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ABSTRACT
FEMALE HIGH SCHOOL PRINCIPALS IN RURAL MIDWESTERN
SCHOOL DISTRICTS: THEIR LIVED EXPERIENCES IN LEAHSHIP

by
Ellen M. Bartling
The University of Wisconsin-Milwaukee, 2013
Under the Supervision of Professor Gail T. Schneide

This study was explored the leadership experieatémmale principals of rural
high schools in a Midwestern state. The study Bbt@describe the leadership styles
used by these principals to make changes within sicbools. Qualitative methodology
was used, and four female rural high school priasigvere interviewed during a series
of four hour-long sessions. Transcripts of theserviews were then reviewed and
themes identified.

The findings of the study revealed that the ppats received informal
mentorship and ongoing professional support antthigarural community required them
to serve as community role models, effective compaitars, and change agents who
respected tradition. The effects of sex role stgpas appeared through the rural
communities’ acceptance and application of theiticathl androcentric definition to the
high school principal position.

The principals favored a relational style of leatig coupled with care-focused
decisionmaking. They expressed a need to catddonelfare of students and faculty
and make changes that enhanced learning oppoesifati their students. They sought to
empower all stakeholders in order to foster coltabon that produced changes to

improve student learning. They circumvented themmunities’ practice of maintaining



the traditional status quo by employing a “powethivinstead of “power over”

leadership structure.



This work is dedicated to the two lights of my Jifgcott and Brian.
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Chapter 1
Introduction to the Study

Public education has entered a new century, legfuiies from the past century
remain; one of these inequities is the low peragmta women who serve as public high
school principals in the United States. Nationadlyring the 1999-2000 academic year,
22% of public secondary school principals were fiesna 2007-08, 29% were female
(Aud et al., 2010). During the 2011-12 academiry&4.5% of a Midwestern state’s
high schools were led by females; and only 10%0$¢ high schools were designated as
rural (Department of Public Instruction, 2012).

The 426 school districts in this Midwestern state grouped into three
categories: urban, suburban, and rural. Of thiestects, 59% are rural, 37% are
suburban, and 4% are urban. Forty-four percettiieB860,000 of this state’s public
school students attend school in a rural distB&l( 2012). Students attending suburban
districts traditionally score above both urban am@l students on the state accountability
assessment and rural students score above urlzlemtgu Additionally, suburban
districts have higher average household incomesuhaan or rural districts; rural
districts have the lowest household incomes (Norr2@04). Poverty is most commonly
found in urban and rural districts.

Rural districts face declining enrollments at eager rate than either urban or
suburban districts. Rural districts, especiallystéhwith low student population densities,
expend more dollars on student transportation tinean or suburban districts. These

districts also have higher debt, fewer teacherspetent, and on the high school level,



fewer course offerings than urban or suburbanidistfNorman, 2004). Urban,
suburban, and rural districts are contextuallyedéht and function in different ways.

In many cases, female high school principals ralrsettings serve in
administrative positions such as district admiaistr, middle school or elementary
principal or director of curriculum and instructionaddition to being the high school
principal. During the 2011-12 academic year, 15denhigh school principals in rural
districts also held an additional administrativeigon simultaneously (DPI, 2012).
Additional responsibilities place limits on the lalgiof these principals to adequately
perform the tasks required for both positions.rStad White (2008) cited this as one of
the factors that prevents applicants from purstinegrural high school principalship.

Statement of Problem

As this state’s high school principals retire bogse to leave their positions,
school districts will need to recruit available @edary level administrators regardless of
gender. Currently, females are underrepresentteiprincipalships of rural 9-12 high
schools in this Midwestern state.

A number of factors may contribute to the low pertage of female public high
school principals: low job application rates réiggl in low interview rates, a perception
that women are not suited for the position basedemuer stereotypes (Oplatka & Atias,
2007), lack of support by those in decisionmakiogifpons (Eckman, 2004), or a
backlash response by community members or facoiiyoimen serving in a male-
gendered position (Rudman & Glick, 2001). Women Wbt the high school principal
position may be seen by their faculty members,ngar@nd central office staff as lacking

in competence simply because they are not maleer&is ample evidence in the



literature that women are subjected to gender-tiasaluations, with their performance
on male gender-typed tasks often devalued and¢beipetence denied” (Heilman,
Wallen, Fuchs & Tamkins, 2004, p. 416). Consedyetitis kind of evaluation limits

the upward progression of female administratorsugh the administrative ranks. This
is a loss to the individual who is denied entrainée a position that challenges her and a
position that offers higher salaries and more h&nef is also a loss to the students she
may have positively impacted.

Although studies of experiences of females inding level positions have been
done, few studies that specifically look at leabgr&xperiences of rural female high
school principals exist. A search for literatuetaidling the experiences of rural female
principals in Midwestern states produced limitedrses. A number of studies of
multiple aspects of the female experience in edocak administration were conducted
and reported during the 1990s (Gold, 1996; SacBsagkmore, 1998; Fennell, 1999);
nevertheless, much still needs to be done, paatigustudies that specifically focus on
building level leadership. “Research on the impdgender on decision-making and
other leadership practices is essential. Desp&gtowing numbers of women in
administrative positions in schools, a lack of egsh exists regarding the experiences of
women” (Giese, Slate, Brown, & Tejeda-Delgado, 2402). More specifically,
research about rural school leadership is limitedra data on the rural school leadership
experience (Sherwood, 2001).

Purpose of the Study
The purpose of this qualitative phenomenologitady was to explore the

leadership experiences of female principals oflroigh schools in a Midwestern state.



The study also sought to describe the leadershigsstised by these principals to make
changes in their schools. Findings from this stwdlto add to the research base that
describes the experiences of women in the rur& adpool principalship. The findings
from this research will provide information to womeho are considering the pursuit of
a rural high school principalship and to those sieamakers responsible for hiring for
those positions a more precise picture of the osénd of the skills required to perform
the job tasks. Additionally, the results of thisearch will capture a moment in time as a
marker describing the conditions that currentlysefor those women who serve as
Midwestern rural high school principals. This n&rkan serve as a base level point for
future research.
Rationale
Although increasing numbers of women serve as eheany principals and
middle school principals in this Midwestern stakes number of women serving as high
school principals has not increased at the sameg&l, 2012). This pattern is repeated
in rural districts. Interestingly, the perceptiaml leadership styles of female rural high
school principals in this state have not been stlidufficiently. Studies of the
phenomenon are necessary to reveal the essertee etpgerience. Results from such
studies could positively influence potential caradés to pursue the rural high school
principalship.
Research Questions
e How does the community influence the lived expearéeeaf female principals of

rural high schools in the Midwest?



¢ How do female principals of rural Midwestern higingols describe their

leadership styles and experiences?

Overview of Methodology

Study participants were female principals who9et® rural high schools, as
defined by the Department of Public Instruction (D1 this Midwestern state. Rural is
defined by the DPI based on data returned to theb®khe United States Census Bureau
and is based on a school’s geographic locatiorcantnunity population attributes. The
codes are created by the United States CensusBfioza school addresses in the NCES
Common Core of Data files (M. J. Otteson, Octohet(8.2).

For the purpose of this study, rural was defined gown or rural area with a
population of at least 2500 and located outsideeropolitan area. The experiences of
female high school principals in urban and subuidiatricts are not included in the data;
therefore, the study results are not applicablaher high school settings. Ten principals
who met the selection criteria were contacted wiai€ but only four principals agreed to
participate. Data were collected via one face-tefiaterview with each participant and
three subsequent phone interviews with each paatnti Interviews with participants
were recorded, transcribed and analyzed for mhgmes.

Limitations of Study
The applicability of the results of the study tbfamale high school principals’
experiences as building leaders will be limitedswse of the specific nature of the
participant pool. The limited number of participamtill also restrict any generalizations
which can be drawn from the data analysis excepighly similar contexts.

Nevertheless, the study is still significant beeatie study provides data that currently



are limited in academic literature. Although pms studies have looked at female
principals in urban settings, female principal€oior, female principals’ personal and
academic backgrounds, and female principals’ stesg obtain a high school
principalship, this study concerned only a spedffidwestern state’s female high school
principals in rural settings and their lived expeaies.
Care-Focused Feminism and Relational Leadership

The work of Gilligan (1982) in ethical developmemid Noddings (1984)
regarding ethic of care forms the theoretical ldgbis study. Gilligan and Noddings
are classified as care-focused feminists becaesevtlork focused on “the nature and
practice of care” and considered deeply the reas@idemales are the care-givers in
nearly all societies (Tong, 2009, p. 7). Care-fmtifeminists also created theories about
the reasons that certain characteristics and tagkgenerally accepted as typically
female and others typically male. Gilligan, fomexple, posited that females developed
their ethical perspectives differently than mal&slligan contended that women made
ethical decisions based on the relationships anf@reeof all persons impacted by their
decisions, unlike males who exemplified Kohlbemgscription of ethical reasoning
based on the abstract concepts of justice and. Ntdings agreed with Gilligan’s
generalized ethic of care. As described by Tomgmen and men speak different moral
languages and that our culture favors a mascuthieseof justice over a feminine ethics
of care” (2009, p. 167-68). Applying the ethicoaire to leadership practices produces a
leadership style marked by nurturing, capacitying, and the sharing of power which
may be viewed as relational leadership (Grogan &®8khatft, 2011), a leadership style

that promotes “powewith rather than powesver’ (p. 7-8).



Summary

Previous studies, especially the work of Blour98), Eagly and Karau (2002)
Eckman (2004), Eagly (2007) and Grogan and Shakegg&td 1) have noted the
challenges females face in accessing leadershipgrssin the upper levels of
educational administration, particularly the highaol principalship. The influence of
sex role stereotypes described in multiple resestuadies (Rusch & Marshall, 2006;
Johanson, 2008; Ayman & Korabik, 2010) can negbtiaéect the perception of faculty
and board members about the quality of a female $atpool principal’s job
performance. Eagly and Karau (2002), as well beratesearchers, have applied role-
congruity theory in studies to explain the limit@anber of females who serve as high
school principals. Leadership styles that arebatied to gender (Eagly & Johannesen-
Schmidt, 2001; Eagly, 2005; Scott & Brown, 2006) b& a positive addition to the high
school principal position or conversely, be regdrds not suitable to the male-defined
position. Further research into the rural highosthprincipalship as experienced by
females who serve in the position adds another lafyenderstanding and greater

descriptive depth to an area of limited acadenseaech.



Chapter 2
Literature Review

American women holding positions of power in paldducation has been,
throughout America’s history, a story of imbalariBéount, 1998). This imbalance is
particularly apparent on the secondary school lelrell993, for instance, Lee, Smith and
Ciocci stated that “American secondary schoolsaémost entirely headed by male
principals, while women make up about half the vag force in these schools” (p. 154).
According to statistics (Aud et al., 2010), in 1989males held 52% of public elementary
principalships and 22% of public secondary schowigpalships. By 2007-08, those
percentages showed some gains with 64% of elenygmtizucipals being female and
28.5% of secondary level principals being femalesé¢h and Marshall (2006) state that
“the inequities are baffling, in that women curtgrare the majority of candidates in
administrative preparation programmes” (p. 231egghstatistics describe a situation that
has been created by a host of factors relatedktoode stereotyping and the perceived
value of female leadership styles.

Historically, an administrative position offeredemthe ability to earn
substantially higher wages and gain greater regpmutthose within the profession and
outside the profession (Blount, 1988). An angflargument is touted by Coleman
(2005) when she states: “The feminization of thafgssion is related to its status. When
teaching becomes a feminine occupation, men preskeir dominance and hegemony
by moving to positions of leadership, leaving wonasrsimple teachers” (p. 6).

Extending this construct, in administrative posisdhat are perceived as requiring a



candidate to exhibit male personality attributeshsas the high school principalship,
females have greater difficulty accessing suchsitipn. Coleman (2005) adds that “one
of the reasons why women are not favored as paip the stereotype that women
leaders are likely to be soft, indecisive, and galheunsuited to the demands of a role
that is thought to require masculine qualities @fidiveness, assertiveness and
dominance” (p. 17). Studies conducted by Wall@®0®) indicated that women have a
greater chance of securing a central administrggasition than a high school
principalship, especially in rural school distridig@cause the high school principalship is
still defined by a male perception of physical gials power, and power equals the
ability to discipline:

The high school principalship is still hallowed gnal on which few women are

invited to tread. In fact it seems to be easieafevoman to move into a central

office position than it is for her to become a hggihool principal. Notions of

physical size and perceptions about disciplinéegpitomize the stereotype of the

high school principal. (p. 151-52)

Factors Affecting Representation of Women

The factors that may create the small numbeefaie high school principals in
rural Wisconsin have been identified through regeatudies in multiple school districts
throughout the United States. These factors inclacle of support or sponsorship,
limited access to networking, perceived lack ofigband the general acceptance of

stereotypical gender-based requirements of theiposi
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Lack of Sponsorship and Access to Networking

Previous studies (Eckman, 2004; Gosmire, Morr&dfanOsdel, 2010) of
factors that limit female candidates from servisghayh school principals identified the
lack of male sponsorship of female candidates @ulpith the inability of females to
enter into the informal male networking systemg gize male candidates an advantage
over female candidates, especially for high scipooicipalships, as a significant factor.
“Although some women benefit from male encouragdraad attempt to advance in the
field through established male networks, otherk that sponsorship and must create
their own compensating support systems” (Nogay &g 2008, p. 601). In Eckman’s
gualitative study of male and female high schoolgpals, a male high school principal
commented, “It's not an objective system wherelibst person gets to the right places.
It's still a good ol’ boy network, with all kindsf davoritism, demonstrated in all kinds of
ways” (2004, p. 197).

Interestingly, in a survey of female high schomhgipals (Giese et al., 2009),
networking was not seen as a benefit by the respuadn securing their current
administrative positions. Female teachers gernedallinot benefit from the largesse of
male administrators. Van Eck, Volman and Verme(l&96) describe the reason that
this occurs:

Traditionally educational institutions have a hontal structure with very few

people at the top and large numbers of practit®renen and women teachers

having the same status. Despite this theoretiasléy in hierarchy and pay,
there are differences in power and esteem. Theseaased and sustained by

opportunities and rewards which are distributedisafarmally. . .Those who
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allocate these rewards are usually male. . .who tiemeward those who are most
like themselves, that is to say other men. (p. 407)
A teacher in search of an administrative positieads to advertise his/her skills. Having
personal contact with administrators is importatduse the administrator can vocalize
his/her support and thus help the candidate gaintarview and perhaps ultimately an
administrative position.
Assumed Lack of Ability
Another factor that seems to limit women’s acdedsgh school administrative
positions is the belief that females lack the aptl effectively deal with high school
discipline issues. This particular factor is ewtedy troubling because it rests on
traditional cultural stereotypes of women. Rusct Klarshall (2006) note that “despite
the research, despite decades of affirmative langlspalicies, men, or women who lead
using traditional male-oriented approaches, in\dyiare selected for sponsorship or
available administrative positions” (p. 231). Hawe research done by Oplatka and
Atias (2007) makes a distinction between male anaafe principals’ perspectives
regarding leadership and school discipline:
Sex role socialization seems to be sufficientlgrstyto make each principal adopt
leadership styles that are on par with social etgtiens of his/her gender. Thus
for example, women principals attached great Sicgniice to caring and
emotional understanding, while men principals feclsn assertive modes to
handle misconduct in school. (p. 56)
Unfortunately, research shows that some womenvetieat they, indeed, are not

qualified for a management position. Accordiny/tm Eck et al., (1996), “Women
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teachers rarely believe they have a chance of agpginted to a management position.
This can be attributed to stereotypical ideas aqpeetations that women themselves
hold, as well as of those who recruit and in tHeost in general” (p. 407). Bosak and
Sczesny’s (2008) study of self-ascribed fit of fégsao leadership positions noted
similarly that “it follows that women who have intalized the traditional female gender
role may be less attracted to leadership rolesttzr@fore be less likely to strive for
promotion into such positions” (p. 683). Women wiave been inculcated with the
belief that certain jobs are done better by men thawomen will often not apply for
jobs that are traditionally held by males, thudipfeing the behavior rules established by
society through sex role stereotypes.
Sex Role Stereotypes

School boards and superintendents may fail togrize females as viable
candidates for high school principal positions dyrjecause the candidate is female.
Rusch and Marshall (2006) reiterate this point:

There remains a substantial degree of sex-roledttgring that limits the

perceived fit of women for certain administrativespions. These perceptual

biases may be causing school district leaders aatdbmembers to fail to

identify highly qualified candidates who don’t lobke their predecessors.

(p. 229)

Ayman and Korabik (2010) expand on sex role stgping arguing that
“according to the social structural perspectivéfedent outcomes will be attained by men
and women leaders under certain conditions. Bhiecause men are attributed higher

status and privilege and they are more likely tanbleadership roles that are congruent
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with their sociodemographic gender” (p. 159). Gensely, females in traditionally male
positions, such as high school principal, coulgperceived as less than competent
leaders based solely on context. Johanson (2@@8jates a similar point in his
description of the results of a study that asketigpants to identify the leadership skill
level of faces: “Perceptions of leadership wersitpeely correlated with masculinity and
negatively correlated with femininity. . .the stetypical view of leadership as masculine
is still present and strong in our society” (p. ¥.8Ryan, Haslam, Hersby, and Bongiorno
(2011) note that “research has demonstrated tha#xperience of female leaders is very
different from that of male leaders” (p. 470). alidition, female leaders receive less
favorable evaluations compared with their male tewoarts even for identical behavior”
(p. 470).

Johanson (2008) further notes that “men emerdesaers more often when the
measure of leadership is task-related (or is unspel; however women emerge more
frequently on social measures of leadership” ()78 rinidad and Normore (2005)
define “task-related” as leadership functions inuay direction, goal-setting, and
planning; whereas, “social measures” include rehainip skills such as caring, support,
and listening. Johanson’s (2008) findings supgi@trole congruity theory described by
Eagly and Karau (2002). McFadden, Maahs-Fladuegk8-razier and Bruckner (2009)
state that leadership is created through the Wihe followers and that these followers’
perceptions are molded from personal experiencelwtan be influenced by socially
normative patterns of behavior: “Leadership existhe degree that people believe it
does, and that belief depends on how individubteugh their interactions, create the

realities of organizational life and delineate tbkes of leaders within them” (p. 117).
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Role Congruity Theory
In a well-documented study, Eagly and Karau (2@b2jussed the application of
the role congruity theory to female leaders. “8bmole theorists argue that leaders
occupy roles defined by their specific positioraihierarchy and simultaneously function
under the constraints of their gender roles” (pt)5/Role congruity theory defines the
acceptable gender roles to be played by maleseandlés. Males, especially in
leadership positions are expected to be forcefigressive and firm; whereas, women are
expected to be gentle, collaborative, and cariaglyand Johannesen-Schmidt (2001)
defined these two role descriptions as agenticcanagmunal. Agentic refers to the male
attributes of leadership and communal refers tdehwale attributes. When a female
leader exhibits the leadership characteristics @emor agentic characteristics, she is
often perceived in a negative way. Eagly (200%l&xed this phenomenon in detail:
People are unaccustomed in many organizationakgtsito women possessing
substantial authority that encompasses decisionagaower and control over
wages and finances. Not only do people doubtwloaten possess the
appropriate competencies, but also they may rekerdverturning of the
expected and usual hierarchical relation betweerséxes. Therefore, people
may react negatively to such women, especialllgaf/tbehave in a clearly
authoritative manner. (p.466)
Eagly and Karau (2002) further claimed that theiltesf this phenomenon was that
females were not viewed as acceptable candidategftain leadership positions; and if
they gained leadership positions, were often evetlien a prejudicial manner. Scott and

Brown (2006) concur with Eagly and Karau’s findingsting that “a series of recent
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meta-analyses has demonstrated that gender difeEselo exist, to varying degrees, in
leadership emergence, effectiveness, evaluatiahstte, most notably when the
leadership position is defined to be clearly maseli(p. 231). Scott and Brown’s (2006)
findings further support the existence of the pilaja against females who attempt to
access male-defined leadership positions sucheasigh school principalship. Eagly
and Johannesen-Schmidt (2001) noted that:
Not only may gender roles spill over to organizadilosettings, but leaders’
gender identities may also constrain their behavioa direction consistent with
their own gender role. Also the female gender i®imore likely to be
incongruent with leader roles than the male genaleris, producing a greater
potential for prejudice against female leaderschSurejudice could result in
sanctions that affect leaders’ behavior. (p 786)
Gender Identities
The masculine defined concept of the high schaatppalship often negatively
impacts the perceived value of a female high schaotipal’s performance of her
leadership duties. According to Gosmire et al1l(®0“researchers have confirmed this
masculinized culture. . .there is an either-or gaya, suggesting that female high school
principals feel compelled to think and act likeithiale counterparts or to step outside of
the practiced culture and risk abandonment andtisol’ (p. 40). Rudman and Glick
(2001) make a similar point when they describedilemma faced by women leaders:
“They can enact communal behaviors and be likechbttespected or enact agentic
behaviors and be respected but not liked. In etthse, they risk being disqualified for

leadership roles” (p. 744). What then is a feméie aspires to the high school
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principalship to do? This dilemma is not facedntgle administrators in similar
situations.

For those women who do gain entrance to high dagtratcipal positions,
research has shown (Nogay & Beebe, 2008) thatwblgyoften prefer to engage in the
job duties related to curriculum, learning, profesal development and relationship-
building rather than more managerial duties. Thisot to say that they do not engage in
discipline and fiscal management, but when survefgdale high school principals
reported greater satisfaction when working witheasp of teaching and learning.

Because the high school principalship has geryeoakkn defined through a male
perspective, that is with an emphasis on manage(laparou & Bush, 2007), this
teaching and learning focus by the high schoolgypiesd may be seen by faculty, staff,
students, and school board members as out of ptat@erhaps not as valuable to the
organization. Rusch and Marshall (2006) explaat thear gender bias exists in the
expectations of administrative roles that have tbgperl as a result of male dominance of
upper level school administration. Fulmer (2010)reds “the practice of viewing the
world and shaping reality exclusively through aelahs” as androcentrism (p. 81).
Unfortunately, as long as males dominate educdtemainistrative positions, the
androcentric notions that assign value to the tasksged in by the high school principal
will not change. Fulmer (2010) further contends‘ir@e result of this singular male
focus-perspective, is that much of the resear@durcational administration is not only
devoid of issues important to women, but also degrimen from understanding how
their cultural identity as males interacts with wenmis cultural identity as females and the

effect this interaction has on organizational dyitai(p. 82). The stereotypes that
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develop from this androcentric view can also kespdles from pursuing ostensibly
“male” leadership positions like the high schoahpipalship. Eagly and Chin (2010)
found:
The activation of cultural stereotypes inconsisteitlh widely accepted ideals of
leadership thus can undermine leadership oppoytaoitonly by eliciting doubts
about stereotyped individuals’ leadership abilibes also by making them
personally anxious about confirming these doubtktharefore wary about taking
leadership roles. (p. 218)
Eagly and Chin’s (2010) observation suggests #ratfes may choose not to apply for a
high school principal position because they feat they neither meet the definition of
“high school principal” or that they will fail ahé job.

If females fail to apply for high school adminaive openings, the numerical
discrepancy between males and females in thatiposiill remain static or continue to
grow. In a study conducted by Coleman (2005), lsinfindings about females’ views on
accessing a high school principal position wereresual:

Women were much more likely than men to put doveirtlack of success to

their own short-comings. Of course some men dptess doubts about their own
abilities, but their doubts were more likely toreéated to the actual experience of
being rejected or to factors that they consideretevoutside their own control.
Women were much more likely to blame themselvesheir failure to be
appointed. (p. 10)

Specific belief patterns unique to females maluarice the manner in which they

view the high school principalship. Wojtalik, Breskidge, Gibson Hancox and Sobehart
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(2007) posited that specific gender-related expegs influence how female
administrators view their capabilities and viewitheb priorities; that is, they develop a
unique lens or perspective through which they \ieevworld. This lens may inhibit
some women from pursuing high school administragpiesitions or it may conversely
afford female high school administrators a trulffedent way to prioritize the tasks
inherent in the position. According to Wojtalikadt (2007), “Because men and women
are socialized differently, they acquire differeetf-concepts, different patterns of
expectations for success, and different valuesgaats” (p. 46).

Multiple studies have established a definitive eucal discrepancy between
males and females occupying the high school pratsighair in public schools. These
studies also articulate some of the causes ofiteisepancy, and these causes include the
existence of stereotypical, gender-biased practindsperceptions that create barriers for
women who attempt to attain and sustain the posafdiigh school principal.
McFadden et al. (2009) note that “a new appreciatiew understanding, and greater
empathy for this group will be gained by reexaminihe experiences of women and
acknowledging the importance of their leadershiptas” (p. 121). It is time to give
credit to the value of female leadership approaches

Leadership Style

Researchers studying management styles anduirstiél organization note that
the traditional hierarchical leadership structwkthe past are beginning to be
transformed into more collaborative leadership faisnTrinidad and Normore (2005)
comment that “the differences in men’s and woméssaslership styles are important

considering the trends towards flatter organizatid@am-based management and
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globalization” (p. 574). The change from an IndastAge model of authoritarian
leadership to a participative model of organizaiastructure requires someone who can
lead as well as manage day-to-day operations.s@maol setting, that means that the
expectation of leaders is that they will set tinbéta and goals but also establish
productive relationships with teachers, staff, ptge@nd students. “In the realm of
education, women in leading positions are expettidhave with sufficient authority to
gain respect and maintain discipline, and withrgdalose of caring and nurturing
attitudes to fulfill gender role expectations” ({fidad & Normore, 2005, p. 582-583).

Transformational leadership, a leadership style&kethby optimism, mentoring,
open-mindedness, and collaboration is often cited style practiced more regularly by
women. Whether women leaders intentionally chabmsestyle is debatable, but many of
the characteristics of a transformational leadeluche characteristics that are more often
exhibited by women leaders. “Women exceed men emnaditransformational leadership
. . . which entails mentoring behavior that is satige of other people” (Vinkenburg,
vanEngen, Eagly & Johannesen-Schmidt, 2011, p. 11).

Sherman’s (2000) study of female leadership ialrschool settings expanded on
the concept of a differentiation between male amddle leadership styles while
proposing greater value be placed on the female sfyeadership:

The elements of leadership that most consistentbyin a female administrative

style include an emphasis on establishing relatimsswith others in an attempt

to build community. . . .A difficulty arises not the identification of difference,
but in the recognition, legitimization and implentegion of these preferred

modes of leadership within current school leadgrghactice. (p. 133)
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Because high school principals have traditionadigibmen who have led in ways that do
not resemble the way women tend to lead, supedet@s and school board members are
not familiar with the relational leadership styla@oyed by women. Consequently,
female applicants who support and articulate tpe of leadership may be viewed as a
poor fit for the high school principalship.

Even though women characteristically lead in a thay seems advantageous for
organizations today, the number of women occupgempndary school principalships
still remains low. According to Grogan and Shaleés{2011), women are still poorly
represented in the secondary principalship. . .reason appearing over and over in the
literature is that women do not want to lead thg teir male role models lead” (p. 41).
Additionally, research has shown that female adstiaiors more often than male
administrators base their decisions on best pextitinstruction (Grogan & Shakeshatft,
2011).

Ethic of Care

In the early 1980s, researcher Carol Gilligan @)3%&me to think that Kohlberg’'s
Stages of Moral Development did not adequatelyesgmt the moral developmental
stages of women. Gilligan argued that psycholsdigt“implicitly adopting the male life
as the norm, had tried to fashion women out of aculene cloth” (1993, p. 6). In fact,
she contended that because Kohlberg had studigdrenmoral developmental patterns
observable in males, studies on females needeel dofe and the data needed to be
analyzed to create a more complete picture of ndweatlopment. She stated in her
book, In a Different Voice that “my questions are about psychological preessind

theory, particularly theories in which men’s expeagdes stand for all of human
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experience—theories which eclipse the lives of wored shut out women'’s voices”
(1993, xiii). She further contended that when Keing)'s stages were applied to females,
females as a general rule seemed to be less walaped morally than males especially
when dealing with moral dilemmas requiring subjéctapply an ethic of justice.

Consequently, she conducted her own studies. rdoapto Tong (2009),
“Gilligan set out to prove that not women but ttenslards used to judge women'’s
growth as moral persons must be changed” (p. 18#gr collecting data and analyzing
it, she reported that females and males, in geraparoached moral dilemmas using
different reasoning and expressed this differenaeasoning as using “a different
voice.” The two different approaches to moral cewsg were defined as the ethic of
care and the ethic of justice.

The ethic of care refers to “women’s emphasis@mections and relationships
[which] leads them to develop a style of moral cgasg that stresses the wants, needs
and interests of particular people” (Tong, p. 16%he ethic of justice refers to “men’s
emphasis on separation and autonomy [which] Idaels to develop a style of moral
reasoning that stresses justice, fairness, antstighong, p. 165). In general, the
female subjects rationalized their decisions basedhat Tong refers to as “a human
relations problem” (p. 165); whereas, males tertddzhse their rationalizations on the
rights of those involved. Binns (2008) echoed T¢2@09) in stating: “. . . behaviour is
governed not by the masculinized norms of formaladity and universal justice, but by
the feminized principles of equity, complementaggiprocity, friendship and care” (p.

602). Eagly (2005) contended that this female @ggin to reasoning could make positive
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contributions to changing the nature of leaderglogitions that had been traditionally
defined from the male perspective.

Nel Noddings (2010), another care-focused femidisscribed ethic of care as
needs-based and relational. “Human beings arefommnand into relation; it is our
original condition” (p. 390). Noddings further &d that care-focused ethical reasoning
is most often associated with female reasoningdaegsionmaking rather than with male
patterns of reasoning and decisionmaking:

As an ethical orientation, caring has often bearatterized as feminine because

it seems to arise more naturally out of women’seeigmce than men. When this

ethical orientation is reflected and technicallgbarated, we find that it is a form

of what may be called relational ethics. (198&18)

Relational ethics then, by Noddings’ definitionvatves a relationship between people.
Leaders who recognize that they need to understeendeeds of those for whom they are
making decisions practice ethic of care reasortngther, these leaders practice what
Grogan and Shakeshaft (2011) term as relationdelsaip: “Relational leadership is
about facilitating the work of others” (p. 10).

In Fennell's (2002) study of power structures ulic schools, she noted that
“power relations affect all aspects of our livégecently there has been a call for
principals to decentralize power in schools anddase participation in school decision
making by teachers, students parents and communaitgbers” (p. 95). This
decentralization can be achieved through the meact relational leadership.

Basing her understanding of decentralization e¥groon Blase and Anderson’s

(1995) concept of “power with” (p. 14), Fennell (&) further explained that this type of
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leadership perspective required the “developmepbsitive, collaborative working
relationships” (p. 99). Earlier work by Hartsod®83) and Kreisberg (1992) reframed
the definition of power as resting not in a leadeability to control, command or
dominate followers but instead to collaborate amoperate with followers to meet
organizational goals.

Multiple studies have established a definitive eacal discrepancy between
males and females occupying the high school pratsighair in public schools. These
studies also articulate some of the causes ofiteisepancy, and these causes include the
existence of stereotypical, gender-biased practindsperceptions that create barriers for
women who attempt to attain and sustain the pasdfdigh school principal.
McFadden et al. (2009) note that “a new appreciatiew understanding, and greater
empathy for this group will be gained by reexaminiihe experiences of women and
acknowledging the importance of their leadershiptas” (2009, p. 121). Itis time to
give credit to the value of female leadership apphes.

Rural School Leadership

There are 426 school districts in this Midwestate, and 59% of these districts
are considered to be rural (Norman, 2004). Nealtgf these rural districts include a 9-
12 high school. Rural high schools are not smakesions of urban or suburban high
schools; they have, instead, a unique contextenfted by the community and by
tradition. Ewington et al. (2008) described thateat of rural schools as being highly
influenced by community expectations and valuelse dommunity views the school,
especially the high school, as an extension offitgedditionally, this study noted that

there can be a gap between the community’s bédeditshow the high school should
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function and the high school principal’s ideas alitbe management of the high school.
The political nature of this disagreement can riegtimpact the ability of the principal
to lead successfully. Further, funds for ruralosik are often limited, reducing the depth
of curricular offerings for students and lack obfassional development training for
faculty and administrators. In this state, schaotling is based on student enroliment
and property values. Rural districts enroll festrdents and generally have lower
property values; this results in lower expendityresstudent.

Wallin (2005) noted that often female administraton rural districts face the
negative effects of tradition and conservatism ftbexcommunity; a community attitude
of “things have always been done this way and sg #ihall always be done this way” (p.
136) prevails that supports patriarchy and androisam. To professionally survive, a
female administrator has to be aware of the priempdommunity values and support
those values while leading her school forward thefuture. In rural communities, the
high school is perceived as the center of the conitymand what occurs at the high
school is perceived as representative of the conmtynumherefore high school sports and
activities are as important to the community astlaeeschool’s curricular offerings
(DeYoung, 2002). This emphasis on sports ovethiagcand learning in a rural high
school remains a perspective associated with nrakb® high school principalship.

Robinson-Hornbuckle (1991) studied female admiaists in rural school
districts and found that they recognized the neeampkrate within the traditional context
of the community even when, in doing so, they wiseriminated against. Additionally,

the women supported a collaborative leadershig $tyt often used a hierarchical
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structure when making decisions. Few participatezktablished female networking
opportunities but met on a regular basis with ncaléeeagues from surrounding districts.

In a study of rural principals’ leadership stytemiducted by Schuman (2010),
both male and female principals cited exampleseoigr bias in their districts. Further,
they also stated that the expectation in theiridistwas that the high school principal
position was reserved for males only. Sherman@6ied similar findings expanding
on the influence of the community and its beliettg@ans:

Century-old patterns of male dominance have sadidi& number of beliefs about

women that both men and women accept and whichWwmmen’s access to

school administration. Although perceptions of vemrs physical strength are
often more positive in farming and fishing commiesi many still assume that
the strength of character which encourages disg@@nd order is a male

characteristic, resulting in men being more appat@radministrators. (p. 135)

S. J. Hite (1994) studied the sociological factbet influenced female
administrators’ ability to access positions in fuliatricts. The study results indicated
that females faced unique barriers because rurahumities maintained a very
traditional view of male and female roles. Duns(i398) concluded that a rural setting
increased the likelihood that a female administratould face discrimination on the job.
Rural communities favored males for administratinies because males were larger in
physical size and more likely to be able to hamiftigcult leadership tasks including
student discipline. A barrier for women but nat fieen was marital status: being
divorced or single limited a female candidate’'digbio access an administrative

position (Ewington et al., 2008).
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Conclusion

Females gain access to the high school princimétHower rates than do males.
Research has shown that factors such as sex esé®d8tping, lack of sponsorship and
access to networking opportunities, prejudiciakpectives about female job
performance in the traditionally male-defined posit and the lack of value placed on
leadership styles that are not generally task aadagement oriented contribute to this
phenomenon. Those women who serve as rural higlosprincipals in Midwestern
rural school districts have a unique vantage pioamh which to describe the experience

of leading a high school from the traditionally mxalefined principal’s chair.



27

Chapter 3
Methods

The purpose of this study was to describe the lesgukrience of being a female
high school principal in a rural Midwestern schddtrict. The information gained from
this study may inform hiring committees and potafemale candidates for the position
about alternative leadership styles and the imipettthe rural community has on female
high school princpals’ leadership experiences. Trif@mation may increase the interest
level of females in applying for a high school pipalship and offer hiring committees
an insight into a different perspective of the dristally male-defined high school
principalship.

Data were collected via interviews with four femgtincipals who led 9-12 rural
high schools in a Midwestern state. Interviewseasudio recorded, transcribed, and
then analyzed to determine the themes that emengetb ultimately describe the
essence of the experience (Moustakas, 1994).

Research Questions

The purpose of this study was to explore the lieeperience of being a female
high school principal in a Midwestern rural schdddtrict. The results of the study
define the high school principalship from a femadespective and may provide potential
female candidates and hiring committees a revisadre of the position, a picture that is
not male-defined. The following questions werevasted through the study:

e How does the community influence the lived expearéeeaf female principals of

rural high schools in the Midwest?
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¢ How do female principals of rural Midwestern higingols describe their

leadership style and experiences?

Research Design

A gualitative research approach guided this phemmhogical study, a type of
narrative study that describes the experiencesultipte subjects under the same life
conditions or phenomenon. “Phenomenologists fecudescribing what all participants
have in common as they experience a phenomenoithe. basic purpose of
phenomenology is to reduce individual experiencis &phenomenon to a description
of the universal essence. . .” (Creswell, 200B7%). A qualitative research approach
supports the value of the participants’ perspestivéis from these perspectives that data
are drawn and themes become apparent. Patton)(2@®2d that “one of the strengths of
gualitative methods is the inductive, naturaligtiguiry strategy of approaching a setting
without a predetermined hypothesis. Rather, utaedsng and theory emerge from
fieldwork experiences and are grounded in the dgtal29). Through interviews of rural
Midwestern female high school principals, commaentles from their experiences
emerged.

Participant Selection

Purposeful sampling, choosing participants wheehexperienced and understand
the phenomenon, was used (Creswell, 2007) to igeatjroup of four participants who
led 9-12 rural Midwestern high schools. Cresw2l(7) suggests interviewing three to
ten participants. The small number of participatiswed the researcher to collect thick,

rich, detailed data from which themes were detegchin
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The researcher chose prospective participants &dfidwestern state’s
Department of Public Instruction (DPI) demograpldesabase. The DPI uses the US
Census Bureau’s locale codes to designate a higiokas rural. These codes are based
on a school’s geographic location and populatidombates. For this study, rural was
defined as a town or rural area with a populatibatdeast 2500 and located outside a
metropolitan area. Using the DPI's demographic/dment database, the researcher
applied the database’s grade level and principaloggions to create a list high schools
serving students in grades of 9-12 and their poaisi The list was then filtered using the
option of gender of principal to create a list ef® high schools led by female principals.
The high schools listed were then compared witlDtReélist of rural districts in the state.
This produced a final list of ten females who lachf high schools during the 2011-12
academic year. The ten female principals wereambded via email to request their
participation in the study. A letter of invitatigsee Appendix A) to participate was
attached to the email. The letter noted the rebeds graduate student status, the
rationale for the study, the participant’s rolghe study, and the risks and rewards of
participation in the study. The participants coted the researcher via email if they
agreed to participate. Initially four respondeagseed to participate. The six remaining
principals who had not responded were contactenh &yaemail requesting their
participation. No responses were received fronstherincipals. The researcher did not
attempt to contact the six principals further dewdhat additional contact could be
construed as coercive or annoying. Additionalpsdxd on the researcher’s experience as

a rural high school principal, she determined duaitacting these six prinicpals via hard
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copy letters sent through the postal service wputde fruitless. In her experience, hard
copy letters often were not read or acknowledgesltdiconstraints on her time.

Through email, the researcher acknowledged thedfaricipants’ agreement to
participate and arranged the first interview sassith each. The researcher sent, via
United States Postal Service, two copies of the MilMraukee Consent to Participate
form for the participant to read and sign. Thesagsher collected one signed copy of the
form at the beginning of the first interview.

Interview Process and Protocol

Four interview sessions were scheduled with eadiicgent. To gain the depth
of discussion necessary to collect thick and riatadthe interviews were scheduled for
60 to 90 minutes in length. This time structuraegbased on the progress of the
interview session and the time limitations of tlagtigipant. The collection of data took
place during October and November 2012.

The initial interview took place face-to-face atlegarticipant’s school office.
During the initial interview, the researcher revesiithe purpose of the study, the rewards
and risks of participation, the time commitmenttfog participant, and the style of
guestioning that was used in the interviews (Pa2002; Creswell, 2007). The
participant was also reminded that she could I¢a@estudy at any point in time and
choose not to answer specific questions; howewgrdata already collected would
become part of the study analysis and resultshé&tbompletion of the first interview, the
researcher established the date, time and settithg ¢hree future interview sessions. At
the request of the participants, the subsequestvietvs were conducted through phone

conferences. The participants favored this setiegause the interview could be more
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easily rescheduled if the principal’s daily schediad to be changed to accommodate
unexpected events transpiring in her building. phene conferences may have provided
the principals an additional level of privacy besamo one in the principals’ office areas
was aware that the interview was being conductéds increased level of privacy may
have contributed to the participants’ level of opess with the researcher. Of the sixteen
pre-scheduled interview sessions, five were readkedd

The first interview was conducted to both essdibtapport between the
participant and the researcher and collect date résearcher collected data about the
participants’ background and training and her jeyrto the principalship. The second
interview focused on how the rural community impalcthe principal’s leadership
experience. The third interview focused on ledderstyle. During the fourth interview,
the participant was asked to share two examplestadtives she had been proud to
accomplish in her building. The fourth intervievasvalso used as closure; that is, to
address topic areas needing further discussioopar areas that appeared unexpectedly
during the interviews.

Interviews were done in a semi-structured forntzch interview began with a
series of open-ended questions that mined thecjpaatits’ experiences and perceptions
of the topics contained in the research questiathgarticipants were asked the same
initial questions during the interview; howevere tlesearcher posed additional topics and
guestions based on a participant’s responses; theseexplored and became part of the
collected data (Patton, 2002). Two participantssehto contribute additional opinions
during the interviews. These thoughts concernedatk of preparation of young

incoming principals and the career background widke board of education members.
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Data Collection & Analysis

Data were collected through audio recorded int@rsieThe researcher used an
interview protocol form to add supplemental notagrdy the interviews. All participants
were asked prepared questions but follow-up questicere also used. The codes were
then determined based on commonalities of themaesged throughout the interviews.
Qualitative researchers use a coding system tonagaaw data and thus make the data
meaningful (Patton, 2002; Glesne, 2011). The apghocess followed the methods
described by Normore and Gaetane (2008): The trigtsof the interviews were read by
the researcher to get an overall sense of the wiedd again and memoed by the
researcher to identify emerging themes, and theewed to remove redundant themes
and further clarify themes. Identification of tbedes within the written transcripts was
done by hand, utilizing color-coding system (Patton, 2002). This prodwspetific and
clear categories.

Credibility and Integrity of Analysis

Credibility of the study and integrity of the ansily of the data depends on
specific factors: “rigorous methods for doing dielbrk, the credibility of the researcher,
and a philosophical belief in the value of quaMatinquiry” (Patton, 2002, p. 552).
Reinharz (1992) recommends that researchers coamplgitiple interviews of a subject.
Generalizability of the findings was tempered bg tbsearcher’s understanding that
generalizing a particular to all contexts at afiés is not possible from qualitative studies

(Guba, 1978) because the data are drawn from #ispmmtext.
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Ethical Considerations and Confidentiality

Although demographic data about the participantstha schools they lead were
collected, participants’ names were representegslbydonyms to ensure confidentiality.
Additionally, the community, school district anét& from which the data were reported
have not been specifically identified. All recoddsonversations and written transcripts
remained in the custody of the researcher througiheustudy and were made available
to the participant whose statements were recoréédhe end of the study and the
researcher’s successful completion of the docfmajram, the recordings and transcripts
will be held by the researcher for a period of fjgars and then destroyed. At the
beginning of the study, participants were inforntedugh the introductory letter, the
Informed Consent Form, and before each intervietttey had the right to withdraw
from the study at any time and rescind their conseparticipate; however, data already
collected would remain part of the study. Thereen® foreseeable risks for
participants.

Limitations

This particular study does have limitations. Tésults cannot be generalized to
all female high school principals because partitipavere drawn from rural settings in
Wisconsin. The small number of participants linaigplication of the results of the study
to the larger female high school principal popwalati

Because the researcher served as the data ggthesirument for this study, the
applicability of the results is limited. As notbg Hatch (2002), “Even when mechanical
devices are used to support qualitative work, thlta on no significance until they are

processed using the human intelligence of the relsed (p. 7); therefore, the researcher
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brings a level of subjectivity to the interpretatiprocess and limits broad generalizations
being drawn from the results.

Interpretation of the data by the researcher eaimftuenced by biases and beliefs
the researcher brings to the study. It shoulddiedhthat the researcher is female and
served as a rural high school principal in the Madifor a period of five years. Having
experienced many of the situations described bypé#ntcipants, the researcher tried to
listen carefully and with an open mind to the dgdimms and feelings expressed by the
participants instead of dismissing the uniquenés$isese expressions because of the
similarity to her own experiences.

The presence of the researcher as a represergéiMarge urban university may
also have influenced the responses of the partitspdt is possible that the participants
may have felt some inhibition in sharing certaip&xences or using certain language
that did not meet a standard they assumed was texpey the researcher. The
participants may have wanted to maintain an imhgeshowed them to be as capable
and knowledgeable as principals in other settipggjcularly urban settings.

Summary

A phenomenological qualitative study was conduttedescribe the experiences
of female high school principals leading rural hggthools in the Midwest. Female
leadership of high schools has been studied prshljpbut a focus on female high school
principals in rural school districts in Midwest atiebir lived experiences and leadership
styles has not been explored specifically. Infdramagleaned from this study may add
to the research base as well as inform distriée$talders and decisionmakers about the

female perspective of leadership. Data were ca@tetiirough participant interviews and
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were coded by theme and analyzed. Participantsgedvriangulation analysis by
reviewing the findings and the researcher’s analy§lonfidentiality was maintained
through the use of participant pseudonyms and $tyiceng any personally identifiable
information in the final published document.

Chapter 4 provides a presentation of the spettidmes that emerged from the
study interviews. These themes include the infteeof the rural community on the
principals’ leadership experience, the influencge&fider on their leadership experiences,

and the principals’ descriptions of their leadgpsstyles.
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Chapter 4
Data Analysis

Through a series of four hour-long interviews withr female high school
principals in four rural Midwestern public schoasticts, data were collected and
analyzed to determine the principals’ perceptidrk)ahe influence that the rural
community has on their leadership experience; &) tiecognition of the influence of
their gender on their experiences as high schaotipals and 3) their predominant
leadership style. This chapter begins with aroghiction of each participant and an
explanation of the grade structure of the schoellshds, the community in which her
school is located and her journey to the high skpoocipalship. The chapter then
describes the themes that appeared from the ietesvithe rural community’s influence
on the high school principal, gender impact, aredléadership style utilized by the
principal. The theme of rural community influengil be further defined through the
principals’ perspectives on their support netwotkejr communities’ expectations of the
role of the high school principal, and traditiomslahange. The theme of gender impact
presents examples of sex role stereotyping. Finthleyleadership style theme is
illustrated through communication and change, boltation, instruction-focused
decisionmaking and care-focused decisionmaking.

Participants

According to the Department of Public Instructmfra specific Midwestern state

(2012), during the 2011-12 academic year, there&Brrural high schools led by

females. Of these, only ten high schools wereigargd to include only grades 9-12.
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The other 15 female principals served as principasmiddle school or elementary
school in addition to their high school positions.
Andrea
Having been born, raised, and attended schookimutal community she
currently serves as high school principal, Ande€ayears old, referred to herself as “the
hometown girl” during her interview. Her road teethigh school principalship did not
begin until after she married, had three sons,dmuttled that working in the office of a
local dairy did not meet her need for self-actwlan. She completed her undergraduate
degree as a part-time student at a nearby uniyersir her, timing and the needs of her
family coalesced to create a scenario that wasrdgaous to beginning her educational
career:
An opportunity came, actually within the distrittten, while | was student-
teaching: a part-time position teaching in thehrsghool English department.
That fit my aspirations perfectly at the time besmmy kids were young. So |
had the position for several years, and then anatiileague within the
department wanted to switch jobs to part-time s she had more flexibility to
run her new bookstore. So that’s when | becamidifog in the English
department.
Andrea continued teaching high school English fbiy2ars while, at times, pursuing an
administrative degree at the urging of her malegyial. She emphasized that she had
not really considered pursuing an administrativgree when she first started earning
additional credits, but her principal’s urging mduo think twice especially because the

leadership program fit her family’s lifestyle aneeauls:
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At that time, | was just getting credits and naligapplying them to a degree per
se. | did, then, go after the administrative lieerthrough the educational
leadership program. | could pick and choose whstructional site | attended,
when | attended, and the number of courses | taokhat order. So choosing
that program was really family driven, to be vepnhst. Also, at that point the

DPI (Department of Public Instruction) was planning change licensing

requirements, so | did push to finish the degree.

Andrea credited her male principal for encouradieg to pursue administration
when she was taking courses to meet her teackesling renewals. She later completed
her administrative practicum under this principabhe also noted that she received
mentoring from a variety of administrators withierkdistrict as she made the journey to
the principalship:

The mentoring had just a lot of informal conversasi. Our district has had

frequent administrative turnover. | can countleaist while | was teaching, five

different principals that | had in a short amourit tome, several different

curriculum directors, and three different supemndients. Every other year there
was a major administrative change. When | wasntpkcourses in an

administrative program, | would connect with vagsoadministrators that | had
worked with for guidance. | did my practicums withe principal and the

curriculum director.

Fate and timing, not career planning, brought A&ado education and later the
principalship. The flexibility of her undergradaand graduate programs supported her

expressed need to put her family’s welfare firstr Frst administrative position was
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assistant principal/activities director in the scthahere she was teaching. She served in
that position for five years until she was appanpeincipal when the principal left to
take a new position elsewhere.

Andrea was promoted to her position directly bytlbard of education when the
previous principal, who was female, left for proroatin a different district. Andrea had
been the assistant principal/athletic directormpioataking on the duties of principal:

The board was very kind to me because when thedalgbol principal that |

worked with took on another position and the higha®l! principalship became

available, they certainly could have posted the jbistead, | assumed the

position. | did not have to apply for the positiondon’t think there was a

perception by our board or the administration théegmale couldn’t do the job

because my predecessor was a female.
Andrea, however, felt that if she had not been riewoh directly by the board to the
position, she might not have been hired for thetjposbecause she was “within the
community and having close ties, and if the disigdooking for new, fresh ideas that
may not come from the girl who’s been the local within the community the whole
while.”

Andrea leads the only high school in her rurabstiistrict. Her student
population in the fall of 2012 stood at 375 studantgrades nine through twelve.
Although the high school population has been laimgg@ast years, nearer to 400 students,
Andrea noted that a large group of sixth gradezscarrently in the pipeline. As is
typical in most Midwestern rural school districég)drea’s students reside on family

farms or in small villages within the school distis boundaries.
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Andrea described her community as rural and aduial but added that the
influence of the agricultural community on the hgghool was lessening as the nature of
agriculture changes in the area:

| do believe that a lot of school functions weréenofplanned around the farmer.

For example, parent conferences needed to exteadb&rause we needed to

make sure that those who milk the cows were abletoe to conferences after

milking. The district had the mindset that it wak rural, rurally based and
needed to accommodate a farming schedule. | d& that is starting to transition
because we don’t have as many sole family farmsatlgawithin our district as in
the past. Many are becoming large industrial farms
Although the nature of the farming tradition haamfped within the geographic borders
of the school district, Andrea did note that matudents earn money working part-time
in the agricultural industry and in businessesteeldo agriculture. She did admit that
because of the rural high school setting, “the esthecomes, sort of, the entertainment,
if I can call it that, for the weekend.” She exptd that during basketball season, the
gym is filled with spectators watching the bask#étteam play regardless of the quality
of the play of the home team or the opposing tedire spectators include parents and
students but also grandparents and community memides do not have children either
on the team or in the school. This type of commywsupport translates into a
commitment by community members to volunteer thigie and their money to support
sports, clubs, and activities in the school. Alio this community support can be
perceived as positive; at times, community suppbttaditions can create problems for

the high school principal.
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Barb

Married, 50 years old, and the mother of one adalighter, Barb grew up in
Northeastern Wisconsin. Before taking her firshadstrative position, she taught high
school chemistry, molecular biology, and physicaksce for eleven years. Her first
career choice, however, was nursing. Living nearagor university, she had considered
enhancing her LPN certification by completing an &gree:

| was a nurse and there was a time in my life wheras either going back to

school to finish my RN or continue with my teachingcouldn’t find a position

when | moved to a city with a large university; dears were a dime a dozen
around that area. It just so happened that rigfdrb | signed up to begin my RN
degree, | got a call from an area school distridthey knew | was a science
teacher waiting to get in, so that is where the neally split.
She admitted to often wondering where she woulddwe if that call had never come but
readily identifies herself as first and foremogeacher. “In my heart, | am always an
educator. What | like most is when you're a teackheu’'re helping someone feel better
and grow.”

Before sitting in the high school principal’s chd@arb worked at the Department
of Public Instruction overseeing the design of sceequestions for the state graduation
test and then served in an area school distritteadirector of assessment and research.
With her husband living on the east side of theestiaad she on the west side of the state,
she joined her husband when her daughter gradtratachigh school. She became an
associate high school principal in a suburbanidtstiear the state’s largest metropolitan

area:
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What made me go into administration? | always avagstems thinker, seeing
things from the bigger principles. As a teachelidla lot of staff development
and implemented a lot of best practices. | negally was a sit-back type of
person. | also saw where some of the practiceadministrative level were
not effective, and it frustrated me as an educatdhile | thoroughly enjoyed
teaching students, | also knew that | do have langdor organizing and initiating
collaborative work. However, | never thought abloeithg a principal until | had

a lot of experience under my belt. Because obfathy experiences, | am the

kind of principal | am today. | find it very suiping when some of these young

people who've only been teaching two, three or figars at most want to be a

principal. They may be able to fill the role, Itkiére’s a big difference between

being effective and filling a role.

Although Barb had no specific career plan to ewvalhy become a high school
principal, she clearly recognized and believed thahy years of teaching and leadership
experience were necessary for someone to perfanokheffectively.

Barb’s experience with mentors was slightly diéierfrom that of Andrea
because Barb had access to mentors in all of thedvpositions she held throughout her
career. The mentoring she received, however, waprovided through a formal
process. She noted that her mentors had been preateiy female:

| was mentored in lots of different capacities heseaeach unique position | had

provided a different mentorship. When | oversasci@nce curriculum project as

a teacher, my district director of instruction heglpme learn how to collaborate

with the people around me and bring people together team. When | worked
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for the DPI, | was working with administrators, ahey helped me understand
the politics of things. When | worked as the dioeof assessment and research,
my supervisor was the director of instruction. &wk me under her wing and
showed me different things. Each of these expeegrnwhile it wasn’t a formal
mentorship, blessed me with people who felt it wasessary to share their
experiences and give me a greater opportunity parecxk and define my role,
learn, and grow.
In her principal position, Barb mentors her facuttgmbers in the same way. She helps
them to move beyond their previously defined roles.

BecauseéBarb had not considered searching for a high sgaotipalship, her
application for her current job was the result eing asked to apply for the position. A
colleague who was a member of the district adnratiste team contacted her to urge her
to apply:

I'll be honest; when | was recruited for this pasit | did not apply for it initially.

Someone called and said | want you to apply. Thenkl was kind of interested

in the job, but | really didn’t have my resume iingot called, and they said the

position is going to be closing in a week; and w&ag your resume isn’t among
our applicants. We want you to put your resume felt pretty good about that.

At the time Barb applied for the position, she paeviously taught, worked for
the DPI, been a district-level director of assesgraad research, and an assistant high
school principal for a suburban school distriche $lid not feel that she had faced any
gender based barriers to accessing the principaldhowever, she did share that when

she took the job, she was concerned that her faciéff and the community would
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believe that she was “given” the job because othlnsband’s position and influence in
the geographic area as the president of a locélgge®ndary institution:

So when | got the job, people felt that she gotjdibebecause of her husband, or

she got the job because of whatever. So | didaveha lot of credibility even

though | had demonstrated it in the resume andanrterview. After about eight
months, they started to see that it wasn’t abowt iknew; | had what it took to
be a leader.

She admitted, though, that her husband’s influeoegd have been an advantage
to her access to the position:

Part of me believes that the networking that | hasevell as my husband had,

they knew that, if they got me here, my husbandld/dme@ more committed to

stay in this part of the state. It's an interggttynamic. So, | think | did have an
advantage.

Barb leads a “unified” high school which draws d&nts from multiple K-8
districts within the high school attendance arear. $tudent population in the fall of 2012
totaled 1134 students in grades nine through twelilee parents of her students either
worked on small hobby farms or in industrial mamtfiaing positions in nearby
metropolitan areas:

This is a bedroom community. It's not like a aiytown where you have the

school at the center of local housing with a dowmto It has a few shops here

and there, but mostly rural, native rural addresdéany of my students’ parents

are graduates of our high school. So they stalyggrcommunity to live. So it's a

very close knit community.
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Leading a unified high school was a unique expeerdor Barb at first because
she did not quite understand the governance pracesdistrict with one school
building:

It's an interesting dynamic when you are a “oneosthschool district, and you

have a superintendent. At first, | thought he Wasthe superintendent of the

high school. If he was the superintendent of ilgd Bchool, what am | doing

here as the principal? So | was a little featfalttl would be micromanaged

because of that dynamic.

Barb realized that her fear was unfounded becagissuperintendent is good “at not
overstepping his boundaries.”

Whether male or female, the high school principgilthe very nature of the job,
faces long hours and a heavy level of stress. divbe study participants mentioned this
negative aspect of the position and its effecthamt; Barb was one of these participants.
Although Barb is satisfied with her job, she stateat she definitely plans to retire at age
55 and never return to education again:

It's a fourteen hour a day job, and if you beli®tkerwise, you're kidding

yourself. Now there are people out there that niakéen hour day or an eight

hour day job; | don’t know how they can get th&ihgol to the excellence and
standards that’s expected of a public high sch@aling that and building
collaboration—I have a phenomenal school with gsegport—it still takes me

minimally twelve hours a day. I'm exhausted.
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Connie

The youngest of the four participants at age 8&rded, and having no children,
Connie spent nine years teaching high school Bmglisaching cross country, serving as
prom advisor and participating “on a million comtads.” In December 2011, she
successfully defended her doctoral dissertatiorfterAeaving the classroom, Connie
served as an assistant principal:

The administrative position | think was intriguitgyme because it was broader in

scope. | think I struggled a little bit with beiegnfined to the classroom at times

and that's why | did get involved in a lot of thengecause | liked the wider set of
eyes that you got to look at things through.

Her desire to pursue an administrative degreeldpgd over time and through
conversations with her building administrators were very supportive. As an assistant
high school principal, Connie observed the leadprstyles of two high school principals
whose leadership styles were vastly different. ri@mrredited one of the two principals
with preparing her to become an effective high stipoincipal:

| think part of what prepared me in only that thyear window was the second

principal who | worked for; he was very willing ket me do anything | wanted

almost. Knowing that | wanted to be a principa&,ahso took his approach with
me that it was his job to kind of prepare me. Amat’'s something I think I've

kept as I've worked with my two assistant princgal

Timing and circumstance played a key in her abtlitget her first administrative

position as an assistant principal in the buildiigere she had been teaching:
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The timing was good in that an assistant princggening was available just as |
finished my degree. So | interviewed for that avas offered the position. |
operated under two different principals, two verifjetlent styles and approaches.
| learned lots.

When Connie did eventually apply for a high schohcipal position, it was at
the urging of others. She had no desire to lebgeassistant principal post because she
really loved it and the school she was working in:

| loved being an assistant principal where | wiadidn’t have any desire to leave.

The year that | accepted the position here, | didpply for any other job. |

wasn’t looking. People were telling me that yoallyeshould do that. | basically

said well, whatever, | don't really care. | intewed twice, and they called me
the next day and offered me the job.

Connie’s high school houses grades nine throughveywand the fall 2012 student
population totaled 860 students. The student @djoum became more diverse in recent
years; however, many students’ parents graduabed tine high school their children

currently attend:

| have about 12% Latino/Hispanic in my building andmall percentage of other
minorities. | would say probably a good portionoof kids are just run-of- the-
mill middle class. A lot of their parents grew li@re, went away to college or to
get some additional training, and then returneé bed stay in the community. A
lot do blue collar work. We have a lot of commutamilies. Because of our
community’s location, we do have a number of fagsilihat choose to live here

and commute to larger cities for work.
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Connie did note that there are some familiesistiblved directly in agriculture as
owners of family farms that have been the propeftye family for generations.

Connie has been in her position for six yearynher job, and even though she
has certification as a superintendent does nottpldeave the high school principalship
for some years. She did agree with Barb’s percapghat the position is extremely time
consuming:

| love being a high school principal. But my predol with it is that it is so time

consuming. | hate to say it, but | probably faisgdny marriage because of my

job. I don’t have kids, but I do want kids. | doknow how people do it [the

job] who have all those things. | mean I love whab. | love being around kids,

being in classrooms, and the challenge of movinggthforward.

She estimated that she rarely leaves her offiaé uG0 or 8:00 most nights; and if there
IS a game or activity on a particular evening, stag not leave until 10:00 pm or later,
returning to her office by 7:00 the following mangi Although she has two assistant
principals with whom she shares supervisory dubety males with young families, she
said that often she takes the night duties sctitiegtcan be home with their wives and

children.

Darlene

Darlene was born and raised in lowa and earneddramistrative degree at
Western lllinois University. At age 47, she is neat and the mother of two elementary
school-aged children. During her teaching carg®ee,taught business education to
seventh — twelfth graders. In total, she has hdidinistrative positions for 15 years,

returning for two years to the classroom befor@te@ng an administrative position:
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| finished my degree, and my first administrativesipion was dean of students. |

enjoyed it but missed teaching. | went back todlassroom for two years. In the

second year of that | was given the chance to betaes director. | fell in love
with that position. Later, | was able to becomivées director/assistant
principal, and | filled that role for eight yearg/hen my principal left the district,
| moved into that position.

She applied for her current position because shé¢hiat the community and the
school district “was a good place where | couldngenmd flourish and be challenged and
successful at the same time.” Unlike the othezdlstudy participants, Darlene knew she
wanted to be an administrator very early in heeegrso she began her administrative
degree program three months into her first teacjuhg

| hold a firm belief that it's my duty to be a sant-leader. | realized this during

my undergrad years because | slide naturally eddérship positions whether it's

in athletics, in the classroom or any other sitwratiSo, | started my graduate
program three months into my first teaching job.

Having made the decision that she was destinedrie in a leadership position,
she did credit a male principal for encouragingtbasontinue to pursue administrative
positions. Darlene identified the high school pipal in the district in which she held
her first administrative position as dean of studes her mentor: “When | was dean of
students, | felt the principal took me under hisgvand taught me a great deal. Even
after | left that district, | remained in contadithvhim.”

Although Darlene did not feel that she faced aawyibrs to accessing her

position, she did say, “I did not necessarily htnasr [board of education] backing when
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| made the move to my current position, but | helvewn them that | have the ability to
do the job.” She added, however, that her relahgnwith the board is “evolving and
becoming more positive.”

Darlene leads the rural high school with the sesalstudent population which in
the fall of 2012 was 257. Her ninth through twelfrade students come from three
communities which Darlene described as evolvingfgariety of economic and social
reasons:

The families in our community are struggling ecomzatty. My building has a

37% free and reduced lunch rate. The largest kEmgloyer formerly had a lot of

management positions and that’s very much charméattory type positions—

far more blue collar than white collar employe®ge have a large portion of
retirees and the elderly, but we are gaining moreng families who want to have
their small children attend school in a smaller oamity. A lot of young

families want to get away from large metropolitaess located near us.

Agriculture still plays a part in the lives of seraf Darlene’s students’ families.
She expressed concern about the impact of agnmeuttu her students:

| don’t know if all of my rural community priorites education. So, I'm trying to

hold true to my own beliefs and at the same tingeustand their need to have

their children be home working on the farm. Somes the needs of the
agricultural community come before the needs ofetthécational community.

The number of females who applied for these ppaigpositions was not
investigated in this study; however, past reseauggests that females were hired for

high school principalships at a lower rate thanasalSome research, especially the work
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of Blount (1998), Coleman (2005) and Ayman and Kd#&2010) suggested that
females have been denied access to these posdiased on their gender. Of the four
principals interviewed, all felt that they had eljaecess to their positions. They did not
report any examples of barriers to their abilityatzess their positions. Table 4.1
provides a summary of the participants’ backgrouants experiences.

Table 4.1 Summary of Participant Demographics

Age Marital Children Teaching Content Prior Adm. Current
Status Experience Area Experience Position
Andrea 50 Married 29, 26, 21 years English 5 years 2 yeals
23
Barb 50 Married 22 11 years Chemistnt0 years 3 years
Biology
Physical
Science
Connie 38 Divorced None 9 years English 3 years 6 years
Darlene 47 Married 10,4 10 years Businessl13 years 2 years
Education

Rural Community Influence

The themes that emerged in the participants’ contsrebout the rural
community’s influence on their jobs included théséance and quality of their support
networks and the principal’s role within the rucammunity. All four participants agreed
that their communities generally supported highliguaducation, favored established
school traditions, and expected students to béetldairly. Describing their
communities as rural, all of the principals alsatetl that their communities were
conservative and favored the status quo; changieimanagement of the high school or
traditions related to extracurricular events wefteromet with opposition from
community members. Nevertheless, all of the ppals believed that community

members valued the education their students reteivthe high school when that
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education was seen as readily applicable to thedests’ future success in post-
secondary education or in the job market.
Support Networks

None of the principals experienced a formal mengpprocess when they entered
the high school principalship; however, each wds abdescribe colleagues who support
them currently on an informal basis. Although afl the principals said that they
participated in regular meetings with principalgheir geographic areas, the majority of
these groups were comprised of male principals. ®fmbe principals in the study noted
that they felt initially inhibited to verbally pactpate in the meetings because all of the
other members of the group were male.

Andrea described receiving support from variousiadtrators through multiple
informal conversations:

As an assistant principal, | observed the printahe management, and we

spoke informally about different building concearsd issues. Until you truly

live the position, you really don't get it.

Andrea continues to use the administrative teamsmsunding board, and she also found
that her superintendent was approachable, a gsiihér, and supportive.

Another source of support for Andrea comes thramghthly meetings with the
principals of high schools within her athletic cerégnce. She is the only female principal
among the ten schools represented. Having beemthledic director previously, she was
comfortable contributing to the group discussiom&mwthe topic was sports; however,
she tended to say less about other topics. Shétadrto “teasing” the male members

when they neglected to acknowledge that there Wesale in the group:
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Our last email from the group was addressed tol&®en and that was it. So |
sent a correction back adding “and Lady.” | thiagt year | was not very vocal in
the group because | was new, and | wanted to @estaed watch the group
dynamic. Last year there was a focus going on spthrts, and | was
knowledgeable because | had been an athletic diteantd | knew what was
going on. At that time, | spoke up. So, this yimmy are accepting of my
opinion.

Similarly, Barb meets with high school principaisher athletic conference
monthly to discuss multiple and mutual areas otteom issues. The group consists of
two females and six males. Barb leads the meetimgyear, a task that rotates
alphabetically among the group annually. Barbrditildescribe any tactics she needed to
employ, because of her gender, to participate §guath the males in the group.

Connie noted that she still kept in touch with phiecipal who mentored her prior
to her taking on the high school principalship, lu¢ added that she also speaks with
principals in her athletic conference. She esedhat she spoke with two of them
nearly every two weeks and sometimes more frequethe did not feel that they were
her mentors, but just “strong” colleagues she @aistho supplied a fresh set of eyes to
look at issues with which she struggled. The ppials in her conference meet once
monthly, and the group is composed of eight membé&vgo are female, and the second
female was added to the group during the 2011-h@dgear. Connie stated that she is
more comfortable speaking at the meetings now shanwas initially:

I'm pretty bold as it is, | think. So let me gitleat disclaimer, but with that said,

it's a loud group of building leaders who have sg@ersonalities.
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Comparatively, there’s no way I'm even close. $a get your point across, and
you're heard in other ways. So it’s just your aggmh and your strategy. | know
that how | approach a topic isn’t to get louderéaese | can’t get louder than six

men; | just can’t. But | can use other approacH#&stasing it in the form of a

guestion or lowering my voice or when all of a seidhere is a pause | say,

“Have we thought about this?”

Connie and Andrea both experienced a feeling bfjnde fitting into the
predominately male membership of their respectorderence principal group meetings.
To compensate, they both created strategies to thakevoices heard.

Darlene commented that in her current positiorieél | did receive guidance
from a former district administrator that is retirand still in the community.”
Additionally, although Darlene attends monthly niregs with the high school principals
in her athletic conference, she felt that, at presshe had closer relationships with the
principals she knew from her previous athletic eoafce:

We've moved conferences. | have a longer relahipn@ith my previous

conference principals. | just have not networkedy current conference as

much. So, | do definitely have mentoring relatiaps locally.

In summary, all four principals agreed that thayg heen mentored by female and
male administrators informally before becoming hsghool principals and in their
current positions. None of the principals partted in formal mentoring programs
specifically designed by their district or any medional organizations. All of the
principals mentioned that they attended regulachesluled meetings with high school

principals from districts in their athletic confae. Two of the principals described a
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need to develop specific strategies to be incliepdilly in the predominately male
membership of those conference groups.
Role Model and Visibility

All of the principals stated that their communiteegected them to be visible at
school and in the community whether they residethécommunity or not. This
visibility meant that the principals were esseliabn the job” at all times, serving as
role models. As role models, the principals reslithat their behaviors and the
behaviors of their family members needed to mezettpectations of community
members and fit the professional role of high stipoimcipal.

Andrea was born and raised in the community thatserves; however, she did
not choose to live in the community as an adulie &id strongly state that she must
maintain a certain level of decorum when she thencommunity:

Definitely a role model . . . careful of what | sayhat | do. | certainly want it

known that the school district leadership supptirtsscommunity. So, yes, | will

be at the community picnic serving food, I'll gottee gas station to put gas in my
car, and I'll visit the local stores. I'm okay shiomy up there in jeans, but at the
same time, | don’t think | should be schleppy-lowki | don’t think | should be
sitting in the bars and overindulging. | just thihat | am a role model for the
community and the students. You don’t ever ggusbseparate yourself from the
job. I've talked about that with my family. Nowynson has returned from
college and is living at home, and some of hiseg®lbehaviors, like sitting in

local bars, reflects on me as the principal. ltd&h him what to do, but he
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recognizes that his behavior could be negativen@in my position. We need to

respect the position and the role we play.

In a small rural community, it is difficult for éhprincipal and her family
members to hide from public view even when sheots'on the job.” There is also an
expectation that the principal should participateammunity events and organizations:

| think the expectation is that | am a visible soiger of co-curricular activities.

So, yes, I'm very visible at the home football ganaed the home activities. I'll

go and support our teams at tournaments. Althewgyhave a local Lion’s Club,

| didn’t join because | don't physically have enbugne to do that. | will attend
the club’s fundraising events. I'm not a membethef local church because my
family and | attend a different one; but if the commity church has a bake sale,

I'll stop in and buy something.

Feeling that “how the school operates sits on houklers,” Barb explained that
because she is the first person to receive commatmicfrom the community about
issues at the high school, she recognized thaolens perceived by the community is
that she is the person most responsible for whapdras at the high school on a daily
basis. Unlike Andrea, Barb is not originally fradhe community she serves. She also
does not live in the community but does do thimgthe community on occasion. When
in the community, she feels that she is being wadadnd judged by community
members:

| live outside the community, but when | am doihgngs in the local community

| feel all eyes are on me. | love going to rummsales and flea markets; it's just

kind of fun. We have a cabin up north and a Iairaks I'll just go look for
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things to throw in the cabin or whatever. | dadotthat around here, even though

there are a lot of cool little places because Il ffdave an image to maintain.
Barb clarified that being a professional educatas fike being in other professions like
medicine or law; these professionals aren’t seearamage sales.

Barb’s perception of appropriate behavior for af@gsional educator may not be
the community’s perception; nonetheless, Barb @dted the expectation that in the
community she is a role model. Moreover, sheashiiman representation of the high
school experience:

| think as much as | don't like it, | think the eol play in the community is how

this school operates sits on my shoulders. Eveuagin | have a district

administrator and a director of instruction, théttwm line is the experience a

student has here sits on my shoulders. The contynsges me as having the

answers for everything, so | get the call firsgukss I'm viewed as the one
person in charge of every high school studentséggpces while in the building
and the experiences of community members whendbee into the school for
various programs.

Connie saw herself fulfilling multiple roles agthigh school principal.
According to Connie, the high school principalsisig highly political position; and the
principal serves as the spokesperson for her Imgidi

You are a public relations person. People donivkithe good things that are

going on in your building unless we are finding wag get that out in our

community and toot our own horn so to speak. lamsource in the community,

so | am constantly making connections. I'm kindhat figure in the community
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too that is service-minded and giving back to tbemunity. As high school

principal, you don’t go anywhere without being rgouized as the high school

principal, whether you like it or not. | could eKohl's, and someone will say
hello to me; | respond out of courtesy because kimeyv me as the position but
not as a person.

Connie is a member of the local Rotary Club amdldical fund board.
Participating in these groups adds considerable tovher workday, but it also gives her
the opportunity to show her commitment to the comityutand membership becomes a
way for her to network. There are, however, carédpectations of Connie’s behavior
when she is in public:

When I'm out in the community, | act and behave like principal. Because |

don't live in the community, when I'm home, | cao ® the store and not worry

about do | have make-up on, is my hair done, anedsked well enough? If |

lived in the community, | would have to worry abalitthose things just to go out

to the store.

Connie echoed the feelings of Andrea and Barblibatg the high school
principal required that she maintain a level offpssionalism in her attire and behavior
when in the community but not on duty. All statddhugh, that this expectation was
never explicitly directed to them by community mearsh

Unlike Andrea, Barb, and Connie, Darlene liveth& community she serves, and
her children attend school in the community. Sihe the other study participants all

recognized that serving as a role model in the camity was part of their jobs. Darlene
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felt that her community expected her to be protesaiat all times and to serve as a
resource for multiple stakeholder groups:

| think | am a representative of the school andféicalty. | think | am a resource

for parents, businesses and law enforcement.idugethat there’s an expectation

of my being professional all the time, taking prideny appearance, being seen
at community events, being seen at church, beitigeaio my church, being seen
at community functions and supporting my communityn expected to be the
leader in the minds of the community and take osimerof everything that
happens in my building.

Because Darlene lives in the community, she @tede expectations, such as
membership in a local church, that were not mestildoy the other participants who may
participate in churches or community activitieshe communities in which they actually
reside.

Tradition and Change

The principals clearly recognized that traditiostablished by the community
over a period of years had an impact on how thegaeded when those traditions
needed to be changed. The principals presentsiljd® changes to the public slowly
and had to build a high level of credibility withet public before changes could be
accomplished.

When asked by the researcher whether communitititnasl had ever clashed
with a decision she had to implement, Andrea redpdn

The high school softball team was playing their ganm the village park adjacent

to our campus. Some of our parents were bringodecs of beer to these high
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school sponsored games. That was really frusgdto me]. Why did they think

that was okay? But [to them] it was okay becabhaeis what they do at that site

[the village park] normally. So we just neededrtake it clear to our parents that

it's not acceptable . . . this is a high schoolrtvel hey just thought it was okay,

the cultural acceptance of having a drink at thié.p&o that was difficult, but we

needed to make it clear to our parents that ronit acceptable.
Andrea recognized that the community allowed altebasumption at the local village
park; nevertheless, she was personally frustré@these parents were unable to
recognize that the village park became a schobhgeduring school sponsored softball
games. The parents did comply with the schooljsiest to abstain from alcohol
consumption, but Andrea had to respect the comyiarifadition and communicate that
drinking in the park was not wrong, in general, bty unacceptable in the specific
school setting. “I laid it out logically, and atst the parents were taken aback; but, then,
they did accept it.”

When attempting to make changes in the high s¢lBasb said that “strong
communication—thorough and consistent” was necgg¢earthange traditions. She also
commented that the staff and community need toaicpants throughout the process
of planning and implementing the change. She dideel that the traditions and values
of the community had negatively impacted her wHenrseeded to make decisions:

| think what makes this a great place to be foram@an administrator is that the

values that this community has and the expectattuaommunity has is what |

value in terms of education. We maintained higimgards while sustaining

traditions, so all of my decisions were things te#med to be aligned to the
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community as a whole. In fact, we made some sgamt changes to our grading

system, and the key was bringing people alongamtiocess.

Including community stakeholders in decision-makamgl sustaining traditional
educational goals valued by the community, Barbldees able to implement changes in
her building.

Connie described her community as rural and i@asit. Many families have
lived in the area for multiple generations and mahlyer students’ parents attended the
high school. Having attended the high school, nzargnts prefer to keep traditions in
the high school as they knew them. Connie alsoncemted that the school board, like
the community, has a long history of maintaining $tatus quo:

We have school board members who have served éntywplus years. There is

a tremendous amount of history there that you wahbnor and at the same time

you want to work to shift the thinking to take g Istep forward. How do you do

that without offending?

Connie stated that she had learned to proposeebda tradition by creating
credibility with community members through ongot@mmunication before attempting
to challenge the tradition:

If I ever challenge those really strong traditionsieed to make sure | have that

credibility with the community to build an undensting of okay here’s why

we’re doing it [making the change] because othexwihink that it can really
backfire on you.

One of the changes Connie attempted to accomphlshto change the rule

governing male membership on the homecoming catditionally only members of
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the football team could be considered for court ipership. Knowing that the
community valued this tradition, Connie stated thiathink those things [community
traditions] that as a leader you probably haveti lat from that political lens and that
causes me to maybe take a different type of appraéb it because of the context I'm
in.” She, therefore, talked informally with theotball players and members of the other
male sports teams to consider changing the tradii@oming years instead of
presenting the change to the community at lardee d&d note, however, “In my previous
district, | would not have had to have done alt.tHawould not have been nearly the
political issue there that it is in this district.”

When reflecting on her early years as the higlostcprincipal, Connie suggested
that in retrospect she probably did not considerttaditions of the community enough
when trying to make changes:

| think early on, | was a little too progressivEhis is a very traditional

community; | mean very traditional. So my ideagqfiity and social justice

were not easy for some people to accept. Speatimlation was very traditional

here. It didn’t matter if you were a student wafhecial needs; you were put away
in some little classroom with other special edwrastudents. When | changed
that policy right before the school year ever sgrthings blew up. | look back
and | think | should have done that a little diffietly.

Now Connie is more likely to bring together reprgséives from multiple stakeholder

groups to consider the positives and negativesaiimy change.
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Referring to her attempts at changing traditiof'sasnewhat of a tightrope,”
Darlene struggled with the community’s traditiomedws on discipline when she decided
to implement a new discipline system, Positive B@rantervention System (PBIS):

| at times have difficulty convincing parents tihay decisions regarding

discipline are the most appropriate. Some of teginsupport more of the eye-

for- an- eye, tooth- for- a- tooth type of thingfind myself arguing that type of
mentality at times. So, our move to PBIS requistedo do some fieldwork with
the implementation of that framework. We had teeheonversations with the
parents and share that the old way of doing thiagn't effective. We reached
out to those who we knew would support us.
Using effective communication and including stakdbos in decision-making became a
strategy that Darlene employed to bypass the toadit views of the community and
implement a program that benefits students oves.tim
Gender Impact

Research conducted by Blount (1998), Eckman (2G0%) Wallin (2005) showed
that historically females have held fewer high sshaincipalships than males. Blount
contended that those facts were the result ofidigtation and an acceptance by school
boards of a stereotypical perspective of the chianatics of high school principals:
male, large in stature, autocratic leadership st leme researchers have proposed that
females generally fail to gain access to the hatosl principalship because they do not
meet that stereotypical ideal. Among the partictpan this study, however, none felt
that their access to the high school principal$laig been limited due to their gender.

Nevertheless, three of the four principals repoti@es when they felt they had been
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treated differently than a male high school pria€iywould have been treated. Two of the
four agreed that having a venue and the time td me other female principals of rural
high schools would be advantageous to them onsopal and professional level.

Sex Role Stereotypes

Andrea, having been appointed to her positiondrysikhool board, did not feel
any discrimination in accessing the position dukdogender. She did admit, though,
that a female was effective in the position preslguand the school board “recognized
that the leadership was in place and was workilmgthat sense, the school board did not
consider her appointment a risk because she waadertating that her “family’s first,”
she did not have any plans to leave her positicalee she liked it; it fit the needs of her
husband, children and extended family.

Similar to Andrea, Barb did not feel that her gemiehhibited her ability to access
the high school principalship. However, she vdeady stated that because her husband
was prominent in the community, she felt that mpegple perceived that the “job was
handed to me because of my husband.” She saiddhiag the first six months in the
position, she had to prove that she was hired Isecatiwho she was and the skills she
possessed.

Facing no particular limits to earning the positaf high school principal, Connie
was encouraged to apply for the position by heleagues, successfully navigated the
interview process and was hired. She did concedester that her age and stature
presented some problems for her when she firstdo®kob. Following an “older
gentleman who had been here forever,” and who bad a very traditional management

style, she was quite different:
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I'm five foot six. I'm blonde. I'm a fairly, comgrably pretty young woman. |

was thirty-two when | accepted the job. I thinktabse really, there was a

mindset maybe, or there were barriers whetherlizeghit or not that | had to

overcome to get to this point.
She felt she overcame those barriers by buildinst tnd credibility with her faculty and
the community.

Darlene applied for her job and went through addad interview process to
access her job. Although she did not feel any gerelated barriers during the process,
she freely admitted that the school board did nppsrt her hiring based on her skill set.
She, however, now has the support of her schootdmssed on her successful job
performance.

Andrea felt that “there’s a distinction made wiyewn’'re a female.” She went on
to explain a conversation she had with a male stafihber regarding a group of male
students misbehaving in the cafeteria:

One of the male teaching staff members came andioned that he thought it

was perhaps because of the female principal tmaé s our students were acting

differently. He said that he told them they wecgray like jerks and if they had a

male principal they wouldn’t be doing this. It Hgalid get me thinking about

that like why, why would they act differently withmale, I'm not sure. | guess |
really don’t think about. | didn’t ask him to exgamore on it [his comments]. |
just sort of shrugged my shoulders.

In this situation, Andrea recognized the influehee gender had on the students, their

behavior and the perceptions of the male teacher.
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Proud of her accomplishments in leading her bagdd make student-centered
changes through collaboration and capacity-builddayb did say that, at times, her
gender causes some individuals to treat her in Wetsshe believes these individuals
would not treat a male principal. She describethanlent she had with the mother of a
student:

She [the mother] was very bullyish. Maybe she gitshe could kind of push

me around a little bit. 1 don’t know if she wouwgdet that way with a male. |

didn’t allow that to happen [change her decisiamjd she wasn’t really happy
with me.
Although Barb identified the mother’s attempt ttinrmdate her as gender based, in
explaining an incident from her past, she did eobgnize the impact of her gender on
obtaining a job position:

When | was working as the director of assessmeht@search in a certain

district, the director of instruction, who was myuogl friend, decided to step down

from her position. She recommended that I fill pesition. My district
administrator told me that | would be a perfect fihere was, however, another
person in the district who had come to our disfricin the outside and was
director of technology. The district administrag@ve him the director of
instruction position. The district administratotd me that he had wanted to give
me the position but was afraid that | would leawe district in a few years to live
on the east side of the state with my husbandditig€t want to have to replace

me in the position in just a few years, so he gatethe male applicant.
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Barb adamantly stated that her district administiatdecision was not a “sexist thing,”
but was about her being married. The district adstriator’s rationale turned on the sex
role stereotype that married women will leave thans in order to live where their
husband'’s job is located.

Barb further commented that males did not prosdsations in the same way as
females in the leadership arena or when dealinlg stitdents. She had noticed that when
she is talking with and observing male high schpoicipals, “it's more like a sports
mentality; they liken their jobs to being on thetioall field. It's about winning and not
about the process of getting there, but just agetiing there.” Likening the connection
and support of male high school principals withheather to “a good old boys’ club,”
she further commented that she did not hear thésréagoing to this because we’re going
to this” autocratic attitude from female principals

Connie believed that she had been treated diffigréran a male principal would
have been treated when dealing with parents ompdlise issues:

The most glaring times have been in situations wlhéad discipline issues with

children whose parents were movers and shakeneiodmmunity. Their sons or

daughters make poor choices, and the parentsgylarty the men, have been
condescending or even, at times, trying to be itng. My perception is it's
related to my gender.

Connie added that people think that the high schaotipal role should be filled
by an older more experienced male. She gave anm&af what she meant citing it as a

classic:
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I'll get salespeople through here all the time.e Gffice will radio me to come
out, and | can’t tell you how many times I've shakbke salesman’s hand and
they say, “Really, you're the principal?” So tits me that | don't fit the
classic stereotype of what a high school prindipalpposed to be.

Connie was the only participant to interact in sbbeial dynamic used by many
male administrators to network and support eactrotBhe stated that she felt that her
gender and her job conflicted because she washit®t@golf with her male principal
colleagues:

| think you know that you go out, shoot a few hadégolf, have a couple of

beers, and all of a sudden you're talking shoping$get decided, there are lots

of discussions, and there’s camaraderie. | thené Eemale, at times, you get left
out of those social circles. It's a role [high sohprincipalship] that is still for

the most part dominated by a lot of men. If yo@wer going to crack that you

better find a way to fit into that social circle gou can be accepted.
She started golfing two years ago and enjoys izdwver, she admitted that her “primary
interest was probably driven more because of tip@pnity to be on a social level with
my male colleagues,” thus experiencing the cardeatages of her connection with the
male principals.

Darlene claimed that she had not experienced iaugtions or interactions as
high school principal when she felt that she waattrd differently than a male principal
would have been treated. She did, however, agitbethre other principals that females
lead differently than males generally do. “I thimlen are more end focused. In other

words, the end result of the task; whereas, wonaee h tendency to put more thought
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and time into the process and the journey you ntage with your constituents to get to
that point.” Men, she felt, saw the route to thd eesult to be less important.
Female-Focused Professional Conversations

Currently, all of the principals have establishedwes, usually designed based on
their athletic conference membership, which proadepportunity for them to converse
about their experiences and concerns in the higbadgrincipalship. However, because
of the low number of female principals in the resbad districts, the female principals
do not have the experience of conversing on a aedpalsis with female principals of
rural districts throughout their state. If a systeould be designed that would create
greater opportunities for female high school ppats from rural districts to converse on
a consistent basis, the study participants beli¢ved would benefit from such a system.

Andrea saw benefits in being able to speak witlelottomen sharing her role. “I
think it would be cool. If you have common pereeps, common values with others and
then just have a place to touch in.” Although idated with information about
leadership on a regular basis, Andrea noted tha¢ nbit was focused on a female
perspective; being able to participate in convéraat even Twitter or blog, would be an
effective way to share the female perspective.

Barb discusses issues with her district’s direofarurriculum and instruction
who is female and who asked her to apply for tigh lschool principalship. Barb felt
that the director was a good source for a femalspgetive of situations that her male
associate principals could not supply. In oneansé regarding the behavior of a female
student, Barb followed the advice of the directodeciding not to expel the student even

though her associate principals strongly recommaeapulsion. “I definitely saw there
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was a gender difference in the way the guys werkihg at it versus the way we girls
were looking at it.” Barb added that being abl¢alls with female high school principals
would be positive because “we’d bounce ideas ofeath other]. | think females are a
little bit more conversational about issues andueses than guys. | find myself able to
process certain things differently than when | lablprocessing with a male.”

Having other female high school principals in a#tetic conference, Connie is
able to access a female perspective on buildirgdglship on a fairly regular basis. She
noted that “there’s a certain camaraderie and emyghat pervades our experiences.”
Trying to talk with a male colleague about beinggh school principal while being a
wife, mother, and running a household, she thougbtild be difficult and unproductive.
“A male cannot empathize to the degree that a felfmalthe same position] can.”

Darlene felt lucky to have access to female ppalsi in two neighboring districts.
She said that she talked with one of them on alaefasis because she had known her
previously and was comfortable sharing her thougthits her. Darlene did not think she
would patrticipate in a more extensive network ohdéde high school principals in rural
districts; she was satisfied with her current nekivay options.

Leadership Style

The principals described their approach to leade s collaborative and
instruction-focused. Although each principal defircollaboration in her own way,
collaboration included valuing the ideas of theufacmembers and community, listening
to multiple voices, working with stakeholders tv& problems or promote new
programs that were directly connected to improv@agning or instruction and building

capacity among their followers to create leaderfiom within the organization.
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Further, they reported that thorough and ongoirmgraanication with all stakeholder
groups was necessary to create changes to beelns learning. All of the principals
also used the term “nurturing” to describe theprapach to interacting with stakeholders.
One principal used the term “transformational” wldescribing some aspects of her
leadership style; while two of the principals stidt collaboration and nurturing gave
their faculty and staff the ability to continuetiatives without having the principal
present. Additionally, all reported that theyibeéd that because they were female, they
approached leadership in a nurturing or mother+emner. Although not directly
mentioned by the participants, their statementsegmbse their use of care-focused
decisionmaking and elements of relational leadprshi
Communication and Change

Andrea discovered that making changes in a tradlimund rural high school
required ongoing and honest communication withcttramunity to avoid
misunderstandings and reduce opposition to changés status quo. When Andrea
made the decision to change the high school regjstr from onsite to online, she had to
communicate well and educate the parents:

This August was our first time doing all online iggation. Our families were

given the instructions through a mailing. It instied them to practice with an

online tutorial on the school website. Our famildso are computer savvy were

very excited. We had people calling us saying they absolutely loved the new

process. Then on the flip side, we had other fasithat weren't so sure about

what to do. So we still ran an onsite registratiay but held it in the computer
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labs for families who needed help. We had an aitle them to help them

through the process.

Andrea believed that without adequate communicatibh parents and making
accommodations for those parents who needed enew” process might have
caused a negative response from the community.

Having previously worked in large suburban and arbehool districts, Barb was
surprised that her students’ parents wanted ardiffdevel of communication from the
school as compared to parents in the urban dsstrict

When | came here, | realized that we have a sameskenger system that sends

calls out; and when | worked in a more urban schisitict the need to use that

was very rare. It was only used under emergertagtsdins and once in a blue
moon. It just didn’t seem effective. Here we iigegularly because parents
request to be informed and things like that. % tias changed my
communication of things because they do want torbtp of things.

Barb believes that her ability to communicate @ftely on a one-to-one basis
with parents and the community is important to r&@mmunity support of her job
performance:

| return my calls and my emails before | leavedffee for the day. People get

heard. They know that | will call them, get baokhem and listen to them.

Sometimes they don’t agree with what I'm doing, blidve to say to them that |

respectfully disagree with their perspective. émeral, taking time to listen to

their concerns is what's important. They needddeard.
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Barb is confident that the educational goals slppasts are those supported by
her community. Consequently, she does not per@iyeeommunity backlash to
proposed changes as long as she communicatesndalften with stakeholders and is
able to show how the change aligns with community'srall desire to maintain high
standards.

When Connie and her faculty decided to propodeaage to the academic
ranking system traditionally used at the high s¢ho@ more equitable “Laude” system,
she knew that she would have to prepare the comynand the school board through an
extensive use of high quality communication andaxgtion before the system could be
approved:

How do you bring them along in their thought pree=® There are so many

things that have to be considered. | have to glayntiddle ground of we’re not

entirely getting rid of class rank right away. ave to give reassuring words to
the parents and the community. I'm politickingtgp people, to persuade them
that the new way is actually better than the olg.v&, we did focus groups. |
talked with different parent groups. | talked witiiddle school parents because
their kids will be affected by this. | know ourmrintendent has poured a lot of
energy into bringing the school board along on.tM# had a districtwide
grading committee whose members were able to sharethoughts. All of those
things play into getting us to the point at the ehthe month where we’ll
actually make the proposal to the board and as&dton on adopting the new

system.
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Connie’s approach to making a change in the ti@uali class ranking system included
extensive planning, clear and thoughtful commurmcatand a recognition that the value
of the current policy needs to be honored.

As the principal, Darlene communicates openly afteh with parents and other
community members:

They expect me to be approachable, twenty-fourrse¥dey expect good

customer service. They expect me to return tHeanp calls, tell them the whole

story with honesty and openness.
Darlene credits excellent communication with thenownity for the recent passage of a
building referendum to update technical educatamilities in her building.

Rural high school principals are “captives of thavironment,” (Goldring, Huff,
May, & Camburn, 2008, p. 337). They must functigthin the context of the tradition-
bound rural community. The four rural principags\eed the community as change
agents who confronted the dilemma of honoring traalibut still making changes for the
benefit of students by effectively and openly commation with their communities.
Collaboration

Andrea described her leadership style as collglveraShe also commented that
she strove to collaborate with her fellow admimigirs so that they could work in unison
to accomplish goals for the district instead ot gescuring funds or programs for the high
school:

| want to collaborate with all of teachers invol&althat | can do the best for the

school. | also want to collaborate with our studeparents, other administrators

and even within our larger area with conferencea achools and our CESA.
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As an example of this, she said that she supptiteedstablishment of a 4K
program in the elementary building even thoughightirestrict some funds for the high
school budget. Although Andrea labeled this atabokation, it would be more accurate
to describe this as an example of cooperation.

To effectively collaborate, Andrea believes tha snust be a good listener and
consider all options before making a decision. Whsked by the researcher to explain a
situation when she used collaborative leadership spoke about planning and applying
for Carl Perkins funds:

| think of our CTE (Career and Technical Educatidepartment. Our business

education department was solely in charge of thikif®e funding. Our business

ed. teacher received all the money because shdauas all of the paperwork. 1

wasn'’t quite so happy about that because the msimayld be for all of the

vocational departments. So, | somewhat told tHeahthey were all going to
work on the planning and paperwork.

Although Andrea directed her CTE faculty members/ork together to prepare
the application for Perkins funding, her leadershype was authoritarian not
collaborative. In the end, Andrea realized, with input of her FACE (family and
consumer education teachers), that before colléibareould take place, more
information gathering and planning time by eachviaial department in CTE was
needed.

Andrea did concede that at times and in certéauagons, she had to make
decisions without collaborating with anyone. Thdseisions included emergency

situations and discipline issues.
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Unlike Andrea, Barb described her leadership stglénot like one leadership
style.” She alternately identified her style amsformative and collaborative:

| would describe my leadership style as transfoeanh the sense of trying to

bring people together and transform and collabeetisharing the nature of

leadership. But it still needs to have somebodjeustanding the big picture of

things and then getting people underneath of eastponent and kind of assuring

that we’re moving in the right direction.
Barb added that one of her goals was to offer vi@ayker faculty members to grow and
expand beyond their defined roles so that wheritie came for her to leave her
position, the others could continue the work thed been started. Referring to this tactic
as capacity building, Barb also defined it as tfamsative:

| would describe it as the ability to engage othbtsld the capacity of people in

various roles and transform them into a type ofiéeship role. So it’s building

the person’s capacity by motivating them to takeamariety of different things

so that individuals become better than they westeyday. They become

empowered to do things. When you do that, youdmsilstainability because

programs and initiatives aren’t just based on nagiéeship but on this shared

leadership.

Similar to Andrea and Barb, Connie described badérship style as
collaborative and composed of a number of elements:

| think to a large degree | try to be more servaaged from the standpoint it's

my job to facilitate a lot of great things thatgoin the building. 1 do think |

make a strong effort to hear people, hear diffeverdes in the building, and get
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different perspectives, different viewpoints to tioybuild critical mass to move
forward. | think that | recognize when there aneels where you just need to
make a decision and that’s your role as a leattink also part of my leadership
style is to work with folks to set expectations @aodet the bar for those
expectations.
Connie’s definition echoed Barb’s approach to capdilding and Andrea’s focus on
listening to stakeholders. Connie did note thatettmes it is necessary for a leader to
make some decisions without input from faculty merstor other stakeholders.
Darlene described her leadership style as demoenadl nurturing, seeking the
input of stakeholders before making major decisitwsvever, she did not use the term
collaboration when referring to her preferred mdtbbleadership. Her description of
seeking out the opinions of stakeholders within antside her building before making a
major change to the high school schedule contameslements of collaboration. When
the high school decided to implement PBIS, Darieeatified the key stakeholders and
provided formal training for them:
| identified the key stakeholders and put themulgtothe formal training from
our CESA. Once they were trained, the informatu@s filtered down through
them to essentially train the rest of the staffie Teachers reflected on what
things had been successful in the past with stgdeith behavioral issues and
what hadn’t worked. | encouraged people to rethwhlat they were doing and
look for situations in the past when we actuallgdi®BIS before it was identified

as that.
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Instruction-Focused Decisionmaking

With an emphasis on meeting the learning needsidésts, Andrea did work
collaboratively with a group of ninth grade teachter design a learning experience to
help ninth graders succeed academically during finst year of high school:

We were being warned by our middle school teactimatsour incoming ninth

graders were a high need group. Working with théhrgrade teachers, we came

up with the idea of a ninth grade guided study Walkre students could be
monitored academically and receive academic intgimes from the study hall
teacher. So within the ninth grade teachers’ urcsitbnal schedules, one of their
assigned classes was the guided study hall. Ipukated the schedule of the
ninth graders so that they are assigned to a guitlety hall with ten or fewer
other ninth graders.

In this example, Andrea’s leadership is collabemand her decisionmaking is based on

what is instructionally better for students.

Barb described herself as an instructional leadr focused on improving
instruction by helping her faculty members beconstructional leaders who focus on
best practice and successful outcomes for studantihg:

Prior to me, the principal was very authoritariariacus; kind of it's my way or

no way type of thing. He was also laissez falYeu just do what you do, and I'll

do what | do; and as long as everything’'s good) taneerybody’s okay. So |

recognized that it was really about changing tiseéowi of the school so that the
faculty became reflective practitioners. | set s@®pectations in terms of what

we wanted to accomplish academically.
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Barb was proud to report that state test scoreotrat measures of academic progress
have improved. She predicted that implementingtdmmon Core Standards into
classroom instruction would not pose major probléesause her teachers are now adept
at analyzing data, reflecting on best practiced,implementing necessary changes to
improve classroom instruction.

As an example of a leadership initiative that Gerfelt showcased her
collaborative leadership style as well as her cam@ant to instructional improvement,
she described the use of “Instructional Rounds”:

We have started something called Instructional Rewahich prior to this year

probably would not have worked. Because of thelmemof new staff that we

have and because of the repair work we’ve done wattking relationships in our
building in the past few years, we’'ve been ablel@m@nt Instructional Rounds
and it has made a significant impact on our classrmstruction. Three
administrators plus a teacher from the buildingeobs another teacher’s lesson.

After the observation, the observation team medts tive teacher we observed

and we all have a follow-up conversation. It's agéluative; it's a reflective

learning opportunity for everybody at the tabl€s hot about grilling the person;
it's about being inquisitive about methodology d@skon delivery. We now have

a formal vehicle for learning about and spreadiest Ipractice.

Connie added that through the process, teacheradmbuhistrators learned about the
great things happening in the building and devedopeew admiration for the

professional abilities of each other.



80

In an effort to redesign the high school’s semestam schedule to improve
student outcomes and refocus exam preparatiomasi@om instruction, Darlene relied
on the input of her veteran teachers:

A year ago, we changed our semester exam scheddéotus the goals of our

semester exam process. | had a significant changénd; before | implemented

that, | sought out key staff members, got theinams, and took into account
their ideas as well as mine. There are teachersyibuilding that have been in
the classroom longer than I've been in educatibimeir opinion is of great value
to me; so | seek out their opinions regularly beforaking decisions.
Although Darlene sought out the opinions of seleathers, the final decision was hers
to make. Moreover, she was free to disregarddaehters’ opinions if she chose.

Leadership, as these principals discovered, exguisite balance between
guiding and delegating to build the capacity neagst implement and sustain programs
that bring best practices to the classroom. Listeto their stakeholders, considering
stakeholders’ ideas, and nurturing the growth aadning of their stakeholders, these
principals have left the classroom but continueeth from an administrative venue.
Care-Focused Decisionmaking and Nurturing

The research work of Carol Gilligan (1982), imlnoed the concept that females
used a style of moral reasoning that differed fthestyle used by males; females
employed the “ethic of care” when deciding how teatnethical challenges. This ethic of
care was based on evidence that females percevadhal issue not from a rules based
platform, as males do, but from a platform of erhgatnd care for the welfare of the

individuals involved. Later research by TrinidasidNormore (2005); and Vinkenburg,
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vanEngen, Eagly and Johannesen-Schmidt (2011)ndetd that, generally, females
tend to lead organizations with greater empathygadter degrees of nurturing than do
males

Andrea shared an example of how she regularlywitbtteachers who had
concerns about students’ general wellbeing, whettesr were clean, healthy, eating
well, getting support from home, instead of jushgeconcerned about the students’
academic status. She said that she personallketien the student on a daily basis and
dealt with all the details and follow through tcatlevith the student’s human problems:

| guess as a female that motherly instinct is aaxtgre, making sure that you
are caring for the children. Whether they areéft-year- olds or eighteen-year-
olds, you're still trying to protect them and madee that they're eating properly,
and well groomed. | think that’s inherent in a tdenadministrator.

Andrea further explained that she had observedé¢haale administrators are
more likely to be “more concerned about the defaiis situation] and be more
concerned about the emotional ramifications [oéeislon]. To support her perception,
Andrea added that in her previous job as an athiigtector, she talked regularly with
fellow female athletic directors who perceived tfeamhale athletic directors were more
attuned to details and the general comfort andaseldéf players and coaches than male
athletic directors were.

Barb also expressed her belief that female praisipvere perceived to be
nurturing and mother-like. She explained thataften had mothers who spoke with her

from the mother-to-mother vantage point, beliewvimgt she would understand the
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situation better. “As a mom they would say, yoowryou're a mom and as a mom this
is what I'm experiencing.”

Barb extended her contrast between female and leedership patterns by
stating that “males might operate from the numbieosn the tallies, if you will the tally
marks of what we’re doing or not doing. | feelttixdnen | operate as well as other
females operate, we operate from the heart.” &rdied operating from the heart as
considering the value of each person’s contributotine success of a particular process,
setting a goal collaboratively, and being flexialsout how to accomplish the goal in a
way that “makes people feel comfortable.”

Barb relied on a stereotypical element of femaledvior when she commented,
“On the other hand, we can be very competitive—watjike if you will. | think that
small things can get to females a lot.” Workinghativo male associate principals, she
has requested that if they notice she is “gettifigla catty or holding grudges,” they are
to tell her to reconsider her approach to an issuihat she can move on.

Using the terms nurturing and mothering to desqodrsonal characteristics that
most women bring to leading as a high school ppai¢ciConnie commented that she
believed that female principals bring a differeppeach than men do to the position. “I
think women as a gender have a little more empaitioysympathy and caring and
compassion. | think that has worked to my advantaghe credited her ability to build
strong relationships with her faculty and studeoist least in part, her gender and its
accompanying emotional skills. She did concedwgver, that there were times when
she had to make unpopular decisions and demanthtise people who did not agree

“change their behavior before changing their adgtti Unfortunately, she felt that when
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she did use this approach, she was seen differgrattya male principal using the same
approach:

You get labeled a certain way when you make haxthpopular decisions. If

you're a male you're perceived as being a stronte@vindividual, who's driven

and whatever else. Pardon my French, but if yoaweoman, you're kind of a

bitch.

Agreeing with the other three study participantarl®ne believed that female
principals were more nurturing than males, caredenabout emotions, and tried to
collaborate and compromise to make all stakeholsiisfied:

Moms find me more approachable and see me mone afyathan they may see

males. | don’t often take off my mom hat, so tlagpreciate that approach | take

in dealing with their children.
Summary of Themes

The three major themes which emerged from theystigtte the influence that
rural communities play on the leadership experieidemale high school principal, the
impact gender has on the principals’ leadershigag&pces, and the leadership approach
employed by the female high school principal intinel setting. Further themes found
within the theme of rural community influence wsrgport networks, the role of the
female rural high school principal, and traditiomdachange. Contained within the theme
of gender impact were examples of the applicatioses role stereotypes. Additional
themes identified under the theme of leadershiluded communication and change,

collaboration with an instructional focus, and eBreused decisionmaking and nurturing.
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Conclusion

Within the comments made by the study participapecific similarities
appeared. All of the principals had been mentonéatimally by at least one
administrator and often by more than one; somé®htentors were the participants’
direct supervisors who encouraged the particip@npgirsue a career in administration,
and some were friends and colleagues who noticdatparticipant had the attributes
necessary to be a leader. Eagly and Carli (200t8drthat females must build social
capital within their organizations to access lesligr positions. This process is usually
done informally. They also need to establish atorérg connection with individuals
who can professionally support them as they wonkatd an administrative position.

None of the participants felt that they had faary barriers to accessing the
principalship because of their gender; howevegdtuaf the four participants were able to
describe examples of when they felt that their geméd a negative impact on how they
were treated by parents, students, or communitylmeesn Based on their experiences,
all of the participants felt that females led wigieater degrees of nurturing and care,
describing such leadership as collaborative. Furthey noted that given the traditional
nature of their schools and communities, respedtiegzalues of the school and
community and working collaboratively within thogarameters, they had been able to
make positive changes that enhanced student |gganith classroom instruction. Finally,
three of the participants saw a value in being @btalk with other female high school
principals, but they did not necessarily know gytwould use a formally established

statewide network as the venue for those profeakmmversations.
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Emerging from the theme of rural community inflaenthe principals all noted
that the high school principal was required to bela model at all times, a change agent
who respected the values and traditions of the conmy) and an effective
communicator. Each participant saw herself asassting the school district and her
school during her contracted work hours and dunieigpersonal time. In a rural
community, there is no separation “between theedutiat contribute to the school and
those that contribute to the community” (Budge,@Q4d 17). The participants were
challenged to create methods to bring about chatogesprove student learning and
engagement while simultaneously honoring the ti@utand values of the school and
the community. They accomplished this by conneatit stakeholders in the school
and community using ongoing and honest communicawogan and Shakeshaft (2011)
recommend this method to enhance the possibithigischange can occur.

Although the participants identified their predoiemt leadership style as
collaborative, they also exhibited aspects of retetl leadership that was instruction
focused. Relational leaders build capacity inrtf@lowers by empowering them to
make leadership decisions. Females focus moreeaatiteg relationships with those they
lead than do men; and in the school setting, fehealders generally consider the
instructional and curricular implications of thdecisions more than male leaders do
(Grogan & Shakeshaft, 2011). Two of the principBlarb and Connie, described the
strain that accompanied the job of high schoolgypal, but Andrea and Darlene did not.
Doing the job effectively negatively impacted thexgonal lives of Barb and Connie.

Coleman (2005) described the difficulty female kxadaced in creating a feasible
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balance between the demands of career and the dsrmamaintaining a viable personal
life; in 2012, the difficulty has not yet vanished.

The use of care-based decisionmaking and nurtamagthe presence of sex role
stereotyping emerged from the interviews in thet@ef gender impact made on the
participants’ leadership experiences. The prirlsigascribed themselves as nurturing
and mothering faculty members and students. Thelgdr spoke of making decisions
based on what was in the best interest of thettestts and others with whom they had
established working relationships. This approacteasoning is defined as an ethic of
care (Gilligan, 1982 & Noddings, 1984). The infige of sex role stereotyping appeared
in multiple experiences that the participants hath warents, students and others both
inside their schools and from outside their scho@agly and Carlin (2007) explained
that roles assigned to males and females “are pi@arand influential even when people
are not aware of them” (p. 85).

Chapter 5 expands on the discussion of the firedargl the study’s implications
for further research, its limitations, and its imsptions for practice. Chapter 5 also
explains the principals’ use of care-focused deanisiaking in tandem with relational
leadership as a method to act as change agentia tithconfines of the tradition- bound

rural community.
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Chapter 5
Discussion and Conclusion

This chapter presents an overview of the studgynamary of the findings, a
discussion of the themes that emerged from thevietes, limitations of the study,
implications for practice, and implications for tiuer research. The data collected from
this study produced information that, taken as alejicreates a picture of the rural high
school principalship in the Midwest from the perdpe of female leaders holding the
position in 2012. The experiences described byetlveomen during a series of
interviews are similar to results gained from poend studies (Sherman, 2000, Eckman,
2004 & Schuman, 2010); however, new informatioriesied about the use of power
within the rural community setting: Female rurahschool principals used relational
leadership (Grogan & Shakeshaft, 2011) techniqudgmnpinned by ethic of care
(Gilligan, 1982; Noddings, 1984) reasoning to mekanges within the tradition-bound
rural community setting.

Overview of the Study

The purpose of this qualitative phenomenologitadg was to describe the lived
experience in leadership of the female principa dMidwestern rural high school.
Findings from this study add to the research basedescribes the experiences of
women in the rural high school principalship. Tslisdy was conducted during October
and November 2012. Four female high school pradsipeading in rural Midwestern
school districts were interviewed to collect qualite data to answer two research

guestions: 1) How does the community influencelitresl experience of female
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principals of Midwestern rural high schools? andi® do female principals of rural
Midwestern high schools describe their leaderstyiles and experiences?

Each participant was interviewed four times, anctheaterview lasted
approximately one hour. The interview transcrigése then professionally transcribed.
The data were analyzed to determine the themesftbence of the rural community
setting on leadership style and the leadershigstysed by the principals, which
emerged from the interview transcripts.

The dilemma faced by females leading in a maleestgped position within a
highly tradition-bound rural community exposes &ue component of the leadership
experience. These women struggled with the nebé tn agent of change in their
environment without offending the traditions valusdthe rural community. Moreover,
they encountered both positive and negative regsotastheir leadership when they
employed a nurturing approach in dealing with stisl@nd parents alike. The question
arises, then, whether females leading rural higlosls would face fewer conflicts if they
embraced the male approach to leadership by nggdir self-expressed nurturing
approach. Further, it is possible that the de@nibf “rural high school principal” is in a
state of flux as more females take on the posdiwth change how the job is performed.

Summary of Findings

Within the theme of rural community influence, anie that emerged was
support networks and their informality. Althoudtetprincipals did not receive formal
mentoring, all were informally supported and guitbycadministrative colleagues.
Sherman (2000) found that females had fewer oppibies to experience formal or

traditional mentoring experiences simply becauske radministrators preferred to
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mentor male administrative aspirants. Ongoing stugpr these principals was present,
but again this was done almost exclusively thromgbrmal means.

The rural community governed how the participamespnted themselves as
public role models. Although all of the participaecame change agents in their
buildings and districts, they learned to make cleary practicing effective
communication and creating relationships or netimgykvebs (Grogan & Shakeshatft,
2011) within the community.

Themes emerging from the interviews related todestup style included an
emphasis on collaboration, capacity-building, arfision of power. A collaborative
leader respects the ideas and skills of all memdifettse organization and, therefore,
willingly spreads the power inherent in the leallgrosition among multiple members
of the organization. The sharing of ideas and ecafpve problem-solving and
decisionmaking make all members of the organizatimountable for the subsequent
results. In this scenario, decisionmaking andioo@ation of plans and policies do not
depend on the leader only. Grogan and Shakeslidfi {2 oted that female leaders
establish relationships with followers when engaigecbllaboration and labeled this
relational leadership.

Evidence of sex role stereotyping surfaced throughize study. Participants
reported parents attempted to intimidate and liblyn for the benefit of their children.
Participants evoked the stereotype of females baimtyiring or mothering when they
described their leadership and decisionmaking styleen directly involved with

students and those adults who they supervised.
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Two exceptionally interesting results of this stwdsre that the participants relied
on sex role stereotypes to explain the advantagiesnale leadership style and that they
employed care-focused decisionmaking in tandem feititional leadership to
circumvent the power of the tradition-bound rurahenunity to make changes to benefit
student learning. All of the principals agreed tiemnale leaders exhibit an inherent skill
to nurture and care for the welfare of those tleayll The assumption that females
inherently possess and exhibit this nurturing sletause they are female draws from
elements of the female sex role stereotype. Thepance and application of nurturing
as a female-only attribute is both decried andapged by feminists (Tong, 2009).

Working within the tradition-bound rural communggtting, the principals
recognized that changes to the status quo hadne é@m and be supported by school
and community stakeholders. The principals creegkdionships with stakeholders
through effective communication. The principalsrkinog cooperatively with the
stakeholders made instructionally-focused changsnatheir high schools. Grogan and
Shakeshaft (2011) define this leadership approacklational and note that female
leaders seem to use this approach more readilynizden leaders.

The following discussion will explain barriers toihg as a rural high school
principal that females experience, the part thattoreng and networking plays for the
rural high school principal, the influence that coomity tradition and values place on
the female rural high school principal as she letdusenduring presence of sex role
stereotypes and how the principals use these $ype=oto their advantage, and the

principals’ use of relational leadership couplethvan ethic of care perspective in
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decisionmaking that produces positive results fodent learning. Limitations of the
study, implications for practice and further reskawill also be discussed.
Discussion

Females, historically, have served more often esiehtary or middle school
principals rather than high school principals (Gog Shakeshaft, 2011). A number of
factors including the number of females applyingtfe high school principalship
influence these percentages, and research has shatthese factors include the way
the high school principalship is defined; thaffiem a male or androcentric viewpoint.
Androcentrism posits that the male experiencefefisi the norm (Tong, 2009).
Therefore, the androcentric viewpoint presentshigh school principalship as it has
been practiced by males: Reserved for males becaakes possess the physical stature
to purportedly command respect from students aunsl tiine ability to control student
discipline. Additionally, the androcentric destigm of the skills needed to be a high
school principal includes the agentic skills asated with men in leadership:
decisiveness, aggressiveness, problem-solvingcamgetitiveness (Eagly & Carli,
2007). The acceptance of this male-focused dedimivif the high school principal may
cause some hiring committees, especially thosaraf communities that tend to
maintain the status quo, to fail to recognize thkei® that the typically female leadership
skills of collaboration, cooperation and relatioipshuilding could be a positive addition
in leadership.
Barriers to Hiring

Although none of the study participants expressgdracognition of barriers to

their ability to obtain the position, this group yrfaave been the wrong demographic to
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measure the presence of barriers simply becaugaltheere hired for the position.
However, one of the subjects was appointed to bsitipn and one was asked to apply
by a district level administrator. This type of ass to the principalship may be better
represented as a gateway to the principalshiph&uresearch targeting those females
who applied for a rural high school principalshiglavere not hired would be necessary
to attempt to further explore the existence ofikasr Investigating the motivations used
by school board members and superintendents whestty a high school principal
would add another perspective to the reasons femeamaare chosen for the position.
This study, however, was inconclusive in identifyspecific barriers to females being
hired as high school principals described in presitesearch studies (Eckman, 2004).
Nevertheless, the continued disproportionate remtason of females in rural high
school principalships remains disturbing.
Support Networks

The four study participants identified individualbo had served as informal
mentors in their path to the principalship; howewver participant described participating
in any formal district-sponsored mentoring prooghge in the position. Previous
research studies (Eckman, 2004; Nogay & Beebe,)Z008d females aspiring to the
high school principalship did not receive the mengpor access to networking provided
to males. The results of this study negate timalirfig to an extent; all participants named
male and female colleagues who encouraged themrso@ the high school principalship
and continue to mentor them. Additionally all bétparticipants meet regularly with
high school principals of districts within theith&tic conferences; albeit, the majority of

the members of these groups are male. Two gbtiheipals, however, gave examples
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of devising specific tactics such as using a tegasirhumorous approach when left out of
male-dominated conversations. Additionally, ondipgrant explained that effective
networking with male high school principals inclddadaying golf with them; hence, she
learned to play golf to access the advantages®tttial networking venue. Based on
the responses of the study participants, some @ssdras been made in females being
mentored to apply for the high school principalstig having access to some
networking; nevertheless, females sometimes hafe tccepted by their male
colleagues into predominately male work and sagialips. Eagly and Carli (2007)
recommended that females build social capital witheir organizations by networking
with male colleagues whether they are invited t@dor not because males still retain
the majority of influence and power in businessjagomental and educational
organizations and “the more powerful networks aneally dominated by men” (p.173).
Influence of Rural Community on the Principal

Unique to the rural principalship experience isrieed for the high school
principal to recognize the importance of the re@hmunity setting in terms of the
traditions and values supported by community memigudge (2006) explained that
rural high school leaders “needed to understanthtieatality’ of the small rural
community” (p.7) to be successful. All of the f@pants described the high school as
an extension and focus of the community. The fpaicas the living symbol of the high
school, therefore, has to maintain an acceptali$égunage at all times and participate
in community activities. In Sherman’s (2000) studyfemale rural high school

principals, she found that the principals often like outsiders:
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The women who moved into an administrative posifrom nearby communities

find it difficult to gain community support and this marginalization feel they

must constantly prove themselves to local resideAtsone woman described, “I

will always befrom away even though | have been here over ten yearsI'3p)
None of the principals interviewed stated that tfedtyunwelcome in their communities
or felt like outsiders; however, they clearly autated that maintaining an image
acceptable to the rural community helped them ttllmmedibility and trust with
community members.

Although only one of the participants in this stdiyed in the community where
her school was located and thus was never truly tabhvoid community observation, the
other three participants articulated the need, whehe district, to behave as a role
model and representative of the district. Oneig@pent, Barb, expressed an interesting
aspect of being a role model that the other paditis did not. She felt that as a public
school administrator, she needed to maintain agénoh extreme professionalism. She
compared her social standing to that of a doctdawyer who, in her estimation, would
not shop at rummage sales held in the community.

All participants described their communities aslitional and conservative. One
participant noted that her community members arerénapt to think in terms of what we
would define as values from maybe ten to fifteeargeago of how one behaves, how one
dresses, all those things.” This participanttedit she shared these values and saw these
values as a positive aspect of the rural communityence.

Another participant, Andrea, described the furglng) support that her rural

community provided for the high school as a positepresentation of the rural
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community influence. “We were in need of a newngraiano for the music department.
Within a very short time, the community had raiieel $30,000 and purchased the piano
for us.” She also noted that the community sugebsuch groups as the football team,
basketball team, and the FFA (Future Farmers ofrAa@gthrough the establishment of
booster clubs. Community members were visibly sujpge of sports, plays and
concerts.

When questioned by the researcher to describpa$itive impact that the rural
community provided for her building, Connie wadially unable to give any examples.
Later, however, she said that the teachers catbommunity members to serve as guest
speakers for certain classes. Traditional schatoliies, such as Homecoming, are very
well attended by alumni and other community members

The composition of the population of the rural conmities studied remains fairly
static and community members value tradition aslilizing force. This value of
tradition extends to the management and structuiteechigh school. Maintaining
existing programs and procedures ensures thatitnasliare preserved. For example, one
principal worked to change the method by which etusl were ranked academically.
This proposed change has yet to be accomplishiduglh, the new ranking procedure
will not impact the students’ opportunities to emest-secondary education or the job
market. High school graduates who often remathéxcommunity to raise their own
families see no need to make changes to a sysetnwtitked fine for them.

Each participant acknowledged that effective comigation with all stakeholder
groups was important before any long-term changaklde implemented. Sherman’s

(2000) study of female rural principals revealetl oy that the “women felt responsible
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for ensuring communications at all levels were ptiva and yet responsive to each
group’s needs” (p.139), but also that female lesidetational approach to leadership,
including ongoing communication with stakeholdéws recognized as valuable and
effective. The advantages of the proposed chamag$o be clearly explained multiple
times to multiple groups. Input by community memso@nd faculty members was
requested and considered. Two of the principatsessfully navigated changes in
grading procedures by building pockets of supgodughout the community. The
principals created this support initially by estshing credibility with community
members and then opening and maintaining stromg lh communication with
community members. The principals also laid treugd work with faculty members
using the same approaches: getting input, estatdjselationships, and creating
effective lines of communication. Grogan and Shak#q2011) framed this strategy as
relational leadership. They further stated thatéwlhis type of leadership is grounded in
purpose, relationships build the capacity thatlmaharnessed to create change” (p. 46)
Using similar tactics, another principal workedlabbratively with the district
administrative team and specific community membesuccessfully convince the
community to pass a building referendum. By sexuimput from stakeholders,
communicating the connection between upgraded tegheducation instructional space
and future employment options for graduating senas well as providing community
industrial plants with skilled employees, the leati team showed the community that
tradition and maintaining the status quo was noh@best interest of the community or

the students.
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Social traditions such as adult alcohol consumpaioimigh school sporting events
and changes to homecoming court selection offereater challenges to the principals’
desires to make changes. One principal experieategh level of frustration with the
community’s inability to recognize the inappropeiaéss of adult sports spectators
consuming alcoholic beverages while watching scBpolting events. She did,
however, employ an effective communication taaiclarify, without being
condescending, the need for the tradition to ceAsmther principal chose to bypass a
conflict with the community over changing the prege@ised to create the homecoming
court; instead, she proposed the change to therstbaddy, asked for their support, and
requested that they intervene with community mesibéit the time of the conclusion of
the study, the change had yet to be approved demgnted.

These female rural principals recognized that pageand tenacity were required
to make changes to long-held community-school ti@ts. Each participant noted that
timing and knowledge of the existing feelings of taral community at a given time are
important for successful change to occur. The ghammplemented by these principals
were accomplished over many weeks and months dinc@h communication with the
community. Evidence from previous studies of lesldp and gender (Eagly, 2005;
Johansen, 2008) revealed that changes suggestethble leader will be more readily
accepted than those proposed by a female leadgyly Bnd Carli (2007) suggested that
“in traditionally masculine settings . . . experdmen are often discredited, but expert
men are given the benefit of the doubt” (p. 11B)the traditionally male setting of the
high principalship and the tradition-bound ruratreounity, female principals face

significant challenges to implementing changes.
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Sex Role Stereotypes

Female high school principals operate simultangousihg two roles: one as the
high school principal which is a male-defined piositand one as a female which carries
specific gender stereotypes. (Eagly & Johannesémigit, 2001). The sex role
stereotypes that imply that females are easilyniatated, fearful of conflict, and
indecisive have appeared in the participants’ lestdp experiences. Eagly and Karau
(2002) posited that because the female gendedidleot fit the male-defined leadership
role, female leaders were likely to encounter mtigjal treatment.

Three of the four participants were able to déscimstances when they
experienced negative treatment based on their gefidese examples involved
discipline issues with students. Andrea did ndtalty recognize that male students were
reacting to her differently than they might reacatmale principal until it was pointed
out to her by a male faculty member. Barb and @ogave examples of being
negatively treated by parents in one-on-one coawerss with parents about their child’s
behavior. Barb classified a parent’s behavior taeer as “bullyish . . . she thought she
could push me around a little bit.” Connie, beihg youngest of the participants, felt her
age and gender impacted how she was perceivedeatdd by some parents,
“particularly the men, have been condescending\en at times, trying to be
intimidating.”

Two principals who regularly met with groups oégominately male high school
principals expressed feeling some degree of infarea when interacting with these
men. Andrea and Connie felt that they neededhtbifays to effectively contribute to

the discussions of the groups or be left out. eBrining whether the males were simply
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interacting in the manner that was comfortableliem or whether they were purposely
blocking contributions by the lone female membédrtheir groups would be purely
speculative based on evidence gained from thig/stud

Relational Leadership and Nurturing

The leadership theories of Eagly (2005) and GragahShakeshaft (2011) and
the ethic of care described by Gilligan (1982) Alwdidings (1984) inform the leadership
style findings of this study. Relational leadepsfterogan & Shakeshaft, 2011) is
marked by a diffusion of power among many stakedroiploups as opposed to a more
hierarchical leadership structure best describédatspower over but rather power
with”(p. 7). Relational leaders empower othershgring power and the tasks associated
with decisionmaking.

The patrticipants in the study spoke often aboutglwhat was best for others
within their buildings and communities whether thaant checking on the hygiene and
welfare of a student or determining that suspensfanstudent for prohibited behavior
was not the best way to help the student learn fienmistakes. Noddings (1984)
labeled this type of decisionmaking as ethicalrpand believed that females were more
likely to exhibit this type of caring behavior tharales. This element of caring appeared
when the patrticipants described their leadershiggageh as nurturing or mothering.

Describing their leadership style as collaboraéiad nurturing, the subjects
shared a focus on improving classroom instructimh student learning. They
recognized that the main purpose of leadershimiedacational setting is to improve
student learning outcomes and prepare young péappost-secondary education or the

job market. These findings are consistent withfihd@ings of Sherman (2000) who noted
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that female principals of rural high schools worketlaboratively with their followers to
improve student learning and Beck (1992) who pdditat successful high schools are
led by an administrator who is nurturing and instian-focused. It is possible that this
focus may come from the influence of the yeardadsroom teaching that all of the
principals accrued before taking on their admiaiste assignment. Barb, in particular,
voiced this possibility when she explained that digdenot consider a principalship until
she had gained enough teaching and curriculumngrékperience to be well prepared
for the position. The three principals who were Ineos referred to their leadership style
as nurturing especially when dealing with trouldéatents or colleagues who needed
support. Darlene noted that she never “removesiogher hat,” and feels that her
interactions with parents are enhanced becaugeatieats, particularly the mothers,
believe she understands their point of view. Calerf2005) found the same nurturing or
mothering theme in her study of female secondamgaicprincipals in England. Each of
the four principals expressed a desire to do wizest iw the best interest of their students.
Grogan and Shakeshaft (2001) stated that womeerg&are more likely to pay

attention to who is being served” (p. 97) rathantkhe level of authority they have at
their disposal.

The principals also stated that part of their apph to leadership involved
helping their teachers improve and learn new skills building capacity within their
buildings. Barb was the most vocal regarding thesrie. Facing retirement in five years,
Barb wanted to make sure that the programs andigslestablished during her tenure

would continue after she left. She felt that bgaraging her faculty members to
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participate in decisionmaking and coaching theraugh the process, she increased the
capacity of her faculty to continue what she began.

To the four principals, the process used to meatsgwas vastly more important
than just emphasizing completion of the goal. Carnmg a male principal’'s emphasis on
competition and winning through completion of algoae principal described male
principals as “keeping a tally and adding up pettgnning no matter how it was
done.” Research by Eagly and Chin (2010) estaddighat female leaders generally
care more than male leaders about followers’ fgsliand input during a change process.

Figure 5.1 represents the principals’ applicabbrelational leadership and care-
focused decisionmaking to circumvent the rural camity’s restrictive limits placed on
change. The diagram illustrates elements thapanicipants felt helped them manage
the daily leadership demands of their job positioméormal mentoring through self-
designed support networks. The tradition-boundlrcommunity setting as well as the
presence of sex role stereotypes used to definleethaviors and decisionmaking
approaches that the community deemed appropriateddigh school principal tended
to thwart changes to the status quo that the fepraieipals hoped to accomplish.
Consequently, the principals found success as ehaggnts when they employed
relational leadership approaches to empower &ksialders and focused on maintaining
relationships and making decisions based on catogt the welfare of all persons who
would be feel the impact of those decisions. Hakg1983) and Kreisberg (1992)
described this diffusion or sharing of leadergtogver among stakeholders as a power

with as opposed to a power over leadership strectur
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Figure 5.1 Power With Versus Power Over

I'\r)lfor:nal Female High School Support
entors Principal Networks
Rural Community Sex Role
Context: Stereotypes:
Tradition-Bound Male-Defined High
Maintain Status Quo School Principal
Position
Relational
Care-Focused Leadership:
Decisionmaking:
. . Empower All
Consider Benefits Stakeholders
For Others
Groups
Diffuse Power

Principal As Change
Agent

Limitations of Study
This study was conducted using a small number digg@ants who shared two
general attributes: their gender, female, and thasupation, rural Midwestern high

school principal. Additionally, these principaésil9-12 high schools located in the
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southern third of the state. All of the principhbsd held their positions for two or more
years, and all had previously served in an adnmatise position. Consequently, the
results of the study do not represent the leadeeskperiences of female high school
principals in urban or suburban districts in Midtvesin rural school districts in which
the principal leads a middle/high school combinatio

In qualitative research studies, the researchesrhes the vehicle or instrument
by which the study is conducted. It should be dakat the researcher served as a female
principal of a high school in a rural Midwestermaol district for a period of five years
but not during the time frame of the current stu@gcause the researcher had
experienced leadership situations very like thessedbed by the study participants,
interpretation of the data could have been infleeingy researcher bias and assumptions.
Similarly, the interview process may have beeruigrficed by the researcher’s
preconceived judgments based on her leadershipierpes. In an attempt to reduce the
level of subjectivity, all subjects were asked shene questions, had their answers audio-
taped and transcribed, and were treated with time gaotocol throughout the study.

The results of this research were based on treepeons of only four
participants. Because each of the participantekpsrienced different life
circumstances and events, their perceptions amssaagly flavored by their
backgrounds. Therefore, their perceptions mayonsidered reality only for each of
them.

Implications for Practice
To increase the number of females applying faalrbigh school principalships,

the current role perceptions of the position n@echiange. Coleman (2005) noted that
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one of the reasons that females do not apply foptsition is because they believe they
are not suited for it. Women who aspire to thalrbrgh school principalship need role
models to follow. As an initial step, those fempiecipals who currently hold the
position need to share their leadership approagghlelscly through print media and
presentations.

Currently, none of the professional associatitias tepresent this Midwestern
state’s high school administrators has a divisievoted to the concerns of female
members nor is the female perspective on leadessikipowledged in print by these
organizations or presented at these groups’ yearjerences. Institutions of higher
education in the state do not include female-fodus®irses in their administrative
leadership programs. Both males and females wameneéfit from being exposed to
leadership information from multiple viewpoints.

Because rural school districts tend to be isolat@@l principals do not have the
opportunity to meet with colleagues or attend msi@nal development programs as
readily as urban or suburban principals. Additibndémale rural principals leave their
buildings even less preferring to stay with théudents (Wallin, 2005). Virtual networks
could be established to connect these principalssarve as a venue for professional
support.

The Department of Public Instruction establisieslAdvancing Rural Education
Initiative to address the needs of the state’d saiaool districts. Under the auspices of
the DPI, information about female rural principdesadership styles and leadership
successes could be highlighted through this inrgat The Rural Schools Alliance (RSA)

also does not have any programs highlighting fereadership styles and concerns in
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rural districts. Adding such programs to its ygadnferences and providing information
to rural school board members and superintendeotdbegin the process of changing
the stereotypical image of the rural high school@pal. A concerted effort by rural
districts to recruit females for high school preti positions might also lead to more
female applicants for the position
Implications for Further Research

Research about rural school districts is inadeqaiaderesearch about female
leadership experiences in rural districts is sdydmaited. Although leadership studies
focusing on the high school principalship have bemmducted, high school leadership
from the female perspective focused specificallyunal districts is quite limited.
Therefore, further studies are called for to enkéhe current research base. Studies
investigating the perceptions that rural distrigherintendents, board members and
community residents hold about high school leadpnsiould provide insight into hiring
practices that seem to favor males. Females whleedfor rural high school
principalships but were not hired could be studedetermine their perceptions about
barriers to accessing the position. Additionaltydses about high school teachers’ career
and leadership aspirations would provide furtherght into the reasons females may be
choosing not to apply for high school principal itioss. With few studies having been
done on the rural community and its influence @d&rship, there is a need for more
investigation in this area.

The intent of this study was to explore the lead@rexperience of female high
school principals in rural Midwestern school distisiand further, to focus on the impact

that the rural community setting has on that exgmere. The study produced data that
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suggested that female high school principals legéid2 rural high schools in the
Midwest faced similar demands and expectationkeir positions. They were expected
to be role models for students and representati/ése school district both on the job
and during their private time when in the distriédthough none reported facing barriers
to accessing their positions, they did encountstiaimces when, because of their gender
and the stereotypical role assigned to their genildey were treated differently than a
male principal might have been.

As change agents, the participants were succeshirn they led from a relational
standpoint, built networks of support from faculpgrents and community members, and
exhibited an ethic of care in decisionmaking. Pheicipants shared their power thus
creating an atmosphere of “power with instead afgroover.”

The value of this study rests in its additiontite tesearch base. It also informs
the public and probable female candidates for tiggtipn that the traditional definition
of “rural high school principal” as principally netefined may not be the future reality
of the position or the preferred definition for jpbrformance in the future. Current
female high school principals in rural districtsynie opening the door to a new
definition that is marked by a feminized approazkereating change. The study clearly
suggested that female leadership styles that foswsmpowering followers and
respecting relationships are an effective methatdate changéWith excellence in
leadership in short supply, no group, organizatemation should tolerate the losses that
follow from unfairly restricting women'’s accessléadership roles” (Eagly & Carli,

2007, p. 11).
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Appendix A

Invitation Letter

Dear Principal ,

As part of my doctoral program at UW-Milwaukee, maconducting a qualitative
phenomenological research study about the exp@&seoicfemale high school principals
in rural school districts in the Midwest. Very lgtresearch has been conducted regarding
the experiences of female high school principalsural Midwestern school districts;
therefore, one of the goals of my research is twigde information that will fill that gap

in knowledge and expand the research base.

This study will be conducted through a series tdriviews with study participants during
the first semester of the 2012-13 academic ye&endiews will be audio-recorded and
then transcribed by a professional transcriptiondstur identity and the identity of your

school will be protected at all times throughout #ntire process of collecting data,
transcribing the data, and composing the final miepou will be assigned a pseudonym,
and your school will be identified by the use ofadphabetic letter. Our meetings will be
arranged to accommodate your schedule.

The information gained from this study will becoipart of my dissertation. It will be
shared with a committee of university professord #en placed in the UW-Milwaukee
library.

If you are willing to participate in this study,galse contact me at bartlin6@uwm.edu
your earliest convenience. | will acknowledge ygontact and then speak directly to
you by phone to answer any questions you may hadécarrange the initial interview.

Thank you,

Ellen Bartling
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Appendix B
Consent Form
Informed Consent IRB Protocol
Number: 13.104
UW-Milwaukee IRB
Approval Date: October 3, 2012

University of Wisconsin — Milwaukee
Consent to Participate in Research

Study Title: Female High School Principals In Rural Midwesteah&l Districts:
Their Lived Experiences In Leadership

Person Responsible for ResearchEllen Bartling

Study Description: The purpose of this research study is to deschibéetadership
experiences of female high school principals seruinrural Midwestern school districts
Approximately seven subjects will participate imstetudy. If you agree to participate,
you will be asked to answer questions posed bydbearcher during multiple interview
sessions and have your answers audio-taped. Thiske approximately five hours of
your time.

Risks / Benefits: Risks that you may experience from participating @nsidered
minimal. There are no costs for participating. There arbeefits to you other than to
further research.

Confidentiality: Your information collected for this study is comiglly confidential

and no individual participant will ever be idergidi with his/her research information.
You will be assigned a pseudonym which will be udedng the interview process,
transcription of audio taped interviews, data asialand final written report; likewise,
your school will be assigned an alphabetic lettentintain confidentiality. Audio-taped
data will be transcribed by a professional traqpgmnist. Data from this study will be
saved on password protected computer files. Qydsearcher will have access to the
information. However, the Institutional Review Bdat UW-Milwaukee or appropriate
federal agencies like the Office for Human Rese&iections may review this study’s
records.

Voluntary Participation: Your participation in this study is voluntary. ¥ may choose
not to take part in this study. If you decidedké part, you can change your mind later
and withdraw from the study; however, data obtaiinech you will become part of the
study. You are free to not answer any questiongithidraw at any time. Your decision
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will not change any present or future relationsiis the University of Wisconsin
Milwaukee.

Who do | contact for questions about the study:For more information about the study
or study procedures, contact Dr. Gail Schneidgts@® uwm.edu.

Who do | contact for questions about my rights or omplaints towards my
treatment as a research subjectontact the UWM IRB at 414-229-3173 or
irbinfo@uwm.edu

Research Subject’'s Consent to Participate in Resedr:

To voluntarily agree to take part in this studyyyoust be 18 years of age or older. By
signing the consent formypu are giving your consent to voluntarily partedi@ in this
research project.

Printed Name of Subject/Legally Authorized Représive

Signature of Subject/Legally Authorized Represévat Date
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Appendix C
Interview Protocol

Interview # 1
Time of Interview:
Date:
Place:
Interviewee:
As you know, my study will be looking at female higchool principals in rural
Midwestern school districts in terms of their leesthép style and the impact that the rural
community context has on their experience in thee jbjust want to remind you that you

can refuse to answer any question you wish andythatnay withdraw from the study at
any point. Do you have any questions so far?

1. To begin with, I would like to collect some basengdographic information from
you: Age, marital status, years teaching, teachsgignments, educational level,
hometown, experience in administration (years #tes$}, children (ages)?

2. Could you describe your career path to yourenirposition?

3. How were you mentored on your road to the high schaoncipalship? How are
you mentored (either formally or informally) nowathyou are a high school
principal?

4. Could you describe any barriers you perceived tes&ing your position? Any
advantages?
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5. In your mind, did your gender have any influenceyoar ability to get your
current position?

6. Why did you choose this place?

7. What role do you play in the community?

8. Could you describe your relationship with your sitendent and then with the
school board?

As we approach the end of this session, is theythimg you'd like to add at this time?
Thank you for talking with me today.
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Interview Protocol
Interview #2
Time of Interview:
Date:
Place:
Interviewee:

As you know, my study will be looking at female higchool principals in rural
Midwestern school districts in terms of their leesthép style and the impact that the rural
community context has on their experience in the jbjust want to remind you that you
can refuse to answer any question you wish andythatnay withdraw from the study at
any point. Do you have any questions so far’hdset anything that you wanted to add to
the first interview information?

Today, I'd like to focus on the impact that thealuwommunity has on you and the way
you lead.

1. Rural community includes the traditions, valuegreeny, and demographics of a
particular rural community. How would you descrthes community?

2. What expectations does the community have forch®als in terms of educating
its children?

3. Can you describe, using specific examples, twairets when the rural
community complicated your decisionmaking? Can gescribe two instances
when it supported your decisionmaking?
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. What expectations does the community have regattmgyou perform your job
tasks?

. How do you get the community to support you?

. Can you tell me about a time when you felt thatrygender had an influence on
how a community member interacted with you in ymle as the high school
principal?
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Interview Protocol
Interview # 3

Time of Interview:
Date:
Place:
Interviewee:
As you know, my study will be looking at female higchool principals in rural
Midwestern school districts in terms of their leesthép style and the impact that the rural
community context has on their experience in the jbjust want to remind you that you
can refuse to answer any question you wish andythatnay withdraw from the study at
any point. Do you have any questions so far’hdset anything that you wanted to add to

the first interview information?
Today, I'd like to focus on your leadership style.

1. How would your faculty and staff describe yourdeeship style?

2. Some researchers claim that females typically tegdnizations in a
different way than males do. What is your opinadithis claim?
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3. During this past week, you have made many deasi@an you describe the
process you used to make two of those decisionsi Wid of leadership
style do you believe you exhibited in those inséas?c

4. How do you connect with other female rural highad principals?
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Interview Protocol
Interview # 4

Time of Interview:
Date:
Place:
Interviewee:
As you know, my study will be looking at female higchool principals in rural
Midwestern school districts in terms of their leesthép style and the impact that the rural
community context has on their experience in the jbjust want to remind you that you

can refuse to answer any question you wish andythatnay withdraw from the study at
any point. Do you have any questions so far?

1. Are there any significant experiences that youeh@rvcountered in your position
that would speak to your leadership style that ewemot spoken about?

2. Are there any examples that you could give whenfgtithat your gender and
your job were in conflict?
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