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I. INTRODUCTION

Parent-child relationships have long been considered of prime im-
portance in the study of child development. This research project is
eoncerned with measuring the attitudes toward child rearing of a select-
ed group of parents whose children were enrolled in a particular pri-
vate nursery school, and of the attitudes of the nursery school teachers
who were working with these same children.

The writer's interest in the attitudes toward child rearing of this
group has been an outgrowth of the recent extensive interest in the im-
portance of the influence of parental attitudes upon the perscnality de-
velopment of children., A considerable amount of the child's time is
spent under the influence of the teacher. It seems to follow that there
should be a relationship between the attitudes of the parents and the
attitude of the teacher where each child is concerned.

Some of the questions raised in this study are: Do fathers and
mothers tend to agree in their attitudes? How similar are their atti-
tudes to those of nursery school teachers who are trained in the area of
child development? If there is disagreement, where do they differ? Such
questions as these suggested the main emphasis for this study, which is
primarily the measurement of attitudes of parents and teachers in a se-
lected group. The two instruments used are projective type tests in
which the individual gives a written response. The first test administered,
The Dawe-~Jones Picture Test, meassures the respondent's sensitivity toward
children through analysis of his written responses to twenty pictured si-
tuations. The second test, The Parental Attitude Research Instrument

(PARI) ies designed to measure attitudes on twenty-three different scales
1l
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for women and thirty different scales for men. They are measured as a
result of an individusl's written response to a series of statements.

The practical question of how these parents and teachers actually
behave in their reletions with their children would have been a most in-
teresting extension of this study if time had permitted. It has been
necessary to limit this study to (1) measurement of attitudes toward
child rearing held by the parents of 31 children enrolled in a particu-
lar nursery school, (2) measurement of similer attitudes held by a se-
lected group of nursery school teachers, (3) analysis of the data collec-
ted, and (4) discussion and implications of measured attitudes and their

effect on children of this age.



II, SURVEY OF THE LITERATURE
A, Studies in the Area of Parental Attitudes

It is not possible or necessary to review the vast amount of litera-
ture on perent-child relationships. An attempt will be made to mention
here a few of the more widely known in addition to some of the more re-
cent studies. The available information up to 1946 has been summarized
by Radke (10), and the more recent literature is summarized by Landreth
(8) and by Schaefer and Bell (14).

A wide renge of measures has been used. They include ratings by an
observer in the home, school, and laboratory or clinic situation; varied
forms of attitude questionnaires; and personality ratings. Some inves-
tigations center mainly on one specific attitude and others cover a wide
range of personality characteristice. A single group may be measured on
one instrument or on several instruments. Often research is done for pur-
poses of testing the validity of a certain scale with a select group.

Exemples of some of the methods used in research in this area are as
follows:

Interview in homes: In the Sears, Maccoby and levin study (16)

mothers were questioned in a structured interview. The mothers' expres-
sions of attitudes, values, interests and beliefs, as well as their care-
taking and training behavior were investigated. Attitudes from birth to
kindergarten age were obtained. Sears, Maccoby and Levin's book consists
essentially of facts telling how mothers bring up their children, not how
they should. The subjects consisted of 379 mothers who lived in a subur-

ban area and ranged widely through lower and middle-class status. Social,
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economic, and cultural differences were investigated in an effort to dis-
cover what kinds of child rearing practices are most conducive to the de-~
velopment of.children's identification with their parents.

Interview and questionnaire: Radke's (10) work was with four and
five year oldes and their perents. With the use of interview and question=-
naire many aspects of the parents' relations with their children were sur-
veyed., This geve insight into the perents' philoeophy as well as ideas of
their specific practices. The children were also questioned and tested
regarding compliance to authority through projective techniques with dolls.
Teacher ratings on behavior of the children in school were also included.
Within this group of upper-middle class parents there was a variation in
the extent to which members used practices they had experienced themselves.
They reported disciplinary attitudes and practices toward their children
which correlated .38 with those they had experienced themselves. Signi-
ficant differences were shown in the children's ability to get along with
others, in their considerateness, and in their emotional stability as a
result of democratic vs. autocratic atmosphere.

Observer in the home: ILafore (7) studied the contsets that occurred

between mothers and children in the course of daily living in the homs.

Data for the study consisted of records teken in the home during systema-
tic observations of the behavior of parents in relation to their children.
She found that parents who made the fewest effectionate advances to their
children received the largest number of such advances from them. Some

techniques, such as reassuring, giving reasons, explenations, and encour-
agements appeared to achieve a high degree of success when judged both in

terms of a tally of desirable outcome and judgments as to the child's at-



titude. Praising and displaying affection seemed particularly strong
techniques that few of the parents observed utilized. In a concluding
statement Lafore says, "It seems to the investigator that the essential
need for satisfactory parent-child relationships lies in acceptance by
the parent of the legitimacy of the child's incessant day-by-day demands.”
Scales measuring attitudes: Harris, Gough, and Martin (5) tested
parents on scales which measured authoritarianism, permissiveness, parent-
child integration, parental rigidity, and good judgment, An attitude
scale toward Negroes was then given to the children of these parents.
Part of the measures used were from material by Radke (10) and Shoben (19).
Inspection of the analysis indiecated that the mothers of prejudiced
children characteristically expected obedience promptly and unquestioning-
ly from their children. The parents of unprejudiced children were less
in favor of spanking children or of discipline by shaming, Mothers of
prejudiced children showed more authoritarien attitudes. These same
mothers admitted that their children ignored parental requests when wishes
of the children conflicted with parents' wishes. In addition, they pre-
ferred quiet and cautious children, did not insist on struet bedtime, and
were less likely to insist on the child caring for his own room. Harris
concluded that attitudes of tolerance and good judgment in child-reering
are, possibly, part of a personality and attitude complex on the parent's
part which is associated with freedom from ethnie prejudice in children.

Rating Scale: DPorter (9) feels that more research should be done in

the area of the positive side of acceptance of children by their parents.
The various forms of non-acceptance (rejection, overprotection, indul-

gence) have received nearly all the concern. He used a form of Champney's
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rating scale (3) in which parents are asked to rate themselves according
to the feelings and actions they take in relationship to their child.

The data demonstrated that the scale was successful in distributing sub-
Jects on a continuum and that it is sufficiently sensitive to classify
parents over a wide range. The degree of variance obtained was much
greater at the lower end of the scales than at the upper end. Implica-
tions appeared that acceptance may vary with the situation so that a study
of parental acceptance using a variety of situastions would give further in-
sight into measurement in this area.

Inventory of Items: Block (2) devoted his study to the personality

characteristics associated with fathers' attitudes toward child-rearing.

A sample of military officers were given an inventory of items which
measured "Restrictiveness" versus "Permissiveness” in child-rearing atti-
tudes. When the two groups were compared it was found that restrictive
fathers tended to be over-controlled, disorganized, indecisive, submissive,
suggestible individuals with 1little self-assurance. Permissive fathers
were evaluated as self-relient, ascendant, and functioning effectively.
Very little research has been done with fathers as subjects so that this
study makes a definite contribution to the field.

Another most interesting study was done by Bishop (1) in which mother-
child interactions in a standard play situation were recorded. Each
mother was told that the purpose of the study was to observe her child's
play. The mother, therefore, was free to read or sew or do as she wished.
From behind a one-way-vision screen the observer noted that mothers dif-
fered in frequency and mode of interacting with their child. Correlations

of .5 to .7 between mothers' mode of interacting or interfering and their



child's negativism and refusal suggest that over-control creates a poor
mother-child relationship. Bishop extended her study in an experimental
test of the reletionship between parental security and parental control.

She told half of the mothers thet their child had not done as well as she
thought he could and that she would like to observe him again. The other
half of the mothers were told that a second observation would be made as

a check on the first one. Under these circumstances the mothers who thought
their ehild had not done as well as he might became more criticizing and
directing. Mothers who thought the second observation was merely a re-
check showed no change in behavior. It appears from this study that a re=-

mark that makes the mother uneasy might have an undesirable effect.



B, Studies Using the Dawe-Jones and the PARI

The Dawe-Jones Picture Test

The Dawe-Jones Picture Testl was developed with the purpose of measur-
ing adult empathy or sensitivity toward young children. A complete des-
eription of the development can be found in Jones' (6) study. Jones con-
cluded that the test was not fully adequate as validated by the teacher
ratings used. However, it appeared to have potential value as a measuring
technique with further refinements in scoring, administration and valida-
tion.

Shaw (18) revised the scoring system and correlated picture test
scores with ratings of students by supervising teachers and with observa-
tions of students while teaching in nursery school. From her study it ap-
peared that further research on the picture test was warranted if it was
to be used to test a student's sensitivity toward children when a student
was in a teaching situation.

Evens (4) used the data collected by Shaw (18) and Jones (6) in ad-
dition to the results obtained from a study with rural parenta.z Her com-
parison of student teachers on this instrument resulted in a finding that
those with inereased experience in student teaching tended to be higher
in their sensitivity as measured by the scale.

Watson (20) administered the Dawe-Jones Picture Test before and af-
ter a course of instruction in child development to see whether or not
adult sensitivity to children could be increased by means of c¢lassroom

lThe Dawe-Jones Picture Test is described later in Seection III.

2North Central Regional Research Project NC-21: "Feamily Influences
on Personality Development."



instruetion., Instruetion resulted in a slight improvement in total
scores and tended to level out differences between groups. Watson con-
cluded that empethy, as revealed by the Dawe-Jones Picture Test, is
slightly emenable to instruction, but that in general it is a fairly sta-
ble personality characteristic.

As part of a regional research project (see footnote on page 8) the
Dawe-Jones Picture Test was given to rural parents who responded orally.
The final sample inecluded 254 couples (64 couples from each of four mid-
western states). While complete results are not available at the present
time, analysis suggests that fathers are consistently less sensitive in

degree than mothers.
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The Use of the Parental Attitude Research Inventory

The development of the Parental Attitude Research Instrument (PARI)
hes been a more recent development in the area of measurement of parental
attitudes.l Schaefer and Bell (15) devised this scale after an extensive
analysis of existing sceles by Chempney (3), Shoben (19), and Redke (10).

Shapiro (17) conducted a study of correlates of opinions on the up-
bringing of children using some of the scales in PARI in addition to two
other measures. This investigation had two purposes: first, to find out
how such opinions are relsted to opinions on social matters and secondly,
to find out how they are related to tempereament. An analysis of the re-
lationship between the items of the parental attitude inventory used and
three variables (radicalism, tendermindedness and neuroticism) was made.
They all provided significant relationships but redicalism was the most
significant., The results also indicated that restrictive child-rearing
attitudes were associated with conservative political opinions. Shapiro
concluded that attitudes toward child-rearing are related to other social
attitudes, and that different types of parental attitude items are differ-
entially related to other personality measures of the parent.

Zuckerman has recently completed two studies using the PARI., The
first (21) involved the use of a sample of mothers which included a more
representative sample than the women used in Schaefer and Bell's study.
The purpose of this group was to provide stanine scores for future work;
to investigate influences of age, education, number of children and re-
ligion on parentel attitudes; to obtain data for a factor analysis of

lThe PARI is desceribed later in Seetion III.
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the scales; and to provide a pool of control subjects for comparisons
with other groups of mothers. Zuckerman's analysis indicated that the
less educated and older mothers tended to have more severe attitudes
(authoritarien, suppressive, hostile) on the related scales. Factor anal-
ysis resulted in the same factors, essentially, as those found by Schaefer
and Bell in their study.

Zuckerman's second study (22) was made to find correlations between
PARI factors and five other scales. He used three groups in his semple:
(a) sixty female psychiatric patients, mostly mothers; (b) twenty-four
mothers of college students; (¢) eighty-eight unmarried student nurses.
The results were interpreted as indicating some relationship between per=-
sonality variables and attitudes toward child rearing, and offered some
evidence for the validity of the PARI factors.

Although Schaefer and Bell designed the Parental Attitude Research
Instrument to measure specifically the attitudes of parents, the PARI has
been and is being used in studies measuring attitudes of non-parent adults
whose work involves responsibility for the growth and development of

children.l

lRichard Q. Bell, "List of Current or Plsnned Studies of Parental
Attitudes Using Questionnaires,"” (August, 1958). Mimeographed by Child
Development Section, National Institute of Health, Bethesda 14, Maryland.



I1I., METHOD AND PROCEDURE
A. The Measuring Instruments

The Dawe~Jones Picture Test

The picture test used in this study, a copy of which can be found in
the appendix, was developed at the University of Wisconsin by Dr, Helen
C. Dawe and Mrs. Betty Jones (6), a former graduate assistent. It is a
projective type of test designed to investigate an adult's sensitivity or
empathy toward children. It consists of twenty-eight pictured situations
depicted by line drawings. In each situation a child is saying something
to an adult, such as "Look at the big mudpie I made,"” or "I don't want to
kiss grendmas goodbye," and "He tried to take my wagon so I hit him." The
adult's response in each case is left blank and the respondent is asked
to give the response he thinks the adult would make.

The scoring has been modified to the present form in which the indi-
vidual;s response is scored by a { or - on each of the pictures. A re-
sponse showing sensitivity to the child is #, and one lacking in sensiti-
vity is =. The total raw score is the number of - responses on the pic-
tures so that the low O score is prefersble to the highest possible 20.

The original Dawe-Jones test consisted of twenty-eight pictures, but
eight pictures were deleted in the final scoring es a result of Evans' (4)
analysis. (Pictures 1, 2, 4, 9, 18, 23, 26, and 27.) They were deleted
because Evans' analysis showed them either to be lacking in diserimina-
tory ability or to have produced a high percentage of responses so am-
biguous that they could not be scored properly. The remaining pictures
were given a letter designation in order to avoid confusion with the

earlier numbering system.

12



The Parental Attitude Research Instrument

The other instrument used in measuring the attitudes of parents and
teachers in this study is the Parental Attitude Research Instrument (PARI).
This instrument was devised by Earl S., Schaefer and Richard Q, Bell of the
National Institute of Mental Health, Netional Institutes of Health, Educa-
tion and Welfare. In discussing the development of their test Schaefer
and Bell make the statement, "Both clinical studies in which various syn-
dromes of parental attitudes have been related to differential personali-
ty development of children, and the statistical theory of differentiation
and prediction, suggested the need for development of measures of specific
attitude concepts composed of homogeneous groups of items. Theoretically,
such en inventory would be more useful than a test composed of individual
items or one which would give only one score of pathogenicity of parental
attitude." (15) Developing an instrument in which the use of a number of
items or questions provides scores relating to a single concept seems to
produce a more reliable measurement of attitudes than does a scale in
which single items and scores are used. Schaefer and Bell are supported
in this by others who have done considerable investigation in the general
area of attitude measurement.

From a search of the literature, Schaefer and Bell selected concepts
related to child rearing and family life which have bearing on the per-
sonality development of the child., Using these concepts the PARL scales
were formulated, and the instrument constructed in two forms, one with
twenty-three scales of five items each was designed to measure attitudes
of mothers, and one with thirty scales of eight items each was designed

to measure attitudes of fathers. (See Appendices for original PARI forms.)
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The original test forms were given to mothers and fathers in this study,
but for the purpose of this study the writer has chosen to use only those
scales (sixteen in number) and items from the scales which are stated
identically in both fomms of the PARI. These scales, numbered here and
throughout this study, are as follows:
1. Encourage Verbalization
2. Fostering Dependency
3+ Seclusiveness
4, Breaking the Will
5. Marital Conflict
6. Strictness
7. Irritability
8. Excluding Outside Influence
9. Deification of the Parent
10. Suppression of Aggression
11. Rejection of Role
12. Equalitarianism
13, Approval of (or Demeand) Activity
14. Avoidance of Communication
15. Suppression of Sex
16. Comradship and Sharing
Schaefer and Bell found that scales which state widely approved at-
titudes toward child rearing typically have very poor reliasbility because
there is a strong tendency for all persons to agree with these approved
attitudes. (For example, "When a child is in trouble he ought to know he
won't be punished for talking about it with his parents.") They found
very little variability and poor discrimination on the so-called healthy
attitude scales. Therefore, the scales which they developed and which
they found to be more differentiasting were ones which stated attitudes
contrary to the usually approved child rearing opinions. (An example is,
"A child should be taught to avoid fighting no matter what happens," in
the Suppressing Aggression scale.) The majority of the scales included

in the PARI are of this type, for they are designed to minimize the ten-
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deney to check socially approved items.

Three of the scales included in the PARI are scales which Schaefer
and Bell refer to as "Rapport" scales. These scales reflsct approved at-
titudes toward child rearing. From previous studies we would expect them
t0 have relatively low reliabilities and poor diserimination, but they are
included because it was found that tests composed entirely of scales stat-
ing attitudes contrary to the usually approved opinions left respondents
dissatisfied. The inclusion of scales containing items with which re-
spondents could agree gave individuals an opportunity to express their own
positive ideas. These "rapport" scales included in analysis of this study
are Bqualitarianism (12), Comradship and Sharing (16), and Encouraging
Verbalization (1). A more detailed definition of the other thirteen scales
used in the analysis can be found in part C. of the appendices.

More detailed information in relation to development of the scales,
standardization, velidation, reliability and testing done by Schaefer and
Bell can be found in the article, "Development of a Parental Attitude Re-
search Instrument," (15) and also in the mimeographed paper, "Parental At-
titude Research Instrument (PARI) Normetive Data,” (12) which can be ob-
tained from the Library, National Institute of Mentel Health, Bethesda 14,
Maryland.

The scoring was done in accordance with the method used by Schaefer
and Bell in determining raw scores for each scale. Numerical values of
four, three, two, and one were assigned to the response categories of
Strong Agreement (4), Mild Agreement (3), Mild Disagreement (2), and
Strong Disagreement (1). A scale score of an individual consists of the

sum of the item values. (See sample score sheet in the sppendices.)
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For example, Secale 1, Verbalizetion, in the scoring sheet consists of
four items (1, 47, 70, 93) found in the mother's form of the PARI that
are identical to four items (1, 61, 91, 121) found in the Father's form
of the PARI. Scale 2, Dependency, consiste of five items (2, 25, 48, 71,
94) found in the mother's form of the PARI that are identical in content
to five items (2, 32, 62, 92, 122) in the father's fom of PARI., All the
other scales are made up of five identical items, with the exception of
Secale 1 and Scale 7 where there are just four items.

On the scoring sheet in the appendix all the item numbers used for
analysis in this study are listed. The first number is the item number in
the original form for mothers., The number encircled is the corresponding
item number in the form for fathers. Since 14 of the scales are made up
of five items (each item scored in degree from one to five) the possible
range of each individual on a particular scale is from 5 to 20. In scales
1 and 7 where only four items were used the range is from 4 to 16, On all
scales, except the rapport scales (11, 12, 16) a low score indicates a
preferable attitude in accordance with current theories found in the liter-
ature on child rearing practicese.

A description of the sample and procedure in administering the tests

follows in Section III B.
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B. Subjects and Procedurse

The subjects consisted of a group of thirty-one couples whose child-
ren were attending the same private nursery school. (See Tables A, B,
and C, page 18.) There was no attempt made to secure a sample which is
representative of the total population in the United States of parents
who have children in nursery school. The present sample is drawn from
the middle and upper middle-class levels of occupation, income, and edu-
cation, Sufficient information was obtained on the questionnaires to de-
termine characteristics such as age, occupation, and education.1 The age
range of the thirty-one fathers and thirty-one mothers was 24 years to 44
years with a mean of 33.2 years. (The mean age for the fathers was 33.6
years and it was 32,7 years for the mothers.)

The education of the parents ranged from 11 years to 25 years with a
mean of 18.4 yeers for the grow. (The mean number of years of education
for the fathers was 19.1 and for the mothers 17.6.) Only one individual
in the sample of parents had not completed high school, and just one had
not completed college. The remaining sixty parents were college gradu-
ates., OSixty-one percent of the entire parent group had completed two or
more years of graduate work. Forty-two percent of the fathers were cur-
rently engaged as professors in a university. The mean number of children
for the group was 2.03.

The sample also included a group of ten nursery school teachers who
were currently engaged in teaching nursery schocl in the same city. (Four
of them were teachers of the children whose parents participated. The
mean education of the ten teachers included was 15.8 years. One teacher

lThe quest ionnaire ecan be found in part F. of the appendices.



Description of Sample

Education Distribution of Sample Age Distribution of Sample
Years of School N % Age N %
9 - 11 1l 2 24 - 29 14 22
12 - 14 1 2 30 - 34 22 36
15 - 17 22 35 35 - 39 26 37
18 - 20 22 35 40 - 44 3 5
2l - 23 15 24 45 - 49 0 0
24 - 26 1l 2
Mean Education = 18.4 Mean Age = 33,2
Table A Table B

]

Occupation of Fathers

Type of Oeccupation N %
Factory Worker 1 3
Salesmen, Business 2 6
Student 5 16
Student and Teacher 4 13
Professor 13 42
Physician 3 10
Other Profession 3 10

Table C
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was not a college graduate., The mean age was 38 years. Nine of the ten
teachers were married and had children. Each married teacher had an aver-
age of 1.6 children.

Out of the thirty-eight couples who had children in this nursery
school thirty-one agreed to take the tests. Several other parents also
cooperated but only the couples in which both husband and wife took both
tests were used in the analysis for this study.

An initial contact was made with each family stating that this study
was being made in connection with other research in the area of child de~
velopment. Parents were requested to respond to both tests at a time when
both husband and wife could be present. They were requested to respond to
the inventories independently and asked not to discuss or compare responses
until the materials were handed in. EXach couple received papers with an
identical number and an A or B designating sex so that couple comparisons
could be made later.

The two instruments were distributed in group situations, with the ex-
ception of a few who were unable to attend a group meeting. In these ex~-
ceptions the writer called in the home and administered the tests. The
group method used in administering the test was chosen because it was the
most convenient way to secure a number of tests in a short time. Although
the form of the instruments could have been described in written informa-
tion and filled out individually in the home, the group procedure offered
several other adventages. The administrator could "set the stage™ in an
atmosphere which would invite & minimum of sophistication; any collobora-
tion between husband and wife could be prevented; and individuals would

feel a certain amount of group pressure to finish in a minimum length of
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time, rather than having several hours, if desired, to ponder the items
and responses at home.

The Dawe-Jones Picture Test, described in Section IIIA,, was admin-
istered first and limited in most cases to 20 minutes or less. Instruc-
tions for this test were given orally as follows:

"In each of the pictures on the pages of the booklet two people are

shown talking to each other. The words ssid by the child are always

given, Imagine what the adult in the picture would answer, and
write that answer in the large box on the page opposite the picture.

Write the very first reply that comes into your mind. Work quickly.

The test is limited to approximately twenty minutes. I will notify

you when fifteen minutes have elapsed.”

When each individual was finished he was asked to fill in a general
background questionnaire. (A copy can be found in the appendices.) He
then proceeded to the Parental Attitude Research Instrument in which writ-
ten instructions are given on the first page.

Since there is an infinite variety of "answers" in the Dawe-Jones
test, the scoring of this test must be controlled., Thus, a research
assistant in child development who had previous training and experience
in scoring the test scored each test used in this study in order to main-
tain consistency and reliability of the scoring method.l

The scoring for the Parental Attitude Research Instrument, described
in Section III A., is merely a mechanical process involving numerical

caloculations, and scoring for this test was done by the writer.?

1
See Appendix A. for Dawe-Jones Scoring Manual.

aSee Appendix D. for PARI Scoring Sheet.



IV. ANALYSIS OF DATA
A. Comparison of Fathers, Mothers, and Teachers on the Dawe-Jones Test

Comparison of Raw Scores

From the frequency scores in Table I and Figures la and 1lb it can
readily be seen that the fathers tended to have slightly higher scores
on the Dawe-Jones test (where a low score is preferable). Since the num-
ber of teachers included is so small, their comparison with parents is
probably not too significant. The mean score for the fathers was 7.2,
for the mothers 5.8, and for the teachers 2.9. The tendency for fathers
to have a higher score is in line with another study where a random sam=-
ple of rural parents were measured on the Dawe-Jones test.l The mean
score for the fathers in this group was 10.7 and for the mothers the mean
score was 10.3.

The number of high scorers, ranging from 9 to 13, in each group were
as follows: 10 (32%) of the fathers, 6 (19%) of the mothers, and none of
the teachers. Scorers in each group at the middle level, ranging from 5
to 8, were as follows: 16 (52%) of the fathers, 13 (42%) of the mothers,
and 3 (30%) of the teachers. The low scorers, showing the greatest de-
gree of sensitivity, ranged from O to 4. There were 5 (16%) of the
fathers, 12 (39%) of the mothers, and 7 (70%) of the teachers at this
level.

In order to determine whether fathers and mothers were more negative
on certain pictures or on all pictures in general, a picture analysis was
made. (See Teble II and Figure 2.)

l'Nor'l:h Central Regional Research Project NC-21: "Family Influences
on Personality Development."
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Table I

Distribution of Scores on the Dawe-Jones Test

Total Negative Frequency for Frequency for Frequency for
Score Fathers Mothers Teachers
13 2
12 0
11 2 1l
10 3 3
9 4 2
8 3 4
7 5 4 1l
6 5 4 0
5 3 1l 2
4 3 5 1
3 1 2 0
2 1 3 2
1l 0 0 3
0 0 2 1
Number in Group 31 31 10
Tot. Neg. Resp. 224 180 29
Mean Secore 7.2 5.8 2,9
Median 7 6 2

Range 2-13 0-11 0=-7
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Table II
Pieture Analysis - Percentage with Negative Scores

Picture Fathers Mothers Teachers

Letter Tot. # of % Tot. # of % Tot. # of %
Neg. Respe. Neg. Resp. Neg. Resp.
A 10 32 6 19 0 0
B 14 45 9 29 1 10
c 16 52 15 48 2 20
D 15 48 9 29 1 10
E ] 3.2 0 0 0 0
F 4 13 6 19 2 20
G 17 56 15 48 2 20
H 19 61 ; 12 39 4 40
I 12 39 11 35.5 3 30
J ¢ 23 10 32 3 30
K 9 29 5 16 0 0
L 26 84 21 68 2 20
M 10 32 4 13 0 0
N 17 55 15 48 3 30
0 2 3.2 0 0 0 0
P 11 35,5 10 32 1 10
Q 7 23 5 16 0 0
R i7 55 14 45 3 30
s 7 23 8 26 0 0
T 4 13 0 0 1 10
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Picture Analysis - Fathers and Mothers Compared

In Table II the number of negative responses per picture is indicated
and the corresponding percentage noted. Figure 2 a shows a graphic repre-
sentation of the percentage of negative responses per picture for each of
the three groups (fathers, mothers, teachers). It is arranged in order
of percentage for the fathers. This indicates a general tendency for
fathers to be slightly more negative on all pictures except F, J, and S,
On nine of the pictures there was only a difference of one or two in the
number of fathers who scored negatively and the number of mothers who
scored negetively. By use of rank order correlation between the percen-
tage of athers scoring negatively on each picture and the percentage of
mothers scoring negetively on the same pieture a correlation of .84 was found.
This correlation wes shown to be significant at the .0l level.

Pictures Where Mothers Were lore Negative

In the three pictures on which mothers had a higher percentage of
negative responses than fathers the degree of difference was quite small.
In picture S there was a difference of 3%, in picture F a difference of
6%, and picture J a difference of 9%. Picture S shows a father as the
central figure. The child in the picture has admitted hitting the other
child when he tried to take the wagon, Picture F also elicits a response
from the pictured father when the child interrupts the conversation to
say, "Listen to me, now, I want to tell you something." Picture J pre-
sents a situation in which the child says, "I don't want to go to bed.

He doesn't have to go to bed yet." The father is the central figure here,
also, In all three of these pictures the response to the child is to come

from the pictured father., Analysis of the Dawe-Jones in a study with
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rurel parents indicated that fathers consistently respond more negatively

1 Both the fathers and the mothers responded more nega-

than mothers.
tively when the father was pictured than when the mother was pictured.
(These differences between mothers and fathers in the present study cen
be noted in Figure 2 b.)

In the seven pietures where only the father was pictured as the cen-
tral figure, the average number of fathers scoring negatively was 13 and
the average number of mothers scoring negatively was 12. There were 10
pictures where the mother was pictured as the central figure, and in
this case the average number of fathers scoring negatively was 11 and the
average number of mothers scoring negatively was 8.6. The degree of dif-
ference between fathers and mothers is much greater on pictures where the
mother was the central figure, but the fathers still responded more nega-

tively than mothers in both situations.

Large Differences Between Fathers and Mothers

Picture D had a high percentage difference. In this piecture 48% of
the fathers responded negatively and 29% of the mothers., The child in
the picture says, "Look at the big mudpie I made," and the mother is pic-
tured as the central figure., This is not an unusually high ranking si-
tuation negatively, but it seems to involve several factors which could
cause varied opinions and result in varied scores. It may be that more
fathers expect their little girls to be clean and neat with pretty
dresses. A number of fathers expressed dislike in regard to cleaning up
the mess. Maybe cleaning up messes is a more common experience for

mothers so that it did not arouse as much of an emotional reaction.

1North Central Regional Research Projeet NC-8l: "Family Influences
on Personality Development."
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Comparison of High and Low Negative Pictures

The three lowest negative responses for both mothers and fathers were
found on pictures E, O, and T, Pictures E and T included the pictured
mother's response in answer to, "Come here so I can give you a kiss," and
"The other girle won't play with me." Mothers had no negative responses
to any of the three pictures. Only 3.2% of the fathers responded nega-
tively to pictures E end O (Don't go out tonight. Stay home with me.").
Since a request for affection and reassurance brought such a similar re-
sponse from both groups it 4id not serve to differentiate one group from
another. Picture T brought a negetive response from just 13% of the
fathers in answer to, "The other girls won't play with me." Here, as in
pictures O and E, the child received less negative responses when asking
for help, reassurance, and affection,

More than 50% of the mothers and fathers responded negatively to pie-
ture L, where the child says, "1 don't want her to haeve a turn." In this
picture 84% of the féthers responded negafively and 68% of the mothers.
This was the only picture which elicited negative responses from more than
half of the mothers. (Five other pietures brought negative responses from
more than half of the fathers.) In picture L the child is expressing his
hostility verbally and he is also committing a social error. It may be
that this group is more concerned with the social error involved and this
tends to make the response less sympathetic toward the pictured child who
made the statement,

Picture Anelysis of Teachers' Responses

There were seven pictures on which no teacher responded negatively.

Two of these pictures, E and 0, were the ones on which just one parent re-
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sponded negatively. In four additional pictures (B, D, P and T) just one
teacher responded negatively, and in each case it was a different teacher.
The largest number of teachers responding negatively on any picture was
four, and this oceurred on picture H where the child says, "Tell her to
go home. I don't want to play with her." Picture H was also a high rank-
ing picture in the percentage of negative responses from fathers and
mothers. Four other pictures (N, R, I and J) elicited negative responses
from three teachers in each case. With such a small sample of teachers
adequate comparison between pictures is impossible.

Couple Agreement -~ Raw Scores

Analysis of husband and wife agreement was computed from Table III a
using raw scores., The raw scores are arranged according to the husband's
score, Husbands with high negative scores did not necessarily mateh with
wives who were high in their respective group. This can readily be seen
in Table III a. Using the Pearsonian formula a low positive correlation
of .28 was found to exist. When the "t" test was administered this cor-
relation was found to be of low significance.

This correlation is based on total raw scores and does not indicate
how many pictures each couple scored in agreement. Identical raw scores
of 10 could be obtained by a husband and wife, but the husband could have
responded negatively on 10 of the 20 pictures while the wife's negative
responses could have been derived from her response on the other 10 pic-
tures. Further analysis using Table III b gives a clearer picture of
agreement through the number of pictures that both husband and wife scored

similarly.
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Couple Agreement - Similarity in Scoring Each Picture

Couple agreement is best shown by the number of pictures on which a
husbend and wife respond similarly, either both respond negatively or
neither respond negatively. (See Table III b.) It is read as follows:
Couple 7 were in agreement on 15 pictures; on 9 of them both husband and
wife responded negatively and on 6 piectures neither husband or wife re-
sponded negatively. Couple 22 were in agreement on 12 pictures; they both
responded negatively on 7 of these pictures, and neither husband or wife
responded negatively on 5 pictures.

Figure 3 graphically represents agreement. The range was from agree-
ment on 10 pictures (couples 12 and 17) to agreement on 17 pictures for
couple 18, The median was 13. The couples used in this study tended to
have rather high agreement since every couple agreed on at least 10 (50%)
or more of the pictures.

In general, the 12 couples reaching the highest level of agreement
(ebove the median of 13) included more husbands and wives who had favora-
ble scores. The mean raw score for these 12 couples was 6.1 on the Dawe-
Jones test. There were 10 couples below the medisn of 13 so that they
were in the lowest level of agreement. TYor these 10 couples the mean raw
score was 7.3. The remaining 9 couples were at the median, agreeing on
13 pictures. The mean raw score for these 9 couples was 6.2.

Couples 18 and 23 were in the highest agreement since they responded
similarly on 17 and 16 pictures, respectively. Raw scores in the test
were quite low for these parents. Husbands scored 5 and 4 in each case
and wives scored 2 and 4. For the two couples with lowest agreement (12

and 17) both husbands scored 8 on the test and both wives scored 6.



Table III b
Picture Agreement by Couples

Couple Pictures both Pictures neither Total scored
Number scored negatively scored negatively in agreement
(4 9 6 15
22 7 5 12
19 5 8 13
3 5 8 13
4 3 8 11
14 2 9 11
9 2 11 13
11 6 6 12
16 5 8 13
a7 6 8 14
13 2 10 12
28 3 9 12
29 5 9 14
1 0 13 13
6 2 11 13
10 3 9 12
20 2 13 15
24 4 3 15
2 2 12 14
12 2 8 10
21 0 14 14
17 2 8 10
25 0 12 12
5 3 14 14
8 4 9 13
18 2 15 17
23 2 14 16
26 4 10 14
30 3 12 15
156 L 12 13
31 0 13 13

Range 10 - 17
Median 13
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Picture Analysis - Couple Agreement

Table IV and Figure 4 show the picture analysis in order of the per-
centage of couple agreement per picture. There is a range from 42% on pie-
ture H to 97% on pictures E and O.

Pictures E and O resulted in the highest agreement. This was also
found true in Evans' (4) analysis with rural parents. In both of these
pietures just one couple did not agree. Since all responded similarly,
agreement was a high 97%, or 30 out of 31 couples.

Pictures E and O both elicited an appeal for affection or comfort
from the parent, and the response from the parents was almost never a neg-
ative one. Pieture E calls for a response to, "Come here so I can give you
a big kiss." This is a positive statement in itself and tends to bring
forth a positive response, unless a parent would feel strongly about show-
ing an expression of emotion., In picture O the child gives the request,
"Don't go out tonight., Stay home with me." Certainly this appeal would
tend to make the parent more sympathetic in explaining to the child.than
in a situation where the child has done or said something that was obvi-
ously contrary to the parents' expectations.

Pietures D eand H both brought the highest percentage of disagreement
between parents in their responses. However, an agreement of 42% is cer-
tainly not a very low agreement. In picture D the child says, "Look at
the big mudpie I made."™ Lower agreement here may have resulted due to
varied opinions on cleanliness which often occur. If the child had been
dressed in o0ld clothes the responses might have been less negative for
some but remained the same for others who object to playing in mud. Pie-

ture H is confusing since it shows two children, one of whom is saying,



Table IV

Percentage of Couple Agreement Per Picture

Picture Number of Percentage

Letter Couples Agreeing of Total Group
E 30 97
0 30 o7
? 26 84
F 24 77
B 24 77
K 23 74
Q 23 74
c 22 71
L 22 71
M 21 68
S 21 68
A 19 61
N 19 61
R 19 61
B 18 58
I 18 58
G 16 52
J 16 52
D 13 42
H 13 42

Range 42% - 97%

Median 68%
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"Pell her to go home. I don't want to play with her." An individual's
response in this situation could depend upon the c¢hild with whom he would
choose to identify. It may be that some subjects assume that the child
making the statement had good cause to respond in this manner. The second
child in the picture seems to be a child from another family. Maybe this
fact waes an added stimulus for some parents being a little more stern and
less sympathetic toward the child who made this statement.

In general, higher couple agreement seemed to come on pictures where
the child is asking for comfort, affection, or reassurance. The response
to these pietures results in few negative scores. lower couple agree-
ment was found in pictures where social factors enter in, where two child-

ren are pictured, and where pictures are more confusing in situation.
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Summary of Analysis of Data on Dawe-Jones Test

The fathers did tend to have slightly higher (less favorable) raw
scores on the Dawe-Jones than mothers. Teachers' scores were considera-
bly lower than either fathers or mothers, but the sample was too small to
make a detailed comparison. The fact that all the teachers, except one,
were also parents seemed to indicate that their training for teaching may
have influenced their responses and this could have resulted in a greater
sensitivity as measured by this test.

Only 6 pictures were responded to negatively by more than half the
fathers. Just one picture had a negative response by more than 50% of
the mothers, and only one picture was responded to negatively by more than
30% of the teachers.

There seemed to be no special signifigance regarding the pictures on
whieh there were the greastest differences between fathers and mothers.

In general, the order of the percentage of negative responses per picture
tended to be similar. (A correlation of .84 was found.)

Results for this group were similar to those found in a study with
rural parents, Analysis in that study suggested that fathers are consis-
tently more negative in their responses than mothers. Fathers and mothers
both responded more negatively when the father is pictured then when the
mother is pictured as the central figure. Rural parents were more nega-
tive than the respondents in the present study as evidenced by their high-
er mean scores on the test.

In pictures where the child is asking for affection or reassurance
both mothers and fathers have few, if any, negative responses.

Individual couple agreement calculated by the use of raw scores re-
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sulted in a low positive correlation of .23 which is not statistically
significant. Analysis of the amount of piectures on whiech a husband and
wife responded similarly seemed to be a better measure of couple agree-
ment. The couples used in this study tended to have rather high agree-
ment since every couple agreed on at least 10 (50%) or more of the 20 piec-
tures. Couples who were in the highest agreement tended to be the couples
who had lower (more favorable) scores on the Dawe-Jones test.

The two pictures with 97% agreement by couples were in eontrast to
the two pictures where the 42% level of agreement was the lowest. High
couple agreement was found where responses to pictures were least nega-
tive. In those pictures the child was shown asking for comfort, affec-
tion, or reassurance. Lower agreement resulted in pictures where the si-
tustion was less clear cut and more confusing. Often two children were
piectured and an individual's response could vary depending upon which

¢hild they chose to identify with.
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B. Comparison of Fathers, Mothers, and Teachers on the PARI Sealesl

Comparison of Central Tendency, Frequency, and Range

Table V and Figure 5 show the mean scores on the PARI scales for the

three groups (fathers, mothers, and teachers). They are listed in order
of the mean scores of the fathers for each of the scales, One can readily
see from observation thaet there is only a very small difference between the
groups in the mean score of a particular scale, The mot hers' mean score
was higher than the fathers' mean score on 8 of the 13 negatively stated
scales. This is in contrest to the expected tendency of males to be more
negative than females. It is the writer's opinion that this was due to
more varied interpretations within the group of mothers. Some felt that
the age of the child would make a difference; they often questioned some
items which seemed to result in a forced choice; many felt qualifying
statements were necessary in order to give an individual's own personal
opinion; and some questioned whether to indicate their personal opinion
or an opinion of the generai population ( as the item seemed to suggest).
As was expected, the rapport scales had the strongest "Agreement"
(highest scores) from all three groups. However, the scale Marital Con-
flict, measuring the degree to which a parent would expect the marriage
relationship to involve a great deal of confliect, was nearly as high as
the rapport scale, Encouraging Verbalization, which measures the degree
to which a parent would permit or encourage his child to talk about his

ideas and feelings. The higher scores on the scale Marital Conflict may

have indiceted the respondents' knowledge of the existence of these dif-
ficulties in meny homes, rather than inferring specific problems in the
families of the respondents.

1
Complete description of scales can be found in the appendices.



Table V

Mean PARI Scores for Groups of the Respondents

42

PARI Scales* Fathers Mothers ©Parents N.S. Teachers
5. Maritel Conflict 14.6 15.1 14.8 14.1
1l. Rejection of Role 11.8 11.0 1l.4 11.3
7. Irritability 11.5 8.9 10.2 p 5 98 4
6. Strictness 1l.1 10.8 10.9 10.3
13. Approval of (or 9.8 10.2 10.0 9.3
Demend) Activity
9. Deification of Parent 9.1 10.1 9.6 7.9
10. Suppression of Aggression 9.1 9.0 2.0 8.7
8. Seclusiveness 8.9 11.0 9.9 8.0
2. Fostering Dependency 8,9 10.1 9.5 8.2
8., Excluding Outside Infuence-8.7 8.3 8.6 7.2
14. Avoid Communication Bed 8.3 8.4 7.2
4, Breaking Will 8.2 845 8.3 7.4
15. Suppression of Sex 6.2 7.1 6.6 5.9
Rapport Scales:
16. Comradship eand Sharing 17.4 17.6 17.5 16.8
12, Equalitarien 16.0 16.0 16.0 15.5
1. Encouraging Verbalization-14.5 13,7 14.1 14.7

*Listed in order of the fathers' mean score per scale.



llean Scores Per PARI Scale
fmmm Fathers
Mothers

FPigure 5

Mildly disege

[ aisage
cores

PO
Mean

&

Seale

#16




44

In all except the rapport scales the teachers were nearly the same
or only slightly less in "Agreement" than mothers and fathers. The fact
that all the teachers, with the exception of one, were also parents might
have been a factor in the similarity of mean scores.

Schaefer and Bell (16) state that with a higher education level, the
respondents tended to Disagree more strongly (have lower scores) with the
attitudes expressed in these scales. This was true for this sample on
nearly all scales, as indicated by the mean scores. The exception was on

the Marital Conflict scale, as mentioned before.

Frequency distribution tables may be found in the appendix. They
show that the test did serve to place the respondents on a continuum,
ranging from strong"isagreement™ to strong "Agreement" on most of the
scales.

Table VI and Figure 6 show the number of respondents in each group
scoring in the "Agreement" (11 through 20) or "Disagreement" (0 through 11)
area on scales other than rapport scales. Greater differences between groups
can be seen here than are indicated by the mean scores in Table V. Scales

on Rejection of Role which measures the degree to which a parent resents

the nommal restrictions of married life, Marital Conflict, and Irritability,

measuring the degree to which a parent would tend to become impatient with
children and would overtly express this impatience, were rated in the
"Agreement™ area by 50% or more of the fathers. There was a very even
distribution on the Strictness scale which measures the degree to which a
parent would agree with the attitude of striet discipline. At least 50%
of the fathers were in the "Disagreement" area on the nine other scales

used for analysis. (This was true for teachers but not for the mothers.)
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Table VI
Number of Respondents in Each Group Scoring in "Agreement" or

"Disagreement" Area on Scales Other Than Reapport

* FATHERS MOTHERS TEACHERS
FAR. Sanlen Agree Disagree Agree Disesgree Agree Disagree
5. Marital Conflict 28 3 30 1l 10 0
11. Rejection of Role 19 12 8 13 6 4
7. Irritability 21 10 8 2B 8 2
6, Strictness 16 156 20 11 5 5
13, Approval of 9 22 6 15 3 7
(or Demand) Activity
9. Deification of Parent 9 22 15 16 1l °]
10. Suppression of 16 & 6 25 3 v d
Aggression
3, Seclusiveness 7 24 15 16 0 10
8., Fostering Dependency 7 24 10 2} 0 30
8, Execluding Outside 7 24 4 27 0 10
Influence
14. Avoid Communication 6 2as 4 27 0 130
4, Bresking Will 3 &8 6 25 1 9
15. Suppression of Sex 0 31 1 & e 10

*Listed in order of the fathers' meean score per scale.
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Over 50% of the mothers rated in the "Agreement" area on three scales.
Two of the scales, Marital Conflict and Rejection of Role, were also in
the "Agreement" area for 50% or more of the fathers. The third scale on
which more then half the mothers rated in "Agreement" was the Strictness
scale. The following three scales resulted in quite an even distribution

for the mothers: Approval of (or Demand) Activity, measuring the degree

to which & parent would encourage and reward his child for keeping involved

in activity at all times; Deificetion of Parent, measuring the degree to

which a parent would exhault the role of authority; and Seclusiveness,

measuring the degree to which a parent feels he should have no other in=-
terests outside the home. There were seven remaining scales on which 50%
or more of the mothers rated in the "Disagreement" area. Of these seven,
six were the same as the fathers. More mothers rated in the "Disagreement"
area than did fathers on the Irritability scale.

Teachers, as a group, rated nearly all scales in the "Disagreement"
area, Strictness was an area of even distribution, as with the fathers.
Two scales were rated in the "Agreement" area by more then 50% of the

teachers. These scales were Rejection of Role (80%) and Irritability (80%).

Both faethers and mothers also had more than half their group rating in the
"Agreement" area on the Rejection of Role Scale, Fathers and teachers were
similar in thet more than half their group also rated in the "Agreement"

area on the Irritability scale, but this was not true of the mothers.

On scales dealing with family living, such as Marital Conflict and

Rejection of Role, the teachers and many of the parents received higher

or less desirable scores. Respondents in the present sample tended to

have more desirable, or lower scores on the scales which measured attitudes



toward interaction with children, such as Suppression of Aggression,

Fostering Dependency, and Breaking the Will. It seems that there would

be more of a chance for variastions in interpretation as a result of train-
ing on the family living scales than on the latter ones where the lowest
and most desirable scores were prevalent.

Husband end Wife Resemblance in Scores

Comparison of Raw Scores - In comparing the scores of husbands and
wives on the PARL scales correlations on several scales were significant
at the .01 level. The scales where a significant correlation existed be-
tween & husband's score and the score of his wife were as follows:

Marital Confliet .50, Seclusiveness .49, Irritability .46, and Fostering

Dependency .45,
In Scheefer and Bell's study (18) high correlations between husband

and wife were found on only one scale, Marital Confliet. Higher correla-
tions on four scales for this group, shown in Teble VII, could be due to
the couple's similerity in the level of education which was not true of
the sample used in the Schaefer and Bell study. In the analysis of piec-
ture agreement on the Dawe~Jones test, used in the present study, agree-
ment on similar pictures for a husband and wife was quite high for this
group, also, indicating that this particular group of parents is a much

more homogeneous group than a rendom sample.



49
Table VII

Comparison of Husbands' and Wives' Raw Scores on the PARI

Fathers' Mothers' Correlation
PARI Scale Meen Mean Between Husband
Score Score and Wife

5. Marital Conflict 14.6 15.1 +50*
11, Rejection of Role 11.8 11.0 .19

7. Irritability 11.5 849 46*
6. Strictness 11l.1 10.8 «23
13. Approval of (or Demand) 9.8 10.2' 013

Aetivity

9. Deification of Parent 9.1 10.1 11
10. Suppression of Aggression 9.1 9.0 33

3. Seclusiveness 8.9 11.0 49*
2. Fostering Dependency 8.9 10,1 45"
8., Excluding Outside Influence 817 843 22
14. Avoid Communication 8.3 8.5 - «00

4. Breaking Will 8.2 845 21
15. Suppression of Sex 6.2 7.1 - 01
Rapport Scales:

16, Comradship end Sharing 17.4 17.6 «23
12, Equalitarien 16.0 16.0 .02

1. Encouraging Verbalization 14.5 13.7 - 401

*Scales with a significant correlation.
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Summary of Analysis of Data on the PARI

A comparison of the mean scores of fathers, mothers and teachers on
each of the PARI scales measured indicated that there were only small dif-
ferences in regard to responses among the three groups. The mothers' mean
score on 8 of the 13 negatively stated scales was slightly higher (less de-
sirable) than that of the fathers. As mentioned previously, it is the
writer's opinion that this was probably due to interpretation of the items
rather than a specific tendency for the mothers to have less desirable
attitudes.

Higher "Agreement" (designated by higher scores) on the rapport scales
was indicated by respondents in all groups. Results of previous studies
have shown that this is to be expected.

The frequency distribution of scores showed that the test did serve
to place the respondents on a continuum, ranging from strong "Agreement"
to strong "Disagreement" on nearly all of the scales. The number of re-
spondents in each group scoring in the "Agreement" or "Disagreement" area
on each scale showed some additional comparisons between fathers, mothers,
and teachers. Over 50% of the mothers rated in the "Agreement" area on
three scales. Two of these scales, Marital Conflict and Rejection of Role,
were also in the "Agreement" area for 50% or more of the fathers and
teachers. A very even distribution in both areas was found on the Strict-
ness scale for fathers and teachers, but even distributions for the mothers
were found on three different scales.

Higher "Agreement" (less desirable scores) on scales dealing with

family living, such as Marital Conflict and Rejection of Role, were more

prevalent than on seales involving interaction with children, such as
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Suppression of Aggression, and Fostering Dependency. Agreement on these

scales may have been a matter of interpretation as s result of training,
rather than en indication of problems in the individual's own family.
There was a significant relationship between the scores of a husband
and wife on four of the scales, Schaefer and Bell's (16) sample using 31
couples resulted in a finding of a significant relationship on only one

scale, Marital Conflict. Scores on three other sceles, Seclusiveness, Ir-

ritability, and Fostering Dependency also resulted in significant relation-
ships between husband and wife in the present study. Since the education
level of the parents used in this study was much higher then Bell and
Schaefer's sample more couple agreement may indicate that after a certain
level of education is reached husbends and wives tend to be more similar
in their attitudes.

It eppears that these parents and the nursery school teachers of their
children are thinking similarly in relation to attitudes toward child rear-
ing and family life as measured by the PARI,

A more liberal attitude toward Marital Conflict, scale 5, and Irritabii

ity, scale 7, may have been a factor which influenced the relatively high
(less desirable) scores on these scales. Perhaps this finding is also a
reflection of prevailing attitudes toward the marriage relationship in our

culture today.



52

C. Comparison of Fathers, Mothers, and Teachers on Dewe~Jones and PARI

One of the original purposes of this study was to compare the Dawe-
Jones Picture Test scores with the scores of a much more widely used test,
The Parental Attitude Research Instrument. It was the writer's hypothesis
that parents who received the lower scores on the Dawe-Jones (designating
the greatest sensitivity toward children) would also receive the lower
scores on the negatively stated PARI scales (designating disegreement with
negative attitudes). Likewise, it was expected that higher scorers on the
Dawe-Jones (lacking sensitivity toward children) would tend to receive high-
er scores on the PARI scales (designating agreement with unfavorable At-
titudes.,

Comparison of Raw Scores on Both Tests

From the correlations in Table VIII one can note that the relationship
between an individual's score on the Dawe-Jones and PARI scales is not
consistent or pronounced. It is different for fathers and mot hers, and on
some scales correlations are negative (in opposite directions) for fathers
and mothers which is not in accordance with expectations. There is a sig-
nificant positive correlation, where low scorers on the Dawe-Jones had low
scores and high scorers on the Dawe-Jones had high scores, for fathers on
only two scales, Marital Conflict and Irritability. A correlation between
the fathers' dawe-Jones scores and the PARL scores on the scale Marital

Conflict was .42, and on the scale Irritability the correlation was .47.

The only correlation for teachers where a highly significant relationship
existed was on the Equalitarian scale, measuring the degree to which a
parent would allow his child to share in the planning and contrel of his

family 1life. The correlation here was .86.



Table VIII

Correlation Between Rew Seores on Dawe-Jones and PARI

PARI Scales Fathers Mothers Teachers
Rapport Scales:

16. Comradship and Sharing .08 .06 - 24
12, Equelitarian «20 - +27 .86*
1. Encouraging Verbalization .18 - 05 - 24

Other Scales:
5. Marital Confliet .42* - +15 «46
11. Rejection of Role +33 - o211 - 31
7. Irritability 47 1R .55
6. Strictness <06 11 - +83
13, Approval of (or Demand) «27 .16 - 42

Activity
9. Deification of Parent .19 .16 «36
10. Suppression of Aggression .22 - .06 «33
3. Seclusiveness - 11 - 15 - 14
2., Fostering Dependency .02 ¢33 42
8, Excluding Outside Influence .10 «30 - .00
14. Avoid Communication <03 - 09 43
4. Breaking Will - J12 «13 <16
15 Suppression of Sex - 09 .08 - ¢33

*Correletions which are significant

at the .01 level,
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There was no significant correlation on any of the scales for the
mothers, It is the writer's opinion that the varied interpretations of
the test items within the group of mothers influenced these results. Some
felt that the items requested an individuel's general opinion rather than
his own attitude.

Teachers are closer in the numerical value of the raw scores on the
PARI scales than they were on the Dawe-Jones test. This was probably due
to the fact thet their common status as parents was a greater influence on
responses for the PARL where more attitudes in regerd to femily life were
measured., The lower correlaetions on the PARL scales were a result, in
part, from the fact that the fathers, mothers, snd teachers were so homo-

geneous.

Comparison of High and Low Groups on the Dewe-Jones and Their Respective
PARI Scores

Table IX shows the results of comparing high (least sensitive) and low
(more sensitive) groups in the Dawe-Jones test with their scores on the
PARI scales, other than rapport. Individuals who were at the mean in
their respective groups are not included.

The results show a little more similarity between the two tests than
is indicaeted by Teble VIII. The fathers in the high group on the Dawe-
Jones have a higher mean score on 10 out of 13 of the PARL scales measured
then do the fathers in the lower group of scorers on the Dawe-Jones.

The mothers in the high scoring group on the Dawe-Jones had a higher
mean score on 7 out of 13 of the PARI scales measured than did the mothers

in the group that scored lower on the Dawe-Jones. There were 6 scales on

whieh both fathers and mothers in the high group of scorers on the Dawe-

Jones (least sensitive received a higher (less desirable) mean score on
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Table IX

Comparison of High and Low Groups on the Dawe-Jouei With Their
Corresponding Scores on the PARL Scales

Fathers Mothers Teachers
PARI Scales Above Below Above Below Above  Below
Mean Mean Mean Mean Mean Mean
Dawe-Jones Range = 8-13 0-6 7-11 0 -5 4 -7 0=-1
5. Marital Conflict 15.6 18,3* 14,8 14.6 15.0 13,.2%
11, Rejection of Role 31.8 11.6% 130.8 11.7 10.5 10.7
7. Irritebility 12.7 10.4* 9.1 8.6* 12.2 9.7
6. Strictness 11.7 10.5* 114 10.7* 10.0 211.5
13. Approval of Activity 10.3 9.4* 10.4 10,2* 8.5 8.7
9. Deification 9.5 8.7 10.5 10,0* 9.0 9.2
10. Suppression of 9.4 8.8*% 9.0 9.2 9.0 7.5%
- Aggression
3. Seclusiveness 8¢5 9.4 1048 31,5 747 8.6
2. Fostering Dependency 10.1 8.8% 10.4 9,0* 8.7 7.7
8. Excluding Outside 8.4 8.1% 9.3 8.2% 8.7 7,5%
Influences
14. Avoid Communication 8.8 8.1* 8.4 9.0 8.0 845"
4, Breaking Will 7.7 843 8.6 8.7 7.5 67"
15. Suppression of Sex 6.0 6.1 7.3 0" 5.2 5.5

llI‘he expected tendency is that high scorers on the Dawe-Jones (above mean)
who were the least sensitive will also have high scores (less desirable) on
the PARI scales, and the low scorers on the Dawe-Jones (below mean) who
show the greater sensitivity will also have low scores on the PARL scales
stating undesirable attitudes.

*Range groups in which the mean score was in the expected direction.
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the PARI scales than fathers and mothers in the low scoring group on the
Dawe-Jones,

The teachers' group was too narrow in range for adequate comparison,
but on the scales where a larger range occurred, the four teachers in the
higher scoring area on the Dawe-Jones (less sensitive) did have a higher
meen score on 7 out of 13 scales than the four teachers who received lower
scores (indicating greater sensitivity). It should be noted that teachers
in the high scoring area ( 4 - 7 ) are actually below the mean of the
fathers' and mothers' groups. The high scoring group for teachers is more
equal in numerical raw scores on the Dawe-Jones to the low scoring group
group for mothers and fathers.

Three PARL scales, Irritability, Fostering Dependency, and Excluding

Outside Influence, show the expected tendency for all three groups (fathers,

mothers and teachers) used in this semple.

Surmary of Comparison of All Three Groups on Both Instruments

Correlations between respondents' raw scores on the Dawe-Jones and
their raw scores on each of the PARL scales were determined. There was no
consistent or pronounced relstionship indicated for either fathers or
mothers. The fathers' scores did show a significant positive correlation

on two scales, Marital Conflict which measured the degree to which a parent

would expect the marriage relationship to involve & great deal of conflict,
eand Irritability which measured the degree to which a parent would tend to
become impatient with children and overtly express this impatience.

High groups (ebove mesn) and low scoring groups (below the mean) on
the Dawe-Jones were compared in regard to their respective scores on the

PARI scales (omitting the rapport scales). This analysis showed a tenden-
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cy for fathers' scores to be in the expected direction on 10 of the 13
negatively stated scales. Thus, high scorers who were less sensitive on
the Dawe-Jones tended to have higher or less desirable scores on the PARIL
scales, also. low scorers on the Dawe~Jones who showed the most sensiti-
vity also tended to receive lower scores on the PARI scales which desig-
nated more disagreement with undesirable attitudes. This was also true
for the mothers on 7 scales and for the teachers on 7 scales.

There were 6 scales out of 13 on which both high and low groups of
fathers and mothers tended to score high and low, respectively, on the
Dawe-Jones. This was true for fathers, mothers, and teachers on 3 of the
scales.

Although the correlations between raw scores on the Dawe-~Jones and
raw scores on each PARI scale were not always significant, comparison of
high and low groups on the Dawe~Jones with their corresponding scores on
the PARL scales were in the expected direction on a majority of the scales.
The PARI is designed to measure many different attitudes. The results of
the comparisons made in this section do not necessarily indicate a lack
of validity in regard to the tests, but they probably do indicate the fact.
that the PARI measures a wider range of attitudes in some of which an in-

dividual's sensitivity to children apparently plays no significemnt part.
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Ve A. Summary and Conclusions

The Dawe-Jones picture test, developed to measure an individual's
sensitivity to children, and the Parental Attitude Research Instrument,
developsd to measure parental attitudes toward family life and child
rearing, were administered to a select group of 62 parent (31 couples) and
10 nursery school teachers. Some of the conclusions were as follows:

1. Mothers obtained slightly more favorable scores than fathers on

the Dawe~Jones test, and teachers obtained considerably more favorable

scores than mothers or fathers.

2. There was a significant relationship between a husband's score and

the score of his wife on the Dawe-Jones.

5« Fathers had slightly more favorable scores than mothers on 9 of

the PARI scales. Mothers scored more favorably than fathers on 6 of

the PARL scales and the same as fathers on one scale. Teachers had

slightly more favorable scores than fathers or mothers on 11 of the

16 PARI scales which were used in the analysis.

4., A gignificant relationship existed between a husband's score and

the score of his wife on several of the PARL scales.

5. Although there was no significant relationship between raw scoras'

on the two inventories, there was a tendency for high and low scoring

groups on the Dawe-Jones test to be in the expected direection (high

and low, respectively) on a majority of the PARI scales.
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V. B. Limitations of the Study and Suggestions for Further Research

A number of limitations may have influenced the results and affected
the conclusions of this study.

There were 31 fathers, 31 mothers, and only 10 teachers in the total
group. Thus, the size is somewhat limiting.

The semple in this study was drawn heavily from the middle and upper-
middle class levels of occupation and income; the educational level was
at the upper end of the scale; and the fact that these parents all had
children in a private nursery school put them in a select group.

The paper and pencil type of measuring instrument has many limita-
tions, some of which are: +the respondent may feel differently toward the
subject being discussed at different times; (For example, if a conflict
with a c¢hild has occurred previous to his coming to the meeting his usual
response may be distorted,) and the respondent may consciously distort
the facts for one reason or asnother. Some persons may not be able to ad=-
mit their true feelings even to themselves when these feelings are in
conflict with social standards.

The ordering of responses on the PARI scales may be obvious, in many
cases, to the sophisticated parent. A number of mothers and teachers .
questioned the statements on items where one might incorrectly infer his
own attitude throughhis response to the statement. This may have been a
factor in the varied responses of mothers where no significant relation-
ships existed.

The very length of the PARI test and the arrangement of responses on
a four level basis could result in a habit of the respondent to check the

same position on a number of items. It would probably have been better
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to limit the PARI test in length to just the items that were used for
analysis in this study. This might have encouraged more careful reading
of the items.

Neither of the instruments used can really measure how an adult ap-
plied his attitudes in actual situetions. In the writer's opinion the
Dawe-Jones seems to come much ¢loser to this than the PARI scales. A
number of parents remarked that the Dawe-Jones was "fun" to do and that it
"Felt like home." Some remarks concerning the PARI scales indicated that
individuals "felt that some of the items were difficult to respond to
without any qualifying statement™ and that "I would prefer to answer all
of the questions for myself, not for my opinion of 'some young mothers' .

. 'people' . . etc.". Several felt that the age of the child would in=-
fluence an individual's opinion in many cases. A free response type test
seems to be a better type of instrument for a highly educated group, such
as the one in the present study, since there is more chance for an indivi-
dual to give his own opinion rather than feel he must make a forced choice.
If time allowed it would be interesting to validate adult scores with di-
rect observetion of parents and their interaction with children in the
home.

All of the teachers were married, with the exception of one. This
did not allow for any comparisons with teachers who were not parents. One
teacher questioned whether she should respond as a parent or as a teacher.
Another said she would respond the same way in either case. Further re-
search could be made in which the responses of a group of nursery school
teachers who are parents are compared with a group of nursery school

teachers, having similar years of training and experience, but unmarried,
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APPENDIX A: The Dawe-Jones Picture Test
and

Scoring Manual
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SCHOCL OF HOME ECONOMICS
UNIVERSITY OF WISCONSIN

General Definition of Categories

In scoring keep in mind the degree to which the adult shows empathy
towards the child concerned. The empathic individual "will respond to a
child's expression of needs by quickly recognizing end accepting the child's
feelings in the situastion." He will toke appropriate action to meet the child's
needs, show warmth and sympathy towards the child, and will see the child's
reaction in terms of causes.

In scoring each situation both the needs of the child and how the answer
would anpear to the child should be kevnt in mind. If the child would feel
that his needs and feelings were accevted, use 4., If he would feel that they
were primarily unaccepted or rejected, use —. If in the statement of the
adult there are elemenis of both + and ~, use &, If the child or the re-
corder would be (or is) confused or unsure of the adult's response, use ? .

In situations where more than one child is involved, congider primarily
the child who initiated the contact (or the first child talked to in a
teacher initiated contact in the laboratory situstion).

4+ An empathic, understanding response by an adult
1. Teelings of the child are accented or agreed with (this acceptance

may be implied), (some renuests may be ignored if feelings are accepted),
(may suggest in addition that feelings will change) .

Child Adult
"I hate you. Go away." "I can see why you hate me."
"Let's take the baby back." T know that you must dislike the baby

for taking so much of my time."

2. Renuest granted or statement agreed with (agreement may be implied),
(compliance may be temporary).

Child Adult
"Will you tie my shoe." tSure. "
"Stay home with me.! "I will for five more minutes."

3. Reauest, action or statement which is not logical, reasonable or
possible for adult to accent or one which concerns an anti-social action
may be pleasantly and sympathetically denied or mildly criticized if the
adult shows empathy toward the child.

Child Adult
"T want to play outside." "I am very sorry, but it is raining so
we have to play inside today."
"Do you like my Dictureg" "Yeg, I like it very much., However,
(picture is on’ the wall the wall is not the best place to draw -
"T hit him because he took here is some paper."
my wagon." "I can see why you are g#d 2t him, but

it might be better to use words instead
of hitting."

L, A reasonable substitute mav be made for the child's convenience or for
the child's sake. (Must be worded positively)
Child Adult
"I want a cowboy suit." "Let's go into the house and get your
cowboy hat and my scarf.
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5. Postponement to a definite time if postponement is verv reasonable
or for the child's soke. (must be worded mositively) (not postponed
for personal need of adult).

Chila Adult
"%ive me a kiss." "I will just as soon as I dry my hands."
"I want a cowboy suit." "T will buy you one when I go downtown
tomorrow. !

6. Needs of the child are met by adult (does not deny feelings end
statement is worded positively) (renuest may also be ignored).
Child Adult
"Let's take the baby back." Mihile I finish feeding the baby would
you like to get your new game out so
that we could play it together."

7. If two children are involved, the needs of both children are clearly
met or recognized and the feelings of both are accepted.
Child Adult
"Don't let her hit me." "Why don't we all go in the house end
get some cookies and milk,"

8. Offers praise, affection, anprovel, sympathyv, comfort, friendship,
assurance, information or help; or the spnirit of the contact seems to
indicate en accepting, empathic, and understanding adult.

i A statement which has some elements of 4+ in it and some elements of - in it,

1. Accents feelings or actions but in addition either!
a. 7nronosesg alternate way, place or time

or b. urges conformity or coaxes

or c. grants reguest

2. Denies, or in a mild degree either belittles, criticizes or rejects
but in addition either
a. tries to meet the child's needs
or b. accepts feelings
or c. grants request

3. Postoones to a fairly definite time in order to satisfy adult
convenience.

b, Gives a conditionsl promise (e.g. I will if wou etc,)

5, Ignores child's feelines (in a way which might be belittling to a
child) and suggests cooperative play.

6. TWhen two children are involved a solution is suggested which would
entail some compromise for each child (e.g. suggests sharing).

-~ TFeelings, actions, re-uest, or statement of the child are denied, belittled,
rejected, disagreed with, ridiculed, etc. (doesn't meet the exceptions
steted above under + )

1, Orders, threatens, criticizes, moralizes to, disapproves of or ignores
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Child (if very strong, it would be in this category even if reauest
is eranted, etc.)

Child Adult
"I don't want her to have =2 "If you don't, I will spank you."
tapn.t
0o away. I hate you." "Of course you don't hate ne."
"Let me get in bed with you. "Don't be such a baby and go back to
I'm scared." bed." or "Get in you big baby. You

should be ashamed."

2. DPostpones to an indefinite time or structures picture in such a way
that postponement or denial is necessary.

Child Adqult
"7i11 you play a geme with me?" "Some other time." or "Later."
"I want a cookie now." 11t is too close to dinner. You can

have one afterwards."
"Look at the big mudpie I made." "But you are wearing your very best
dressi"

3. Assures future modification of feelings (imvlying that they are not
reasonable or desirable).

Child Adult
"let's take the babv back." "You will 1like her later."

4, If the spirit of the contact is not friendly and understanding.

1. Vhen the meaning of a written statement woulddepend upon tone of
voice. In scoring, guard against assuming 2 particular tone of voice.

2. Yhen the mesning of a resnonse (or the intention of the adult) would
probably be confusing to the child.

3. Then the meaning of the response (or the intention of the adult) is
confusing to the recorder.

L, ‘hen the adult changes the subjects or avoids the issue.

5. T'hen an oral resnmonse is not heard clearly.

Child Adult
"I'm scared." Mihat is the mattert"
"I don't want to kiss grandma." "Whyt"
"I want a cowboy suit." "iavbe, "
"Don't spank nme." "Mnt was 2 dengerous thing vou did and

I want you to be careful."
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SCORIVG OF RSPONSS TC PICTURES

Will you play a game with me?

Father is reading 2nd child ren~uests attention and companion-
ship, sugeesting svmecific vnlay situation which requires father
to stop reacding.

+

+

1+

Meéts this need for commanionship immediately.

Promigses to meet this need at some fairly definite time in
near future.

Denies renuest or postpones re-uest to an indefinite time.
Criticizes child.

Examples

Sure.

What shall we play?

Since you have the geme with you I will. T will finish
reading later.

Yes, as soon ag I finish reading.

I will in a few minutes.

Mo, I'm busy reading. Wait until I finish this page.
Wait until I finish reacding my paper.

I'm busy now. Wait until later.

Some other time I will.

I'm busy reading the paner now.

No, I won't

I've told vou not to interrunt me while I'm reading.



#2, Let me get in bed with you. I'm scared.

Frightened child needs adult presence and support.

)

| 9~

Grants reauest (may indicate that compliance is temporary).
Offers presence (an alternate way to meet need).

Accepts child's feelings but does not offer presence.
Denies request but also tries to meet child's needs.
Complies to reauest but rejects feelings.

Rejects or criticizes child's feelings.
Denies request,

Examples

Climb in between us.

A1l right; but I'1l tell you about the storm so it won't frighten you.

You can sit on the bed until the storm is over.

You may come for a few minutes. Te'!ll telk about it and then I'1l

take you back to your room.
I'11 come back and sleep in your room tonight.

The thunder can be frightening, but it can't really hurt us.
a light in yvour room so it won't be so dark,

Go back to bed. I'll come with you.

There's nothing to be afraid of, but you can climb in.

I1'11 come back and tuck you in, but it's silly to be scared.

Iightning won't hurt you.

There's nothing to be afrasid of.
o, we're too tired.

Don't be silly, it's only a storm.

What are you afraid of? (tone of voice)
What's the matter?

I'11 put



I don't want to kiss Grendma goodby.

Child is rebelling against social demands, perhaps expressing
shyness or wanting independence.

*

Recognizes child's right to decide for himself (nay mention
2 possible change in feelings at some future date).

Is pleasant and accentant about child's remark although no
verbal answer is given.

Accepts child's feelings but proposes alternate way of
saying goodby.

Accepts child's feelings but tries in some way to have child
comply (coaxes, mild criticism etc.).

Orders the child to comply.
Rejects or denies feelings or threatens punishment.

Exeamples

All rieght, you don't have to.

All right. liaybe you'll want to next time.

All right. CGrandma just thought you would like to.
(Seys nothing, looks pleasant).

You don't need to. liaybe you'd rather wave from the window
wvhen she leaves,

All right; sayv goodby any way you want.

I think Grandma would like it very much if you did, but you
don't have to.

Touw dear, Grandma came over Jjust to see you.

That will hurt her feelings.

Fe a good girl and kiss her.

Oh, you really want to.

0,K., but then you'll have to play indoors all afternoon.

We won't see her for awhile; I thought you would like to
say goodby.
Why not?



il

4. Do you like my picture?

Child is asking o proval of a creative effort (which is anti-
gsocially located.)

# OGives anproval of picture (mav give mild criticism or sug-
gestion concerningz its location).

f Ignores child's reauest, but provoses a definite alternate
- place to draw (and may also disannrove of the location of
the picture).

~ Does not like the picture (may be due to its location).
Disaoproves of the location.

Examples

+ Yes, I do,
It's 2 nice one, but let's find some paner to draw on.
Pictures are fine, but there are better places to draw.
I like your picture, but I don't want you to draw on the wall.

[ ~~

The wall isn't the place to draw. We'll get vou a blackboard.
I'd 1like it better on a sheet of paper.

~ Well, 2811 I can see is that it's on the wall.
Mo, not on the wall.
The wall is not the place to draw pictures.
o, now remove that immediately.
What ere you doing drawing on the wall?
You. ought to be spanked!

? lext time use paper for vour picture.
I can't tell whether I like it or not.
What is it?



#5.
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I don't want to tie my shoes. Will you tie them for me?

child is expressing dependency needs, showing a desire to be
temporarily babied.

% Tries to meet the child's dependency needs and complies (may
non—critically interpret child's feelings).

e

Complies but makes it clear that no help will be given next

- time.

Complies (or agrées to comply if necessary) but compliance is
grudging or critical or belittling, or coaxes the child to
do it himself.

~ Refuses request (may offer adult presence).
Felittles the child.

Fxemnles

4 A1l right, I will.
I suess you'd like some help this time. I'll do them for you.
A1l right, I will today beczuse you're tired.

# I'11 help a 1little bit.
You do one and I'1ll do the other.
0.K., but I know you ean do it yourself,
Yo, I won't tie them for you —— but I'll help you do it.
You're big enough to do it yourself, but I will this once.
Text time you'll have to do it.
o, you can do it yourself., 1I'll stay here in case you can't

-~ You're big enough to do it alone. I'll watch you.
Show me how well you can tie them yourself.
o, you can tie your own shoes,
Don't be such a2 baby.



#6.

I hit him because I don't like him.

Child justifies anti-social action by explaining his feelings.

4

Accepts child's erpressed feelines and/or actions. (May also
make mild criticism of hitting or suggest alternate techniaue),

Needs of both children are clearly met or recognized and the
feelings of both are accepted.

Ignores feelings, and suggests either that children should
play together or an alternate technique.

Rejects or denies feeling or criticizes action.
Orders child to be cooperative.

Examples

I guess you were pretty mad at him.
I know, sometimes vou're tired and everything seems disagreeable.
(to other child) liaybe she was trying to tell you to stop doing that.
Did he do something to make you mad?
You don't like him becsuse he broke your doll, but he didn't mean
to0 . do it
If you don't like him that's all right. Tell him, though.

e don't hit people we don't like though., (Initial criticism)
Tallz to him instead.
Perheps you ¢an find a way to work things out together,

Hitting hurts him, though.

We don't hit people. Ve wouldn't like it if someone hit us.
It wasn't nice to hit him,

You don't dislike him; why are vou mad at him?

We don't hit people at any time.

Tell him you are sorry.

Of course you like him.

Why don't you like him?
That's o.%., Johnny, you aren't really hurt.
that's the matter here?
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Look at the big mudpie I made.

Child requests approval for creative effort (dress has become dirty
in the process).

# Offers praise or recognition of child's creative effort.

| 5~

Offers praise or recognition of child's creative effort, but also
makes a2 comment relating to dirtyness or suggests that it is time
for a new activity or says that blue jeans should be put on first,
ete.

- Ignores child's request for nraise.
Is critical or disapproving.

Examples

# It certainly is a big one.
Are we going to have a party?

# It's a fine mudpie. IJow let's go in and put you in the tub.

That's nice. Don't you think you should leave it in the sandbox now?

ludpies are fine to maeke, but next time you'll need to put on
overalls first.

~ lNow that the mudpie is made, come in and wash for dinner.
You're all dirty. You should have changed your clothes first.
But you've gotten your dress all dirty.

? My goodness, looks as if you got pretty muddy in the process.
(tone of voice)

Tooks like you have been very busy -- they are all over you.
(tone of voice)
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Come here so I can give vou a big kisgs.

Child re~uests affection and brief attention while lMother is
doing dishes.

4
.

Complies with child's request (may postpone until hands are
drv or until dish is put down.)

Postpones request to a fairly definite time in near future.
Welcomes child's feelings but denies request.

Postpones child's resruest to an indefinite time.
Denies or ignores child's reauest (mey suggest another activity
for child.)

Eramples

0f course!

(ifo comment; accepts kiss.)

A1l right, and then I'11 finish the dishes.
Surely, as soon as I dry my hands.

0.%., Jjust a minute,

ot now. I will as soon as I finish the dishes.
Wait until I finish the dishes.

I'd like to have a kiss, but I'm doing the dishes.

Later, I'm doine the dishes now.

I'm busy now. Wait till later.

I'm busy now. ‘ould you like to help me?
ITot now.

Can't you see I'm busy?



Will you get me 2 cowboy suit? All of the other kids have them.

Child evpressed desire to be like the other children, indicating
specific means.

/

Takes or promises positive action to get child a suit or
part of one (may suggest mekeshift suit or part of one
which could be had immediately.)

Suggestas a substitute way for child to gain acceptance by
£roup.

Initially objects because of expense, but takes immediate
action (or mekes definite promise) to get part of a suit.

Accepts child's feelings, but denies reouest.

Makes a conditional promise.

Rejects or criticizes child's feelings.
Denies request.

Examples

Of course I will,

I1'11 buy you one next time I'm downtown.

We'll get you a gun and a big hat.

lMaybe you can find a scarf in the house to wear.

It would be fun to have one, wouldn't it? Ve'll see.

We'll see. Right now you have a bat and ball, maybe the
others would like to play with you.

Cowboy suits are too expensive, but there's a bandesna in
the house and we'll get a gun.

We can't afford to buy one but we'll fix one up for you.

I know you'd like one, but we can't afford it.

e'll get one if they're not too expensive.

I know lots of boys have them, but let's us wait for a while.
Maybe someday, but not just now.

Mo, you don't need one,

Just because they do doesn't mean you have to.

We'll see what we can do sbout getting you one.
Perhaps mother can buy vou one tomorrow.

lfaybe.,

Do you think you need one?
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Listen to me now, I want to tell you something.

Child wishes attention or to be heard. Adults are talking to each other.

#
i

[

Complies with child's reaquest.

Postpones request to fairly definite time (may be an initial
mention of adult busyness or disapproval of interrupting.)
Welcome child, but makes child's needs secondary to that of adults.

Postpones request indefinitely (doesn't show welcoming attitude).
Denies request.
Criticizes child.

‘Bxamples

All right, what ig it?
Come here and tell me quietly.

Tell us in just a minute, when Daddy is through talking.
ot right now; when Mrs. Brown is through talking you can tell us.
Don't interrupt. We will gladly listen if you will wait.

Wait till later to tell us.

ot now, grownups 2re talking. Tell us some other time.

We're tallking right now.

Ton't interrupt while we're talking.

Don't interrupt =nd use that tone of voicel We will listen
in a minute.

Don't mind Junior, he loves to telk,

I think it's your bedtime. Come with mother like a good boy.
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I only picked a few. I thought it was all right.

Child has picked desired flowers, expresses concern about
rightnegss of action.

/ Accepts child's feelings and/or actions.

% Accepts child's feelings or actions but structures situation
~  to mske denial necessary.
Offers alterncte place to pick flowers.
Limits the number or kind of flowers to be picked.
Accepts feelings but says that permission should be asked
first or that no more should be picked.
Explains how they should be enjoyed in the garden.

~ Says that flowers shouldn't be picked (may give very grudging
permission to keep those which have been vicked.)
Criticizes the child.

Examples
# Of course it's all right.

The flowers are very nretty, but we shouldn't pick them.

— They aren't ours.,

Those are the neishbors'flowers; you can pick the ones
in our gearden.

Yes, it's all riecht, but only certsin ones. I'l1l show you
the ones you can pick.,

Flowers die quickly when they are picked. If we leave them
in the garden we con enjoy them for a long time.

It really is all right, but some I don't want picked, so will
you aslt me next time?

This time is excused; but please ask me next time.

That's o.k. this time, but don't pick any more.

S

- Mo dear, it isn't all right; they aren't ours. You can pick
e ones in our garden. ;
Those belong to someone else and you have to ask if you can

pick then.
It would be better to =sk if it's all right.
o, I've been saving those. After this ask me.
Those aren't our flowers and you shouldn't piclk them.
Those shouldn't be vnicked.  Fut since you did we'll keep them.
You picked them with the stems too short.
Go tell Mrs. Tryan you're sorry.
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Tell her to go home. I don't want to play with her.
Child expresses hostile feelings, and asks for adult support.

% Recognizes child's right to have hostile feelings and to make
the decision (may show consideration for other child as
long as no criticism of speaker is implied), or (may suggest
that she may feel like playing later).

Needs of both children are met or recognized and the feelings
of both are accepted.

# Grants renuest, but offers another interpretation of the
feelings or says that they are temmorary.

Accents feeling but denies request (may vprovide activity
for other child).

Sugeests an activity for both children.

~ Urges or insists that the children play together.
Criticizes child or denies his feelings.

Examples

4+ You don't need to play with her. (to other child:) Maybe

you'd better go home now; come back later.

(to other child:) HMary would rather play by herself today.
She'll come get you when she wants to play.

Susan hasn't had her nap yet. After a while she can come out
to play.

0.XK., maybe you'll feel more like playing later. It was
so nice of Patty to come over.

b

Jane is feeling cross and doesn't want to play now. She'll
want to play later, though.

If you don't went to pley with her you'll need to tell her
that.

She made the trin to see you. I'll find something for her
to do and if you want to play later you can.

- Iet's all play together.
She just wanted to know if vou'd like to play with her in
her wagon.
That isn't a nice thing to say.
Of course you want to play with her.

? (to other child) How are you today, Janie?
Yhy don't you want to?
Fave you been fighting about something?
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He's a erybaby, isn't he? I didn't cry.

Child exnresses importence of fact that he didn't cry, comparing
himself favorably with other child.

# Shows recognition of or mraises fact that child didn't cry
(I'ay also explain that crying is 21l right sometimes) or
(may surrest helving other child) or (may also explain
noncritically why other child is crying).

Accepts child's feelings in part but also denies them in
part (may do this by recoenizing child's accormplishment
but also statine that he is not always so good or superior.
Ignores bid for approval but 2lso give sympathetic erplanation
that crying is all right at times or that people differ
in their response.

| S~

—~ Disaecrees with child or belittles or criticizes him or
blames him for the other child's crying.

Examples

# You didn't cry, did you?
He must learn not to cry, like you.
That's right, you didn't. Sometimes people do, though, and
that's all right too.
Yo, you didn't cry. But he feels bad and needs to cry a little,
That's fine, but now let's do something so he'll stop crying.

# Yo, you didn't cry. That is good, but you cry at times too.

Yes, you were a brave boy, but he's not really a crybaby.

Some people cry easier than others. Ve all cry sometimes
when we're hurt.

We all cry when we feel bad, but that isn't being a crybaby.

It's all right to cry. Sometimes people need to cry when
thev're hurt.

-~ You weren't hurt as much as he was.
You cried when you were hurt too.
He's not a crybaby.

Sometimes vou're a crybsbyv too.

? laybe he's crying because he's hurt.
Why is he crving? Did he hurt himself?
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I don't want to go to bed. He doesn't have to go to bed yet.

Child expresses rebellion against rules, justifying it by com-
parison with other child, or, child expresses sibling Jjealousy.

# GCrents request (may 2lso indicate that compliance is for

limited time).

Accepts feelings (may also explain thet request is impossible
to grant).

Offers compensatory attention to make betime more attractive
or difference between children less noticeable.

Minimizes difference between children in a way that is
sympathetic to spesker.

Adult denies reaquest, but accents feelings in a matter-of-
fact way.
Promises future fulfillment but in terms that mildly belittles.
Explaing difference in trestment of children without belittling
speaker.

1>~

-~ Ignores feelings, makes factual explanation that increased
age results in increased efficiency or in less need for
sleep in a way that belittles younger child.

Rejects or criticizes child's feelings.

Exemples

# All right, five more minutes.
Just five more minutes then. He needs less sleen than you do.
Fe'll be going to bed in a few minutes.
Ee goes to bed a little later. I'll tell you a story as
soon as you're ready for bed.

# Yo, it's bedtime for you now. When you're a little older you'll
be able to stay up later.

I know you'd like to stay up, but it is bedtime now., He's older
and goes to bed a little later.

When you are as big 2s he is you can stay up later too.

~ FHe takes less time to get ready, so he doesn't need to start
as early.
Fe's older and needs less sleep than you do.
Bight o'clock is your bedtime and nine is his, It's now eight
o'eclock,
Stop fussing and go to bed.

? If he were your sge he would be (tone of voice)
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#15, I don't want to eat this.

Child expresses dislike of food and/or rebellion and desire
for independence.

# Adult grants request (acceptsnce mav teke the form of offer-
ins alternative food.)

# Encourages child to eat some (either accepts or makes no
" mention of feelings.)
Accepts child's feelings, but urges compliance.

-~ Rejects, denies or criticizes child's feelings (may exnplain
why. )

Examples

# O.K., you don't need to eat it.
If you are finished, you may leave the table and play.
(ignore snd don't urge.)
Would you like some vegetable soup?

F You can taste it to see if you like it.

I cguess you're not very hungry. You could just eat part
ol

Bat what you can and leave the rest. "

You don't have to, but I think you'd like it if you tried
s

0.X., you don't have to. Ve like it, though.

Taste it; I'm sure you'll like it too.

But it's so good for you —— leave it alone then.

But you like that food. 7ell, you can leave it this time.

~ That food is good for you and you need to eat it.
Lat that immediately.
Of course yvou do.
If you don't finish your dinner you can't have any dessert.
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#16., I don't want her to have a turn.

Child expresses a desire for use of nlay equipment, rebelling
against rules of sharing.

% Accents feelings (may also explain that turns are desirable)
or (may a2lso indicate that child's use of swing is temporary).
Tries to meet needs of both children without criticism, without
belittling child, or without ordering child to share.

I

States (or orders) that other child is to be given a turn,
but gives the specker a little longer to swing, or promises
him another turn in the near future.

Sugegests a solution which would involve some compromise on
each child's part (may do this by suggesting sharing) .

— Ignores feelings and orders sharing.
lMoralizes =bout sharing in a way that belittles the child.
Rejects, denies or criticizes child's feelings.

Examples

# All richt, you swing as long as you want.
0.X., call her when you're throush swinging.
I know vou don't. Suppose vou swing & little longer and
finish your turn,
If you let her swing now, I think she'll push you later,
If you let her swing for a little while, then we'lll toke a wallk.,

% It's her turn now, though. I'll give you one big push first.
e always teke turns. You may have another turn when she is through.
Maybe you could push her for s while.

~ "ell, we have to take turns. There's only one swing.
We have to share the swing.
We should give her a turn after she came to visit you.
Don't talk like that.
Get off that swing this instant.
If you can't take turns, you can't play here any more.
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The baby took my doll.

Child protests infringement of property rights, requests adult
supnort (by implication).

# Pronises or implies return of the doll immediately or in a
very short time (pdstponement is brief and in order to
satisfy both children).

Suegests a way for child to get doll back (with or without
adult aid).
Tells baby to give doll bacl.

% Tries to satisfv both children's needs by suggestine sharing
(but not ordered, or moralized =bout; does not belittle
child).

Promises return later.

- Rejects child's feelings.
Demands, moralizes nbout or belittles child while talking
about sharing,
Criticizes child.

Examples

/ She'll give it right back.

let's find her a doll and you can both play.

You get her doll and then I'll help you get yours back.
(to baby:) Give Sally back her doll.

Find her something else to play with and she'll give it
back to you.

She just wants to hold it a little and then she'll give it
baclk to you.

She'll give it hack after she's played with it a little.
lfeybe you can both play with the doll.

You let her have it a few minutes, she'll give it right back.

% She likes the doll very much, Jjust as you do.
She just wants to hold it for awhile.
She's too young to know it's yours.

-~ Is there something wrong with that?
let her have it. She won't hurt it.
She'd like to play with it; if you aren't playing with it
we'll let her use it.
It will be nice for vou to share with your sister.

? Didn't you want her to?
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#18, I can wet my bed if I want to. He wets his bed.

Child implies desire for attention and support (demendency needs)
and/or sibling jealousy.

# Agrees with child (may add that he does not have to).
Non-critically offers an opportunity for some babying (may add
a statement about the younger child not being able to help 4t

% Initially agrees with child vet adds a somewhat belittling
comment.

~ Ignores feelings and gives factual explanation about age

difference.

Rejects child's dependency needs by talking about what a big
boy he is in a way that implies criticism.

Encourages or coaxes child not to.

Rejects, criticizes, denies child's feelings.

Threatens punishment.

Excuses other child.

Examples

4 Yes, it's a2ll right if you went to.

Well, vou've learned not to., I know sometimes you might
forget, though.

You can if you want, but you don't need to. He's littler and
can't help it.

It's not really a matter of wanting to; he can't help it. ZPut
there are things you can do like he does; I ©an dress you
and take care of vou sometimes, when you want me to.

He just hoasn't learned not to yet. Come let me tuck you in bed
and tell you a story.

% You can if you want to, but it wouldn't be a very good idea.
You can if you want to, but you are older and should know better.

~ You're a big boy now, and when he is big like you he won't need

to wet his bed any more. Fe'd really like to be able not to,

like you.

Your body has grown enough to stop wetting the bed; his hasn't.
He wets his bed becsuse he's so little.

He is younger and hasn't learned, but vou are older and should
know better.

You're too big to do such a thing.

Just because he wets his bed is no reason for you to.

Then we'll have to treat you like a little boy too. If that's
what you want, 2o ahead and do it.

'? Would you lile to help me change the sheets?
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Don't spank me. I won't do it again.

Child expresses fear and tries to avoid corporal punishment.

/

Reagsures child (says or implies that she won't spank him).
(may add non-critical explanation attempting to modify
child's behavior).

Reassures child conditionally, with promise or implication of
future spankine if it happens again.

snores child's feelings, and promises or implies future
spanking.

Examples

What you did doesn't deserve 2 spahking., I'm glad to hear you
won't do it agein.

I won't spank you.

All right, I won't. DBut try to remember not to do that again.

I just want to telk to you a minute.

All right then., let's see if you can be good,

You try very hard not to do it a2gain, then,

I won't spank you this time, but if it happens agein I'll
have to.
I won't this time, but don't let it hapven again.

You always say that, but you never mean it.
I have to srank you. I warned you.

That was a dangerous thing you did and I want you to be
careful. (tone of voice).

Come here and let's talk about it.

Be sure it doesn't happen again.

You're sure you won't?



#20,

Don't go out tonight. Stay home with me.

Child requests adult sttention and/or reassurance.

P!

i

Complies with child's renuest (may be for limited time only).

Accents child's feeling by promising future parental attention,
or assuring parents' return or affection, or by assuring
child that parents will be available if needed (may explain
why or that thev have to go out).

Gives reassurance in the form of someone other than the parents
(babysitter, grandmother, etc.) (mayv state thnt they have
to £o out).

Criticizes or denies child's feelings (not severe) but promises
future parental attention etc. or gives child reassurance
in some other wav (babysitter, etc.).

Rejects, denies or criticizes child's actions or feelings.
Examples

All right, we'll stay home tonight.

I'11 read you a story before we leave.

I know you'd like us to stay —— we'll be back soon.

We love you, but we have to go now. Te'll be back as soon
as you're asleep.

We're going next door and frendma is staying with you. When
you wake unp we'll be home asain.

We won't be gone long, and if vou go to sleep now we'll have
lots of fun together tomorrovw.

Yie have to go out, but we'll leave our phone number and you
can call us if you really need us.

We'll be back soon.

e have to go out; the baby sitter will be downstairs.

The sitter will read you a story as soon as we go.

Don't act thet way now; we won't be gone long, and Crendma
is here with you.

You know you don't mind staying here alone; we'll be back soon
and we'll stay home with you tomorrow night.

Don't 2ct that way:; we're just coing to the movies.
Go to sleep and don't be a baby.
You're not afreid to be here without us.



#21,

- 24 -

Iet's tealke the baby back. I don't want a new baby sister.

Child expresses jealousy, hostilitv towards baby (desire for
adult love and attention.)

i

|~

e

Accepts child's feelings (may suggest possibilitv of future
modification of feelings) (accenteance of child's feelings
mey be implied.)

Assures child of parental affection, or assures child that
he used to be a loved baby.

Promises child some attention all to himself.

States that the baby can't be taken back or that she loves
the baby, but also tries to show some consideration of
child's feelings.

Offers supportive evplanation or attention although it is
primarily centered in terms of the baby.

Assures future modification of feelings and imnlies that they
are unreasonable.

Implies undesirability of child's feelings by suggesting
desirability of the feelings held by others.

Rejects child's request or criticizes or denies child's
feelings.

Examples

I know wou don't like her.
It isn't much fun having a baby that takes all of Mommy's time
is it?
She isn't much fun now, is she? You can help me take care of
her and before long she'll be 0ld enough to play with you.
Well, after we get used to her we might like her quite a bit.
We love vou too, dear, and in a2 while you can heln me with
her,

Come sit by me and help me hold the bottle. Did you know
you were just that small once, and yvou ate that way?

In a minute 1'11 put the baby down and then I want to see
that house vou're building.

We can't take her back. Vhen she gets bigger you'll be able
to play with her., Would you like to hold her?

Come sit by me and help me with her.

We can't take her back, UWhy don't you want 2 new baby sister?

We all love our baby and since you're her big brother I bet
you can reallv help take care of her. Come help me feed
her the bottle.

She's really very nice and you will like her soon.

We all like her verv much, and I think she would like to stay
here with all of us.

Baby sister likes you. She's happy to have a brother.

We can't take the baby back; she belongs to us.

What an awful thing to say!

You can help dress her and feed her and help mother a lot.
I don't think you've held the baby yet, have you?
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Cen I saw too?

Child expresses wish to do what Daddy is doing and to be with him.

#

[~

Complies with child's request (may provide another saw)
(may show child how first).

Tries to meet the needs of the child by suggesting another
activity which clearly offers participation with adult
(by helning adult, hammerine, etc.)

Denies child's request, but adds promise of compliance some
other time or provision of alternative activity.

Postpones renuest to fairly definite time in order to satisfy
adult convenience.

Suggest an alternate activity which does not offer particination
with the adult.

Postpones child's renuest incdefinitely.
Denies renuest.

Exempnles

All right, you can help me do this.

Iet's get your little saw and some wood for you.

Yes, I'11 show vou how I do it now and then we'll let you
try 1it.

This saw is too biz, but mevbe we con find a small one for you.

This wood is too hard for you to saw, but I'll fir some for
vou to hamner.

This saw is too big, but I'll need to have you help me carry
the wood.

Let's get your hammer and nails, and you can help me that way.

You can as soon as I finish sawing this log.

Only srownups can use this saw —- wvhere's your saw?

7o, I don't have a saw you can use; I'll buy you one next
tine I'm in town.

This wood is too hard for you to saw., Wait till I have
finished this and I'll see what I can find for you.

Let me finish doing this first.

Why don't you get a doll to play with?

Later.

You Jjust watch, otherwise you might hurt yourself.
Yo, I'm sorry.

You're too little.
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s Domit fictiher hit me,

Child expresses fear, desire for adult protection in situation
of immediate danger.

4 Teeds of both children are clearly met or recognized and
feelings of both are accepted.
Complies with child's desire (may be implied) (may do this
by criticism of the other child).
Reassures child.

#  Adult imnlicitly denies renuest but suggests technique for
child to use as a defense.

Offers conditional reassurance to child.

Sugeests that the two play nicely together.

- Implies or states that the snesker is at fault.
Denies or criticizes child's request.

Exemples

4 I won't let her.
(to other child) Ve don't hit mpeople!
She isn't going to hit wou.
I don't think she will.
She won't; why don't you talk to her and find out what's wrong?

Hit her back.

Tell her not to hit you.

I don't think she will unless you've made her very angry.
Vhy don't you both play nicely and stop hitting each other?

[~~~

—~ UWhat did you do to her?
Did you hit her first?
Look out for yourself.
Oh, don't be such a baby.

? let's find out vhat's wronz.
Why does she want to hit you?
Tell me what hapnened.
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#24. I want to play my drun now.

Child expresses desire to continue activity, implying rebellion or
desire for attention.

# Accepts child's feelings and reruest.
Suggests a2 very anpealing substitute.

# Accepts child's feelings but denies request.

Postpones sctivity to a fairly definite time and denies
request (implied or stated).

Proposes an alternate locestion for activity.

Denies re~uest but non-critically suggest another activity
which includes adult attention and/or which is made
avpealing to child.

-~ Postpones re~uest indefinitely.
Denies renuest (may insist on snother activity, but denial
based stronely on adult's need).

Examples

¢4 '0,X., g0 shead.
Shall we have a parade?
Let's read the funnies together.

% I know you do, but we're still sleeping.

That drum is fun to pley with, but it's bedtime for all of us now.

We're sleeping now; after breakfast we'll 211 have a parade.

You can play outside if you like.

I'm tired and went to sleep now. Uhy don't you play with your blocks
and after breskfast we'll have a parade.

You need to think of others when playing a drum. You cen plan it
when everyone is awake.

—~ I need to sleep and I can't with all that noise., Find a book to
read.
"e're sleeping now; vou'll need to wait till later.
I have a headache and wish you wouldn't.
o, not now; we're sleening.
If vou don't stop it, I'll have to take the drum away from you.
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He tried to teke my wagon so I hit him.

Child asserts property rights to justify anti-social action.

/

1~~~

Recosmizes child's rights or feelings (may do this by sneaking
to other child, supnorting the action).
Suggests ectivity which should be very appealing to both children.

Accepts or recognizes feelings or rights but also proposes alternate

way of exnressing them or mildly criticizes hitting.

Isnores child's feelings or rights and suggests coonerative nlay.

Sugoests thet child give the wagon up or rewards the victim.
Rejects, criticizes or denies child!s feelings or actions.

Fxamples

I guess you didn't want him to do that.

Fe made you mad, didn't he?

You were right in hitting him,

That's Sue's wagon and she doesn't want you to take it.

Find something else to play with, Mick.

I see why you are mad Dbut could you have told him some other way.

Ve don't hit people even if we don't like what they do.

Let's see if we can find him another wagon.

Why don't you both play with it?

He only wanted to see how yours works. I'll get his and you can
both ride your wagons.

You might let him have the wagon if you are through with it.
I guess he wants to play with it for a while.

Hitting's not nice. VWhy don't you take turns?

That wasn't nice of you.

Ve mustn't hit other children.

Jimmy, ask for the wagon instead of grabbing.
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Go away. I hate you.

Child expresses hostility towards adult.

/

4~

19~

Accepts child's feelings (may also suggest that feelings are
temporary), (may also ignore child's request).
Grants child's request.

Grants re~uest (or accepts feelings, but also adds some
mildly critical or belittling comment.

Denies or criticizes child's feelings (may do this by
redefinition of feelings), (may also try to appease
child).

Avoids issue (maybe by avveasement).
Examples

I ruess you're pretty mad at me.

I know many times a nerson feels that way.

I guess you're pretty mad now. TYou'll feel better later on.

I guess what I did made you mad. Shall we go to the zoo this
afternoon?

That's 211 right. I'm going for a walk now, though, and you
may come if you like.

(Wallzs away, says nothing).

All right, I'll go away.

I know you get mad sometimes, but we-all need to do things we
don't like to do at times.

All right, I'11 go away. You come to me when you feel
differently.

You're mad at me, but you don't really hate me.

I don't think you really mean that, let's see if we cen find
a book to read.

It isn't nice to say you hate people. I guess I made you
mad, though.

Of course you don't.

What a2 thing to sav to me!

Let's go for a walk and get an ice cream cone.
Why?

I don't hate you, though. (Tone of voice)

No honey, I won't murt you.
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I want a cookie
Child re~uests specific food.
/ CGrents remuest (may also suggest a reasonable linit).

Pronoses immedirte alternative to satisfy hunger (doesn't
structure »icture to make denial necessary) .

14~

Grants reruest conditionally (e.gz. if child says "please™).

Grants renuest, but commliance is grudging in some way.

Structures picture to noke deniesl necessary yet agrees to
satisfy reauest soon or offers substitute.

- Structures situation to malke denial necessary.
Denies re~uest.
Postnones indefinitely (may structure situation to make
this necessary).

Exsmples
+ Certainly,

Thev're in that jar - but only three.
Fere is a carrot.

[~

It's too close to dinner. Would you like a carrot?

e haven't any, but we can malte some.

0.%., but only one. It's too close to dinner.

Yes, if you say please.

It's almost dinnertime. You'll have to wait till then.
After dinner you can have one.

~ Yot now. Later you can.
It'd snoil your appetite.
e don't have any cookies.
"o, you can't have a cookie
You know perfertly well we don't eat cookies just before dinner.
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The other girls won't play with me.

Child desires companionship of peer group and implies a request
for adult support.

’L !

.

Accents child's feelings by sugegesting e way or offering to
help child get in group or by suggesting other children to
play with.

Offers sympathy to the child.

Sugeests substitute activity which does not clearly include
peer companionship.

Suggest a way to help child get in group but implies or
states (not severely) that child is at fault.

Criticizes the group's attitude, but ignores child's need.

Offers explanation of group's behavior which does not
critlcize child,

Implies (or states) thet child is at fault.
Rejects or criticizes child's feelings.

Examples

And you'd like them to, wouldn't you? I'm very sorry.

Well, let's find out why. I'll come with you while you ask them.

Let's go out and see what they are playing.

Why don't you show them your new game?

You go tell them I said they should play with you.

Bobby and Pat are playing next door and I'm sure they'll play
with you.

I'm sure there's some game you can all play together. Let's
wait till they're finished with this one.

Let's us play something together.

liaybe if you'll go and play whet they're playing now they'll
come and ply what you want to play another time.

They should be ashamed of themselves.

Could you plav something else?

I suess thev're playing a game for just three people.

Did you do something they didn't like?

Maybe they don't like the way you play. I think they'd like
to have you help them build blocks when they come in,

Don't come whining to me. It's not my fault.

Why not?



APPENDIX B: The Parental Attitude Research Instrument



FENALE FORM
INVENTORY OF ATTITUDES ON FAMILY LIFE AND CHILDREN

Read each of the statements below and then rate them as follows:

A - d D
strongly mildly mildly strongly
agree agree disagree disagree

Indicate your opinion by drawing a circle around the "A™ if you strong-
ly agree, around the "a" if you mildly agree, around the "d" if you
mildly disagree, and around the "D" if you strongly disagree.

There are no right or wrong answers, so answer according to your own
opinion. It 1is very important to the study that all queastions be
answered. Many of the statements will seem:iatike but all are necessary
to show slight differences of opinion.

Agree Disagree

l. Children should be allowed to disagree with their
parents 1f they feel their own ideas are better. A @& T

2e A good mother should shelter her child from
life*s litple dirficultiesd, & md D

3. The home is the only thing that matters to a
good mother, A a g

L. Some children are just so bad they must be
taught to fear adults for their own good, A8 g (D

’/Ef/ Children should realize how much parents have
$. to give up for them. VA = SRR W DT

//éﬂ/ You must always keep tight hold of baby during
his bath for in a careless moment he might slip. A a g

T+ People who think they can get along in marriage
without arguments just don't know.the facts. A a e D

8. A child will be grateful later on for strict
training. A a a. D

9. Children will get on any woman's nerves if she
has to be with them all day. A a a D

l10. 1It!'s best for the child if he never gets started
wondering whether his mother's views are right. Ag g

11, More parents should teach their children to have
unquestioning lbyalty to them. Aa o B

12. A child should be taught to avoid fighting no
matter what happens. A a YD,

13« One of the worst things about taking care of a
home is a woman. feels that she can't get out. A a s S,
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Parents should adjust to the children some rather

than always expecting the children to adjust to
the parents.

There are so many things a child has to learn
in 1ife there is no excuse for him sitting a-
round with time on his hands.

If you let children talk about their troubles
they end up complaining even more.

Mothers would do their job better with the
children if fathers were more kind,

A young child should be protected from
hearing about sex.

If a mother doesn't go ahead and make rules
for the home the children and husband will get
into troubles they don't need to.

A mother should make it her business to know
everything her children are thinking.

Children would be happier and better behaved if
parents would show an interest in their affairs.

Most children are toilet trained by 15 months
of age.

There is nothing worge for a young mother than
being alone while going through her first
experience with a baby.

Children should be encouraged to tell their
parents about it whenever they feel family rules
are unreasonable. ‘

A mother should do her best to avoid any disap-
pointment for her child.

The woman who wants lots of parties seldom make
good mothers.,

It is frequently necessary to drive the mis-
chief out of a child before he will behave.

A mother must expect to give up her own
happiness for that of her child.

All young mothers are afraid of their awkwarde-
ness in.handling and holding the baby.

Sometimes it's necessary for a wife to tell off
her husband in order to get her rights.

Striect discipline develops a fine strong

. character.

Agree Disagres

A a d D
A a S HIRD)
A s d D
A a a D
A a d D
A a d D

88 g D
A a a4 b
A a a. L
4 & a4 ‘B
A & g D
A a o
A, g b
A a " G
A a a b
A a & D
A a o e v
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Mothers very often feel that they can't stand
their children a moment longer.

A parent should never be made to look wrong in
a child's eyes.

The child should be taught to revere his
parents above all other grown=ups,

A child should be taught to always come to his
parents or teachers rather than fight when he
is in trouble.

Having to be with children all the time gives
a woman the feeling her wings have been clipped.

Parents must earn the respect of their children
by the way they act.

Children who don't try hard for success will
feel they have missed out on things later on.

Parents who start a child talking about his
worries don't realize that sometimes it's
better to just leave well enough alone,

Husbands could do their part if they were less
selfish,

It is very important that young boys and girls
not be allowed to see each other completely
undregssed,

Children and husbands do better when the mother
is strong enough to sottle most of the problems.

A child should never keep a secret from his
parents.

Laughing at children's jokes and telling chile

dren jokes makes things go more smoothly.

The sooner a child learns to walk the better
he's trained.

It isn't fair that a woman has to bear just
about all the burden of raising children by
hersgelf.

A child has a right to his own point of view
and ought to be allowed to express 1it.

A child should be protected from jobs which
might be too tiring or hard for him.

A woman has to choose between having a well run
home and hobnobbing around with neighbors and
friends.

Agres Disagree

A

A

(=]

D



-l - Apree Digagree

50, A wise parent will teach a child early just
who 1is boss. A a ad b

/EIT Few women get the gratitide they deserve for
il all they have done for their children, A Q a

/SET Mothers never stop blaming themselves if their
: babipsare injured in accidents, A a S

53. No matter how well a married couple love one
another, there are always differences which
cause irritation and lead to arguments. A a a P

Sli. Children who are held to firm rules grow up to
be the best adults, A a d D

55, It's a rare mother who can be sweet and even
tempered with her children all day. A a a .'BD

56, Children should never learn things outside the
home which make them doubt their parent's ideas. A a g b

57. A child soon learns that there is no greater
wigdom than that of his parents. A a d Db

58. There is no good excuse for a child hitting
another child., A a < S

59. Most young mothers are bothered more by the feel=-
ing of being shut up in the home than by anything
else. A a g D

60, Children are too often asked to do all the compromise
ing and adjustment and that is not fair. A a A

61. Parents should teach their children that the way
to get ahead is to keep busy and not waste time. A a Al

62, Children pester you with all their little upsets
if you aren't careful from the first. A a L D)

63, When a mother doesn't do a good job with children
" 1t's probably because the father doesn't do his
part around the home., A a SiE D)

6li. Children who take part in sex play become sex
criminals when they grow up. A a a4 b

65. A mother has to do the planning because she is
the one who knows what's going on in the home. QR TS T

/56: An alert parent should(try to learn all her
child's thoughts. VR R < L

67. Parents who are interested in hearing about
their children's parties, dates, and fun help
them grow. up -right. 4 .48 a4 D
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The earlier a child is weaned from its emo-

Agree Disagree

tional ties to its parents the better it will handle

its own problems.

A wise woman will do anything to avoid being by

herself before and after a new baby.

A child's ideas should be seriously considered
in making family decisions.

Parents should know better than to allow their
children to be exposed to difficult situations.

Too many women forget that a mother's place is
in the home. '

Children need some of the natural meanness
taken out of them.

Children should be more considerate of their
mothers since their mothers suffer so much for
them,

Most mothers are fearful that they may hurt
their babies in handling them. ™

There are some things which just can't be
settled by a mild discussion, ’

Most children should have more discipline than
they get.

Raising children is a nerve-wracking job.

The child should not question the thinking
of his parents.

Parents deserve the highest esteem and regard
of their children.

Children should not be encouraged to box or

wrestle because it often leads to trouble or
injury °

One of the bad things about raising children 1is
that you aren't free enough of the time to do just

as you like.

As much as is reasonable a parent should try
to treat a child as an equal,

A child who is "on the go" all the time will
most likely be happye.

If a child has upset feelings 1t is best to
leave him alone and not make it look serious.

A a d B

a da: D
A a d D
A a a. b
A a a B
A a 4. '
Biod a D
A &4 D
A a g D
A a s e )
A a a. U
A a d D
VR - e
A a d

A a g B
A a ad D
A a g i
A g id D
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If mothers could get their wishes they would
most often ask that the husband be more under-
standing.

Sex is one of the greatest problems to be cone-
tended with in children.

The whole family does fine if the mother puts
her shoulders to the wheel and takes charge of
things ° '

A mother has a right to know everything golng
on in her child'!s life because her child is
part of her,

If parents would have fun with their children,
the children would be more apt to take their
advice.

A mother should make an effort to get her child

toilet trained at the earliest possible time.

Most women need more time than they are given to

Agree Disagree

A a d D
A a di -
A a (GL D)
A a di B
A a (6 D]
A a d 'D

rest up in the home after going through childbirth.A a d D

When a child is in trouble he ought to know he

won't be punished for talking about it with his

parents.

Children should be kept away from all hard jobs

which might be discouraging.

A good mother will find enough social 1life
within the family.,

It is sometimes necessary for the parents to
break the child's will,

Mothers sacrifice almost all their own fun
for their children.

A mother's greatest fear is that in a forget-
ful moment she might let something bad happen
to the baby.

It's natural to have quarrels when two people
who both have minds of their own get married.

Children are actually happier under strict
training.

It's natural for a mother to "blow her top"
when children are selfish and demanding.

There is nothing worse than letting a child
hear criticisms of his mother.

Loyalty to parents comes before anything else.

A a a b
A a g B
A a a I
A a a D
A a g D
A a a4 b
A a a8
A a 4 D
A a a ‘b
A a d D
A a 4 D
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Most parents prefer a quiet ¢hild to a
"scrappy" one.

A young mother feels "held down" because there
are lots of things she wants to do while she is

young.

There is no reason parents should have their
own way all the time, any more than that chil-
dren should have their own way all the time,

The sooner a child learns that a wasted minute
is lost forever the better off he will be,

The trouble with giving attention to children's
problems is they usually just make up a lot of
stories to keep you interested.

Few men realize that a mother needs some fun
in life too.

There is usually something wrong with a child
who asks a lot of questions about sex.

A married woman knows that she will have to
take the lead in family matters.

It is a mother's duty to make sure she xnows
her child's innermost thoughts.

When you do things together, children feel close
to you and can talk easier.

A child should be weaned away from the bottle or
breast as soon as possible.

Taking care of a small baby is something that

no woman should be expected to do all by
herself,

- em o e & @

Agree Disagree

A a d D
- o D
A a A
A a S D)
A A d D
A a Gl
A & (G WD)
Al d D
A d B
A a d D
A a D)
A a ad D



VALE FORM
INVENTORY OF ATTITUDES ON FAMILY LIFE AND CHILDREN

Read each of the statements below and then rate them as follows:

A a a B
strongly mildly mildly strongly
agree agree disagree disagree

Indicate your opinion by drawing a circle around the "A" if you strongly
agree, around ths "a" if you mildly agree, around “he "d" if you mildly
disagree, and around the "D" if you strongly disagree.

There are no right or wrong answers, so answer aczording to your own
opinion,s It isvery important to the study that all questions be
answered., Many of the statements will seem alike but all are necessary
to show slight differences of opinion,

Agree Tisagre

le Children should be allowed to gripe about rules which
their parents make. B 8 8 B

2 A good father should shelter his child from life's
little difficulties, A & a8

3« The home is the only thing that matters to a good
fathere. A a d D

4, Some children are just so bad they must be taught to U
fear adults for their own goode A a 4 Dy

X\

e Slapping a child immediately for getting into mischief .
i 1s the best way to stop ite. A& a 4 B

\\

¢ Deceiving a child is very often necessary for his own
; goode A & 4 D

7. People who think they can get along ln marriage withe
out arguments just don't know the facts, R & 4. D

8. Parents should adjust to the children some rather than
always expecting the children to adjust to the parentss A a d D

3

Children who are troublemakers have most likely been
i spanked too much, & B 4 B

10, There are so many things a child has to learn in life
there i1s no excuse for their sitting around with time
on their hands, & & @ D

« Plenty of love gets you further than anything else in
raising children, s - 4 D

1S

12, A young father feels "held down" because there are lots
of things he wants to do while he 1is younge. v -

13 A child should be taught to avoid fighting no matter
what happens. & & @D



2w Agree Disagree

14, lMore parents should teach their children to have
unquestioning loyalty to them. U Y e

15, Children shouldn't be confused by letting them learn
things which differ from what their parents told theme A a d D

16. The things wives and children ask of a man after his
hard day's work are enough to make anyone lose his
temper., R N G -

17« A child vi 11l be grateful later on for strict trainings A a 4 D

i8¢ A young child should be protected from hearing about
S©Xe & eledin g

“;;9{/A wife won't respect a husband unless he acts like
the bosse &.ay e s

20, Children would be happier and better behaved if
parents would show an interest in their affairs. S i D

21, It's bad for a wife to get so busy and interested in
her home that ghe doesn't give her husband the
attention he deserves, &8 gD

//22€f1t's natural for children to shy sway from a parent
who shows a great deal of love and tendernesse. Al m g B

23, Let sleeping dogs lie is the best rule to follow
with children's worries, A a

o}
o

//247/Working alone and without help is often a very satis-
fying experience for a child. & oD

’/BBf/ELildren who from the start learn to do their very
: best at all times get along better in life, N MO - R

o When a wife gets the idea she has to outdo the
husband, the whole family is in for it UL -

/;?f/A child who can keep calm on the surface no matter
what happens will do well in 1life, &'a 4 P

/281'Children should be taught to enjoy just what they

happen to have and not expect to get mﬁb%.more. A & &0

_29, Children must often be taught to do certain things
by Jjust being left on their owne M R

/;e:’l child can get along quite well even if he isn't
taught all about his grandparents and past family
history. i e D

3le Parents should ask for and take into account the opin-
ions of children when something which directly con-
cerns them is decided. & 'md . D



r e Agree

320 A father should do his best to avoid any disappoint-
ment for his childe A a

33, The men who want lots of parties seldom make good
fathers, A a

34, It is frequently necessary to drive the mlschif out of
a child before he will behave, A a

/j%@wif small children refuse to obey parents should whip
them for 1L, A a

/j%ﬁ/it's better to trick a child into doing something he
: doesn't want to rather than having to argue with him, A a

37, Sometimes it's necessary for a husband to tell off his
wife in order to get his rights, A a

38, Parents must earn the respect of their children by the
way they acte A a

597 Physical punishment makes a child fear adults anc that
; is the worst thing that can happen to a child. A a

40e Children who don't try hard for success will feel that
they have missed out on things later one A a

_4%e In most things that a child does he should feel that
his parents are on his sides A a

42, One of the bad things about raising children is that
you aren't free enough of the time to do just as you like A a

43, A child should be taught to always come to his parents
or teachers rather than fight when he is in trouble, A a

44, The child should be taught to revere his parents above
all other grown-upse A a

45, A marent should nesver be made to look wrong in a

child's eyes, A s

o There's nothing that upsets a man more than a noisy
family, A a
47, Strict dicipline develops a fine strong character. A a

48, It is very important that young boys and girls not be
allowed to see each other completely undressed, A a

_/4gj A father's duty is to see to it that the whole family
does what he knows 1is beste. A a

50, Laughing at children's jokes and telling children jokes
maekes things go more smoothlye. A a
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51, Few wives realize that husbands are part of the family 7R W o
too and need some looking after.

52, Too much affection will make a child a "softie", A 8. 4D

53, Children's problems that are left alone most often go
away by themselves, om0 D

54, Children should be given a chance to try out as many
things on their own as possible. R

55, A mrent owes it to a child to hold him to high stan=
dards in his work. el D

56, The biggest mistake a man can make 1s marrying a woman
who always wants to wear the pants in the family. 4 &8 4 b

£87. A child will do better if he learns that showing hurt
feelings just makes things worse. A 8 & D

58, People who teach their children to always want to
change things cause them to be unhappy people a lot of
the time, R R

59, Children should not be pampered by help from parents
with homework or chores. & & d D

60, Parents should keep up with the schools in using
modern methods., A & d, D

6le A child has a right to his own point of view and ought
to be allowed to express ite. Ao e

62 A child should be protected from jobs which might be
too tiring or hard for hime. R

63+ A man has to choose between caring for his family and
hobnobbing around with neighbors and friends. T T |

64, A wise parent will teach a child early just who 1s bosse A a d
65, Spanking a child immediately when he is cross and

nagging is better than letting him get into the habit .

of acting like that. A e d B
66, What children don't know won't hurt them, & g d oD
67. No mgtter how well a married couple love one another,

there are always differences which cause irritation

and lead to argumentse PO R

68, Children are too often asked to do all the compromising
and adjustmant and that is not fair. Aieaniicl i

69, Spanking a child makes it impossible for him to love
and respect his parents, & omiendt D
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70, Parents should teach their children that the way to get
ahead 1is to keep busy and not waste time.

{/7If‘It is good for a child to have lots of attention from
j relatives.

72, Having to be with the family all the time gives a man
the feeling his wings have been clipped.

73, There is no good excuse for a child hitting another
child,

74¢ A child soon learns that there is no greater wisdom
than that of his parents.

5. There is no excusing someone who upsets the confidence
which a child has in his parents ways of doing things.

> It!'s no wonder men reach their boiling point when they
come home and run right into family problems as soon as
they come in the door.

77« Children who are held to firm rules grow up to be the
best adultse.

78 Children who take part in sex play become sex criminals
when they grow up.

79. There always has to be a boss and in the family that
person should be the fathere.

80, Parents who are interested in hearing about their
children's parties, dates and fun help them grow up
righte.

(S'Ifw One thing that marriage means is a wife belongs to the
husband and not to her parents or other people she knows,

//QZf’Hugging and caressing are often embarassing to both
children and parents,

83, Children pester you with all their little upsets if you
aren't careful from the first,

_8Z, A child should be allowed to try out what 1t can do at
times without the parents watchinge.

867 Children who are taught by their parents to never be
satisfied with what they have done are the ones who
get ahead,

/86:/The old fashioned family was best because the wife kept
in her placeo,

37 Grown-ups seldom approve of a child who can't keep his
feelings in check,
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//gsf/ﬁven a young child should learn that hoping for a lot
in life is one way t= end up pretty miserable, el g

. Cnildren should be trained to be independent by
# forcing them to do their own work. &' 8 a8 B

« A child brought up like hls parents were would not be
able to get along nowadays. dov oo D

91l. A child's ideas should be seriously considered in
making family decisions, A a4 D

92, Parents should know better than to allow their children
to be exposed to difficult situations, & a 84 D

93, Too many men forget that a father's place is with his
family when he is not working. D

94, Children need some of the natural meanness taken out
of thema, Aia i rdi D

8o The wise parent will not hesitate to whip a child to
teach him to change his ways, - N R G

» Children are stubborn as donkeys unless a parent knows
the little ways of turning their minds, £ 8 8. B

97, There are some things which just can't be settled by a
mild discussione . d ] D

98¢ As much as is reasonable a parent should try to treat
a child as an equal.,. ¢ & o8 4 D

’/Qéf/ﬁost good parents would never even consider striking
. a child for bad behavior, &8 4 D

100e A child who is "on the go" all the time will most
likely be happye Aa . gd D

/}Q{f/lf children know parents love them and are always for
' them they do what you tell them without a fusse & 8 & D

}sz/lfter aman has lived a life of his own it's hard to g
: be tied down by a family. 4 8 @ B

103, Children should not be encouraged to box or wrestle
because it often leads to trouble or injury,. & 8 @ 0

104. Parents deserve the highest esteem and regard of
their children, & & d b

105, It's best for the child if he never gets started
wondering whether his father's views are right, e A

106, There are times when any husband or father gets to the
point where he feels he can't stand his family a moment
longer., ‘ VI



107, Most children should have more discipline than they get. A

1C8.,

3007

110,

s

-l

Sex is one of the greatest problems to be contended
with in childrene.

is best for everyone,

If parents would have fun with their children, the
children would be more apt to take their advice.

Spending a lot of time with her parents' famlly is a
good way for a wife to lose out with her husband.

,lIQ:/"Matter of fact" treatment of children is better than

113, If a child has upset feelings it is best to leave him

1
°

i » There is no better time than childhood to teach a child

‘/ngf/A child who grows up with the idea he is going to change
everything in the world will probably end up more of a

- ol

[ ]

121
122,
123,

124,

frequent expressions of feeling.

alone and not make 1t look so serious.

The experience of being on their own is often good for

childrene

to set his goals highe

Most wives would dc better if they would quit trying
to look smarter than their husbandse.

Parents who teach children to think at least twice

before expressing how they feel help them to get along

better in life.

nuisance than a help.

Parents who allow their children to grow up with an
idea that other people will often help them just en-
courage them to become failures,

It's important for a child to learn that it's the
future rather than the past that counts.

When a child is in trouble he ought to know he won't
be punished for talking about it with his parents.

Children should be kept away from all hard jobs which
might be discouraging.

A good father will find enough social 1life within the
familye

It is sometimes necessary for the parent to break the
child's will.

The o0ld fashioned family in which the father i1s in charge
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140.

T o

~8~
Children who are always breaking their parents!
rules will remember them after a good whipping.

Often you have to fool children to get them to
do what they should without a big fuss.

It's natural to have quarrels when two people
who both have minds of their own get married.

There is no reason parents should have their

own way all the time any more than that children .

should have their own way all the time.

Spanking a child should be avoided by all means
because it may break the child's spirit.

The sooner a child learns that a wasted minute
is lost forever the better off he will be.

The best way to get a child to behave is to
make him feel he is wanted and needed.

Settling dewn to family life is hard for a
man because it means giving up so many other
things.

Most parents prefer a quiet child to a "scrappy"
one.

Loyalty to parents comes before everything
else,

It is a very bad policy to let a child begin
having doubts about what his parents have
told him.

A men may need to "blow his top" once in a while
around the home just to clear the air a bit.

Children are actually happier under strict
training.

There is usually something wrong with a child
who asks a lot of questions about sex.

The father should be the final authority
in the family.

When you do things together, children feel
close to you and can talk easier.

One of the things a woman ought to learn well
is that her husband is more important than all
the other people she spends time with,

Agree Disagree
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Showing affection openly does not set a good example
for children,

The trouble with giving attention to children's

problems is they usually just make up a lot of stories

to keep you interested.

" Children should be allowed to learn through their

own experiences rather than being told what to do
all the time.

" Parents who encourage their children to get ahead

and stay ahead in school will have grateful children
later on,

The main thing wrong with today's homes is the wife
tries too much to run everything.

Children who can control themselves no matter how
upset they are most likely have good training by

_parents.

The best attitude for a child to learn is to take
things as they are.,

. Children should at all times be told to fight their

own battles.

Too often what parents have learned from their own
lives isn't worth much to their children who live in
modern times,

Children should be encouraged to express their opinions

about everything which involves them.
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A child is most lovable when he is small and helpless, A a d D

A man can't do a father's job and have an active
social 1life too.

Many children, like horses, must be broken in order
to be trained.

Children who lie to their parents should be spanked
for 1t g0 they will stop it.

Trying to be completely honest with a young child is
just doing things the hard way.

A good argument now and then is a good way for people
to settle their differences.

Parents should treat children with as much considera-
tion and respect as they show to one another.

R
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159+ Only a cruel parent would use physical punishment
on a child,

;éﬁfﬂChildren who are taught to do things as soon and as
‘ fast as possible get much more fun out of life.

. Most children can benefit from much more sympathy
than they are given.,

162, Men don't know how much they enjoy being free to do
as they please until they begin raising a family.

/;Léjwahildren should be taught not to hit back even if
someone also hits them,

//lﬁﬁfﬂA child should always love his parents above every-
one else,

165, The child should not question the thinking of his
parents.

//;bbf/i man has a right to be angry and irritated when the
family doesn't give him a chance to relax at home,

/l67fmSevere discipline is essential in the training of
children,

/;68TWIf children are not warned about sex they may indulge
in harmful sex play,

//16§: A man should have the final "say so" in the home even
if he doesn't have to exercise this right very often.

//;?62 It is good for parents and teenagers to have a friend-
to~-friend attitude,

.JWives too often use the children as an excuse for
ignoring the father,

//l?iffParents who give their children a lot of affection
! without being careful about it may find their children
don't grow up as they should.

173, Parents who start a child talking about his worries
don't realize that sometimes it's better to just leave
well enough alone,

. Children have a right to activities which do not
include their parents.

/l¥57/§6u should never let a child get the idea what he is
doing is good enough because then he won't try harder.

., FPamilies which have problems are usually those where
the wife doesn't know her place.
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him how. to keep from showing it when he is "boiling"

/gb??f{A parent can be very helpful to a child by teaching
inside. & & 44 D

/;}8' One important thing for a child to learn is that about
all you can expect to do is make the best of what you

have, S e
179, The child who grows up with the idea he will have to do

almost everything for himself gets much further in .

life. T A

_180, As children get older they should get so they live
with the future always in mind. G W - G

/AU$kf”Family life would be happier if parents made children
’ feel they were free to say what they think about

WhyLDdEL . . -

_18Z, Parents should try to prevent all difficulties which
might make a child unhappy. ¢ SUH TR T

o’A good father doesn't have time to join clubs or have
other activities besides his work, O
//lBﬁ;”A good whipping now and then never hurt any child, A & 4.9

//;851 A child deserves to be slapped when he talks back
: to his parents., A g id D

186, You have to fool children into doing many things
because they wouldn't understand why anyway. G R

her own rights and opinions, P

1887 Parents should respect the wishes of children just
as much as they expect the child to respect their

wishes, &£ e & B
,//l897”Punishing a child always does more harm than good, A B 4 D
_1907 Children should be taught to work and play hard. AR e

391, The biggest mistake a parent can make is to forget
to openly express his love and tender feelings about

his ehildren, & @&l 4 D

—192, Before marriage most men don't realize how much of a
burden the responsibility of a family can be., A - Y
1937 A good child doesn't fight with other children. & s b

19, , Children should be more concerned about their parents'
happiness than anything else, PR YR T
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{JSST A child® trust in his parent should be safeguarded
G better by not having so many people with different
ideas around him, AR T T

196, Raising children 1s a nerve-wracking job. 5 8 4.0
JQP?T:’Firm enforcement of rules never really hurts a childs A a d D

/;98§”Children who know a lot about sex become more curious
’ and get into trouble more. & e q 8

199, The ideal home is one in which it is clear to all
i that the father is head of the household. A e S

260, Parents should be playful rather than dignified with
children, T S

_/201: Too many wives are so busy with friends, relatives
or the children that they forget all about the man
they married. /S S

262, Kissing and tender treatment of children should be
kept within limits if children are to develop properly.A a d D

_26%. Children can get into a bad habit of telling you all
their problems if you make the mistake of once getting
them started. A e g D

_20ff, Planning their own work and doing it without direction
of parents makes children more willing to help and
gets more done, Aomid @

/ZQSTVChildren are just like grownups-~they can always do
; better if they know it's expected of them, O i . S

206, The trouble with wives nowadays is they don't have
any respect for a man's right to have his say so. De LD

_207. A child who always looks calm and cool no matter how
upset ke feels inside gets along best, A e d D
2087 Children should know that happiness is a result of
" being satisfied with life as it is and not in always
trying to change it. A E e

[ B

—209, Giving children very much help just spoils them. A & 4D

210+ Parents do best if they teach children to be quick:
i in picking up new ways of thinking about life. O T

23+, Children should be allowed to disagree with their
parents if they feel their own ideas are better. G e - R

_2}2, Parents enjoy children most during times when the
child's need for them is greatest. S N < e
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Good fathers spend all the time during which they
aren't working around the home, a8 a g

-~To keep from getting into trouble a child should have
a healthy fear of adults., AR D
children you meen it when you tell them to go to sieep.A a d D
, When you can get kids doing what you want by being a

little clever there's no use wasting a lot of time
explaining. A ol D

2¥3.
jzy;,
/glﬁf"A good spanking is often the only way to convince
glé1
jrovs

‘Even in marriage a person must fight for his rights

at times, A g d D
2387 Children have a right to an explanation when their

pareats ask them to do something, A8 Q48
239, Children never feel the same about a parent who

spanks them. & e & 0
220. A very active 1life is the best 1ife for the child, 4 & WD
i i

Showing children how much you love them is the besgt
way to raise good children. VR W e

222. Most young fathers are bothered more by the feeling
of being tied to the home more than by anything else, A a d D

,/22§:‘Children who are gentlemanly or ladylike are preferable
to those who are tomboys or "regular guys". A e 4 B

+ Too few children show the respect and devotion which
parents deserve. Ve - Lo HREID,

—225, Children should never learn things outside the home

which make them doubt their parents' ideas. gt R O
226, It's natural for a father to "blow his top" when
children are selfish and demanding, PO
227, A parent should never let children get away with
anything  they aren't supposed to do. Al d D
2287 A well-behaved child isn't curious about sex, e T

229, The happiest homes are those in which the father has
the final word on all important decisions. Aailidi D

—2307 Fathers who enjoy playing games with their children
usually have less trouble with them. TR Sl - TR
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It's a rare wife who pays as much attention to her
husband after the marriage.

+ Children often dislike the hugging and kissing which

parents do who show their emotions a 1lot,

If you let children talk about their .roubles they
end up eomplaining even more.

" Planning their own affairs without interference

develops responsible children.

" Parents who remind children that no matter how well

they have done they should always try to do better,
help them to win success.

" The wife's mother too often gives her the 1dea she

doesn't have to respect what her husband says.

Parents should teach a child to control his feelings
as soon as he can understand.,

~The main thing in growing up is to learn there isn't

too much you can do except take things as they are.

A child should be taught never to depend on others
for anything he could do himself,

_//2ﬁOT/Learning about ideas people had when their parents

were young isn't much help to a child today.
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APPENDIX C: Description of Scales in the PARI



Description of Scales
in the
Parental Attitude Research Instrument

The sixteen PARI scales which were chosen for analysis in this study
are defined for the purposes of this study below:

1, Verbelization ~ measures the degree to which a parent would permit
or encourage his child to talk about his ideas and feelings.

2. Dependency - measures the degree to which a parent would be over-
protective and 7or over-possessive in his relationship with his child.

3. Seclusion of parent - measures the degree to which a parent feels
he should have no other interests outside the home during off-work hours.

4, Breaking the Will - measures the degree to which a parent would
curteail the natural desire of his child to assert himself and would insist
upon compliance with the parent's will.

5. Marital Conflict - measures the degree to which a parent would ex-
pect the marriage relationship to involve a great deal of conflict.

6. Strictness - measures the degree to which a parent would agree
with the attitude of strict discipline.

7. Irritability - measures the degree to which a parent would tend to
become impatient with children and would overtly express this impstience.

8. Exeluding Outside Information - measures the degree to which a
parent would encourage his child to over-identify with him as the repre-
sentative of complete authority.

9, Deification - measures the degree to which a parent would exhault
the role of authority.

10. Suppression of Aggression - measures the degree to which a parent
would view the expression of aggression as being disruptive and would tend
to discourage it.

11, Rejection of Role - measures the degree to which a parent resents
the normal restrictions of married life,

12. Equalitarianism ~ measures the degree to which a parent would allow
his child to share in the planning and control of his family life.

13, Approval of (or Demand) Activity - measures the degree to which a
parent would encourage and reward his child for keeping involved in acti-
vity at all times.

14. Avoidance of Communication - measures the degree to which a parent
would discourage his child in discussing problems and talking about anxi-
eties, confliets and hostilities.

15. Suppression of Sex -~ measures the degree to which a parent would
discourage his child from showing an interest in or discussing matters
pertaining to sex. ‘

16, Comradship and Sharing - measures the degree to which a parent
would share his ideas and feelings with his c¢hild and would encourage the
child to do likewise,
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APPENDIX E: Frequency Distribution Chart for the PARI Scales
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APPENDIX F: Background Questionnaire



 GElERAL ANFORMATION

This study is being developed as part of a research study in chiid devalop-
ment. Ib is not a fest of your knowledge aor training in any way; there are no
right or wrong answers. Ve are simply interested in investigating the wariety
of respouses which different people may give. You are asked to give the first
answer whish oeceurs to you, without teking time %o ponder on all the sspects
involyed. The test is tired, so give esch answer just as fast ag you can.

You will note thaet the gquestionnaire does not eall for any mark of identifi-
gation. Thus your answers as well as the many cthers we get will be mbsolutely
enonymous. All of the material will be treated confidentially.

Ilemge £111 in the following informmtion to be used Tor research purposes.

1. Oex: Male . Femmle 2, Year of birth
S Drew s e¢irels arcund the nurber of years of schooling you have completed.
1284 1282 4 128458
High dchool Gollepe Post Graduste

4, ‘we your c¢hildhood and adolescence, for the most part, event in:
Open country e Astty of 5,000 0 10,000
e, B willage under 1,000 pop. e A4 eity of 10,000 to 50,000
A town of 1,000 to 2,500 —, B ety of 6C,000 or over
M, A gity of 2,500 to §,000
H, Husband's oceupation
6, Jife's occoupstion
7. Apes of children (to nenrest birthday)
Aras of boys s J .

sges of girls s 5 »

rrogeed, now, to the bocklet of pictured situstions . »

in esch of the pictures on the following pages two people are shown talkine
to each other. The words ssid by one person ere aiways given, Imacine what the
other person in the picture would answer, end writc that answer in the large box
on the page opposite the pictwe. Write the very first reply that comes inteo
your mind. vork guickly. Iroceed from one page o the next throughous. Do not
furn back et any time. Jhen you finish one page, sv right on to the next.
Please do nok spesk $o0 anyone until you are finished.

+hen you havé comnletad the booklet of pistured egitustions, reand the diree-
Siong for the second set of peapesrs.

THARK YOU VERY (UCH FuR YOUR COOPLAATION
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