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[bookmark: _Toc470010405]Abstract
	This research aims to use the collection of Clarice Chase Dunn, a teacher from the Eau Claire State Teacher’s College – later known as the University of Wisconsin-Eau Claire, to illustrate life in internment camps and the defiance of the prevailing prejudice toward persons of Japanese descent from one of the camps’ teachers. Through her time working in Heart Mountain, Wyoming, she used her relationships with those at camp to confront the racial bias that was indoctrinated throughout the country. Her collection includes documents on relocation and redress, as well as the messages written by friends and acquaintances at Heart Mountain. Through a close analysis of these documents, supported by her later article and oral interview, the narrative of her life was pieced together to find this incredible defiance of opinion. By working to overcome others’ prejudice, her story suggests that although the circumstances surrounding the installation of the camps following the attack on Pearl Harbor, not all persons – especially white, or “Caucasian,”[footnoteRef:1] Americans – followed the propaganda-driven public opinion. Some, like Miss Chase, decided to confront these injustices head on and resolve to assist these people in any way they can, even if they are questioned for teaching them. [1:  Throughout this work, the term “Caucasian” is used only when referenced from another work. Otherwise, the term white is used to reference those of presumably European descent, as opposed to Japanese descent or those from other ancestries. This method is used to best classify persons’ ethnicity(ies) and/ or race.] 

[bookmark: _GoBack]	Thus, this paper will describe not only how teachers and other volunteers experienced the internment camps for those of Japanese descent, but how Clarice Chase carried her humane perspective through the war, free of prejudices created by the public opinion, media, and war-time propaganda. By acknowledging those interned as people as real human beings, she could begin to adequately address their issues, and the issues of the students she taught.

[bookmark: _Toc470010406]Introduction
	Upon arriving to Cody, Wyoming, Clarice Chase – a young schoolteacher – heard yet another prejudiced remark by another traveler: “You, a Caucasian, are going to teach those dirty, slant-eyed devils behind barbed wire?”[footnoteRef:2] This was not the first dissenting opinion that Clarice Chase, a young schoolteacher, had heard. She had been passing through Cody on her way to accept her new position as an educator at Heart Mountain, a Japanese internment camp. After leaving a more reputable position working in a settlement home in Washington, D.C. Chase had taken it upon herself to find a position helping the “enemy alien” of this time of war: persons of Japanese descent residing within the United States. However noble her deed was, the majority of opinions still echoed hate and prejudice.[footnoteRef:3] [2:  Interview of Clarice Chase Dunn, 2004. Box 1, Folder 5. Clarice Chase Dunn Collection, 1942-2001. UHC 268. Special Collections & Archives. McIntyre Library. University of Wisconsin—Eau Claire. Eau Claire, Wisconsin. Note: the interviewers are unknown for this oral history.
]  [3:  “Paging: Miss Clarice Chase,” Heart Mountain Echoes, January 27, 1943: 3. Box 2, Folder 1. Clarice Chase Dunn Collection.] 

	After the attack on Pearl Harbor – in 1941 –prejudice and hatred toward persons of Japanese descent began to grow rapidly. Now seen as more than a social and economic threat as a minority group, some white Americans began to fear them as allies of the looming Japanese empire. The fear of another attack on US soil far surpassed any threats posed by the European nations currently involved in the war. Thus, as tentatively decided by the US government, this heightened threat warranted more action than detaining political prisoners: it required the containment of any persons of Japanese descent living in the West – namely, California –  regardless of whether they were citizens or not. To rush this proposal along, the creation and implementation of Executive Order 9066 did just this. Directly after this order was passed in February 1942, military-controlled internment camps were formed throughout Arkansas to California. Due to this “widespread threat,” a speedy evacuation of all persons began in February, regardless if they were Issei or Nisei. These terms were used by people of Japanese descent to describe the generation in which a person belonged. Issei included all Japanese persons who had emigrated to the United States from Japan. Nisei, on the other hand, were characterized as the direct descendants of Issei who had been born in the United States, and thus were considered U.S. citizens, unlike their Issei parents and relatives.	 
	Though Pearl Harbor set off the movement toward internment, the bias and prejudice against those from Japanese descent started long before the attack. Starting around the turn of the 20th century, a large influx of Japanese immigrating to the US stirred up dissenting opinions among white Americans, especially from Californians. Due to the already existing anti-Chinese sentiment established since the beginning of the Chinese immigration in the 19th century, this prejudice extended to the Japanese population arriving in the West. Those of Japanese descent were especially seen as inferior for four reasons, as described by Dr. Edward Alsworth Ross, a professor of sociology: they were unassimilable; they undermined the current labor and living standards by working for low wages; and they “lacked a proper political feeling for American democratic institutions.”[footnoteRef:4] [4:  Carey McWilliams, Prejudice: Japanese-Americans: Symbol of Racial Intolerance (Boston, MA: Little, Brown and Company, 1944), 16–7.
] 

However, in most of the United States, sentiments continued to support Japan, and avoided overwhelming discrimination, until the end of the Russo-Japanese War ended in 1905. By the end of this war, discrimination against those of Japanese descent began, even though there was no catalyst except for Californian prejudice and discrimination. Soon, the Japanese in the US were seen as working for the Japanese government. To exacerbate this sentiment further, the Japanese and Chinese began to seen as two distinct stereotyped characters. The Chinese began to be viewed as “faithful laborers” in 1905-1906, were highly preferred over the lazy Japanese, also referred to as the “yellow peril.” This term was created to express the threat posed by the Japanese, as a formidable political power.[footnoteRef:5] By 1906, Japanese students in San Francisco were forcibly segregated into separate schools from their white counterparts.[footnoteRef:6] [5:  Carey McWilliams, Prejudice: Japanese-Americans: Symbol of Racial Intolerance (Boston, MA: Little, Brown and Company, 1944), 19.
]  [6:  Ibid., 26, 40.
] 

Moving forward to the early 1930s, anti-Japanese in the US sentiment suffered the invasion of China and the annexation of Manchuria, shaping US public opinion even more.[footnoteRef:7] The combination of further international conflicts from Japan added to its deteriorating reputation in the US, causing those of Japanese descent residing within to intertwine American culture with their own. As a major catalyst of this opinion, the attack by foreign Japanese forces on Pearl Harbor sparked knowledge of a threat posed by Japan. However, it was not until “after the ‘commenters, and columnists, ‘professional patriots,’ witch-hunters, alien-baiters, and varied groups and persons with aims of their own,” began inflaming public opinion in January, 1942, that hysteria began to develop.” The month-long delay of this hysteria can be attributed to lack of emotional inflation until certain persons (described above) decided to act on the fears of white Americans, especially those on the West Coast.[footnoteRef:8] [7:  Ibid., 70–1.
]  [8:  Ibid., 112.
] 

By the time that Chase had arrived at Heart Mountain, large quantities of war-time propaganda and cultivated hysteria had taken the form of caricatures and descriptions of these Japanese persons. The main characteristic used for these persons involved depictions of “a Japanese face and a rat’s body.”[footnoteRef:9] These depictions were utilized for many different aims: to suggest that these now dehumanized beings as greedy as vermin (see fig. 1), to show the strength of the US, or to reinforce the idea of their detention. In all, this propaganda caused a great deal of public opinions of these Japanese people: mainly fear, anger, and disgust. Even those non-Japanese Americans who were not overtly anti-Japanese received continual input about how inferior and fear-inducing these people are. Thus, the creation and implementation of these internment camps were supported by the US government through its urging of Roosevelt’s Executive Order and by inflamed propaganda, thus causing many US Americans to believe that most the population reinforced this idea. Following the institution of these camps, the War Relocation Authority (WRA) soon realized their vast need for personnel to help contain and establish community within these camps. [9:  Clarice Chase Dunn, “Heart Mountain: A School Behind Barbed Wire,” Wisconsin Academy Review (December 1980), 27.] 


[image: ]
Figure 1. “ToJo Thanks You for Wasting Food!” Source: Clarice Chase Dunn, “Heart Mountain: A School Behind Barbed Wire,” Wisconsin Academy Review (December 1980), 28. Original date unknown.
	However, not all those involved with these internment camps were twisted with prejudice, acted vindictively toward the contained persons, and explicitly tried to remove their culture from them. As suggested by Thomas James, in his work Exile Within: The Schooling of Japanese Americans, some teachers volunteered to work at these sites in order “to alleviate the injustice that they felt had been done to loyal citizens.”[footnoteRef:10] Through the narrative of Clarice Chase – a teacher within the Heart Mountain Relocation Center, this research will prove that Chase is a prime example of one of these teachers. Through the relationships she made in the camp, she continued to defy public opinion and bias throughout the months she spent teaching at the Heart Mountain Relocation Center. By connecting to her students directly and pulling apart issues presented in their isolated lives, she not only inspired hope within these students, but gave them and herself faith in humanity. [10:  Thomas James, Exile Within: The Schooling of Japanese Americans, 1942-1945 (Cambridge, MA: Harvard University Press, 1987), 45.
] 


[bookmark: _Toc470010407]Historiography
Currently, there is a lack of work involving the education of school-age children within these internment camps. Many works overviewed the camps wholly or focused on one camp usually only devoting a few pages to about schools to highlight the detrimental conditions of the entire camp. Almost all of these works, however, focused on the children’s perspective of the camp, with some mention to the clear majority of white teachers who were conflicted by their own bias and prejudice. For a few works found that covered the context of the entire educational system in place, little mention was given to elementary and secondary levels. Rather, the focus tends to concentrate on either life as a whole within the camp, or the struggles that post-secondary students faced while searching for a college or university to accept them. Adding information about a white teacher introduces a dichotomy of bias from the prevailing propaganda at the time and the struggles of the Japanese in the US. Thus, through Chase, both sides of her experiences can be equally addressed, and her actions defy either one side or the other (although in her case, she tends to turn against the white American propaganda from this time).
	However, there were a select few works that provided a solid basis and context surrounding Heart Mountain, allowing research to continue. Through the efforts of Thomas James and Douglas W. Nelson, much of the primary source material took shape and have a comparative point with which to work.
	First, James’ monolithic work, Exile Within: The Schooling of Japanese Americans, 1942-1945, gave a clear insight into the interworking of internment camp school systems, highlighting their establishment, aims, and outcomes. His proposed aim of this historic work is to show that these camps, through their educational institutions, were “intensely purposeful” for the learning and teaching “they fostered.”[footnoteRef:11] Although this work added a great deal of additional knowledge for this historian, the main supports provided by this book came from the chapter titled “The First Year Inside,” as it described the teachers hired by the WRA. It also detailed the interactions between white teachers and teachers of Japanese descent – most which were Nisei, as well as with the students and families. Although this work was published in 1987 – following the push for redress and reparations for those who had endured the internment camps – it provides a wealth of information, more detailed about the school systems and educators who worked in the camps than any other secondary work. [11:  James, Exile Within, 4.] 

	Secondly, Nelson’s Heart Mountain: The History of an American Concentration Camp provides insight to create the framework of this narrative and analysis by adding elements of Heart Mountain itself. Since additional research suggests that the creation and interworking of each internment camp is relatively unique, it was especially crucial to understand why Heart Mountain operated its own way. Like James’ work, this entire book provides a clear context for which Chase’s story could flow. Most importantly, the chapter titled “Life as Pantomime provided comprehension of the high school at Heart Mountain through analysis of the Heart Mountain Sentinel and the high schools’ Echoes – the two newspapers of the camp, fervently collected and read by Chase. Though written in 1976, more than a decade before James’ work debuted, it acted as the cornerstone of life at Heart Mountain more so than the other works detailed.
Although these works contributed the most to the contexts within this research, the supplementary secondary sources found and used within this work provide scaffolding on which to further build the narrative. Concurrent issues and events within the time of the US internment camp were detailed throughout these works, as well as new analysis and arguments more recently proposed.

[bookmark: _Toc470010408]Love of Excellence and Education
	From her time at Eau Claire State Teachers College to her role as a teacher in a Japanese internment camp, Clarice Chase began her life aspiring to high dreams of teaching and excellence within her life. During her years of post-secondary education from 1933-1938, she came into the spotlight, seen through the extracurricular activities she chose to pursue: mainly acting and writing plays through the group “Strut and Fret,” and writing articles in the school’s The Spectator. From one-act plays to involvement in The Spectator, she was actively involved with her school, demonstrating her love of excellence and education.[footnoteRef:12] [12:  Periscope 1933, 1935, 1936, 1937, 1938. Periscopes, 1917-1995, in McIntyre Library Digital Collections, https://rescarta.apps.uwec.edu/ResCarta-Web/jsp/RcWebBrowse.jsp.
] 

	As a student with a “High School Teachers Degree” in mind, she followed some areas of interest that would allow for knowledge to be gained as a future educator. During her time working on both The Spectator and Periscope, she regularly contributed to their works over her five years within the college, by editing and even writing her own pieces. For example, in the 1933 edition – her first year on campus – she wrote “On Being Educated,” discussing her discontent with the nature of education: “Some are educated, some are not. Some are successful, some are not. Then comes the perplexing problem. If everyone who attends college goes out into the world with different ideals and acquired characteristics, then what is education? …The old business man had no education; yet he mastered the essentials of a successful life.”[footnoteRef:13] Thus, although Chase was highly interested in playwriting and journalism, she still had continuing ideals and views on the importance of education. Through her education at Eau Claire State Teachers College, she developed the view that persons with differing characteristics deserved to be taught equitably to all other students; an idea that carried with her to Heart Mountain. [13:  Periscope 1933. Periscopes, 1917-1995, in McIntyre Library Digital Collections: 118.] 

[image: ]
Figure 2. Clarice Chase, Cornell. Source: Periscope 1937. Periscopes, 1917-1995, in McIntyre Library Digital Collections: 23.

Branching out of the realm of writing, Chase participated in other moral and education-based organizations on-campus. Le Troupelet Francais – the French Club, Other Forensics, the Newman Club – for Catholic students, and Amphictyon – a girls’ honor society, all mention her attendance to their clubs over the course of her five years. However, one organization stands out more so than the others: The Young Women’s Christian Association (Y.W.C.A.). As a consistent attendant and participant through at least four of the five years within the college, she was active through their work, as seen with her contribution to the senior year prom. Importantly, this active participation created a cornerstone and familiarity with a girls’ organization, which later connected her to a similar organization at Heart Mountain.[footnoteRef:14] Lastly, she also volunteered at a co-operative – or equitable food distribution, with non-profit support – while attending the state college, which impacted her through her love of helping other persons, especially those cast out by society for whatever reason.[footnoteRef:15] [14:  Periscope 1933, 1935, 1936, 1937, 1938. Periscopes, 1917-1995, in McIntyre Library Digital Collections, https://rescarta.apps.uwec.edu/ResCarta-Web/jsp/RcWebBrowse.jsp.
]  [15:  Interview of Clarice Chase Dunn, 2004. Box 1, Folder 5. Clarice Chase Dunn Collection.
] 

Continuing from her education at the Eau Claire, Chase began her career as a teacher following graduation. She first began utilizing her skills teaching high school for two years in Arkansaw, WI, and then another year in Thorpe, only to leave this position in 1939 to pursue a master’s degree at the University of Wisconsin-Madison in teaching. After the attack on Pearl Harbor, however, she could not “sit inside a library and work,” while all her friends were “zooming off to Washington.” So she found a temporary substituting position in Minnesota for one semester to earn money to follow her friends to D.C. There, she found employment – and some level of fulfillment – by working in a settlement house.[footnoteRef:16] This settlement house, created to organize and mobilize concrete reform policies for those impoverished, allowed her to gain yet another perspective on the plight of the unprivileged.[footnoteRef:17] [16:  Ibid. Note: the name of the settlement house in which Chase worked is unknown.
]  [17:  Linda Gordon, “Black and White Visions of Welfare: Women’s Welfare Activism, 1890-1945,” The Journal of American History 78, no. 2 (September 1991), 560–1.
] 


[bookmark: _Toc470010409]Involvement with the War Relocation Authority
	Around her time within the settlement house, the situation within the war deteriorated. The rapidly forming fears of the “yellow peril” added to the threat of Japan’s strong military force, as foreseen in its defeat over Russia in 1905. Through this defeat, Japan drew attention as a significant political and military power, only to make that power known through its alliance with Germany and its attack on Pearl Harbor on December 7, 1941.[footnoteRef:18] [18:  Roger Daniels, Concentration Camps USA: Japanese Americans and World War II (New York: Holt, Rinehart and Winston, Inc., 1972), 29.
] 

	Directly following early December, the United States government responded with round-ups of “‘dangerous’ enemy aliens.”[footnoteRef:19] This was met with more requests to hold all people of Japanese descent under the military’s control, to curb the “Japanese menace.” As one journalist, Westbrook Pegler, wrote, “The Japanese should be under guard to the last man and woman and to hell with habeas corpus.”[footnoteRef:20] Although this was only the opinion of one inflammatory journalist who brashly attacked the Japanese in the US, others tended to act like sentries.[footnoteRef:21] After a considerable amount on interdepartmental debate within the Executive Branch over the safety of the nation and the freedoms of a specific nationality within the US, President Franklin Roosevelt eventually gave into the idea of mass internment camps on February 9, 1942, through Executive Order 9066. Enforcement of this order, based on protecting the country and securing national interests, included the creation of military-controlled areas in which to evacuate persons of Japanese descent.[footnoteRef:22] [19:  Ibid., 34.
]  [20:  Audrie Girdner and Anne Loftis, The Great Betrayal: The Evacuation of the Japanese-Americans During World War II (London: Collier-Macmillan Ltd., 1969), 28.
]  [21:  Ronald Bishop, “To Protect and Serve: The ‘Guard Dog’ Function of Journalism in Coverage of the Japanese-American Internment,” Journalism & Communication Monographs 2, no. 2 (Summer 2000): 92.
]  [22:  Girdner and Loftis, The Great Betrayal, 28–30.
] 

	By the time that the evacuation of the Japanese population had come into full swing, Chase was still working at the settlement house in D.C. After some time, she had two friends approach her about the WRA’s efforts to find educators for these internment camps. Chase was interested in leaving the settlement house to return to teaching, but had not heard about the relocation of persons with Japanese descent. Due to her past working within a co-operative during her collegiate years, these two friends expressed that she would be well-suited for the job since she was “interested in… the different people in the co-op.” Already intrigued by their proposal, one of these friends continued persuading her by stating: “These kids have grown up as Americans, and now they are behind bars. They are going to lose their faith in democracy, unless they have people [European-Americans] who understand.” At this point, in summer of 1942, Chase was highly interested in assisting these children, and began searching for a place to apply to teach within a relocation camp. Immediately after locating the WRA to express interest, she was hired for a position in some relocation camp.[footnoteRef:23] [23:  Interview of Clarice Chase Dunn, 2004. Box 1, Folder 5. Clarice Chase Dunn Collection.
] 

	Upon announcing her departure from the settlement house, however, Chase was met with quite a few disapproving opinions. For example, a gentleman at the settlement house said, upon her expression to help with Japanese-American children: “Oh, stay here where you’re safe!” Another instance – before her position started – came from her own family while visiting her home in Cornell, Wisconsin. After deflecting questions, she finally gave in and told him about her new position, to which her brother responded: “Okay, but don’t tell Mom!”[footnoteRef:24] These messages of disagreement continued well into her journey from Washington, D.C. to Heart Mountain, Wyoming, through her travels by train and by bus. [24:  Ibid.
] 

	When she finally arrived in Cody, Wyoming – relatively close to the Heart Mountain Relocation Camp, she asked a hotel receptionist a way to get to the camp. This receptionist responded with, “You mean that Jap camp? You can’t go there.” When Chase insisted that she had a job there, the receptionist began to ignore Chase. It was not until two young men came by, she received help. But they began by asking if she really intended to teach behind barbed wire, and within shacks covered by tar-paper, to which Chase replied that there were children there that needed to be taught, even while incarcerated.[footnoteRef:25] To justify her position more, she mentioned that if minority groups in the country did not feel that they had “rights of democracy” readily-available, there is an “inherent danger to society.” Again, following the trend of disapproving opinions about the inherent freedoms of minority groups, these young men acknowledged that they had learned about it in school but that did not apply for these people. It was at this moment, as would later be demonstrated by Chase within her official teaching capacity, that she realized the struggles of these students, and used her experiences and compassion to inspire and assist these students the only way she knew how: by educating them to her fullest potential.[footnoteRef:26] [25:  Interview of Clarice Chase Dunn, 2004. Box 1, Folder 5. Clarice Chase Dunn Collection.
]  [26:  Chase Dunn, “Heart Mountain,” 26.
] 


[bookmark: _Toc470010410]Beginnings at Heart Mountain
	Upon her arrival at Heart Mountain on September 15th, 1943, she immediately noticed the significantly poor conditions that these “enemy aliens” had to endure. The camp was formed by hundreds of rectangular barracks, covered with “[h]eavy black tar paper” consisting of six single-room apartments each. In addition to the “residences” built, mess halls, recreation rooms, a small hospital, a sewage treatment plant, a power station, several warehouses, laundry-toilet buildings, and eight office buildings for the WRA were also established. These buildings were arranged so that the “center at Heart Mountain looked very much like the prison camps that the Army had built elsewhere in the United States,” only considerably larger, with “mechanical orderliness, blackness and bleakness.”[footnoteRef:27] For the evacuees who lived there, other issues within the camp life arose. Insulation for the barrack-homes were severely lacking, as made apparent by the drastic change in temperatures from the summer to winter months. Climate often contributed to these detrimental conditions, as fire and dust infiltrated daily camp life. Hunger was another large factor, with long mess lines waiting for “one ladle of cheap food,” which was not resolved until the following year. Additionally, sickness ran rampant, so much so that the small hospital with 150 beds was soon overcrowded.[footnoteRef:28] [27:  Douglas W. Nelson, Heart Mountain: The History of an American Concentration Camp (Madison, WI: University of Wisconsin—Madison, 1976), 18–9.
]  [28:  Ibid., 26–7.
] 


[image: ]
Figure 3. Photo of the internment camp at Heart Mountain. Source: Newspaper clipping. Autograph book. Box 1, Folder 5. Clarice Chase Dunn Collection.

She also discovered that the other teachers and herself could not start teaching “until the school barracks were completed.” In the meanwhile, in August 1942, teachers were expected to assist with administrative tasks in the office buildings, and to live and socialize within the camp itself.[footnoteRef:29] Once the school was complete, Chase witnessed and dealt directly with the conditions of the school. At the camp’s advent, the school was assembled with an “absence of proper desks,” such that “children sat on long, backless benches at rough unfinished tables.”[footnoteRef:30] To add to this, there “were no blackboards, no curtains, no decorations on the walls.” Essentially, these were as well equipped as the beginnings of public schools closer to the declared independence of the United States.[footnoteRef:31] [29:  Chase Dunn, “Heart Mountain,” 27.
]  [30:  C.D. Carter, “Wyoming’s Third Largest School,” Wyoming Education News (n.d.), 5. Box 1, Folder 5. Clarice Chase Dunn Collection. (Note: no date for this article is listed; however, this historian places the piece between October 1942 and March 1943 from other contexts.)
]  [31:  Nelson, Heart Mountain, 27–8. ] 

As demonstrated in the high school newspaper, Heart Mountain Echoes, in late 1942, a plan to expand the current establishment of the school was introduced (see fig. 4).

[image: ]
Figure 4. Plans for new high school barracks. Source: “Plans for High School Revealed,” Heart Mountain Echoes, December 9, 1942.

Why the local authority – presumably under the WRA – decided to build a larger and more versatile school is suggested by the principal, John C. Corbett, in the Heart Mountain Sentinel: “[o]nly 30 rooms are available for 1500 students enrolled at present [January 1, 1943] with the result that some of the classes number as high as fifty.” Thus, due to the large influx of students being evacuated, the school capacity was lacking. To help alleviate some of this strain, he also suggested that “[c]adet teachers help relieve the burden but big classes are unwieldy for efficient teaching.” Furthermore, Corbett also introduced new semester courses to help alleviate crowded courses and prevent overlap.[footnoteRef:32]  [32:  “High School to Provide New Courses,” Heart Mountain Sentinel, January 1, 1943. Box 3. Clarice Chase Dunn Collection.
] 

However, some other factors could have been in play. Perhaps, in addition to the rapidly growing population of school-aged children, school faculty working prior insisted on better conditions for their students (and more likely, themselves). As reported by the National Education Association (NEA) during this internment, there was a “nationwide teacher shortage of 50,000 to 60,000 at the beginning of the war.” However, this lack of qualified teachers affected not only schools within relocation camps, but school districts nationwide.[footnoteRef:33] Thus, this shortage could have also influenced the creation of a new school, as an incentive to qualified teachers. All these factors, plus others unseen through the available sources, most likely played into the decision to make the camp’s school comparable to a traditional school building outside of the relocation camps – for the benefit of students and faculty.[footnoteRef:34] [33:  James, Exile Within, 47.
]  [34:  “Plans for High School Revealed,” Heart Mountain Echoes, December 9, 1942. Box 2, Folder 1. Clarice Chase Dunn Collection.
] 

As for the curriculum established, the superintendent and principal during this time claimed to have it centered “around a democracy program, with one of the main objectives being to relate the needs of the community to the course of study.” In essence, students – especially at the high school level – are to be prepared for “effective, social, economic, and citizenship responsibility.”[footnoteRef:35] This curriculum was later expanded upon with the addition of a new school facility, in efforts to provide smaller class sizes to students, thus alleviating stress of both educators and students.[footnoteRef:36] This fell in line with many other edicts put into place across the WRA camps, as the school was expected “to be communities in the truest sense of the world,” where the “walls of the classroom would cease to be educational boundaries.”[footnoteRef:37] However, reading into these proposals suggest that many camp faculty expected the school to be a source of Americanization within the camp. Although not every teacher and staff member willingly, or knowingly, partook in this indoctrination, it was clear that these social systems were established to force students to become more American. Due to the designs established in the curriculum about cultivating English, knowledge of the US, and “citizenship responsibility,” it can be interpreted that these schools geared students toward a life and allegiance to the United States. Not only did students within the Japanese internment camps had to endure a curriculum of American ideals and self-promotion, but they also had to complete loyalty questionnaires, which asked students and other camp residents to swear allegiance against Japan. [35:  Carter, “Wyoming’s Third Largest School,” Wyoming Education News (n.d.): 5. Box 1, Folder 5. Clarice Chase Dunn Collection.
]  [36:  “High School to Provide New Courses,” Heart Mountain Sentinel, January 1, 1943. Box 3. Clarice Chase Dunn Collection.
]  [37:  Catherine L. Cullen, “The Education of Japanese-Americans, 1942-1946,” American Educational History Journal 38, no. 1 (2011), 200.] 

Lastly, the diversity of the educators employed at the school in Heart Mountain, there was a clear divide between white teachers and (mostly Nisei) Japanese-American teachers – like the make-up of other internment camps. Although many of the teachers sought after for all internment camps as a wholly white, eventually the WRA gradually employed Japanese-American teachers. The main cause of this stemmed from the lack of certified teachers within the country, filtering out those who did not wish to teach at an internment camp.[footnoteRef:38] Therefore, their presence at the camp was note-worthy and important, as they represented an overthrow of a present stereotype and another contrasting factor of camp life for which white teachers must wrestle. [38:  James, Exile Within, 57.
] 

For some teachers, not of Japanese descent, they were perpetually trapped, as stated by a social scientist from the Amache camp: they were “neither of or with the administration nor are they of or with the Japanese.”[footnoteRef:39] Since they were white Americans, many entered the camp with perspectives that mirrored public opinion of the Japanese, to some extent; all of which allowed them to understand the administration. However, unlike those in charge, these teachers regularly worked with Nisei children, who struggled under their injustices from US society; which caused a divide between which side some teachers identified with. [39:  Ibid., 55.
] 

In addition to this unnerving situation, many also had to wrestle – and for some, overcome – their predisposed prejudices of these Japanese-Americans. Chase, as well as the vast majority of other white teachers, had witnessed the large amounts of propaganda pouring out of the media against persons of Japanese descent. Seen as inferior through the use of caricatures, depicting Japanese males as “buck toothed, slant eyed, leering out of the body of a rat, the most detested of all vermin,” many white teachers either to meet this prejudice head on, or had to distance themselves from the strife of their students.[footnoteRef:40] [40:  Chase Dunn, “Heart Mountain,” 27.
] 

For Chase’s situation, the conditions of the camp suggested how poorly her new students were treated and the sense of inferiority that was thrust upon them while living inside the camp. Logistically, the camp was comparable to the concentration camps established within Nazi Germany at the same time – at least for the first several months of its implementation – due to its lack of necessities. By witnessing these abhorrent conditions, both physically and socially, Chase was forced to face her own views and bias toward these people of Japanese descent and what kind of people she truly saw within the camps.

[bookmark: _Toc470010411]Shift in Perspective
After arriving at Heart Mountain in September 1942, [footnoteRef:41] Chase details her first few weeks within the camp; particularly, the first day where she met her own prejudice. While sitting in the back of the mess hall, preparing for her upcoming classes, she suddenly recognized her own prejudice: [41:  “Paging: Miss Clarice Chase,” Heart Mountain Echoes, January 27, 1943: 3. Box 2, Folder 1. Clarice Chase Dunn Collection.
] 

One day as I sat in the back of the mess hall reviewing some of the textbooks I had brought with me and making tentative lesson plans, an elderly Japanese cook brought me a cup of tea and piece of cake. I froze. The ugly posters, the signboards depicting a Japanese face and a rat’s body which I had seen all the way from Washington to Wyoming flashed before me. The concern of acquaintances, “Will you be safe out there with the Japs? Why don’t you stay here and work where you’ll be safe?” The moment of terror passed. A kind, gentle man was inviting me to share a mid-morning snack. I smiled my gratitude.[footnoteRef:42] [42:  Chase Dunn, “Heart Mountain,” 27.
] 


This realization of what these people were truly like, coupled with her experiences from the “white American” world outside the camp, inspired her to approach teaching a different way. She grasped notions of how traditional American textbooks categorized different races and ethnicities, and subsequently decided to eliminate the traditional study of textbooks. By doing so, mostly due to the lack of textbooks available when the school first opened, she could counter any indoctrination a strict textbook curriculum would create.
On her first day of teaching, she entered her classroom with a sophomore class of fifty students waiting patiently on the hard, unforgiving benches. From the first day on, she tried to connect with her students in her English and social studies classes through personal stories about her life and her home in Wisconsin. As a first assignment, Chase wanted her students to write a letter of introduction to her about themselves and their lives so far. Shockingly to her, as she read over the responses from all five of her classes, she discovered that the clear majority of her students had begun their papers by announcing that they were American citizens. This declaration, to Chase, was a qualifier she had never integrated into her identity, but was now beginning to see that it was something deeply ingrained into her students’.[footnoteRef:43] [43:  Chase Dunn, “Heart Mountain,” 27.
] 

Through her work with these students, she began to identify different traits from each classroom. Chase noticed that how her freshmen described their evacuation was much different from issues brought forward by the seniors in her class. The former expressed their disappointment and sadness about the possessions and privileges they lost: “the puppy given to a Caucasian friend to care for; the pony ridden alongside the departing trainload of evacuees by the tow-headed lad who promised not to let Ranger forget his Nisei master.” The latter, however, expressed anger and anguish about not becoming a “part of greater America,” with a great deal of blame thrust onto their parents. Much of this anger stemmed from their realization that a major divide lay between the demands made from public opinion and the media to wholly accept American society and ideals, whereas their parents wanted to maintain the Japanese culture they were accustomed to. Thus, these teenaged students were often angry with their parents for not declaring loyalty through the questionnaire to America, or for denying their loyalty to Japan, depending on the student.[footnoteRef:44] [44:  Chase Dunn, “Heart Mountain,” 27–8.
] 

	Building on the age differences and characteristics displayed by students within the high school, an even greater distinction arose when Chase called attention to the apparent “outcries” of these Nisei students versus the Issei adults who were living within the camp. In response, the students urged Chase to understand the large difference between the Nisei and Issei: “Our parents aren’t citizens. They’re helpless to do anything about their future. Because we are citizens, we can. Nothing will be done for them unless we do it.” On the other side of this socio-political divide, Chase learned of the struggles and sacrifices made by Issei parents to give their students the best opportunity they can, through the development of their education. This information was found within her duties as a night teacher, on top of her five daily classes, about creating a co-operative within the camp.
	Of all her classes within the camp, Chase soon realized that the one titled Social Problems connected with the students naturally. From the beginning, it was apparent to Chase that this class deserved, and thrived under, special attention and real-world discussion:

Eventually, we received a few textbooks, but by the time they arrived, it was apparent that these Social Problems students didn’t need a book to provide topics for study. Their social problems were all around them. Together we structured our curriculum and chose the topics to be investigated. One committee organized a speakers’ bureau and invited Caucasian and Japanese residents to our classroom to speak. My students were really teaching themselves. I acted as their guide and learned with them.[footnoteRef:45] [45:  Chase Dunn, “Heart Mountain,” 28.
] 


Through connections to their own plights and experiences, from their status as an outcast minority group, these students were able to identify, build upon, and acknowledge problems of minority groups in general. This became a firm cornerstone for Chase’s class to discuss world problems, thus expanding their horizons “immeasurably.” Not only did their horizons change, but Chase continued to build upon her already formed perspective.
	As her time at Heart Mountain progressed, her empathy for her Nisei students expanded. When asked for a book to read, she immediately offered the “few non-textbooks” she had brought with her. When more students “begged her for books,” she told a local librarian – in Cody, Wyoming – about her situation and ended up borrowing “100 books for my classroom.”[footnoteRef:46] [46:  Ibid., 29.
] 

	Nearing the end of the school term, she came to identify herself – within the camp – with her students more and more. Walking with her students one day, she remarked to them about what the Nisei should do for their next farewell party, an event often held for those departing the camp: “The Issei always provide refreshments for our class parties. Why don’t we Nisei bring snacks and make tea for the next farewell?” Her students looked at her in surprise, until one student responded simply with, “Welcome to the Nisei ranks, Clarice.”[footnoteRef:47] [47:  Ibid.
] 

The bonds that she created with her students strengthened with mutual respect and a sense of understanding between them. She began to create more connections outside her classroom with a role in extracurricular activities, mainly her supervising position for the Tau girls club, as a reminder for her time within the Y.W.C.A.[footnoteRef:48] Her involvement within the community expanded, as she kept up with news from Echoes and the Heart Mountain Sentinel, while forming bonds with children and families.[footnoteRef:49] In the beginning, she thought she would be teaching them English, social studies, and “Social Problems” – but by the time of her departure, they were teaching each other civility, social understanding, and respect. [48:  Hisa Hirashiki (on behalf of the TAU Girls’ Club) to Clarice Chase, 14 November 1942. Box 1, Folder 5. Clarice Chase Dunn Collection.
]  [49:  “Heart Mountain Glimpses.” Letter from Social Problems Class. Autograph book. Box 1, Folder 5. Clarice Chase Dunn Collection.
] 


[bookmark: _Toc470010412]Legacy
	Thus, from her time within the camp, it is obvious that Chase’s perspective on persons with Japanese ancestry continued to build on the foundations of compassion and understanding for all persons, started from her beginnings at Eau Claire Teachers State College. She truly did join “the Nisei ranks,” forgiven for her “moment of bigotry in the mess hall that first day in camp.”[footnoteRef:50] [50:  Chase Dunn, “Heart Mountain,” 29.
] 

	The students began to express their admiration and respect for her through a few newspaper articles. One student wrote such an article titled “Heart Mountain Glimpses,” in which he describes her as the “one whose sincerity and understanding” impressed him and other students the most, as a teacher. This student went on to tell of her explanation for coming to work at Heart Mountain, focusing around the idea that she saw “a chance to let these Nisei know that all Americans do not dislike them… that there is much love.” Following this statement collected from Chase, he continues to describe her as “earnest,” “diligent,” and rated as “absolute tops” by students.[footnoteRef:51] [51:  John Kitasako, “Heart Mountain Glimpses.” Box 1, Folder 5. Clarice Chase Dunn Collection.
] 

	However, her time in the camp soon came to an end almost nine months after her start. The conditions of the camp often caused large health issues for the residents of the camp, and Chase was no exception. As described in her own words, all the students were housed within fifteen barracks. Upon entering the school, Chase describes how horrifying and unsanitary the conditions of the school were:
Teachers and students had to move each period to go where the textbooks were. The entire area became a furrow of slush and mud. Mud from our boots dried and flaked onto the floor and was ground into dust. When the stoves smoked, we opened the windows only to let in the sand and sleet. There was no drinking water in the school area that first year. Although we drank liquids in the mass hall at lunch time, dry rasping coughs became endemic.[footnoteRef:52] [52:  Chase Dunn, “Heart Mountain,” 29. Box 2, Folder 8. Clarice Chase Dunn Collection.
] 


	Around March and April 1943, she began experiencing respiratory problems so severe that she had to be hospitalized three times. By late April, under the strong recommendations of a camp doctor, Chase decided to leave Heart Mountain in order to recover fully before another onslaught of bronchitis, pneumonitis, the flu, or a mixture of these respiratory infections. From the advent of her chronic illness, however, Chase began to realize the true depth of the friendships she had made at Heart Mountain. In her collection, two autograph books were filled with sentiments for her departure. Students from her class wrote words of encouragement for her recovery, or recollected about past times within the classroom: “It will always help to cheer me up\ When things are looking blue,\ Because my ‘treasure chest’ will be filled\ With memories of you.”[footnoteRef:53] Even students who had only heard about Chase in passing took time to write to her in one of the autograph books, stating that although they did not formally meet her, they have “heard of you so often that I had the feeling I knew you all this time.”[footnoteRef:54] Lastly, other faculty also expressed their remorse upon her departure, as depicted in numerous autographs. For example, the principal of the high school, Corbett, wrote to her that he wanted to express his “appreciation” for all Chase has done for those at Heart Mountain.[footnoteRef:55] Additionally, other assistant teachers and teachers followed suit, mentioning how much they will miss her.[footnoteRef:56] [53:  From Kikuye Kimura. Autograph book. Box 1, Folder 5. Clarice Chase Dunn Collection.
]  [54:  From John [unknown]. Autograph book. Box 1, Folder 5. Clarice Chase Dunn Collection. Note: only the first name in the signature can be accurately read.
]  [55:  From J. Corbett. Autograph book. Box 1, Folder 5. Clarice Chase Dunn Collection.
]  [56:  From Bea O’tera. Autograph book. Box 1, Folder 5. Clarice Chase Dunn Collection.] 


[image: ]
Clarice Chase with her class in front of the schoolroom. Source: Autograph book. Box 1, Folder 5. Clarice Chase Dunn Collection, 1942-2001. UHC268. Special Collections & Archives. McIntyre Library. University of Wisconsin—Eau Claire. Eau Claire, Wisconsin.

	For years after her departure, she still received correspondence from the Heart Mountain Sentinel and letters from former students. She kept up with letter writing to her students, reading descriptions of the better school facility, evacuees being granted leave (starting in 1943), and reintegrating into the rest of the United States and the current war situation. Most devastatingly, she received word of the causalities – mainly through the Sentinel – from the 442nd army regiment. These would have included those Nisei who had been drafted from the camp in order to “showcase” Nisei loyalty to the US.[footnoteRef:57] Although she tapered off of these updates, contact with her students continued.[footnoteRef:58] [57:  Arthur A. Hansen, "The 1944 Nisei Draft at Heart Mountain, Wyoming: Its Relationship to the Historical Representation of the World War II Japanese-American Evacuation," OAH Magazine of History 10, no. 4 (Summer 1996), 49.
]  [58:  Chase Dunn, “Heart Mountain,” 29. Box 2, Folder 8. Clarice Chase Dunn Collection.
] 

	As the most noteworthy development from her legacy at Heart Mountain, apart from the bonds she created with the people there and the incredible support she gave her students, was the significant impact it had on her life, as it further inspired her to keep seeking out injustice. After her leave to Washington, D.C. she went on to accomplish teaching “English to Russians on a Lend-Lease Mission and later worked with the USO [United Services Organization] in Texas.” Additionally, she was a “program director at a service club in Yokahama, Japan, for Army Special Services” during the Korean War. In addition to her charitable work, Chase also spent a great deal of time writing and speaking publicly, which resulted in several publications and awards. If this was not enough, she also worked to enhance special education through projects like the Wisconsin Division of Vocational Rehabilitation and the Madison Association for Retarded Citizens.[footnoteRef:59] Due to this vast number of accomplishments, her actions demonstrate that she gained much from her time at Heart Mountain and found her calling within charitable, humanity-based causes throughout her lifetime. At some level, one can assume that her views were reformed from educating Nisei Americans, which allowed her to continue to reach and connect with other persons around the world, through her works. [59:  Finding Aid. Clarice Chase Dunn Collection.] 


[bookmark: _Toc470010413]Redress
	Almost forty years after her departure from Heart Mountain, she found one last opportunity to serve and bring respect to the residents she had met during her time. When looking through her collection of letters, pamphlets and details of her life at this relocation camp, several documents were found linking at least her interest to the redress movement that occurred in the 1970s.
	Starting around the 1970s, Japanese Americans who were interned began to seek an apology and reparations for the United States government. These efforts “eventually served to mobilize” and “encourage victims of internment to break their silence about the camps, to confront painful memories.” Many of those urging for a redress were children during the camp.[footnoteRef:60] [60:  Gary Y. Okihiro, “The Japanese-American Community and the Struggle for Redress,” in Japanese American Internment Camps, ed. William Dudley (San Diego, CA: Greenhaven Press, Inc., 2002), 113.
] 

Documents were collected from the National Committee for Redress – created out of the Japanese American Citizen League (JACL) – the approaches they were taking for this movement and the different avenues they could use support. For example, not only did Chase collect documents contain frequently asked questions about JACL efforts and their reasoning, but also had a form for those “interested in working with the Asian American Student Union” to “win redress for the Japanese Americans who were incarcerated during World War II due to race alone.”[footnoteRef:61] Her interest and collection of documents showcases her continuing humanitarian efforts even forty years after the fact.  [61:  “Frequently Asked Questions about Redress,” “Intent to work with the Asian American Student Union” form. Box 1, Folder 3. Clarice Chase Dunn Collection.] 


[bookmark: _Toc470010414]Conclusion
	Through her unique perspective within the Heart Mountain Relocation Center, she brought light to the more heroic employees at the internment camps. Though the conditions were repugnant to all those who had to endure it, some chose this work in order to preserve some semblance of acceptance and justice for those imprisoned. However, after realizing the societal calamities that these students endured – and realizing they are like any other students she has taught – Clarice Chase began to identify with and understand what sort of social issues from they were suffering. Chase was the exemplary teacher for this time – working within the system to aid her students and their families, growing out of and facing her preconceived prejudices, and giving others around her faith in humanity. She suggests that any prejudice can be fought against, and that individuals can overturn ideas created by public opinion. These actions do not excuse the horrible nature of the internment camps, nor do they ignore the issues that many other personnel brought to the camps. They do, however, introduce that humanity and compassion can appear in times of turmoil, and that there are many perspectives to one situation.

[bookmark: _Toc470010415]Call for Further Research
In the future, historians should continue investigating persons involved with the internment camps, especially teachers who volunteered to help combat the injustices that these school-aged children were facing.
One impact of continued research, that may be fascinating to look more deeply into, are the stories and experiences of other teachers from these internment camps, and how they compare to the narrative described by Chase. By building on this story of hope within a time of turmoil for this group, one can broaden our understanding of social calamities by realizing that not all persons within the in-group are supportive of the inequality and divide between persons. Thus, it will bridge a gap between the works of Thomas James and Douglas W. Nelson, by presenting the specific background of educators, especially Clarice Chase, at Heart Mountain.
	Off of this idea, another intriguing area to continue exploring would be the responses of persons to great social disruptions in society. Outliers of popular opinion could be analyzed in an effort to see how some people – in the face of genocide, injustice, etc. – rise above the current circumstances and the reactions of the majority.
	However, in view of this particular paper, further research would include extracting more pieces of Clarice Chase’s life from her collection of letters, assignments from students, and newspaper articles she accumulated over the years. By doing so, one could hope to find more information linking to her experiences within the camp and the influence she had on her students. Thus, a more detailed account will be created about one woman who volunteered her time and efforts to improving the unjust lives of students at Heart Mountain.
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