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But after I get in school, things change and they seem to turn
into problems for me,

When I first get up in the morning I feel fresh and it seems like it would be a
good day to me.
o~ young, I feel tired,

And by the end of the day I don't even feel like I'm

Victor ¥ Age 13

iii
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ABSTRACT

The purpose of this study was tp determine non-
intellectual and attitudinal variables-involved'in the
high attritlon rate of black students at the Unlverslty
of Wisconsln-LaCrosse. A questlonnalre was malled to
all Black Amerlcan undergraduate students and a random
Ssample of 200 non-black undergraduates enrolled at the
university fall semester, 1974, to collect bilographical
and attitudinal data. The total number lncluded 1ln the
study was 34 black students and 28 non-black,

The subJects were divided into four groups: black

returnees, black nonreturnees, non-black nonreturnees,

non-black returnees. The data obtalned were tabu-

lafed énd a total tally and percentages were cdmputed
for the blographlcal 1nformatlon. T-test for indepen-
dent means were computed to determlne 1f signlflcant
attltudinal dlifferences exlsted between the four groups.
The results 1ndicateé some slgniflcant blographilcal
differences exlst between black returnees and black non-
returnees. However, no slgniflcant attitudinal differ-
ences were fbund between the two groups. Statisticaliy
slgnificant differences were noted for 13 of the 21
attitudinal ltems when comparing black students with

non-black students.
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CHAPTER T

INTRODUCT ION

Black students are being admitted to predominately
white institutions in greater numbers than ever before.
Black freshmen enrollment has increased in the large,
predominately white institutions nationwide. However,
even with this increase in black student enrollment,
they still compose a very small percentage of the total
enrollment. The median percentage of black freshmen in
predominately white colleges and universities has in-
creased from three percent in 1969 to four percent in
1970. The American Council on Education reported that
the percentage of black freshmen in all institutions is .
9.1 percent (1970). Granted then, that black students
make up a small percentage of the total enrollment of
colleges and universities, what variables are related
to blacks stéying in these, schools.

It is often stated that traditionai measures such
as high schocol performance and scholastic aptitude fre-
quently are not valid predictors of college success for )
minority and disadvantaged students (Di Cesare, Sedlacek,
& Brooks, 1971). Also, considering the amount of re-
search which has been done with the prediction of student
persistence in correlation with scores on standardize
tests (SAT, ACT) and high school rank, this study will

concentrate on non-intellectual and attitudinal varibles
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that influence the attrition rate of black students
at th; ﬁniversity of Wisconsin - LacCrosse.

Among the numerous reasons why a student might
drop out of college are financial, personal, academic
failure, etc. In the United States approximately 40%
of the entering college students leave school before
they receive a bachelor's degree. There has been a
great deal of research on the subject of college attri-
tion, but there is very little data available on vari-
ables associated with the success or failure of black
students.

It is of major concern that those students who
enroll be retained. To assure this, they need be given
every opportunity and assistance pogsible so that they
will be able to obtaln baccularueate degrees and if
possible, at the same time as the class with which they
originally eprolled. Non-intellectual and attitudinal
variables must not be overlooked because students with
high scholastic ability also fail to graduate.(Ciampa,
1972). \

If the student does drop out considerable cost is.
involved. It is a loss to the individual student be-
cause the student who attends college briefly and ob-
tains little has lost the money used to support this
period at school plus the income he might otherwise have
made. It is a loss to the university not only in terms

of money but also in terms of the creativity and mutual
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growth shared by both.

et DL ke,

Oover the last five years there has been an increase
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in the number of black students enrolling at the Uni-

versity of Wisconsin - LaCrosse, however, only a small
percentage persist and complete course requirements

for graduation. It 1s imperative then to investigate
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the reasons which give some students drive while at

the same time it may have an adverse effect on others.
There are definite needs for techniques for early
identification of potential dropouts. The purpose of
this study is to explore the ways, if any, in which

black students who persist differ from those who do not,

on non-intellectual and attitudinal variables.
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Statement of the Problem

The purpose of this study was to determine the non-
intéllectual and attitudinal variables involved in the
high attrition rate of black students at the University
of Wisconsin - LaCrosse and how these éame variables

influence persistance of non-black students.

BTV TR L I

Related Literature

ary

There is very little data available on variables
associated with the success or failure of black students,
the majority of the literature related to persistence
in college deals with the general student populace. With
the increase in the number of black enrolling in higher

education attempts have been made to investigate minority
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students involvement in higher education. In a study
by D1 Cesare, Sedlacek, and Brooks (1971) it was con-
cluded that blacks who stay in schooi ﬁave a stronger
self-concept and take a more realistic locok at the
university and adapt to it to achieve their own goals.
Similar conclusions were drawn from studies by Pfeifer
Sedlacek (1970) concerning the importance of these
variables. Pfelfer and Sedlacek found that self-con-
cept was an important wvariable in the success of black
students at the University of Maryland. Epps and Gurin
{1969) and lLao and Beattie (1969) in similar studies
found that successful black students tended to have
high aspirations and feel that they had control over
their lives.

Many students have a distorted image of the college
they prefer or an unrealistic view of themselves and
needs, which may lead to their withdrawal. In separate
studies, Summerskill (1962) and Stordahl (1970) found
that the primary causal factors in attrition were non-
academic in nature. Taking a look at one cause of
student withdrawals, Sibley (1948) was able to demon-
strate in New York State the high correlation between
college attendance and the amount of family income.

"Although there has been a difference of opinion

as to whether the principal factor has been lack

of motivation or lack of money; there has been

little doubt that money is an important factor.

It seems highly probable that lack of motivation

for many grows out of environmental conditions
which in turn reflect low family incomes."”
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This is related to a study by Zaccaria and Creaser
(1971) in which they found that students largely from
lower middle and working class families living within
the metropolitan area are more likely to withdraw from
college before graduation than those from higher social
status levels. Brown (1960) made some interesting ob-
servations concerning student withdrawals among talented
but disadvantaged youth:

- variously estimated that from 100,000 ~ 200,000
talented high school graduates fail to continue
their education each year for lack of money or
motivation.

- individuals aspirations are too low because of
lack of opportunity or challenge.

- the need for better understanding on the part of
parents, teachers, and counselors of how career
attitudes are formed.

Centra (1970) suggested in his research a two factor
conceptualization of attition: One faétor, commitment,
reflects motivation to persist in college and the second
factor reflects ability to meet the academic require-
ments for su;vival in college., A third factor which
surely should be investigated, has to do with the con-
Qruence of the neseds and goals of the student with the

demands and resources of the college environment.




IETY L

RS
T .Wa

PR, L VT A NP

' R L ANNAL e g Tt VR R T S S S I T R
IS SRS »13:+L?:?&£?hvﬁli:&3m-:.r. I S R TR e PRSP 4 HHEE o

Gibﬁs (1973) states that several factors affected
black students abllity to perform well at the Unilver-
slty of Santa Clara, including lack of a famlly edu-
cationél tradltion, poor publlec school preparation,
inadequate remedial and tutorial aerv;ces, and poor
study skillls. Other non-traditlonal criteria that have
been frequently used as predicting college success 'for
disadvantaged students afe a posltive self-concept,
leadershlp potentlal, goal orlented actlvities and
personal maturity (Green, 1969; Williams, 1969).

Hypothesis ,

The hypothesls tested In this study was that no
significant dlfferences 1in non-intellectual and atti-
tudinal varlables exlst between perslsting black and

non-persisting students at the Unlversity of Wisconsin-:

ILaCrosse.
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CHAPTER II

METHOD

Data for this study were obtained from four groups..
A random sample of 200 students were sglected from the
undergraduate student body at the Unlversity of Wis-
consin - LacCrosse, this was the control group. The
experimental group included all undergraduate Black
American students enrolled at the University of Wig~
consin - ILaCrosse, fall semester, 1974. The entire
population was used rather than a sample, because of
the small numbers involved.

The two groups (control and experimental) were
broken down to form the four groups used in the study:
Experimental Group I - black students who returned in
good standing, Experimental Group II - Black students
who either did not return or who returned on academic
probation, Control Group I-- non-black students who
returned in good standing, and Control Group II - non-
black students who either did not return or who re-
turned on academic probation, spring semester, 1974,

The subjects were asked to respond to a question-
naire which was developed by the researcher (see Ap-
pendix). The questionnaire was mailed to the subjects
on December 3, 1973. A cut-off date of December 17,
1973 was set for return of the completed questionnaire.
Eighty-five of the 200 questionnaires mailed to the

control group were returned. Of the 38 black under-



graduate students enrolled, 34 returned completed

L questionnairés. Since there was such a variance in

3 the numbers between control group I (80) and experi-
mental group I (19) évery fourth subject was randomly

selected from the control group, which reduced the

number from 80 to 20.

e,
RoR e A

The research instrument was divided into two parts.

[
i

‘The questions were designed to elicit information

i T

which would provide (1) a profile of the students back-

-t

ground and (2) a profile of the student's perception

of the university environment. There were 18 items
pertaining to the subjects' background. A total tally
and percentages were computed for the four groups.

. Part II contained 21 items which asked the student to
respond to statements concerning the university en-

E; vironnent on a five~-point continuum.

.i The statements in the questionnaire were worded

so that half of them described the environment as

being positive for the subjects and half as being nega-

DA .. oL
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tive.

el
E

b

15 A t~test for independent means was computed to

RN
s

i determine if significant attitudinal differences
: existed between the four groups.
The last item on the questionnaire asked the subjects
to indicate possible causes which would be influential

if they should leave the university without receiving a

~~ degree.




Definition of Terms

Attrition - the loas of a student from the unlversity
throﬁgh voiuntary wlthdrawal or academlc fallure,

Black - any student whose raclal background 1s Black
American.

Non-black - any student whose raclal background 1s
other than Black Amerlcan.

Returnee - those students who were enrolled for both
the fall, 1973 and spring, 1974 semesters and was in good

academlic standing.

Nonreturnee - those students who were enrolled for

the fall, 1973 semester and did not return spring semester,

1974 or who returned on academic probation.

Dellmltatlons

Students included 1ln the study were drawn from a
single unlversity and the fésulps may not be'applicable to
other colleges and unlversltles. Also, results conéerning

Black Amerlcan students may not be applicable to other

raclal minoritles.



o~ CHAPTER III

Resaults and Dliscussion

The first table in this chapter is a total tally and

- percentage breakdown of blographical data of the four groups

N included in thils study.
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Table 2 - 5 1ists the results of t-tests for indepen-

dent meana of the students attitudes toward the university
environment. A
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Biographical Information
Response Distribution
Item No, Item B-R B-NR NB-R NB-NR
1. Sex
Male 15 £79%; 13 287%3 8 {40%; 6 {75%;
Female L (21% 2 (13% 12 {60% 2 (25%
3. Age
17-19 . 11 (58% 9 (60% 9 ”5%; 5 {53%;
20-22 : 6 (32% 4 (27% 9 {45% 2 (25%
23-25 . 2 (11% 2 (13% 1 5%? -
25 or more - -- 1 (5% 1 (13%)
4, Clausification
Freshman 9 (47% 8 (53% 9 (45% & (75%
Sophomore 2 (11% 3 (20% 6 (30% 1 (13%:
Junior ' L4 (21% 3 (20% 2 (10% 1 (13%
Senior 4 (21% 1 (7%) 3 (15% --
5, Transfer Student %) % % g
Yes 1 (5 3 (20 5 (25 1 (13
No 18 {95%) 11 ETB%; 5 §75%3 6.575%;
6. High School Graduating
Class Sige B
Less than 25 _—— -- _— - b
25-50 - - 2 flO%g --
51-100 -- -- 3 {15% 1 (13%)
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TABLE 1 (Cont,)
: Response Distribution

Item No. Item B-R B-NR NE-R NB-NR
101-150 - 1 (7%) 2 (10% --
égi"ggg i gg} 1_-7%) ﬁ égé 2_-25%
301-500 4 (21% 5 (33%) 3 (15% 2 EEB%
501-1,000 11 (58% 7 (47%) 4 (20%) 1 {13%
over 1,000 2 (114 1 (7%) ~- 1 (13%

7. Currently Living
Unlversity Residence ) 60g 654 6 2
Hall ' 16 (8 9 13 5 75
Off Campus ' 3 il %% 6 &40%; 6 {30%; 2 525%g
8. Maximum Education Attained
By Father .

8th Grade or Iess 5 £26%g i {27%} 4 {20%; 1 213%}
Sth-12th 7 {(37% 8 (53% 8 (40% 3 (36%
Trade or Vocational
School . 4 (21%) 2 (13%) 3 {15%) 1 (13%)
Business School 1 (5% - 1 5%; --
1-2 yrs, of College 1 (5% -- 1 (5% 3-(36%)
3-4 yrs. of College 1 (5% -- 2 (10%) ~-
Grad or Professional
School ~— 1 (7%) 1 (5%) -=

et



TABLE 1 (Cont.)

Item No.

Response Distributlon
Item ' B-R B-NR

10.

11.

Father's Occupatilon

Skilled 5 (26% 5 33%;
Semi-Skilled 6 (32% 5 (33%
Private Business 3 (16% 1 {7%)
Professional 3 (16% --
Unemployed 1 (5%) 1 (7%)
gax&mgm Education Attalned
y Mother
B8th Grade or Less 3 i16%; 3 {20%;
9th-12th 53% 8 (53%
Trade or Vocational
School 3 (16%) 1 (7%)
Busineas School -- -—
1-2 yrs. of College’ 1 55%) 1 &7%
3-4 yrs. of College 11%) 1 (7%
Grad or Professional
School. .- 1 (7%)
Mother Work Outside of Home
Yes 13 68%; 7 247%
No 6 (32% 8 (43%

PN =

€T
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TABLE 1 (Cont.)
Response Dlstributilon
Item No,. Item B~R B-NR NB-R NB-NR
12, School Currently Enrolled
Health, Rec., Phy. Ed. 32%3 3 20%3 6 (30% 3 (36%
Arts, Letters & Scl. 12 63% 10 (67% 11 (55% 4 (50%
Education 1 (5%) 1 (7%) 3 (15% 1 {13%
13. Most Influentlal Source
Consulted about College .
Plans
Friends 3 (16% 3 (20% 7 (35% 2 (25%
Parents . 3 {16% 8 (53% 5 (25% 2 (25%
H.S. Counselor 5 {26% 1 (7%) 3 {(15% 2 (25%
Others | 7 (37% 2 (13%) L (20% 2 (259
14, Held Academic or Soclal ) |
Position in High School '
Yes 9 sufr% 7 (L7%) 13 565%_) 5 {63%
No 10 (53% 8 (53%) 7 (35%) 3 (35%
15. Did you vislt the LaCrosse
Campus prlor to enrolling '
Yes 8 2#2%3 T &47%3 13 §65% 6 &75%
No 11 (58% 8 (53% T (35% 2 (25%

us*



TABLE 1 (Cont.)
Response Distributlon
IJtem No. Item B-R B-NR NB-R NB-NR
16, Most Influential Reason
for enrolling
To Learn More 4 (21%) 2 (13%) 3 (15%) 1 (13%)
Decision Became Clear
during High School 2 (11% 1 (7%) 5 25%; 2 (25%
To get a better job 10 (53% 11 (73%) 10 (50% 3 {38%
Nothing better to do = 3 (16% 1 (7%) 1 (5%) 2 (25%
17. Do you have frequent
contact with an academic _
advisor % " g " 2 g
Yes 10 (53 27 20 1 (13
o 5 (78] 10 (o7 16 oy 7 (A2
18. Maximum Eduction Expected
College but less than
B.A. 1 is%) 4 527%; 2 {10%3' 1 213%;
B.A. or equivalent 10 (53%) 6 (LO% 12 (60% 4 (504
1-2 yrs, graduate or
Professional School 7 (37%) L (27%) 6 (30%) 2 (25%)

ST
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when compared to black students. This may be a result of
a greater number of black students having to work after
school because of economlic conditions.

When asked 1f the student vislted the univeréity cam-
pus before declding to enroll, in each of the black groups,
more than half did not. In comparison, the greater major-
1ty of non-black students dld visit the campus prior to en-
rolling. Thls may be a result of geographlcal locatilon,
black students comling from hometowns that are ?urther away
from Ia Crosse than non-blacks.

The most notable response difference between black re-
turnees and black non-returnees was on 1tem number 17.
Sixty-seven percent of black nonreturnees do not have fre-
quent contact with an academlc advisor, 47 percent of the
black returnees indicated that they digd.

Black students who returned expressed higher expecta-
tlions than those who did not. Flfty-three percent of the
returnees expected to get a_B.A.'degree and only 40 percent
of the nonreturnees made thls response. " Five percent of the
returnees did not expect to obtain a B.A. whlle 27 percent
of the nonreturnees did not antliclpate recelving thelr de-
gree's., 1In addition, whille 27 percent of the nonreturnees
Indicated that they exXxpected to complete one or more years

of graduate school, 37 percent of the returnees made this

response,
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TABLE 2

t-test for Independent Means
of Black Returnees and Black Nonreturnees

item No.

Item Black

Returnees

-Black
Nonreturnees

-t

19
20

21

22

23

24
25

26

Important to be

involved in soclal 1.94
actlvities 1n High

School

Important to be

Involved in aca- 2.31
demlc clubs and

groups in High

School

Interaction with

people and community 2.47
involvement gives a

person enough eXper-

ience and knowledge

to achleve in 1life.

In order to get ahead

and achleve the deslired 3.31
goals, teachers and

books are the best re-
sources

Courses challenge stu-
dent thlnking 3.31

Instructors did not

provide an opportunlity 3.15
for classroom discus-

slon, etc.

Instructors are usually
available outslde of 2.52
class for addltlonal

help

Instructors are fair
in evaluating student 3.57
achlevement

2.40

2.86

2.80

3.26

3.26

3.00

2.80

3.66

1.19 -

1.36

0.61

0.10

0.12

0.39

0.50

0.20
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Table 2 (Continued)

PEEFRTIA S PR L P P

T WMEARS
Item No. Item Black Black t

Returnees Nonreturnees

Les ;lih.“ R

Soclal activities

27 offered are not re- 2.36 2.66 0.57
levant to student

Interest

Parents have the most

28 influence 1n academic 2.94 2.80 0.33
’ achlevement

1y - In order to succeed

29 in college, one must 2.26 2.46 0.42
work. quite hard

5 : Whlle 1n college one
é ' 30 must be willling to 2.10 2.53 1.24
4 subordinate lmmedlate .
actlons to long-range
3 goals
L Classes are structured
i 31 and formal 2.31 2.33 0.04

Channels for expres-
32 sing complaints are 4,10 3.53 1.57
readlly avallable

- : Courses require top
¥ 33 much work for the num- 2.78 . 2.26 "~ 1.18
- ber of credlts earned

Faclllitlies and oppor-

34 tunities for individual 3.21 3.13 0.16
creative actlvlitles
exlst on campus

M

R

Soclal experlences with - .
35 persons of a different 3.31 © 3.53 0.46

race or background are

pleasant

Educatlonal experlences

36 with persons of a dif- 3.47 3.13 0.60
ferent race or back-
ground are pleasant




Table 2 (Continusd)

Item No. Item Pilack Black ‘ [
' : Returnees Nonreturnees

Students assoclilate with
37. one another without re- . 4.00 3.93 0.15
- gard to racial, ethnic
or soclal background

The college environment
33 is conducive for personal 2.89 3.53 -1.45
' -development and growth '

R When confronted with.& = 2.63 3.20 -1.02
39 problém,: one 8hould seek

advice and:help from any-

one.regardless of race

.05 level of sign NDF - 32.

The data analysis for Table 2 indicates none of the com-
parisons between bla:zk feturnees and blaqk nonreturnees on any
of the 21 attitudinal items was significant at the .05 level.

TABLE 3

t-test for Independent Means
of Black Returnees and Non-black Returnees

v

MEANS
Item No. Item Black Non-Black t
i ' Returnees | - Returnees
Important to be
19 involved in social 1.94 1.85 0.34
actlivities 1n High
School

Important to be
20 involved in aca- 2.31 2.u45 -0.38
demic clubs and
groups in High
School
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L Table 3 (Continued)

B Item No. Item Black Non-Black t
Returnees Returnees

Classes are. structured
31X - and formal - 2.31 2.50 -0.52

: Channels for expres- .-
32 sing complaints are 4,10 3.20 2.90 -
readlly avallable

Courses requlre too .
33 much work for the num- 2.78 2.75 0.08
ber of credlits earned

AT 2 (NE DTN

e

Faclilities and oppor-

34 tunities for individual 3.21 2.40 2.09
creatlive activites
exist on campus

Ot T

s

: A Soclal experiences with

% . 35 persons of a different 3.31 2.25 3.05
- race or bvackground are

P pleasant

Educatlonal experiences

36 with persons of a dif- 3.47 2.35 3.24
ferent race or bhack-
ground are pleasant .

: Students assoclate with -

4 37 one another without re- 4.00 2.45 4.84
gard to raclial, ethnlc

or soclal background

3
i

The c¢ollege environment )
| ' 38 is conducive for perscnal 2.89 2.25 1.99
2 develorment and growth

T e, it

When confronted wilth a : '
39 problem, one should seek 2.63 1.60 2.25

advlce and help from any-

one réegardless of race

Significant at .05 levels NDF - 37,
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Table 3 (Gontlnued)

, Item No. Item ‘ Black Non-Black t
: : Returnees Refurnees

Interactlion wilth
21 people and community = Q.47 T 260 -0.32
involvement glves a
person enough exper-
lence and knowledge
to achleve in. 1l1life.

In order to get ahead
22 and achleve the desired 3.31 2.85 1.19
goals, teachers and
books are the beat re-
sources

-
t
s
'.= "

Courses challenge stu- .
23 dent thilnoking 3.31 3.30 0.04

Instructors did not

24 provide an opportunity 3.15 3.55 -1.05
for classroom dlscus-
sion, etc.

. T
e Ll

Inatructors are usually

25 avallable outside of 2.52 2.10 1.11
class for additilonal
help

Instructors are falr
26 in evaluating student 3.57 2.25 3.70
achlevement .

o~ : A
EL e P

Soclal activlites of-
27 fered are not relevant 2.36 3.30 -2.35
4 to student interest '

Parents have the mosat .
28 influence 1in academic 2.94 3.35 -1.08
achlevement

In order to succeed

29 in college, one must 2.26 2.00 0.70
work qulte hard

While in college one
30 must be wllling to 2.10 2.10 0.01
subordlinate lmmedlate
actlons to long-range
goals
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The data analysls for Table 3 1lndlcate black students
who returned, differed significantly on 8 1ltems from non-
biack students who returned. The flirst ltem of éignificance
was ltem number 26: Iinstructors are fair in evaluating stu-
dent achlievement. Black returnees scored 1ln the no opinion
range while the non-black returnees evaluatlons were favor-
able. Black returnees felt that soclal activities offered
are not relevant to student interest whille the non-black
students expressed no opinion (ITEM 27). In each of the re-
maining siginificant items (32, 34, 35, 37 and 39) non-
black returnees gave a more favoravle evaluatlon than the
black returnees.

TABLE 4

t-test for Independent Means
of Non-Black Returnees and Non-Black Nonreturnees

MEANS
Item No. Non-Black Returqees Non-Black Nonreturnees t
19 1.85 1.62 0.67
20 2.45 2.00 0.87
21 2.60 2.75 -0.32
22 2.85 3.00 . -0.28
23 3.30 3.25 0.09
24 L 3.55 3.62 . -0.17
25 ‘ 2.10 2.12 -0.05
26 | 2.25 2.62 ~-0.98

27 3.30 3.25 0.12
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Table 4 {(Continued)

~ MEANS )
Item No. Non-Black Returnees Non-Black Nonreturnees ¢t

28 3.35 3.62 -0.52

A 29 2,00 | 1.87 0.29
fg 30 2.10 2.00 0.27
f% 31 2.50 2.62 -0.30
;% 32 3.20 3.37 -0.40
i 33 2.75 2.50 0.45

3 34 2.40 1.87 1.31
;% 35 2.25 . 2.50 -0.62
; 36 2.35 -2.62 -0.70
2j,~" 37 2.45 2.62 -0.52
38 2.25 2.37 -0.38

39 1.60 1.50 0.21

Signiricant at .05 level - NDF - 206.

o The data analysls for Table 4 indicate none of the com-

parisons between non-black returnees and non-black nonretur-

nees on any of the 21 attltudinal ltems was significant at

: the .05 level. Both groups indicate a positive attitude
toward the university environment with the returnees slightly

more favorable on some of the items.
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of Black Nonreturnees and Non-Black Nonreturnees

TABLE 5

t-test for Independent Means

25

' MEANS
Item No. Black Nonreturnees Non-black Nonreturnees ¢
19 2.40 1.62 1.60
20 2.86 2.00 1.43
21 2.80 2.75 0.07
22 3.26 3.00 0.42
23 3.26 3.25 0.03
24 3.00 3.62 -1.46
25 2.80 2.12 0.95
26 3.66 2.62 2.17
27 2.66 3.25 -0.95
28 2.80 3.62 -1.29
29 2.46 1.87 0.99
30 2.53 2.00 -1.32
31 2.33 2.62 -0.69
32 3.53 3.37 0.31
33 2.26 2.50 -0.51
34 3.13 1.87 2.55
35 3.53 2.50 1.76
36 3.13 2.62 1.01
37 3.93 2.62 2.46
38 3.53 2.37 2.22
39 3.20 1.50 2.87
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Slgnlficant at .05 level NDF-- 21.

The data analysis for Table 5 lndicate a slgnificant
difference in attitude between black nonreturnees and non-
black nonreturnees on flve of the attitudinal items. An
examination of the black nonreturnees responses revealed
a no opinibn trend on all flve of the sligniflcant ltems
while the non-black nonreturnees gave relatively favorable
ratings for each of the five significant ltems.

TABLE 6
"If you should leave the University
wlthout recelving a degree, which

of the followlng do you think would
be the most 1lkely cause(s)?™

Black Black Non-Black Non-Black

Responses Returnees Non-Returnees Returnees Non-
Returnees

Absolutely certaln 1 .
willl obtaln a degree 9 L. 9 -
To accept a good Job y 6 : 6 2
To enter milltary
service - - - _ 1
It would cost more
than my famlly and 1
can afford 2 - 8 4
Marrlage o — 2 3 2
Dislnterested in study 3 5 2 3
ILack of academlc abl-
11ty 1 1 1 3
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Table 6 (Continued)

Black Black Non-Black Non-Black
Responses Returnees Non-Returnees Returnees Non-

Returnees

Insufficlent reading
or study skills . 2 : 1 - 2

-3
3
x

Note. - More than one response was possible from each subjecf

Table 6 18 concerned with the most 1ikely reason for
the student's leaving before earning a degree. The most
distinguishable dilfference was a greater number of returnees,
both black and non-black repllied that they were "absolutely

certaln I wlll obtaln a degree". None of the non-black

P S S

e g nonreturnees were certaln of obtalnling a degree.

5o Discussion

| It was hypotheslzed that no significant differences
would be found between returning and nonreturnling black stu-
dents on a number of biogfaphical and attltudinal variables.
From the anpalyslis of the attlitudinal data, the results may
be summarlzed as follows:

No significant statistical difference was attained in
attlituce between retﬁrning and nonreturning black students
at the Unliversity of Wisconslin-la Crosse. The only notable
difference 1n how the black students responded, was that
black returnees were more vocal than black nonreturnees 1n

eXxpresslng thelr attltude toward the universlty environment.
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Black nonreturnees mafked responses 1n the no opinion range
more than any other group studled. Thils nonchalant or
"nothing here for me™ attitude necessitates one to look
ciosely at those items which black nonreturnees évaluated
"no opinion®.

There seems to exist two different attitudes toward
certaln aspects of the university community. Both non-
black groups, regardless of academlc scholarshlip percelved
the environment at the Unlversity of Wisconsin-la Crosse
more favorable than elther black group. Non-black students
see the university providing students with greater oppor-
tunlty and faciliities for 1Individual creative activities.

In addition non-blacks also felt sSoclal and educational
eXperiences with persons of a different race or background
are pléasant.

Instructors evaluation of student achlevement was viewed
favorably by non-black students. It should be noted that
black students dld not express a negatlive attitude toward
the 1tems above but responded in the no'opinion range. Addi-
tlonal research should be conducted fo better undérstand
black students attitudes concerning sucn factors.

Black returnees felt that students do not associate‘with
one another without regard to racial, ethnic or soclal back-
ground. By way of contrast, both non-black groups perceived
the soclal setting more cogenital. Black returnees also ex-

rressed a strong view that channels for expressing complaints
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are not réadily availlable.

Perhaps the most negative black rating was the existence
of relevant soclal actlvities., This rating could imply the
need for a more diverse and cross-cultural blend of social
activities.

The total results of the t-test for independent means
indicates support for the hypothesls presented 1n thils paper.-
However, the analysis of the biographical data does reflect

some differences hetween black returnees and nonreturnees.
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CHAPTER 1V

Summary and Recommendations

Summary
The purpose of this study was to determine what
significant bibgraphical or attitudinal variables are
involved in the high attritlion rate of black students
qt the Unlveralty of Wlsconsin-laCrosse, A comparison
was also made with a random sample on non-black students
to determine 1f any cross-cultural factors existed.
Analysls of the data led to the followlng conclu-
slons: no significant statistical attitudinal dlfferences
exlst between black returmees and black nonreturnees,
The only notable difference was that black returnees were
more vocal than black nonreturnees, However, there exlst
several statistlcally significant blographical or non-
intellectual differences between the two groups. By
comparison, non-black students, both returnees and non-
returnees differed significantly on certain attitudinal
varlables., Non-black students rated several enviormmental

factors more favorably than elther black group studled,

Recomméndations

It 1s recommended ;hat new and useful dimensions
should be sought that Wwlll asslst the high school coun-
selor, college admlsslons offlcer and black student

recrulter in identifying the black student who willl




Ul v me

X

w

%
%
3 ‘-‘E
bk

U -
S HEl

31

succeed academically in collegs.

Additlonal research should be done to establish a
preventlve wlthdrawal program lnitiated to ldentify and
asslst those students who have problems common to those
who have withdrawn from the university. Hopefully, the
potential withdrawing student can be 1dentified and per-
haps more adequately coungelled and advised to prevent
actual exlt from the unlversity through early contact
with advisors and counselors,

A follow-up study should be done to lnvestigate
how many of those students included in this study, that
returned spring semester, 1974, will return in good

academlc standing fall semester, 197k,
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The UNIVERSITY of WISCONSIN- LA CROSSE

LA CROSSE, WISCONSIN 54601 . (608) 784-6050

December 3, 1973

Dear Student:

Presently as a part of a graduate research study in partial fulfillment
of the Master's Degree requirements, I am gathering data on student
backgrounds and their reactions to statements concerning their college
experiences.

Please fill out the enclosed questionnaire and return in the self-
addressed stamped envelope by Wednesday, December 12, 1973. The
information you supply through this survey will be kept strictly
confidential.

Your cooperation is -appreciated.

Thank you.

Sincerely,

Everett Bellamy

AN EQUAL OPPORTUNITY EMPLOYER — 100% RECYCLED PAPER




— Please indicate by a check mark (VY your response for each gquestion.
l. Sex _ (1) male __(2) Female
2. Race __ (1) Black _ (2) White _ (3) Spanish surname __ (4) Native American
__(5) other

3. Age _ (1) 17-19 _ (2) 20-22 __ (3) 23-25 (4) 25-over

4. Classification __ (1} Freshman _ (2) Sophomore
__(3) Junior __(4) senior

5. Did you transfer from another college or university? _ (1) Yes __(2) No

6. What was the size of your high school graduating class?

__(1) Less than 25 __(2) 25-50 __(3) 51-100
— (4) 101-150 __(5) 151-200 —_(6) 201-300
_ __(7) 301-500 __(8) 501-1,000 —_(9) over 1,000
7. Where are you currently living? _ (1) University Residence Hall _ (2) Off campus
'8, What was the maximum formal education attained by your father?
(1) 8th grade or less __(2) 9th - 12th grade :
. {3) Trade or wvocational school (4) Business School

{5) 1-2 years of college __(8) 3-4 years of college
{7) Graduate or professional school

AR

9. Father's occupation: _ (1) Skilled "__(2) Semi-skilled
__(3) Private Business . _ (4) Professional ___(5) Unemployed
10. what was the maximum formal education attained by your mother?
(1) 8th grade or less __(2) 9th - 12th grade
(3) Trade or vocational school (4) Business School

(5) 1-2 years of college __ (6) 3-4 years of college
(7) Graduate or professional school :

11. Does your mother work outside of the home? _ (1) Yes __(2) No

12, 1In what school are you currently enrolled?
__(1) School of Health, Recreation and Physical Education
__(2) Schocl of Arts, Letters & Science
__(3) school of Education

13. What was the most influential source consulted about your college plans?

__(1) Friends __(2) parents __(3) High School Counselor
__(4) others

14. Did you hold any academic or social office or position while in high school
_(1) Yes __(2) wo

PLEASE TURN PAGE AND CONTINUE




15. Did you visit the University of Wisconsin-La Crosse campus before deciding
*  to enroll? __ (1) Yes _(2) No

16. What was the most influential reason for enrolling in college in the first place?

__ (1) To learn more __(2) Decision became clear during high school
__{3) To get a better job __(4) Nothing better to do
17. Do you have frequent contact with an academic advisor? __ (1) Yes _(2) wo

18. How much education do you expect to get in your life time?
__(1) College but less than a Bachelor's degree
__(2) B.A. degree or equivalent
__(3) 1 or 2 years of graduate or professional studies

PART II

Please indicate your responses on the five point continuum for each statement
by placing the appropriate number on the adjoining line.

' 1-Strongly agree 2-Moderately agree 3-No opinion 4-Moderately disagree 5-Strongly

Disagree
EXAMPLE: 2 Exercise is necessary for proper physical development.
19. It is important to be involwved in social activities in high school.
20. It is important to be involved in academic clubs and groups in high school.
21. ___;nteréction with people and community involvement gives a person encugh
experience and knowledge to achieve in life.
22.  In order to get ahead and achieve the desired gbals. teachers and books are
the best resources.
23. _ Courses at the University of Wisconsin-La Crosse do not challenge student think.
24. _ Instructors did not provide an opportunity for classroom discussion,
student ideas, questions and disagreement.
25. _ Instructors are usually available outside of class for additional help.
26, __ Instructors are fair in evaluating student achievement.
27. ___Social activities offered are not relevant to student interest.

28. _ Parents have the most influence on academic achievement.
29, In order to succeed in college, one must work quite hard.

30. While in college one must be willing to subordinate immediate actions
to long-range goals. ’
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1-Strongly agree 2~Moderately agree 3-No opinion 4-Moderately disagree
5-Strongly Disagree

31. Classes at the University of Wisconsin-La Crosse are structured and formal.

3z, Channels for expressing complaints are readily available.
323. Courses at the University of Wisconsin-Ia Crosse require too much work
for the number of credits earned.

34. Facilities and opportunities for individual creative activities exist
on campus.

35. Social experiences with persons of a different race or background at the -
University of Wisconsin~La Crosse are pleasant.

36. Educational experiences with persons of a different race or background at
the University of Wisconsin-La Crosse are pleasant.

37. Students at the University of Wisconsin-La Crosse associate with one
another without regard to racial, ethnic or social background.

38. The college environment at the University of Wisconsin-La Crosse is
conducive for personal development and growth. .

39. When confronted with a problem, one should seek advice and help from
anyone regardless of race.

40. If you should leave the University without receiving a degree, which
of the following do you think would be the most likely cause(s):

(1) Absolutely certain I will obtain a degree

(2) To accept a good job

To enter military service

(4) It would cost more than my family and I can afford

{5) Marriage .

Disinterested in study

(7) Lack of academic ability

{(8) Insufficient reading or study skills

-—
w
ot

—
2}
—

U

You have now completed the guestionnaire. Please return in the enclosed
stamped envelope. Thank you for your prompt completion of this.







