a discrepancy between the two was

20% which illustrated a need for work on this standard.

Performance Standard A Media and Technology A.8.3 By the end of Grade 8

students will use a computer and productivity software to organize and create

information. The performance indicators for Standard A.8.3 are shown in Table 5.

Teacher and student responses were compared to determine a difference in perception of

student ability.

Table 5—Data Comparison for Performance Standard A Media and Technology A.8.3

Do task easily Do task with help Unable to do task
WITLS Performance Indicators % % %
(] 3 (] (]
Teachers | Students Difference Teachers | Students Difference Teachers | Students Difference
Explain the use of basic word processing
functions 1% 83% 12% 17% 14% 3% 0% 0% 0%
Use the spell checker and thesaurus
functions of a word processing program 82% 92% 10% 12% 8% 4% 0% 0% 0%
Move textual and graphics data from on
document to another 65% 83% 18% 17% 17% 0% 0% 0% 0%
Use graphics software to import pictures,
images, and charts into documents 41% 83% 42% 35% 14% 21% 0% 3% 3%
Use a graphical organizer program to
construct outlines or webs that organize
ideas and information 6% 39% 33% 41% 50% 9% 12% 8% 4%
Compose a class report using advanced text
formatting and layout styles 41% 89% 48% 41% 11% 30% 0% 0% 0%
Classify collected data and construct a
simple database by defining fields, entering
and sorting data, and producing a report 0% 72% 72% 71% 19% 52% 0% 3% 3%
Construct a simple spreadsheet, enter data,
and interpret the information 18% 83% 65% 53% 11% 42% 6% 6% 0%
Plot and use different types of charts and
graphs 6% 64% 58% 47% 30% 17% 12% 3% 9%
Incorporate database and spreadsheet
information into a word-processed
document 18% 75% 57% 41% 22% 19% 6% 3% 3%
Composite Score 35% 76% 41% 38% 20% 18% 4% 3% 1%

Task One: Explain the use of basic word processing functions. Students

responded with 83% perceiving they are able to do the task easily, 14% can do the task
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with help, 0% were unable to do the task, and 3% had no idea what this task means.
Teachers perceived 71% of students able to do the task easily, 17% can do the task with
help, 0% were unable to do the task, and 12% indicated they did not observe the task.

The data comparison for the performance task indicated a 12% difference in
teacher and student perceptions in students’ ability to do the task easily, a 3% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Use the spell checker and thesaurus functions of a word processing
program. Students responded with 92% perceiving they are able to do the task easily, 8%
can do the task with help, 0% were unable to do the task, and 0% had no idea what this
task means. Teachers perceived 82% of students able to do the task easily, 12% can do
the task with help, 0% were unable to do the task, and 6% indicated they did not observe
the task.

The data comparison for the performance task indicated a 10% difference in
teacher and student perceptions in students’ ability to do the task easily, a 2% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Move textual and graphics data from one document to another.
Students responded with 83% perceiving they are able to do the task easily, 17% can do
the task with help, 0% were unable to do the task, and 0% had no idea what this task

means. Teachers perceived 65% of students able to do the task easily, 17% can do the
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task with help, 0% were unable to do the task, and 18% indicated they did not observe the
task.

The data comparison for the performance task indicated an 18% difference in
teacher and student perceptions in students’ ability to do the task easily, a 0% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Use graphics software to import pictures, images, and charts into
documents. Students responded with 83% perceiving they are able to do the task easily,
14% can do the task with help, 3% were unable to do the task, and 0% had no idea what
this task means. Teachers perceived 41% of students able to do the task easily, 35% can
do the task with help, 0% were unable to do the task, and 24% indicated they did not
observe the task.

The data comparison for the performance task indicated a 42% difference in
teacher and student perceptions in students’ ability to do the task easily, a 21% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Use a graphical organizer program to construct outlines or webs that
organize ideas and information. Students responded with 39% perceiving they are able to
do the task easily, 50% can do the task with help, 8% were unable to do the task, and 3%

had no idea what this task means. Teachers perceived 6% of students able to do the task
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easily, 41% can do the task with help, 12% were unable to do the task, and 41% indicated
they did not observe the task.

The data comparison for the performance task indicated a 33% difference in
teacher and student perceptions in students’ ability to do the task easily, a 9% difference
in the perception that students can do the task with help, and a 4% difference iﬁ
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Six: Compose a class report using advanced text formatting and layout
styles. Students responded with 89% perceiving they are able to do the task easily, 11%
can do the task with help, 0% were unable to do the task, and 0% had no idea what this
task means. Teachers perceived 41% of students able to do the task easily, 41% can do
the task with help, 0% were unable to do the task, and 18% indicated they did not observe
the task.

The data comparison for the performance task indicated a 48% difference in
teacher and student perceptions in students’ ability to do the task easily, a 30% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Seven: Classify collected data and construct a simple database by defining
fields, entering and sorting data, and producing a report. Students responded with 72%
perceiving they are able to do the task easily, 19% can do the task with help, 3% were

unable to do the task, and 6% had no idea what this task means. Teachers perceived 0%
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of students able to do the task easily, 71% can do the task with help, 0% were unable to
do the task, and 29% indicated they did not observe the task.

The data comparison for the performance task indicated a 72% difference in
teacher and student perceptions in students’ ability to do the task easily, a 52% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Eight: Construct a simple spreadsheet, enter data, and interpret the
information. Students responded with 83% perceiving they are able to do the task easily,
11% can do the task with help, 6% were unable to do the task, and 0% had no idea what
this task means. Teachers perceived 18% of students able to do the task easily, 53% can
do the task with help, 6% were unable to do the task, and 23% indicated they did not
observe the task.

The data comparison for the performance task indicated a 65% difference in
teacher and student perceptions in students’ ability to do the task easily, a 42% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Nine: Plot and use different types of charts and graphs from a spreadsheet
program. Students responded with 64% perceiving they are able to do the task easily,
30% can do the task with help, 3% were unable to do the task, and 3% had no idea what

this task means. Teachers perceived 6% of students able to do the task easily, 47% can do
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the task with help, 12% were unable to do the task, and 35% indicated they did not
observe the task.

The data comparison for the performance task indicated a 58% difference in
teacher and student perceptions in students’ ability to do the task easily, a 17% difference
in the perception that students can do the task with help, and a 9% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Ten: Incorporate database and spreadsheet information into a word-
processed document. Students responded with 75% perceiving they are able to do the task
easily, 22% can do the task with help, 3% were unable to do the task, and 0% had no idea
what this task means. Teachers perceived 18% of students able to do the task easily, 41%
can do the task with help, 6% were unable to do the task, and 35% indicated they did not
observe the task.

The data comparison for the perfbrmance task indicated a 57% difference in
teacher and student perceptions in students’ ability to do the task easily, a 19% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPI, 35% of the teachers and 76% of the students reported that they could
do Performance Standard A.8.3 tasks easily. Thus, a discrepancy between the two was

41% which illustrated a need for work on this standard.
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Performance Standard A Media and Technology A.8.4 By the end of Grade 8
students will use a computer and communications software to access and transmit
information. The performaﬁce indicators for Standard A.8.4 are shown in Table 6.
Teacher and student responses were compared to determine a difference in perception of
student ability.

Table 6—Data Comparison for Performance Standard A Media and Technology A.8.4

Do task easily Do task with help Unable to do task

WITLS Performance Indicators

% %

Difference Teachers | Students

Teachers | Students Teachers | Students

%

Difference Difference

Define basic on-line searching and
internet terminology 47% 56% 9% 29% 33% 4% 6% 8%

2%

Send an e-mail message with an
attachment to several persons
simultaneously 76% 78% 2% 12% 19% 7% 0% 3%

3%

Access information using a modem or
network connection to the internet or
other on-line information services 76% 75% 1% 18% 11% % 0% 14%

4%

View, print, save, and open a document
from the internet or other on-line

sources 88% 89% 1% 12% 11% 1% 0% 0% 0%
Use basic search engines and directories

to locate resources on a specific topic 82% 86% 4% 12% 8% 4% 0% 3% 3%
Demonstrate efficient internet

navigation 88% 74% 14% 12% 20% 8% 0% 3% 3%
Organize World Wide Web bookmarks

by subject or topic 65% 53% 12% 6% 31% 25% 0% 11% 11%
Composite Score 75% 73% 2% 14% 19% 5% 1% 6% 5%

Task One: Define basic on-line searching and internet terminology. Students
responded with 56% perceiving they are able to do the task easily, 33% can do the task
with help, 8% were unable to do the task, and 3% had no idea what this task means.
Teachers perceived 47% of students able to do the task easily, 29% can do the task with
help, 6% were unable to do the task, and 18% indicated they did not observe the task.

The data comparison for the performance task indicated a 9% difference in
teacher and student perceptions in students’ ability to do the task easily, a 4% difference

in the perception that students can do the task with help, and a 2% difference in
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perceiving that students are unable to do the task. The performance task should not be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Send an e-mail message with an attachment to several persons
simultaneously. Students responded with 78% perceiving they are able to do the task
easily, 19% can do the task with help,‘ 3% were unable to do the task, and 0% had no idea
what this task means. Teachers perceived 76% of students able to do the task easily, 12%
can do the task with help, 0% were unable to do the task, and 12% indicated they did not
observe the task.

The data comparison for the performance task indicated a 2% difference in
teacher and student perceptions in students’ ability to do the task easily, a 7% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should not be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Access information using a modem or network connection to the
internet or other on-line information services. Students responded with 75% perceiving
they are able to do the task easily, 11% can do the task with help, 14% were unable to do
the task, and 0% had no idea what this task means. Teachers perceived 76% of students
able to do the task easily, 18% can do the task with help, 0% were unable to do the task,
and 6% indicated they did not observe the task.

The data comparison for the performance task indicated a 1% difference in
teacher and student perceptions in students’ ability to do the task easily, a 7% difference

in the perception that students can do the task with help, and a 14% difference in
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perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability lével.

Task Four: View, print, save, and open a document from the internet or other on-
line sources. Students responded with 89% perceiving they are able to do the task easily,
11% can do the task with help, 0% were unable to do the task, and 0% had no idea what
this task means. Teachers perceived 88% of students able to do the task easily, 12% can
do the task with help, 0% were unable to do the task, and 0% indicated they did not
observe the task.

The data comparison for the performance task indicated a 1% difference in
teacher and student perceptions in students’ ability to do the task easily, a 1% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should not be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Use basic search engines and directories to locate resources on a
specific topic. Students responded with 86% perceiving they are able to do the task
easily, 8% can do the task with help, 3% were unable to do the task, and 3% had no idea
what this task means. Teachers perceived 82% of students able to do the task easily, 12%
can do the task with help, 0% were unable to do the task, and 6% indicated they did not
observe the task.

The data comparison for the performance task indicated a 4% difference in
teacher and student perceptions in students’ ability to do the task easily, a 4% difference

in the perception that students can do the task with help, and a 3% difference in
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perceiving that students are unable to do the task. The performance task should not be
reviewed for curricular changes to strengthen student understanding and ability Iével.

Task Six: Demonstrate efficient internet navigation. Students responded with 74%
perceiving they are able to do the task easily, 20% can do the task with help, 3% were
unable to do the task, and 3% had no idea what this task means. Teachers perceived 88%
of students able to do the task easily, 12% can do the task with help, 0% were unable to
do the task, and 0% indicated they did not observe the task.

The data comparison for the performance task indiéated a 14% difference in
teacher and student perceptions in students’ ability to do the task easily, an 8% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Seven: Organize World Wide Web bookmarks (favorites) by subject or
topic. Students responded with 53% perceiving they are able to do the task easily, 31%
can do the task with help, 11% were unable to do the task, and 5% had no idea what this
task means. Teachers perceived 65% of students able to do the task easily, 6% can do the
task with help, 0% were unable to do the task, and 29% indicated they did not observe the
task.

The data comparison for the performance task indicated a 12% difference in
teacher and student perceptions in students’ ability to do the task easily, a 25% difference
in the perception that students can do the task with help, and an 11% difference in
perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.
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In reviewing the category of being able to do the task easily as required by the

district and the DPI, 75% of the teachers and 73% of the students reported that they could

do Performance Standard A.8.4 tasks easily. Thus, a discrepancy between the two was

2% which illustrated no need for work on this standard.

Performance Standard A Media and Technology A.8.5 By the end of Grade 8

students will use media and technology to create and present information. The

performance indicators for Standard A.8.5 are shown in Table 7. Teacher and student

responses were compared to determine a difference in perception of student ability.

Table 7—Data Comparison for Performance Standard A Media and Technology A.8.5

WITLS Performance Indicators

Do task easily

Do task with help

Unable to do task

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Use draw, paint, or graphics software to
create visuals that will enhance a class
project or report

24%

83%

59%

53%

17%

36%

0%

0%

0%

Design and produce a multimedia
program

35%

63%

28%

30%

34%

4%

0%

3%

3%

Plan and deliver a presentation using
media and technology appropriate to
topic, audience, purpose, or content

44%

57%

13%

31%

31%

0%

0%

6%

6%

Composite Score

34%

68%

34%

38%

27%

11%

0%

3%

3%

Task One: Use draw, paint, or graphics software to create visuals that will

enhance a class project or report. Students responded with 83% perceiving they are able
to do the task easily, 17% can do the task with help, 0% were unable to do the task, and

0% had no idea what this task means. Teachers perceived 24% of students able to do the

task easily, 53% can do the task with help, 0% were unable to do the task, and 23%

indicated they did not observe the task.

The data comparison for the performance task indicated a 59% difference in

teacher and student perceptions in students’ ability to do the task easily, a 36% difference

in the perception that students can do the task with help, and a 0% difference in
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perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Design and produce a multimedia program. Students responded with
63% perceiving they are able to do the task easily, 34% can do the task with help, 3%
were unable to do the task, and 0% had no idea what this task means. Teachers perceived
35% of students able to do the task easily, 30% can do the task with help, 0% were
unable to do the task, and 35% indicated they did not observe the task.

The data comparison for the performance task indicated a 28% difference in
teacher and student perceptions in students’ ability to do the task easily, a 4% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding andvability level.

Task Three: Plan and deliver a presentation using media and technology
appropriate to topic, audience, purpose, or content. Students responded with 57%
perceiving they are able to do the task easily, 31% can do the task with help, 6% were
unable to do the task, and 6% had no idea what this task means. Teachers perceived 44%
of students able to do the task easily, 31% can do the task with help, 0% were unable to
do the task, and 25% indicated they did not observe the task.

The data comparison for the performance task indicated a 13% difference in
teacher and student perceptions in students’ ability to do the task easily, a 0% difference
in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.
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In reviewing the category of being able to do the task easily as required by the
district and the DPI, 34% of the teachers and 68% of the students reported that they could
do Performance Standard A.8.5 tasks easily. Thﬁs, a discrepancy between the two was
34% which illustrated a need for work on this standard.

Performance Standard A Media and Technology A.8.6 By the end of Grade 8
students will evaluate the use of media and technology in a production or presentation.
The performance indicators for Standard A.8.6 are shown in Table 8. Teacher and student

responses were compared to determine a difference in perception of student ability.

Table 8—Data Comparison for Performance Standard A Media and Technology A.8.6

Do task easily Do task with help Unable to do task

WITLS Performance Indicators
% % %

Teachers | Students Difference Teachers | Students Difference Teachers | Students Difference

Determine the purpose of a specific
production or presentation 30% 56% 26% 35% 29% 6% 6% 6% . 0%

Describe the effectiveness of the media
and technology used in a production or

presentation 12% 37% 15% 53% 37% 16% 6% 17% 11%
Identify criteria for judging the technical :

quality of a production or presentation 12% 43% 31% 41% 34% 7% 12% 12% 0%
Judge how well the production or

presentation meets identified criteria 6% 1% 65% 53% 14% 29% 6% 9% 3%
Recommend ways to improve future

productions or presentations 6% 63% 57% 53% 29% 24% 6% 8% 2%
Composite Score 13% 54% 41% 47% 29% 18% 7% 10% 3%

Task One: Determine the purpose of a specific production or presentation.
Students responded with 56% perceiving they are able to do the task easily, 29% can do
the task with help, 6% were unable to do the task, and 9% had no idea what this task
means. Teachers perceived 30% of students able to do the task easily, 35% can do the
task with help, 6% were unable to do the task, and 29% indicated they did not observe the
task.

The data comparison for the performance task indicated a 26% difference in

teacher and student perceptions in students’ ability to do the task easily, a 6% difference




48

in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Describe the effectiveness of the media and technology used in a
production or presentation. Students responded with 37% perceiving they are able to do
the task easily, 37% can do the task with help, 17% were unable to do the task, and 9%
had no idea what this task means. Teachers perceived 12% of students able to do the task
easily, 53% can do the task with help, 6% were unable to do the task, and 29% indicated
they did not observe the task.

The data comparison for the performance task indicated a 15% difference in
teacher and student perceptions in students’ ability to do the task easily, a 16% difference
in the perception that students can do the task with help, and an 11% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Identify criteria for judging the technical quality of a production or
presentation. Students responded with 43% perceiving they are able to do the task easily,
34% can do the task with help, 12% were unable to do the task, and 11% had no idea
what this task means. Teachers perceived 12% of students able to do the task easily, 41%
can do the task with help, 12% were unable to do the task, and 35% indicated they did not
observe the task.

The data comparison for the performance task indicated a 31% difference in
teacher and student perceptions in students’ ability to do the task easily, a 7% difference

in the perception that students can do the task with help, and a 0% difference in
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perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Judge how well the production or presentation meets identified
criteria. Students responded with 71% perceiving they are able to do the task easily, 14%
can do the task with help, 9% were unable to do the task, and 6% had no idea what this
task means. Teachers perceived 6% of students able to do the task easily, 53% can do the
task with help, 6% were unable to do the task, and 35% indicated they did not observe the
task.

The data comparison for the performance task indicated a 65% difference in
teacher and student perceptions in students’ ability to do the task easily, a 29% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Recommend ways to improve future productions or presentations.
Students responded with 63% perceiving they are able to do the task easily, 29% can do
the task with help, 8% were unable to do the task, and 0% had no idea what this task
means. Teachers perceived 6% of students able to do the task easily, 53% can do the task
with help, 6% were unable to do the task, and 35% indicated they did not observe the
task.

The data comparison for the performance task indicated a 57% difference in
teacher and student perceptions in students’ ability to do the task easily, a 24% difference

in the perception that students can do the task with help, and a 2% difference in
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perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the

district and the DPI, 13% of the teachers and 54% of the students reported that they could

do Performance Standard A.8.1 tasks easily. Thus, a discrepancy between the two was

41% which illustrated a need for work on this standard.

Standard B Information and Inquiry. The following analysis pertains to Standard

B Information and Inquiry. The content standard is students in Wisconsin will access,

evaluate, and apply information efficiently and effectively from a variety of sources in

print, nonprint, and electronic formats to meet personal and academic needs. Each

performance standard for Standard B was analyzed separately and the results presented in

the table included with the analysis.

Standard B Information and Inquiry B.8.1 By the end of Grade 8 students will

define the need for information. The performance indicators for Standard B.8.1 are

shown in Table 9. Teacher and student responses were compared to determine a

difference in perception of student ability.

Table 9—Data Comparison for Performance Standard B Information and Inquiry

v B.8.1

WITLS Performance Indicators

Do task easily

Do task with help

Unable to do task

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Identify the information problem or
question to be resolved

35%

54%

19%

35%

37%

2%

0%

3%

3%

Relate what is already known to the
information needed

6%

51%

45%

59%

43%

4%

6%

3%

3%

Formulate general and specific
research questions using a variety
of questioning skills

0%

49%

49%

59%

40%

19%

12%

6%

6%

Revise and narrow the information
questions to focus on the
information need

6%

40%

34%

5%%

43%

16%

6%

14%

8%

Composite Score

12%

49%

37%

53%

41%

12%

6%

7%

1%
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Task One: Identify the information problem or question to be resolved. Students
responded with 54% perceiving they are able to do the task easily, 37% can do the task
with help, 3% were unable to do the task, and 6% had no idea what this task means.
Teachers perceived 35% of students able to do the task easily, 35% can do the task with
help, 0% were unable to do the task, and 30% indicated they did not observe the task.

The data comparison for the performance task indicated a 19% difference in
teacher and student perceptions in students’ ability to do the task easily, a 2% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Relate what is already known to the information needed. Students
responded with 51% perceiving they are able to do the task easily, 43% can do the task
with help, 3% were unable to do the task, and 3% had no idea what this task means.
Teachers perceived 6% of students able to do the task easily, 59% can do the task with
help, 6% were unable to do the task, and 29% indicated they did not observe the task.

The data comparison for the performance task indicated a 45% difference in
teacher and student perceptions in students’ ability to do the task easily, a 4% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Formulate general and specific research questions using a variety of
questioning skills. Students responded with 49% perceiving they are able to do the task

easily, 40% can do the task with help, 6% were unable to do the task, and 5% had no idea
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what this task means. Teachers perceived 0% of students able to do the task easily, 59%
can do the task with help, 12% were unable to do the task, and 29% indicated they did not
observe the task.

The data comparison for the performance task indicated a 49% difference in
teacher and student perceptions in students’ ability to do the task easily, a 19% difference
in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Revise and narrow the information questions to focus on the
information need. Students responded with 40% perceiving they are able to do the task
easily, 43% can do the task with help, 14% were unable to do the task, and 3% had no
idea what this task means. Teachers perceived 6% of students able to do the task easily,
59% can do the task with help, 6% were unable to do the task, and 29% indicated they
did not observe the task.

The data comparison for the performance task indicated a 34% difference in
teacher and student perceptions in students’ ability to do the task easily, a 16% difference
in the perception that students can do the task with help, and an 8% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPI, 12% of the teachers and 49% of the students reported that they could
do Performance Standard B.8.1 tasks easily. Thus, a discrepancy between the two was

37% which illustrated a need for work on this standard.
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Standard B Information and Inquiry B.8.2 By the end of Grade 8 students will

develop information seeking strategies. The performance indicators for Standard B.8.2

are shown in Table 10. Teacher and student responses were compared to determine a

difference in perception of student ability.

Table 10—Data Comparison for Performance Standard B Information and Inquiry B.8.2

Do task easily Do task with help Unable to do task
WITLS Performance Indicators % % %
(] . (1 (]
Teachers | Students Difference Teachers Students Difference Teachers Students Difference

Identify relevant sources of
information including print, nonprint,
electronic, human, and community
resources 29% 37% 8% 53% 54% 1% 0% 3% 3%
Evaluate possible sources of
information based on criteria of
timeliness, genre, point of view, bias,
and authority 12% 56% 44% 47% 25% 22% 12% 11% 1%
Select multiple sources that reflect
differing or supporting points of view 6% 61% 55% 59% 31% 28% 6% 0% 6%
Identify and select keywords and
phrases for each source, recognizing
that different sources use different
terminology for similar concepts 18% 69% 51% 59% 17% 42% 0% 0% 0%
Organize ideas, concepts, and phrases
using webbing, outlines, trees, or
other visual or graphic tools 6% 55% 49% 53% 39% 14% 12% 3% 9%
Focus search strategies on matching
information needs with available
resources 12% 56% 44% 53% 28% 25% 6% 11% 5%
Composite Score 14% 56% 42% 54% 32% 22% 6% 5% 1%

Task One: Identify relevant sources of information including print, nonprint,

electronic, human, and community resources. Students responded with 37% perceiving

they are able to do the task easily, 54% can do the task with help, 3% were unable to do

the task, and 6% had no idea what this task means. Teachers perceived 29% of students

able to do the task easily, 53% can do the task with help, 0% were unable to do the task,

and 18% indicated they did not observe the task.

The data comparison for the performance task indicated a 8% difference in

teacher and student perceptions in students’ ability to do the task easily, a 1% difference

in the perception that students can do the task with help, and a 3% difference in
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perceiving that students are unable to do the task. The performance task should not be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Evaluate possible sources of information based on criteria of
timeliness, genre, point of view, bias, and authority. Students responded with 56%
perceiving they are able to do the task easily, 25% can do the task with help, 11% were
unable to do the task, and 8% had no idea what this task means. Teachers perceived 12%
of students able to do the task easily, 47% can do the task with help, 12% were unable to
do the task, and 29% indicated they did not observe the task.

The data comparison for the performance task indicated a 44% difference in
teacher and student perceptions in students’ ability to do the task easily, a 22% difference
in the perception that students can do the task with help, and a 1% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Select multiple sources that reflect differing or supporting points of
view. Students responded with 61% perceiving they are able to do the task easily, 31%
can do the task with help, 0% were unable to do the task, and 8% had no idea what this
task means. Teachers perceived 6% of students able to do the task easily, 59% can do the
task with help, 6% were unable to do the task, and 29% indicated they did not observe the
task.

The data comparison for the performance task indicated a 55% difference in
teacher and student perceptions in students’ ability to do the task easily, a 28% difference

in the perception that students can do the task with help, and a 6% difference in



55

perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Identify and select keywords and phrases for each source, recognizing
that different sources use different terminology for similar concepts. Students responded
with 69% perceiving they are able to do the task easily, 17% can do the task with help,
0% were unable to do the task, and 14% had no idea what this task means. Teachers
perceived 18% of students able to do the task easily, 59% can do the task with help, 0%
were unable to do the task, and 23% indicated they did not observe the task.

The data comparison for the performance task indicated a 51% difference in
teacher and student perceptions in students’ ability to do the task easily, a 42% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Organize ideas, concepts, and phrases using webbing, outlines, trees,
or other visual or graphic tools. Students responded with 55% perceiving they are able to
do the task easily, 39% can do the task with help, 3% were unable to do the task, and 3%
had no idea what this task means. Teachers perceived 6% of students able to do the task
easily, 53% can do the task with help, 12% were unable to do the task, and 29% indicated
they did not observe the task.

The data comparison for the performance task indicated a 49% difference in
teacher and student perceptions in students’ ability to do the task easily, a 14% difference

in the perception that students can do the task with help, and a 9% difference in
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perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Six: Focus search strategies on matching information needs with available
resources. Students responded with 56% perceiving they are able to do the task easily,
28% can do the task with help, 11% were unable to do the task, and 5% had no idea what
this task means. Teachers perceived 12% of students able to do the task easily, 53% can
do the task with help, 6% were unable to do the task, and 29% indicated they did not
observe the task.

The data comparison for the performance task indicated a 44% difference in
teacher and student perceptions in students’ ability to do the task easily, a 25% difference
in the perception that students can do the task with help, and a 5% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPI, 14% of the teachers and 56% of the students reported that they could
do Performance Standard B.8.2 tasks easily. Thus, a discrepancy between the two was
42% which illustrated a need for work on this standard.

Standard B Information and Inquiry B.8.3 By the end of Grade 8 students will
locate and access information sources. The performance indicators for Standard B.8.3 are
shown in Table 11. Teacher and student responses were compared to determine a

difference in perception of student ability.
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WITLS Performance Indicators

Do task easily

Do task with help

Unable to do task

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Identify the classification system
used in the school library media
center, public library, and other
local libraries

30%

50%

20%

29%

39%

10%

0%

6%

6%

Locate materials using the
classification systems of the school
library media center and the public
library

30%

53%

23%

29%

39%

10%

0%

3%

3%

Recognize differences in searching
bibliographic records, abstracts, or
full text databases

0%

47%

47%

47%

42%

5%

12%

3%

9%

Search for information by subject,
author, title, and keyword

53%

86%

33%

35%

14%

21%

0%

0%

0%

Use Boolean operators with human
or programmed guidance to narrow
or broaden searches

0%

19%

19%

47%

56%

9%

0%

0%

0%

Use biographical dictionaries,
thesauri, and other common
reference tools in both print and
electronic formats

29%

56%

27%

53%

28%

25%

0%

8%

8%

Use a search engine to locate
appropriate internet or intranet
resources

65%

86%

21%

29%

11%

18%

0%

0%

0%

Composite Score

30%

57%

27%

38%

33%

5%

2%

3%

1%

Task One: Identify the classification system used in the school library media

center, public library, and other local libraries. Students responded with 50% perceiving

they are able to do the task easily, 39% can do the task with help, 6% were unable to do

the task, and 5% had no idea what this task means. Teachers perceived 30% of students

able to do the task easily, 29% can do the task with help, 0% were unable to do the task,

and 41% indicated they did not observe the task.

The data comparison for the performance task indicated a 20% difference in

teacher and student perceptions in students’ ability to do the task easily, a 10% difference

in the perception that students can do the task with help, and a 6% difference in

perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.
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Task Two: Locate materials using the cla‘ssiﬁcation systems of the school library
media center and the public library. Students responded with 53% perceiving they are
able to do the task easily, 39% can do the task with help, 3% were unable to do the task,
and 5% had no idea what this task means. Teachers perceived 30% of students able to do
the task easily, 29% can do the task with help, 0% were unable to do the task, and 41%
indicated they did not observe the task.

The data comparison for the performance task indicated a 23% difference in
teacher and student perceptions in students’ ability to do the task easily, a 10% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Recognize differences in searching bibliographic records, abstracts,
or full text databases. Students responded with 47% perceiving they are able to do the
task easily, 42% can do the task with help, 3% were unable to do the task, and 8% had no
idea what this task means. Teachers perceived 0% of students able to do the task easily,
47% can do the task with help, 12% were unable to do the task, and 41% indicated they
did not observe the task.

The data comparison for the performance task indicated a 47% difference in
teacher and student perceptions in students’ ability to do the task easily, a 5% difference
in the perception that students can do the task with help, and a 9% difference in
perceiving that students are unable to do the task. The performance standard should be

reviewed for possible curricular changes and professional development.
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Task Four: Search for information by subject, author, title, and keyword. Students
responded with 86% perceiving they are able to do the task easily, 14% can do the task
with help, 0% were unable to do the task, and O% had no idea what this task means.
Teachers perceived 53% of students able to do the task easily, 35% can do the task with
help, 0% were unable to do the task, and 12% indicated they did not observe the task.

The data comparison for the performance task indicated a 33% difference in
teacher and student perceptions in students’ ability to do the task easily, a 21% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Use Boolean operators with human or programmed guidance to
narrow or broaden searches. Students responded with 19% perceiving they are able to do
the task easily, 56% can do the task with help, 0% were unable to do the task, and 25%
had no idea what this task means. Teachers perceived 0% of students able to do the task
easily, 47% can do the task with help, 0% were unable to do the task, and 53% indicated
they did not observe the task.

The data comparison for the performance task indicated a 19% difference in
teacher and student perceptions in students’ ability to do the task easily, a 9% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Six: Use biographical dictionaries, thesauri, and other common reference

tools in both print and electronic formats. Students responded with 56% perceiving they
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are able to do the task easily, 28% can do the task with help, 8% were unable to do the
task, and 8% had no idea what this task means. Teachers perceived 29% of students able
to do the task easily, 53% can do the task with help, 0% were unable to do the task, and
18% indicated they did not observe the task.

The data comparison for the performance task indicated a 27% difference in
teacher and student perceptions in students’ ability to do the task easily, a 25% difference
in the perception that students can do the task with help, and an 8% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Seven: Use a search engine to locate appropriate internet or intranet
resources. Students responded with 86% perceiving they are able to do the task easily,
11% can do the task with help, 0% were unable to do the task, and 3% had no idea what
this task means. Teachers perceived 65% of students able to do the task easily, 29% can
do the task with help, 0% were unable to do the task, and 6% indicated they did not
observe the task.

The data comparison for the performance task indicated a 21% difference in
teacher and student perceptions in students’ ability to do the task easily, an 18%
difference in the perception that students can do the task with help, and a 0% difference
in perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the

district and the DPI, 30% of the teachers and 57% of the students reported that they could
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do Performance Standard B.8.3 tasks easily. Thus, a discrepancy between the two was

27% which illustrated a need for work on this standard.

Performance Standard B Information and Inquiry B.8.4 By the end of Grade 8

students will evaluate and select information from a variety of print, nonprint, and

electronic formats. The performance indicators for Standard B.8.4 are shown in Table 12.

Teacher and student responses were compared to determine a difference in perception of

student ability.

Table 12—Data Comparison for Performance Standard B Information and Inquiry B.8.4

WITLS Performance Indicators

Do task easily

Do task with help

Unable to do task

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Examine selected resources for
pertinent information using
previewing techniques to scan for
major concepts for keywords

24%

42%

18%

35%

42%

7%

0%

5%

5%

Differentiate between primary and
secondary sources

12%

56%

44%

29%

31%

2%

12%

5%

%

Distinguish between fact and
opinion; recognize point of view or
bias

6%

72%

66%

53%

19%

34%

12%

6%

6%

Determine if information is timely,
valid, accurate, comprehensive, and
relevant

12%

1%

59%

59%

17%

42%

12%

9%

3%

Analyze and evaluate information
presented in charts, graphs, and
tables

19%

78%

59%

44%

14%

30%

6%

8%

2%

Locate indicators of authority for
all sources of information

12%

42%

30%

35%

44%

9%

12%

3%

9%

Select resources in formats
appropriate to content and
information need and compatible
with their own learning style

6%

56%

50%

47%

31%

16%

12%

5%

7%

Composite Score

13%

60%

47%

43%

28%

15%

9%

6%

3%

Task One: Examine selected resources for pertinent information. Students

responded with 42% perceiving they are able to do the task easily, 42% can do the task

with help, 5% were unable to do the task, and 11% had no idea what this task means.

Teachers perceived 24% of students able to do the task easily, 35% can do the task with

help, 0% were unable to do the task, and 41% indicated they did not observe the task.
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The data comparison for the performance task indicated an 18% difference in
teacher and student perceptions in students’ ability to do the task easily, a 7% difference
in the perception that students can do the task with help, and a 5% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Differentiate between primary and secondary sources. Students
responded with 56% perceiving they are able to do the task easily, 31% can do the task
with help, 5% were unable to do the task, and 8% had no idea what this task means.
Teachers perceived 12% of students able to do the task easily, 29% can do the task with
help, 12% were unable to do the task, and 47% indicated they did not observe the task.

The data comparison for the performance task indicated a 44% difference in
teacher and student perceptions in students’ ability to do the task easily, a 2% difference
in the perception that students can do the task with help, and a 7% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Distinguish between fact and opinion; recognize point of view or
bias. Students responded with 72% perceiving they are able to do the task easily, 19%
can do the task with help, 6% were unable to do the task, and 3% had no idea what this
task means. Teachers perceived 6% of students able to do the task easily, 53% can do the
task with help, 12% were unable to do the task, and 29% indicated they did not observe
the task.

The data comparison for the performance task indicated a 66% difference in

teacher and student perceptions in students’ ability to do the task easily, a 34% difference
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in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student linderstanding and ability level.

Task Four: Determine if information is timely, valid, accurate, comprehensive,
and relevant. Students responded with 71% perceiving they are able to do the task easily,
17% can do the task with help, 9% were unable to do the task, and 3% had no idea what
this task means. Teachers perceived 12% of students able to do the task easily, 59% can
do the task with help, 12% were unable to do the task, and 17% indicated they did not
observe the task.

The data comparison for the performance task indicated a 59% difference in
teacher and student perceptions in students’ ability to do the task easily, a 42% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Analyze and evaluate information presented in charts, graphs, and
tables. Students responded with 78% perceiving they are able to do the task easily, 14%
can do the task with help, 8% were unable to do the task, and 0% had no idea what this
task means. Teachers perceived 19% of students able to do the task easily, 44% can do
the task with help, 6% were unable to do the task, and 31% indicated they did not observe
the task.

The data comparison for the performance task indicated a 59% difference in
teacher and student perceptions in students’ ability to do the task easily, a 30% difference

in the perception that students can do the task with help, and a 2% difference in
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perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Six: Locate indicators of authority for all sources of information. Students
responded with 55% perceiving they are able to do the task easily, 39% can do the task
with help, 3% were unable to do the taék, and 3% had no idea what this task means.
Teachers perceived 6% of students able to do the task easily, 53% can do the task with
help, 12% were unable to do the task, and 29% indicated they did not observe the task.

The data comparison for the performance task indicated a 30% difference in
teacher and student perceptions in students’ ability to do the task easily, a 9% difference
in the perception that students can do the task with help, and a 9% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Seven: Select resources in formats appropriate to content and information
need and compatible with their own learning style. Students responded with 56%
perceiving they are able to do the task easily, 31% can do the task with help, 5% were
unable to do the task, and 8% had no idea what this task means. Teachers perceived 6%
of students able to do the task easily, 47% can do the task with help, 12% were unable to
do the task, and 35% indicated they did not observe the task.

The data comparison for the performance task indicated a 50% difference in
teacher and student perceptions in students’ ability to do the task easily, a 16% difference
in the perception that students can do the task with help, and a 7% difference in
perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.
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In reviewing the category of being able to do the task easily as required by the
district and the DPI, 13% of the teachers and 60% of the students reported that they could
do Performance Standard B.8.4 tasks easily. Thus, a discrepancy between the two was
47% which illustrated a need for work on this standard.

Performance Standard B Information and Inquiry B.8.5 By the end of Grade 8
students will record and organize information. The performance indicators for Standard
B.8.5 are shown in Table 13. Teacher and student responses were compared to determine

a difference in perception of student ability.

Table 13—Data Comparison for Performance Standard B Information and Inquiry B.8.5

Do task easily Do task with help Unable to do task

WITLS Performance Indicators y
(4

Difference

%
Difference

0,
Teachers Students .A’ Teachers | Students Teachers | Students
Difference

Use notetaking strategies including
summarizing and paraphrasing 6% 61% 55% 53% 25% 28% 12% 3% 9%

Record concise notes in a prescribed
manner, including bibliographic
information 0% 42% 42% 53% 42% 11% 18% 5% 13%

Cite the source of specific quotations or
visuals using footnotes, endnotes, or
internal citation formats 6% 50% 44% 47% 36% 11% 12% 8% 4%

Organize and compare information
using graphic organizers, storyboarding,
and other relational techniques 12% 42% 30% 35% 42% 7% 6% 8% 2%

Organize information in a systematic
manner appropriate to question,
audience, and intended format of

presentation 18% 42% 24% 35% 47% 12% 18% 3% 15%
Record sources of information in a

standardized bibliographic format 6% 42% 36% 53% 42% 11% 6% 3% 3%
Composite Score 8% 47% 39% 46% 39% 7% 12% 5% 7%

Task One: Use notetaking strategies including summarizing and paraphrasing.
Students responded with 61% perceiving they are able to do the task easily, 25% can do
the task with help, 3% were unable to do the task, and 11% had no idea what this task
means. Teachers perceived 6% of students able to do the task easily, 53% can do the task
with help, 12% were unable to do the task, and 29% indicated they did not observe the

task.
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The data comparison for the performance task indicated a 55% difference in
teacher and student perceptions in students’ ability to do the task easily, a 28% difference
in the perception that students can do the task with help, and a 9% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Record concise notes in a prescribed manner, including bibliographic
information. Students responded with 42% perceiving they are able to do the task easily,
42% can do the task with help, 5% were unable to do the task, and 11% had no idea what
this task means. Teachers perceived 0% of students able to do the task easily, 53% can do
the task with help, 18% were unable to do the task, and 29% indicated they did not
observe the task.

The data comparison for the performance task indicated a 42% difference in
teacher and student perceptions in students’ ability to do the task easily, an 11%
difference in the perception that students can do the task with help, and a 13% difference
in perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Cite the source of specific quotations or visuals using footnotes,
endnotes, or internal citation formats. Students responded with 50% perceiving they are
able to do the task easily, 36% can do the task with help, 8% were unable to do the task,
and 6% had no idea what this task means. Teachers perceived 6% of students able to do
the task easily, 47% can do the task with help, 12% were unable to do the task, and 35%

indicated they did not observe the task.
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The data comparison for the performance task indicated a 44% difference in
teacher and student perceptions in students’ ability to do the task easily, a 11% difference
in the perception that students can do the task with help, and a 4% difference in
perceiving that students are unable to do the task. Th¢ performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Organize and compare information using graphic organizers,
storyboarding, and other relational techniques. Students responded with 42% perceiving
they are able to do the task easily, 42% can do the task with help, 8% were unable to do
the task, and 8% had no idea what this task means. Teachers perceived 12% of students
able to do the task easily, 35% can do the task with help, 6% were unable to do the task,
and 47% indicated they did not observe the task.

The data comparison for the performance task indicated a 30% difference in
teacher and student perceptions in students’ ability to do the task easily, a 7% difference
in the perception that students can do the task with help, and a 2% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Organize information in a systematic manner appropriate to question,
audience, and intended format of presentation. Students responded with 42% perceiving
they are able to do the task easily, 47% can do the task with help, 3% were unable to do
the task, and 8% had no idea what this task means. Teachers perceived 18% of students
able to do the task easily, 35% can do the task with help, 18% were unable to do the task,

and 29% indicated they did not observe the task.
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The data comparison for the performance task indicated a 24% difference in
teacher and student perceptions in students’ ability to do the task easily, a 12% difference
in the perception that students can do the task with help, and a 15% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Six: Record sources of information in a standardized bibliographic format.
Students responded with 42% perceiving they are able to do the task easily, 42% can do
the task with help, 3% were unable to do the task, and 13% had no idea what this task
means. Teachers perceived 6% of students able to do the task easily, 53% can do the task
with help, 6% were unable to do the task, and 35% indicated they did not observe the
task.

The data comparison for the performance task indicated a 36% difference in
teacher and student perceptions in students’ ability to do the task easily, an 11%
difference in the perception that students can do the task with help, and a 3% difference
in perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPI, 8% of the teachers and 47% of the students reported that they could
do Performance Standard B.8.5 tasks easily. Thus, a discrepancy between the two was
39% which illustrated a need for work on this standard.

Performance Standard B Information and Inquiry B.8.6 By the end of Grade 8
students will interpret and use information to solve the problem or answer the question.

The performance indicators for Standard B.8.6 are shown in Table 14. Teacher and
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student responses were compared to determine a difference in perception of student

ability.
Table 14—Data Comparison for Performance Standard B Information and Inquiry B.8.6
Do task easily Do task with help 4 Unable to do task
WITLS Performance Indicators % % %
(] 0 0
Teachers | Students Difforence Teachers | Students Difference Teachers | Students Difference

Compare and integrate new information
with prior knowledge 18% 70% 52% 53% 19% 34% 6% 3% 3%
Analyze information for relevance to
the question 12% 61% 49% 59% 20% 39% 6% 8% 2%
Analyze findings to determine need for
additional information 6% 75% 69% 59% 19% 40% 6% 0% 6%
Gather and synthesize additional
information as needed 6% 69% 63% 47% 17% 30% 18% 3% 15%
Draw conclusions to address the
problem or question 12% 75% 63% 47% 17% 30% 18% 5% 13%
Composite Score 11% 70% 59% 53% 18% 35% 11% 4% 7%

Task One: Compare and integrate new information with prior knowledge.

Students responded with 70% perceiving they are able to do the task easily, 19% can do

the task with help, 3% were unable to do the task, and 8% had no idea what this task

means. Teachers perceived 18% of students able to do the task easily, 53% can

task with help, 6% were unable to do the task, and 23% indicated they did not observe the

task.

do the

The data comparison for the performance task indicated a 52% difference in

teacher and student perceptions in students’ ability to do the task easily, a 34%

difference

in the perception that students can do the task with help, and a 3% difference in

perceiving that students are unable to do the task. The performance task should

be

reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Analyze information for relevance to the question. Students

responded

with 61% perceiving they are able to do the task easily, 20% can do the task with help,

8% were unable to do the task, and 11% had no idea what this task means. Teachers
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perceived 12% of students able to do the task easily, 59% can do the task with help, 6%
were unable to do the task, and 23% indicated they did not observe the task.

The data comparison for the performance task indicated a 49% difference in
teacher and student perceptions in students’ ability to do the task easily, a 39% difference
in the perception that students can do the task with help, and a 2% difference in
perceiving that students are unable to do the task. The performance task should be
- reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Analyze findings to determine need for additional information.
Students responded with 75% perceiving they are able to do the task easily, 19% can do
the task with help, 0% were unable to do the task, and 6% had no idea what this task
means. Teachers perceived 6% of students able to do the task easily, 59% can do the task
with help, 6% were unable to do the task, and 29% indicated they did not observe the
task.

The data comparison for the performance task indicated a 69% difference in
teacher and student perceptions in students’ ability to do the task easily, a 40% difference
in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Gather and synthesize additional information as needed. Students
responded with 69% perceiving they are able to do the task easily, 17% can do the task
with help, 3% were unable to do the task, and 11% had no idea what this task means.
Teachers perceived 6% of students able to do the task easily, 47% can do the task with

help, 18% were unable to do the task, and 29% indicated they did not observe the task.
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The data comparison for the performance task indicated a 63% difference in
teacher and student perceptions in students’ ability to do the task easily, a 30% difference
in the perception that students can do the task with help, and a 15% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Draw conclusions to address the problem or question. Students
responded with 75% perceiving they are able to do the task easily, 17% can do the task
with help, 5% were unable to do the task, and 3% had no idea what this task means.
Teachers perceived 12% of students able to do the task easily, 47% can do the task with
help, 18% were unable to do the task, and 23% indicated they did not observe the task.

The data comparison for the performance task indicated a 63% difference in
teacher and student perceptions in students’ ability to do the task easily, a 30% difference
in the perception that students can do the task with help, and a 13% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPI, 11% of the teachers and 70% of the students reported that they could
do Performance Standard B.8.6 tasks easily. Thus, a discrepancy between the two was
59% which illustrated a need for work on this standard.

Performance Standard B Information and Inquiry B.8.7 By the end of Grade 8
students will communicate the results of research and inquiry in an appropriate format.

The performance indicators for Standard B.8.7 are shown in Table 15. Teacher and
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student responses were compared to determine a difference in perception of student
ability.

Table 15—Data Comparison for Performance Standard B Information and Inquiry B.8.7

Do task easily Do task with help Unable to do task
WITLS Performance Indicators v " %
(1] 0 0
Teachers | Students Difference Teachers | Students Difference Teachers | Students Difference

Determine the audience and purpose for

the product or presentation 30% 61% 31% 41% 33% 8% 0% 3% 3%
Identify possible communication or

production formats 12% 72% 60% 41% 22% 19% 12% 3% 9%

Select a presentation format appropriate
to the topic, audience, purpose, content,
and technology available 6% 70% 63% 56% 22% 34% 0% 0% 0%

Develop an original product or
presentation which addresses the
information problem or question 12% 58% 46% 59% 31% 28% 0% 6% 6%

Composite Score 15% 65% 50% 49% 27% 22% 3% 3% 0%

Task One: Determine the audience and purpose for the product or presentation.
Students responded with 61% perceiving they are able to do the task easily, 33% can do
the task with help, 3% were unable to do the task, and 3% had no idea what this task
means. Teachers perceived 30% of students able to do the task easily, 41% can do the
task with help, 0% were unable to do the task, and 29% indicated they did not observe the
task.

The data comparison for the performance task indicated a 31% difference in
teacher and student perceptions in students’ ability to do the task easily, a 8% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Identify possible communication or production formats. Students
responded with 72% perceiving they are able to do the task easily, 22% can do the task

with help, 3% were unable to do the task, and 3% had no idea what this task means.
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Teachers perceived 12% of students able to do the task easily, 41% can do the task with
help, 12% were unable to do the task, and 35% indicated they did not observe the task.

The data comparison for the performance task indicated a 60% difference in
teacher and student perceptions in students’ ability to do the task easily, a 19% difference
in the perception that students can do the task with help, and a 9% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Select a presentation format appropriate to the topic, audience,
purpose, content, and technology available. Students responded with 70% perceiving they
are able to do the task easily, 22% can do the task with help, 0% were unable to do the
task, and 8% had no idea what this task means. Teachers perceived 6% of students able to
do the task easily, 56% can do the task with help, 0% were unable to do the task, and
38% indicated they did not observe the task.

The data comparison for the performance task indicated a 63% difference in
teacher and student perceptions in students’ ability to do the task easily, a 34% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Develop an original product or presentation which addresses the
information problem or question. Students responded with 58% perceiving they are able
to do the task easily, 31% can do the task with help, 6% were unable to do the task, and

5% had no idea what this task means. Teachers perceived 12% of students able to do the
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task easily, 59% can do the task with help, 0% were unable to do the task, and 29%
indicated they did not observe the task.

The data comparison for the performance task indicated a 46% difference in
teacher and student perceptions in students’ ability to do the task easily, a 28% difference
in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPI, 15% of the teachers and 65% of the students reported that they could
do Performance Standard B.8.7 tasks easily. Thus, a discrepancy between the two was
50% which illustrated a need for work on this standard.

Performance Standard B Information and Inquiry B.8.8 By the end of Grade §
students will evaluate the information product and process. The performance indicators
for Standard B.8.8 are shown in Table 16. Teacher and student responses were compared

to determine a difference in perception of student ability.

Table 16—Data Comparison for Performance Standard B Information and Inquiry B.8.8

Do task easily Do task with help Unable to do task

WITLS Performance Indicators %
0

Difference

%
Difference

0,
Teachers | Students .A’ Teachers | Students Teachers | Students
Difference

Identify the criteria to be used in judging
both the product and the process 12% 44% 32% 35% 42% 7% 6% 6% 0%

Determine how well research conclusions
and product meet the original information
need or question based on the identified

criteria 13% 36% 23% 31% 50% 19% 6% 6% 0%
Assess the process based on identified
criteria 12% 70% 58% 35% 22% 13% 6% 8% 2%
Summarize ways in which the process
and product can be improved 12% 58% 46% 35% 39% 4% 6% 0% 6%

Composite Score 12% 52% 40% 34% 38% 4% 6% 5% 1%
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Task One: Identify the criteria to be used in judging both the product and the
process. Students responded with 44% perceiving they are able to do the task easily, 42%
can do the task with help, 6% were unable to do the task, and 8% had no idea what this
task means. Teachers perceived 12% of students able to do the task easily, 35% can do
the task with help, 6% were unable to do the task, and 47% indicated they did not observe
the task.

The data comparison for the performance task indicated a 32% difference in
teacher and student perceptions in students’ ability to do the task easily, a 7% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Determine how well research conclusions and product meet the
original information need or question based on the identified criteria. Students responded
with 36% perceiving they are able to do the task easily, 50% can do the task with help,
6% were unable to do the task, and 8% had no idea what this task means Teachers
perceived 13% of students able to do the task easily, 31% can do the task with help, 6%
were unable to do the task, and 50% indicated they did not observe the task.

The data comparison for the performance task indicated a 23% difference in
teacher and student perceptions in students’ ability to do the task easily, a 19% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.
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Task Three: Assess the process based on identified criteria. Students responded
with 70% perceiving they are able to do the task easily, 22% can do the task with help,
8% were unable to do the task, and 0% had no idea what this task means. Teachers
perceived 12% of students able to do the task easily, 35% can do the task with help, 6%
were unable to do the task, and 47% indicated they did not observe the task.

The data comparison for the performance task indicated a 58% difference in
teacher and student perceptions in students” ability to do the task easily, a 13% difference
in the perception that students can do the task with help, and a 2% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Summarize ways in which the process and product can be improved.
Students responded with 58% perceiving they are able to do the task easily, 39% can do
the task with help, 0% were unable to do the task, and 3% had no idea what this task
means. Teachers perceived 12% of students able to do the task easily, 35% can do the
task with help, 6% were unable to do the task, and 47% indicated they did not observe the
task.

The data comparison for the performance task indicated a 46% difference in
teacher and student perceptions in students” ability to do the task easily, a 4% difference
in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the

district and the DPI, 12% of the teachers and 52% of the students reported that they could
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do Performance Standard B.8.8 tasks easily. Thus, a discrepancy between the two was
40% which illustrated a need for work on this standard.

Standard C Independent Learning. The following analysis pertains to Standard C
Independent Learning. The content standard is students in Wisconsin will apply
information and technology skills to issues of personal and academic interest by actively
and independently seeking information; demonstrating critical and discriminating
reading, listening, and viewing habits; and, striving for personal excellence in learning
and career pursuits. Each performance standard for Standard C was analyzed separately
and the results presented in the table included with each analysis.

Performance Standard C Independent Learning C.8.1 By the end of Grade 8
students will pursue information related to various dimensions of personal well-being and
academic success. The performance indicators for Standard C.8.1 are shown in Table 17.
Teacher and student responses were compared to determine a difference in perception of
student ability.

Table 17—Data Comparison for Performance Standard C Independent Learning C.8.1

Do task easily Do task with help Unable to do task

WITLS Performance Indicators y
0

Difference

%

Difference Teachers Students

Teachers Students Teachers Students

%

Difference

Identify topics of interest and seek
relevant information about them 59% 75% 16% 35% 22% 13% 0% 3%

3%

Identify information appropriate
for decision-making and personal
interest 47% 66% 19% 47% 28% 19% 0% 3%

3%

Recognize that accurate and

complete information is basic to
sound decisions in both personal
and academic pursuits 41% 58% 17% 53% 28% 25% 0% 11%

11%

Composite Score 49% 66% 17% 45% 26% 19% 0% 6%

6%

Task One: Identify topics of interest and seek relevant information about them.
Students responded with 75% perceiving they are able to do the task easily, 22% can do

the task with help, 3% were unable to do the task, and 0% had no idea what this task
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means. Teachers perceived 59% of students able to do the task easily, 35% can do the
task with help, 0% were unable to do the task, and 6% indicated they did not observe the
task.

The data comparison for the performance task indicated a 16% difference in
teacher and student perceptions in students’ ability to do the task easily, a 13% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Identify information appropriate for decision-making and personal
interest. Students responded with 66% perceiving they are able to do the task easily, 28%
can do the task with help, 3% were unable to do the task, and 3% had no idea what this
task means. Teachers perceived 47% of students able to do the task easily, 47% can do
the task with help, 0% were unable to do the task, and 6% indicated they did not observe
the task.

The data comparison for the performance task indicated a 19% difference in
teacher and student perceptions in students’ ability to do the task easily, a 19% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
 reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Recognize that accurate and complete information is basic to sound
decision in both personal and academic pursuits. Stadents responded with 58%
perceiving they are able to do the task easily, 28% can do the task with help, 11% were

unable to do the task, and 3% had no idea what this task means. Teachers perceived 41%
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of students able to do the task easily, 53% can do the task with help, 0% were unable to
do the task, and 6% indicated they did not observe the task.

The data comparison for the performance task indicated a 17% difference in
teacher and student perceptions in students’ ability to do the task easily, a 25% difference
in the perception that students can do the task with help, and an 11% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPI, 49% of the teachers and 66% of the students reported that they could
do Performance Standard C.8.1 tasks easily. Thus, a discrepancy between the two was
17% which illustrated a need for work on this standard.

Performance Standard C Independent Learning C.8.2 By the end of Grade 8
students will appreciate and derive meaning from literature and other creative expressions
of information. The performancé indicators for Standard C.8.2 are shown in Table 18.
Teacher and student responses were compated to determine a difference in perception of

student ability.
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WITLS Performance Indicators

Do task easily

Do task with help

Unable to do task

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Recognize that reviews,
evaluations, and guidance from
teacher, library media specialists,
and others assist in the selection of
appropriate literature and creative
expression of information

35%

39%

4%

41%

42%

1%

0%

0%

0%

Identify and pursue personal
criteria for choosing literature and
other creative expressions of
information

29%

53%

24%

53%

30%

23%

0%

3%

3%

Relate literature and creative
expressions of information to
personal experiences

18%

61%

49%

53%

22%

31%

6%

6%

0%

Relate literature and creative
expressions of information to other
literature or creative expressions of
information

18%

47%

29%

47%

36%

11%

6%

0%

6%

Composite Score

25%

52%

27%

49%

33%

16%

3%

2%

1%

Task One: Recognize that reviews, evaluations, and guidance from teacher,

library media specialists, and others assist in the selection of appropriate literature and

creative expression of information. Students responded with 39% perceiving they are able

to do the task easily, 42% can do the task with help, 0% were unable to do the task, and

9% had no idea what this task means. Teachers perceived 35% of students able to do the

task easily, 42% can do the task with help, 0% were unable to do the task, and 24%

indicated they did not observe the task.

The data comparison for the performance task indicated a 4% difference in

teacher and student perceptions in students’ ability to do the task easily, a 1% difference

in the perception that students can do the task with help, and a 0% difference in

perceiving that students are unable to do the task. The performance task should not be

reviewed for curricular changes to strengthen student understanding and ability level. .

Task Two: Identify and pursue personal criteria for choosing literature and other

creative expressions of information. Students responded with 53% perceiving they are
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able to do the task easily, 30% can do the task with help, 3% were unable to do the task,
and 14% had no idea what this task means. Teachers perceived 29% of students able to
do the task easily, 53% can do the task with help, 0% were unable to do the task, and
18% indicated they did not observe the task.

The data comparison for the performance task indicated a 24% difference in
teacher and student perceptions in students’ ability to do the task easily, a 23% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Relate literature and creative expressions of information to personal
experiences. Students responded with 67% perceiving they are able to do the task easily,
22% can do the task with help, 6% were unable to do the task, and 5% had no idea what
this task means. Teachers perceived 18% of students able to do the task easily, 53% can
do the task with help, 6% were unable to do the task, and 23% indicated they did not
observe the task.

The data comparison for the performance task indicated a 49% difference in
teacher and student perceptions in students’ ability to do the task easily, a 31% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Relate literature and creative expressions of information to other
literature or creative expression of information. Students responded with 47% perceiving

they are able to do the task easily, 36% can do the task with help, 0% were unable to do
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the task, and 17% had no idea what this task means. Teachers perceived 18% of students

able to do the task easily, 47% can do the task with help, 6% were unable to do the task,

and 29% indicated they did not observe the task.

The data comparison for the performance task indicated a 29% difference in

teacher and student perceptions in students’ ability to do the task easily, a 11% difference

in the perception that students can do the task with help, and an 6% difference in

perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the

district and the DPL, 25% of the teachers and 52% of the students reported that they could

do Performance Standard C.8.2 tasks easily. Thus, a discrepancy between the two was

27% which illustrated a need for work on this standard.

Performance Standard C Independent Learning C.8.3 By the end of Grade 8

students will develop competence and selectivity in reading, listening, and viewing. The

performance indicators for Standard C.8.3 are shown in Table 19. Teacher and student

responses were compared to determine a difference in perception of student ability.

Table 19—Data Comparison for Performance Standard C Independent Learnir%C.S..%

WITLS Performance Indicators

Do task easily

Do task with help

Unable to do task

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Choose materials at appropriate
developmental levels

23%

4%

51%

53%

20%

33%

0%

6%

6%

Identify and select materials that reflect
diverse perspectives

18%

54%

36%

59%

37%

22%

0%

0%

0%

Identify characteristics of common
literary forms

24%

54%

30%

29%

371%

8%

12%

0%

12%

Composite Score

22%

61%

39%

47%

31%

16%

4%

2%

2%

Task One: Choose materials at appropriate developmental levels. Students

responded with 74% perceiving they are able to do the task easily, 20% can do the task
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with help, 6% were unable to do the task, and 0% had no idea what this task means.
Teachers perceived 23% of students able to do the task easily, 53% can do the task with
help, 0% were unable to do the task, and 24% indicated they did not observe the task.
The data comparison for the performance task indicated a 51% difference in
teacher and student perceptions in students” ability to do the task easily, a 33% difference
in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the tasl{. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.
Task Two: Identify and select materials that reflect diverse perspectives. Students
responded with 54% perceiving they are able to do the task easily, 37% can do the task
with help, 0% were unable to do the task, and 9% had no idea what this task means.
Teachers perceived 18% of students able to do the task easily, 59% can do the task with
help, 0% were unable to do the task, and 23% indicated they did not observe the task.
The data comparison for the performance task indicated a 36% difference in
teacher and student perceptions in students ability to do the task easily, a 22% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.
Task Three: Identify characteristics of common literacy forms. Students
responded with 54% perceiving they are able to do the task easily, 37% can do the task
with help, 0% were unable to do the task, and 9% had no idea what this task means.
Teachers perceived 24% of students able to do the task easily, 29% can do the task with

help, 12% were unable to do the task, and 35% indicated they did not observe the task.
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The data comparison for the performance task indicated a 30% difference in
teacher and student perceptions in students’ ability to do the task easily, an 8% difference
in the perception that students can do the task with help, and a 12% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Recognize how words, images, sounds, and illustrations can be
constructed to convey specific messages, viewpoints, and values. Students responded
with 65% perceiving they are able to do the task easily, 26% can do the task with help,
6% were unable to do the task, and 3% had no idea what this task means. Teachers
perceived 12% of students able to do the task easily, 65% can do the task with help, 0%
were unable to do the task, and 23% indicated they did not observe the task.

The data comparison for the performance task indicated a 53% difference in
teacher and student perceptions in students’ ability to do the task easily, a 39% difference
in the perception that students can do the task with help, and a 6% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen stgdent understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPI, 22% of the teachers and 61% of the students reported that they could
do Performance Standard C.8.3 tasks easily. Thus, a discrepancy between the two was
39% which illustrated a need for work on this standard.

Performance Standard C Independent Learning C.8.4 By the end of Grade 8

students will develop competence and selectivity in reading, listening, and viewing. The
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performance indicators for Standard C.8.4 are shown in Table 20. Teacher and student

responses were compared to determine a difference in perception of student ability.

Table 20—Data Comparison for Performance Standard C Independent Learnirg C.84

WITLS Performance Indicators

Do task easily

Do task with help

Unable to do task

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Participate in decisions about
group and classroom projects and
learning objectives

47%

2%

25%

53%

25%

28%

0%

3%

3%

Identify and select topics of
personal interest to expand
classroom learning projects

47%

61%

14%

47%

31%

16%

0%

5%

5%

Recommend criteria for judging
success of learning projects

23%

55%

32%

53%

42%

11%

12%

0%

12%

Establish goals and develop a plan
for completing projects on time
and within the scope of the
assignment

41%

72%

31%

41%

25%

16%

0%

3%

3%

Evaluate progress and quality of
personal learning

29%

61%

32%

47%

36%

11%

12%

0%

12%

Establish personal goals in pursuit
of individual interests, academic
requirements, and career paths

35%

64%

29%

47%

33%

14%

6%

3%

3%

Composite Score

37%

64%

27%

48%

32%

16%

5%

2%

3%

Task One: Participate in decisions about group and classroom projects and

learning objectives. Students responded with 72% perceiving they are able to do the task

easily, 25% can do the task with help, 3% were unable to do the task, and 0% had no idea

what this task means. Teachers perceived 47% of students able to do the task easily, 53%

can do the task with help, 0% were unable to do the task, and 0% indicated they did not

observe the task.

The data comparison for the performance task indicated a 25% difference in

teacher and student perceptions in students’ ability to do the task easily, a 28% difference

in the perception that students can do the task with help, and a 3% difference in

perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.
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Task Two: Identify and select topics of personal interest to expand classroom
learning projects. Students responded with 61% perceiving they are able to do the task
easily, 31% can do the task with help, 5%, were unable to do the task, and 3% had no idea
what this task means. Teachers perceived 47% of students able to do the task easily, 47%
can do the task with help, 0% were unable to do the task, and 6% indicated they did not
observe the task.

The data comparison for the performance task indicated a 14% difference in
teacher and student perceptions in students” ability to do the task easily, a 16% difference
in the perception that students can do the task with help, and a 5% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Recommend criteria for judging success of learning projects.
Students responded with 55% perceiving they are able to do the task easily, 42% can do
the task with help, 0% were unable to do the task, and 3% had no idea what this task
means. Teachers perceived 23% of students able to do the task easily, 53% can do the
task with help, 12% were unable to do the task, and 12% indicated they did not observe
the task.

The data comparison for the performance task indicated a 32% difference in
teacher and student perceptions in students’ ability to do the task easily, an 11%
difference in the perception that students can do the task with help, and a 12% difference
in perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.
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Task Four: Establish goals and develop a plan for completing projects on time and
within the scope of the assignment. Students responded with 72% perceiving they are
able to do the task easily, 25% can do the task with help, 3% were unable to do the task,
and 0% had no idea what this task means. Teachers perceived 41% of students able to do
the task easily, 41% can do the task with help, 0% were unable to do the task, and 18%
indicated they did not observe the task.

The data comparison for the performance task indicated a 31% difference in
teacher and student perceptions in students’ ability to do the task easily, a 16% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Evaluate progress and quality of personal learning. Students responded
with 61% perceiving they are able to do the task easily, 36% can do the task with help,
0% were unable to do the task, and 3% had no idea what this task means. Teachers
perceived 29% of students able to do the task easily, 47% can do the task with help, 12%
were unable to do the task, and 12% indicated they did not observe the task.

The data comparison for the performance task indicated a 32% difference in
teacher and student perceptions in students ability to do the task easily, an 11%
difference in the perception that students can do the task with help, and a 0% difference
in perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Six: Establish personal goal in pursuit of individual interests, academic

requirements, and career paths. Students responded with 64% perceiving they are able to
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do the task easily, 33% can do the ta‘sk with help, 3% were unable to do the task, and 0%
had no idea what this task means. Teachers perceived 35% of students able to do the task
easily, 47% can do the task with help, 6% were unable to do the task, and 12% indicated
they did not observe the task.

The data comparison for the performance task indicated a 29% difference in
teacher and student perceptions in students’ ability to do the task easily, a 14% difference
in thé perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPL 37% of the teachers and 64% of the students reported that they could
do Performance Standard C.8.4 tasks easily. Thus, a discrepancy between the two was
27% which illustrated a need for work on this standard.

Standard D The Learning Community. The following analysis pertains to
Standard D The Learning Community. The content standard is students in Wisconsin will
demonstrate the ability to work collaboratively in teams or groups, use information and
technology in a responsible manner, respect intellectual property rights, and recognize
the importance of intellectual freedom and access to information in a democratic society.
Each performance standard for Standard D was analyzed separately and the results
presented in the table included with each analysis.

Performance Standard D The Learning Community D.8.1 By the end of Grade 8
students will participate productively in workgroups or other collaborative learning

environments. The performance indicators for Standard D.8.1 are shown in Table 21.
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Teacher and student responses were compared to determine a difference in perception of
student ability.

Table 21—Data Comparison for Performance Standard D The Learnin&Community D.8.1

Do task easily Do task with help Unable to do task

WITLS Performance Indicators
% % %
Teachers | Students | Difference | Teachers | Students | Difference Teachers | Students | Difference

Collaborate with others to identify :
information needs and seek solutions 53% 58% 5% 1% 33% 8% 0% 3% 3%

Demonstrate acceptance to new ideas and
strategies from workgroup members 35% 61% 26% 59% 31% 28% 0% 3% 3%

Determine workgroup goals and equitable
distribution of individual or subgroup

responsibilities and tasks 30% 53% 23% 41% 39% 2% 6% 3% 3%
Plan for the efficient use and allocation of

time 17% 56% 39% 65% 33% 32% 12% 3% 9%
Complete the workgroup projects on time 35% 64% 29% 59% 33% 26% 0% 3% 3%

Evaluate completed projects to determine
how the workgroup could have functioned
more efficiently and productively 23% 67% 44% 53% 22% 31% 6% 8% 2%

Composite Score 32% 60% 28% 53% 32% 21% 4% 4% 0%

Task One: Collaborate with others to identify information needs and seek
solutions. Students responded with 58% perceiving they are able to do the task easily,
33% can do the task with help, 3% were unable to do the task, and 6% had no idea what
this task means. Teachers perceived 53% of students able to do the task easily, 41% can
do the task with help, 0% were unable to do the task, and 6% indicated they did not
observe the task.

The data comparison for the performance tas:k indicated a 5% difference in
teacher and student perceptions in students’ ability to do the task easily, a 8% difference
in the perception that students can do the task with help, and an 3% difference in
perceiving that students are unable to do the task. The performance task should not be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Demonstrate acceptance to new ideas and strategies from workgroup

members. Students responded with 61% perceiving they are able to do the task easily,
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31% can do the task with help, 3% were unable to do the task, and 5% had no idea what
this task means. Teachers perceived 35% of students able to do the task easily, 59% can
do the task with help, 0% were unable to do the task, and 6% indicated they did not
observe the task.

The data comparison for the performance task indicated a 26% difference in
teacher and student perceptions in students’ ability to do the task easily, a 28% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Determine workgroup goals and equitable distribution of individual
or subgroup responsibilities and tasks. Students responded with 53% perceiving they are
able to do the task easily, 39% can do the task with help, 3% were unable to do the task,
and 5% had no idea what this task means. Teachers perceived 30% of students able to do
the task easily, 41% can do the task with help, 6% were unable to do the task, and 23%
indicated they did not observe the task.

The data comparison for the performance task indicated a 23% difference in
teacher and student perceptions in students’ ability to do the task easily, a 2% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Plan for the efficient use and allocation of time. Students responded
with 56% perceiving they are able to do the task easily, 33% can do the task with help,

3%, were unable to do the task, and 8% had no idea what this task means. Teachers
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perceived 17% of students able to do the task easily, 65% can do the task with help, 12%
were unable to do the task, and 6% indicated they did not observe the task.

The data comparison for the performance task indicated a 39% difference in
teacher and student perceptions in students’ ability to do the task easily, a 32% difference
in the perception that students can do the task with help, and a 9% difference in
perceiving that students are unable to do the task. T he performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Complete the workgroup projects on time. Students responded with
64% perceiving they are able to do the task easily, 33% can do the task with help, 3%
were unable to do the task, and 0% had no idea what this task means. Teachers perceived
35% of students able to do the task easily, 59% can do the task with help, 0% were
unable to do the task, and 6% indicated they did not observe the task.

The data comparison for the performance task indicated a 29% difference in
teacher and student perceptions in students’ ability to do the task easily, a 26% difference
in the perception that students can do the task with help, and a 3% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Six: Evaluate completed projects to determine how the workgroup could
have functioned more efficiently and productively. Students responded with 67%
perceiving they are able to do the task easily, 22% can do the task with help, 8% were
unable to do the task, and 3% had no idea what this task means. Teachers perceived 23%
of students able to do the task easily, 53% can do the task with help, 6% were unable to

do the task, and 18% indicated they did not observe the task.
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The data comparison for the performance task indicated a 44% difference in
teacher and student perceptions in students’ ability to do the task easily, a 31% difference
in the perception that students can do the task with help, and a 2% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the categofy of being able to do the task easily as required by the
district and the DPI, 32% of the teachers and 60% of the students reported that they could
do Performance Standard D.8.1 tasks easily. Thus, a discrepancy between the two was
28% which illustrated a need for work on this standard.

Performance Standard D The Learning Community D.8.2 By the end of Grade 8
students will use information, media, and technology in a responsible manner. The
performance indicators for Standard D.8.2 are shown in Table 22. Teacher and student
responses were compared to determine a difference in perception of student ability.

Table 22—Data Comparison for Performance Standard D The Learning Community D.8.2

Do task easily Do task with help Unable to do task

WITLS Performance Indicators > y Y
. % o Teachers Students o
Difference

Teachers Students Difference Difference

Teachers | Students

Return all borrowed materials 41% 91% 50% 59% 9% 50% 0% 0% 0%

Describe and explain the school policy
on technology and network use, media
borrowing, and internet access 23% 53% 30% 65% 32% 33% 0% 15% 15%

Demonstrate responsible use of the

internet and other electronic resources
consistent with the school’s acceptable
use policy 53% 77% 24% 35% 23% 12% 0% 0% 0%

Recognize that using media and
technology to defame or libel another
petson or group constitutes
unacceptable behavior 41% 71% 30% 41% 17% 24% 6% 6% 0%

Identify and define the consequences
of violations to the school’s policies on
media and technology use 47% 60% 13% 41% 31% 10% 0% 9% 9%

Recognize the need for privacy and
protection of personal information 53% 86% 33% 41% 14% 27% 0% 0% 0%

Composite Score 43% 73% 30% 47% 21% 26% 1% 5% 4%
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Task One: Return all borrowed materials on time. Students responded with 91%
perceiving they are able to do the task easily, 9% can do the task with help, 0% were
unable to do the task, and 0% had no idea what this task means. Teachers perceived 41%
of students able to do the task easily, 49% can do the task with help, 0% were unable to
do the task, and 0% indicated they did not observe the task.

The data comparison for the performance task indicated a 50% difference in
teacher and student perceptions in students’ ability to do the task easily, a 50% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Describe and explain the school policy on technology and network
use, media borrowing, and internet access. Students responded with 53% perceiving they
are able to do the task easily, 32% can do the task with help, 15% were unable to do the
task, and 0% had no idea what this task means. Teachers perceived 23% of students able
to do the task easily, 65% can do the task with help, 0% were unable to do the task, and
12% indicated they did not observe the task.

The data comparison for the performance task indicated a 30% difference in
teacher and student perceptions in students’ ability to do the task easily, a 33% difference
in the perception that students can do the task with help, and a 15% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Demonstrate responsible use of the internet and other electronic

resources consistent with the school’s acceptable use policy. Students responded with
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77% perceiving they are able to do the task easily, 23% can do the task with help, 0%
were unable to do the task, and 0% had no idea what this task means. Teachers perceived
539% of students able to do the task easily, 35% can do the task with help, 0% were
unable to do the task, and 12% indicated they did not observe the task.

The data comparison for the performance task indicated a 24% difference in
teacher and student perceptions in students’ ability to do the task easily, a 12% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Recognize that using media and technology to defame or libel another
person or group constitutes unacceptable behavior. Students responded with 71%
perceiving they are able to do the task easily, 17% can do the task with help, 6% were
unable to do the task, and 6% had no idea what this task means. Teachers perceived 41%
of students able to do the task easily, 41% can do the task with help, 6% were unable to
do the task, and 12% indicated they did not observe the task.

The data comparison for the performance task indicated a 30% difference in
teacher and student perceptions in students’ ability to do the task easily, a 24% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Identify and define the consequences of violations to the school’s
policies on media and technology use. Students responded with 60% perceiving they are

able to do the task easily, 31% can do the task with help, 9% were unable to do the task,
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and 0% had no idea what this task means. Teachers perceived 47% of students able to do
the task easily, 41% can do the task with help, 0% were unable to do the task, and 12%
indicated they did not observe the task.

The data comparison for the performance task indicated a 13% difference in
teacher and student perceptions in students’ ability to do the task easily, a 10% difference
in the perception that students can do the task with help, and a 9% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Six: Recognize the need for privacy and protection of personal information.
Students responded with 86% perceiving they are able to do the task easily, 14% can do
the task with help, 0% were unable to do the task, and 0% had no idea what this task
means. Teachers perceived 53% of students able to do the task easily, 41% can do the
task with help, 0% were unable to do the task, and 6% indicated they did not observe the
task.

The data comparison for the performance task indicated a 33% difference in
teacher and student perceptions in students’ ability to do the task easily, a 27% difference
in the perception that students can do the task with help, and a 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPI, 43% of the teachers and 73% of the students reported that they could
do Performance Standard D.8.2 tasks easily. Thus, a discrepancy between the two was

30% which illustrated a need for work on this standard.
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Performance Standard D The Learning Community D.8.3 By the end of Grade 8

students will respect intellectual property rights. The performance indicators for Standard

D.8.3 are shown in Table 23. Teacher and student responses were compared to determine

a difference in perception of student ability.

Table 23—Data Comparison for Standard D The Learnin&Community D.8.3

WITLS Performance Indicators

Do task easily

Do task with help

Unable to do task

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Define the purpose of copyright and
copyright law

23%

83%

60%

53%

17%

36%

12%

0%

12%

Identify what kinds of works of authorship
can by copyrighted

18%

64%

46%

41%

36%

5%

35%

0%

35%

Explain the concept of “fair use” as it
pertains to the copyright law

6%

67%

61%

59%

25%

34%

24%

5%

19%

Recognize that the “fair use” provision
may differ depending on the media format

6%

67%

61%

53%

28%

25%

2%%

3%

26%

Relate examples of copyright violations

12%

6%%

57%

53%

28%

25%

18%

3%

15%

Cite the source for works which are quoted
verbatim and for pictures, graphics, and
audio or video segments which are used in
a product or presentation

12%

53%

41%

53%

39%

24%

18%

8%

10%

Composite Score

13%

67%

54%

52%

29%

23%

23%

3%

20%

Task One: Define the purpose of copyright and copyright law. Students responded

with 83% perceiving they are able to do the task easily, 17% can do the task with help,

0% were unable to do the task, and 0% had no idea what this task means. Teachers

perceived 23% of students able to do the task easily, 53% can do the task with help, 12%

were unable to do the task, and 12% indicated they did not observe the task.

The data comparison for the performance task indicated a 60% difference in

teacher and student perceptions in students’ ability to do the task easily, a 36% difference

in the perception that students can do the task with help, and a 12% difference in

perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.
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Task Two: Identify what kinds of works of authorship can be copyrighted.
Students responded with 64% perceiving they are able to do the task easily, 36% can do
the task with help, 0% were unable to do the task, and 0% had no idea what this task
means, Teachers perceived 18% of students able to do the task easily, 41% can do the
task with help, 35% were unable to do the task, and 6% indicated they did not observe the
task.

The data comparison for the performance task indicated a 46% difference in
teacher and student perceptions in students’ ability to do the task easily, a 5% difference
in the perception that students can do the task with help, and a 35% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Explain the concept of “fair use” as it pertains to the copyright law.
Students responded with 67% perceiving they are able to do the task easily, 25% can do
the task with help, 5% were unable to do the task, and 3% had no idea what this task
means. Teachers perceived 6% of students able to do the task easily, 59% can do the task
with help, 24% were unable to do the task, and 11% indicated they did not observe the
task.

The data comparison for the performance task indicated a 61% difference in
teacher and student perceptions in students’ ability to do the task easily, a 34% difference
in the perception that students can do the task with help, and a 19% difference in
perceiving that students are unable to do the task. The performance task should be

reviewed for curricular changes to strengthen student understanding and ability level.
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Task Four: Recognize that the “fair use” provision may differ depending on the
media format. Students responded with 67% perceiving they are able to do the task
easily, 28% can do the task with help, 3% were unable to do the task, and 2% had no idea
what this task means. Teachers perceived 6% of students able to do the task easily, 53%
can do the task with help, 29% were unable to do the task, and 12% indicated they did not
observe the task.

The data comparison for the performance task indicated a 61% difference in
teacher and student perceptions in students’ ability to do the task easily, a 25% difference
in the perception that students can do the task with help, and a 26% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Relate examples of copyright violations. Students responded with 69%
perceiving they are able to do the task easily, 28% can do the task with help, 3% were
unable to do the task, and 0% had no idea what this task means. Teachers perceived 12%
of students able to do the task easily, 53% can do the task with help, 18% were unable to
do the task, and 17% indicated they did not observe the task.

The data comparison for the performance task indicated a 57% difference in
teacher and student perceptions in students’ ability to do the task easily, a 25% difference
in the perception that students can do the task with help, and a 15% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Six: Cite the source for works which are quoted verbatim and for pictures,

graphics, and audio or video segments which are used in a product or presentation.
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Students responded with 53% perceiving they are able to do the task easily, 39% can do
the task with help, 8% were unable to do the task, and 0% had no idea what this task
means. Teachers perceived 12% of students able to do the task easily, 53% can do the
task with help, 18% were unable to do the task, and 17% indicated they did not observe
the task.

The data comparison for the performance task indicated a 41% difference in
teacher and student perceptions in students’ ability to do the task easily, a 24% difference
in the perception that students can do the task with help, and a 10% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPI, 13% of the teachers and 67% of the students reported that they could
do Performance Standard D.8.3 tasks easily. Thus, a discrepancy between the two was
54% which illustrated a need for work on this standard.

Performance Standard D The Learning Community D.8.4 By the end of Grade 8
students will recognize the importance of intellectual freedom and access to information
in a democratic society. The performance indicators for Standard D.8.4 are shown in
Table 24. Teacher and student responses were compared to determine a difference in

perception of student ability.
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Table 24—Data Comparison for Performance Standard D The Learning Community D.8.4

Do task easily Do task with help Unable to do task
WITLS Performance Indicators % % %
(] 3 (] (]
Teachers | Students Difference Teachers | Students Difference Teachers | Students Difference
Explain the concept of intellectual freedom 6% 58% 52% 41% 23% 18% 6% 8% 2%
Identify examples and explain the
implications of censorship in the United
States and in other countries 6% 67% 61% 35% 33% 2% 12% 0% 12%
Explain the importance of the principle of
equitable access to information 0% 47% 47% 47% 41% 6% 6% 6% 0%
Compare and contrast freedom of the press
in different situations and geographic areas 0% 64% 64% 41% 25% 16% 6% 8% 2%
Recognize that the free-flow of information
contributes to an informed citizenry
resulting in sound decisions for the common
good 6% 56% 50% 29% 28% 1% 6% 8% 2%
Composite Score 4% 58% 54% 39% 30% 9% 7% 6% 1%

Task One: Explain the concept of intellectual freedom. Students responded with
58% perceiving they are able to do the task easily, 23% can do the task with help, 8%
were unable to do the task, and 11% had no idea what this task means. Teachers
perceived 6% of students able to do the task easily, 41% can do the task with help, 6%
were unable to do the task, and 47% indicated they did not observe the task.

The data comparison for the performance task indicated a 52% difference in
teacher and student perceptions in students’ ability to do the task easily, an 18%
difference in the perception that students can do the task with help, and a 2% difference
in perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Two: Identify examples and explain the implications of censorship in the
United States and in other countries. Students responded with 67% perceiving they are
able to do the task easily, 33% can do the task with help, 0% were unable to do the task,

and 0% had no idea what this task means. Teachers perceived 6% of students able to do
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the task easily, 35% can do the task with help, 12% were unable to do the task, and 47%
indicated they did not observe the task.

The data comparison for the performance task indicated a 61% difference in
teacher and student perceptions in students’ ability to do the task easily, a 2% difference
in the perception that students can do the task with help, and a 12% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Three: Explain the importance of the principle of equitable access to
information. Students responded with 47% perceiving they are able to do the task easily,
41% can do the task with help, 6% were unable to do the task, and 6% had no idea what
this task means. Teachers perceived 0% of students able to do the task easily, 47% can do
the task with help, 6% were unable to do the task, and 47% indicated they did not observe
the task.

The data comparison for the performance task indicated a 47% difference in
teacher and student perceptions in students’ ability to do the task easily, a 6% difference
in the perception that students can do the task with help, and an 0% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Four: Compare and contrast freedom of the press in different situations and
geographic areas. Students responded with 64% perceiving they are able to do the task
easily, 25% can do the task with help, 8% were unable to do the task, and 3% had no idea

what this task means. Teachers perceived 0% of students able to do the task easily, 41%
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can do the task with help, 6% were unable to do the task, and 53% indicated they did not
observe the task.

The data comparison for the performance task indicated a 64% difference in
teacher and student perceptions in students’ ability to do the task easily, a 16% difference
in the perception that students can do the task with help, and a 2% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

Task Five: Recognize that the free-flow of information contributes to an informed
citizenry resulting in sound decisions for the common good. Students responded with
56% perceiving they are able to do the task easily, 28% can do the task with help, 8%
were unable to do the task, and 8% had no idea what this task means. Teachers perceived
6% of students able to do the task easily, 29% can do the task with help, 6% were unable
to do the task, and 59% indicated they did not observe the task.

The data comparison for the performance task indicated a 50% difference in
teacher and student perceptions in students’ ability to do the task easily, a 1% difference
in the perception that students can do the task with help, and a 2% difference in
perceiving that students are unable to do the task. The performance task should be
reviewed for curricular changes to strengthen student understanding and ability level.

In reviewing the category of being able to do the task easily as required by the
district and the DPL, 4% of the teachers and 58% of the students reported that they could
do Performance Standard D.8.4 tasks easily. Thus, a discrepancy between the two was

54% which illustrated a need for work on this standard.
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Additional Question One on Teacher Survey: Do you indicate in your gradebook
in some way which student activities meet Wisconsin Information and Technology
Literacy Standards (WITLS)? Of the teacher responses, 18% indicated most often, 12%
indicated sometimes, 35% indicated seldom, and 41% indicated that they never indicate
which activities meet WITLS.

Additional Question Two on Teacher Survey: Do you label WITLS in your
lesson plans? Teacher responses indicated that 12% do most often, 18% do sometimes,
35% seldom label WITLS, and 35% never label WITLS in their lesson plans.

Additional Question Three on Teacher Survey: Iam aware of the ten Wisconsin
Teaching Standards. Teachers responded with 24% strongly agreeing, 47% agree, 29%
neither agree nor disagree.

Additional Q\iestion Four on Teacher Survey: Iam aware of the National
Educational Technology Standards for Teachers. Twelve percent of teachers strongly
agree, 47% of teachers agree, 35% of teachers neither agree nor disagree, and 6% of
teachers disagree.

Additional Question Five on Teacher Survey: I am aware of the National
Educational Technology Standards for Students. Twelve percent of teacher respondents
strongly agree, 35% of teachers agree, 47% of teachers neither agree nor disagree, and
6% of teachers disagree.

Additional Question Six on Teacher Survey: Iuse a standard tool for problem
solving activities in the classroom. Six percent of teachers strongly agree, 29% of

teachers agree, 47% of teachers neither agree nor disagree, and 18% of teachers disagree.



104

Overall, the survey data showed that teacher perceptions of student ability in
performing information and technology tasks by the end of Grade 8 most often varied
significantly from student perceptions of their skill in being able to do the performance
task easily or to do the task with help. Perceptions in student inability to do the task most
often did not vary significantly. In 111 of 124 (90%) information and technology tasks
included in the survey, teacher and student perceptions differed in student ability to do
the task easily. In 85% of the performance tasks, students perceived their ability to be
greater than what teachers perceived. Teachers and students differed in perception on
64% of the performance tasks for student ability to do the performance task with help.
Teacher and student perceptions differed 15% in students being unable to do the task.

The overall results indicated that students have a higher perception of their ability
to do information and technology task easily than teachers perceive. Teachers indicated
more often that they perceived students need help to be able to do the task. Both teacher
and student survey results indicated that there were few tasks in which students were

perceived unable to do.
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Chapter V: Discussion

As the School District of Gilman began year one of its three-year action plan
developed through the goals and objectives given in the 2009-2012 information and
technology plan, stakeholders wanted to determine the difference in teacher and student
perceptions of student abilities in using information and technology literacy skills by the
end of Grade 8. The district provided student access to networked equipment, current
software, and the internet. The technology framework was in place for students to apply
21 Century skills in their learning activities and projects, and the district believed that
teachers should expect that students have the skill level needed to complete technology-
rich projects.

However, when teachers responded to an information technology survey in the
fall of 2008, the district was reported to be at a beginning stage of implementing
information and technology skills in classroom learning even though students had
successfully completed the information and technology courses provided. This study was
to helf; determine if teacher and student perceptions differed in student ability to
complete technology-related tasks. A difference in teacher and student perceptions of
ability may have deterred the use of information and technology skills in the classroom.

Table 25 lists the composite scores for all WITLS,

Table 25—Composite Scores for Standards A, B, C, and D

Standard

Do task easily

Do task with help

Unable to do task

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Teachers

Students

%
Difference

Standard A Media and Technology

39%

64%

25%

33%

29%

4%

3%

6%

3%

Standard B Information and Inquiry

14%

57%

43%

46%

32%

14%

7%

5%

2%

Standard C Independent Learning

33%

61%

28%

47%

31%

16%

3%

3%

0%

Standard D The Learning Community
I

23%

65%

42%

48%

28%

20%

9%

9%

0%
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It is required by the district and the DPI that all students do WITLS tasks easily.
The composite scores in teacher and student perception of student ability in the category
to do task easily are shown to exceed the acceptable difference of 10% in all standards
and performance indicators. The results indicated that teachers who participated in this
survey perceived that students have not met district and DPI requirements of proficiency.
The composite scores for teacher and student perceptions in being able to do the task with
help indicated lower differences in perception; however, teachers chose this category
more often than do task easily indicating that WITLS standards and performance
indicators need improvement. Also, survey results indicated that students perceived they
needed help to complete WITLS tasks which does not meet district and DPI requirements
of proficiency. The composite scores indicated that teachers and students viewed student
ability higher than unable to do the task in that this category was chosen less than 10% of
the time for all standards, and the composite scores indicated perception differences in
this category for all standards and performance indicators as less than 10%.

Wisconsin DPI required that 100% of the state’s students by the end of Grade 8
demonstrate proficiency in using information and technology skills. The district does
offer information and technology classes to help meet DPI requirements in which all its
students demonstrated being able to do technology tasks easily. This level of student
proficiency is reinforced by applying WITLS skills throughout students’ educational
experiences. Teachers who participated in this study seemed to not be integrating
information and technology tasks into their activities. A difference in teacher and student
perceptions in being able to do information and technology tasks easily may cause

teachers to not include technology-related tasks because they perceive students not to be
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able to do the tasks easily. Or, teachers are not familiar with the tasks or skills required. It
is likely that some students may have not learned the skill well enough to transfer it to
another class.

It is possible that some students would need to be reminded of how to do or
implement information and technology tasks and would be able to do the task with help.
The difference in this perception may help determine if teachers are concerned about
having to reteach technology rather than just having students apply information and
technology skills. Teachers may not have the skill to reteach or to require assignments
that use technological skills.

The district chose to use technology-rich instructional units to provide evidence of
meeting the standards and teachers were directed to document in their lesson plans the
instructional units that implement information and technology tasks, yet very few
teachers have WITLS noted in their plans. It is possible that outside of the structured
information and technology program provided to students that not many learning
experiences included projects implementing 21% Century skills, and therefore, no
documentation existed either.

Most of the performance standards fell within the range for review of possible
curricular modifications and staff development due to differences in teacher and student
perceptions with only 6% of the performance indicators identified as having an
acceptable difference in perceptions.

One of the WITL performance standards which resulted in higher percentage

differences in perception was Performance Standard A Media and Technology 4.8.3. The
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composite score shown in Table 5 resulted in a 41% difference in teacher and student
perceptions in being able to identify and use common media formats.

Performance Standard A Media and Technology A.8.6 was another performance
standard in which the composite score shown in Table 8 indicated teacher and student
perceptions to be at a high 41% difference in student ability to evaluate the use of media
and technology to create and present information.

Performance Standard B Information and Inquiry B.8.2 composite scores are
shown in Table 10 in which a 42% difference resulted in teacher and student perceptions
to do the tasks easily. A difference of 22% was also determined in teacher and students
perceptions of student ability to do the task with help when asked to develop information
seeking strategies.

Performance Standard B Information and Inquiry B.8.4 was another standard
which reportedly had a high difference in teacher and student perception of student
ability. The composite score for the standard indicated that a 47% difference in
perception existed in the ability to evaluate and select information from a variety of print,
nonprint, and electronic formats.

The composite scores for Performance Standard B Information and Inquiry B.8.5
shown in Table 13 indicate a high 39% difference in teacher and student perceptions of
being able to easily record and organize information.

Performance Standard B Information and Inquiry B.8.6 resulted in the highest
difference in perception between teachers and students as shown in Table 14. A

composite score of 59% difference in perception of being able to do the task easily was
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determined for this standard in which students interpret and use information to solve the
problem or answer the question.

Performance Standard C Independent Learning C.8.3 composite scores indicated
a 39% difference in student ability to do the tasks related to developing competence and
selectivity in reading, listening, and viewing.

Performance Standard D proved to have composite scores which indicated higher
differences in teacher and student perceptions of student ability to do all performance
standards easily. However, two performance standards for Standard D ranked highest in
their composite score differences in student ability to do the task easily.

Performance Standard D The Learning Community D.8.3 results shown in Table
23 indicated that teachers and students perceive a 54% difference in student ability to
respect intellectual property rights.

Performance Standard D The Learning Community D.8.4 shown in Table 24
indicated a 54% difference in perceived student ability to recognize the importance of
intellectual freedom and access to information in a democratic society.

Teacher responses to the category did not observe (Appendix F) were greatest in
the following standards.

Performance Standard A Media and Technology A.8.5 By the end of Grade 8

students will use media and technology to crez;te and present information

Performance Standard A Media and Technology A.8.6 By the end of Grade 8

students will evaluate the use of media and technology in a production or

presentation
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Standard B Information and Inquiry B.8.3 By the end of Grade 8 students will

locate and access information sources

Performance Standard B Information and Inquiry B.8.4 By the end of Grade 8

students will evaluate and select information from a variety of print, nonprint, and

electronic formats

Performance Standard B Information and Inquiry B.8.8 By the end of Grade 8

students will evaluate the information product and process

Performance Standard D The Learning Community D.8.4 By the end of Grade 8

students will recognize the importance of intellectual freedom and access to

information in a democratic society

Survey results indicated that the Performance Standard D.8.4 has a high
percentage of teachers perceiving that students are unable to perform tasks related to the
use of information. Six tasks related to copyright, authorship, “fair use”, violations, and
citing sources were selected as ones that should be reviewed for difference in perceptions
of student ability. According to the district principal, Performance Standard D of WITLS
was not specifically written as an instructional unit in any one curriculum at this time.

Student responses to the category no idea what task means (Appendix F) were
greatest in the following specific performance indicators:

Using basic content-specific tools to provide evidence/support in a class project

Identifying and selecting keywords and phrases for each source, recognizing that

different sources use different terminology for similar concepts

Using Boolean operators with human or programmed guidance to narrow or

broaden searches
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Recognizing that reviews, evaluations, and guidance from teacher, library media
specialists, and others assist in the selection of appropriate literature and creative
expression of information

Relating literature and creative expressions of information to other literature or

creétive expressions of information.

Additional questions given to teachers about documenting WITLS lessons and
activities and being aware of state and national standards resulted in responses that
clearly identified a need for the district and may indicate a lack of implementation of
WITLS. Of the respondents, 76% indicated that they seldom or never indicate which
student activities meet WITLS and 70% of the respondents seldom or never label WITLS
activities in lesson plans. Most teachers indicated that they are aware of the ten
Wisconsin Teaching Standards, the National Educational Technology Standards for
Teachers, and The National Educational Technology Standards for Students. The
majority of teacher respondents chose to neither agree nor disagree or disagreed when
asked if they use a standard tool for problem-solving activities.

Teachers are responsible and evaluated for adhering to WITLS and district
initiatives to meet state requirements. To have information and technology tasks not
observed could be interpreted that these 21% Century skills are not implemented into
curricular activities. For example, survey items with a high percentage of teachers not
observing the skill included identifying organizational patterns in reference books,
defining learning software, using a common graphic program to import, and create or
modify an image or picture. Eighty-three (83%) percent of students think they can easily

work with graphics yet 24% of teachers did not observe a project or assignment where
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students performed the task. Other areas where students perceived being able to do
performance tasks easily yet teachers indicated they did not observe the activity included
constructing a simple database, constructing a simple spreadsheet, using different types
of charts and graphs, and incorporating database and spreadsheet information into a
word-processed document, Forty-one (41%) percent of teachers said they had not
observed students using the library media center to locate materials, use the classification
system, or search bibliographic records, abstracts, or full text databases.

Standard B Information and Inquiry B.8.8 appeared to be one standard in most
need of improvement. Teachers responded that 47-50% did not observe students
identifying criteria to be used in judging product and process of a project, determining
how well research conclusions meet the original question or criteria, assessing the
process, and summarizing ways in which the process and product can be improved.

Possibly content specific, but given as information and technology tasks identified
under Standard D The Learning Community D.8.4. that all teachers are to implement, are
tasks in which almost 50% of the teachers of students in Grade 8 did not observe students
discussing intellectual freedom, censorship, access to information, freedom of the press,
or the importance of an informed citizenry resulting in sound decisions for the common
good.

Limitations

A limitation of the study is inherent in the use of student perceptions at Grade 8. It
is possible that students did not understand the standard identified and chosé to give any
response in an effort to complete the survey. Another limitation is the knowledge and

capacity of the individual teacher to implement information and technology skills into
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curriculum. It is also possible that some curricular areas lend themselves to more use of
specific technologies than other areas. Since this is the first study of perceived student
proficiency for each information and technology skill, no prior information exists for
comparison.
Conclusions

The School District of Gilman required the implementation of WITLS to assist in
educating students for the 21* Century by its entire teaching staff by the end of the
2008-2009 school year. To meet state requirements and district technology goals,
students demonstrated the ability to complete WITLS performance tasks easily through
specific instruction provided through the district’s information and technology program.
However, a difference in student and teacher perceptions of student ability by the end of
Grade 8 was evident for most of WITLS performance indicators included in the study.
The composite scores shown in Table 25 for Standard A Media and Technology indicated
a 25% difference in teacher and student perceived student ability to complete the
performance tasks easily. Standard B Information and Inquiry resulted in a 43%
difference in student ability to complete the task easily. Standard C Independent Learning
also ihdicated a perceived difference of 28% in student ability to complete performance
tasks easily. Finally, Standard D The Learning Community represented the standard with
the most indicators in which teacher and student perceptions differed. The composite
score for this standard indicated a 42% diffefence in perceptions of student ability to do
tasks easily and a 20% difference in students being able to do the task with help.

Other findings from the study indicated that perceived differences in student

inability to perform WITLS tasks were less than 10% overall. Additional findings of the
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study showed that 47% percent éf information and technology tasks were not observed
by at least 25% of the teaching staff.

The selected method of documenting WITLS success was appropriate for the
district based upon Wisconsin technology literacy assessment requirements yet survey
results indicated that most teachers of Grade 8 students do not document technology-rich
instructional units.

Recommendations

Findings from the study indicated that the difference in student and teacher
perceptions of student ability may be a factor in teacher implementation of WITLS. The
district implemented a formal information and technology program for the past eight
years yet teacher perceptions of student ability differ in comparison to students’
perceived ability for most WITLS tasks. The School District of Gilman needs to formally
address WITLS with its teaching staff on tﬁe importance of implementing WITLS to
reinforce student ability to perform 21* Century skills easily. Training needs to continue
on designing technology-rich instructional units and activities that implement WITLS
tasks in all curricular areas. |

The School District of Gilman may look to develop a different way to document
technology- rich instructional units other than noting WTLS in the gradebook or in lesson
plans. The majority of teachers indicated that documenting WTLS activities and graded
assignments was done seldom or never and doing so was one of the core indicators of
student achievement the district chose to use for DPI reporting.

Many standards were identified through analysis of the study as those that should

be reviewed to strengthen student understanding and ability level. Those skill areas
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identified may need to be included in district curriculum as instructional units, and the
district should look to see which department could easily integrate the skills into course
curriculum. The entire teaching staff needs to continue making curricular modifications
to include technology-rich instructional units that will provide mastery of the information

and technology skills needed for the 21 Century.
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Appendix A: Wisconsin’s Model Academic Standards for
Information and Technology Literacy

The information and technology literacy standards are grouped into four categories or
content standards specifying what a student should know and be able to do. The first two
content standards focus on technology use and information processing skills. The latter
two build upon these by adding performance standards that deal with attitudes,
appreciation, independent learning, teamwork skills, and personal and social
responsibility. The four content standards are:

A. Media and Technology

B. Information and Inquiry
C. Independent Learning

D. The Learning Community

Each content standard is followed by performance standards that tell how students will
show that they are meeting the content standard. Each performance standard includes a
number of indicators (the bullet points) that detail how students will demonstrate
proficiency in a particular performance area. When students demonstrate proficiency in
these performance standards and indicators, they will have mastered a literacy that is
basic to success in the world of the 21st century.

A. MEDIA AND TECHNOLOGY

Content Standard -- Students in Wisconsin will select and use media and technology to
access, organize, create, and communicate information for solving problems and
constructing new knowledge, products, and systems.

Performance Standard: A.8.1 -- By the end of grade eight students will use common
media and technology terminology and equipment

Performance Indicator Examples:

e identify and define computer and networking terms (e.g., modem, file server,
client station, LAN, Internet/Intranet, data storage device)

o demonstrate the correct operation of a computer system on a network

e demonstrate touch keyboarding skills at acceptable speed and accuracy levels
(suggested range 20-25 wpm)

e organize and backup files on a computer disk, drive, server, or other storage
device

¢ recognize and solve routine computer hardware and software problems

e use basic content-specific tools (e.g., environmental probes, measurement
sensors) to provide evidence/support in a class project

e scan, crop, and save a graphic using a scanner, digital camera, or other digitizing
equipment

e use simple graphing calculator functions to solve a problem

e capture, edit, and combine video segments using a multimedia computer with
editing software or a video editing system
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Performance Standard: A.8.2 -- By the end of grade eight students will identify and use

common media formats

Performance Indicator Examples:

describe the operating and file management software of a computer (e.g., desktop,
file, window, folder, directory, pull-down menu, dialog box)

identify the various organizational patterns used in different kinds of reference
books

define the basic types of learning software (e.g., drill and practice, tutorial,
simulation)

use electronic encyclopedias, almanacs, indexes, and catalogs to retrieve and
select information

describe the various applications of productivity software programs (e.g., word
processing, database, spreadsheet, presentation, communication, drawing, desktop
publishing)

identify common integrated software packages or applications suites

use a graphics program to create or modify detail to an image or picture

Performance Standard: A.8.3 -- By the end of grade eight students will use a computer

and productivity software to organize and create information

Performance Indicator Examples:

explain the use of basic word processing functions (e.g., menu, tool bars, dialog
boxes, radio buttons, spell checker, thesaurus, page layout, headers and footers,
word count, tabs)

use the spell checker and thesaurus functions of a word processing program
move textual and graphics data from one document to another

use graphics software to import pictures, images, and charts into documents
use a graphical organizer program to construct outlines or webs that organize
ideas and information

compose a class report using advanced text formatting and layout styles (e.g.,
single and double spacing, different size and style of fonts, indents, headers and
footers, pagination, table of contents, bibliography)

classify collected data and construct a simple database by defining fields, entering
and sorting data, and producing a report

construct a simple spreadsheet, enter data, and interpret the information

plot and use different types of charts and graphs (e.g., line, bar, stacked, scatter
diagram, area, pie charts, pictogram) from a spreadsheet program

incorporate database and spreadsheet information (e.g., charts, graphs, lists) in
word-processed documents

Performance Standard: A.8.4 - By the end of grade eight students will use a computer

and communications software to access and transmit information

Performance Indicator Examples:

define basic on-line searching and Internet terminology (e.g., website, HTML,
home page, hypertext link, bookmark, URL address)
send an e-mail message with an attachment to several persons simultaneously
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access information using a modem or network connection to the Internet or other
on-line information services

view, print, save, and open a document from the Internet or other on-line sources
use basic search engines and directories to locate resources on a specific topic
demonstrate efficient Internet navigation

organize World Wide Web bookmarks by subject or topic

Performance Standard: A.8.5 -- By the end of grade eight students will use media and

technology to create and present information

Performance Indicator Examples:

use draw, paint, or graphics software to create visuals that will enhance a class
project or report

design and produce a multimedia program

plan and deliver a presentation using media and technology appropriate to topic,
audience, purpose, or content

Performance Standard: A.8.6 -- By the end of grade eight students will evaluate the use

of media and technology in a production or presentation

Performance Indicator Examples:

determine the purpose of a specific production or presentation

describe the effectiveness of the media and technology used in a production or
presentation

identify criteria for judging the technical quality of a production or presentation
judge how well the production or presentation meets identified criteria
recommend ways to improve future productions or presentations

B. INFORMATION AND INQUIRY

Content Standard -- Students in Wisconsin will access, evaluate, and apply information
efficiently and effectively from a variety of sources in print, nonprint, and electronic
formats to meet personal and academic needs.

Performance Standard: B.8.1 -- By the end of grade eight students will define the need

for information

Performance Indicator Examples:

identify the information problem or question to be resolved
relate what is already known to the information need

formulate general and specific research questions using a variety of questioning
skills

revise and narrow the information questions to focus on the information need

Performance Standard: B.8.2 -- By the end of grade eight students will develop

information seeking strategies

Performance Indicator Examples:
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identify relevant sources of information including print, nonprint, electronic,
human, and community resources

evaluate possible sources of information based on criteria of timeliness, genre,
point of view, bias, and authority

select multiple sources that reflect differing or supporting points of view
identify and select keywords and phrases for each source, recognizing that
different sources use different terminology for similar concepts

organize ideas, concepts, and phrases using webbing, outlines, trees, or other
visual or graphic tools

focus search strategies on matching information needs with available resources

Performance Standard: B.8.3 -- By the end of grade eight students will locate and

access information sources

Performance Indicator Examples:

identify the classification system used in the school library media center, public
library, and other local libraries

locate materials using the classification systems of the school library media center
and the public library '

use an on-line catalog and other databases of print and electronic resources
recognize differences in searching bibliographic records, abstracts, or full text
databases

search for information by subject, author, title, and keyword

use Boolean operators with human or programmed guidance to narrow or broaden
searches

use biographical dictionaries, thesauri, and other common reference tools in both
print and electronic formats

use a search engine to locate appropriate Internet or Intranet resources

Performance Standard: B.8.4 -- By the end of grade eight students will evaluate and

select information from a variety of print, nonprint, and electronic formats

Performance Indicator Examples:

examine selected resources for pertinent information using previewing techniques
to scan for major concepts and keywords

differentiate between primary and secondary sources

distinguish between fact and opinion; recognize point of view or bias

determine if information is timely, valid, accurate, comprehensive, and relevant
analyze and evaluate information presented in charts, graphs, and tables

locate indicators of authority for all sources of information

select resources in formats appropriate to content and information need and
compatible with their own learning style

Performance Standard: B.8.5 -- By the end of grade eight students will record and

organize information

Performance Indicator Examples:

use notetaking strategies including summarizing and paraphrasing
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record concise notes in a prescribed manner, including bibliographic information
cite the source of specific quotations or visuals using footnotes, endnotes, or
internal citation formats

e organize and compare information using graphic organizers, storyboarding, and
other relational techniques

e organize information in a systematic manner appropriate to question, audience,
and intended format of presentation

e record sources of information in a standardized bibliographic format

Performance Standard: B.8.6 -- By the end of grade eight students will interpret and
use information to solve the problem or answer the question
Performance Indicator Examples:
e compare and integrate new information with prior knowledge
analyze information for relevance to the question
analyze findings to determine need for additional information
gather and synthesize additional information as needed
draw conclusions to address the problem or question

Performance Standard: B.8.7 -- By the end of grade eight students will communicate
the results of research and inquiry in an appropriate format
Performance Indicator Examples:
e determine the audience and purpose for the product or presentation
e identify possible communication or production formats
e select a presentation format appropriate to the topic, audience, purpose, content,
and technology available

e develop an original product or presentation which addresses the information
problem or question

Performance Standard: B.8.8 -- By the end of grade eight students will evaluate the
information product and process

Performance Indicator Examples:

e identify the criteria to be used in judging both the product (or presentation) and
the process

e determine how well research conclusions and product meet the original
information need or question based on the identified criteria

e agsess the process based on identified criteria

e summarize ways in which the process and product can be improved

C. INDEPENDENT LEARNING

Content Standard -- Students in Wisconsin will apply information and technology skills
to issues of personal and academic interest by actively and independently seeking
information; demonstrating critical and discriminating reading, listening, and viewing
habits; and, striving for personal excellence in learning and career pursuits.
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Performance Standard: C.8.1 -- By the end of grade eight students will pursue

information related to various dimensions of personal well-being and academic
success

Performance Indicator Examples:

identify topics of interest and seek relevant information about them

identify information appropriate for decision-making and personal interest
recognize that accurate and complete information is basic to sound decisions in
both personal and academic pursuits

Performance Standard: C.8.2 -- By the end of grade eight students will appreciate and

derive meaning from literature and other creative expressions of information

Performance Indicator Examples:

recognize that reviews, evaluations, and guidance from teachers, library media
specialists, and others assist in the selection of appropriate literature and creative
expressions of information

identify and use personal criteria for choosing literature and other creative
expressions of information

relate literature and creative expressions of information to personal experiences
relate literature and creative expressions of information to other literature or
creative expressions of information

Performance Standard: C.8.3 -- By the end of grade eight students will develop

competence and selectivity in reading, listening, and viewing

Performance Indicator Examples:

choose materials at appropriate developmental levels

identify and select materials that reflect diverse perspectives

identify characteristics of common literary forms

recognize how words, images, sounds, and illustrations can be constructed to
convey specific messages, viewpoints, and values

Performance Standard: C.8.4 -- By the end of grade eight students will demonstrate

self-motivation and increasing responsibility for their learning

Performance Indicator Examples:

participate in decisions about group and classroom projects and learning
objectives

identify and select topics of personal interest to expand classroom learning
projects

recommend criteria for judging success of learning projects

establish goals and develop a plan for completing projects on time and within the
scope of the assignment

evaluate progress and quality of personal learning

establish personal goals in pursuit of individual interests, academic requirements,
and career paths
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D. THE LEARNING COMMUNITY

Content Standard -- Students in Wisconsin will demonstrate the ability to work
collaboratively in teams or groups, use information and technology in a responsible
manner, respect intellectual property rights, and recognize the importance of intellectual
freedom and access to information in a democratic society.

Performance Standard: D.8.1 -- By the end of grade eight students will participate

productively in workgroups or other collaborative learning environments

Performance Indicator Examples:

collaborate with others to identify information needs and seek solutions
demonstrate acceptance to new ideas and strategies from workgroup members
determine workgroup goals and equitable distribution of individual or subgroup
responsibilities and tasks

plan for the efficient use and allocation of time

complete workgroup projects on time

evaluate completed projects to determine how the workgroup could have
functioned more efficiently and productively

Performance Standard: D.8.2 -- By the end of grade eight students will use

information, media, and technology in a responsible manner

Performance Indicator Examples:

return all borrowed materials on time

describe and explain the school policy on technology and network use, media
borrowing, and Internet access

demonstrate responsible use of the Internet and other electronic resources
consistent with the school's acceptable use policy

recognize that using media and technology to defame or libel another person or
group constitutes unacceptable behavior

identify and define the consequences of violations to the school's policies on
media and technology use

recognize the need for privacy and protection of personal information

Performance Standard: D.8.3 -- By the end of grade eight students will respect

intellectual property rights

Performance Indicator Examples:

define the purpose of copyright and copyright law

identify what kinds of works of authorship can be copyrighted

explain the concept of "fair use" as it pertains to the copyright law

recognize that the "fair use" provisions may differ depending on the media format
relate Examples: of copyright violations

cite the source for words which are quoted verbatim and for pictures, graphics,
and audio or video segments which are used in a product or presentation

explain and differentiate the purposes of a patent, trademark, and logo
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Performance Standard: D.8.4 -- By the end of grade eight students will recognize the

importance of intellectual freedom and access to information in a democratic
society

Performance Indicator Examples:

explain the concept of intellectual freedom

identify Examples: and explain the implications of censorship in the United States
and in other countries

explain the importance of the principle of equitable access to information
compare and contrast freedom of the press in different situations and geographic
areas

recognize that the free-flow of information contributes to an informed citizenry
resulting in sound decisions for the common good
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Appendix B: Framework for 21* Century Learning
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The Partnership for 21st Century Skills has developed a vision for 21st century
student success in the naw global economy.
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21ST CENTURY STUDENT OUTCOMES

The elements deseribed in this section as*21st century student outcames” irepresented by the
rainbow) are the skils, know'edge and expertise students should master to succeed in work and life
in the 21st century.

Cora Subjects and 215t Contury Themes

Mazstery of care subjocts and 21st century themes is essential for students in tha 2ist century.
Core subjects irclude Erglisk, reading or linguage arts, world languages, arts, mathematics, economies,
science, geography, history, government and civics,

We beleve schools must move beyond 3 focus on basic competency in core subjects to
premoting understanding of academic cantent at much higher levels by weaving 21st century
interdisciplinary themes into core subjects:

+ Global Awarencss

= Financial, Economic, Business and Entrepreneurial Literacy
» Civle Literacy

* Health Literacy
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Appendix C: 2009-2012 District Information and Technology Plan

Technology Plan 2009 - 2012

Secrion 5 — GoaLs anp OBJECTIVES

GoaLs anb Ossectives DeveLopMenT PrRocESS

The three members ofithe team that attended the summer wotkshop worked with the needs
statements and district mission statement to determine a reasonable set of goals (see Table 3
District Technology Goals). We then presented thie goals to the full committee at our August
2008 meeting.’ ‘The goals were accepted by the whole committee. We divided into four sub
committecs, each taking a goal to develop objectives for that goal. During Scptember 2008 we
met as sub committees to develop the objectives. At the Novembet mecting the goals and ob-
jectives were discussed, modified and accepted by the committee. In December 2009 we
presented the goals and objectives to the staff, and at the January 2009 school board meeting we
submitted the goals and objectives to the board,

District Technology Goals

Integtrate 21st Century skills into the curriculum to increase
student achievement,

Cteate a better information exchange between the school, stu-
dents, staff, and the community.

Continue current progeams and implement new initiatives to
provide learning opportunities for work, for home or for leis-
ure.,

Maintain and upgrade the technology infrastructute to support
the district in meeting it's mission and goals, -

Tr:b!e 3District Technology Goals

Descrirnion oF GoaLs anp OBJECTIVES

Instead of creating unrealistic expectations with several unobtainable goals, the committee de-
cided to concentrate on four goals that we felt could be achieved and would benefit students.
We looked at the needs we identified and decided to develop one goal for each need the district
has. We used the same radonal when developing ob]cctlvcs to meet our goals, We limited
ourselves to just & few objectives for each goal,

We felt that previous technology plans had begun the process of technology integration, and
with this plan we wanted to emphasize that technology alone was not sufficient. The district
needs to focus on integrating 21* century skills into the curriculum. Out first goal was to integ-
tate those skills into the cutriculum and to document the district's students meeting the eighth
grade technology literacy standards. o

29
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Appendix D: Student Survey on WITLS

WITLS STUDENT SURVEY "This research has been approved by the UW-Stout IRB as required by the Code of

Federal regulations Title 45 Part 46.”

Responsa Category Koy:

Can do this task You can include this task in your dally use of the

easlly computer when doing assignments or for your personal use.
You need someone to remind you how to do the task but are

gﬂ?‘ f]:f:'s task gonarally abla to continue on your own without too much

Unable to do this
task

No ldea what this
task moans

assistance.

You remember learning something about this task but you
need a lot of assistance to continue with the task,

You cannot remember learning about this task in any of your
courses.
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WITLS STUDENT SURVEY “This research has been approved by the UW-Stout IRB as mqulrpd by the Code of
- Federal regulations Title 45 Part 46.”

Standard A Media and Technology A.B.1
By tho end of Grade 8 students will use common media and technology terminology and equipment.

Please choose what you believe ta be your level of proficlency in doing each of the following:

No idea what
Candothis Candoihis Unabletodo this task

o task easily lask withhelp this task means.
{dentify and define computer and networking terms
(e.9., modem, file server, client station, LAN, :
Internetintranal, data storage device) '
Demonsirate the correct operation of a computer
systam on a network O O
Demonsirate touch keyboarding skills at acceptable o :
spoed and accuracy levels (20-25 wpm) O G O
Organize and backup files on a computer disk, drive,
setver, or other storage device 0
Recognize and solve routine computor hardware and .

_ software problams &
Use basic content-specific tools {0.g., environmental
probas, measurement sensors) to provide @}
avidence/support in a class project
Scan, crop, and save a graphic using a scanner,
digital camera, or other digitizing equipment © O &
Uso simple graphing calculator functions to solve a - .
problem © &
Caplure, edit, and combine video sagments using a
multimedia computer with editing software or a video (@)
odiling system

Standard A Media and Technology A.8.2
By tho end of Grade 8 studonts will Identify and use common medla formats.

Pleaso choose what you belleve to be your level of proficiency In doing each of the fotlowing:

No Idea what
Candothis Candolhis Unabletodo  this fask
task easily  task with help the task means

Define the operaling and file management software of ‘
a computer (e.g: desklop, fite, window, folder, Q)
directory, pull-down ment, dialog box

tdontify the various organizational patlerns used in

different kinds of reference books O O
Define the baslic types of learning software: (e.g., drill

and practice, tutorial, simulation)
Use slectronic encyclopedias, almanacs, Indexes, and

catalogs to retrieve and select information
Describe the various applications of productivity

soflware programs (e,g., word processing , database, © o

spreadsheet, presentation, communication, drawing,
dosktop publishing).
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Identify common integrated software packages or

application sulles {o.g., Microsoft Offica) - .
Use a common graphics program o create or modify - T

detall to an image or picture (e.g., Photoshop, Paint, @

Gimp)

Standard A Madia and Technology A8.3
By tho end of Grade B students wifl use a computer and productivity software to organize and create |nlormatlon.

Please choose what you belleve fo be your lavel of proficiency in doing gach of the following:

No idea what
Candothis Candotis Unable to do this task
task easily  task with help the task -means
Explain the use lo; basic werd processing funclions .
{8.4., many, tool bars, dialog boxes, radio buttons, - - -
spell chacker, thesaurus, page layout, headers and o
focters, word count, tabs)
Usa the spall checker and thesaurus functons of & . -
word processing program
Maove textual and graphics data from one document y
to another O &
Us= graphics software to import plclures, images,
and charis into documents (i.e. insart pictures and

charts Into Word documaenis)

Use a graphical organizer program to construct
outlines or webs that organize Ideas and information 651 )]
{e.g., Inspimtion, WORD Drawing Objects}

Compose a class report using advanced text
formatling and layout styles {(e.g:, single and double

spacing, different size and styls of fonts, indents, ®
headers and feotors, page numbering, table of

contonts, biblicgraphy)

Classify coflecied data and construct a simple

dalabase by defining fields, emering and sorting

data, and producing a report

Conslruct a simple spreadsheet, enter data, and : -
interpret {explain) the information © ©

Pict and use diffarent types of charts and graphs

(e.9., fing, bar, stacked, scatter diagram, area, plo i
charts, pictogram) from a spreadshest program u

Incorporate (inserticopy/paste) database and [

spreadsheet Informaticn (e.g., charts, graphs, lists) 5
into a word-precessed document i
Standard A Media and Technology A.8.4 ¥

By tho and of Grade 8 students will use 2 computer and communlcatiéns software to access and transmit
informotion.

Please choose what you belleve to ba your lsvel of proficlency In doing each of the following:

No idea what
Candothis  Candothis  Unable todo this task -
task easlly  task with help the task maans
Deline basic on-line searching and internet © » ;

terminology (e.g., website, HTML, home page,



hypertext link, bookmark, URL address)
Send an e-mail message with an attachmant to
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saveral persons simultaneously

Access information using a modem or network v

connection to the Intemat or other on- Hne Information (8]

sorvices _

View, print, save, and open a document from lho = .

Internet or other on-line sources. © © '

Use basic search engines and directories to locate oo ! -

resources on a spacific tople

Demonstrate efficient Internat navigalton & 5]

Organize World Wide Wab bookmarks {favorites) by - - o

subject or toplc @

Standard A Madia and Techinology A.8.8

By tho end of Grade 8 students will use media and technology to create and present informatlon

Pleaso choose what you belleve to be your level of proficlency in dolng each of the following: .

No idea what

Can do this Can do this Unable to do this tagk
task oasily  task with help the task means

Use draw, paint, or graphics sofiware (e.g., )

Photoshop) to creale visuals that will enhance a

class project or report

Design and produce & multimeadia program {8.9., . o

PowerPolnt, Digital Editing, Fiash) o

Plan and deliver a presentation using media and

technology appropriate to topic, audlence, purpose, &

or content

Standard A Media and Technology A.8.6

By the ond of Grade 8 students will evaluate the use of media and technology in a production or presentation

Please choose what you belleve to be your level of proficiency In doing each of the following:

Can do this Can do this Unabletodo  No idea what

task easily 7 task with help the lask this task means
Egg(mgm‘?ol’:\e purpose of a spacific production or o
e, | © 0
s e ge s ot o o
#ﬁﬁg :m‘mgl(lj le::‘ grl;gdudlon ar presentation )
s:rs?:;g&::goxxgys to Improve future productions ®

Standard B Information and Inquiry B.8.4

By the ond of Grade 8 students will define the need for Information
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Can do this Can do this Unable fodo . No idea what
; lask easily.  task with help the task  this task means
Identify the information prablem or question to be . .
rasolved ©
Ralate what is already known o the Information . - :
needed © :
Formulate general and specific roasearch " . .
questions using a variety of questioning skills ©
Ravise and narrow the information questions to .
focus on the Information need =
Standard B Information and Inquiry B.8.2
By the ond of Grade 8 studonts will develop Information seeking strategles
Pleaso choose what you bellave to be your lovel of proficiency In doing each of the following:
Can do this Can do this Unable tedo  No idea what
task oasi!y task with halp tho task this task moeans
Idenilfy relevant sources of information including » ‘ .
print, nonprint, electronic, human, and ®
communily resources
Evaluate possible sources of information based
on criteria of imaliness, genre, point of viaw, & @
biag, and authority
Selact multiple sources that reflect differing or - : : .
supporling polnds of view
Identify and select keywords and phrases for
each source, recognizing that different sources &) ©
use different terminology for similar concepls
Organize ideas, concepts, and phrases using
wobbing, outlines, trees, or other visual or &
graphic tools
Focus search stratagies on matching information ; :
needs with avallable rasources
Standard B Information and Inquiry 8.8.3
By tho ond of Grade 8 students will locate and access information sources
Pleaso choose what you belleve to be your level of proficiency in deing each of the following:
Can do this Can do this. Unabletodo  No idea what
task easily task with help the task this task means
Identify the classification system used in the
school library media center, public library, and o
other local libraries
Locate materials using the classification systems _ )
of the schoo! library madia center and the: public
library
Recogniza differences in searching bibllographic
recodds, abstracts, or full text databases
Search for information' by subject, author, tille . : P
and keywond ' ©

Use Boolean operators (o.g., AND, NOT, OR)
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with human or programmed guidance to narrow- e o .
or broaden searches ©

Use blographical dictionaries, thesauri, and other o ‘
common reference tools in both print and ~ () o
slactronic formats

Uso a search engine {o locate appropriate e o
Internet o Intranot resources.” . © ©

®

Standard B Information and Inquiry B.8.4

By the end of Grade 8 students will evaluate and select Informatlon from a variety of print, nonprint, and electronic
formats

Please choose what you belleve to be your level of proficlency in doing each of the following:-

Can do this Can do this Unabletodo  Noldea v)hm
task easily task with help the task this task means
Examine selected resources for pertinent
information using previewing techiniques to scan &) &
for major concepls and keywords
Differentiate belween prirnary and secondary
BOUrces ©
Distinguish between fact and opinion; racognize - :
point of wiew or blas ' ©
Determine If information is timely, valid, accurate .
comprehensive, and relevant ' ' ©
Analyze and evaluate information prasented in .
<charts, graphs, and tables ©
Locate indicators of authority for all sources of .
information (Is the source valid)
Selact resources In formats appropriate to
content and information need and cornpatible
with their own leaming style

Standard B Information and nquliy B.8.5
By the end of Grade 8 students will record and organize Information

Pleaso choose what you belleve to bo your level of proficlency in doing each of the following:

Can do this Can do this Unabletodo  Noidea what
task easily task with help the task this task means

Uso notelaking strategles including summarizing - -
and paraphrasing
Record conclse notes in a prescribed manner, -
including bibliographic information © @
Cito the source of specific quatations or visuals ‘ ]
using footnotes, endnotes, or internal citation
Tormats N
Organize and compare information using graphic
organizers, storyboarding, and other relational '
tachnlques
Organize informalion in a systematic manner
appropriate 1o question, audlence, and.intended @ . © @
format of presentation ' ‘
Record sources of information In a standardized . - - »
bibllographic format @
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By the end of Grade 8 students will interpret and use Information to solve the problem or answer the question

Please choose what you befleve to be your lavel of proficiency in dolng each of the following:

Can do this Can do this Unabletodo  No idea what
task easlly task with help the task {his task means

Compare and Integrate new information with o
prior knowledge © O
Analyze information for relevance to the question ')
Analyze findings to delermine nood for additionsl
{nformation
Gather and synthesize addilional information as ; .
needed
Draw conclusions to address the problem or y .
question @ O

Standard B Information and Inquiry B.8.7

By the end of Grade 8 students will communicate tha results of research and inquiry in an appropriate format

Please choose what you belleve to be your lavel of proficlency In doing each of the following:

Can do this Cando this Unabletodo  Noidea what
task easily task with help the task this task means
Delermine the audience and purpose for the -
produci or presentation O O O
Identify possible communication or preduction - e
formats (e.g.. PowarPaint, FrontPage Wabsite) O © o
Select a presentation format appropriate to the
tople, audience, purpose, content, and O O
technology available
Daevolop an original product or presentation
which addresses the information problem or @ D)
question
Standard B Information and Inquiry B.8.8
By the ¢nd of Grade B students will evaluate the information product and process
Please choose what you bellave to be your level of proficiency In doing each of the following:
Can do this Can do this Unabletodo  No idea what
task easily task with help the task this task means
Identify the criterla to be used In judging both the © & o o
product {or presentation) and the process - :
Determine how wall research conclusions and
product meel the original Information need or o Gl & 9
quastion based on the identified criterla
Asseass the process based on identified criterla
{i.0. dacide if you met the goals and how wall you © @] O
developed the project)
Summarize ways in which the process and s
product can be improved ©
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Standard C Independent Learning C.8.1

By tho end of Grade 8 students will pursua Information related fo various dimensions of personat well-being and
academlic succoss

Please choose what you belleve to be your level of proficiency in doing each of the following:

Candothis  Candothls  Unabletodo  Noidea what
task easily task with help the task this task means

Identily topics of interest and seek relevant

information about them - ®
Identify information appropriate for decislon- o

making and persanal interest O '
Recognize that accurate and complate '

information Is basic to sound declsion in both © ,

personal and academic pursuits

Standard C Independent Learning C.8.2

By the end of Grade 8 students will appreclate and derlve meaning from literature and other creative expressions of
Information

Please choose what you belleve to be your level of proficiency in doing each of the following:

Can do this Can do this Unable todo  No idea what
task easily ~ task with help the task this task means

Recognize lrt'u;( re:vlews,‘ e\)aluauons. and )
guldance from teacher, library media spacialists, o

and others assist in the selaclion of appropriate O &
literature and creative expression of information

Identify and pursue personal criteria for choosing

literature and other creative expressions of
information

Relate literature and crealive expressions of
information to personal experlences o

Relate literature and creative expressions of
information to other literature or creative  ; @)
aexpression of information

© Standard C lndopondnm' Learning C.8.3
By the end of Grade 8 students will develop competence and selectivity in reading, listening, and viewing
Please choose what you beliove to be your lavel of proficiency in doing each of the following:

Can do this Candothis  Unabletodo  Noldea what
task easlly  task with help the task this task means

Choose malerials at appropriate developmental

lovels ®
Identify and select materlals that reflect diverse o

perspectives &
Identify characteristics of common literary forms @ @
Recognize how words, Images, sounds, and

ilustrations can be constructed to convey

spocific messages, viewpolints, and values
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Standard C Indepondent Learning C.8.4
By the end of Grade 8 students will develop competemw and selectivity In reading, listening, and viewing

Ploase choose what you believe to he your level of proficiency In doing each of the following:
Can do this Can do this Unabletodo  Noideawha!

task easlily task with heip thetask - this task means
Participate In decisions about group and ' '
classroom projects and leaming objectives : © © o ©
Identily and selact lopics of personal Interest to . —~
expand classroom learning projects ® © O
Racommend criteria for judging success of : -
learning projects
Establish goals and devalop a plan for
completing prcjects on time and within the scope & G
of the assignment
Evaluate progress and quality of personal ’ .
learning © © @
Establish personal goals In pursuil of individual
interests, academic requirements, and career L] o O
paths

Standard D The Learning Community D.8.1

By tho ond of Grade 8 students will participate productively In workgroups or other collaborative learning
onvironments

Plewso choose what you bellove to be your level of proficiency In doing each of the following:

Can do this Can dathis Unabletodo  Noldeawhat
task easily task with help the task this task means

Collaberate with others 1o identify information - .
neads and seek solutions @ ® 4 @

Demonstrate acceptance to new eas and

strategles from workgroup members o @ ©
Determine workgroup goals and equitable

distribution of individual or subgroup 1G] &) @
rasponsibilities and tasks :

Plan for the efficient use and allocation of time & &
Complete the workgroup projects on time & @)
Evaluate completed projects to determine how

the workgroup could have functioned more O ] ]

officiantly and productively

Standard D The Learning Community D.8,2
By the end of Grade 8 students wilt use Information, media, and technology in a responsible manner
Please choose what you bellave to be your level of proflciency in doing each of the following:

Can do this Can do this Unable to do No idea what
task easlly task with help the task (his task means

Return all borrowed materials on ime ; & @) e

Describe and explain the school policy on
technology and network use, maedia borrowng,

and Intarnet accass
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Demonstrate responsible use of the Internet and - »
other electronic resources consistent with the (@] . (]
school's acceptable use policy

Recognize that using media and technology (o
defamo or libel another person or group © © O
constitutes unacceptable behavior

{dentify and define the consequences of

vinlations to the school's policies on maedia and o 9] © O
technology use

Recognize the need for privacy and protection of o

parsonal information ® & ©

Standard D The Learning Community D.8,3
By the end of Grade 8 students will respect intellectual proparty rights

Please choose what you belleve to be your lavel of proficlency in doing each of the following:

Can do this Can do this Unabletodo  No Idea what
{ask easily task with help the task this task means
Define the purpose of copyright and copyright 0
law © © O
Identify what kinds of works of authorship can be .
copyrighted © © O O
Explain the concept of Talr use” as it pertains to
the copyright law © O o
Recognize that the "fair use" provlsiori may differ -
depending on the media format y O @ O
Relate examples of copyright violations ] o @}
Cite the source for works which are quoted
verbatim and for pictures, graphics, and audlo or i) o P o
video segments which are used in a product or - -
prasentation '

Standard D The Learning Community D.8.4

By the end of Grade 8 students will recognize the importance of intellectual freadom and access to information In a
democratic soclety

Ploaso choose what you bellove to bo your level of proficiency in doing each of the following:
Can do this Can do this Unabletodo  No idea what

task easily task with help -~ the task this task means
Explain the concept of intellectual freedom @ @ @) ]
Identify examples and explain the implications of )
censorship in the United States and in other & () O
countries

Explain tha importance of the principle of
equitable access to information (equitable means o O © O
that all citizens have access)

Compare and contrast fraedom of the press in ©
different situations and geographic areas

Recognize that the free-flow of information
contributes to an informed ctizenry resulting in (@) &
sound decisions for the common good
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Appendix E: Teacher Survey on WITLS

Wisconsin Informatlon & Technology Literacy Standards (WITLS)

“This research has been approved by the UW-Stout IRB as required by the Code of Federal regulations Title

45 Part 46."
Response Category Kaey:

Most can do this task You can Include the task in an assignment and most can do the task without
oaslly without help asking you for help.
Most can do this task with | You nead to give a simple, short, general overview so most students are
help reminded of the task and how to proceed without a lot of assistance.

You have included the task In a class assignment and most students cannot
mg;t are unabletodothis | oo o mbar how to continue with the task without a lot of reteaching and

agsistance.
Not observed This task Is not included in curricular activities,

WITLS TEACHER SURVEY Implementation of Wisconsin Information & Technology Literacy Standards
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Wisconsin Information & Technology Literacy Standards (WITLS)

“This research has been approved by the UW-Stout IRB as required by the Code of Federal regulations Title
45 Part 46, i

WITLS TEACHER SURVEY Implementation of ‘/Wlmnsln Information & Technology Literacy Standards

Standard A Medla and Technology A.8.1 4
By the ond of Grade 8 students will use common media and technology terminology and equipment.

Pleaso choose the overall skill level you observed during the 2008-2009 school yesr in Giiman studonts-
Grade 8.

Mostcendo  Mostcan do Most are
{his task easily  this task with  unable to do
B without help help his task Not obsorved
Identify and define computer and networking terms o
{e.g., modem, file sotvar, client station, LAN, o & &
Internel/Intranat, data storage device)

* Demonslrate the corract operation of a computer "
gystem on a natwork © O
Demonstrate touch keyboarding skifis at © © o) o
accoptable speed and accuracy levels (20-26 wpm) : - .
Organize and backup files on a computer disk,
drive, server, or other storage device O O
Racognize and solve routine compuyter hardware - -
and software problems O
Use basic conlent-specific tools (e.g.,
environmental probes, measurement sensors) to @ 5]
provide evidence/support In a class project
Scan, crop, and save a graphic using a scanner, o - . o
digital camera, or other digitizing equipment © ©
Usa simple graphing calculator funclions to solve a . - o
problem © ©
Caplure, adit, and combine video segmants using a
multimedia computer with editing software or a O &) &
video editing system

Standard A Madia and Technology A.8.2
By the ond of Grade 8 students will identily and use common media formats,

Please choose the ovarall skill lovel you observed during the 2008-2009 school year in Gilman students-
Grade 8.

Mostcando  Most can do Most are
this task easly this task with  unable to do

without help help this task Not observed
Defins the operating and file managament sofiware of
a computer {e.g. deskiop, fle, window, folder, : & @ @
directory, pull-down menu, dialog box) :
Identify the various organizational patterns used in ' - :
diffarent kinds of reference books : © © :



Defina the basic types of tearning software (e.g., drit
and practice, tutorial, sirnulation)

Use electronic ancyclopedias, almanacs, Indexes, and
catalogs to retrieve and selact information

Describe the various applications of productivity
software programs (e.g., word processing , database,
gpreadsheet, presentation, communication, drawing,
desktop publishing)

Identify common Integrated software packages or
application sultes (e.g.. Microsoft Office)

Use a common graphics program to create or modify
dotail to an Image or picture (e.g., Photoshop)

Standard A Medla and Technology A.8.3

o
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By the ond of Grade 8 students will use a computer and productivity software to organize and create information.

Ploaso choose the overall skill level you observed during the 2008-2009 school year in Gllman students-

Grade 8.
Mostcando  Most can do Most are
this task easlly this task with  unable to do :
without help " help this task Not observed

Explain the use of basic word processing functions

(e.g.. menu, tool bars, dialog boxes, radio buttons, y . &
spell chacker, thesaurus, page layout, headers and © O
footers, word count, tabs)

Use the spall chacker and thesaurus functions of a o : o
word processing program @ ©
Mova textual and graphics data from ona documant . ;
to another ®
Use graphics :software to import pictures, images, ,

and charts into documents (l.e. insert: piclures and )
charts into Word documents)

Use a graphical organizer program to construct

outlines or webs that organize Ideas and information ©
{0.9.. Ingpiration) ’

Compose a class report using advanced text

formatling and layout styles (s.9., single and double

spacing, diffarent size and style of fonts, indents, &
headers and footers, page numbering, table of

contents, bibliography)

Clasgsify collected data and construct a simple ,

database by defining fields, entering and sorling & O
data, and producing a report

Conslruct a simple spreadshaeet, enter data, and :

Interpret (explain) the information @ o
Plot and usa different typas of charts and graphs

(0.9.. fine, bar, stacked, scatter diagram, area, pie @
charis, pictogram) from a spreadsheet program

Incorporate (Insert/copy/paste) database and

spreadsheet Information (e.9., charts, graphs, lists) o ) &

into a word-processed document

Standard A Maedla and Technology A.8.4

By the end of Grade 8 studonts will use a computer and communications software to access and transmit
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information,
Plounonchooao thae ovarall skill level you observed during the 2008-2009 school year In Gliman studénts.
Grade 8, '
Mostcando  Most can do Most are
this task easily this task with  unable to do
without halp holp this task Not observad

Dofine basic on-linesearching and Internat

terminology {0.g., websile, HTML, home page, b @ (@)
hypertext link, bookmark, URL addrass)

Sand an e-mall message with an attachment to =

saveral persons simultansously © © O
Access Information using a moadem or network )

connoction 1o the Internet or othar on-lina information ) ()
sorvicas

View, print, save, and open a document from the = . &
Internetl or other on-line sources ® © &
Use baslc search englnes and directories to locate = :
resounces on a specific topic © © © ! ©
Demonstrate effichent Intermet navigalton & ] ] o
Organize World Wide Wab bookmarka (lavorites) by - :
subject or toplc D © & ©

Standard A Media and Technology A.8.5

By the end of Grade 8 students will use medla and technology to create and present Information

Please choose the overail skill level you observed during the 2008-2009 school year in Gliman studonts-

Grade 8,
Mostcando  Most can do Most are
this task easily  this task with  unable to do
7 without help help this task Nol observed

Use draw, paint, or graphics software (e.9.,

Photoshop) 10 croate visuals thal will enhance a @ © @ )
class project or report

Deasign and produce a multimedia program (e.g.. - ‘ - ’
PowarPoint, Digltal Ediling, Flash) @ © ©
Plan and doliver a prosentation using madia and

technology appropriate to topic, audionce, purpose, © © © ©

or content

Standard A Madla and Technology A.8.6

By the ond of Grade 8 students will avaluate the use of madia and technology In a production or prosentation

Ploase choose the overall skill level you observad during the 2008-2009 school year in Gliman studonts-

Grade 8,
Mostcando  Mostcan do Most are
this task easlly  this task with unable to do
without halp help this task Not obsorvexd
Datermine the purposa ofa specific production or . o
presentation © O
Dascribo the effectiveness of the madia and ; : o :
I technology used in a production or presentation © O
tdentlfy criteria for judging the technical quality of © O @ O
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a production or presentation

Judge how well the production or presentation
meets Idenlified critada )
Recommend ways to Improve fulure productions -
or prasentations @ e . .
Standard B Information and Inquiry B.8.1
By the ond of Grada 8 studonts will define tho need forinformation
Please chooso ho ovarall skill lovel you observed during the 2008-2009 school year in Gllman students-
Grade 8.
Mostcando  Mosicando Most are
this task oasily s task with  unable to do .
without help help this task Not observed
Identify the information problem or question 1o be ; o e
resolved &)
Relate what is already known lo the information - £ e
neaded @ O
Formulate general and specific research . - o
quastluns using a varlely of questioning skilis O
Revise and narow the information questons lo - , o
focus on the Information needed @
Standard B information and Inquiry B.8.2
By tho and of Grade 8 studonts will develop information aenklng strategles
Please choose the overall skill leve! you observed during the 2008-2000 school year in Gllman students-
Grade 8.
Most cando Most can do Most are
this task eoaily  this task with  unable fodo
without help help this task Not observed
Identify relevant sovrces of iInformation including
print, nonprint, eleclronlc, human, and @ -
community rasources
Evaluate possible sources of Informetion basad
on criteria of Umeliness, gerve, point of viaw, & @
blas, and authority
Selact multiple sources that reflect differing or . - " -
supporling points of view © ©
Identify and selact heywords and phrases for
each source, recognizing that different sources &
use different tarminology for similar concepts
Organize ldeas, concepls, and phrases using
wabbing, oullings, trees, or other visual or 5] &
graphic tools
Fotus search sirategles on matching informalion & .
naads with avallable rasources ©

Standard B Information and Inguiry B.8.3
By the ond of Grade 8 studonts will locate and access information sources

Please choose tho overall skill loval you sheorved during the 2008-2009 schoo! year In Gliman students-
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Grado 8.
Most can do Most can do Mostare .
this task easily  this task with unable to do
without help help this task Not obsorved

Identify the classification system used In the

school ibrary madia canter, public library, and o @ @
other tocal libraries

Locate materials using the classification systems

of the school library media center and the public 6] (9] @
lbrary

Recognize differences in searching bibliographic s o
records, abstracts, or full text databasas ®© O ©
Search for information by subject, authaor, fitle, - o
and keyword ©
Use Boolean operators with human or v ‘ ’
programmed guidance 1o narrow or broaden © ®
soarches

Uso blographical dictionaries, thesaurl, and other

common reference tools in both print and O

elecironic formats

Use a search engine to locale appropriate - o
Internet or Intranet resources © ©

Standard B Information and Inquiry B.8.4

By tho ond of Grade 8 students wiil evaluate and selact Information from a varlety of print, nonprint, and electronic

formats

Grado 8,

sources

Please choose the overall skill lovel you observed during the 2008-2009 school year In Gliman students-
Most can do Most can do Most are
this task easlly  this task with  “unable to do
’ without help help this task Not observed
Examine selactod rosources for pertinent '
information using previewing techniques to scan & &) & O
for major concepts and keywords .
Dilfarentiate between primary and secondary ©
Distinguish between fact and opinlon; recognize - .
point of view or blas © @
Dotermine If information Is imely, valid, accurate, : = - -
comprehansive, and relevant @ O ©
Analyze and evaluate information presented in o
charts, graphs, and tables @ - ©
Locate indicators of authority for all sources of . = o
Information (is the source valld) O O ©
Selact resourcas in formats appropriate {o
content and Information need and compatible & & ©

with their own leaming style

Standard B8 Information and Inquiry B.8.5

By the end of Grade 8 studonts will record and organlize information

Please choose the ovorall skill level you observed during the 2008-2009 school yoar in Gliman students.

Grado 8,
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 Use notetaking strétegles including sunméﬂzlng
| and paraphrasing

Record conclse notes in a prescribed manner,
- Inchuding bibliographic information

Cite the source of specific quotations or visuals
! using footnotes, endnotas, or intemal citation
i formats

. Organize and compare information using graphic

organizers, storyboarding, and other relational
techniguesd

Orgeanize information in a systemalic manner

appropriate to question, audience, and Intanded
format of presentation

Racord souces of infoimation In a standardized
bibliographlc format

Standard B Information and Inquiry B.3.6

Most can do Most can do Mos! are
this task easlly  this taskwith  unable todo . -
withouthelp help this task Not observed
© ® @
@ &
@ ®

By the end of Grade 8 studonts will interpret and use Information to soive the problam or answer the question

Please choose the overall skill level you obsaervad during the 2008-2009 school year in Gllman studonts-

Grads 8.
Most can do Most are
Mostcando  thistaskwith  unable to do
this task easlly help this task Nol observed

Gompare and inlegrate new Information with - s

prior knowledge @ ©
. Analyze Information for relevance to the question & ]
" Analyze findings to determine need for additional " - .
- information © D @
" Gather and .
e :edgdan synthesize addilonal information as o 5 o
* Draw conclusions to address the problem or &

¢ quesiion

Standard B information and Inquiry B.3.7

! By the end of Grade 8 studonts will communicate the results of research and inquiry In an appropriate format

; Ploase choose the ovarall skill level you observed during the 2008-2009 school year In Gliman students-

. Gradoe 8.
Most can do Most can do Most are
this task easily  this taskwith  unable to do
] : without help halp this task Not obseived
Datermina tha audiance and puipose for the 7 -
. protduct or presentation @ ©
identify possible communication or production -
. formats @ @
Select a presentation formal appropriate 1o the ,
tople, mudience, purpose, content, and & O

technology avallable
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Develop an original product or presentation
which addresses the imformation problem or @ -
question

Standard B Information and Inquiry B.8.8
By tho end of Grade 8 students will evaluate the information product and procoss

Ploase choose the overall skill lavel you observed during the 2008-2009 schaol year In Gliman students-
Grade 8.

Most can do Most can do Most are
this task easily  this tagk with unable to do

without help help this task Not observed
identily the criteria to bie used in judging both the - -
product (or presentation) and the process @ @ .
Datarming how woell research ¢oncluslons and \
product maet the original information nead or & &) & (@)
question based on the Identified criteria
Assess lhe process based on identified criteria @& @ (48] O
Summarize ways in which the process and o P
product can be improvad O O

Standard G Indopondent Learming C.8.1
By the end of Grade 8 students wlill pursue information related to various dimensions of personal well-being and
academic succoss

Pleaso choose the overall skill lavel you observed during the 2008-2009 school year in Gilman students-
Grade 8,

Most can do Most can do Most are

thig lask easlly  this task with  .unabls 1o do
) without help help this task Not ohserved
Identify topics of interest and seek relevant , -
information about them @ @ .
Identify information appropriate for decision- o =
making and personal intorest @ G O
Racagnize that accurate and complete
inforrnation is baslc to sound decislon in both @ ® o
personal and academic pursuits

Standard C Independent Loarning C.8.2
By the end of Grade 8 students will appreciate and derive meaning from literature and other croative expressions of
Information

Pioaso choose the overall skill lovel you observed during the 2008-2009 school year in Gliman students-
Grade 8.

Most can do Most can do Most are
this lask easlly  this task with  unable to do
without help help this task Not observed

Recognize that reviews, evaluations, and
guldance from teacher, library madla specialists, - . =
and others assisk in the selection of appmprlato' © ©
litarature and creative axpression of information

ldentify and pursue personal criteria for choosing
literature and other creative expressions of
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information & )

Relate literature and creative expressions of m o
information to personal experiences ® O ©

Rolate literature and creative expressions of ) : )
information to other literalure or creative ©
axprossion of information

o o

Standard C Independent Learning C.8.3
By the ond of Grade 8 students will develop competence and selectivity in reading, listening, and viewing

Pleaso choose the overall skl level you observed during the 2008-2009 school year In Gilman students-
Grade B,

Most can do Most can do Most are
this task casily  thistask with  unable lo do
without help help this task Not observed
Choose materials at appropriate developmental .
lavels L O © ®
Identify and select materials that reflect diverse =
perspeclives © O © O .
Identify characteristics of common literary forms & )] @]
Recognize how words, images, sounds, and '
illustrations can be constructed to convey ® @]
specific messages, viewpoints, and values
Standard C Independent Learning C.8.4
By the end of Grade 8 students will develop competence and selectivity In reading, listening, and viewing
zlaase choose the overall skill level you observed during the 2008-2009 school year in Gliman students-
rade 8.
Most can do Most can do Most are
this task easily  thistask with  unableto do
without halp help this task Not observed
Participate in declsions about group and o b N
clagsroom projects and learning objectives @ © ©
Identify and select toplcs, of personal interest to o :
axpand classroom learning projects O ®© O
Recommend criteria for judging stccess of , 3
learning projects © O O
Establish goals and develop a plan for
completing projects on time and within the scope & © )
of the assignment
Evaluate progress and quality of personal - o -
learning © ® 4
Establish personal goals In pursult of individual
Interesls, academic requiremants, and career & @) @)
paths

Standard D The Learning Community 0.8.1
By t'ho ond of Grade 8 students will participate productively in workgroups or other collaborative learning
anvironments
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Ploaise choose the overall skill level you observed during the 2008-2009 school year In Gliman students-
Grado 8.
Mast can do Most can do Most are
this task gaslly  this task with  unable to do ,
‘ without help: help this task Not observed
Collaborate with others to Identify Information - ' .
needs and seok solutions &
Demonstrate acceptance (o new ideas and , »
strategies from workgroup members ©
Determine workgroup: goals and equitable ;
distribution of individual or subgroup © @) &
responsibilities and tasks
Plan for the efficlent use and allocation of ime ()] |
Complete the workgroup projects on time o
Evaiuate completed projecis to determine how ) ‘
the workgroup could have functioned more o ]
efficiently and productively
Standard D The Learning Community D.8.2
By the end of Grade 8 students will use information, madia, and technology in a responsible manner
Ploadso choose the overall skill fevel you observed during the 2008-2009 school year in Gliman students. ;
Grade 8,
Moast can do Most can do Most are
{his task easily this task with unable to do
without help help this task Not observad f
Retum all borrowed materiats on time @ @ |

Doscribe and explain the school policy on ’
technology and network use, media bormowing, & ‘ &
and Internat access

Domonstrate responsible use of the Internet and
other electronic resources consistent with the
school's acceptable use policy

Racegnize that using media and technology to

defame or libel another person or group ®
constitutes wnacceptable behavior
identifly and define the consequences of
violations to the school's policies on media and )
technology use
Recognize the need for privacy and protection of o . - . ‘
porsonal Information © o & |
Standard D The Learning Community 0.8.3
By the end of Grade 8 students will respact intellectual proparty rights
gumao choose the overall skill lovel you observed during the 2008-2009.school year In Gllman students-
rado 8.
Most can do Most can do Most are
this task easily thistask with  unable to do

without help ~help this task Not observed
Define the purpose of copyright and copyright I ®
law

© ®
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tdentify what kinds of works of authorship can be - o5

copyrighted @ @
Explain the concept of "fair use” as it pertains to "

tho copyright law @
Racognize that the "fair use” provision may differ -

depending on thae media format
Relato examplas of copyright violations @
Cite the source for works which are quoted

varbatim and for pletures, graphics, and audio or . »

video segments which are used In a product or ©
presentation

Standard D The Learning Community D.8.4

By tive ond of Grade 8 students will recognize the importance of Intellectual freadom and accoss to Inﬁom\atlcn ina
democratic soclety

Ploase choose the overall skill level you observed during the 2008.2000 school year in Gliman students-
Grade 8.

Mostcando  Moat can do Most are
ihis task easily  this task with unable to do .
without help help this task Not obsarved
Explain the comcept of intellectual freadom & ()
idontify axamples and explaln the implications: of
censorship In the United States and in other @ @ )

countrios
Explain the importance of the principle of

equitable access 1o information
Comipare and confrast freadom of the press in . .

diffarent situations and geographlc areas ©
Recognize that the free-flow of information

contributes to an informed cltizenry resulting in G] & &

sound declsions for the common good
Other Standards Questlons for Teachers

" Do you indicate in your gradebook in somo way which student activities :meet.Wisconsin Information and
Technology Literacy Standards (WIiTLS) ?

Most Often
f] Somelimes
Seldom
Nover

Do you iabel WITLS activitles in your lesson plana?
¢y Most Oftan

& Somalimos
) Sokiom
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=y Nevar

Plaase respond to each of the following statements.

tam aware of the ten Wisconsin Teaching Standards.
8 Sirongly Agree

@ Agreo

0] Neithor Agree nor Disagree
Disagyrea

€ Strongly Disagreo

| am aware of the Natlonal Educational Technology Standards for Toachors?
® Strongly Agree

€ Agrao

) Neither Agree nor Disagroe
&) Disagres

@) Strongly Disagree

| am awaro of the National Education Technology Standards for Students?
) Strongly Agree
Agroo
@) Nolther Agree nor Disagree
Disagree
S Strongly Disagree

| use a standard tool for problom solving activities In the classroom. e.g., Bigé Staps In Problem Solving, structured
diagram, chart?

@) Strongly Agree

€ Agroo

@) Neither Agree nor Disagree
') Disagreo

Strongly Disagree



Appendix F: Survey Response Tables

Table 26—Survey Results for Standard A Media and Technoloar
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Teachers Students
Do task Do task | Unable Did not Do Do task | Unable N\;ﬁgfa
WITLS and Related Tasks ) with to do task with to do
easily observe . task
help task easily help task
means

Standard A Media and Technology A.8.1
Identify and define computer and networking
terms 41% 35% 0% 24% 25% 67% 3% 5%
Demonstrate the correct operation of a
computer 65% 29% 0% 6% 47% 36% 6% 11%
Demonstrate touch keyboarding skills at
acceptable speed and accuracy levels (20-25
wpm) 47% 35% 0% 18% 83% 11% 6% 0%
Organize and backup files on a computer
disk, drive, server, or other storage device 65% 12% 12% 11% 50% 39% 11% 0%
Recognize and solve routine computer
hardware and software problems 0% 59% 18% 23% 20% 51% 23% 6%
Use basic content-specific tools to provide
evidence/support in a class project 12% 29% 0% 59% 36% 42% 3% 19%
Scan, crop, and save a graphic using a
scanner, digital camera, or other digitizing
equipment 35% 35% 0% 30% 638% 26% 3% 3%
Use simple graphing calculator functions to
solve a problem 24% 29% 6% 41% 81% 16% 3% 0%
Capture, edit, and combine video segments
using a multimedia computer with editing :
software or a video editing system 12% 47% 6% 35% 17% 67% 11% 5%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Dotask | © L™ | g o | Didmot | Dotask ) "oy T Ny | what
easily hel observe | easily task
elp task help task means

Standard A Media and Technology A.8.2
Define the operating and file management
software of a computer 71% 17% 0% 12% 63% 28% 6% 3%
Identify the various organizational patterns
used in different kinds of reference books 0% 47% 0% 53% 43% 37% 20% 0%
Define the basic types of learning software 12% 47% 6% 35% 51% 37% 3% 9%
Use electronic encyclopedias, almanacs,
indexes, and catalogs to retrieve and select
information 71% 17% 0% 12% 74% 20% 6% 0%
Describe the various applications of ,
productivity software programs 59% 23% 0% 18% 77% 20% 0% 3%
Identify common integrated software
packages or application suites 59% 12% 6% 23% 49% 40% 5% 6%
Use a common graphics program to create or
modify detail to an image or picture 35% 41% 0% 24% 89% 8% 3% 0%
Standard A Media and Technology 4.8.3
Explain the use of basic word processing
functions 71% 17% 0% 12% 83% 14% 0% 3%
Use the spell checker and thesaurus functions
of a word processing program 82% 12% 0% 6% 92% 8% 0% 0%
Move textual and graphics data from on
document to another 65% 17% 0% 18% 83% 17% 0% 0%
Use graphics software to import pictures,
images, and charts into documents 41% 35% 0% 24% 83% 14% 3% 0%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Do ta sk with to do Didnot | Do ta sk with to do what
easily observe | easily task
help task help task means

Use a graphical organizer program to
construct outlines or webs that organize ideas
and information 6% 41% 12% 41% 39% 50% 8% 3%
Compose a class report using advanced text
formatting and layout styles 41% 41% 0% 18% 89% 11% 0% 0%
Classify collected data and construct a simple
database by defining fields, entering and
sorting data, and producing a report 0% 71% 0% 29% 72% 19% 3% 6%
Construct a simple spreadsheet, enter data,
and interpret the information 18% 53% 6% 23% 83% 11% 6% 0%
Plot and use different types of charts and
graphs 6% 47% 12% 35% 64% 30% 3% 3%
Incorporate database and spreadsheet
information into a word-processed document 18% 41% 6% 35% 75% 22% 3% 0%
Standard A Media and Technology A.8.4
Define basic on-line searching and internet
terminology 47% - 29% 6% 18% 56% 33% 8% 3%
Send an e-mail message with an attachment
to several persons simultaneously 76% 12% 0% 12% 78% 19% 3% 0%
Access information using a modem or
network connection to the internet or other
on-line information services 76% 18% 0% 6% 75% 11% 14% 0%
View, print, save, and open a document from
the internet or other on-line sources 88% 12% 0% 0% 89% 11% 0% 0%




Table 26—Survey Results for Standard A Media and Technology (continued)

154

Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Do ta sk with to do Did not | Do ta sk with to do what
easily observe | easily task
help task help task means

Use basic search engines and directories to
locate resources on a specific topic 82% 12% 0% 6% 86% 8% 3% 3%
Demonstrate efficient internet navigation 88% 12% 0% 0% 74% 20% 3% 3%
Organize World Wide Web bookmarks by
subject or topic 65% 6% 0% 29% 53% 31% 11% 5%
Standard A Media and Technology A.8.5
Use draw, paint, or graphics software to
create visuals that will enhance a class
project or report 24% 53% 0% 23% 83% 17% 0% 0%
Design and produce a multimedia program 35% 30% 0% 35% 63% 34% 3% 0%
Plan and deliver a presentation using media
and technology appropriate to topic,
audience, purpose, or content 44% 31% 0% 25% 57% 31% 6% 6%
Standard A Media and Technology A.8.6
Determine the purpose of a specific
production or presentation 30% 35% 6% 29% 56% 29% 6% 9%
Describe the effectiveness of the media and
technology used in a production or
presentation 12% 53% 6% 29% 37% 37% 17% 9%
Identify criteria for judging the technical
quality of a production or presentation 12% 41% 12% 35% 43% 34% 12% 11%
Judge how well the production or
presentation meets identified criteria 6% 53% 6% 35% 71% 14% 9% 6%
Recommend ways to improve future
productions or presentations 6% 53% 6% 35% 63% 29% 8% 0%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Do ta sk with to do Did not | Do t.a sk with to do what
easily help task observe | easily help task task
means

Standard B Information and Inquiry B.8.1
Identify the information problem or question
to be resolved 35% 35 0% 30% 54% 37% 3% 6%
Relate what is already known to the
information needed 6% 59% 6% 29% 51% 43% 3% 3%
Formulate general and specific research
questions using a variety of questioning
skills 0% 59% 12% 29% 49% 40% 6% 5%
Revise and narrow the information questions
to focus on the information need 6% 59% 6% 29% 40% 43% 14% 3%
Standard B Information and Inquiry B.8.2
Identify relevant sources of information
including print, nonprint, electronic, human,
and community resources 29% 53% 0% 18% 37% 54% 3% 6%
Evaluate possible sources of information
based on criteria of timeliness, genre, point
of view, bias, and authority 12% 47% 12% 29% 56% 25% 11% 8%
Select multiple sources that reflect differing
or supporting points of view 6% 59% 6% 29% 61% 31% 0% 8%
Identify and select keywords and phrases for
each source, recognizing that different
sources use different terminology for similar
concepts 18% 59% 0% 23% 69% 17% 0% 14%
Organize ideas, concepts, and phrases using
webbing, outlines, trees, or other visual or
graphic tools 6% 53% 12% 29% 55% 39% 3% 3%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Dotask | "oy ™| g qo | Didmot | Dotask ) “ ™) Gy g | WhA
easily h observe | easily task
_ elp task help task means

Focus search strategies on matching
information needs with available resources 12% 53% 6% 29% 56% 28% 11% 5%
Standard B Information and Inquiry B.8.3
Identify the classification system used in the
school library media center, public library,
and other local libraries 30% 29% 0% 41% 50% 39% 6% 5%
Locate materials using the classification
systems of the school library media center
and the public library 30% 29% 0% 41% 53% 39% 3% 5%
Recognize differences in searching :
bibliographic records, abstracts, or full text
databases 0% 47% 12% 41% 47% 42% 3% 8%
Search for information by subject, author,
title, and keyword 53% 35% 0% 12% 86% 14% 0% 0%
Use Boolean operators with human or
programmed guidance to narrow or broaden
searches 0% 47% 0% 53% 19% 56% 0% 25%
Use biographical dictionaries, thesauri, and
other common reference tools in both print
and electronic formats 29% 53% 0% 18% 56% 28% 8% 8%
Use a search engine to locate appropriate
internet or intranet resources 65% 29% 0% 6% 86% 11% 0% 3%
Standard B Information and Inquiry B.8.4
Examine selected resources for pertinent
information using previewing techniques to
scan for major concepts for keywords 24% 35% 0% 41% 42% 42% 5% 11%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Do ta ske with to do Did not | Do ta sk with to do what
easily hel observe | easily task
elp task help task
means

Differentiate between primary and
secondary sources 12% 29% 12% 47% 56% 31% 5% 8%
Distinguish between fact and opinion;
recognize point of view or bias 6% 53% 12% 29% 72% 19% 6% 3%
Determine if information is timely, valid,
accurate, comprehensive, and relevant 12% 59% 12% 17% 71% 17% 9% 3%
Analyze and evaluate information presented
in charts, graphs, and tables 19% 44% 6% 31% 78% 14% 8% 0%
Locate indicators of authority for all sources
of information 12% 35% 12% 41% 42% 44% 3% 11%
Select resources in formats appropriate to
content and information need and
compatible with their own learning style 6% 47% 12% 35% 56% 31% 5% 8%
Standard B Information and Inquiry B.8.5
Use notetaking strategies including
summarizing and paraphrasing 6% 53% 12% 29% 61% 25% 3% 11%
Record concise notes in a prescribed
manner, including bibliographic information 0% 53% 18% 29% 42% 42% 5% 11%
Cite the source of specific quotations or
visuals using footnotes, endnotes, or internal
citation formats 6% 47% 12% 35% 50% 36% 8% 6%
Organize and compare information using
graphic organizers, storyboarding, and other
relational techniques 12% 35% 6% 47% 42% 42% 8% 8%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Do ta sk with to do Did not | Do ta sk with to do what
easily observe | easily task
help task help task means

Organize information in a systematic
manner appropriate to question, audience,
and intended format of presentation 18% 35% 18% 29% 42% 47% 3% 8%
Record sources of information in a
standardized bibliographic format 6% 53% 6% 35% 42% 42% 3% 13%
Standard B Information and Inquiry B.8.6
Compare and integrate new information with
prior knowledge 18% 53% 6% 23% 70% 19% 3% 8%
Analyze information for relevance to the
question 12% 59% 6% 23% 61% 20% 8% 11%
Analyze findings to determine need for
additional information 6% 59% 6% 29% 75% 19% 0% 6%
Gather and synthesize additional
information as needed ‘ 6% 47% 18% 29% 69% 17% 3% 11%
Draw conclusions to address the problem or
question 12% 47% 18% 23% 75% 17% 5% 3%
Standard B Information and Inquiry B.8.7
Determine the audience and purpose for the
product or presentation 30% 41% 0% 29% 61% 33% 3% 3%
Identify possible communication or
production formats 12% 41% 12% 35% 72% 22% 3% 3%
Select a presentation format appropriate to
the topic, audience, purpose, content, and
technology available 6% 56% 0% 38% 70% 22% 0% 8%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Do t.a sk with to do Did not | Do tg sk with to do what
easily h observe | easily task
elp task help - | task means

Develop an original product or presentation
which addresses the information problem or
question 12% 59% 0% 29% 58% 31% 6% 5%
Standard B Information and Inquiry B.8.8
Identify the criteria to be used in judging
both the product and the process 12% 35% 6% 47% 44% 42% 6% 8%
Determine how well research conclusions
and product meet the original information
need or question based on the identified
criteria 13% 31% 6% 50% 36% 50% 6% 8%
Assess the process based on identified
criteria 12% 35% 6% 47% 70% 22% 8% 0%
Summarize ways in which the process and
product can be improved 12% 35% 6% 47% 58% 39% 0% 3%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Do ta sk with to do Did not | Do t'a sk with to do what
easily hel observe | easily task
elp task help task
means

Standard C Independent Learning C.8.1
Identify topics of interest and seek relevant
information about them 59% 35% 0% 6% 75% 22% 3% 0%
Identify information appropriate for decision-
making and personal interest 47% 47% 0% 6% 66% 28% 3% 3%
Recognize that accurate and complete
information is basic to sound decisions in
both personal and academic pursuits 41% 53% 0% 6% 58% 28% 11% 3%
Standard C Independent Learning C.8.2
Recognize that reviews, evaluations, and
guidance from teacher, library media
specialists, and others assist in the selection
of appropriate literature and creative
expression of information 35% 41% 0% 24% 39% 42% 0% 19%
Identify and pursue personal criteria for
choosing literature and other creative
expressions of information 29% 53% 0% 18% 53% 30% 3% 14%
Relate literature and creative expressions of
information to personal experiences 18% 53% 6% 23% 67% 22% 6% 5%
Relate literature and creative expressions of
information to other literature or creative
expressions of information 18% 47% 6% 29% 47% 36% 0% 17%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Do tg ske with to do Did not | Do t.a ske with to do what
easily hel observe | easily task
elp task help task means

Standard C Independent Learning C.8.3
Choose materials at appropriate
developmental levels 23% 53% 0% 24% 74% 20% 6% 0%
Identify and select materials that reflect
diverse perspectives 18% 59% 0% 23% 54% 37% 0% 9%
Identify characteristics of common literary
forms 24% 29% 12% 35% 54% 37% 0% 9%
Recognize how words, images, sounds, and
illustrations can be constructed to convey
specific messages, viewpoints, and values 12% 65% 0% 23% 65% 26% 6% 3%
Standard C Independent Learning C.8.4
Participate in decisions about group and
classroom projects and learning objectives 47% 53% 0% 0% 72% 25% 3% 0%
Identify and select topics of personal interest
to expand classroom learning projects 47% 47% 0% 6% 61% 31% 5% 3%
Recommend criteria for judging success of
learning projects 23% 53% 12% 12% 55% 42% 0% 3%
Establish goals and develop a plan for
completing projects on time and within the
scope of the assignment 41% 41% 0% 18% 72% 25% 3% 0%
Evaluate progress and quality of personal
learning 29% 47% 12% 12% 61% 36% 0% 3%
Establish personal goals in pursuit of
individual interests, academic requirements,
and career paths 35% 47% 6% 12% 64% 33% 3% 0%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Do ta sk with to do Did not | Do ta sk with to do what
easily help task observe | easily help task task
means

Standard D The Learning Community D.S8.1
Collaborate with others to identify
information needs and seek solutions 53% 41% 0% 6% 58% 33% 3% 6%
Demonstrate acceptance to new ideas and
strategies from workgroup members 35% 59% 0% 6% 61% 31% 3% 5%
Determine workgroup goals and equitable
distribution of individual or subgroup
responsibilities and tasks 30% 41% 6% 23% 53% 39% 3% 5%
Plan for the efficient use and allocation of
time 17% 65% 12% 6% 56% 33% 3% 8%
Complete the workgroup projects on time 35% 59% 0% 6% 64% 33% 3% 0%
Evaluate completed projects to determine how
the workgroup could have functioned more
efficiently and productively 23% 53% 6% 18% 67% 22% 8% 3%
Standard D The Learning Community D.8.2
Return all borrowed materials 41%% | 59%% 0% 0% 91% 9% 0% 0%
Describe and explain the school policy on
technology and network use, media
borrowing, and internet access 23% 65% 0% 12% 53% 32% 15% 0%
Demonstrate responsible use of the internet
and other electronic resources consistent with
the school’s acceptable use policy 53% 35% 0% 12% 77% 23% 0% 0%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Do ta sk with to do Did not | Do ta sk with to do what
easily hel observe | easily task
elp task help task
means

Recognize that using media and technology
to defame or libel another person or group
constitutes unacceptable behavior 41% 41% 6% 12% 71% 17% 6% 6%
Identify and define the consequences of
violations to the school’s policies on media
and technology use 47% 41% 0% 12% 60% 31% 9% 0%
Recognize the need for privacy and
protection of personal information 53% 41% 0% 6% 86% 14% 0% 0%
Standard D The Learning Community D.8.3
Define the purpose of copyright and
copyright law 23% 53% 12% 12% 83% 17% 0% 0%
Identify what kinds of works of authorship
can by copyrighted 18% 41% 35% 6% 64% 36% 0% 0%
Explain the concept of “fair use” as it
pertains to the copyright law 6% 59% 24% 11% 67% 25% 5% 3%
Recognize that the “fair use” provision may
differ depending on the media format 6% 53% 29% 12% 67% 28% 3% 2%
Relate examples of copyright violations 12% 53% 18% 17% 69% 28% 3% 0%
Cite the source for works which are quoted
verbatim and for pictures, graphics, and
audio or video segments which are used in a
product or presentation 12% 53% 18% 17% 53% 39% 8% 0%
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Teachers Students
No idea
Do task | Unable . Do task | Unable
WITLS and Related Tasks Do ta sk with to do Did not | Do ta sk with to do what
easily observe | easily task
help task help task means
Standard D The Learning Community D.8.4
Explain the concept of intellectual freedom 6% 41% 6% 47% 58% 23% 8% 11%
Identify examples and explain the
implications of censorship in the United
States and in other countries 6% 35% 12% 47% 67% 33% 0% 0%
Explain the importance of the principle of
equitable access to information 0% 47% 6% 47% 47% 41% 6% 6%
Compare and contrast freedom of the press
in different situations and geographic areas 0% 41% 6% 53% 64% 25% 8% 3%
Recognize that the free-flow of information
contributes to an informed citizenry resulting
in sound decisions for the common good 6% 29% 6% 59% 56% 28% 8% 8%
2




